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Preface
Explain the school self-study process used to accomplish the outcomes of the self-study,
i.e., timeline, stakeholder involvement, any modifications from the model self-study process. By
addressing these outcomes of the self-study, the school will have accomplished:
1. The involvement and collaboration of all staff and other stakeholders to support student
achievement
2. The clarification and measurement of what all students should know, understand, and be able
to do through schoolwide learner outcomes and academic standards
3. The analysis of data about students and student achievement
4. The assessment of the entire school program and its impact on student learning in relation to
the schoolwide learner outcomes, academic standards, and ACS WASC/CDE criteria
5. The alignment of a long-range action plan to the school’s areas of need; the capacity to
implement and monitor the accomplishment of the plan.

Grant High School’s Focus on Learning self-study process involved all stakeholders of
the Grant High School community, including the comprehensive high school, the
College Prep and Digital Arts Magnet, and the Humanities Magnet for Interdisciplinary
Studies. Members of the Grant High School campus community studied and reflected
on instructional practices, student achievement data, trends in enrollment, the
composition of our student population, and other benchmarks since the mid-cycle visit
in February 2016. Grant High School’s instructional leadership team, a WASC
coordinator, and the administrative team led the efforts to focus on student progress
and learning.

During the 2017 – 2018 school year, Grant’s leadership team realized that the former
mission and vision statements needed to be updated. To inform the revision of the
mission, vision, and Schoolwide Learner Outcomes, a subcommittee of the WASC
Leadership Team drafted ideas and surveyed the staff in February 2018. After
receiving input, the subcommittee published some drafted Schoolwide Learner
Outcomes and surveyed stakeholders including parents, students, and teachers/staff
members. The WASC Leadership Team then composed new mission and vision
statements which were approved in May 2018; these were shared with students,
parents, published on the website, and voted on electronically. A campaign to increase
awareness of the new Schoolwide Learner Outcomes began in August 2018. Banners
and posters were created and hung throughout the school. Each week, Grant students
and teachers receive a Focus on Learning message highlighting one of the Schoolwide
Learner Outcomes. Students and teachers participate in weekly surveys highlighting
ways they have addressed the featured Schoolwide Learning Outcome that week.
Teachers participated in a series of two Instructional Rounds in Fall 2018 focused on
finding evidence of the Schoolwide Learning Outcomes as well as Grant’s instructional
priorities.

During 2017 – 2018 and 2018 – 2019, WASC home and focus groups met to
collectively review data, explore student learning achievement, and discuss instructional
4
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practices and student support systems in the 5 major categories outlined in the selfstudy progress: Organization, Curriculum, Instruction, Assessment and Accountability,
and Student Culture and Support for Student Personal and Academic Growth. The
focus groups were interdisciplinary and included faculty and support staff.

Through our self-study process, we have documented the involvement of all
stakeholders; our instructional practices and the marked growth in student achievement
levels; the use of data to inform our practices; the adjustments we made to our
institutional structures and organizations to improve student learning; and our structures
and protocols for our ongoing data analysis to identify critical areas of need as well as
being able to monitor student progress.
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Progress Report
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Chapter I: Progress Report
Summarize progress on each section of the current schoolwide action plan that incorporated all
schoolwide critical areas for follow-up from the last full self-study and all intervening visits.
Comment on the original critical areas for follow-up not in the current plan.

Ulysses S. Grant High School is a comprehensive high school located in the Valley
Glen community of Los Angeles. Grant High School opened in 1959 and has a proud
history of serving approximately 2,000 students through the different schools that
comprise its campus: the comprehensive high school, a School for Advanced Studies,
the College Prep and Digital Arts Magnet, and a brand-new Humanities for
Interdisciplinary Studies Magnet.
Significant Developments Since 2012 – 2013
Since the last full WASC visit in 2013, Grant High School has had a complete change in
administration, a significant infusion of new teachers, a new budgeting model, changes
to student schedules and the instructional program, and revised and adopted new
vision and mission statements as well as Schoolwide Learner Outcomes.
Administration and Teachers
Since 2013, Grant High School has an entirely new administrative team. Due to this
change, Grant experienced an increase in student achievement as measured by higher
scores on standardized tests, an improved graduation rate, and an increased
percentage of students attending colleges and universities post-graduation. Of the 84
teaching positions at Grant, 40 of its teachers are new since the last full cycle visit; the
newly hired teachers have a range of teaching experience.
Enrollment and Funding
Approximately 2,000 students are enrolled at Grant High School (1,400 in the
comprehensive and School for Advanced Studies; 400 in the College Prep and Digital
Arts Magnet; and 200 in the Humanities for Interdisciplinary Studies Magnet). Over the
past few years, the demographics at Grant High School continue to change. Among
the students 324 are designated as English Language Learners (15%); 429 are
probable Standard English Learners (20%); 257 are Students with Disabilities who
receive Special Education services (12%); 394 are identified Gifted (19%); and 114 are
designated Newcomers (2 years or fewer as residents in the United States). At Grant,
23 languages are spoken by its students and parents. Reflecting a change in
community demographics (Grant’s increased enrollment of white students), Grant was
re-designated from its former PHBAO (Predominantly Hispanic, Black, Asian, Other)
8
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status. In 2018 – 2019, demographics are 53.1% Hispanic/Latino, 38.7% White, 3.2%
African-American/Black, 1.96% Asian, 1.7% Filipino, .62% with 2 or more ethnicities,
.33% American Indian, and .19% Pacific Islander. Grant is a Title I school; 1,666
students (79.6%) qualify for free and reduced lunch (as of September 2018).
With the change in demographics, Grant changed funding formulas from PHBAO to a
Per Pupil Funding model. This increases local control of funding and allowed the
school to provide additional direct supports for students, such as additional counselors
and coordinators, additional teachers to support smaller class sizes, a part-time
instructional coach for math, a Psychiatric Social Worker, 2 full-time Pupil Services and
Attendance counselors, a full-time librarian, and a full-time school nurse.
Instructional Program
Since the 2013 WASC cycle concluded, Grant shifted its instructional program with a
change in bell schedule; a re-focused theme in the College Prep and Digital Arts
magnet (formerly known as the Communications and Technology Magnet); a newly
approved Humanities for Interdisciplinary Studies which was formerly a small learning
community; new textbooks in English/Language Arts, mathematics, and history; and a
significant expansion of educational technology. In 2017 – 2018, Grant piloted an
inclusion program allowing Special Day Class students to be included in its Social
Studies general education classes; in 2018 – 2019, the pilot program expanded to the
entire school for all academic core classes.
An additional change since the 2013 WASC self-study involves the restructuring of
Grant’s Small Learning Communities (SLCs). In 2013, Grant was organized in interestbased SLCs. In 2016 - 2017, Grant reorganized its SLCs utilizing a grade level
approach to more directly target student needs: Freshman Academy, Sophomore
Academy, and the Upper Grades Academy. The grade-level SLCs are organized
around interdisciplinary teams of English, math, science, social science, foreign
language, and physical education teachers. Each SLC is designed to provide all
students with equal access to a rigorous, relevant and coherent standards-based
curriculum and ensure educational equity by enrolling students in the appropriate A-G
required courses.
In Spring 2018, Grant began dedicating additional professional development time to
promote focused collaboration teams in response to student achievement data and a
needs assessment of staff. Collaboration teams include our College Prep and Digital
Arts Magnet, Humanities Magnet for Interdisciplinary Studies (alternately known as the
Humanitas Magnet), English Language Development/Long-term English Learners,
Special Education program, Athletics, Art/Performing Arts, School for Advanced
Studies, math, and ad hoc workshop groups.
Grant now offers more clearly defined pathways for certifying as career ready through
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the Career Technical Education (CTE):


Design, Visual, and Media Arts



Production and Managerial Arts (new since last full cycle visit)


Ornamental Horticulture (new since last full cycle visit)
Through CTE pathways, students can earn college credit for their coursework at Grant.
Since the last full cycle visit, changes have been made in assessing students and their
learning. The California testing program (formerly STAR) is now CAASPP (California
Assessment of Student Performance and Progress) and has different components:


Smarter Balanced Assessment Consortium (SBAC) replaced California
Standards Tests. At the last full visit, SBAC was in field test mode. In
2018 - 2019, SBAC has been administered for multiple years and can
show growth over time. SBAC tests in English Language Arts and
mathematics are administered to 11th grade students only.



CAST (the California Science Test) is still in field test mode. In 2017 –
2018, LAUSD schools administered CAST to all 11th and 12th grade
students, but results from the Spring 2018 tests have not yet been
released. CAST measures student learning to the newly adopted Next
Generation Science Standards (NGSS).



California Alternate Assessments (CAA) in English Language Arts and
math are administered to 11th grade students whose disabilities prevent
them from being assessed through the Summative SBAC. CAA is
administered to students in the alternate curriculum by their teacher. The
2018-2019 school year also marks the field test of the CAA Science test.



The CAHSEE (California High School Exit Exam) has been eliminated as
a graduation requirement.



California Spanish Assessment (CSA) replaced the STS for assessing
newcomer students (within first 12 months in United States) in their
primary language (Spanish only). Students who qualify for STS do not
take SBAC ELA.



English Language Proficiency Assessments for California (ELPAC)
replaced the CELDT in 2017 – 2018 as the measure for students to
reclassify from English Learner status.



CA Accountability Dashboard is the new accountability measurement to
show how schools in California meet the needs of their students,
replacing former measures.

Opportunities for Involvement and Achievement
Grant has expanded its opportunities for students and families to be involved in the
school’s programs. Grant’s parent center offers workshops and programs to help
parents navigate the educational system, acquire English, and develop specific skills.
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The parent center sponsors monthly Coffee with the Principal meetings. Both the
magnets and the comprehensive school have parent associations which partner with
the administration to present informational nights, college financial aid workshops, and
academic support events. Grant offers many interest-based clubs for its students. The
Associated Student Body and magnet leadership programs help students develop as
future leaders. CTE pathways in horticulture, film and graphic design motivate many
students and allow them to certify as career ready when they complete the pathway and
capstone course. A strong counseling team of academic counselors, an A – G diploma
counselor, college counselor, Pupil Services and Attendance counselors, a Psychiatric
Social Worker, and a Restorative Justice Teacher Adviser help ensure that students are
supported academically as well receive needed social-emotional support. The
counselors meet annually with each student to monitor their Individual Graduation
Plans; the counselors and teachers also facilitate student use of Naviance, a computerbased program to help increase student awareness of post-secondary options and
increase college preparation and admission rates.
Grant continues to offer Teen Court as an enriching after-school activity where students
get to participate and observe as actual legal cases are litigated. Each month, the
interested students exceed the capacity limit. Another school culture-promoting activity
has begun in 2018 – 2019 with the Sandy Hook Promise. This program, coordinated by
our Psychiatric Social Worker (PSW) and Pupil Services and Attendance (PSA)
Counselors along with school administration includes presentations and activities to
help students feel valued, welcomed, and involved as a part of the school community.
Schedule
In Fall 2016, Grant High School transitioned to a traditional 6 period a day program
from its previous 2 x 8 configuration (2 semesters with 8 classes each semester; block
class scheduled on alternating days). The 6-period day allows students to have
additional learning time in each subject area as well as improved continuity of
instruction.
New Vision and Mission
During the 2017 – 2018 school year, Grant High School began formulating new mission
and vision statements as well as identifying new Schoolwide Learner Outcomes. Grant
staff members drafted new mission and vision statements to reflect the new goals and
targets published by the district and the state of California as well as to more fully
address the 21st century skills highlighted in the Common Core State Standards to help
Grant’s students matriculate more college and career-ready. Grant’s stakeholders
contributed to the development of the new mission and vision statements as well as the
accompanying Schoolwide Learner Outcomes. Published as Grant’s Focus on
Learning, the new mission, vision, and Schoolwide Learner Outcomes were adopted in
the spring of 2018. Banners can be found across the school with the new Schoolwide
Learner Outcomes; classrooms and offices hang our Focus on Learning posters; the
mission and vision statements, along with the Schoolwide Learner Outcomes are
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published on the school website.

Schoolwide Critical Areas of Follow-up from the Previous Self-Study
Grant High School received a six-year accreditation term with a three-year mid-cycle
visit in March 2016 from the WASC Board following the February 2013 visit.
The visiting team identified the following Schoolwide Critical Areas for Follow-up:
1. Continue to refine the process of critically analyzing data to narrow schoolwide priorities regarding effective instructional practices.
2. Refine the system to monitor the implementation and effectiveness of current
instructional practices and targeted interventions that support academic
success.
3. Continue to refine processes to promote more parental involvement on
campus.
Since the full-cycle review, Grant High School responded to the Critical Areas for
Follow-up in the following ways:
Critical Area for Follow-up #1
Critically Analyzing Data to Narrow School Priorities regarding effective instructional
practices.
Summary of Conclusions and Actions
Grant High School began a more strategic approach to analyzing data and increasing
Professional Development opportunities to review students’ work, analyze data, and
focus on all student achievement. Grant’s Data Coordinator culls data and reports to
the Professional Development Leadership Committee (PDLC) on a regular basis. The
Data Coordinator gathers data on academic marks after each 5-week marking period,
monthly attendance data, AP scores, common assessment data, SBAC Interim
Assessment Data, SBAC summative assessment, and other areas. Each PDLC
member has a data binder so data can be studied across time when needed. The
department chairs and coordinators share the data with the departments and
collaboration teams for analysis. Specific data protocols are used to analyze the data
and identify its implications for student learning and re-teaching efforts. When
indicated, interventions are created to address learning gaps. For example, based on
scores from the English/Language Arts and mathematics common assessments during
the 2017 -2018 school year, the instructional leadership team identified approximately
100 students who would benefit from SBAC Boot Camp in April and May 2018. In the
math department, data from 2017 - 2018 math common assessments indicated specific
standards in which students needed additional support; in response, the math
instructional coach led the department’s creation of “Take-Two Tuesdays” in which the
math teachers revisit the identified areas of need for re-teaching.
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Collaboration Teams: Grant created more clearly defined collaboration teams to
promote interdisciplinary collaboration; among other foci, collaboration teams analyze
data to study student progress and achievement and design curriculum, projects, and
common rubrics. Both magnets and the other collaboration teams review specific data
for their students.
The Newcomer Instructional Coach and TSP Adviser (formerly Bilingual Coordinator)
work with English Language Development (ELD) Department teachers and teachers of
Long-term English Learners (LTELs) to analyze data and better prepare students for
reclassification. Using the data, they look at individual students’ reclassification profiles
to identify which specific interventions will best suit students following the Bridge to
Reclassification process.
The athletic director facilitates the coaches’ use of data to support our student athletes
and promote their academic success and refer them to the Period 6 tutoring and other
available supports.
The Special Education coordinator, the Assistant Principal over Special Education, and
Special Education teachers continually review data to affirm compliance with district,
state, and federal guidelines to ensure all students with disabilities have the
accommodations, supports, and modifications they need to best access the
instructional program. In the transition to Grant’s full inclusion program, Grant
educators review this data carefully to ensure best instructional practices are followed in
coordination for student needs. Following the Level of Compliance protocol, team
members review academic grades for 10 week progress report, final report cards,
parent requests, implementation of accommodations in classes to address how Special
Education students access the curriculum.
Critical Area for Follow up #2
Refine the system to monitor the implementation and effectiveness of current
instructional practices and targeted interventions that support academic success.
Summary of Conclusions and Actions
Grant administrators routinely conduct informal, unannounced observations in
classrooms. Administrators use a common observation tool, which is updated each
semester and shared with the teaching staff. Administrators provided feedback to
individual teachers following classroom visits. The administrative team reviews
evidence gleaned from classroom visits. The administration shares the objective data
with teachers at the end of each semester which informs decisions for professional
development.
The new math instructional coach, the Newcomer Instructional Coach, and other
support staff work with teacher collaboration teams to review and analyze data specific
to their instructional areas and recommend interventions to support academic success.
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All certificated staff at Grant participate in Instructional Rounds twice each semester.
The administration team establishes a focus for the Instructional Rounds, and teachers
observe the instructional practices and student engagement/learning. Teachers
analyze data from common assessments, academic marks, and other benchmarks to
reflect on the student learning and identify areas of improvement. Students are
identified for targeted interventions based on grades and performance on specific
measures. For example, coaches routinely monitor student athletes’ academic
progress and recommend them for tutoring or other supports. Grant’s counselors
attend department meetings so they are familiar with the instructional program and can
better support their students; weekly staff meetings with the APSCS allow counselors
time to discuss how their students are progressing and recommend support programs
for students, collectively and individually.
The data binder and routine data analysis at PDLC meetings provide an opportunity to
review the educational program and student progress. Department leaders
communicate with school administration during PDLC and individual meetings
regarding department-wide efforts, course offerings, and interventions needed to
improve learning.
Schoology, the LAUSD Parent Portal, and (formerly) Jupiter Grades support academic
success students. The systems allow parents and students to directly monitor student
grades on individual assignments and assessments in a timely manner without needing
to wait for progress reporting periods; through monitoring, students and parents can
individually advocate for supports when needed.

Critical Area for Follow Up #3
Continue to refine processes to promote more parental involvement on campus.
Summary of Conclusions and Actions
Grant High School changed the meeting times of Back-to-School and other evening
events based on parent surveys indicating almost unanimous support for later times.
Monitoring of parent sign-ins indicates that the parent attendance rate has improved
dramatically at Back-to-School Night, freshman orientation, and other events with the
later meeting times. Both magnets offer supplemental parent nights and parent
conferences. Grant increased parent tours, for both magnets and the comprehensive
school. Interested parents sign up via the school website.
Grant High School introduced a newly designed website in 2016 – 2017. The new
website had a fresher, more user-friendly appearance. Additionally, changes in the
layout were designed to ease a parent’s ability to contact teachers directly through the
website. Grant also increased its footprint on social media platforms. Administrators,
sports teams, magnets, and grade-level faculty sponsors promote activities, events, and
successes on Twitter and Instagram.
Grant’s Parent Center expanded course offerings to support parent involvement,
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including GED courses, ESL courses, and computer skills.
The principal hosts a monthly Coffee with the Principal meeting in the parent center. In
2018, Principal Damonte began holding an additional session in the evenings to allow
additional parents to attend the monthly meetings to hear directly from her about the
activities and programs on campus to better support students’ achievement and
parental involvement.
At the mid-cycle 2016 visit, Grant was using Jupiter Grades which allowed teachers to
publish student grades for parent and student access. Jupiter Grades helped parents
monitor student progress and enabled them to contact teachers when needed. In 2017
– 2018, LAUSD adopted a new learning management system, Schoology, which
replaced and expanded the functions permitted by Jupiter Grades. Using Schoology
and the associated LAUSD Parent Portal (formerly known as PASSport), parents can
monitor student attendance, update emergency contact information, track progress of
English Learners, monitor student’s grades and assignments, monitor state testing
scores, apply for specific programs, access student IEPs, and track student’s progress
toward graduation requirements. Additionally, it allows another avenue in which parents
can communicate with teachers. As of October 2018, 28% of parents have accessed
the Parent Portal and Schoology.
In 2017 – 2018, Grant began monthly Parent Communication Meetings. One hour each
month is dedicated to teachers, coordinators, and counselors making phone calls to
parents about student attendance, grades, and behavior. During the meetings,
teachers meet in their SLC or collaboration configuration since this increases the
likelihood that multiple teachers may be available to speak to a parent about a student
whom they all share. Teachers document the phone calls on the online MISIS contact
log so that the communications are visible to other school personnel, allowing a more
seamless, holistic view for student support.
Grant added text messaging and e-mail to communications sent through the
Blackboard Connect (alternately known as Connect-Ed) notification system. Through
the system, parents receive phone, text, and e-mail messages regarding student
attendance, upcoming events, grading periods, tutoring opportunities, and more. In a
12-month period ending September 2018, Grant High School sent 474 unique
messages from the school via Blackboard Connect, reaching 227,760 phones among
those messages. Of those, 355 messages pertained to attendance while 119
messages related to school events, reminders, and other announcements. Many
messages were school-wide, but others were to targeted groups such as athletes,
students identified for intervention, specific grade levels, etc. In addition to the
messages from the administration or specific programs, individual teachers used the
Blackboard Connect system to inform parents about students missing assignments,
needing extra support, sharing positive news, and other classroom-related matters.
Information distributed to parents is sent home in Grant’s three primary home
languages: English, Spanish, and Armenian.
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The CPDA Magnet, the Humanitas Magnet, and the Title I Coordinator publish parent
newsletters. CPDA Magnet and Humanitas Magnet maintain supplemental magnetspecific websites, linked to the Grant HS website, to provide additional information,
announcements, and other highlights to promote communication with parents. Many
teachers use the Remind app to provide an additional communication mode between
teachers, parents, and students.
Grant’s newly revitalized parent association, the PTSA, held elections in October 2018
for the 2018 – 2019 school year. Both magnets also have their own supplemental
parent associations.

Findings from the March 2016 mid-cycle visit indicated that the school
demonstrated the following Schoolwide Areas of Strength and
Commendation:


GHS has made substantial progress in promoting parent involvement and
communicating with parents; they have developed various methods such as
the implementation of Jupiter (emails and links), calls through Connect Ed,
and numerous events for parent participation (coffee with the principal, 9th
grade orientation).



Parents at GHS highlighted the humanity of the staff and their willingness to
support students and their families.



Parents and students at GHS feel the administrative team is more accessible,
visible, and involved.



Parents and students at GHS commended the new principal and
administrative team as well as counselors for the positive progress that has
been made to develop a supportive school climate at GHS.



Students feel GHS has become a supportive, welcoming campus with a
strong sense of community and called teachers their parents on campus.



GHS has made great progress on improving students’ attendance, graduation
rates, and A – G rates.



GHS has successfully implemented targeted interventions to support student
academic success including credit recovery, Saturday tutorials, Community
College classes on campus, and the expansion of the open access AP
program.



GHS has made progress in implementing school-wide instructional practices
such as word-walls, objectives, Common Core Standards, academic
language development, and intention student grouping.



GHS leadership team continues to use data to determine interventions for all
student subgroups and improve academic performance for all learners.

16

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

The on-site mid-term review committee issued the following
recommendations in 2016:


Refine the process of analyzing data to include a structured data analysis
protocol in order to monitor progress of all significant subgroups.



Continue to develop processes to capture data and monitor progress of
parental involvement on campus.



Continue to use data from interim assessments and other department
common assessments to revise and update pacing plans to drive instruction.



Continue to analyze assessment data and D/F rates particularly in math to
increase academic achievement such as A – G rate.



Continue to refine and expand the implementation of schoolwide instructional
practices and interventions.

After this report was completed, we reviewed the areas of needs and strengths and
determined what areas needed further refinement. The significant areas, as we have
addressed them, are described below:
Recommendation
Refine the process of analyzing data to include a structured data analysis protocol in
order to monitor progress of all significant subgroups.
Summary of Conclusions and Actions
Grant’s data coordinator generates data and reports it to the administrative team, the
school’s instructional leadership team (PDLC), and the teachers at various department
and faculty meetings. During meetings, Grant teachers use common data analysis
protocols adapted from National School Reform Faculty to reflect on the data. Data is
reported in aggregate and disaggregated formats (ethnicity, gender, and language
classification).
The reflections from the data are used to inform decisions both at the department and
schoolwide levels. Each member of Grant’s PDLC has a data binder which contains
current data, analysis/reflections on the data, and copies of Grant’s data protocols.
The Assistant Principal over Discipline and Safety monitors data with the school’s
Safety Committee during monthly meetings to review attendance, tardies, referrals, and
other data that impact student’s academic achievement. Elements of Grant’s Positive
Behavior Intervention and Support (PBIS) plan allow the Restorative Justice Teacher
Adviser, Safety Committee, administration team, and teachers to promote student
learning by minimizing disruptions to the instructional program.
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Recommendation
Continue to develop processes to capture data and monitor progress of parental
involvement on campus.
Summary of Conclusions and Actions
Grant’s Data Coordinator gathers data from website traffic, Schoology-use (formerly
use of Jupiter grades), Connect-Ed contacts, sign-in sheets from school events such as
Back to School Night and AP Parent Night to monitor parent use and attendance. In
2018 – 2019, Grant welcomed a new chapter of a PTA on campus; Grant expects
parent involvement to increase as the PTA begins welcoming membership and hosting
events.
Grant offers stations for assistance in Parent Portal account creation at all family events
(e.g., Back to School Night, Open House, attendance intervention meetings, Coffee
with the Principal meetings). Data reports show that parents of students in the two
magnets have higher rates of Parent Portal registration and Schoology use than the
comprehensive school. The Title I Coordinator initiated a Parent Portal registration
campaign in October 2018 to increase parent usage; increased parent usage of
Schoology and Parent Portal should have a positive increase on student achievement
because the systems allow parents to closely monitor student attendance and
academic progress in a more timely fashion than the traditional 5 week progress
reports.
Recommendation
Continue to use data from interim assessments and other department common
assessments to revise and update pacing plans to drive instruction.
Summary of Conclusions and Actions
Each department offers common assessments in course-alike classes, including
Language Other than English, and the Physical Education departments. The
department teams review the data from the common assessments and determines reteaching efforts where indicated.
The math and English departments administer common assessments via Schoology.
The formative assessments allow teachers to analyze learning gaps with sufficient time
to allow for re-teaching efforts. On designated Take Two Tuesdays, math teachers reteach math concepts as specified by the common assessments and teacher progressmonitoring of students. The other departments are beginning to integrate the use of
Schoology and Google Classroom as a platform for administering common
assessments.
Recommendation
18
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Continue to analyze assessment data and D/F rates particularly in math to increase
academic achievement such as A – G rate.
Summary of Conclusions and Actions
Under the direction of the math instructional coach, the teachers use a Google team
drive for assessments, warm-ups, assignments, and other resources. During 20172018, data from common assessment was reported and gathered in a Google form for
department analysis. In 2018-2019, teachers will administer the common assessments
via Schoology (the district’s learning management system). Using Schoology, the math
students log-in to Schoology and take the assessments; Schoology then automatically
generates the data for each class, simplifying the process previously used and allowing
for more timely analysis by the teachers. Teachers address learning gaps identified by
the common assessment data to plan “Take Two Tuesdays,” a re-teaching program
across the department.
The data coordinator generates D + F rates after marking period, aggregate and
disaggregated by subgroups (ethnicity, language classification, and gender). The data
is shared with the math teachers and instructional coach and is used to inform reteaching efforts. The data coordinator also reports the D/F rates for each instructional
area, including electives and physical education. The data is shared with the school’s
instructional leadership team (PDLC) and with each department. The departments use
the Grant High School protocol to analyze the aggregate D + F rates and disaggregated
for the various subgroups.
Data analysis revealed that many students were still struggling to pass their math
classes in 2016 - 2017. During the Summer School 2017 – 2018 session, incoming 9th
grade students who were identified as needing support based on their 8 th grade SBAC
scores and grades attended a summer bridge program to promote their development of
foundational math skills. Those students were also programmed into an algebra tutorial
class to supplement their algebra class; the tutorial class featured use of ALEKS, a
web-based program that provides individualized learning and assessment. In the
summer of 2018, Grant offered a summer bridge program for both English/Language
Arts and math. As in the previous summer, the bridge program highlighted study skills,
organizational skills, and mastery grading approaches to help students transition and
prepare for the high school math.
In 2015 – 2016, Grant introduced a new math course called Introduction to Data
Science (IDS). LAUSD added this course offering as an alternate pathway for students
who were not successfully completing Algebra II. In 2016 - 2017, 80 students
completed the IDS course; 86% (69) of students passed the class with a C or better as
opposed to 61% of students earned a C or better in Algebra II. The department chair
and math coach worked with the administration team to identify reasons for the lower
pass rate in 2017 – 2018; for 2018 – 2019, better identification methods were used to
program students in IDS. Additionally, a co-teacher assigned to two sections of IDS will
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help provide additional support to enrolled students. As of the 15-week marks for Fall
2018, 60% of the 149 students in IDS are passing with a C or higher.
In 2017 – 2018, LAUSD promoted another new math course called Transition to
College Math and Statistics. This class is intended to serve students who might not
otherwise complete a fourth year of math in high school. At the conclusion of Spring
2018, 16 students completed the year-long course with 50% of students earning a C or
higher. A new teacher was assigned to teach TCMS math in Fall 2018 with better
preparation and training to teach the course; as of the 15-week marks for Fall 2018,
86% of the 59 students enrolled are earning a C or higher in the TCMS math.
Counselors program students into Credit Recovery classes on an ongoing basis. In
addition to Credit Recovery Summer School, Credit Recovery sessions meet on after
school on Tuesdays and Saturday mornings to provide opportunities to students who
lack credits in A – G classes. Embedded within the instructional day, Grant’s master
schedule includes sections of the Fall Semester classes during Spring Semester to
provide an additional opportunity for students who may have failed the “A” section of a
course.
Recommendation
Continue to refine and expand the implementation of schoolwide instructional practices
and interventions.
Summary of Conclusions and Actions
The school’s block 2 x 8 schedule allowed students to graduate with extra credits and
opportunities for enrichment and intervention built into the school day; however, it
reduced the amount of in-seat time in each class. Under the prior schedule, students
met for 846 minutes per class each month. With the return to the traditional 6 period
schedule in 2016 – 2017, students now meet for 1,088 minutes per class each month,
an increase of 242 in-seat, instructional minutes. The return to the traditional calendar
provided increased minutes and better continuity of instruction.
Grant designed an English/Language Arts and math SBAC Boot Camp for four weeks
during spring semester of 2018 to students whose performance on interim assessments
indicated they would benefit from the additional support. Grant also offered a summer
bridge program to help students transition to high school; middle school counselors
identified students who had struggled in math as 8th graders. A team of teachers
provided focused foundational math support as well as study and organizational skills
during the 3-week program in the summer of 2017. This program was expanded in the
summer of 2018 when the district funded a summer bridge program at Grant to support
incoming 9th graders identified for support in English/Language Arts; Grant
supplemented this by funding a similar bridge class in math during the same time
period.
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Data protocols revealed that our student athletes need additional tutoring and academic
support. Beginning in 2017-2018, coaches review academic grades for student athletes
and mandate tutoring and study hall when indicated. A period 6 tutoring session was
created to provide tutoring during the instruction day to students identified by their
coaches. In 2018-2019, Grant partnered with the LA Rams for a program to promote
improvements in student athletes and academics.
Grant provides a plethora of opportunities for students to obtain assistance in their
classes. In coordination with arc, our after-school program, and with Title I funds, Grant
offers subject-specific tutoring and homework club free of charge to any interested
student.
Grant offers a Credit Recovery program after school on Tuesdays and Saturday
morning to allow greater access for students who need to make up missing credits. In
2017 – 2018, Grant expanded the program to allow students of all grade levels to
attend the credit recovery program, permitting more students to be considered on-track
for graduation. Grant also offers a Period 0 tutoring/intervention class for English
Learners. In 2017 – 2018, 288 students completed 380 courses in credit recovery (154
English courses; 83 math courses; 61 World History courses; 19 US History courses;
48 science courses; and 15 Spanish courses.
Schoolwide Focus to Improve Instructional Practices
The Grant HS Leadership Team meets each summer to review data pertinent to the
previous year, evaluates progress, and establishes current goals and strategies. Based
on these decisions, a schoolwide Professional Development Plan is developed for the
following year.
In 2016, the staff voted to change the schedule to a 6-period day. The bell schedule
voted on by the faculty and approved by the School-Based Management Team, 26
Tuesdays are allotted for professional development. The Leadership Team considers
the school’s academic progress and needs when aligning the topics for Professional
Development. The days are allocated as:
 District (addressing the topics mandated by the District)
 Department/Home Groups (addressing departmental needs as determined by
the Leadership Team and Department Chairs)
 Collaboration/Focus Groups (addressing SLC needs as determined by the
Leadership Team and SLC Lead Teachers)
 Faculty (addressing overall school needs as determined by the Leadership Team
and Principal)
Ongoing professional development opportunities are offered to teachers before,
throughout, and after the school year both on and off-site. Grant High School offered
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mastery grading training sessions, during which many teachers became certified in
Mastery Grading. Advanced Placement teachers received training in AP-specific
courses such as AP Psychology, AP Human Geography, AP World History, AP US
History, and AP Government in College Board-sponsored trainings and seminars.
History teachers were trained in the Stanford Historian Education Group’s Reading Like
a Historian which teaches student to be apprenticing historians and guiding to answer
historical questions using primary source documents. Designated teachers and
coordinators attend district-sponsored cadre meetings for content-specific training
which they then bring back to their department members to improve instruction. After
each professional development session, teachers and staff complete an online
evaluation; the responses from the evaluation are reviewed and inform planning for
future professional development sessions.
Needs-based and interest-based workshops are offered during Tuesday sessions
designated as collaboration dates. Topics have included Google Classroom,
Integrating Technology, Schoology/Learning Management System, website-building,
etc. The topics are pertinent to the needs of the teachers and students.
In 2017 – 2018, Grant dramatically increased its technology resources by outfitting
additional computer labs and purchasing Chromebooks for mobile computer labs. As of
the opening of 2018 – 2019 school year, Grant has 25 mobile Chromebook labs
available for teachers to utilize; an additional 9 Chromebook carts will be in place
beginning Spring Semester. Of those, 16 Chromebook carts are assigned to specific
classrooms to facilitate and encourage regular use of the educational technology and
promote Grant’s Schoolwide Learner Objective that students will be Technologically
Adept. Ability to use technology tools is an imperative skill for any 21 st century learner.
With the additional computer labs and Chromebook carts, many students are accessing
a computer every day.
Schoolwide Focus to Improve Curriculum
The District has provided curriculum guides for the core content areas: math, English,
history, and science. Working with the department members, Grant’s math instructional
coach developed pacing plans and facilitated the creation of common assessments
used in the various math courses; course-specific teams of math teachers analyze the
data generated by the common assessments to create “Take Two Tuesdays,”
addressing the gaps in student learning identified by the common assessments. The
English and history departments have also created and implemented common skillsbased formative assessments to measure student progress. The history and English
departments have begun working together to develop common writing rubrics and
structures. The College Prep and Digital Arts Magnet teachers meet frequently to
develop interdisciplinary norms and units with common rubrics for writing. The
Humanities for Interdisciplinary Studies Magnet offers thematic interdisciplinary units
which are unique to each grade level. These collaborative approaches to the pacing
plans help focus the instruction and maintain continuity in the departments. Each year,
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the department members use Periodic Assessment and CST data to refine the Pacing
Plans. Student strengths and weaknesses on the core content strands are considered
in the refinement of the Pacing Plans. Teachers with strengths in specific content
strands share best practices. In addition, teachers participate in peer observations to
discover effective teaching and classroom strategies.
Department members work together to continuously examine student progress in their
classes. During department time, teacher conduct gallery walks of student work and
calibrate to rubrics. They discuss student achievement as well as student weakness.
They share strategies to address standards and to keep students participating and
engaged. Teachers work in course-alike groups to plan lessons, units, assessments,
and to revise pacing plans as needed.
Grant’s students and teachers have new textbooks in English/Language Arts and
history since the mid-cycle visit. Digital resources accompany the new textbooks,
including audio read-aloud for students. The textbook digital resources work in
partnership with Schoology, the district’s online learning management platform.
Support for All Students
To better support its students, Grant piloted an inclusion program in 2017 – 2018. In
the pilot program, Grant paired a Special Day Class (SDC) teacher with two general
education history teachers to teach United States History and World History. In the
pilot, the general education teacher primarily handled the scope and sequence of the
content matter while the special education teacher implemented the differentiation for
not only students with disabilities but also for any general education student who would
benefit from accommodations and added support. While Grant piloted the program in
history classes, teams of general education and special education teachers,
accompanied by administrators, counselors, and coordinators visited selected high
schools who have experienced success using an inclusive model. Anecdotal and
quantitative evidence suggested that student achievement increased at Grant using the
inclusive model. For example, the D + F rate in U.S. History and World History in 2017
was 32% for SDC students; in 2018, the D + F rate under the inclusion model was 24%
among the SDC students. In the 2018 – 2019 school year, the inclusion program was
expanded to the entire instructional program. The master schedule pairs general
education and special education teachers across the four academic content areas:
English, math, history, and science.
Grant has a significant population of English Learners (EL), Long-Term English
Learners (LTEL), and newcomer students (students in the United States for 2 or fewer
years). To support these students, English Language Development teachers and
teachers of EL/LTEL meet during collaboration time to receive training specific to
teaching the identified learners and being strategic about the teaching strategies and
technology tools used for those learners. A full-time coordinator ensures Grant adheres
to all state and district compliance guidelines and that Grant teachers follow the LAUSD
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Master Plan for English Learners and Standard English Learners. A newcomer coach
helps support the instructional practices for the 180 newcomer students enrolled at
Grant in the 2018 - 2019 school year. A new textbook adoption for ELD levels 1 – 4
focuses on grade span language needs, supporting academic structures. In addition to
the new textbooks, district shifts int eh Master Plan have supported a shift in teacher
professional development focused on the delivery and expectation of English Language
Development curriculum with a focus on cross-curricular language development.
Support for Parents
Grant continues to offer our Parent Center which provides classes and support for our
families. We partner with community counseling centers to provide support in
parenting, English language classes, computers, family issues, and drug awareness
and prevention. We encourage parents to join committees and provide feedback to the
school. In addition to the annual Back-To-School Night and Open House, parents can
access Schoology and the Parent Portal to monitor student progress in classes.
Schoolwide Focus Results in Increased Student Achievement
The various focused efforts on curriculum, data protocols, attendance, instructional
practices, interventions, support for all students, professional development, and
increased instructional time since the mid-cycle report have culminated in an increased
4 year cohort graduation rate (83.3%--above the district graduation rate), increased
percentage of students considered on-track for graduation (90% of the class of 2018),
and the highest combined growth in SBAC scores for ELA and math of any high school
in LAUSD for Spring 2018 (18 points in ELA and 17 points in math).
Per goals outlined in Grant’s Single Plan for Student Achievement, Grant reports the
following:
Goal #1: Increase the four-year cohort graduation rate to 86% by Spring 2019. Per the
California Department of Education, Grant’s latest published graduation rate is 83.3%
for 2017 – 2018 (90.9% for African American students; 82% for Hispanic/Latino
students; and 84.7% for White students). Of the 2017 – 2018 cohort, 181 of 442 met
UC/CSU requirements, 31 earned a seal of biliteracy, and 81 earned a Golden State
Seal Merit diploma, an increase across all categories.
In June 2018, 90% of Grant’s senior class was considered “on track” for graduation.
Strategies that helped the school make progress toward its goal was an increased
emphasis on Credit Recovery classes held on Tuesdays after school and on Saturday
mornings. The school also sponsored after-school tutoring and promoted free tutoring
on Saturday afternoons in the library. Counselors worked to monitor students’ progress
toward graduation and schedule them for credit recovery classes when needed. The
change of the school schedule from a block schedule to a traditional 6 period day
increased the instructional time per class, which supported students who were
struggling. The instructional leadership team monitored student progress toward
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graduation and made recommendations to support student success.
Goal #2: Increase the percentage of students who Meet or Exceed standards in ELA
on the SBAC to 52% by Spring 2019. On the Spring 2018 SBAC, Grant students
surpassed this goal with 60% of students tested earning Meets/Exceeds standard.
Department-wide efforts to collaborate on writing practices and the implementation of
common assessments are two of the strategies proving successful to improving student
achievement in ELA.
Goal #3: Increase the percentage of students who Meet or Exceed standards in
mathematics on the SBAC to 27% by Spring of 2019. On the Spring 2018 SBAC, Grant
students surpassed this goal with 33% of students tested earning Meets/Exceeds
standard.
Grant’s math instructional coach works with the teachers to improve student
achievement. Special Education teachers assigned in math classrooms also attend
department professional development sessions. The math department participated in
Mastery Grading and agreed to grading practices that provide students with additional
opportunities to demonstrate proficiency in math. The math department has adopted a
pacing plan for all math classes and administers teacher-created common
assessments. The teachers have also begun using a Google Team Drive to improve
collaboration and share resources with each other.
Goal #4: The English Learner subgroup will increase its reclassification rate by four
percentage points to 20% in 2018 – 2019.
2014-2015 – 19.0%
2015-2016 – 21.0%
2016-2017 – 15.0%
2017-2018 – 14.3%
Reclassification data show a gradual increase for two consecutive years (2014-2016).
The reclassification rate for the years 2016 – 2017 and 2017 – 2018 showed a
decrease. This can be attributed to an increase in ELD levels 1-4 student population
versus a decrease in the LTEL student population which corresponds to the advanced
level students and most likely candidates to meet reclassification requirements.
Reclassification Awareness’ activities, (ELD Profile reports, LTEL goal sheets,
Reclassification assemblies) have been consistently implemented to promote EL data
awareness and student accountability to meet reclassification requirements in a timely
manner. The implementation of these activities is in an effort to increase and maintain
reclassification rates at state targets for EL students at Ulysses S. Grant High School.
Grant believes a new changes in reclassification policies for Students With Disabilities
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will have a positive impact on reclassification rates in 2018 - 2019. In 2018 – 2019,
Grant’s new Newcomer Instructional Coach conducts reclassification “data chats” with
English Learner students, their families, and Grant staff members to increase
reclassification. The Newcomer Instructional Coach attends monthly EL Cadre
meetings at the LAUSD Local District-Northeast (LDNE).
Goal #5: The percentage of parents that participate in the School Experience Survey
will increase from 44% in 2015 – 2016 to 64% by June 2019 (an increase of 20
percentage points).
In 2014-2015, the school had 16% of parents participating with a goal of 26% by June
2017. The parent participation rate for 2017 - 2018 was 58%. A variety of strategies
helped the school attain its goal. Schoolwide efforts included increased awareness of
the parent survey by advertising it with Connect-Ed phone calls, social media
announcements, and information posted on the school website. The principal
promoted the survey during parent conferences and during Coffee with the Principal
meetings. Teachers promoted the parent surveys being returned in the designated
class period as part of a focused effort. An increased return rate in school experience
surveys makes the results more reliable and useful as an evaluation tool for our
programs and services across campus, related to both academics and school climate.
Goal #6: Increase the percentage of students with 96% of better attendance rate to
70% by June 2019.
For 2017 – 2018, Grant’s percentage of students with 96% or better attendance
increased to 70.1%. Two full-time Pupil Services and Attendance (PSA) counselors, a
foster youth PSA counselor, and the addition of a Psychiatric Social Worker (PSW)
position will help Grant meet its attendance targets. The PSW will work with the
administration and counseling staff to address attendance issues linked to student’s
social-emotional well-being. Surveys among students and crisis incidents indicate that
students’ attendance rates have been negatively affected by personal crises and
emotional well-being. The PSW and counseling agencies that meet with students oncampus will promote improved attendance as a result of the increased support. Monthly
attendance intervention meetings and the case management of the PSA counselors
with both parents and students address chronically absent students.
Grant High School’s Attendance Improvement Plan includes monthly Parent
Communication meetings to allow teachers dedicated time to call parents of students
with “Basic” or below attendance rates. Another element of Grant’s Attendance
Improvement Plan includes incentives for students with perfect and improving
attendance. Examples of attendance incentives include opportunities drawings for Go
Pro cameras, concert tickets, Kindle Fire tables, and gift cards to local vendors. Grant
celebrates perfect attendance through monthly and periodic recognition and certificates,
Lancer Bucks, ice cream, and more.
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Grant High School participates in the LAUSD Attendance Campaign, I Rise, I Attend, I
Matter. Selected students have received free tickets to LA Rams football games
through this district-wide effort. Strategic attendance campaigns for days with
historically poor attendance and improved attendance submission rates have also
proven successful.
To date in 2018 – 2019, clear communication from administration, counselors,
teachers, and support staff regarding attendance expectations, attendance contracts for
seniors, grade level presentations to students regarding attendance, and the other
strategies have resulted in increased attendance each month over the prior year.
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Chapter II
Student/Community Profile and
Supporting Data and Findings
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Chapter II: Student/Community Profile and Supporting Data and Findings
General Background and History
Grant High school is a comprehensive four-year high school in the Los Angeles Unified
School District (LAUSD), which is made up of six educational local districts. Grant
belongs to educational Local District Northeast. Grant is located in the very diverse
Valley Glen neighborhood in the southeast portion of the San Fernando Valley and is
across the street from the local community college, Los Angeles Valley College (LAVC).
Valley Glen has a population of 62,846 per an LA Department of City Planning estimate
in 2008 and covers 4.81 square miles. In Valley Glen, 37.1% of residents are occupied
by homeowners; 62.9% of households are occupied by renters. The ethnicity of Valley
Glen is 45% Latino, 39.5% white (12.2% Armenian), 5.4% Asian, 3.9% Black, and 6%
other. Of the Valley Glen residents, 49% were born outside the United States, which is
statistically high for Los Angeles. Grant is the only public high school in the Valley Glen
neighborhood, and the diverse population of the community is mirrored in the diverse
student population of Grant.

Grant High School first opened in 1959 with grades 10-12. Originally built to support the
booming population of World War II veterans moving to the San Fernando Valley with
families in tow, Grant has seen shifts of all forms, from demographics, to the number
and ages of students served by the campus, to the educational shifts that have
occurred over its 59-year history. Today, Grant High School has a total student
population of approximately 2,000 students. The comprehensive school has an
enrollment of 1,409; the College Prep/Digital Arts Magnet (CPDA) has 381 students;
and the Humanities for Interdisciplinary Studies Magnet (HIS) has 200 students.

Grant High School has multiple committees to fulfill the state and federal monies
mandates. Grant’s School Site Committee (SSC) provides oversight and evaluation of
categorical/restricted funds such as federal Title I monies, to ensure that funding is
used to support the needs of students meeting the identified needs in the SPSA.
Grant’s School Based Management (SBM) meets to discuss the instructional and socioemotional needs of all students. Grant’s English Learner Advisory Committee (ELAC)
meets as stakeholders, (parents, teachers, and administration) to ensure that EL
instruction and the English Language Development (ELD) program are meeting the
needs for English Language Learners (ELL). In addition, ELAC participates in the
writing and accountability of the SPSA.

All schools on the Grant High School campus have Parent Teacher Associations. Grant
High School has reconfigured this group during the 2018-2019 school year to ensure
that student stakeholders have a voice in these association meetings. Both the CPDA
and Humanitas for Interdisciplinary Studies magnets have parent associations that
provide the parent stakeholder voice to program decisions.
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Grant High School has a dual-enrollment relationship with LAVC. This includes students
attending LAVC courses on the LAVC campus, but also includes LAVC professors
coming to the Grant High School campus and providing courses during the school day.
These courses are aligned to meet student needs for both SAS pathways and for
students to begin to work on undergraduate requirements. Over the course of the
school year, approximately 350 students participate in concurrent enrollment.

Grant High School has built several business relationships providing multiple
community relations. Power 106, a local Los Angeles based radio station, has an
ongoing relationship with Grant, and works with the student body for fundraising
purposes. These events include an annual basketball game where DJs and radio staff
compete against Grant staff members; a bi-annual lunch time event where local DJs
participate in lunch activities which include a sing-a-long event and “dance party.” The
Tree People, a local organization that provides trees to communities for green space,
has worked with Grant for six years to ensure that our green space continues to be
preserved. With a 34 acre campus, Grant has worked at maintaining the lush tree
canopies. Grant has also created a relationship with HBO, who has continually returned
to Grant for filming purposes for the last year and a half. This relationship includes
donations of equipment, funding for student engagement and orientation activities, and
other needed campus beautification. Arts Bridging the Gap works with students from
Grant and the Buckley School to create a community mural with environmental
messages.

Staff Description
Grant High School has 84 teachers, 3 full-time coordinators (Title I/TSP Coordinator
and an ELD Coordinator, a Bridge/IEP Coordinator), an instructional coach
(Newcomer), and one Teacher Librarian. During the past five years, Grant has earned
additional teaching positions through increased enrollment and used local funds to
support some class-size reduction teaching positions. There are five academic
counselors, one A – G diploma counselor, and one college counselor. Grant has one
full time school nurse and one full time school psychologist. There are two Deans of
Discipline, and one Restorative Justice Teacher Adviser. Grant also has a half-time
Math Coach. Grant has two Pupil Services Attendance (PSA) Counselors and one
Psychiatric Social Worker (PSW). Among its teachers, one serves as a part-time
Testing Coordinator, one as a part-time Athletic Director, and two half-time Magnet
Coordinators, each representing their magnet. In addition, one Grant teacher has a
period dedicated to data coordination and another teacher serves as WASC
Coordinator. There are five administrators, one Principal and four Assistant Principals.
Grant has three bilingual TAs, an increase from previous years. In addition, Grant has a
full-time coordinator for Special Education, an MCD clerk, and 29 Special Education
TAs supporting our Special Education students, according to their IEP requirements.
Grant has seven office clerks to support services and students in the offices, and an
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additional two IT support staff.
Grant’s staff is 67% female and 37% male. 62% of staff are white (including Armenian,)
31% are Hispanic, 6% are Asian and Pacific Islander, and 3% are African- American.

ASC WASC Accreditation History
In late fall of 2017, as Grant’s PDLC (the WASC Leadership Team) met to begin the
self-study process, it was determined the Mission, Vision and Schoolwide Learner
Outcomes needed revision. With staff input, a subcommittee drafted new mission and
vision statements as well as new Schoolwide Learner Outcomes to more accurately
reflect the work of the school as its stakeholders work together to meet the needs of
Grant’s socio-economically diverse population, the school’s incipient move towards full
inclusion, the district LCAP priorities, the 2017 adoption of ISTE standards, Common
Core standards, content standards, and the demands of the CAASPP assessments.
After numerous drafts and feedback periods, Grant’s new Mission, Vision and
Schoolwide Learner Outcomes were officially adopted in May of 2017.

Grant High School Vision Statement
The goal for every student at Grant High School is to attain personal and academic
success through a relevant and rigorous college and career preparatory curriculum
which fosters critical thinking, innovation, and a life-long love of learning.

Grant High School Mission Statement
Grant High School is committed to creating a safe, inclusive environment that provides
a rigorous curriculum incorporating technology and real-world applications to empower
all students to become productive participants in a diverse society.

Grant High School Schoolwide Learner Outcomes

Global Citizens
●
Demonstrate an understanding of other cultures
●
Participate actively within their school, families, and local communities
●
Are sensitive to and inclusive of others including those of other cultures
and abilities
Responsible Leaders
●
Are independent and self-directed learners who take responsibility for
their actions
●
Attend regularly, behave ethically, and work diligently towards graduation
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●

Work collaboratively and cooperatively with diverse populations

Effective Communicators
●
Listen actively and respond thoughtfully in ways appropriate to task and
audience
●
Provide evidence-based claims and arguments
●
Respond empathetically and conscientiously to all
Academically Engaged
●
Think critically and creatively while engaging in rigorous work with real-life
applications
●
Generate questions, analyze data and develop original solutions
● Integrate knowledge from different content areas to create deeper meaning and understanding

LCAP Needs and Goals
The LAUSD LCAP development was coordinated through central offices in
collaboration with over 2,200 community and school-based stakeholders representing
parents (54%), teachers and school staff (21%), students (17%), community and other
stakeholder representatives (8%). Between August 2015 and June 2016, a total of 51
community sponsored Input Sessions were held across the District to share progress
made as a result of LAUSD’s 2015-16 LCAP goals and investments. Additionally, a
total of 1,177 surveys were collected (both in person and online); and over 17,700
individual responses were analyzed from these surveys.

This input from the community was used to reaffirm district goals, identify the needs of
students and schools, identify metrics to be used for monitoring progress and setting
targets for these metrics. Additionally, community input was used to inform the specific
actions the District will take and how LCFF funds will be allocated in order for the
District to meet its goals and targets for the 2017-18 school year. A fuller description of
LCAP development and the themes that arose from the community feedback may be
found here: http://achieve.lausd.net/Page/10829

LAUSD Goals: Based on LCAP 8 Priorities
LAUSD GOALS

Grant Meets Goals with:

Metric

The LAUSD goals and GHS support the following subgroups: all students, ELs, Low
Income and Foster youth
GOAL 1: 100% Graduation
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LCAP Priorities:
5. Student Engagement
6. School Climate
7. Course Access
8. Other Outcomes

Monitor & support graduation rate
Increase A-G Requirement Completion
Increase ELA SBAC & EAP Proficiency
Increase Math SBAC & EAP Proficiency
Monitor & reduce drop-out rate
Increase Individual Graduation Plan
Meetings

Graduation rate
A – G progress monitoring
Counselor reports
Mini-cums

GOAL 2: Proficiency for all
LCAP Priorities:

2. Academic Standards
4. Student Achievement
7. Course Access

Increase 11th ELA Standards Proficiency
Increase 11th Math Standards Proficiency
Increase Reclassification rate for Els
Increase English Learners progress on
ELCAP
Decrease LTELS (Long Term English
Learners)
Inclusion of SPED into General ED

SBAC scores
Common Assessments
SBAC Interim Assessments
Graduation Rate
Semester grade reports

GOAL 3: 100% Attendance
LCAP Priorities:

5. Student Engagement

Increase students attending 180+ school
days
Decrease chronic absenteeism

Monthly attendance goals
LCAP attendance – chronic
absentee rate
Monthly statistical reports
PSA Caseload monitoring

Goal 4: Parent, Community and Student Engagement
LCAP Priorities:

3. Parent Involvement

Increase students feeling connected
Increase parents completing SES
Increase Parent Academic Initiative training
Increase Parents reporting resource
access

6. School Climate

Goal #5 Ensure School Safety
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Schoology usage reports
Connect-Ed phone call
reports
Parent Center workshops
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LCAP Priorities:

6. School Climate
8. Other Outcomes

Decrease single student suspension rate
Decrease instructional days lost to
suspension
Maintain or reduce low expulsion rate
Increase school with discipline
foundation policy

Suspension rate
MISIS records
Referrals

GOAL #6 Provide Basic Services
LCAP Priorities:

1. Basic Services
5. Student Engagement

Teachers appropriately credentialed
Increase Performance EDST
Performance Evaluations
Increase school-based staff attendance
96%+
Williams compliance instructional
material
Maintain facilities in good repair

Williams certification reports
for textbooks and
facilities
Attendance monitoring
EDST evaluations

Based on district priorities and goals, including LCAP/LCFF, Grant High School
annually reviews and evaluates its programs as part of the school’s Single Plan for
Student Achievement. Each year, the school revisits the goals set the previous year
and sets new benchmarks based on the LCAP/LCFF and district priorities.

100% Graduation
Reaching the goal of 100% graduation begins in 9th grade. Grant High School begins
identifying at-risk students in ninth grade and provides interventions for students who
are receiving D’s or F’s in Math or English/Language Arts. These students are provided
tutoring services through our afterschool ARC program, or 0 period tutoring services.
Teachers also provide tutoring in Math during lunch Monday through Thursday.

Summer school is also an option for students who have fallen behind in A-G
requirements. Summer school extends the school year and provides remedial courses
for students needing to retake A-G required courses.

Credit Recovery is another opportunity for students to retake courses for credit in order
to return to on-track status for graduation. Credit Recovery extends the school day with
two meetings a week, Tuesdays and Saturdays. Courses are aligned to Common Core
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State Standards and parallel the requirements of school day courses. Students work at
their own pace while being observed and supported by teachers.

Counselors are a part of this process, working with students continuously from
freshman year through graduation. Starting in 9th grade, counselors work with students
to help them understand the expectations of each grade level, and to explain how
students earn credits in the required A-G pathways. Counselors continue to meet with
students to ensure they understand and comprehend the pathway to graduation.
Student progress is monitored continuously through all four years of high school, and
interventions are offered as needed. The success of these interventions is monitored
through LAUSD data systems such as Focus Dashboard that help counselors identify
students who are on-track with A-G requirements and those who need additional
services and support.

Proficiency for All
Grant High School has two instructional coaches to support both teacher and student
needs. Grant has a part time Math Coach who works with the department to develop a
pacing plan for Algebra I, Geometry, and Algebra II, develop and deliver common
assessments, provide input to data-driven instructional decisions, observes and
provides feedback to teachers, and coordinates professional development around the
instructional shifts and data identified instructional needs. Grant’s newly-added
Newcomer Coach works with ELL teachers and students, focusing on strategies to build
students’ English language development in students, assisting with reclassification, and
also coaching teachers’ instructional efforts to increase student academic English
proficiency across the curriculum.

100% Attendance
In the 2017-2018 school year, to improve student attendance rates and increase parent
involvement, the administration designated monthly Parent Communication Meetings
during which teachers made phone calls to parents of students, focusing on attendance
and the link between school attendance and academic achievement. Grant also
continues with incentive programs to promote attendance and has uses attendance as
a condition for access to certain student activities (Homecoming, prom, graduation
ceremony, etc.). In collaboration with the local district, Grant’s administration team
developed an Attendance Improvement Plan beginning 2018 - 2019. Per the plan, a
series of incentives and interventions would help reduce the rate of chronically absent
students.

Grant High School added a second PSA counselor to the staff during the 2017-2018
school year. The additional counselor has allowed for more consistent outreach for
chronically absent students.
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Teachers actively participate in attendance phone calls on designated Parent
Communication Meetings. The automated phone system continues to send phone call
notifications to parents when students were absent or tardy to class. However, these
can be very impersonal and do not give the parents a personal explanation as to why
their child’s attendance matters. During the parent communication meetings, teachers
received lists of students with the target level of absences and are also encouraged to
identify additional students for calls. The PSA counselor generates the call list for
individual teachers based on attendance reports; the target group are students at-risk
for chronic absences, or students who had multiple absences within a short frame of
time. In these phone calls teachers express concern for the absent student, and review
the link between attendance and academic success, remind parents about the loss of
academic opportunities for the students when they are absent, and encourage the
student to begin better attendance habits. The parent communication meetings also
provide an opportunity for the school to make individual connections and learn if the
family is facing obstacles preventing better attendance. Teachers log the calls on
MISIS (the district’s student information database) and on paper for easy screening by
the PSA counselors. When the teachers discover a student with needs, the PSA
Counselor receives the information and can assist the families in making connections
for district and community-based agencies for support.

Parent, community, and student engagement
Grant High School provided parents a survey during the 2015-2016 school year,
seeking information on parent input into time preferences for parent meetings and other
community meetings on campus. The parents identified that a later time would help
them in attendance of school and parent conference meetings. Over the past 3 school
years there has been a shift in parent attendance of Back to School Night and Open
House, both showing more parents in attendance via classroom sign in sheets.

In addition, the Parent Center has expanded more class opportunities for parents and
more outreach for parents to have a voice as stakeholders at Grant High School. In
2018 – 2019, Grant began an official chapter of Parent-Teacher-Student Association
(PTSA); both magnets have parent organizations as well.

Student Leadership/ASB has also provided more outreach to students. Along with
Student Clubs and Club Day to provide information to students about the club options
on campus, Student Leadership provides multiple opportunities for students to join into
school pride events, social activities, socio-cultural events, and broader opportunities
for students to participate in many different facets on campus. Interest-based clubs are
open to all students; meetings are typically held in the faculty sponsor’s classroom
during lunch or after school.
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Ensure School Safety
Grant High School has two Los Angeles School Police Officers. There are also two
Deans of Discipline, and one Restorative Justice Teacher Adviser. The Deans provide
outreach to students to understand the school rules and express that they are there not
only for discipline but also as part of the student safety team. The Restorative Justice
Teacher Adviser provides instruction on the restorative justice theory of discipline. She
works with our peer counselors to help create a positive student-led process to maintain
positive interactions between students on campus.

The school report card provides a place for Grant High School to look at the data of
how the School Safety plan is working in terms of how it is perceived through both the
student and parent viewpoints.

School Program Data
Grant High School students are enrolled in college preparatory A-G requirement
courses that meet the requirements for graduation and college admission. This includes
students with Individualized Education Plans (IEPs). Included in courses offered on the
Grant campus are CTE courses for three pathways: Arts Media Entertainment ~ Design
Visual Media Arts, Arts Media Entertainment ~ Production Managerial, Agriculture and
Natural Resources ~ Ornamental Horticulture. During the summer, LAVC Trio enrolls
students in math and chemistry for high school credit.

Grant students also have access to college courses through our partnership with LAVC.
Concurrent enrollment courses are included in a student’s high school transcript, and
allows for a student to begin acquiring college credits while still in the supportive
environment of high school. For students who need additional time and support to
complete requirements, summer school and ESY are offered, as well as Credit
Recovery. Tutoring is also offered to students who need help to complete work, or need
additional explanation, or one-on-one explanation of concepts. Tutoring is offered
through a zero-period course for credit, and through the after-school ARC program.

In 1994, Grant began the Grant High School Communications Technology Magnet
Center. The Grant Communication Technology Magnet center was founded with the
goal of preparing students for careers in varied communications-based fields. The
Magnet offered four distinct communications-based pathways, and elective courses
designed to support the theme of the center. In the 2016 - 2017 school year, the
Communication Technology magnet changed the name to Grant High School College
Prep/Digital Arts Magnet (CPDA). Along with the name change, CPDA also changed
the focus to meet the desire to have a more rigorous program centered around post37
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secondary options and preparedness. While the name changed, CPDA kept the
technology-based pathways (Filmmaking, Digital Imagery, and Broadcast Journalism).
CPDA teachers have begun to work collaboratively and to incorporate the magnet
theme in each core class. CPDA’s current student enrollment is 382 students, with 54%
of the students coming from outside of the Grant High School area.

In 2002, Grant began the School for Advanced Studies (SAS). The program offers
students specialized courses including Advanced Placement (AP). In 2018 - 2019, 249
students are enrolled in Grant’s SAS. Most SAS students are identified as
Gifted/Talented; however, others qualify if recommended in critical-thinking and
problem-solving skills in his/her primary language or the verified potential to work two
years above grade level in academic subjects. SAS students are included within the
residential school enrollment but are programmed following using a cluster approach.
SAS students take AP courses throughout their four years; the SAS coordinator works
with individual students and their counselors to tailor the precise AP and honors
courses along with college course options specific to the IGETC through their senior
year. Grant offers 18 unique Advanced Placement courses (multiple sections of some
courses) at all grade levels; Grant has an open-access policy to AP classes. Any
interested student is welcome to enroll in these advanced learning opportunities.

In 2018, Grant opened a second magnet center, the Grant High School Humanities for
Interdisciplinary Studies Magnet center (aka Humanitas). The program itself began on
the Grant High School campus in 1990. Following the Humanitas model and the
concept of small learning communities, students were placed in courses that were
themed together through an interdisciplinary approach to learning. Teachers
collaboratively design units in which there was a central theme that was shared across
content courses. Students developed interdisciplinary skills, along with critical thinking,
writing, and discussion skills. With the school shift from themed Small learning
Communities (SLC) to grade level SLCs, the Humanitas team, with the support of the
school, wrote a magnet proposal to maintain the program on the campus. The 20182019 school year is the first year the program has run as a magnet on the campus. The
current student enrollment for the Humanitas magnet is 200 students. At capacity,
Humanitas can serve 400 students. The Los Angeles Educational Partnership is a
community sponsor of the Humanitas Magnet. LAEP educates teachers on how to
implement the Humanitas model and facilitates workshops. Humanitas students are
concurrently enrolled in LAVC, which has worked closely with the Humanitas Magnet to
develop a specially designed line of courses that are available to our students. Students
begin taking college class in the ninth grade.

Grant offers a thriving athletic program for all students. Our athletic program is part of
the California Interscholastic Federation, Los Angeles City Section and a member of the
East Valley league. Our sports program is divided into three different sports seasons.
During the fall sports season, we have girls’ volleyball, coed cross country, football,
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girls’ tennis, and sideline cheer. During the winter season, we have boys’ and girls’
soccer and basketball, boys wrestling, and sideline cheer. In the spring, we have coed
swim, coed track and field, softball, baseball, competitive cheer, boys’ tennis, and boys’
volleyball. Each team, except wrestling and cheer, have a varsity level and a Junior
varsity level of participation. Girls and boys basketball has a Frosh/Soph division as
well. We have 22 coaches; 4 Female and 18 Male. 11 are on campus teachers, and 11
are off campus/walk on coaches. We have 422 of athletes; 174 female and 248 male.
Grant High School has won L.A. City championships in girls’ tennis in 1998, girls’
gymnastics in 1995 and 1996, girls’ soccer in 1993 and 1994, boys’ golf in 1991 and
1992, boys’ baseball in 1986 and boys tennis in 1974. Recently, we have been very
close to achieving championships as our boys’ basketball team reached the finals in
1988, 2011 and 2014. Girls’ soccer reached the title game in 2016, softball in 2017 and
boys’ tennis in 2016. Beginning 2017 – 2018, Grant’s football team advanced to CIF
Division I following successful football seasons, multiple league championships, and
advancing to CIF playoffs during the last three years.

Grant has always been highly diverse, representing the community that surrounds the
school. Historically, Grant has had a very active ELD program, with newcomer students
from almost every region of the world. Currently, 16% of the students on the Grant
campus are English Language Learners (ELL), with 47% who have Reclassified Fluent
English Proficient (RFEP), and another 12% of students who were deemed to be Initial
Fluent English Proficient (IFEP) upon arrival to an LAUSD school.

Grant High School’s English Language Development, (ELD) Program is a
comprehensive instructional program designed to meet the needs of English learner
students. The department has recently transitioned to a newly adopted textbook, Edge.
Most teachers have participated in a three-day training. As we move into our second
year, more specialized teacher training is becoming available through our local district.
In addition, teachers consistently collaborate and have created a support system where
methodology, SDAIE and organizational ideas are commonly shared. The program
includes a TSP/EL Designee, Newcomer Instructional Coach, and an ELD Counselor.
This team monitors student progress, not only in English, but in CORE subjects as well.
The TSP/EL Designee oversees EL state and federal compliance as well as course
master scheduling, testing and advocacy. The ELD Counselor is responsible for
graduation plans, access to CORE courses, post-secondary education guidance as well
as the emotional development of English learners. Lastly, our newly assigned
newcomer instructional coach will work specifically with teachers, (both ELD and
CORE) by providing professional development specific to both Integrated ELD and
Designated ELD instruction.

Integrated ELD – English Learner students have access to disciplinary academic core
subjects by enrolling in a variety of Integrated ELD courses where both ELD and SDAIE
instructional strategies are being delivered. EL students in ELD levels 1 and 2 are
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offered specialized academic core classes: Biology, ICS, Algebra, Geometry, Algebra 2,
World History and History. These courses are instructed by CLAD/BCLAD teachers
and supported by bilingual teacher assistants. In addition, teachers have been trained
in SDAIE methodology, CA ELD standards and last have recently participated in
Culturally and Linguistically Responsive Pedagogy awareness training. Early
Advanced, Advanced EL students, (ELD levels 3, 4, and LTEL’s), access disciplinary
core courses by means of sheltered courses and mainstream courses also taught by
highly qualified and CLAD/BCLAD authorized teachers. Instructional Strategies are
extensively incorporated in Integrated ELD courses. Teachers continually embed
speaking, reading, writing and listening skills in a variety of ways. Teachers deliver and
guide instruction by use of visuals, models, manipulatives, constructive conversation
practices, project-based learning, purposeful and productive instructional cooperative
groupings, adequate use of technology, and by introducing quality-purpose questioning
in order to increase student participation and class discussions.

ELD Strategies to address effective classroom instruction in order to meet state, district
and school performance targets for reclassification, Graduation and Academic
Performance of EL students include: Daily ELPAC/RI practice, Grouping (e.g. ThinkPair-Share, Small group instruction), Word banks/CLOZE exercise, Graphic organizers,
Peer Editing, Edit and Review strategies, ReadTheory.org, Front load vocabulary and
basic concepts, access to out of classroom support: In addition students have access to
additional supports through the ELD Computer Lab, the ARC Language support class
for newcomers using the Rosetta Stone Language Program, use of Read Theory at
home, and zero period and math tutoring programs.

The Title I Coordinator works with the administration and teachers to coordinate and
meet the needs of the school’s Title I low income students. The Title I Coordinator
coordinates schoolwide campaign to collect lunch applications, which is how the lowincome students are identified. Grant’s Title I coordinator works the TSP coordinator to
coordinate assessment and placement of students for appropriate instruction. She also
serves on Grant’s PDLC, the instructional leadership team, to ensure that professional
development services meet the needs of socio-economically disadvantaged students.
The Coordinator schedules and attends all Advisory Council Meetings. She works with
the principal, SAA, and SSC on budget development and implementation. Attend Title
1 professional development. The Title I coordinator monitors the academic progress of
Title I students, works with instructional leaders to evaluate Grant’s Single Plan for
Student Achievement (SPSA), revise the SPSA annually, and monitor its
implementation. As a member of PDLC, Grant’s Title I Coordinator analyzes schoolwide data to monitor the instructional program, particularly data reported to the
California School Dashboard and LCFF priorities, such as attendance, graduation rates,
etc. In 2017 – 2018, Grant’s long-term Title I Coordinator retired; the new Title I
Coordinator assumed the position in Fall 2018.
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Grant’s PSA Counselors are the designated liaisons to facilitate resources for students
experiencing homelessness or in foster care. Grant also has a foster youth counselor
who provides on-site services for students two days each week. Grant distributes the
Resident Student Identifier questionnaire twice each school year and takes referrals
continuously to identify students in transitional housing or experiencing homelessness.
The PSA counselors help the students and families apply for programs through the
district’s CHAMP office for Medi-Cal and access basic needs such as food, clothing,
immunizations, and public transportation. The PSA counselors also offer referrals to
the families for counseling services, where indicated. Students in foster care or
experiencing homelessness are flagged in MISIS (the district’s student information
system) as SP (specialized population) to help counselors, administrators, and teachers
be alert that they may have special needs. Grant historically has not had migrant
students; however, in recent years, Grant has received many students designated as
“unaccompanied minors” who are in transitional situations with temporary custodians.
LAUSD’s goal remains to serve all Los Angeles‐area youth. To support that goal,
LAUSD welcomes all students with open arms and provides services to help all
students graduate college- and career-ready, despite their personal circumstances.

Grant High School offers several programs for students who qualify for special
education services with a qualifying eligibility. All students participate in the general
education program for electives. In the 2018-2019 school year, Grant has taken large
strides toward the full inclusion model for student in the special day program under the
setting of specific learning disability. Starting in the 2017-2018 school year Grant
began the inclusion process in the Social Science courses. Now following the district
process of inclusion, all students have access to the A-G requirements via general
education courses. Special Education students are placed into specific courses where
the course is co-taught with both general education and special education teachers.
Both teachers provide instruction and support to all students. Each student’s IEP is
individualized and there may be accommodations/modifications that are not listed that
the IEP team has determined are best suited for that individual student’s needs to be
successful in school; all students who have an IEP may have
accommodations/modifications in order to help them access the curriculum. Students
who receive Behavior Intervention Implementation (BII) services either have a district
BII or Nonpublic Agency (NPA) BII.

Grant offers several program options for special education students:



Resource Program (RSP) for students in the general education program with
support from a Resource Specialist Teacher in English and Math.
Special Day Program (SDP) for students who are educated within the general
education program via co-taught classrooms. This program exposes the students
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to the Common Core State Standards and provide the opportunity to work with
same-age peers in a multi-modal classroom.
Intellectual Disabled (IDM) Program, which is a self-contained classroom where
students are on the alternate curriculum. Students in the IDM program work on
functional reading, writing, and math utilizing the Unique Curriculum. These
students participate in the general education program for electives and physical
education courses. The IDM program is split into two different classrooms by
grade level, 9/10 and 11/12.
Autism-Core (AUT) Program, which serves the students with an eligibility of
Autism and the IEP team has determined that a small environment setting is
necessary. This program is departmentalized, and students travel throughout the
campus to attend their classes. Some students participate in a social skills class
within the AUT-Core program; the curriculum focuses on gaining the necessary
skills and ques of social appropriateness.
Visual Impairment (VI) Program for students with Visual Impairment. These
students work with the Visual Impairment teacher for one period a day where
they work on Braille Instruction and using other assistive technologies in order to
access the curriculum and the campus independently.
Emotional Disturbance (ED) program. These students are in a self-contained
classroom for their core academic courses. The students participate in the
general education program for electives and physical education courses. Grant
became a site for the ED program in 2018 – 2019.
Moderate/Severe Disabilities (MD) Program. Students in the MD program
demonstrate significantly cognitively below their same-age peers in the home,
school, and community. Students in the MD program utilize the Unique
Curriculum and work on the functional reading, writing, and math.

In addition to these programs, Grant has itinerant staff that provide weekly-basis
services for students. These include Language and Speech, Assistive Technology,
Visual Impairment, Occupational Therapy, Adaptive Physical Education, Deaf/Hard of
Hearing, and Orientation and Mobility. These services are provided through Designate
Instruction Services (DIS) and/or Educational Related Intensive Counseling Services
(ERICS). In addition to these services, Grant has a full-time Department of Transition
(DOTs) teacher who provides transitional services for special education students and
collaborates with outside agencies for post-high school services (e.g. Department of
Rehabilitation and Regional Center).

42

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Demographics
Enrollment at Grant increased in 2018-2019 by approximately 200 students largely due
to the opening of the Humanitas Magnet. The percentage of students who are socioeconomically disadvantaged and qualify for free and reduced lunch in 2018-2019 is
79.6%. Our diverse community is also reflected in the education levels of the local
Valley Glen community: 27% have a four-year degree or higher, 28% have completed
some college, 22% have a high school diploma, and 23% did not complete high school.

Grant High School has 2092 students enrolled (as of September 28, 2018): 757 in ninth
grade, 500 in tenth, 404 in eleventh and 431 in twelfth.

Grant has experienced shifts in site enrollment during the past six years. Grant’s
Humanitas Magnet teaches 200 students; approximately 120 students of the current
Humanitas students were enrolled in the comprehensive school during the 2017-2018
school year. Despite this impact to the comprehensive school’s population, Grant
experienced increased enrollment that offset the transfer of students to the Humanitas
magnet population.
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With the addition of the Humanitas Magnet, some of the increased ninth grade
enrollment can be explained through the enrollment of the new Humanitas magnet. The
data also indicates that Grant has improved at retaining cohort students and improved
on maintaining A-G requirement credits and students work towards graduation within
the expected four year plan.

In 2018 – 2019, Grant High School has 48% female students and 52% male students.
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In 2018 – 2019, Grant’s students are 53% Hispanic, 38.7% White, 3.2% Black, 1.9%
Asian, 1.7% Filipino, 0.3% American Indian/Native American, 0.6% biracial, and 0.1%
Pacific Islander.

Enrollment Trends by Ethnicity
Ethnicity
AMERICAN
INDIAN/ALASKA
NATIVE

SEPTEMBER SEPTEMBER SEPTEMBER SEPTEMBER SEPTEMBER
2014-2015
2015-2016
2016-2017
2017-2018
2018-2019
0.30%

0.30%

0.2%

0.2%

0.4%

ASIAN

2%

2.10%

1.7%

1.6%

2.2%

BLACK

4%

3.70%

3.1%

3.5%

3.4%

HISPANIC

58.10%

57.20%

57.8%

55.9%

53.0%

WHITE

33.40%

34.40%

35.1%

36.8%

39.1%

FILIPINO

1.70%

2%

1.8%

1.9%

1.8%

45

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Ethnicity

SEPTEMBER SEPTEMBER SEPTEMBER SEPTEMBER SEPTEMBER
2014-2015
2015-2016
2016-2017
2017-2018
2018-2019

PACIFIC
ISLANDER

0.20%

0.10%

0.2%

0.2%

The trending increase in white students from 33.4% in 2014 – 2015 to 39.1% in 2018 –
2019 has resulted in Grant no longer qualifying as a Predominately Hispanic, Black,
Asian, or Non-Anglo (PHBAO) School and affected its funding formula from PHBAO to
Per-Pupil funding. Many of our white students are of Armenian descent and are
designated as English Learners.

Home Language Survey
(2017 – 2018)
Language Name
Arabic

Type
EL

9

10

1

RFEP
Armenian

11

12

Grand
Total

1

2

4

1

2

EL

47

24

13

26

110

IFEP

13

20

14

15

62

RFEP

79

86

64

50

279

Assyrian

RFEP

Bengali

EL

2

RFEP

1

1

3

1

2

1

1

RFEP

Cantonese

IFEP

Farsi (Persian)

EL

1

IFEP

1

RFEP

1

EL

1

1

3

4

IFEP

1
1

Bulgarian

Filipino (or
Tagalog)

3

1

1

3

RFEP

1
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Language Name

Type

9

10

11

12

1

Grand
Total

German

IFEP

1

Hebrew

EL

1

IFEP

2

2

2

2

8

RFEP

4

5

11

2

22

1

Hindi

RFEP

Italian

IFEP

Japanese

IFEP

1

1

Lao

RFEP

1

1

Other (nonEnglish)

RFEP

1

Portuguese

RFEP

1

Rumanian

RFEP

Russian

EL

1

IFEP

2

RFEP

2

EL

Spanish

Thai

1
1

1

2

1

1

1

5

8

2

1

5

3

4

3

12

74

49

33

34

190

IFEP

29

41

32

30

132

RFEP

161

127

142

129

559

2

5

EL

1

3
1

RFEP

Vietnamese

1
1

IFEP
RFEP

Urdu

1

1

IFEP

Turkish

1

1

2

1

1

1

1

IFEP

1

1

RFEP

1

1

RFEP

1

1

As per the 2017 – 2018 Home Language Survey, the predominant primary languages
spoken at home are Spanish, 881 students, followed by Armenian, 451 students.
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Students also speak Hebrew, Russian, Thai, Filipino, Romanian, etc. for a total of 23
different primary languages other than English.

Among Grant students, 20% of students have parents without high school diplomas;
26% have parents whose highest education level is high school graduate; 14% have
some college experience; 16% college graduates; 4% graduate school or post-grad
training; and 20% declined to state or unknown per self-reported during the enrollment
process. This resembles the Valley Glen community in which 21.3% of residents 25
years and older have a four-year degree.
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English Learner Student Enrollment
2017 - 2018
Type

9

10

11

12

Grand
Total

EL

129

76

49

70

324

IFEP

50

68

58

53

229

RFEP

249

228

230

188

895

TBD

1

Grant High School has a large English Learner population. The EL 9 th grade numbers
encompass most of the Newcomer students, who are enrolled, tested, and placed in
classes considerate of transcripts; however, graduation cohort levels are not
determined until the transcripts can be translated and loaded into MISIS (the district
accountability system).

Type

Grand
Total

Newcomer

114

EL

324

P-LTEL

22

LTEL

106

RFEP

952

RFEP
Monitoring

384

At the beginning of Fall 2017, English Learner enrollment was 247; at the beginning of
Fall 2018, English Learner enrollment was 324 (an increase of 74 students). The
newcomer population is a portion of the larger whole number of EL students. P-LTEL
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students are those who have received a minimum of 4.5 years of EL services, and are
in the final push to reclassify before being identified as LTEL students. RFEP
monitoring students are a portion of the RFEP whole number; the students in the
monitoring stage have reclassified in the last 3 years and are monitored for any
additional academic supports that may be needed for student success.

Title I students are 79.6% of the population. There has been a school-wide campaign
to turn in free-and-reduced lunch applications since the 2014-2015 school year.

Special Education enrollment makes up 16% of the home school population, 7% of the
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CPDA magnet and 4% of the Humanitas magnet. Viewed as the entire campus, the
Special Education population is 12% of the student body. Slight discrepancies exist
when looking at program enrollment due to variations in calculation from different data
sources (most data was drawn based on September 28, 2018—our norm day data;
however, some sources do not allow a precise date for pulling the data).

Special Education Program Participation
Program Type
RESOURCE
SPECIALIST
PROGRAM
SPECIAL DAY
PROGRAM

2013 - 2014

2014 - 2015

2015 - 2016

2016 - 2017

2017 - 2018

2018 - 2019

146

128

141

122

109

81

149
295

142
270

159
300

164
286

153
262

155
236

Of the Special Education students, most Special Day program students participate in
Grant’s full inclusion program which began campus-wide in 2018 - 2019.

Since the previous WASC visit, Grant has increased its enrollment of GATE students.
The program coordinators for the magnets and for Grant’s School for Advanced Studies
(SAS) have been more assertive in fall and spring recruitment efforts to combat
decreasing enrollment across the district largely due to charter school encroachment.
Grant’s SAS and GATE programs have earned a rating of Exemplary.
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GATE Students by Ethnicity
2018 – 2019

Ethnicity

Grant

LDNE

LAUSD

American Indian/Alaska
Native

12.50% 17.10%

13.60%

Asian

20% 38.50%

32%

Black

7% 11.40%

7.70%

Hispanic

18.30%

9.60%

9.80%

White

20.30% 19.30%

21.80%

Filipino

30.60% 22.70%

23.90%

18.40%

14.40%

1.50%

2.60%

Pacific Islander
Unknown

As compared with other schools in LAUSD Local District-Northeast (LDNE) and the
entire LAUSD, Grant has a higher rate of Hispanic/Latino students identified as GATE.
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Trends of GATE Students by Ethnicity
Ethnicity

2013 - 2014 2014 - 2015 2015 -2016 2016 - 2017 2017 - 2018 2018 - 2019

American Indian/Alaska Native

14.30%

12.50%

Asian

26.80%

29.30%

31.80%

33.30%

25%

20%

Black

12.30%

13.60%

15.40%

5%

4.40%

7%

Hispanic

10.60%

10.80%

14%

15.40%

16.40%

18.30%

White

14.80%

17.40%

20.50%

21.10%

19.50%

20.30%

Filipino

29.40%

22.90%

29.30%

42.90%

35.10%

30.60%

12.40%

13.60%

17%

17.80%

17.50%

18.90%

Pacific Islander
Unknown
Overall

Across the district, African American students are underrepresented in GATE
identification. LAUSD has identified addressing this gap as a priority for GATE
coordinators and schools. Grant’s GATE Coordinator and SAS Coordinator work with
counselors and seek referrals from teachers to increase identification of GATE
students. The percentage of GATE students has trended upward across campus over
the last 6 years.

GATE Enrollment on Grant Campus
School Name

No. of Students

Ulysses S Grant Senior High

249

Ulysses S Grant Senior High College
Prep/Digital Arts Magnet

118

Ulysses S Grant Senior High Hum for
Interdisciplinary Studies Magnet

28

Gifted and Talented students make up 18.9% of Grant’s site enrollment. There has
been a district-wide focus on identifying gifted learners. Since the previous WASC visit,
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Grant has increased its enrollment of GATE students. The program coordinators for
the magnets and for SAS have been more assertive in fall and spring recruitment
efforts to combat decreasing enrollment across the district largely due to charter school
encroachment.

Newcomers (in United States two or fewer years) make up the largest percentage of
Grant’s English Learners. Approximately 1/3 of Grant’s EL students are designated as
Long-Term English Learners. The Newcomer Instructional Coach and TSP Adviser
work with the English Language Development Department and teachers of LTEL
students to use appropriate strategies to help students increase their language
acquisition.
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Language Classification
ENGLISH ONLY
INITIALLY FLUENT ENGLISH PROFICIENCY
LIMITED ENGLISH PROFICIENCY
RECLASSIFIED FLUENT ENGLISH
PROFICIENCY
UNKNOWN
Overall

20132014
465
253
296
1,070

20142015
407
280
323
939

7
2,091

2
1,951

20152016
410
285
297
897

20162017
386
262
287
885

20172018
425
231
280
903

1,889

2
1,822

1,839

Even as Grant’s overall enrollment numbers have changed across the years, its ratio of
English Learners remains high.

LCFF Priority 1: Basics (Teachers, Instructional Staff, Facilities)

Teachers and Instructional Staff
All teachers at Grant High School are fully credentialed and authorized in their subject
areas. There have been many changes to the teaching staff since the last full WASC
visit due to retirements and other attrition. Of Grant’s current teaching staff, 42 are new
to Grant since the 2013 WASC visit. Of the 7 academic counselors, 4 are new to Grant
since the 2013 WASC visit. Grant has 0 teacher misassignments in reference to
positions filled by teachers who lack authorization to teach that grade level, subject
area, student group, etc., including 0 misassignments of teachers of English Learners.
Currently, five individuals on campus have National Board Certification; one teacher is a
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candidate in progress for certification. 63% of teachers are female and 37% are male.
48 teachers are white (including Armenian), 25 are Hispanic/Latino, 4 are Asian and
Pacific Islander, and 2 are African- American.

Total Teachers

84

National Board Certified

5

Short Term/ Provisional/ Interns

1

Masters Degree

39%

Years of educational service with district

26% in LAUSD 20+ years
27% in LAUSD 15 - 19 years
25% in LAUSD 11 - 14 years
4% in LAUSD 6 - 10 years
18% in LAUSD 0 - 5 years

Total Years of Educational Service

33% total educational experience 20+ years
26% total educational experience 15 - 19
years
22% total educational experience 11 - 14
years
8% total educational experience 6 - 10 years
11% total educational experience 0 - 5 years

Gender

63% Female
38% Male

Ethnicity

51% White (including Armenian)
32% Latino
2% African-American
5% Asian
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1% Filipino
Number of paraprofessionals who meet
the requirements for Every Student
Succeeds Act (ESSA).
Specialized Training & Professional
Development

● Advanced Placement
● GATE training (all SAS, AP, and honors
teachers complete a minimum of 16
hours of GATE-specific PD each year)
● Mastery Learning and Grading (math
department, Humanitas Magnet, CPDA
Magnet, selected teachers)
● 1st year of training in project based
learning (PBL) through Lucas Education
and the Knowledge in Action (KIA)
program in the subject of AP
Environmental Science (1 teacher)
● University of Pennsylvania Graduate
School of Education Project Based
Learning Graduate Certificate (1 teacher)
● Restorative Justice training (4 teachers, 3
counselors, 3 administrators)
● Technology for the Visually Impaired (1
teacher)
● State World Language Teacher
Conference
● State Computer-Using Educators
Conference (CUE)
● Google Certified Educators (3)
● Reimagining History Instruction (Social
Studies Department
● Stanford Education Historian Group-Reading Like a Historian (Social Studies
Department)
● Reimagining ELA Instruction (ELA
Department)
● A - G Intervention and Support
(counselors)
● LACMA workshops
● College and Career Workshops; district
counseling PD (counselors)
● Adobe Education for Educators
● Art Center College of Design
● Conferences:
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○ CA Arts Project Courageous
Creativity Conference
○ ACM SIGGRAPH (Assoc. for
Computing Machinery Special
Interest Group Graphics)
○ AP by the Sea
○ California Math Conference
District Intern

2 participants from LAUSD District Intern
program

Instructional Materials
All students have access to standards-aligned instructional materials. Grant has 100%
compliance in the annual Williams textbook and facilities inspections. All students have
individual copies of state- and district-adopted textbooks. ELA textbook adoptions were
in 2016 - 2017. The Social Studies department and math elective classes have new
textbooks beginning the 2018 - 2019 school year. New textbook adoptions for
advanced Social Studies classes (including AP US History, AP Government, and AP
Microeconomics) are scheduled for 2019 - 2020.

Per LAUSD policy, “each student, including English Learners and those in special day
classes, have a State/District-adopted, standards-based textbook/application for use in
the defined subjects of reading-language arts, history-social science, mathematics,
science, health (Grades 6-7, 9) and foreign language (Grades 9-12). Students must be
assigned a single textbook/application in each subject that they can use both at home
and in class.” Additionally, Grant certifies the sufficiency of laboratory science
equipment, time, chemical storage, and facilities in sciences courses offered in grades
9 to 12, inclusive. In order to document compliance with California education code
section 60119, an annual certification of student textbook sufficiency is required of all
teachers, principals, and Local District (LD) Instructional Superintendents. Grant
students receive their textbooks on a day designated for textbook distribution during the
summer. All newly enrolling students receive textbooks upon enrollment. Teachers
certify textbook sufficiency by the third week of the instructional year, per district policy,
which is overseen by the administration. During the LA County Office of Education
Inspection, Grant has met sufficiency in textbook and instructional materials, including
science labs and equipment, every year (including 2018 – 2019).
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LAUSD Resolution for Textbook and Instructional Materials Certification

Grant has made increasing student access to technology a priority. At the conclusion of
the 2017 – 2018 school year, Grant’s computer inventory was the following:
736 desktop computers
310 laptops
605 Chromebooks (in 16 mobile Chromebook carts)
During the 2018 – 2019, Grant has made additional Chromebook purchases, which will
be used in an estimated total of 30 mobile Chromebook carts.

Facilities
During annual and routine inspections, Grant consistently receives good ratings of all
school facilities. As posted on the School Accountability Report Card, on its most
recent inspection of gas leaks, mechanical/HVAC, sewer, interior surfaces, overall
cleanliness, pest/vermin infestation, electrical, restrooms, sinks, drinking fountains, fire
safety, hazardous materials, structural damage, roofs, school grounds, windows, doors,
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gates, and fences, Grant passed inspection and received an overall rating of
Exemplary.

During Williams facility and Office of Environmental Health and Safety inspections, Grant
also passed inspection.

LCFF Priority 2 – Implementation of Academic Standards
Grant High School has full implementation of academic, content, and performance
standards. Grant teachers administer and analyze locally designed common
assessments to measure student progress toward standards mastery in all
departments. Per district policy, Grant students take the SBAC Interim Assessments
which are used as formative assessments toward grade level benchmarks in math and
English. Grant PE teachers identify skills as assessed by the 9th grade
FITNESSGRAM and use these as benchmark assessments throughout the year.

Grant High School provides department and collaboration time during which teachers
examine, align, and assess curriculum for the student content standards. Grant’s
certificated staff engage in Instructional Rounds, Gallery Walks, calibrate assignment
criteria and rubrics to further align instructional practices and student learning with the
student content standards. Grant’s ELA and history departments are currently in
process of developing common writing protocols and rubrics to be used in course-alike
settings across the departments.

LCFF Priority 3 – Parent Engagement
Grant parents serve on the School-Based Management Committee, the School Site
Council, the CPDA Magnet Parent Association, the Humanitas magnet parent group,
the PTSA, ELAC, and other committees. These groups have various areas of
oversight, as mandated by state and federal guidelines. They review the school’s
Single Plan for Student Achievement, approve budgets, and review evaluation of
educational programs. The principal holds monthly Coffee with the Principal meetings
in the Parent Center to keep parents apprised about ongoing topics, events, and school
priorities and allow parents an opportunity to speak individually with the principal and be
heard on various issues.
Grant revamped its website in Fall 2016 with an improved, more user-friendly design.
At meetings and school events, Grant staff encourages parents to follow various school
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groups on social media (primarily Twitter). Parent meetings and elections for
committee positions are advertised through the website, flyers, Connect-Ed phone calls,
posters, etc. During 2018 – 2019, Grant started a month-long campaign to increase
parent use of the LAUSD Parent Portal and Schoology to increase parent involvement
and communication.

Selected responses from School Experience Survey: Parent Engagement
Question

Percent of Positive
Responses

Percent of Positive
Responses

2016 – 2017

2017 - 2018

“I feel welcome to participate at this
school.”

88%

88%

I am a partner with this school in
decisions made about my child’s
education” (2016 - 2017). “This school
includes me in important decisions
about my child’s education” (2017 –
2018).

76%

87%

“This school informs me about school
activities in different ways (letters, emails, phone calls, etc.)”

89%

88%

On the 2016 – 2017 survey, 66% of parents participated in the survey. In 2017 – 2018,
58% of parents participated in the survey. Grant will make it a priority to get more
parent participation in the survey to add validity to the responses received.

61

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

LCFF Priority 4 – Performance on Standardized Tests
SBAC Participation Rates

SBAC Participation Rates
2015 – 2016

2016 - 2017

2017 - 2018

Rate

95%

98%

98%

# of Students

365

397

415

During the SBAC administration window, all students who were present during testing
participated in SBAC ELA and math testing. Some students were excluded due to
absences throughout the testing window. Grant’s students met or exceeded the
minimum 95% test participation rate for SBAC each year.
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SBAC Performance Level Trends

Grant’s 11th grade students improved 18 percentage points from 42% to 60% of
students scoring Meets/Exceeds Standards.
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Grant’s 11th grade students improved 17 percentage points from 16% to 33% of
students scoring Meets/Exceeds Standards.
Grant students demonstrated strong growth on the 2017 - 2018 SBAC as opposed to
prior years. In 2017 - 2018, Grant students showed a higher combined growth in ELA
and math than any other high school within LAUSD.

Change in SBAC Achievement from 2016 – 2017
Change in ELA

Change in Math

Grant HS

+18

+17

LAUSD

+13

+2

California

+1

+1
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SBAC Achievement Levels: ELA 2017 - 2018

Location

%
Not/Nearly
Met
Standard

%
Standard
Not Met

%
Standard
Nearly
Met

%
Standard
Met

%
Exceeds
Standard

%
Met/Exceeds
Standard

# with
scores

# Tested

School :
GRANT SH

40%

20%

20%

36%

24%

60%

407

407

LD : LD NORTHEAST

59%

35%

24%

25%

16%

41%

39,613

39,629

District

58%

34%

23%

26%

16%

42%

254,998 255,208

On the 2017 – 2018 SBAC, 60% of Grant’s tested students Met or Exceeded standards
in ELA. In comparison to Grant, students in Local District North East scored at a rate of
41% Met/Exceeded Standards while students in the entire district scored at a rate of
42% Met/Exceeded Standards.

SBAC Achievement Levels: Math 2017 – 2018

Location

%
Not/Nearly
Met
Standard

%
Standard
Not Met

%
Standard
Nearly
Met

%
Standard
Met

%
Exceeds
Standard

%
Met/Exceeds
Standard

# with
scores

# Tested

School :
GRANT SH

67%

39%

28%

23%

10%

33%

407

407

LD : LD NORTHEAST

71%

44%

27%

17%

12%

29%

39,829

39,844
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Location

%
Not/Nearly
Met
Standard

%
Standard
Not Met

%
Standard
Nearly
Met

%
Standard
Met

%
Exceeds
Standard

%
Met/Exceeds
Standard

District

68%

42%

26%

18%

14%

32%

# with
scores

# Tested

255,992 256,151

On the 2017 – 2018 SBAC, 33% of Grant’s tested students Met or Exceeded
standards. In comparison to Grant, students in Local District North East scored at a
rate of 29% Met/Exceeded Standards while students in the entire district scored at a
rate of 32% Met/Exceeded Standards.

SBAC Achievement by Subgroup: ELA 2017 - 2018

% Standard Met

% Exceeds
Standard

% Meets/Exceeds
Standard

ELEVENTH GRADE
(ALL)

36%

24%

60%

Students with
Disabilities

11%

16%

27%

Poverty Indicator

37%

21%

58%

n/a

n/a

n/a

Gifted and Talented

34%

59%

93%

Asian

80%

0%

80%

Group

Foster Youth
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% Standard Met

% Exceeds
Standard

% Meets/Exceeds
Standard

Black

59%

0%

59%

Latino

32%

11%

43%

White

39%

17%

56%

Group

Student in significant subgroups at Grant demonstrated ranges between 27% - 93%
Meets/Exceeds Standards in ELA on the 2017 – 2018 SBAC. GATE students and
Asian students performed significantly above the overall average for 11 th graders.
Students with disabilities performed 33 percentage points below the class average in
ELA. With Grant’s full inclusion program, we anticipate student achievement in ELA will
increase for students with disabilities (SWD).

SBAC Achievement by Subgroup: Math 2017 - 2018
Group

% Standard Met

% Exceeds
Standard

% Meets/Exceeds
Standard

ELEVENTH GRADE
(ALL)

23%

10%

33%

Students with
Disabilities

8%

5%

13%

Poverty Indicator

23%

8%

31%

Foster Youth

n/a

n/a

n/a
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Group

% Standard Met

% Exceeds
Standard

% Meets/Exceeds
Standard

Gifted and Talented

41%

28%

69%

Asian

17%

0%

17%

Black

32%

11%

43%

Latino

19%

7%

26%

White

27%

15%

42%

Of the 407 students tested in math on the 2017 – 2018 SBAC, students in significant
subgroups at Grant ranged from 13% - 69%. GATE students performed significantly
above the 33% overall rate for 11th grade with a rate of 69% Meets/Exceeds.
Black/African-American students performed above the average rate with 43%. Latino
students and students with disabilities performed below the 11 th grade average with
rates of 26% and 13%, respectively. With Grant’s full inclusion program, we expect
SWD to have higher achievement levels in math.
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2018 SAT Report
Test Takers

Mean Score

Mean Score

Mean Score
Math

Met ERW
Benchmark

Met Math
Benchmark

Total

ERW
(Evidencebased Reading
and Writing)

157

979

497

485

53%

32%

121 (also
took Essay)

1008

513

595

62%

36%

Data reflects 2018 high school graduates who took the SAT during high school. If a
student took the SAT more than once, only the most recent score is summarized. More
Grant students met the benchmark score in ERW than in math. Students who also took
the essay exam scored higher than those who did not. In 2017 – 2018, Grant provided
incentives to motivate students to come on Saturdays for a Khan Academy SAT
workshops. The college counselor, the principal, and counselors worked with students
on designated Saturdays in Spring 2018 to help students prepare for the SAT.

For the 2018 – 2019, Grant will offer the SAT during the school year, which will increase
the number of students taking the SAT and will be part of a concerted effort to improve
scores.
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2016 – 2017 SAT Report
Grade 12
Enrollment

Number
Tested

# Meeting
ELA
Benchmark

% Meeting
ELA
Benchmark

Number
Meeting
Math
Benchmark

% Meeting
Math
Benchmarks

Grant HS

365

115

66

57.39%

35

30.43%

LAUSD

42.101

24,984

13,457

55.74%

7,472

31.51%

On the 2016 – 2017 SAT, Grant students tested above LAUSD average in ELA, but
were below the average in math.

2015 – 2016 SAT Report
Grade 12
Number
Enrollment Tested

Average
Score:
Reading

Average
Score:
Math

Average
Score:
Writing

# of
Scores
>=1500

% of
Scores
>=1500

Grant HS

477

189

441

436

440

45

23.81%

LAUSD

43,432

24,862

431

436

430

5,498

22.11%

Of the students who took the 2015 – 2016 SAT, Grant students scored 10 points higher
in ELA on average than LAUSD students; the average score for math was the same for
Grant as in LAUSD. These scores are from the previous version of the SAT.

ACT
For the class of 2017 – 2018, the composite ACT score for Grant students was 19.8.

2016 – 2017 ACT Score Report
Grade 12
Number
Enrollment Tested

Average
Score:
Reading

Average
Score:
English

Average
Score:
Math

Average
Score:
Science

% of
Scores
>=21

Grant
HS

365

41

21

20

20

20

43.9%

LAUSD

42,101

12,428

19

18

19

19

32.28%

On the 2016-2017 ACT, Grant students who took the exam scored above district
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averages in all subjects tested.

2015 – 2016 ACT Score Report
Grade 12
Number
Enrollment Tested

Average
Score:
Reading

Average
Score:
English

Average
Score:
Math

Average
Score:
Science

% of
Scores
>=21

Grant
HS

477

40

21

20

21

21

50%

LAUSD

43,432

11,550

19

18

19

18

31.24%

On the 2015-2016 ACT, Grant students who took the exam scored above district
averages in all subjects tested; significantly more students scored above a benchmark
score of 21 at Grant than in LAUSD.

Percentage approved for the California State University (CSU) Early
Assessment Program (EAP)
Of the 42 freshmen students entering the CSU system in Fall 2017 after Grant HS, 28
demonstrated proficiency in mathematics. In English, 31 freshmen demonstrated
proficiency. The EAP is embedded in the CAASPP SBAC for ELA and math. To have
an exam used for EAP, the student checks a “release my score” box at the end of the
ELA and math exams. Eleven freshmen participated in the Early Assessment Program
for math; twenty-four students participated in the Early Assessment Program for
English.

Advanced Placement
Advanced Placement Exams
2017 - 2018
Test Name

ART: STUDIO
ART 2-D DESIGN
BIOLOGY

#
Enrolled

#
Enrolled
&
Tested

#
Tested
Not
Enrolled

8

6

6

96

68

68

71

# AP
Tests

# of
1s

22

# of
2s

# of
3s

#
of
4s

#
of
5s

#
Qualifying
Scores

2

3

1

4

29

15

2
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Test Name

#
Enrolled

#
Enrolled
&
Tested

CALCULUS AB

24

21

CALCULUS AB
SUBSCORE
GRADE

1

CALCULUS BC

7

CHEMISTRY

18

ECONOMICS
MACRO

5

# AP
Tests

# of
1s

# of
2s

# of
3s

21

11

6

7

2

3

7

7

2

3

1

10

10

3

2

2

7

ECONOMICS
MICRO
105

95

ENGLISH LIT &
COMP

36

35

ENVIRONMENTAL
SCIENCE

79

59

ENGLISH LANG &
COMP

#
Tested
Not
Enrolled

FRENCH
LANGUAGE

1

#
of
4s

#
of
5s

#
Qualifying
Scores

1

2

4

1

1

2

1

2

2

5

1

1

1

1

1

3

98

18

46

23

9

2

34

35

4

21

6

3

1

10

1

60

35

13

3

8

1

12

1

1

1

1

1

1

GOVERN &
POLITICS US

1

1

1

HUMAN
GEOGRAPHY

66

62

62

43

10

4

PHYSICS 1

25

15

15

10

3

2

PSYCHOLOGY

62

53

53

30

4

6

4

19

SPANISH
LANGUAGE

30

26

33

1

9 11 12

32

SPANISH
LITERATURE

17

15

15

6

6

2

1

9

STATISTICS

20

12

12

9

3

US HISTORY

60

58

59

25

14

9

6

5

20

7

1

72
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9
2

9

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Test Name

WORLD HISTORY
Grand Total

#
Enrolled

#
Enrolled
&
Tested

70

46

730

589

#
Tested
Not
Enrolled

# AP
Tests

46
21

# of
1s

10

# of
2s

# of
3s

15

9

#
of
4s

6

#
of
5s

#
Qualifying
Scores

6

21

610 224 181 102 65 38

205

In 2017 – 2018, Grant students took Advanced Placement (AP) exams in 20 different
subject areas. Three courses (AP Government, AP Macro Economics, and AP Micro
Economics) were offered online through APEX. In 2018 – 2019, Grant added 3 new AP
courses to its master schedule: AP Government, AP Micro Economics, and AP
Capstone/Seminar. The AP Coordinator/College Counselor works with the APSCS to
approve courses and coordinate the AP exam process.

2014

2015

2016

2017

2018

Total AP Students

381

392

349

307

358

Number of Exams

679

680

585

468

610

AP Students with Scores 3+

133

156

124

119

205

34.90%

39.80%

35.50%

38.80%

33.60%

% Total AP Students with Scores 3+
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Grant’s overall AP pass rate dropped from 38.8% in 2017 to 33.6% in 2018. Though
the pass rate was lower, 41 more students took AP exams in 2018 than 2017. An
increase of 135 exams from the prior year with some for new courses (AP micro econ,
AP Gov, and Calc BC that were not offered in 2017.) Two new AP teachers began
teacher AP courses in 2015 – 2016, 3 new teachers began teaching sections of Grant’s
AP classes in 2017 - 2018, including AP Human Geography, AP Psychology, AP
Environmental Science, and AP Biology.
Grant’s policy of providing open access to AP courses has resulted in more successful
exams by students, though the overall pass rate shows a decrease.

Grant’s AP Biology pass rate declined, however we are offering additional sections with
a second teacher beginning in 2017 – 2018.
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Grant’s AP Calculus rate declined sharply in 2016 – 2017. The teacher who had
previously taught AP Calculus and AP Statistics for several years transferred to another
district just prior to the new school year beginning; consequently, new teachers began
teaching AP Calculus and AP statistics with no advance warning and prior to beginning
AP certification training.
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Grant's AP Chemistry pass rate has been increasing over the past three years.

Grant offers two sections of AP English Language: one in the comprehensive school
and one in the CPDA Magnet.
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Grant offers two sections of AP English Literature: one in the comprehensive school
and one in CPDA Magnet.

The AP Environmental Science pass rate has declined since the 2015 – 2016 year. In
2017 - 2018, Grant began having two teachers teach the course: one in the
comprehensive school and one in CPDA Magnet.
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In 2015 - 2016, Grant hired a new history teacher who began teaching AP Human
Geography. In 2017 - 2018, Grant began having two teachers teach the course: one in
the comprehensive school and one in CPDA Magnet.

The AP Physics pass rate has been low since Grant began offering the test. In 2017 2018, the AP Physics teacher enrolled in an AP Physics professional development
series offered by UCLA.
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Grant's AP Psychology pass rate had been declining. The previous teacher retired at
the end of 2015 - 2016. A new teacher was hired to teach the course in 2016 - 2017.
Beginning in 2017 - 2018, two teachers began teaching sections of AP Psychology.

Grant has an exemplary pass rate in AP Spanish Language; nearly all students passed
the exam in 2017 - 2018.
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Grant's AP Spanish Literature pass rate declined between 2016 and 2017 but
increased again for the 2017 - 2018 school year.

Grant's AP Statistics pass rate declined sharply after the unexpected departure of the
AP Statistics teacher. Teacher changes in 2016 - 2017 and again in 2017 - 2018 may
have impacted pass rates.
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Grant's comprehensive and CPDA Magnet AP World History courses are taught by the
same teacher.

Grant had a change in AP US History teachers in both 2015 - 2016 and again in 2016 2017. Pass rates have increased steadily since 2015 - 2016.
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English Learner Proficiency, including performance on EL indicator from
LCFF rubrics and other relevant data
EL Students and Profiles

The bar graph indicates the number of students in each EL profile. Per reclassification
requirements, students are assigned a profile to indicate areas growth. The areas
coded in red indicate a missing requirement for reclassification.

EL Profiles and Criteria Progress
Profile A

CELDT RI/SBAC GRADES

Profile B

CELDT RI/SBAC GRADES

Profile C

CELDT RI/SBAC GRADES

Profile D CELDT RI/SBAC GRADES
Profile E

CELDT RI/SBAC GRADES

Profile F

CELDT RI/SBAC GRADES

Profile G CELDT RI/SBAC GRADES
Profile H CELDT RI/SBAC GRADES
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Of the 210 students in Profile H, 114 students are Newcomers (in the United States for
2 years or fewer). Also among those students, are students in the alternate curriculum
(Special Education) who may be non-verbal or have a severe disability. For those
students, there is now an alternate assessment that will be administered to them during
Spring 2019.

English Learners 2017 - 2018
321 EL Students
83 RFEP to Date
278 RFEP Monitoring
115 Newcomer
22 P-LTEL
952 RFEP Enrollment
Grant had an increase in the Newcomer population, which is currently the largest ELL
group. The 2-4 year group represents a group of students who are still in the ELD
curriculum courses, but have also reached a point in their learning where they can
begin to Reclassify as Fluent/English Proficient (RFEP), thereby represented by the
beginning of a decrease in the data. The P-LTEL population is representative of the
work with ELD students in the ELD curriculum to reclassify within a five year window of
arrival.

83

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

RFEP to Date by Grade Level (10/04/2017 to 10/4/2018)

From the October reclassification date to present, 83 students have reclassified from
EL status. Among the students, 10th grade students have the largest number of
reclassifying students.

School Year

# EL

# Reclassified

% Reclassified

2014 - 2015

367

70

19.1%

2015 - 2016

342

55

16.1%

2016 - 2017

329

75

22.8%

2017 - 2018

287

41

14.3%

Specific interventions have been organized to address the students in each profile
missing reclassification requirements. With the interventions in place during Fall 2018,
Grant anticipates an increased reclassification rate by the end of the 2018 – 2019 year.
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Other Local Assessments

2015 – 2016
ELA and Math SBAC Interim Assessments
Average
Scale
Score/Error Below
Near
Above
Total
Grade(s) Band
Standard Standard Standard Students

Subject Test
ELA

Edit/Revise (IAB)

9 & 10

2524 +4

42%

50%

8%

786

ELA

Read Informational Text
(IAB)

11

2591 +6

20%

51%

29%

372

Math

Algebra and Functions I
(IAB)

NA

2513 +4

59%

35%

6%

937

Math

Algebra and Functions II
(IAB)

NA

2573 +4

14%

75%

12%

781

Math

Geometry and Right
Triangle (IAB)

NA

2487 +6

50%

37%

13%

701

Math

Interim Comprehensive
(ICA)

NA

2652 +0

0%

100%

0%

1

2016 – 2017
ELA and Math SBAC Interim Assessments

Subject

Test

Average
Scale
Score/Error
Below
Near
Above
Total
Grade(s)
Band
Standard Standard Standard Students

ELA

Edit/Revise (IAB)

9

2562 +5

25%

59%

16%

416

ELA

Editing (IAB)

10

2524 +5

30%

61%

9%

433

ELA

Research (IAB)

11

2557 +6

30%

49%

22%

388

ELA

Revision (IAB)*

11

2408 +23

100%

0%

0%

8

Math

Algebra and Functions I (IAB)

NA

2519 +6

60%

36%

4%

445

Math

Algebra and Functions II (IAB)

NA

2563 +7

29%

59%

13%

325
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Subject

Average
Scale
Score/Error
Below
Near
Above
Total
Grade(s)
Band
Standard Standard Standard Students

Test

Math

Geometry and Right Triangle (IAB)

NA

2527 +6

47%

46%

8%

473

Math

Statistics and Probability (IAB)

NA

2637 +11

17%

62%

20%

172

2017 – 2018
ELA and Math SBAC Interim Assessments

Test

Grade

Average
Scale
Score/Error
Band

Below
Stand
ard

Near
Standar
d

Above
Standar
d

Total
Students

Subject

Semester

ELA

Fall

Read Informational Text

9

2523 +7

34%

52%

14%

384

ELA

Spring

Language and Vocabulary
(IAB)

9

2460 +6

60%

35%

4%

418

ELA

Fall

Read Literary Text

10

2555 +6

25%

58%

18%

405

ELA

Spring

Editing (IAB)

10

2521 +6

33%

58%

9%

457

ELA

Fall

Performance Task (IAB)

11

2551 +6

17%

65%

18%

524

ELA

Spring

Research (IAB)

11

2585 +6

23%

49%

28%

384

Math

Fall

Performance Task (IAB)

9-11

2592 +5

13%

68%

18%

987

Math

Spring

Algebra and Functions I (IAB)

Alg. I

2491 +5

80%

18%

2%

354

Math

Spring

Seeing Structure in
Expressions (IAB)

Alg. II 2634 +7

26%

46%

28%

362

Math

Spring

Geometry Congruence (IAB)

Math

Spring

Statistics and Probability
(IAB)

Math

Spring

Interpreting Functions (IAB)

Geo

2576 +7

12%

75%

13%

400

Stat

2542
+11

34%

66%

0%

103

PreCa 2681
l
+15

10%

43%

47%

58

Grant students take the SBAC interim assessments as grade-level common
assessments. Department chairs consult with the teachers and administrative team
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when selecting the particular assessment per course and grade level. Teachers meet
as departments following the common assessment administration to calibrate scoring
and analyze results.

Report card analyses percentage of Ds and Fs for last three
semesters
Spring 2018: D and F Rates by Course (top 15 courses with the highest rates)
Total
Students

D

F

D + Fail
Rates

CC GEOMETRY B

389

72

138

54%

L & L EL SH 2B

15

3

5

53%

MARINE BIO B

182

24

67

50%

COMM ENG B

2

0

1

50%

TC MATH STAT B

16

5

3

50%

CC ALGEBRA 1

399

63

131

49%

INSTRUMENTS B

83

20

20

48%

INT DATA SCI B

73

28

7

48%

CC ALGEBRA 2B

314

55

91

46%

ENV STU B

65

22

7

45%

THEA PROD B

25

8

3

44%

ADV ELD SH 2B

16

4

3

44%

BIOLOGY B

257

42

69

43%

ADV PH SCI B

49

15

6

43%

ENGLISH 10B

222

55

39

42.34%

Spring 2018 Course Name

Courses are listed in descending order of D + F rates with a description for how many
students per course; the 15 courses with the highest D + F rates are displayed above.
When reported to Grant’s stakeholders, this information is also presented in
disaggregated form as seen in Grant’s data binders (ethnicity, gender, language
classification, grade level). For simplicity purposes, representing by course name
shows the subject areas/courses needing the most support (extra tutoring, tutorial
sections offered, credit recovery, etc.). Generally, the disaggregated data varied little
across the different groups in terms of students needing interventions; students
struggled at similar rates as measured by course end marks.
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Math classes dominate the most frequently failed classes. Marine Biology, composed
primarily of freshman students, also has a high D + F rate. Senior students failed
elective classes such as Instruments and Theater which were perceived as “not needed
for graduation.”
Fall 2017: D and F Rates by Course Name (top 15 courses with the highest rates)
Total
Students

D

F

D + Fail
Rates

AP MI ECO APXL

5

0

4

80.00%

CHOIR SH A

25

12

4

64.00%

DEV ELS SH A

5

1

2

60.00%

MARINE BIO A

182

35

66

55.49%

CC ALGEBRA 2A

335

68

109

52.84%

FRENCH 1A

56

10

19

51.79%

AP CHEMISTRY A

18

5

4

50.00%

CC ALGEBRA 1

428

79

133

49.53%

CC GEOMETRY A

505

87

163

49.50%

TC MATH STAT A

24

6

5

45.83%

BIOLOGY A

275

46

79

45.45%

INTCOOR SCI 2A

33

4

11

45.45%

AM LIT COMP

263

56

63

45.25%

ADV ELD SH A

51

8

15

45.10%

INSTRUMENTS A

83

13

24

44.58%

Fall 2017 Course Name

Courses are listed in descending order of D and F rates with a description for how many
students per course. The course with the highest D and F rate was an online APEX
course for AP Econ. Grant has now discontinued teaching AP Economics through that
delivery considering the low rate of student success.

88

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Spring 2017: D and F Rates by Course Name (top 15 courses with the highest
rates)

Total
Students

D

F

MARINE BIO B

202

37

87

61.39%

CC ALG 1 TUT LAB B

64

20

15

54.69%

CC ALGEBRA 1

360

87

107

53.89%

EXPOS COMP

13

4

3

53.85%

L & L EL SH 2B

22

7

4

50.00%

CC ALGEBRA 2B

190

47

44

47.89%

CC GEOMETRY B

427

106

89

45.67%

INTCOOR SCI 2B

40

10

7

42.50%

PRECALC B

85

17

19

42.35%

ENGLISH 9B

302

55

67

40.40%

GRAPHIC DESIGN B

106

17

25

39.62%

US HIST 20TH B

243

46

47

38.27%

BIOLOGY B

252

44

52

38.10%

GUITAR SH 1B

35

3

10

37.14%

FRENCH 1B

57

10

11

36.84%

Spring 2017 Course Name

D + Fail
Rates

Courses are listed in descending order of D and F rates with a description for how many
students per course. To combat high fail rates in required math classes such as CC
Geometry and CC Algebra I, Grant offered Algebra Tutorial classes and free
supplemental tutoring on Saturday mornings and before and after school. Grant’s math
departmental agreements to shift to Mastery Learning and Grading practices such as
allowing students to retake tests will improve the D + F rate.

Across the three semesters and in additional semesters of review, Marine Biology has a
disproportionately high fail rate. Various changes to science course sequencing will
hopefully result in improved student learning.
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End of course grade trends by subgroups

D + F rates have trended downward for all ethnicities. African American students had
the highest D + F rates among groups with 10+ students.

GATE students have been more successful in passing classes than non-GATE
students.
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Female students have earned a higher pass rate than their male counterparts. The
difference is significant across all three years.

RFEP and EO students have the highest passing rate among the language
classifications.
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Poverty Indicator
Non-Poverty Indicator
Comparing students with poverty designation against students without the designation,
the D + F rate has been similar across the years.
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End of course grade trends—SWD Program

% of
A

% of
B

% of
C

% of
D

% of
F

SWD Spring 2018
25.1% 25.7% 20.8% 11.4% 16.9%
ALL Students 2018
32.2% 22.8% 20.5% 11.1% 13.4%
In Spring 2018, students with disabilities earned fewer As in their coursework, but had a
higher fail rate than the whole school rate.
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% of
A

% of
B

% of
C

% of
D

% of
F

SWD Fall 2017
22.7% 26.9% 23.0% 12.5% 14.8%
All Students Fall 2017
31.4% 22.7% 20.5% 11.8% 13.4%
In Fall 2017, students with disabilities had a lower rate of As and a higher D + F rate
than the whole school rate.
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% of
A

% of
B

% of
C

% of
D

% of
F

SWD Spring 2017
18.2% 26.9% 24.6% 15.5% 14.4%
All Students Spring 2017
29.0% 24.1% 21.5% 12.0% 12.9%
In Spring 2017, students with disabilities had a lower A rate and a higher D + F rate
than the whole school rate.

Students with Disabilities fared similarly across the three semesters analyzed.
Compared to the secondary mark summaries campus-wide, they were more likely to
earn a D or F in their courses and less likely to earn an A.
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Other Relevant Local Measures Related to LCAP Goals and Priorities
Fall 2018 10 Week Progress Report
Dept.
Name

Course Title

MATH

DEV MATH SH A

1

INT DATA SCI A

No.
Marks
Cls

A's

B's

C's

D's

F's

13

5

2

6

0

0

7

150

15

20

32

48

35

CC ALGEBRA 1

20

441

75

86

87

95

96

H CC ALGEBRA 1

3

83

15

30

19

16

3

CC ALGEBRA 2A

11

241

41

55

31

62

50

H CC ALGEBRA 2A

5

104

52

29

10

8

5

CC GEOMETRY A

21

399

36

65

70

104

120

H CC GEOMETRY A

5

106

31

29

22

14

10

AP STATSTICS A

1

39

5

17

10

4

3

TC MATH STAT A

2

59

31

14

5

4

5

AP CALCULUS A

1

22

2

8

3

5

4

PRECALC

2

34

2

5

9

10

8

3

47

12

10

12

12

1

1

2

2

0

0

0

0

CC ALG 1 TUT LAB
A

2

48

6

5

21

4

12

CC ALG 2 TUT LAB
A

3

30

8

16

5

0

1

88

1818

338

391

342

386

353

19%

22%

19%

21%

19%

A

H PRECALC
PRECALC

A
B

Totals

Gender

# of
Marks

A

B

C

D

F

Male

959

157

186

186

205

222

Female

859

181

205

156

181

131
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Grade
Level

# of
Marks

A

B

C

D

F

12

243

49

65

43

53

33

10

489

78

99

90

109

110

09

705

119

136

143

147

158

11

381

92

91

66

77

52

Ethnicity

# of
Marks

A

B

C

D

F

Asian

33

12

4

9

6

2

Pacific Islander

2

1

0

0

1

0

African American/Black

61

2

12

13

15

18

Filipino

36

11

11

7

6

1

White

688

168

174

116

120

107

Hispanic

988

143

187

196

234

224

Decline to State

2

0

0

0

2

0

American Indian/Alaska Native

8

1

3

1

2

1

Grant teachers, counselors, and administrators also review in-progress grades for all
departments to identify students needing additional support and interventions. The
data coordinator provides the data in aggregate and disaggregate format. The table
above shows the math grades in progress. Math continues to be an area of growth and
improvement. Given the high fail rate in CC Algebra I, Algebra teachers are engaging
in a Japanese lesson study collaborative to improve student learning.

Summer School 2018
Course

08

09

10

ADV PE 1A

18

1

ADV PE 2A

3

7

1

11

4

22

26

AM LIT COMP

11

12

Total
19

BIOLOGY A

11

23

5

1

40

BIOLOGY B

8

23

8

2

41

123

10

2

CC ALGEBRA 1

97

135

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Course

08

09

10

11

CC ALGEBRA 2A

1

6

CC ALGEBRA 2B

6

50

12

Total
7

2

58

CC ENG 9A EDG

19

19

CC ENG 9B EDG

22

22

CC GEOMETRY A

5

23

4

CC GEOMETRY B

18

51

14

CHEMISTRY A

2

12

CHEMISTRY B

4

19

COL & CAR II

3

30

CONTEMP COMP

32
1

84
14

1

11

24
44

4

20

2

26

ENGLISH 10A

10

22

7

ENGLISH 10B

2

12

8

1

23

ENGLISH 9A

46

8

13

2

69

ENGLISH 9B

57

9

8

2

76

5

5

1

71

EXPOS COMP
HEALTH SH
LIFE SKLS 21ST

54

8

8

39

72

72

MODERN LIT
PRIN AM DEMOCR

1

US HIST 20TH A

2

12

US HIST 20TH B

3

6

2

2

1

2
14

3

12

WHG: MOD WLD A

8

20

4

WHG: MOD WLD B

2

27

7

1

37

436

281

237

27

1,056

75

Students completed 1,054 courses in Summer School 2018.
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Credit Recovery (Tuesdays and Saturdays)
2017 – 2018

Credit Recovery 288 students completed 380 courses

2016 – 2017

Credit Recovery 232 students completed 339 courses.

In 2017 – 2018, Grant expanded its credit recovery program to grades 9 – 12 to enable
more students to stay on-track for graduation. In 2017 – 2018, 288 students
participated. Grant will offer an Adult II Lab beginning in Spring 2019 to support Credit
Recovery efforts.

2017 – 2018 Credit Recovery
Breakdown by Courses
154 English courses
83 Math courses
61 World History courses
19 US History courses
48 Science courses
15 Spanish courses
Students took credit recovery courses in the 4 academic content areas and Spanish.
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LCFF Priority 5 – Pupil Engagement
Graduation rate — performance category on LCFF rubrics

2017 – 2018 Four Year-Adjusted Cohort Graduation Rate
Race/Ethnicity

African
American

Cohort
Students

Regular HS
Diploma
Graduates

Cohort
Graduation
Rate

Graduates
Meeting
UC/CSU
Requirements

Graduates
Earning a
Seal of
Biliteracy

Graduates
Earning a
Golden
State Seal
Merit
Diploma

11

10

90.9%

2

0

0

Asian

*

*

*

*

*

*

Filipino

*

*

*

*

*

*

255

209

82%

92

23

33

*

*

*

*

*

*

White

157

133

84.7%

79

7

42

Two or
More
Races

*

*

*

*

*

*

Hispanic or
Latino
Pacific
Islander

Of the reported subgroups, African American students have the highest cohort
graduation rate.
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Report Totals
Name

Grant HS

Cohort
Students

Regular HS
Diploma
Graduates

Cohort
Graduation
Rate

Graduates
Meeting
UC/CSU
Requirements

Graduates
Earning a
Seal of
Biliteracy

Graduates
Earning a
Golden
State Seal
Merit
Diploma

442

368

83.3%

181

31

81

LAUSD

45,566

36,481

80.1%

23,924

4,713

8,887

LA County

122,987

100,319

81.6%

56,353

11,850

22,006

California

504,073

418,205

83%

208,769

47,248

93,352

The 31 students who earned a Biliteracy Seal and 81 students who earned a Golden
State Seal Merit Diploma increased from the 2016 – 2017 graduates of whom 14
students earned the Seal of Biliteracy and 51 students earned a Golden State Seal
Merit Diploma.
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On Track to Graduate: A – G Requirements (D or Better Requirement)

Tier 3: Missing 5+
Tier 2: Missing 3-4
Tier 1: Missing 1-2
On-Track
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On Track to Graduate – as of June 7, 2018
Grad Year

% Tier 3: Missing
5+

% Tier 2: Missing
3-4

% Tier 1: Missing
1-2

% OnTrack

# of
Students

2018

7%

2%

1%

90%

419

2019

20%

10%

16%

54%

483

2020

20%

10%

15%

56%

519

2021

9%

7%

17%

67%

508

Grand Total

14%

7%

13%

66%

1,929

At the conclusion of Spring Semester 2018, 90% of Grant students had completed
graduation requirements.

Chronic absenteeism — performance category on LCFF rubrics
Student Attendance LCAP Scorecard - Attendance Goal Monitoring by Grade Level
2017-2018
GRADE

09

Percent of
Students 91%
a nd Bel ow
(Chroni c)

2018-2019

2017-2018

Number of Students Percent of Students Number of Students
at 91% and Below
91% and Below
at 91% and Below
(Chronic)
(Chronic)
(Chronic)

18.4%

107

16.5%

111

10

16.7%

80

15.8%

80

11

16.5%

73

9.9%

41

12

14.2%

61

8.0%

35

School Wide

16.6%

321

13.1%

267

Total Enrollment

2017 - 2018

1,934

2018-2019

2,033

Change in Percent of
Students 91% and
Below (Chronic)

-1.9%
-0.9%
-6.6%
-6.2%
-3.5%

2018-2019

Percent of Students Number of Students Percent of Students Number of Students
at 96% and Above
at 96% and Above
at 96% and Above
at 96% and Above
(Prof/Adv)
(Prof/Adv)
(Prof/Adv)
(Prof/Adv)

70.2%

409

69.5%

468

67.4%

323

70.8%

359

69.8%

309

76.6%

317

73.2%

314

79.3%

348

70.1%

1,355

73.4%

1,492

2017 - 2018

1,934

2018-2019

2,033

Change in Percent of
Students at 96% and
Above (Prof/Adv)

-0.6%
3.4%
6.8%
6.1%
3.3%

In measurement against 2017 – 2018, Grant has improved the rate of chronically
absent students as per the LCAP scorecard and monitoring by grade level. Ninth grade
students tend to have the highest rate of chronic absenteeism and are a target group
for campus-wide efforts and Grant’s Attendance Improvement Plan for 2018 – 2019.
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Dropout rate for high school
2016 – 2017 Dropouts by Grade
Grade 9 –
12
Enrollment
Total

Adjusted
Grade 9
Dropouts

Adjusted
Grade
10
Dropouts

Adjusted
Grade
11
Dropouts

Adjusted
Grade
12
Dropouts

Adjusted
Ungraded
Secondary
Dropouts

Adjusted
Grade 9
– 12
Dropout
Total

10

17

10

8

0

45

1,873

2.4%

LAUSD

1,299

1,284

1,161

1,467

0

5,211

185,981

2.8%

State

7,698

5,743

7,873

25,641

294

Grant

Annual
Adjusted
Grade 9
– 12
Dropout
Rate

47,249 1,945,401

2.4%

For 2016 – 2017, Grant dropouts matched the state average of 2.4%, which is below
the district average of 2.8%.

2016 – 2017 Dropouts by Ethnicity
Adjusted
Grade 9
Dropouts

Adjusted
Grade 10
Dropouts

Adjusted
Grade 11
Dropouts

Adjusted
Grade 12
Dropouts

Adjusted
Grade 9 –
12 Dropout
Total

Grade 9 –
12
Enrollment
Total

Annual
Adjusted
Grade 9 –
12 Dropout
Rate

Hispanic /
Latino

3

9

4

5

21

1,092

1.9%

American
Indian /
Alaska
Native

1

0

0

0

1

3

33.3%

Asian

1

0

0

0

1

31

3.2%

Pacific
Islander

0

0

0

0

0

3

0

1

34

2.9%

2

55

3.6%

Filipino

1

African
American

1

1

White

5

6

5

3

19

646

2.9%

Two or More
Races

0

0

0

0

0

8

0

The 2016 – 2017 dropout rates are the data most recently published by CDE
Dataquest. Per the ethnicity data, excluding for the subgroups with 3 or fewer students,
the group with the highest dropout rate was African American (2 of 55 students, 3.6%).
White students dropped out at the same rate as Filipino students, however, the number
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of white students on campus is significantly higher than Filipino students (19 white
student dropouts).

Tardiness rate
2017 – 2018 Tardies by Month

# of Tardies

# of Tardies

Grant SH

CPDA Magnet

August Tardies

331

199

530

September Tardies

2448

336

2784

October Tardies

3484

353

3837

November Tardies

2704

324

3028

December Tardies

1145

137

1282

January Tardies

2583

267

2850

February Tardies

3612

390

4002

March Tardies

2943

369

3312

April Tardies

2948

396

3344

May Tardies

3945

534

4479

June Tardies

531

98

629

26674

3403

30077

Month

Totals

Total Tardies

2018 – 2019 Tardies by Month

# of Tardies
Month
August Tardies

Grant SH

# of Tardies
CPDA Magnet

1186

166

105

# of Tardies
HIS Magnet

Total Tardies

95

1447
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# of Tardies
Grant SH

# of Tardies
CPDA Magnet

September
Tardies

2053

October Tardies

Month

# of Tardies
HIS Magnet

Total Tardies

292

180

2525

2959

510

272

2741

6198

968

547

1515

November Tardies
December Tardies
January Tardies
February Tardies
March Tardies
April Tardies
May Tardies
June Tardies
Totals

Despite enrollment increasing more than 200 students in 2018 – 2019, the number of
tardy students has declined in 2018 – 2019 over the prior year (with August as an
exception). The Assistant Principal over discipline has implemented new policies in
collaboration with the School Safety Committee to improve the tardy rate. An additional
campus aide also helps clear the campus more efficiently after passing periods,
nutrition, and lunch.
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Average daily rate of attendance
Month-to-Month Attendance, Two Year Comparison
Month

2017 2018

2018 2019

Percentage
Point
Change

AUGUST

97.0%

97.3%

0.4%

SEPTEMBER

95.9%

96.3%

0.4%

OCTOBER

95.6%

96.1%

0.4%

NOVEMBER

95.5%

DECEMBER

95.4%

JANUARY

95.1%

FEBRUARY

95.0%

MARCH

94.9%

APRIL

94.7%

MAY

94.7%

JUNE

94.7%
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For month to month attendance comparisons, Grant has improved monthly attendance
in 2018 – 2019 from 2017 – 2018.

Schoology—Parent Communications
Schoology Use – one month usage sample

Schoology is the learning management system for LAUSD. Parents, students, and
teachers use Schoology to track grades, facilitate communication, and more. In a
sample month, Grant students accessed Schoology more than 56,000 times. Parents
made 434 visits to Schoology. It should be noted that, for simplicity purposes or
technical difficulties, parents frequently check Schoology using their students’ login
information; some of the student vs. parent login numbers may not be accurate.
Schoology Visit Detail (one month sample)
Student Visits

56,584

Parent Visits

434

Faculty Visits

4,254
61,272
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Total Visits

61,272

Page Views

466,331

Submissions

539

Files Uploaded

433

Teachers can upload files for their students’ use, post quizzes/assessments, and add
resources to class groups. The statistics above are for website and mobile usage.
Many students and teachers use the Schoology app to optimize access.
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LCFF Priority 6 – School Climate

Suspension rate — performance category on LCFF rubrics

Number of Suspension
Events
Grade

20152016

20162017

Total Number of Suspension
Days

20172018

20152016

20162017

20172018

NINTH
GRADE

4

4

0

5

12

0

TENTH

0

0

0

0

0

0

ELEVENTH
GRADE

1

0

0

3

0

0

TWELFTH
GRADE

0

1

0

0

2

0

Overall

5

5

0

8

14

0

GRADE

Student suspension is rare at Grant High School. There were no suspensions during
2017 – 2018. Grant promotes Positive Behavior Intervention and Support and uses
Restorative Justice practices as alternatives to suspension.

Expulsion rate
Grant had one student expulsion case that was presented for an administrative hearing
and approved by LAUSD School Board in November 2018. The expulsion followed
procedures outlined by Ed Code and was a mandatory expulsion per the CA Ed Code
discipline matrix.
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Discipline referrals
Incident Location Name
Classroom
During lunch
Going to and coming
from school
Non-classroom
Other

# of Referrals

# of Referrals

# of Referrals

2015 - 2016

2016 - 2017

2017 - 2018

1

49

74

29

8

17

5

1

9

49

52

37

5

5

4

School Sponsored
Activity
Total

2
89

117

141

MISIS referrals increased in 2017 – 2018, but this is also partially due to an increased
insistence by school administration for teachers and staff to record referrals in MISIS
(district student information database) rather than use traditional paper referrals for
increased accountability and monitoring.
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Student participation in co- and extra-curricular activities
Club

Meeting Days

Sponsor

Room #

Politics Club

Monday

Evens

104

LGBTQ+ Club

Monday

Guest

134

Class of 2022

Last Monday each
month

McConville

129

Dance Club

Monday &
Wednesday (3:09 –
4:45)

Guillen

Dance Room

Environmental Club

Tuesday

Evens

104

Class of 2019

Tuesday

Higgins & Wright

Bu16

Class of 2021

Tuesday

Yang

Gym

Food Club

Tuesday

McConville

129

UNICEF

Wednesday

McConville

129

Career Building Club Wednesday

Evens

104

Filipino Club

Wednesday

Bloom

123

Teen Court Club

Wednesday

McDermott

120

Armenian Club

Thursday

McConville

129

Jewish Student
Union

Thursday

Bloom

123

Key Club

Thursday

Evens

104

Latinos Unidos

Thursday

Muralles

231

Future Doctors of
America Club

Friday

Evens

104

True Crime Club

Friday

Caruso

138

Skills USA

Wednesday,
Thursday

Dozois

401

Baltazar

AgBu

FFA (Future
Farmers of America)

Each year clubs recruit members at Club Day in September. Clubs are also listed on
the Grant website, featured in social media posts, and allow open membership to any
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interested student.

arc Program Offerings (after school program)
Class Name

Program Leader

College & Career Prep

Mr. Marx

EL Tutoring

Ms. Patty

Homework Assistance

Miss Seda

arc Study Hall / Math Assistance

Miss Nune

Fitness Center

Mr. Gonzalez

Dance

Jasmin Guillen

Rosetta Stone

arc staff

Drivers Education

arc staff

T.A.C. Leadership

Yesenia Gazca

CyberPatriot

arc staff

Lancer Lounge (arc room)

Katharine / Yesenia

Culinary Academy

Chef Korie

Music Class

Mr. Henriksson

The site coordinator organizes and reports on arc Program activities weekly. Per her
reports to administration, arc averages 125 students per day, 600 students per week,
and between 2,500 – 3,000 per month. The after-school program operates free of
charge to students and provides enriching competitions, field trips, activities, and
performance opportunities for any interested student during the week and frequently on
weekends.

Other local measures
Grant is located within Valley Glen, a neighborhood in the San Fernando Valley. Per
the crime report published in the LA Times, Valley Glen’s crime rate is lower than that
of the neighboring communities of North Hollywood, Sherman Oaks, Panorama City,
Sun Valley, and Van Nuys. Valley Glen is covered by two police stations, North
Hollywood and Van Nuys.
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From Los Angeles Times (http://maps.latimes.com/neighborhoods/neighborhood/valleyglen/crime/#six-months)

Grant administration and staff work hard to ensure that incidents in the neighborhood
and community do not affect the educational program at Grant. Students report feeling
safe while on campus and welcome in their classes.

In a survey of 1,330 students in October 2018, students reported feeling welcome in
114

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

their classes.

In a survey of 1,330 students in October 2018, students reported feeling that adults on
campus care about their well-being. Additionally, each student affirmed that there was
at least one adult on campus they could go to if they were experiencing problems or
challenges.

In a survey of 1,330 students in October 2018, students reported feeling safe on

115

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

campus.

Per the annual School Experience Survey, parents and students feel that Grant is a
safe place for learning.

Selected responses to School Experience Survey: Safety
Question

Positive Responses

Positive Responses

2016 - 2017

2017 - 2018

Student positive responses
to “I feel safe at school”

85%

81%

Student positive responses
to “I feel safe in the
neighborhood around my
school.”

83%

82%

Parent positive responses
to “My child is safe on
school grounds.”

87%

92%

Parent positive responses
to “My child is safe in the
neighborhood around the
school.”

85%

N/A

My child is clearly informed
about the consequences of
breaking school rules.

92%

95%

In 2016 – 2017, 66% of parents participated in the survey; 84% of students participated
in the survey. In 2017 – 2018, 58% of parents participated in the survey; 90% of
students participated in the survey. Grant will continue to stress the importance of
students and parents completing the school experience survey so the survey responses
will be as valid and accurate a depiction as possible. Survey responses about safety at
school resemble the responses about safety in the neighborhood surrounding the
school.
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LCFF Priority 7 – Access to a Broad Course of Study
Total # of 2013 –
2014 Cohort Students

552

College/Career Level

Number of Cohort
Students at Each
Level

Percent of Cohort
Students at Each
Level

Prepared

91

16.5%

Approaching Prepared

122

22.1%

Not Prepared

339

61.4%

The most recently report specific year data on the CA Accountability Dashboard is 2013
– 2014 cohort. When more recent data is reported, we expect the rate of
College/Career prepared students to increase in Status and Change due to
improvements in SBAC and EAP scores and the CTE pathways.

Career Technical Education Participation
2018 – 2019
Measure

CTE Program Participation

Agriculture & Natural Resources
(Ornamental Horticulture

237 will complete concentrator course

Arts Media & Entertainment (Design,
Visual, Media Arts)

141 will complete concentrator course

Arts Media & Entertainment (Production &
Managerial Arts)

52 will complete concentrator course

18 will complete capstone course

17 will complete capstone course

Career Technical Education Participation
2017 – 2018
Measure

CTE Program Participation

Agriculture & Natural Resources
(Ornamental Horticulture

95 completed introductory
49 completed concentrator
43 completed capstone

Arts Media & Entertainment (Design,
Visual, Media Arts)

119 completed concentrator
13 completed capstone
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Measure

CTE Program Participation

Arts Media & Entertainment (Production &
Managerial Arts)

15 completed concentrator course
44 completed capstone course

CTE and ROP had lengthy articulations; as a result, Grant courses have new titles and
course numbers. Grant’s third CTE pathway (Film) carried three CTE periods for 2018
– 2019 and 2017 – 2018.
The Arts Media & Entertainment teacher is working on aligning her courses to receive
college credit.

Courses for University of California (UC) and/or California State University (CSU)
Admissions
UC/CSU Course Measure

Percent

2016 – 2017 Students Enrolled in Courses
Required for UC/CSU Admission

98.88

2015 – 2016 Graduates Who Completed
All Courses Required for UC/CSU
Admission

43.68

UC A–G requirements
A – G Requirements: C or Better by Grad Year (for UC)
% of Students
Grad
Year

# of Students

Tier 3: Tier 2: Tier 1:
Tier 3: Tier 2: Tier 1:
OnOnMissing Missing Missing
Missing Missing Missing
Track
Track
5+
3-4
1-2
5+
3-4
1-2

Total

2019

25%

14%

22%

39%

113

64

99

180

456

2020

29%

15%

19%

37%

136

68

87

174

465

2021

5%

18%

26%

50%

23

90

129

246

488

1%

8%

91%

5

47

511

563

12%

18%

56%

227

362

2022
Grand
Total

14%

272

1,111 1,972

The numbers represented in this graph include the students whose severe disabilities
qualify them for the alternative curriculum program. The database lists them as
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“missing requirements” for A – G; however, these alternate curriculum students have
waivers and other documents in place, so they should not truly be considered as
“missing” since they are exempt. For Grad Year 2022, all students are “on-track”
because excluding the alternative curriculum students Fall Semester 2018 has not
concluded; once the semester ends, some students in our freshman class may be
missing requirements without credit recovery.

A – G Requirements: C or Better by Grad Year (for UC)

Grant High School strives to make all students college- and career-ready. As of
October 2018, 56% of Grant students campus-wide meet the A – G UC Requirements
for C or better. All Grant students are enrolled in A – G classes, with the only
exceptions being students in the alternate curriculum program (moderate – severe
disabilities who cannot access the core general education curriculum). The Assistant
Principal, Secondary Counseling Services, maintains the course approval for U – C
classes.
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LCFF Priority 8 – Other Pupil Outcomes
Grant High School receives Title I, Title III, and EIA – LEP funding. Grant has also
shifted to a Per Pupil funding basis which increases direct services and programs to
students.
As per Title I policies, Title I funding is used for professional development, TIER II
supplemental instruction and intervention, parental involvement, personalization and
support for students who are academically at risk.
LAUSD provides Title III support to Grant through its Newcomer Coach to support
language acquisition and high-quality language instruction educational programs.
Economic Impact Aid-Limited English Proficient (EIA-LEP) is a state categorical
program that provides supplemental funds to support programs for English Learners.

Other pupil outcomes as described in Education Code or by local districts
2017 – 2018 FITNESSGRAM Results

Physical Fitness Area

Total
Students

In HFZ **

Not in HFZ
**

AEROBIC CAPACITY

554

50%

50%

BODY COMPOSITION

554

59%

41%

ABDOMINAL STRENGTH

554

84%

16%

TRUNK EXTENSOR STRENGTH

554

92%

8%

UPPER BODY STRENGTH

554

68%

32%

FLEXIBILITY

554

82%

18%
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In HFZ
** HFZ = Healthy Fitness Zone

Not in
HFZ

The majority of Grant students tested fell within the Healthy Zone for the physical
fitness areas, except for Aerobic Capacity (tested by a mile run) for which only 50% of
students fell within the healthy zone.

FITNESSGRAM Results 2016 - 2017
Percentage of Students Meeting Four of
Six Fitness Standards

24.7

Percentage of Students Meeting Five of
Six Fitness Standards

22.1

Percentage of Students Meeting Six of Six
Fitness Standards

33.3
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Suspension Indicator

2016-2017 2015-2016

0.2

0.2

EL Progress Indicator

Change Perf Lvl 2016-2017 2015-2016

0.0

82.0

99.2

Graduation Rate Indicator

Change Perf Lvl 2015-2016 Avg,
Prev
3 Yrs
-17.1

82.4

80.0

Chronic
Absence
Rate
Change Perf Lvl 2015-2016 Perf Lvl 2016-2017

2.5

College-Career
Indicator

20.4

16.2

To date, 2016 – 2017 is the most recent year of published data. Schoolwide progress
has improved in all measured areas since that publication. Per the LCFF rubrics, Grant
will see marked improvement in graduation rate, EL progress, college-career indicator,
and chronic absence rate.
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Schoolwide Learner Outcomes
Students participate in weekly surveys asking them to report something they have done
in one of their classes or activities during the week helping them progress toward the
Schoolwide Learner Outcomes. Survey results are posted on the school website and
distributed to teachers to share with students.

Grant teachers, counselors, coordinators, and administrators participate in Instructional
Rounds over a two-day period twice each semester. During Instructional Rounds,
everyone observes 2 classrooms gathering evidence for a particular focus. During the
Fall 2018 Instructional Rounds, observers looked for evidence of student engagement
and students making progress toward the Schoolwide Learner Outcomes: Lancers are
GREAT (Global Citizens, Responsible Leaders, Effective Communicators, Academically
Engaged, Technologically Adept)!

Selected Data from August 2018 Instructional Rounds

Global Citizens




Demonstrate an understanding of other cultures: 53 (54.6%)
Participate actively within their school, families, and local communities: 24
(24.7%)
Are sensitive to and inclusive of others, including those of other cultures and
abilities: 46 (47.4%)

Responsible Leaders




Are independent and self-directed learners who take responsibility for their
actions: 61 (60.4%)
Attend regularly, behave ethically, and work diligently towards graduation: 38
(37.6%)
Work collaboratively and cooperatively with diverse populations: 56 (55.4%)

Effective Communicators




Listen actively and respond thoughtfully in ways appropriate to task and
audience: 80 (78.4%)
Provide evidence-based claims and arguments: 43 (42.2%)
Respond empathetically and conscientiously to all: 31 (30.4%)

Academically Engaged:




Think critically and creatively while engaging in rigorous work with real-life
applications: 63 (62.4%)
Generate questions, analyze data, and develop original solutions: 46 (45.5%)
Integrate knowledge from different content areas to create deeper meaning and
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understanding: 33 (32.7%)

Technologically Adept:




Demonstrate competency in the use of a variety of technologies appropriate to
diverse tasks and functions: 40 (50%)
Develop foundational skills for transition to life, college, and career: 22 (27.5%)
Assess, evaluate, and use information effectively efficiently, and safely: 32 (40%)

Data from the August 2018 Instructional Rounds was intended to serve as a baseline
for implementation of the Schoolwide Learner Outcomes. Due to auxiliary periods and
other conflicts, some certificated staff members were unable to participate; in August,
certificated staff conducted classroom observations on the designated days.

Selected Data from October 2018 Instructional Rounds

Global Citizens




Demonstrate an understanding of other cultures: 41 (48.2%)
Participate actively within their school, families, and local communities: 26
(30.6%)
Are sensitive to and inclusive of others, including those of other cultures and
abilities: 58 (68.2%)

Responsible Leaders




Are independent and self-directed learners who take responsibility for their
actions: 68 (63%)
Attend regularly, behave ethically, and work diligently towards graduation: 32
(29.6%)
Work collaboratively and cooperatively with diverse populations: 67 (62%)

Effective Communicators




Listen actively and respond thoughtfully in ways appropriate to task and
audience: 87 (81.3%)
Provide evidence-based claims and arguments: 46 (43%)
Respond empathetically and conscientiously to all: 30 (28%)

Academically Engaged:




Think critically and creatively while engaging in rigorous work with real-life
applications: 63 (65.6%)
Generate questions, analyze data, and develop original solutions: 47 (49%)
Integrate knowledge from different content areas to create deeper meaning and
understanding: 44 (45.%)

Technologically Adept:


Demonstrate competency in the use of a variety of technologies appropriate to
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diverse tasks and functions: 48 (62.3%)
Develop foundational skills for transition to life, college, and career: 30 (39%)
Assess, evaluate, and use information effectively efficiently, and safely: 32
(41.6%)

During the October 2018 Instructional Rounds, Grant’s certificated staff completed 127
observations. Generally, Grant’s observers found slightly higher rate of evidence of the
Schoolwide Learner Outcomes than in the August observations. However, it should be
noted that the level of implementation varies based on the classes taught, the individual
lessons/content, and the perception of the observer.

Gallery Walks of Student Work
Student work samples reveal that students can organize, access, and apply knowledge.

Sample teacher comments/responses to student work indicating that students
can organize, access, and apply knowledge:
Students demonstrate their knowledge of color wheel concepts in the visual graphs and images they have
created in response to the prompt.
Students were able to synthesize and analyze various sources of information in order to address prompts and
rubric criteria.
Even the lower papers were in the ballpark of the lesson. They all understood what the teacher wanted. They
just had trouble expressing it
Reflections written after a major project test student knowledge by requiring them to synthesize what was
learned.
The student clearly shows how to write evidence with the promoting given on the worksheet.
Sources were given for the students to use for their essay
Some students were able to clearly site references while some samples showed no evidence or quoted
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material.
Work responses have wide margins and varied responses based on student ability. Work is highly
differentiated based on IEP goals and objectives.
Students can explain their reasoning in their answers
There was an assignment on solving radical equations where students not only had to solve and come up with
the correct answer but also communicate their thinking in written format explaining their thinking process.
Essays using primary source documents
Students work had a variety of outcomes, indicating they had enough resources for great projects.
The rubrics have clear objectives, standards, and have great examples of how students met the objectives.
The students had to back up their arguments with evidence and weren't given credit for part of the rubric if
they didn't provide evidence.
Varies greatly based on needs, capabilities, and skill. Unique learning system has different levels to
accommodate student's needs.
In "Visualizing American Identity" the teacher had the students write an essay on a visual analysis of an
artifact. The students were able to use data-based research to arrive at a thesis. His students demonstrated
their understanding by completing a peer assessed analysis and rubric.
Organized essay with an introduction body and conclusion.
Organized work had high scores, less organized received lower scores
Students categorized and organized materials that objects are composed of.
All factors of prompt were present. It was very eminent that the analysis prior knowledge research via text for
the completion of booklet.
Students had to research for the periodic table assignment, the what comes from where assignment, and the
posters on the origins of various substances. On other assignments, they also had to organize information in
order to figure out what scientific articles meant.
In the Benchmark Essay #1, students wrote an essay to describe themselves. Students created the language
to answer each part of the prompt. They were able to communicate in writing.
Many produced paragraphs showing knowledge of topic with evidence. Some work appeared to be an
extension from a teacher model.
Students had to do research and interpret their findings
Students are able perform dilations using a scale. They are able to state the coordinates of each new image.
Varies greatly based on students needs, abilities, limitations and capabilities.
Periodic table website required research
Ap spanish essays- students had to read, listen to and analyze 3 different type of sources in relation to a reallife issue- Global Warming. Students had to synthesize the information and express their own opinion about
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the topic.
Students are sometimes provided with graphic organizers when reading primary sources, and use them to
develop broader, coherent arguments. Only one assignment asked students to extend their learning by
conducting research.
Steps to solving a problem & graphs to show solution

Student work samples demonstrate that students use technology to assist them in
achieving the schoolwide learner outcomes (Lancers are GREAT!) and academic
standards:

Sample teacher comments/responses to student work using technology and
evidence of achieving the SLOs and academic standards:
Students used translation aides
Students create book covers demonstrating their knowledge of graphic design history, thus creating original
work with synthesizes the materiel covered in the standards.
Some assignments required students to submit their work online or access online resources.
Computers were used to find images that told the story the prompt was looking for. Students also looked up
samples of works that fulfilled the prompt.
At least one project in our dept. was created entirely on the computer. Another referenced (reflection) a
digital film, another used images printed from a computer.
There was only one research project which demonstrated use of technology for additional research. The
evidence was reflected in the reference page of the assignment.
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High/low tech- pictures, Apple TV to project lessons. Unique Learning (web-based) has rubrics and
guidelines for instructions. Use of Tech-tub for pre-post testing/accessing web purposes.
Students submitted the work via turn it in.com
There was an assignment where students had to complete a survey online and graph the results.
Student demonstrated by the level of work and details the different project showed.
Technology was explained in all the rubrics and students were able to use them efficiently.
one assignment involved them creating a webpage, another one required them to submit the assignment on
Google Classroom.
Technology is used in high tech, and low tech. Evidence shows the usage of online curriculum (unique
learning system). The curriculum includes resources and links available to students and teachers.
Students created a website regarding an assigned chemical element.
The periodic table websites showed student ability to use a variety of technological tools to create their own
original work collaboratively.
Although technology was not used to complete the assignment, after discussing, we learned that technology
was used to provide the students with the content and skills to be able to complete this assignment.
The Alternate Curriculum classes have Tech Tubs that have Ipads, Apple TV, classrooms also have
document reader, projector, students have individual devices that help them communicate such as Eye Gaze
device, Go Talk, Picture Exchange system and Touch screen voice output devices.
Life cycle analysis Global Citizens
Half of the work shared had an online or technology component. In one assignment, students researched the
State Propositions in Spanish and then votes on them on a google form. The results were then shared to the
class. Students are also using Google Docs, Google Slides, Google Forms, and completing online research
with citations.
Students typed up many assignments, but only one actively encouraged students to use technology (this was
the research assignment).
Great academic excellence showcased in the high end of the rubric scorers.
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Perception Data
Selected student responses to School Experience Survey: Connectedness
Question

Positive Responses

Positive Responses

2016 - 2017

2017 - 2018

Student positive responses
to “I am happy to be at my
school”

86%

87%

Student positive responses
to “I feel like I am part of
my school.”

86%

86%

Student positive responses
to “Teachers care if I’m
absent from school.”

84%

86%

Student positive responses
to “I feel accepted for who I
am at my school.”

92%

90%

Student positive responses
to “Adults at my school
treat students with respect.”

86%

85%
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Summary
Grant High School studies data using common data protocols. Data is presented
routinely at various levels and to all stakeholders: administrators, coordinators,
counselors, parents, students, etc. Data presentations are disaggregated by subgroups
for ethnicity, language classification, grade level, and gender, when possible. Some
data sources are from site-generated sources such as teacher-created common
assessments. Teachers receive copies of the data shared at meetings; members of the
school’s instructional leadership team (PDLC) maintain a data binder that has schoolwide data and department-specific data.
Implications of the data:


Students at Grant benefit from a clear and well-maintained campus with access
to instructional materials, including an increase in technology and newly-adopted
textbooks in most academic subjects.



All students are enrolled in courses to allow them to graduate college- and
career-prepared.



Grant High School has had an infusion of new teachers with a range of prior
teaching experience since the last WASC visit.



Standardized test scores are trending upward, but an analysis of grades and
student achievement on tests does not correlate directly. Grant teachers would
benefit from calibration activities to calibrate learning objectives to the Common
Core State Standards and other content standards.



Students with Disabilities are not performing at the same rate as their peers.
Their academic marks tend to be lower, despite being programmed into classes
per the specifications of their IEPs.



Grant’s credit recovery program continues to be an important factor supporting
the improved graduation rate.

Identification of 2–3 preliminary critical student learning needs (at this stage of analysis)


Critical Learning Need: Improve student learning in math
o Based on the D and F rates observed over the past three semesters,
trends on the SBAC, department common assessments, and other
data, math is an identified critical learning need. Of the top 10 courses
with the highest D and F rates, five of the top 10 are math courses
(varying between CC Algebra 1, CC Algebra II, CC Geometry,
Precalculus, Intro to Data Science, TCMS, and Algebra Tutorial Lab).
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o SBAC scores, SAT scores, and other college and career readiness
measures indicate students need to improve achievement in math.




Critical Learning Need: Support freshman in their transition to high school.
High D + F rates in freshman classes (Marine Biology, English 9 A/B, CC
Algebra I) suggest that students need additional support. Increasing freshman
awareness to available resources, such as tutoring, and helping them
understand the graduation requirements will be a focus for teachers,
counselors, coordinators, and administrators.
Critical Learning Need: Improve student attendance and reduce the number of
chronically absent students. Grant has improved monthly attendance, however
chronic absenteeism remains above district targets, particularly among 9 th
grade students. Given the disproportionately high D + F rate among freshman
and the research-proven positive correlation between attendance and grades,
improving student attendance will improve student learning outcomes.

Important questions to be discussed in the Focus Groups:

What supports does Grant offer across the grades and subgroups to improve
student learning outcomes? What systems and supports need to be
established?

What can we point to in order to determine the impact of increased access to
technology as a learning tool improve learning outcomes and student
engagement?

What processes are in place to monitor student growth in these critical areas?
What processes should be established to monitor student growth in these
critical areas?
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Chapter III
Self-Study Findings
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Chapter III: Self-Study Findings
Category A: Organization: Vision and Purpose, Governance, Leadership
and Staff, and Resources
A1.

Vision and Purpose Criterion

The school has a clearly stated vision and mission (purpose) based on its student needs, current educational
research, current educational research, the district Local Control and Accountability Plan (LCAP), and the
belief that all students can achieve at high academic levels. Supported by the governing board and the district
LCAP, the school’s purpose is defined further by schoolwide learner outcomes and the academic standards.
Online Programs: iNACOL Standard A: Mission Statement: The mission statement of a quality online program clearly
conveys its purpose and goals. It serves as the basis for the program’s day-to-day operations, as well as a guide for its
strategic plans for the future. Communications between and buy-in from stakeholders is a critical component of a
mission statement. [iNACOL Standard A, 2009]

Vision – Mission – Schoolwide Learner Outcomes – Profile
A1.1. Indicator: The school has established a clear, coherent vision and mission (purpose) of what students
should know and demonstrate; it is based upon high-quality standards and is congruent with research,
practices, the student/community profile data, and a belief that all students can learn and be college and
career ready.
A1.1. Prompt: Evaluate the degree to which the development of the school’s statements has been impacted
by pertinent student/community profile data, the district LCAP, identified future global competencies, current
educational research and an overall belief that all students can learn and be college and career ready.

Findings

Supporting Evidence

The development of the school’s statements of
mission, vision, and Schoolwide Learner Outcomes
has been impacted to a high degree by pertinent
student/community profile data, the district’s LCAP,
identified future global competencies, current
educational research, and an overall belief that all
students can learn and be college and career
ready.
Grant High School’s new mission, vision and
schoolwide learner outcomes were written to
directly address the needs of Grant’s student body
population. Much consideration was given to
supporting our ethnically and socioeconomically
diverse student body as well as to the broad range
of academic needs of students with varying
academic abilities. Much consideration was also
given to students 21st century learning needs, from
the Common Core emphasis on data analysis,
evidence-based claims and arguments, and real133














Drafts of SLOs, word cloud
of topics, themes
Emails to teachers about
new mission and vision
o SLOs approval
o Revised mission and
vision
Staff surveys
Faculty Meeting Agendas
Department meeting
agendas
Department Meeting
Agenda, 2-27-2018
Grant website screenshot
asking for SLO input
SLO Input Survey #2
Grant Website
screenshot_vote
Small Learning Community
agendas
Small Learning Community
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Findings
world applications to the technology skills needed
to succeed in today’s society. The LCAP emphasis
on 100% attendance, proficiency, and graduation
were written into our goals as well. Finally,
students’ socio-emotional needs were addressed
in the emphasis on creating a respectful and
supportive inclusive environment to support all
students.
Grant High School Vision Statement
The goal for every student at Grant High School is
to attain personal and academic success through a
relevant and rigorous college and career
preparatory curriculum which fosters critical
thinking, innovation, and a life-long love of
learning.

Grant High School Mission Statement
Grant High School is committed to creating a safe,
inclusive environment that provides a rigorous
curriculum incorporating technology and real-world
applications to empower all students to become
productive participants in a diverse society.
Grant High School Schoolwide Learner
Outcomes
Global Citizens
 Demonstrate an understanding of other
cultures
 Participate actively within their school,
families, and local communities
 Are sensitive to and inclusive of others
including those of other cultures and abilities
Responsible Leaders
 Are independent and self-directed learners
who take responsibility for their actions
 Attend regularly, behave ethically, and work
diligently towards graduation
 Work collaboratively and cooperatively with
134

Supporting Evidence
agenda—3-6-2018
 Small Learning Community
e-mail and agenda
 PDLC agendas
 PDLC Agenda (1-26-18)
 District LCAP
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Findings
diverse populations

Supporting Evidence

Effective Communicators
 Listen actively and respond thoughtfully in
ways appropriate to task and audience
 Provide evidence-based claims and
arguments
 Respond empathetically and conscientiously
to all
Academically Engaged
 Think critically and creatively while engaging
in rigorous work with real-life applications
 Generate questions, analyze data and
develop original solutions
 Integrate knowledge from different content
areas to create deeper meaning and
understanding
Technologically Adept
 Demonstrate competency in the use of a
variety of technologies appropriate to
diverse tasks and functions
 Develop foundational skills for transition to
life, college, and career
 Assess, evaluate, and use information
effectively, efficiently, and safely

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes
A1.2. Indicator: There are effective processes in place to ensure involvement of all stakeholders in the
development and periodic refinement of the vision, mission, and schoolwide learner outcomes.
A1.2. Prompt: Evaluate the effectiveness of the processes that engage representatives from the entire school,
the district board, business, and the community in the development and periodic refinement of the vision,
mission, and schoolwide learner outcomes.

Findings

Supporting Evidence
 SPSA
Grant has been highly effective in engaging
 District LCAP
representatives from the entire Grant community
 PDLC meeting agendas
in developing the new mission statement, vision
o 1-29-2018
statement, and schoolwide learner outcomes.
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Findings
The LAUSD district board approved the 20172018 single plan for student achievement which
included the new vision, mission, and
schoolwide learner outcomes, crafted by a
subcommittee of PDLC with input and approval
of staff and students.
The process of drafting and voting was greatly
streamlined through the use of Google Forms.
All teachers were asked to consider numerous
areas of concern or to suggest their own. The
subcommittee took the most popular areas,
sorted them into themes that aligned with the
“GREAT” acronym and brought them to the staff
again for revision using Google Forms. The
learner outcomes were revised again and then
once more in PDLC. They were then brought to
the staff in department meetings and to students
through the school website for final approval.
The subcommittee then revised the mission and
vision statements, keeping much of the old
language but adding language to better align
with the language of the schoolwide learner
outcomes and the need for 21st century skills.
These were approved by the staff and students
through the use of Google Forms.
Grant will have to work on establishing a
protocol to evaluate the mission, vision, and
schoolwide learner outcomes regularly and
include parents and community members in the
drafting process.
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Supporting Evidence
o 5-9-2018
 Emails
 Grant's School-wide Learning
Outcomes Themes
 Mission and Vision Revision
Survey
 Mission and Vision_accept or
suggest_Spring 2018
 Staff and Student adoption
votes
 Mission and Vision
Parent/Student/Community
Adoption Vote from Website
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Understanding of Vision, Mission, and Schoolwide Learner Outcomes, District
LCAP
A1.3. Indicator: Students, parents, and other members of the school and business community demonstrate
understanding of and commitment to the vision, mission, the schoolwide learner outcomes, and the district
LCAP.
A1.3. Prompt: Evaluate the degree to which the school ensures that students, parents, and other members of
the school’s community understand and are committed to the school’s vision, mission, and schoolwide learner
outcomes.

Findings
Grant High School continues to take extensive
efforts to ensure that students, parents, and
members of the community understand and are
committed to the new vision, mission, and
schoolwide learner outcomes.
The new mission, vision, and schoolwide
learner outcomes are posted on the school
website. Posters are hung in every classroom.
Banners with the new learner outcomes are
posted in the hallways throughout the campus.
Connect-Ed calls sharing the new mission,
vision, and learner outcomes were sent home.
The marquee on Oxnard Boulevard announces
that “Lancers are GREAT!” to local traffic.
During Coffee with the Principal, ELAC, SBM
and SSC meetings, the mission, vision and
schoolwide learner outcomes were shared with
parents.
Students participate in weekly Google surveys
on Fridays during first period that ask them to
reflect how their schoolwork has incorporated
one of the SLO’s themes. The themes rotate on
a weekly basis and allow students to reflect on
their own learning. Student comments are
shared with the faculty and with the broader
community on the school website.
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Supporting Evidence
 Weekly SLO Survey results
o Global Citizens
o Responsible Leaders


Banners



Focus on Learning Classroom
posters



School Website
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A2.

Governance Criterion

The governing board (a) has policies and bylaws and the school’s purpose is aligned with them to support the
achievement of the schoolwide learner outcomes, academic standards, and college- and career- readiness
standards based on data-driven instructional decisions for the school; (b) delegates implementation of these
policies to the professional staff; and (c) monitors results regularly and approves the single schoolwide action
plan and its relationship to the Local Control and Accountability Plan.

Indicators with Prompts

Governing Board and District Administration
A2.1. Indicator: The district policies and procedures are clear regarding the specific duties and roles of the
governing board and district administration in their relationship to the school and staff.
A2.1. Prompt: Determine the clarity of board policies and procedures regarding the roles of the board and
district administration, including supporting the school’s vision, mission, schoolwide learner outcomes,
monitoring student progress, engaging parent and community participation in site governance, implementing
complaint procedures, and reviewing program effectiveness in alignment with the district LCAP requirements.

Findings
There is a clearly defined relationship
between the governing board and district
administration in their relationship to
Grant High School.

Supporting Evidence
 LAUSD District Organization Chart

LAUSD’s school board is comprised of
elected members, one of whom oversees
Grant High School which is a member of
Board District 3. LAUSD is divided into
local districts; Grant belongs to Local
District Northeast. Local District
Northeast has an instructional
superintendent, Linda Del Cueto, and an
Administrator of Operations, Andres
Chait. An instructional director and
operations coordinator provide immediate
oversight and support for Grant High
School in regards to ensuring the school
adheres to district policies, monitors
student progress, promotes parent and
community participation, and supplies a
quality instructional program. At the
school site, Grant High School complies
with all district policies and procedures,
including governance committees and
groups.
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District goals, LAUSD 2016 – 2019
Strategic Plan, and LAUSD Mission
& Vision



School Site Council agendas
(sample)



ELAC training (new members)



SBM agendas, minutes, and sign-in
sheets
o Sampling of minutes
o 12-6-2018 sign-in and agenda



Faculty meeting agendas (examples)
o Pupil Free Day 8-13-2018
o Collaboration Meeting 8-282018



PDLC agendas (sample)
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Findings

Supporting Evidence


Grant High School has a School Based
Management Committee (SBM);
members are elected annually and
consist of teachers, an administrator, a
parent, and a student. A committee
member publishes the agenda in
advance of the monthly meeting and
distributes minutes to all teachers and
staff members.
Elections are held annually for Grant’s
School Site Council (SSC) and English
Learner Advisory Council (ELAC).
Members have been trained on school
governance and compliance issues
regarding their areas of oversight. These
groups monitor data and qualitative
measures to track student progress,
ensure alignment of school programs with
the district’s LCAP goals, and develop the
goals and allocations described in the
school’s Single Plan for Student
Achievement.
Grant High School’s Professional
Development Leadership Committee
(PDLC) is the school’s instructional
leadership team. Administrators,
coordinators, department chairs, and SLC
lead teachers make-up its membership;
the group holds meetings after school 1 2 times each month. Administrators
update PDLC members regarding district
initiatives, instructional matters, data
reports monitoring student learning, and
teacher professional development needs.
PDLC conveys the information to the
departments and educational programs
on campus.
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Universal Complaint Procedure signs
with the designated managers
posted in offices and classrooms
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Findings

Supporting Evidence

Complaint procedures align with district
policies. The school administration
generally provides a first response when
a complaint is received. Some
complaints are referred to the designated
Complaint Managers when indicated.
Complaints or issues that cannot be
resolved are referred to Grant’s Local
District Northeast Operations Coordinator
or Instructional Director when indicated.
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Governing Board and Stakeholder Involvement
A2.2. Indicator: Parents, community members, staff and students are engaged in the governance of the
school.
A2.2. Prompt: Evaluate the ways the school community and parents are a) informed as to how they can
participate in the school’s governance and b) engaged in the governance of the school through their
participation on the School Site Council, ELAC, district LCAP committees and other advisory or shared
decision-making groups that provide guidance or direction to the school.

Findings
Grant High School is increasingly effective in the
ways Grant publicizes opportunities for parent
involvement in school governance through multiple
modes of contact: Connect-Ed calls, flyers, website
postings, social media, newsletters, announcements
at school events and Coffee with the Principal
meetings, Schoology postings, and letters mailed
home. Grant’s website has designated portions for
parents, including Title I and the Parent Center pages
to provide information. The information outreach
includes notification of elections, meetings, and
agendas. All forms of outreach are sent in the three
primary languages indicated by the home language
survey: English, Spanish, and Armenian. Translation
services are offered at the events.
Grant High School’s governance councils have
specific areas of oversight; each council is composed
of administration, staff, parents, and students.
School Based Management Committee (SBM):
Grant’s teachers and staff elect members of SBM in
the spring for the following school year. SBM reviews
and approves bell schedules, instructional materials,
curricular matters, and establishes ad hoc committees
to review items of interest and oversight (technology,
professional development, school safety, etc.). SBM
includes both student and parent members. Agenda
items are e-mailed in advance of the meeting;
minutes are published after the meetings; the
meetings are open for anyone to attend, even if he or
she is not a member of the elected committee.
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Supporting Evidence
 SSC Agenda (example)
 SSC Agenda
(example)—11-15-2018


SBM Sign-in Agendas
and Minutes (examples)
o 10-4-2018
o 5-3-2018
o 11-2-2017



ELAC certification



SSC Vacancy
Notification



SSC Agenda_Election
for Officers—9-29-2016
(example)



SBM Election
Notification
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Findings

Supporting Evidence

Grant’s Title I Coordinator coordinates with the
English Learner Advisory Council (ELAC). This
committee provides oversight to the English Learner
classes to help ensure that English Learners have
access to and receive high-quality instruction that
supports their language acquisition and reflects their
language development levels. The composition,
areas of oversight, and processes are outlined in
LAUSD Bulletin 6332.0 and the LAUSD Master Plan
for English Learners and Standard English Learners.
Grant ELAC makes recommendations to Grant’s SSC
about the programs and services Grant offers based
on student performance and achievement data.
Grant’s ELAC composition adheres to district, state,
and federal guidelines including the ratio of
membership by parents; meetings are held monthly
and advertised on the website, marquee, flyers, and
in the parent center.
Bulletin 6632.0 also outlines the responsibilities,
processes, and purview of the School Site Council.
Grant’s School Site Council (SSC) is organized
according to the relevant district policies and in
accordance with the Parents as Equal Partners
Resolution as well as state and federal guidelines.
School Site Council has the responsibility of
evaluating the progress of our educational programs
in relation to distribution of funds for
restricted/categorical funding accounts, the creation
of the school-level Title I Parent Involvement Policy
(PIP), the creation of the Title I School-Parent
Compact, the development of the Title I parent
involvement budgets, coordinates with the
administration and School Safety Committee on the
development of the comprehensive school safety
plan. SSC works with the governance councils,
departments, and programs on campus to draft the
annual Single Plan for Student Achievement. As
mandated, Grant’s SSC includes membership by both
parents and students along with the elected staff
members. SSC meetings occur the second Thursday
of each month and are held in the faculty lunchroom;
meetings are open to any interested individual.
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Findings

Supporting Evidence

Local District Northeast provides annual trainings for
new members of the governance councils. Grant’s
governance councils follow the established protocols
for annual elections, composition of membership,
meeting agendas, meeting minutes, and meeting
norms and procedures.

Uniform Complaint Procedures
A2.3. Indicator: The school leadership understands and utilizes the Uniform Complaint Procedures from the
district.
A2.3. Prompt: Evaluate the degree to which the school leadership ensures understanding and use of the
district’s Uniform Complaint Procedures. (Priority 1).

Findings
Grant High School is effective in understanding
and following the district’s Uniform Complaint
Procedures. Assistant Principal Adriana
Maldonado-Gomez and Assistant Principal
Norik Simonian are the designated complaint
managers on campus. Following the uniform
complaint procedure process, a student, parent,
or employee may file a complaint with them
regarding discrimination, harassment,
intimidation, and/or bullying; noncompliance
with applicable state and/or federal laws and
regulations; unauthorized charging of pupil fees
for educational activities; noncompliance with
physical education instructional minutes;
noncompliance with education provisions for
pupils in foster care and pupils who are
homeless; provision of courses without
educational content and previously
completed/graded courses sufficient for
satisfying requirements / prerequisites for postsecondary education and receipt of a diploma,
except under specified conditions. Any Title IX
(sex-based discrimination), Title VII (employee
discrimination), Title VI (race-based
discrimination), or other complaint is directed to
our designated complaint managers. They
follow a process of hearing and documenting
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Supporting Evidence
 Posters with information about
the designated complaint
managers and universal
complaint procedures (UCP)
hung in offices and
classrooms.


Agendas and PowerPoint
Presentations for meetings
reviewing procedures and
designees at annual PupilFree Day meetings.



References to the UCP
procedures and designees in
the district Parent-Student
Handbook distributed each fall
and available on the district
and school website.



UCP information provided
annually in materials
distributed to each student.

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Findings
the complaint, responding, taking steps toward
remedying the issue, and monitoring progress
and resolution. The district also has an
Educational Equity Compliance Office that
provides assistance when needed. When
needed, the administration (including the
designated complaint manager) refers and/or
seeks assistance from the local district
Operations Coordinator and Instructional
Director.
Uniform Complaint Procedure flyers are posted
in each office and classroom across campus.
Information about the Uniform Complaint
Procedure is provided to faculty each school
year during Grant’s Pupil Free Day meetings.
Information regarding UCP is sent home to
parents and listed on the school website.
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Supporting Evidence
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A3.
Leadership: Empowerment and Continuous Planning and
Monitoring Criterion
Based on student achievement data, the school leadership, parent/community, and staff make decisions and
initiate activities that focus on all students achieving the schoolwide learner outcomes, academic standards,
and college- and career-readiness standards. The school leadership and staff annually monitor and refine the
single schoolwide action plan and make recommendations to modify the LCAP based on analysis of data to
ensure alignment with student needs.

Indicators with Prompts

Broad-Based and Collaborative
A3.1. Indicator: The school’s broad-based, collaborative planning process is a continuous improvement cycle
that a) assesses data to determine student needs, b) collaboratively determines and implements strategies
and actions and c) monitors results.
A3.1. Prompt: Determine the effectiveness of the continuous school improvement planning process (SPSA)
to ensure that it is broad-based, collaborative and fosters the commitment of the stakeholders.

Findings
Grant High School effectively works on a continuous
school improvement planning process that includes
administrators, teachers, staff members, parents,
and students to support the school mission and
vision, Schoolwide Learner Outcomes, the Single
Plan for Student Achievement, and progress toward
the LCAP goals.
Grant’s data coordinator works with the
administration and Professional Development
Leadership Committee (PDLC) to provide and
disseminate data that measures student formative
and summative assessment. Grant’s administration
and PDLC disseminates the data to departments,
SLCs, and other stakeholder groups. Year-end data
is presented annually at faculty meetings; formative
data is presented regularly at department,
committee, and other meetings. Grant uses
designated data protocols to analyze the data,
identify areas of strength and challenge, and plan
responses or interventions when indicated. Sample
data reports include attendance rates, marks
reporting, common assessment scores, SBAC levels
and performance, AP scores, and SAT scores. The
data coordinator provides a distribution of marks
reports for dissemination at each 5-week reporting
period. The marks-reporting data is organized by
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Supporting Evidence
 Data binders (including
data for distribution of
marks, attendance rates,
common assessments,
SBAC, AP scores


Data protocol sheets



Data protocol response
sheets
o LOTE
o Math



Agendas and sign-in
sheets for PDLC, faculty
meetings, department
meetings, Coffee with the
Principal meetings, SSC,
and Safety Committee
Mtgs



Teacher observation
sheets
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Findings
department and course name.

Supporting Evidence

The administration and PDLC use all relevant data
when planning the educational program for the
following year, including the master schedule.
Counselors use the data to inform individual student
programming, including specific math courses such
as tutorials or alternate pathways. Student
performance data guided the decision made by the
administrative team and approved by faculty vote to
change the instructional bell schedule and return to a
traditional 6-period school day. Student
performance data by 9th grade students indicated
the need for a school-funded Bridge Program for
incoming 9th graders to help them transition to high
school math.
Individual departments and programs review data
from interim assessments, common assessments,
marks reporting, and SBAC scores to plan and
adjust their curriculum and use of effective teaching
strategies, interventions, and re-teaching efforts.
Many teachers use Schoology (the districtdesignated Learning Management System) to
administer and gather data for the assessments.
The data coordinator provides both aggregate and
disaggregated data, when possible, so learning gaps
can be identified and remedied. Departments
conduct gallery walks of student work each semester
to study academic rigor and calibrate rubrics.
The coordinators, counselors, and instructional
coaches use the data to identify students for
intervention, tutoring, credit recovery, and other
academic support. Grant also has an SSPT team;
teachers and others can refer students for support.
Data informs the work of the SSPT.
The Special Education department works with the
general education teachers to collect data and
review progress of special education students. In
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Instructional Rounds data



EL Monitoring Rosters



Staff vote



SDC inclusion data
o Spring 2017
o Spring 2018



School report card



Student surveys
regarding Schoolwide
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Findings
2018 - 2019, Grant began a full inclusion model for
the four academic content areas to improve student
achievement levels for Students With Disabilities
(SWD).
The administration uses data gleaned from
classroom observations, attendance rates, and the
previously identified academic markers to review the
effectiveness of teaching and learning on campus.
Administrators conduct regular formal and informal
observations. Administrators use a common
observation tool that is updated and provided to
teachers when the administration presents the areas
of focus at the start of each school year. Data from
the observations is shared with PDLC and teachers.
Teachers, coordinators, counselors, and
administrators participate in Instructional Rounds
each semester. During each set of Instructional
Rounds, teachers and other observers have an area
of focus for their observations. Data from the
Instructional Rounds is shared with the instructional
leadership team (PDLC), administration, and
teachers and is used to inform professional
development plans
Data regarding referrals, tardies, suspensions, and
attendance is reviewed by the school administration
and Grant’s Safety Committee. Grant’s Safety
Committee meets each month and reviews relevant
policies, needs, and areas of concern.
Administrators, the deans, the Restorative Justice
Teacher Adviser, counselors, the School Nurse, and
any interested personnel are invited to attend and
contribute to the monthly meetings.
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Single School Plan for Student Achievement Correlated to Student Learning
A3.2. Indicator: The school’s Single Plan for Student Achievement (SPSA) is directly correlated to and driven
by the analysis of student achievement data and aligned with district LCAP.
A3.2. Prompt: How do staff ensure that the analysis of student achievement of the critical learner and collegeand career-readiness needs, schoolwide learner outcomes, academic and career-readiness standards, and
the California School Dashboard data are incorporated into the SPSA and impact the development,
implementation, and monitoring of the SPSA and the LCAP?

Findings
Student performance and achievement is gathered,
presented, and analyzed on a regular basis. Faculty
meetings, department meetings, SLC meetings, and
collaboration teams all review data and use it to inform
decision-making at each level.
During the self-study process and on an ongoing
basis, the faculty works in home/department and focus
groups to review and determine the efficacy of our
programs and our progress toward the schoolwide
learner outcomes. The progress and goals are also
evaluated annually as the school collectively drafts the
Single Plan for Student Achievement at department
and committee meetings.
Based on progress, strength, and challenges identified
by the data since 2015-2016 mid-cycle visit, Grant has
identified SPSA goals for 2018 - 2019 aligned with the
district and LCAP targets.
Goal 1: Increase the four-year cohort graduation rate
by four percentage points from 82% in 2016 to 86% in
Spring 2019.
This goal was developed by SSC and the leadership
team in accordance with district targets and in
recognition of the efforts the school has made to
expand and refine the credit recovery program, use
data to improve teaching practices and student
learning, and administrator oversight of the teaching
and learning practices on campus. Grant’s graduation
goal directly supports district priorities, LCAP goals of
100% Graduation, and the measures on the California
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Findings
Accountability Dashboard.

Supporting Evidence

Goal 2: Students performing at “Meets” or “Exceeds”
standards in ELA as measured by the SBAC will
increase by 10 percentage points from 42% in Spring
2017 to 52% in Spring 2019.
Data revealed that students at Grant were meeting
targets in passing their ELA classes, but not mastery
as measured by the SBAC. Interdisciplinary
collaboration, technology purchases, new textbook
adoptions, and ELA department practices support the
improvement of student learning and achievement in
ELA. Grant’s ELA goal directly connects to district
priorities, LCAP goals of Proficiency for All and 100%
Graduation, and the measures on the California
Accountability Dashboard.
When the SPSA for 2018 - 2019 was written and
approved, data for the Spring 2018 SBAC had not
been released. The data published in the fall of 2018
revealed that Grant had exceeded the targets outlined
in the SPSA for ELA with 60% of students in the
Meets/Exceeds category. Accordingly, the school
action plan will list the new goal of 65% of students
demonstrating Meets/Exceeds Standards on the
Spring 2019 SBAC.

Goal 3: Students performing at “Meets” or “Exceeds”
standards in math as measured by the SBAC will
increase 10 percentage points from 17% in Spring
2017 to 27% by Spring of 2019.
Grant students have been under-performing on the
SBAC math in prior years. Additionally, academic
marks indicated that students were failing math at
higher rates than neighboring schools in the local
district. These realizations informed the goal-setting
for SBAC math and the hiring of a math instructional
coach, increased use of data and common
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Findings
assessments, a focus on student programming in
specific math courses, use of mastery grading
practices, and administrator oversight for teacher
accountability. Grant’s math goal directly addresses
district priorities, LCAP goals of 100% Graduation and
Proficiency for All, and the measures on the California
Accountability Dashboard.
When the SPSA for 2018 - 2019 was written and
approved, data for the Spring 2018 SBAC had not
been released. The data published in the fall of 2018
revealed that Grant had exceeded the targets outlined
in the SPSA for math with 33% of students in the
Meets/Exceeds category. Accordingly, the school
action plan will list the new goal of 40% of students
demonstrating Meets/Exceeds Standards in math on
the Spring 2019 SBAC.
Goal 4: The percentage of parents that participate in
the School Experience Survey will increase from 44%
in 2015 - 2016 to 64% by June 2019 for an increase of
20 percentage points.
Low percentages of parents completing the School
Experience Survey make the data less reliable for
planning purposes and assessment of stakeholder
perceptions. In accordance with district targets, Grant
revised its procedures for administering and
monitoring the completion of the School Experience
Survey by all stakeholders: staff, students, and
parents. Higher completion rates by the stakeholders
make the collected data more meaningful. Grant’s
School Experience Survey goal directly connects to
district priorities; LCAP goals of School Safety,
Proficiency for All, 100% Graduation, 100%
Attendance, and Parent and Community Engagement;
and the measures on the California Accountability
Dashboard.
Goal 5: Increase the percentage of students with 96%
or better attendance rate by 6 percentage points from
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Findings
64% in 2017-2018 to 70% in June of 2019.
Grant’s self-study process for the last full WASC visit,
the mid-cycle visit, and district targets all indicated a
need for improved student attendance. Student
attendance is positively correlated to higher student
learning and achievement. In 2017 - 2018, Grant
invested in purchasing a second Pupil Services and
Attendance (PSA) counselor to reduce the PSA
counselor caseload and allow them to work more
closely with chronically absent students, monitor
attendance rates, and work with faculty and staff to
implement positive attendance practices on campus.
Based on quantitative data, and anecdotal reports,
and professional opinions, Grant would benefit from
the support of a Psychiatric Social Worker (PSW) to
support students social-emotional well-being and
promote better attendance by at-risk students;
beginning 2018 - 2019, Grant purchased a PSW to
complement the PSA Counselors, the guidance
counselors, and other staff members’ work with
chronically absent and at-risk students. This goal
directly connects to district priorities; LCAP goals of
100% Attendance, 100% Graduation, School Safety,
and Proficiency for All; and the measures on the
California Accountability Dashboard.
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Staff Actions/Accountability to Support Learning
A3.3. Indicator: The school leadership and staff demonstrate shared decision-making, responsibility, and selfreflection on actions and accountability for implementing practices, programs, actions, and services that
support student learning.
A3.3. Prompt: Determine the effectiveness of the processes and procedures for involving staff in shared
decision-making, responsibility, and self-reflection on actions and accountability to support student learning
throughout all programs.

Findings
Grant High School has been effective at involving staff in
shared decision-making, responsibility, and self-reflection
on actions and accountability to support student learning.
The school’s administrative team conduct regular, informal
observations in classrooms across campus. Each
administrator observes 2 - 3 classrooms each week in
unannounced, informal classroom visits. The
administrators record notes from the observations in a
Google Team Drive and can be accessed. Administrators
e-mail or print out copies of the notes to the teachers
following the observations and provide actionable
feedback as necessary. General data from the classroom
visits is shared with the Professional Development
Leadership Committee each semester. The form is
published on the Grant website and is provided to teachers
each semester so teachers will understand what
administrators are looking for in their informal classroom
visits. When the school’s instructional director or other
visitors from the district ask to visit classes, the
administration shares the information with the teachers for
the purpose of improving instructional practices and
supporting student learning.
The Professional Development Leadership Committee
(PDLC) meets 1 - 2 times per month regarding curricular
and instructional matters. All department chairs and
program coordinators attend these meetings. Among
other matters, PDLC reviews student performance data,
data from routine instructional rounds, data from
administrator observations, and informal peer
observations. Data helps inform the topics of the
professional development meetings throughout the year.
Department and program leaders discuss the implications
from the data which helps inform decision-making and the
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Findings
dissemination of information to the teachers and support
staff.
Teachers engage in regular evaluations and reflections
following activities such as Instructional Rounds, Gallery
Walks, data analysis, and other professional development
activities. Members of PDLC and the administrative team
share the data from the reflections and use the information
to refine school practices.
Grant has evaluation processes in place for its primary
programs. SSC and ELAC uses student-performance
data and other measures to evaluate all school programs
and their efficacy. Critical learner and Single Plan for
Student Achievement (SPSA) goals are evaluated each
spring as part of the updating of the SPSA. The School for
Advanced Studies program conducts an annual evaluation
and program approval process each spring; the GATE and
SAS coordinators track and certify that each GATE/SAS
teacher completes a minimum of 16 hours of
GATE/AP/Honors-specific professional development. The
College Prep and Digital Arts (CPDA) Magnet and the
Humanities Magnet for Interdisciplinary Studies (HIS)
participate in a district-mandated magnet evaluation
program each spring.
Staff responses from the 2017 - 2018 School Experience
Survey indicates that staff have experience reviewing
student performance data to improve student learning
(64% of teachers report reviewing performance data 1-2
times each month).
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Internal Communication and Planning
A3.4. Indicator: The school has effective existing structures for internal communication, planning, and
resolving differences.
A3.4. Prompt: Evaluate the effectiveness of the existing structures for internal communication, planning, and
resolving differences among the staff or administration.

Findings
Grant has been effective at establishing and using
structures for internal communication, planning, and
resolving differences among the staff and administration.
Most internal communications are via LAUSD’s email
system. Other notifications include messages, flyers, and
memos placed in teacher’s “boxes” in the Main Office or
delivered to classrooms. Notifications and flyers are
frequently posted in the offices for visibility purposes and
convenience. Typical e-mail messages include
announcements about grading windows, interim
assessments, testing programs, school events, professional
development, training opportunities, attendance
submission, instructional materials requests, and curricular
and instructional matters. Some internal communication is
conveyed by morning or afternoon Public Announcements.
Teachers communicate their needs for computer labs,
Chromebooks carts, PA announcements, bulletin
announcements, and facility use request through Google
forms linked on the school’s website. Other teacher
resources may also be found on the school website.
Grant’s academic departments maintain groups through
Schoology (the district’s designated learning management
system) to share resources, collect feedback, make
announcements, and share information pertinent to their
academic content areas.
The United Teachers of Los Angeles (UTLA) representative
meets regularly with the school principal to keep open lines
of communication with between the administration and
teachers and facilitate the ability to address and resolve
areas of concern. The UTLA representative makes
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Findings
announcements and updates at the opening of faculty
meetings.
Teachers who wish to file a grievance about an
administrator have an informal meeting with the principal in
an attempt to address the issue prior to a filing of a formal
grievance. If teachers have concerns with their colleagues,
many teachers seek the assistance of an administrator to
help mediate the difference.
The administrators doors are always open, and teachers
and other staff are encouraged to communicate with the
administrators regarding any issue or area of concern.
Frequently, teachers and staff members communicate with
the administration via less formal modes such as text
messaging, even beyond traditional school hours.
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A4.

Staff: Qualified and Professional Development Criterion

A qualified staff facilitates achievement of the student academic standards and the schoolwide learner
outcomes through a system of preparation, induction, and ongoing professional development. There is a
systematic approach to continuous improvement through professional development based on student
performance data, student needs, and research.

Indicators with Prompts

Qualifications and Preparation of Staff
A4.1. Indicator: The school has confidence in district procedures to ensure that staff members are qualified
based on staff background, training, and preparation. The processes to assign staff members and provide
appropriate orientation for all assignments maximizes the expertise of the staff members in relation to impact
on quality student learning.
A4.1. Prompt: Evaluate the effectiveness of district procedures to ensure all staff members in all programs,
including online instruction, are qualified for their responsibilities and that the process to assign staff members
and provide an appropriate orientation process, including online instruction and focused programs, maximizes
the expertise of all staff members in relation to impact on quality student learning.

Findings

Supporting Evidence

School and district procedures are effective in ensuring that
all staff members are qualified for their responsibilities and
that the process to assign staff members and provide an
appropriate orientation process maximizes the expertise of all
staff members related to a positive impact on student
learning.
LAUSD hires teachers through a central process that involves
collecting letters of recommendation, screening candidates
and verifying their credentials, and background screening and
fingerprinting. The district verifies that teachers are highly
qualified for the subjects they are hired to teach. Once the
central district has processed a teacher, they are placed on a
list and declared eligible for hire. Eligibility lists are available
for principals to review. When the principal has a vacancy, it
is posted on the district website; depending on the current
level of available candidates, positions may be posted for
internal or external candidates. In addition, when Grant
anticipates position vacancies, the administration encourages
teachers to use informal networking processes to identify
potential candidates for consideration.
Each spring, the Assistant Principal, Secondary Counseling
Services (APSCS), works with the principal, department
chairs, counselors, and teachers to create the master
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Findings
schedule for the following fall. The APSCS prepares a
tentative master schedule and matrix of teaching lines;
existing teachers indicate their preferences, and teacher
assignments are announced following the timelines and
procedures in the teachers’ collective bargaining agreement
and per the district policies. The APSCS works with the
district’s credentialing office when questions arise about a
teacher’s qualifications and appropriate credentials for
particular courses.
Once the master schedule has been published and
administrators informed about teacher transfers and
retirements, the principal posts any anticipated vacancies
through a centrally designed district process.
Administrators and program coordinators review application
materials from candidates and invite screened candidates for
interviews and sample lessons. The hiring committees are
formed on an ad hoc basis; they generally include an
administrator, the department chair, and a member of the
department.
Each fall the district’s Fall Survey process reviews teacher
assignments to confirm teachers are assigned properly. The
district also has a weekly report called Certify; one of its
features culls information from MISIS and notifies designees
of potential certificated staff mis-assignments that need to be
addressed. This ensures that all students are taught by highly
qualified teachers for all programs on campus.
Administrators, program coordinators, and department chairs
share information with teachers about training and
professional development opportunities to keep certificated
staff current with their instructional practices and opportunities
for additional certification. The GATE and SAS coordinators
maintain professional development logs to ensure that
GATE/SAS teachers have qualifications to teacher advanced
learners. The GATE/SAS and CPDA teachers ensure that
Advanced Placement (AP) teachers certify their qualifications
and course syllabi with the College Board. The CPDA and
HIS magnet coordinators keep their teachers notified about
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Findings
Supporting Evidence
theme-specific professional development opportunities.
Administrators ensure that teachers are notified about and
attend trainings for specific courses offered by the district to
ensure they are qualified and prepared to teach the
specialized courses such as Transition to College
Mathematics and Statistics (TCMS) and Introduction to Data
Science (IDS). Administrators also work with the credentialing
office to verify teacher qualifications for Career/Technical
Education (CTE) courses that differ from traditional teacher
credentialing and required certified professional or
occupational experience. Grant currently has three CTEcertified teachers (Horticulture, Graphic Design, and Film).
LAUSD uses an Educator Development Support: Teachers
(EDST) process to evaluate teachers. Each year,
approximately 25% of the teaching staff is evaluated following
this cycle which includes an initial planning sheet for goalsetting, teacher reflection protocols, student surveys, a
minimum of one formal and one informal observation, and a
final evaluation conference. The evaluation process follows
the LAUSD Teaching and Learning Framework and
emphasizes specific elements each year. In addition to the
formal EDST process, administrators conduct routine informal
observations of varying lengths and provide warm, cool, and
actionable feedback to teachers based on evidence observed
in the classroom. Administrators participate in districtsponsored calibration activities each semester to ensure that
evaluations and teacher ratings are consistent across the
school and district.
Out-of-classroom certificated personnel such as counselors,
deans, and coordinators are evaluated using the Educator
Development and Support: Non-Classroom Teachers
(EDSNCT). The process and timeframes resemble EDST but
may include evaluations of professional development
meetings or parent meetings facilitated rather than classroom
observations. Artifacts are collected and uploaded throughout
the year as verification of various activities used in the
evaluation process. Administrators are evaluated through the
Educator Development and Support: Assistant Principal
Evaluation Plan and the Educator Development and Support:
Principal Evaluation Plan on a rotating cycle.
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Supporting Evidence

New teachers are provided additional support. LAUSD
facilitates the enrollment of teachers new to the profession in
a Beginning Teacher Growth and Development Induction
program. At the beginning of the school year, Grant’s
administration holds a new teacher meeting for teachers new
to Grant’s campus. The meeting provides teachers with an
overview of key personnel on campus, basic procedures for
requesting photocopies, supplies, and technology.
Department chairs and program coordinators help mentor the
new teachers and check-in with them periodically to address
any needs and questions. Administrators conduct classroom
observations of the new teachers and meet with them
informally to address any needs or concerns.
Classified staff, such as teacher assistants and office clerks,
are also hired centrally by the district and follow a similar
screening process before they are eligible to be hired at the
school site. District hiring practices ensure the candidates are
qualified for the positions for which they are ultimately hired.
Classified staff are also subject to an evaluation process,
however this process differs in process and frequency from
that of certificated staff.
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Defining and Understanding Practices/Relationships
A4.2. Indicator: The school implements a clear system to communicate administrator and faculty written
policies, charts, and handbooks that define responsibilities, operational practices, decision-making processes,
and relationships of leadership and staff.
A4.2. Prompt: Evaluate the system used to communicate administrator and faculty written policies, charts,
pacing guides and handbooks that define responsibilities, operational practices, decision-making processes,
and relationships of leadership and staff. Determine the degree of clarity and understanding of these by
administration and faculty.

Findings
Grant does an effective job communicating administrator and
faculty written policies, charts, pacing guides and handbooks
to define responsibilities, operational practices, decisionmaking processes, and the relationships of leadership and
staff. These policies and procedures are provided to
teachers and staff members annually and on an ongoing
basis during faculty meetings, in e-mails, and outlined on the
school website.
Grant’s administrative responsibilities and areas of oversight
are outlined in a chart provided to teachers and staff on the
Pupil Free Day prior to the beginning of each new school
year. The chart details which administrator is tasked with
supervising the various departments, educational programs,
operational concerns, and other duties. Site-specific policies
and instructional priorities are shared at the first faculty
meeting and reviewed with teachers collectively or
individually, as needed.
On the Pupil Free Day, teachers are also provided an
Opening Bulletin for the Fall Semester, updated phone
contact directories, a Uniform Complaint Procedure flyer, a
professional development calendar, an important dates
calendar for the school, and highlights from pertinent district
policies and mandates (including Code of Ethics, Code of
Conduct with Students, Responsible Use Policy, Child Abuse
Awareness Training, etc.). Following the faculty meeting, the
teachers receive a digital copy of the PowerPoint presentation
used at the meeting which supplies more details and
reference numbers for the various policies. All district policies
are stored in an “electronic library” and can be easily located
on the LAUSD website to any teacher or staff member by
logging in with their district single sign-on information.
Toward the conclusion of each semester, the administration
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Findings
holds a faculty meeting and provides the closing bulletin
which outlines end-of-semester procedures such as
administrative review of gradebooks, submission of final
grades, etc. An opening bulletin is also provided for Spring
Semester. Grant’s opening bulletins describe enrolling
students, processes for sending students with schedule
changes, identifying No Show students,
Grant’s teachers can access pacing guides, common
assessments, and other department resources via Schoology,
the district’s designated learning management system. Each
academic department and program on campus maintains a
Schoology group where resources can be accessed.
Additionally, some departments use a Google team drive to
deposit and share lesson plans, common assessments, and
more.
During the school year, administrators share and review
pertinent bulletins, site-specific policies, and reminders with
faculty members via email. Opportunities to apply for
vacancies or coordinatorships are announced via email and
flyers each spring, according to the timelines outlined in the
UTLA collective bargaining agreement and district policies.
Teachers may indicate their interest in particular positions,
class sponsor roles, and more on their “preference sheet,” a
locally designed questionnaire wherein teachers list their
credentials and preferences.
Also, in the spring, teachers may express interest in
becoming department chair or serving in a decision-making
capacity. The UTLA representative receives nominations for
prospective department chair and conducts an election per
the UTLA collective bargaining agreement processes. Any
vacancies on the School Site Council (SSC), School-Based
Management Committee (SBM), or any other committee are
announced, and an election is held, as needed.
It is clear teachers understand the various policies.
Administrators ensure faculty and staff compliance and
fidelity to the policies.
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Support of Professional Development/Learning and Measurable Effect on Student
Learning
A4.3. Indicator: The school effectively supports professional development/learning with time, personnel,
material, and fiscal resources to facilitate all students achieving the academic, college- and career-readiness
standards, and the schoolwide learner outcomes.
A4.3. Prompt: Determine the effectiveness of the professional development support, time and resources to
meet the needs. To what measurable effect have the professional development/ learning activities, including
coaching and mentoring, had on student learning.

Findings
Grant is moderately effective in the professional development
sessions in relation to time and resources to meet the needs of
the teachers.
Grant’s department chairs, coordinators, and administrators
comprise the school’s instructional leadership team, known as
the Professional Development Leadership Committee (PDLC).
Based on the adopted bell schedule and as per the guidelines
of LAUSD policies for professional development, banked time
Tuesdays, and school and district priorities, Grant has 26
professional development Tuesdays. On those days, student
dismissal time is at 1:49. Teachers meet in various
configurations during professional developments meetings
from 2:00 - 3:09. On 2 - 3 Tuesdays per month, teachers
continue professional development and faculty meetings until
4:00, known by Grant teachers as “4:00 days.” Grant’s PDLC
meets at the end of the school year. During this special
meeting, the administration presents year-end student
performance data, attendance data, and other measures.
Using a data-informed and needs-based approach, PDLC
members come to consensus on the division of time for the 26
Tuesday professional development days. In addition to 13
district-mandated topics, Grant’s PDLC divides the
professional development time between departments, SLCs,
collaboration teams, and faculty meetings. Once a month, the
school may opt to hold a period by period meeting when
needed (such as ELPAC testing, SBAC testing, etc.).
Grant’s department chairs meet with the administrators to
facilitate discussion of department needs and the agenda
items during department time. In 2018 - 2019, a heavy focus
of professional development time has been devoted to data
protocols, common assessment implementation, and topics
such as incorporating technology as an effective tool for
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teaching and learning.

Supporting Evidence

After each professional development session, teachers
complete a standard reflection/evaluation. During the PDLC
meetings throughout the school year, members review PD
evaluations and reflections in an effort to refine the
professional development workshops, identify new areas of
need, and address any questions that may have been raised
but remain unanswered after a workshop.
In addition to professional development offered at the school
site, teachers are invited to identify workshops and trainings
through LAUSD’s online professional development platform,
My Professional Learning Network (MyPLN).
Improved graduation rates, improved pass/fail rates, and
higher performance levels on tests such as SBAC suggest that
the professional development opportunities have increased
student learning and achievement. Teacher responses in the
School Experience Survey indicate the teachers feel that
“professional development at this school is differentiated for
my level of teaching experience” and that “what [they] learn in
our school professional development meetings addresses
[their] students’ needs.” Of the teachers surveyed, 17%
strongly agreed and 52% agreed with the statement that the
professional development is differentiated appropriately based
on teacher experience. Of the teachers surveyed, 21%
strongly agreed and 48% agreed that what they “learn in
[Grant’s] professional development meetings addresses [their]
students’ needs.
Teachers have requested additional professional development
time on using technology as a tool for teaching and learning.
With all the recent technology purchases, teachers would
appreciate more time to receive differentiated professional
development in using technology as a learning tool.
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Supervision and Evaluation
A4.4. Indicator: The school implements effective supervision and evaluation procedures in order to promote
professional growth of staff.
A4.4. Prompt: How effective are the school’s supervision and evaluation procedures?

Findings

Supporting Evidence
 PDLC agendas and
Grant has been effective at procedures for supervision
sign-in sheets
and evaluation to promote professional growth of staff.
 PD calendar
 Data from informal
administrator
Grant administrators make weekly informal observations
observations
and provide feedback directly to the teachers. The

Professional
objective data and evidence from the feedback is
development records
collected and presented to Grant’s Professional
for GATE/SAS
Development Leadership Committee (PDLC).
teachers
 PD evaluation sheets
When district administrators and school board members
visit campus and make classroom observations, they
debrief with the administrators to discuss details from
the classrooms. Those comments are shared with the
PDLC and also with the teachers, both collectively and
individually, as needed.
Members of PDLC, including the administrators, use the
data from the observations as a source of information to
help plan the allocation and composition of professional
development time and prioritize instructional needs on
campus.
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A5.

Resources Criterion

The human, material, physical, and financial resources are sufficient and utilized effectively and appropriately
in accordance with the legal intent of the program(s) and LCAP to support students in accomplishing the
schoolwide learner outcomes, academic standards, and college- and career-readiness standards.

Indicators with Prompts

Allocation Decisions and Their Impact
A5.1. Indicator: There is a relationship between the decisions about resource allocations, the district’s LCAP
and the Single Plan for Student Achievement (SPSA), the school’s vision, mission, the schoolwide learner
outcomes, critical student learning needs, academic standards, and college- and career-readiness standards.
The school leadership and staff are involved in the resource allocation decisions.
A5.1. Prompt: Evaluate the extent to which the resources are allocated to meet the school’s vision, mission,
the schoolwide learner outcomes, the critical student learning needs, the student needs identified in the district
LCAP and the SPSA, the academic standards, and the college- and career-readiness standards. Determine
the extent to which leadership and staff are involved in the resource allocation decisions. What impact has the
process for the allocation of resources made on student learning?

Findings
Grant High School allocates its resources to best meet
students’ needs. Each year, the faculty contribute to the
drafting of the Single Plan for Student Achievement (SPSA)
during department time, especially the establishment of the
goals for mathematics, ELA, and attendance.
In the drafting process of the SPSA, once the teachers have
reviewed the SMART goals, they have an opportunity to
consider the strategies and tools that would help them reach
the goals. The principal and administrative team review the
goals and department recommendations and work with School
Site Council and School Based Management (SBM)
Committee for approval of the budget and allocations to meet
student learning needs.
In 2016 - 2017, based on student demographics, Grant was no
longer identified as a Primarily Hispanic Black Asian Other
(PHBAO) school, meaning its norming for class sizes would
change for the 2017 - 2018 year. Though Grant was no longer
considered a PHBAO school based on the criteria, Grant still
had many challenges with a high percentage of English
Learners, particularly “newcomers” (two years or fewer in the
United States). For 2018 - 2019, Grant was predicted to have
140 newcomers, and actually exceeded the predicted number
of newcomers. The district provided a newcomer coach to
assist with instructional challenges.
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Supporting Evidence
 SSC agendas
and minutes
 SBM agendas
and minutes
 PDLC agendas
and sign-in
sheets
 SPSA for 2017
- 2018 and
2018 - 2019
 PD agendas
and sign-in
sheets
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Supporting Evidence

Though Grant lost its PHBAO status, the district approved
Grant as a TSP per pupil funding model. This allowed
additional funding for programs to support students in
alignment with the district’s LCAP goals. Grant made
allocations based on identified student needs.
Improving attendance is a district and school priority.
Improved attendance has a corollary effect on improved
learning and student achievement. To assist, Grant funded
two full-time Pupil Services and Attendance (PSA) counselors.
Grant also funds a full-time school psychologist, school nurse,
and a Psychiatric Social Worker (PSW) to support student’s
social-emotional needs.
Grant also funds a full time Targeted Student Population
coordinator to assist with the needs of the English Learners.
Grant also funded a full-time coordinator to coordinate IEPs
and ensure the quality of the educational programs for
students With Disabilities (SWD). TSP funds were also
allocated to fund a full-time librarian, an assistant principal, a
counselor, and other support personnel. TSP allocations also
funded class size reduction teachers in English and math as
well as the part-time math instructional coach.
Grant’s administration realized that to improve student learning
and achievement, students needed increased access to
technology. This shift was aligned to the school’s mission and
vision statement as well as its schoolwide learner objectives.
When drafting the SPSA and the budget for the past two years,
purchasing technology to support learning was a major priority
and investment. Grant purchased additional Chromebooks
and supplies to create mobile computer labs and desktop
computers for an additional traditional computer lab and to
refurbish an existing computer lab.
The TSP funding allocations have made a significant impact on
student learning as measured by SBAC gains in both ELA and
math. For example, with increased access to technology,
students have been able to use programs such as ALEKS to
improve individual instruction in mathematics. Mobile
Chromebook carts located in teacher’s classrooms have
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Supporting Evidence
enabled teachers to support learning with ReadTheory and
other programs to support learning. Teachers also use Google
Classroom and Schoology to crease assignments and
assessments and provide students direct one-to-one formative
feedback that helps them revise and improve their work and
learning. Other measures that indicate improved learning are
the increases in the school’s graduation rate, increased “on
track to graduate” percentages, higher rate of students
successful in their A - G requirements, and improvements in
the pass/fail rate.

Practices
A5.2. Indicator: There are district processes and practices in place for developing an annual budget,
conducting an annual audit, and at all times conducting quality business and accounting practices.
A5.2. Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for
developing an annual budget, conducting an annual audit, and at all times conducting quality business and
accounting practices, including protections against mishandling of institutional funds. (Note: Some of this may
be more district-based than school-based.)

Findings
Grant High School effectives follows the district processes for
developing an annual budget, allocating the resources, and
adhering to standard practices in business and accounting.
Working with the school administration, SSC develops and
reviews the school’s categorical funding. The TSP and Title I
coordinators ensure that Grant follows all compliance issues
based on the approved budget. The principal and coordinators
have development a binder organized by fund which tracks the
program allocations and expenditures. An October 2018 audit
found that the Grant was in compliance with its funding of
positions. The school’s financial manager in the Student Store
works with the administration, the ASB leadership adviser, and
the Athletics department to ensure that Grant’s spending and
reimbursement follows all district policies as well as state and
federal guidelines.
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Supporting Evidence
 SSC agendas
and sign-ins
 ELAC meetings
 School budget
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Facilities
A5.3. Indicator: The school’s facilities are adequate to meet the students’ learning needs, support the
educational program (i.e., accomplish the vision, mission, and the schoolwide learner outcomes) and are safe,
functional, and well-maintained.
A5.3. Prompt: Determine the extent to which the facilities enable the school to maintain a learning
environment to meet the educational health and safety needs of students.

Findings
Grant High School’s facilities are well maintained
and meet the educational health and safety needs
of its students. A September 2017 review found
that Grant met standards in all the systems
inspections (buildings, sewer, roofs, HVAC,
windows, etc.) and assigned an Exemplary rating.
Grant will be undergoing a modernization project
beginning the 2019 - 2020 school year to update its
facilities to better comply with seismic codes, ADA
guidelines, and other priorities. Some areas of the
campus will also receive improvements, including
specific specialty classrooms. The school
administration has worked in coordination with the
district and the architects to prioritize school needs
and drafting of the plans and upgrades. Faculty
and community meetings during the drafting of the
plans have helped inform the decision-making
process.
Grant’s plant manager works with the district
Complex Project Manager (CPM). District teams
evaluate Grant’s adherence to safety issues.
Administrators routinely visit Grant classrooms and
facilities to ensure that the classrooms are wellmaintained and clutter free. The school follows all
LAUSD guidelines for assigning and inspecting
custodial work. An assistant works works with the
plant manager and team to ensure that any safety
or maintenance issue is quickly addressed.
Building and Grounds support staff also help the
school maintain its physical plant.
Grant’s chemical safety designee provides annual
training for teachers about proper storage and
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Supporting Evidence
 School Accountability
Report Card
 Williams visits inspections
 Modernization plan
community and faculty
meetings (flyers, agendas,
sign-in sheets)
 PD agendas and sign-in
sheets
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disposal of any chemicals on campus.
In compliance with district mandates, Grant reviews
district policies about reducing workplace injuries;
Grant’s teachers receive annual training on
bloodborne pathogens and other hygiene and
student/staff safety policies.

Instructional Materials and Equipment
A5.4. Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials
and equipment, such as textbooks, other printed materials, audio-visual, support technology, manipulatives,
and laboratory materials are effective.
A5.4. Prompt: Evaluate the effectiveness of the policies and procedures for acquiring and maintaining
adequate instructional materials and equipment, such as technology tools and software, the support systems
for technology, software, textbooks, other printed materials, library media resources, manipulatives, and
laboratory materials for instruction including online.

Findings
Grant is effective in the policies and procedures for
acquiring and maintaining adequate instructional
materials and equipment, including technology and
software, library media resources, and laboratory
materials for instruction.
As with other schools in LAUSD, Grant participates in an
annual Williams inspection for textbook and laboratory
instructional materials. Grant’s most recent textbook
inspection was October 2017. At that visit, Grant had
adequate textbook and laboratory materials for all its
students, including the most recent textbook adoptions.
The School Experience Survey indicates that both
students and teachers feel that there are adequate
instructional materials and technology to support student
learning.
Each spring, Grant’s administrators work with the
textbook clerk and E-Cast (the district’s enrollment
forecasting process) to participate in the annual
“roadshow.” During this process, the school looks at
projected enrollment, the master schedule for the
following school year, and the textbook inventory to
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Supporting Evidence
 Williams textbook
certifications
 LAUSD textbook
sufficiency
certification
 Technology links on
Grant website
 ILTSS remedy
requests (for the
additional textbooks)
 HMH ELA books on
Schoology
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determine whether the school needs additional textbooks
for any of the courses offered. With the increased
enrollment in 2018 - 2019, Grant followed district
procedures to obtain the additional textbooks needed in
math, ELA, history, and science. As of September 2018,
all Grant teachers certified textbook sufficiency.
In 2017 - 2018, Grant adopted the Houghton Mifflin
Harcourt Collections ELA textbook series for Grades 9 11. Most 12th grade ELA classes use the Pearson 12th
grade textbook, which was also a new adoption; CPDA
Magnet also uses Houghton Mifflin Harcourt Collections
for 12th grade English. Online technology components of
these textbooks are supported by the Grant’s purchase of
Chromebooks and carts. The online resources also
provide accommodations to support all students, including
audio text files and digital graphic organizers. The district
provided a 2-day training for ELA teachers to support the
textbook adoption.
In 2018 - 2019, Grant had a textbook adoption for most
Social Studies courses and its math electives (such as
Statistics). The new Social Studies and math textbooks
all include digital online components for test banks and
resources for both students and teachers.
In 2018 - 2019, Grant dramatically increased enrollment
in AP classes and, accordingly, purchased additional
textbooks for AP Chemistry, AP Government, and AP
Economics.
Grant also purchased additional computers for the library
to provide better access for students. An assistant
principal monitors the school’s technology resources in
coordination with the school’s two Microcomputer
Assistants (MCAs). Teachers schedule technology or
make requests via the school’s website and email.
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Well-Qualified Staff
A5.5. Indicator: Resources are available and used to enable the hiring, nurturing, and ongoing professional
development of a well-qualified staff for all programs, supporting the school’s vision, mission, schoolwide
learner outcomes, and identified student learning needs.
A5.5. Prompt: Determine if the resources are available and used to enable the hiring, nurturing and ongoing
professional development of a well-qualified staff for all programs, supporting the school’s vision, mission,
schoolwide learner outcomes, and identified student learning needs.

Findings
The district follows established central hiring practices to
screen prospective employees and ensure they are
highly qualified. New teachers are provided support by a
variety of district-sponsored programs. Grant works in
coordination with the district offices to post vacancies
and list the requirements sought in its candidates.
Ad hoc hiring committees composed of administrators,
department leaders, and teachers review resumes and
application materials for its candidates. Leading
candidates are offered interviews; some candidates are
screened following demonstration lessons in an
additional effort to ensure Grant hires the best possible
teachers for all its programs. During the interviews,
interview questions target the school’s vision, mission,
schoolwide learner outcomes, and the special programs
such as Grant’s full inclusion program.
Ongoing professional development opportunities are
supplied at the school site and offered through the
central and local district. The district uses a platform
called MyPLN thought which teachers can register for
individual learning opportunities via webinars, online
courses, and traditional in-person workshops and
seminars. The district also offers an array of workshops
through the Peer Assistance and Review program that
are free to any LAUSD teacher. The district offers salary
points to teachers who go through its professional
development series as incentive for teachers to continue
their individual professional development. In addition to
regular PD, Grant’s department leaders attend district
cadres for subject-specific professional development that
they share with department members at the school site.
Grant also funds conference attendance through its
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 Teachinla.com


E-mails to candidates



Interview questions
for ELA candidates



Interview questions
for history candidates
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internal protocol; teachers submit a proposal to attend a
conference through the Title I Coordinator. Teachers
attend conference such as the CUE conference (formerly
known as Computer-Using Educators) and California
Mathematics Council (CMC).
The school uses PDLC to allocate time for professional
development. A professional development calendar is
shared and refined throughout the year based on needs.
Time is allocated to each department and collaboration
team on a monthly basis. The school offers workshops
to teachers, based on identified need and teacher
interest. When sufficient, the school differentiates the
levels of instruction for the workshops, particularly when
the content matter includes technology, to better support
the needs of the teachers.
During the 2016-2017 school year, the former Grant
Communications and Technology Magnet changed its
theme and was approved as the College Prep and Digital
Arts Magnet (CPDA Magnet); the CPDA master schedule
was realigned to support its new emphases. During the
past two years, CPDA magnet hired new academic core
teachers to provide a more self-contained academic
program; teachers work together in grade-level teams.
CPDA magnet teachers develop their theme-specific
professional development around rubric calibration,
development of team-teaching topics and norms, and
creating enrichment opportunities for its students. CPDA
provides training opportunities for its teachers, including
AP Seminar and AP US History training sponsored by
the College Board to ensure its teachers are trained in
providing a high-quality academic program.
The Humanitas Academy SLC became the Humanities
Magnet for Interdisciplinary Studies effective 2018 2019. As part of their expansion, they hired additional
content teachers in Spring 2018 to supplement their
existing staff. All new hires were hired by the magnet
hiring committee in consultation with school
administration and with the lens of its interdisciplinary
themes and units to inform their hiring decisions.
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Theme-specific collaboration meetings support their
professional development.

Supporting Evidence

Long-Range Planning
A5.6. Indicator: The district and school’s processes for regularly and effectively aligning the Local Control
Accountability Plan (LCAP) with site resource decisions ensures the continual availability and coordination of
appropriate funds to support students’ achievement of the schoolwide learner outcomes, critical student
learning needs, academic standards, college- and career-readiness indicators and standards, and schoolwide
learner outcomes.
A5.6. Prompt: Evaluate the effectiveness of these processes.

Findings
Grant High School has been effective at working with the
district to align our Local Control Accountability Plan (LCAP)
with Grant’s resources and priorities to support students’
achievement of the Schoolwide Learner Outcomes, critical
learning needs, academic standards, college- and careerreadiness indicates and standards. The school’s SMART
goals outlined on the SPSA are aligned with the LCAP
priorities.
To support 100% attendance, the school allocates resources
such as the full-time PSA counselors, a Psychiatric Social
Worker (PSW), attendance incentive program, and parent
workshops.
As examples of how the school has made long-range plans
aligned with LCAP goals of 100% graduation and
Proficiency for All and Grant’s critical learning needs, and
the SLOs, the school has invested in the following:
 A - G Diploma Counselor
 additional guidance counselors to identify struggling
students and program them in interventions
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 SPSA
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 Title I Coordinator
 College Counselor
 TSP Coordinator
 Special Education coordinator
 ½ time math coach
 Classroom technology for teaching and learning, such
as Chromebooks carts, document cameras, and
additional computers
 New computers in the library and college office
 Credit recovery program
 Class-size reduction teachers
Parent, Community, and Student Engagement
 Parent representative, Rosario Garcia
 New computers in the parent center
 Array of workshops offered on campus for parents
In support of School Safety, Grant allocates funding for the
following:
 Additional Campus Aides
 Additional Assistant Principal
 Security cameras
Monthly meetings of the school’s safety committee, led by the
designated Assistant Principal are open meetings with the
agenda published in advance of each meeting.

174

Supporting Evidence

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

ACS WASC Category A. Organization: Vision and Purpose,
Governance, Leadership, Staff, and Resources:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category A are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical student learning needs (Task 2, Chapter II).
Summary (including comments about the preliminary identified critical student learning needs)

Grant High School is a comprehensive campus providing education and support
services for more than 2,000 students. Grant HS has recently changed its vision,
mission, and Schoolwide Learner Outcomes to align them more clearly with the
Common Core State Standards, district goals and priorities, and helping students
become more college- and career-ready by the time they graduate from Grant.

Prioritize the areas of strength and growth for Category A.
Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: Areas
of Strength





Newly adopted mission and vision statements and the new Schoolwide Learner
Outcomes
Many services available for students to support their social-emotional wellbeing,
in addition to their academic needs
Increased access to technology for both students and teachers
Per Pupil Funding model allows Grant to provide many direct services to support
student learning and achievement

Category A: Organization: Vision and Purpose, Governance, Leadership, Staff, and Resources: Areas
of Growth




Continue to offer need-specific workshops for teachers on collaboration days
and find opportunities for teachers to receive professional development
embedded within the school’s professional development schedule
To more adequately meet teacher’s professional development needs (particularly
in regards to technology), revise the professional development calendar to allow
more department meeting time and additional workshop/menu days.
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Category B: Standards-based Student Learning: Curriculum
B1. Rigorous and Relevant Standards-Based Curriculum Criterion
All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports the
achievement of the schoolwide learner outcomes, academic standards, and college- and career-readiness
standards in order to meet graduation requirements. Through standards-based learning (what is taught and
how it is taught), these are accomplished.

Online Programs: iNACOL Standard J: Curriculum and Course Design: A quality online program will have a well
thought-out approach to its curriculum and course design whether it develops its own courses and/or licenses curriculum
from other educational providers. [iNACOL Standard J, 2009]

Indicators with Prompts
Current Educational Research and Thinking
B1.1. Indicator: The school uses current educational research related to maintain a viable, meaningful
instructional program that prepares students for college, career, and life.
B1.1. Prompt: Evaluate how effective the school uses current educational research related to the curricular
areas to maintain a viable, meaningful instructional program for students.

Findings

Supporting Evidence

Grant has been moderately effective using current
educational research related to the curricular areas
to maintain a viable, meaningful instructional
program for students.

Conference registration forms:
 CUE
 CA Mathematics Council
(CMC)
 Media Educators
Conference
 Courageous Creativity
Conference
 ACM
 SIGGRAPH
 AME
 Vision Summit

Several departments are creating curricular
materials that draw from standards and guidelines
published by professional organizations like the
American Council on the Teaching of Foreign
Languages (for the Languages Other Than English
department), California Mathematics Council (for
Math), Stanford History Education Group, aka
SHEG (for Social Studies), California Middle School
Physical Education Workshop (for Physical
Education department), and other organizations.
Teachers attend professional development
workshops and conferences like the Media
Educators Conference, Courageous Creativity
Conference, SIGGRAPH, and Vision Summit (for
art), and others throughout the school year and
during the summer. Teachers of Advanced
Placement courses also regularly attend Summer
Institutes, such as AP By the Sea. During these
workshops and conferences, presenters provide
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AP By the Sea conference
registration and certificates
3 Day Summer PD for Secondary
World Language and Culture
Teachers - Fairfax High through
LAUSD & LA Stars
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curricular resources and materials that are based
on educational research; teachers incorporate,
adapt, and share these curricular materials with
other teachers. For example, in math, four
teachers attended the 2017 CMC council and
shared the materials and information with their
colleagues during math department meetings and
their informal lunch meetings on Fridays.
LAUSD offers monthly cadre meetings in English,
math, and science in 2018 - 2019. Prior years have
included cadres in history and electives. The
district’s intended purpose of the cadre meetings is
to build capacity in the designated instructional
areas and to build content expertise at each school
site. Additionally, the cadre structure builds a
system of instructional support for schools,
increases communication regarding district
initiatives to be implemented at the school sites,
trains teacher-leaders to provide professional
development at the school sites, supports
implementation of the CCSS in ELA, math, and
science, helps schools achieve instructional goals
and develop content leadership, and builds a
sustainability of practice at participating school
sites. The principal designates a representative to
attend the monthly meetings. Research-based
curricular practices and materials are shared with
the departments at department meetings
throughout the school year.

Supporting Evidence

Monthly cadre meeting agendas
for math, English (literacy),
electives, science

GATE/SAS agendas and sign-in
sheets

CLRP training agenda and sign-in
sheets

Each year, GATE/SAS teachers complete a
minimum of 16 hours of professional development
specific to teaching honors, GATE, and AP
students. The SAS coordinator presents researchbased GATE training during designated
collaboration time to help the teachers develop
appropriate curriculum.
Research indicates that students achieve at higher
levels when teachers use Culturally and
Linguistically Responsive Pedagogy (CLRP).
Though all students benefit from CLRP
approaches, students from historically
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Sign-in sheets and agenda for
MLG Training (Summer 2018).
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underperforming groups particularly benefit from
these teaching approaches. Each year, LAUSD
mandates that schools provide teacher training in
CLRP methods. As an example of how Grant
teachers incorporate CLRP methods, teachers at
Grant choose texts and novels that reflect the
diverse population at Grant. In addition, students
explore their cultural backgrounds through projectbased learning in various classes such as Ethnic
Studies, AP Human Geography, and Spanish.

Supporting Evidence

School-wide professional development including
Carol Dweck’s Growth Mindset approaches and
Mastery-Based Learning and Grading support all
teachers in using research-based instructional
programs for students.
ENGLISH
In the English department, teachers are utilizing the
Collections textbook series in order to ensure
students are prepared for various modes of
communication. The textbook blends fiction, nonfiction, and real-world connections along with
rigorous, grade-level assessments and
assignments designed to hone students’ skills in
reading and composition. Additionally, department
members employ various college-level pedagogical
strategies such as Socratic Seminars,
Understanding By Design (backwards curricular
planning), Reader-Response theory, dialectical
journals, and debates to further enhance their
curriculum and expand the students’ learning and
knowledge-base. The English department of the
CPDA Magnet utilizes a consistent, systematic
active reading protocol to ensure students are able
to comprehend complex texts and apply the
meanings of those texts to a variety of rhetorical
and real-life situations.
The Alternate English curriculum utilized by the
Special Education department is a teacherfacilitated program that combines computerized
learning, visual aids, and digital components to
create a relevant, comprehensible, and grade-level
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Screenshot: Science Dept.
Schoology Group
Agenda for NGSS inservice
University of Pennsylvania
course syllabus

Registration sheets and agendas
from CTE Summits
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appropriate learning experience.

Supporting Evidence

Agri Skills-Hands on skills in
agriculture
ELD
The ELD department received a new textbook
adoption during the 2017-2018. ELD 1A uses the
LASMTA (A secondary music
Inside the USA and Inside Phonics curriculum. ELD teachers association)
1B-4B uses the EDGE textbooks and online
platform. Language and Literacy courses use
English 3D curriculum and textbooks. Advanced
ELD uses the WriteSource and Reader’s Handbook
resource books to support the district curriculum
guidelines.
SCIENCE
With the recent adoption of the Next Generation
Science Standards, the science teachers have
been working on the addition of supplemental
curricular materials. In department meetings and
collaboration time, teachers have been sharing new
approaches and resource materials in shared
discussion of best practices and conversations
around what is working to support current
curriculum to meet the standards. Several teachers
have attended subject-specific conferences.
Teachers upload their resources to the Science
Department Schoology group. The department
chair is participating in a graduate course on
project-based learning approaches through the
University of Pennsylvania Graduate School of
Education.

Lesson plans

SHEG lessons and essay
prompts
Screenshot: History Dept.
Schoology Group
Sign-in sheets and agendas from
AP Readiness (UCLA) and AP By
the Sea (USD)

ELECTIVES
Electives teachers keep current in research-based
Workshop agendas
curricular approaches by attending conferences
and workshops. For example, art teachers attend
Los Angeles County Museum of Art workshops.
Reading lists
The Career Technical Education (CTE) teachers
participate in conferences offered by CATA-CA
Agriculture Teacher Association, California FFA
Association, and other professional development
conferences to be aware of the latest techniques
and research in pedagogy. CTE teachers work with
their students to prepare for, and participate in,
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various competitions sponsored by groups such as
SkillsUSA and FFA.
LANGUAGES OTHER THAN ENGLISH (LOTE)
The Languages Other Than English (LOTE)
department uses a variety of curricular materials. .
The last textbook adoption for French was 2002
and Spanish classes was 2004. To supplement
their curriculum, the LOTE teachers use researchbased approaches and online curricular material.
LOTE teachers use the school’s Chromebook carts
so students can access digital materials and work
on assignments. As supported by research, LOTE
teachers use a whole language approach to
teaching language rather than strictly enforcing
mechanics and grammar.
SOCIAL STUDIES
In Social Studies, all teachers have been trained in
the SHEG strategies and have access to the SHEG
curriculum. The SHEG curriculum is a researchbased approach using primary and secondary
sources to help students learn to “Read Like a
Historian,” think critically, and write about historical
content in response to a central historical question.
The curriculum allows students to create an
argument and support it with evidence from those
sources. The curriculum also offers differentiated
primary source documents for learners with
different learning needs. In addition to the SHEG
curriculum, social studies teachers routinely attend
university-sponsored professional development at
CSUN, UCLA, USD, and offerings through the
College Board.
PHYSICAL EDUCATION
The Physical Education department engages with
current physical education research by attending
workshops, reading books, journals, and articles
related to sport-specific topics. The staff also
accesses online instructional videos to improve
instructional content and approaches.
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Academic and College- and Career-Readiness Standards for Each Area
B1.2. Indicator: The school has defined academic standards and college- and careerreadiness indicators or standards for each subject area, course, and/or program that meet
or exceed graduation requirements.
B1.2. Prompt: Determine the extent to which there are defined academic standards and
college- and career-readiness standards for each subject area, course, and/or program
that meet state or national/international standards and, where applicable, expectations
within courses that meet the UC “a-g” requirements. (This includes examination of the
annual submission of course syllabus approval to UC for all AP courses.)
Findings

Supporting Evidence

There are defined academic standards and college- and
career-readiness standards for all courses within Grant’s
academic core. Teachers submit syllabi to the administration
for review each semester. Advanced Placement (AP) teachers
also submit their syllabi to the College Board for certification
each fall.

Grant Master
Schedule
Course Syllabi

All teachers at Grant post the focal content standards, student
learning objectives, and agenda for students each day.
ENGLISH
The Common Core State Standards form the foundation of the
content for all ELA courses at Grant. In addition, the
department uses the SBAC claims to guide instruction and
assessment. In 2017 - 2018 Grant’s English teachers began
using the newly adopted district-approved textbooks as the
primary texts for their ELA courses.

PD Agenda

ELD
The ELD teachers use the California English Language
Development standards that were adopted in 2012. In the ELD
1-4 courses, Language and Literacy, and Advanced ELD, the
standards guide instruction. ELD 1-4 courses have a new
textbook adoption that aligns to the CA ELD standards. The
English language Proficiency Assessment for California
(ELPAC) framework is also used to guide instruction towards
the reclassification requirements.
MATH
Grant’s math teachers use the Common Core State Standards
as the foundation of all math courses. The math teachers
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Supporting Evidence
have access to the Math Instructional Guide (MIG) provided by
LAUSD and follow the pacing plan created by the math
instructional coach. The pacing plan is designed in conjunction
with the district-adopted textbooks and sequences the
standards-based curriculum. In 2018 - 2019, elective math
courses (Pre-Calculus, AP Calculus, AP Statistics, and
Transition to College Math and Statistics) adopted new districtapproved textbooks.
Lesson plans
SOCIAL STUDIES
Grant’s social studies teachers plan and pace course
curriculum based on the state standards for social studies, the
new History-Social Science Framework (adopted in 2016), and
the Common Core Literacy Standards. These standards are
incorporated into lessons and assignments across the
department, including social studies elective courses such as
Ethnic Studies.

Assignments

Lesson plans that
reference NGSS
objectives and CAST

SCIENCE
In 2017 - 2018 science teachers transitioned to the Next
Generation Science Standards (NGSS) and the California
science curriculum framework, which was adopted by the State
Board of Education and is aligned with NGSS. In addition to
teacher-created assessments, Grant’s science students
Band for America
participate in the California Science Test (CAST) to measure
their learning. The CAST field test replaces the California
Standards Test for Science (CST-Science) which measured
learning of the previous content standards for science.
ELECTIVES
Elective teachers use the content standards for their content
area (VAPA standards and Common Core Visual and
Performing Arts standards). California Career Technical
Education Model Curriculum Standards are used in the CTE
courses.
Lesson plans
1. ROP classes UC approved
2. CA VAPA standards & Common Core visual &
performing arts standards
3. California Career Technical Education Model Curriculum
Standards
4. AP Studio Art

183

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Findings

Supporting Evidence

LANGUAGES OTHER THAN ENGLISH (LOTE)
Within the LOTE Department, teachers use the California
World Language Standards and are moving to include
American Council on the Teaching of Foreign Languages
(ACTFL) Standards.
PHYSICAL EDUCATION
Grant physical education courses follow the California Physical
Education Content Standards, which outline what students
should know and be able to do at each grade level in the
following areas:
 Movement Skills and Movement Knowledge
 Positive Self-Image and Personal Development
 Social Development
California’s physical education standards outline the course
framework and also describe appropriate practices for the
following areas:
 Learning environment
 Instruction Strategies
 Curriculum
 Assessment
 Professionalism
In addition to Adv PE 1 and Adv PE 2, Grant offers specialized
athletics courses which also adhere to CIF regulations that
govern the individual sports.

B1.2. Additional Online Instruction Prompts: Evaluate the extent to which the online curriculum/courses
consistently meet state academic standards. Determine if there is effective integration of outsourced
curriculum into the program.

Findings
N/A

Supporting Evidence
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Congruence
B1.3. Indicator: There is congruence between the actual concepts and skills taught, the schoolwide learner
outcomes, academic standards, and the college- and career-readiness indicators or standards.
B1.3. Prompt: Evaluate the extent to which there is congruence or consistency between the actual concepts
and skills taught, the schoolwide learner outcomes, academic standards, and the college- and careerreadiness indicators or standards.

Findings

Supporting Evidence

Grant’s course content aligns with the content standards, the
Schoolwide Learner Outcomes (SLOs), and the college- and
career-readiness indicators.
Teachers post daily agendas, which are aligned to content
standards and a specific learning objective. Teachers have
collaboration time and paid common planning time to pace
their curriculum and instruction. Teacher survey responses
indicate that they address the Schoolwide Learner Outcomes
in their classroom in various ways. Weekly student survey
responses indicate that students recognize the alignment of
their classes with the Schoolwide Learner Outcomes.








Global Citizens--Grant’s students learn to be Global
Citizens in myriad ways, such as by studying diverse
cultures in their social studies and language classes,
engaging with multi-cultural texts in their English
courses, and by learning the global consequences of
human actions in their science classes.
Responsible Leaders--Peer Mediation, ASB
Leadership, and CPDA Magnet Leadership explicitly
teach students to be Responsible Leaders. Other
courses embed this in the structure of the course
through group work and other practices.
Academically Engaged--Student engagement is
evident in all academic disciplines across campus.
Students are encouraged to think critically and
creatively in all their classes. To ensure consistency,
teachers engage in instructional rounds, meet
collaboratively by department and school-wide program,
and are observed by administrators who provide
feedback to help increase student engagement.
Technologically Adept--Many courses are taught in
computer labs or in classes with mobile iPad or
Chromebook carts. Many teachers use technology as a
learning tool through quizzes on Kahoot; assessments
offered on Schoology; and through coursework in
classes such as Intro to Data Science, Transition to
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College Mathematics and Statistics, Digital Imaging,
Film Production, and Graphic Design.
Across campus, many core and elective classes incorporate
project-based learning, including interdisciplinary, thematic
units and projects in the CPDA and Humanitas for
Interdisciplinary Studies Magnets, Career Technology
Education (CTE) courses and pathways address the collegeand career-readiness standards as the students work on their
projects, such as making films and other art projects.

Supporting Evidence
Student projects

Instructional rounds
data
ISN in Spanish
Naviance
Assessments are
online

Student projects:
videos, photos
Schoology postings,
exams
Integration Among Disciplines
B1.4. Indicator: There is integration and alignment among academic and career technical disciplines at the
school and where applicable, integration of outsourced curriculum into the program so that curricular integrity,
reliability, and security are maintained.
B1.4. Prompt: Evaluate to what extent is there integration among disciplines and where applicable, integration
of outsourced curriculum into the program so that curricular integrity, reliability, and security are maintained.

Findings

Supporting Evidence

Grant’s integration of disciplines occurs primarily, but not
exclusively, within the Humanitas and College Prep and Digital
Arts Magnets.
 Within Humanities for Interdisciplinary Studies Magnet,
teachers teach using grade-level interdisciplinary
themes. Each grade level addresses 4 interdisciplinary
themes throughout the year. The ELA, social studies,
and science teachers also share writing protocols and
expectations.
 In the College Prep and Digital Arts Magnet, the grade
levels team together to create a rigorous and
meaningful four-year program for the students. The
English and History teachers plan and deliver thematic,
interdisciplinary units with common rubrics and writing
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protocols. Moreover, all teachers in the CPDA Magnet
utilize the Claim / Evidence / Interpretation (CEI)
persuasive writing protocol across all grade levels and
curricular areas. In addition, the CPDA Magnet has
implemented a common reading protocol to aid with
reading comprehension..
 The Language Other than English (LOTE) teachers
often incorporate history curriculum into their AP
Spanish Literature and Culture classes. In addition,
students use skills learned in their film classes to create
and edit films about different topics in Spanish 1-3.
 The elective teachers often address other curricular
areas in their classes. For example, in film, students
are writing and editing scripts. Students choose film
projects with content from other academic areas.
Integration of outsourced curriculum: Departments use
curriculum developed by organizations like Khan Academy and
Stanford History Education Group (SHEG) to supplement their
curriculum. The LOTE Department supplements the textbook
curriculum outside materials such as Scholastic Magazines
and digital online resources. Additionally, the electives classes
invite guest speakers from various professions to talk to the
students about real-life applications.

Supporting Evidence
Active Reading
Handout

Assignments
Video projects
(Integration by English
and History)

Anthem unit

Articulation and Follow-up Studies
B1.5. Indicator: The school articulates regularly with feeder schools, local colleges and universities, and
technical schools. The school uses follow-up studies of graduates and others to learn about the effectiveness
of the curricular program.
B1.5. Prompt: Determine the extent to which the school articulates curricular programs and expectations with
its feeder schools, local colleges and universities, and technical schools. Explain how the school uses followup studies of graduates and others to learn about the effectiveness of the curricular program.

Findings

Supporting Evidence

Grant High School regularly communicates with feeder middle
schools to articulate student needs and communication about
the academic and athletic programs. Grant also provides a
field trip for middle school students to experience the Grant
campus and hear from students about the school, courses,
programs, teams, and clubs.

Middle School
articulation flyers and
brochures
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Supporting Evidence

Academic counselors visit the feeder middle schools in the
spring to meet with students, receive their course
requests/interests and pre-program students. Teams visit the
feeder middle schools during lunch time throughout the fall and
provide information about enrolling at Grant and informing the
students about the various academic and athletic programs
offered. Teams also attend high school nights at the feeder
CPDA Magnet tour
middle schools to provide information to prospective students
sign in sheets
and their families about the programs offered at Grant.
In order to attract students to their program, the CPDA Magnet
routinely conducts outreach at middle schools both local and
district-wide. Both CPDA and Humanitas Magnets, and the
SAS, attend Magnet Parent nights to provide information to
parents and students. Tours of the programs are offered
monthly, and prospective students and parents are
encouraged to attend.

Screenshot: CPDA
Magnet website (tour
page)
CPDA survey

In order to maintain curriculum that is relevant to college and
career expectations, the CPDA Magnet Coordinator surveys
graduates each year. These surveys provide valuable
feedback to teachers, allowing them to hone the curriculum to
better fit the ever-changing needs of students as they enter
higher academia.
Grant is conveniently located across the street from Los
Angeles Valley College (LAVC). Taking advantage of this,
Grant offers concurrent enrollment for students. Grant hosts
LAVC classes on our campus such as Child Development,
Communications, Chicano Studies, Health, and other courses.
More than 350 of Grant’s 11th and 12th grade students
annually enroll in college courses on the LAVC campus.
Grant’s Humanitas Magnet has a unique partnership with
LAVC. Humanitas students take college classes as part of a
concurrent enrollment arrangement at each grade level.
Grant’s Humanitas program also features a Shadow-a-Lancer
day in the spring where 8th grade students who have applied
to or expressed interest in Grant’s Humanitas program visit
Grant for a day and attend classes with their designated
mentor and participate in activities and a lunchtime with the
Humanitas teachers, counselor, and coordinator.
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Supporting Evidence

Grant’s college counselor works with the district’s Beyond the
Bell after-school program to offer field trips to community
colleges and local schools such as UC Irvine, UC Riverside,
CSUN, Woodbury University, and more. Grant’s CPDA
Photos: college field
magnet sponsors an annual college tour trip of universities in
northern California; students from across campus are invited to trips
attend the trip. For 2018 - 2019, a second college tour was
offered to include colleges from southern California.
The college counselor administers an exit survey to graduates
about their plans for college and beyond. Graduates provide
anecdotal feedback to the college counselor, administrators,
and teachers once they have begun college. Some graduates
return to campus as guests to speak to current students about
preparing for, applying to, and transitioning to college.
In the future, Grant plans to more formally follow-up with
graduates to track graduates’ progress and success in higher
education.
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B2.

Access to Curriculum Criterion

All students have equal access to the school’s entire program and are provided assistance with a personal
learning plan to meet the requirements of graduation and are prepared for the pursuit of their academic,
personal, and career goals.
Online Programs: iNACOL Standard H: Equity and Access: A quality online program’s policies and practice support
students’ ability to access the program. Accommodations are available to meet a variety of student needs. [iNACOL
Standard H, 2009]

Indicators with Prompts

Variety of Programs — Full Range of Choices
B2.1. Indicator: All students are able to make appropriate choices and pursue a full range of realistic college
and career and/or other educational options. The school provides for career exploration, preparation for
postsecondary education, and pre-technical training for all students.
B2.1. Prompt: Evaluate the effectiveness of the processes to allow all students to make appropriate choices
and pursue a full range of realistic college and career and/or other educational options. Discuss how the
school ensures effective opportunities for career exploration, preparation for postsecondary education, and
pre-technical training for all students.

Findings

Supporting Evidence

Grant has been effective at allowing all students to make
appropriate choices and pursue a range of college and career
and/or other educational options. Grant offers several
programs that allow students to consider various choices for
colleges and career and even earn college credits while still
attending high school. These programs are available to all
students and advertised through different media: PA
announcements, flyers, Schoology posts, social media posts,
announcements to students, etc. Counselors and teachers
also discuss these options with students during individual
conversations and counseling communications.
Grant employs a full-time dedicated college counselor that
offers workshops, information nights, individual counseling and
guidance to inform and assist students and families with
college applications, financial aid applications, scholarship
searches, etc. Grant’s college counselor works with Los
Angeles Valley College for their annual College Fest; students
from across Los Angeles can attend College Fest and hear
about various universities, admissions requirements, and
preparing for college.
Grant students have individual Naviance accounts; Naviance is
a college and career-readiness program that students access
online. Each year, students participate in various tasks to
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explore careers, learn about the pathways to the careers, and
identify colleges that match their interests and planned areas
of study. Tasks include building a resume, search for colleges,
and creating post-secondary goals. Students participate in the
following Naviance activities: “Strengths Explorers,” “Explore
Careers and Interests,” “Careers in Clusters I’m Thinking
About,” “Career Cluster Finger,” “Do What You Are,” “Career
Interest Profiler” which includes a career search engine” under
the guidance of their teachers and counselors. Grant’s
Summer 2018 term included a summer bridge class for 8th
graders that used Naviance as part of the course material.
Currently Grant ELA teachers and the Career Exploration
teachers dedicate class time to guide the students through
their explorations. The college counselor also works with the
seniors during their Government and Economics classes to
address the college and career-readiness tasks. In the future,
Grant plans to more fully incorporate Naviance into the ELA
curriculum.

Supporting Evidence
Naviance brochures
Naviance login
procedures
LAUSD-Naviance
RASCI chart
Naviance Career and
College Readiness
Resources and lesson
plans

Career Exploration
lesson plans

Grant offers the PSAT free of charge to all 10th and 11th grade
students each fall semester during the instructional day, with
the plan to expand to include 9th grade students. The college
counselor coordinates students receiving their scores and
offers workshops to help them understand their scores. The
college counselor assists them setting up Khan Academy
accounts, which helps them in multiple areas including SAT
preparation. During December, the college counselor
coordinates “Score Week” in December to help them
understand their performance on the different areas of the test
and make plans for addressing areas indicated as a challenge.
The college counselor also works with students to set up
Saturday Khan Academy workshops, SAT Boot Camp, and
more to support a college-going environment. Grant’s principal
Flyers for FAFSA,
created a “Grant First, Then College” slogan which is posted
SAT workshops,
on banners around campus and used as a hashtag in Grant
College night
social media postings on Twitter and Instagram.
Grant students meet with their academic counselors regarding
their Individual Graduation Plan, which included review of
career pathways and postsecondary plans.
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Supporting Evidence

Grant offers three CTE pathways to students. Students who
complete the pathway, including the capstone class, become
designated as career-ready. Through Perkins funding, Grant
teachers attend professional development (trade shows,
lectures, and symposia) and students participate in
competitions and workshops. CTE courses are open to all
students, including students with disabilities.
 Ornamental Horticulture and the Floral Industry
o Landscape 1 - 2 (Foundations, Operations, and
Sustainable Design)
o Floriculture 1 (Foundations) and 2 (Operations)
 Production and Managerial Arts
 Design, Visual, and Media Arts (aka Grant’s film
program)
Grant’s feeder middle schools, Millikan and Madison, offer
similar programs, which generates interest in Grant’s CTE
classes. For example, Millikan offers a Cinematic Arts
academy whose students frequently matriculate to the CPDA
Magnet’s film program.

Individual Graduation
Plans

Grant offers Career Exploration as a one-semester class to
help students explore career opportunities, develop research
skills, and participate in goal-setting. Career Exploration
addresses the Common Core English Language Arts
standards and the Anchor Standards for Reading, Writing,
Listening & Speaking and Language. During the semester,
students acquire skills to cite strong and thorough textual
evidence to support and then synthesize the information from
various sources into a personal portfolio which includes their
personal mission statement. In Spring 2019, Grant will sponsor
a career day during which career professionals will visit Grant’s
campus and provide information about their careers.

CTE evidence

Career Exploration
lesson plans

The CPDA Magnet has created a UC-approved course for its
program titled First Year Seminar: Freshman Foundations to
prepare its incoming 9th grade class for the rigors of highschool. This one-semester course presents an interdisciplinary
and thematic approach to success by combining academic
Freshman
support in reading, writing, and critical thinking with practical
Foundations syllabus
strategies for organization and time-management. Students
are exposed to various Social-Science theories concerning
success and positive habits of mind, all with the intent of
arming them with the necessary skills to thrive and overcome
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academic and personal obstacles.

Supporting Evidence

Grant offers high level and advanced academic classes to help
students prepare for and transition successfully to
postsecondary education. Grant provides high level math and
science classes beyond the diploma and A - G requirements.
Teachers across campus participate in the AP Fair and AP
Night activities to encourage students to participate in AP
courses.
While at Grant, more than 350 students take advantage of
opportunities to enroll in college classes each year. Grant’s
Humanitas magnet offers the Intersegmental General
Education Transfer Curriculum (IGETC) to students who have
expressed interest. Through the program, students enroll in
classes the fulfill the GE requirements of the UC and CSU
university systems. This program puts students on the track to
earn their Associates degree along with their high school
diploma. In its initial year at Grant (2018 - 2019),
approximately 20 students have begun progress on this track,
coordinated by Grant’s college counselor.

Master schedule
Flyers for AP Fair and
AP Night

IGETC applications

Accessibility of All Students to Curriculum, including Real World Experiences
B2.2. Indicator: A rigorous, relevant, and coherent curriculum that includes real world applications is
accessible to all students through all courses/programs offered.
B2.2. Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all programs
that includes real world applications. To what extent do the instructional practices of teachers and other
activities facilitate access and success for all students?

Findings

Supporting Evidence

Grant provides students access to a rigorous, relevant, and
coherent curriculum across its programs that includes real
world applications, including access by English Learners and
students with disabilities. Free tutoring provided before, during,
and after the instructional day supports all students making
progress in the provided curriculum.
Many students participate in field trips that expose them to real
world applications for the learning that goes on in their classes. Photos of field trips
Field trips include destinations such as the Getty Museum,
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Warner Brothers Studios, college campuses, California
Science Center, Pantages Theater, A Noise Within Theater,
Skirball Center, Mother’s Beach, Paramount Studios, San
Fernando Courthouse, Little Tokyo and the Japanese
American National Museum, Descanso Gardens, the
Renaissance Faire, the Autry Museum of the American West,
and others.

Supporting Evidence

All students are eligible to attend Grant’s after-school program, Photos of students
arc, which sponsors weekend end field trips and competitions. participating in arc
programs
Grant students participate in competitions such as
CyberPatriots and Cyber Girlz at the Rand Corporation. Grant’s
robotics team and the Academic Decathlon team also receive
support and travel beyond campus to participate against their
peers. Other competitions, such as Future Farmers of
America, are sponsored by CTE. These special competitions
challenge students on skills resembling those practiced by
working professionals.
Grant’s CTE classes are taught by CTE-certified instructors
who have verified professional experience in their industries
prior to and including teaching. The teachers often reference
their professional experience when addressing the curricular
matter.
Grant’s CPDA Magnet students participate in "The 'Hamlet'
Experience": an abridged live performance of the play as well
as breakout workshops in stagecraft, elocution, close-reading,
dance, and stage-combat. The Will Geer Theatricum
Botanicum's experts lead a lecture and discussion of historical
and biographical information prior to the performance, then
artists perform an abridged version of Shakespeare’s "Hamlet."
Actors conduct a Q&A about the play after the performance.
Next, students are broken into groups, rotating through actorled workshops that work on an aspect of performance. They
use text, movement, directing, and teaching techniques that
get students on their feet, learning. Finally, all groups come
together in our auditorium and share what they have learned
by performing scenes of the play.

Lesson plans

Photos of “The
‘Hamlet’ Experience”

Grant’s stage class learns the elements of different types of
Stage class
productions, including the academic explanations and history,
powerpoint
production values, and the technical aspects of running lighting
and sound boards. The teacher reinforces the elements of
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curriculum with how they transfer to real world applications.

Supporting Evidence

In the academic courses, students of all levels have access to
technology in either their classrooms through mobile
chromebook carts, or designated computer labs. New textbook
adoptions came with digital and online resources that include
audio recordings of text, online access to course materials, and
Schoology applications to access additional curriculum
materials. Students utilize Grant’s technology to create
AP Human
presentations, including PowerPoints and Prezis, share
Geography student
documents for group projects, to electronically turn in work,
Population
and peer edit and review.
assignment
Advanced Placement (AP) students study real world
applications. For example, the AP Human Geography class
created presentations on the challenges of economics and
growing population. AP classes are open for all interested
students to enroll.
All Grant students complete a service learning project prior to
graduation. Tied to a curricular learning objective, the history
teachers ask students to identify a community need and make
plans to address it through understanding, reflection, and
community service. Sample service activities include writing to
legislators, creating newspapers, and more.
Social studies courses typically discuss/analyze current events
and make connections to course content.

Teen Court sign-ins

Grant’s history teachers also encourage student participation in
Teen Court, hosted at Grant once a month. In Teen Court, a
real judge presides over a case in which students act as jurors,
bailiffs, clerks, and other roles. A live audience of students
observes the proceedings. Many Grant teachers offer extra
credit for students who attend and participate in Teen Court.
Many Special Education students work with Grant’s DOTS
coordinator (District Office of Transition Services) to facilitate a
real world transition post-high school. Some students with
disabilities participate in the Community-Based Instruction
(CBI) program which uses businesses and services in the
community to teach life skills to students with moderate to
severe disabilities.
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Supporting Evidence

Electives teachers adopt a project-based learning approach
modeled on professional, industry needs. Electives teachers
regularly schedule visits by guest speakers to make real-world
applications for students.
B2.2. Additional Online Instruction Prompt: Evaluate the procedures to ensure that students have
access to courses that meet the UC “a-g” requirements, including lab courses.

Findings
N/A

Supporting Evidence

Student-Parent-Staff Collaboration
B2.3. Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal
learning plan and their college and career and/or other educational goals. (This includes the evaluation of
whether online instruction matches the student’s learning style.)
B2.3. Prompt: Evaluate to what extent parents, students, and staff collaborate in developing, monitoring, and
revising a student’s personal learning plan and their college and career and/or other educational goals.

Findings

Supporting Evidence
 Flyers
Grant parents, students, and staff collaborate in developing,
 Marquee
monitoring, and revising a student’s personal learning plan
announcements
and their college and career and/or other educational goals.
 Schoology posts
and messages
Many Grant parents apply directly to have their student attend
 Parent
one of Grant’s specialized programs: School for Advanced
Communication
Studies (SAS), Humanities Magnet for Interdisciplinary
Logs
Studies (Humanitas), or College Prep and Digital Arts Magnet
 Connect Ed logs
(CPDA). These applications are frequently based on student Schoology
interest and strengths. These programs offer dedicated
 Naviance
parent nights to provide program-specific information and
promote improved student achievement. Even if a student
has not applied to one of Grant’s specialized programs, the
parents are invited
Grant’s CPDA Magnet sponsors student workshops to draft
college application essays and personal statements. This
yearly workshop is open to all Grant High School students
and parents, and is facilitated by a professional college
application coach. During the workshop, students are given
valuable information about the college application process,
including essay composition. Follow-up meetings with
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teachers provide extended support as students embark on
this important journey.
The counselors work with students and parents to monitor
progress toward graduation. Students meet twice a year with
counselor for A - G requirements review. Interventions are
designed and offered based on progress monitoring,
individually and collectively. Students create an
Individualized Graduation Plan with their counselor;
counselors have annual meetings with students and provide
class presentations to help students reflect on their progress.
The work the teachers and counselors do with Naviance
helps students track their individual progress and make and
refine goals specific to their individual needs.
Teachers make phone calls during designated Parent
Communication Meetings to talk with parents about student
progress and learning. Teachers, counselors, and
administrators also meet with students and families to
monitor progress, identify areas of concern, and review
postsecondary plans. Parent contacts may come through
Schoology, direct phone calls, Blackboard Connect
messages, emails, and website inquiries.
Special Education teachers collaborate with families and the
IEP team to monitor learning and progress of students with
disabilities. All students with disabilities have IEPs reviewed
annually, per legal requirements, with postsecondary plans
and transition services reviewed and discussed. A case
carrier is assigned to each student with an IEP for direct
monitoring.
Schoology allows students and parents to be up to date on
student progress and academic grades in their classes. The
Parent Portal provides parents access to other student
information, including test scores and student progress.
Students and parents can access Naviance to plan their
future educational goals.
The Parent Center offers many resources to parents
including monthly meetings with the principal where
information is shared, workshops to teach parents about
navigating the educational system, and skill-specific classes
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in computers and English language instruction to promote
parent involvement in their child’s educational program.

Supporting Evidence

Post High School Transitions
B2.4. Indicator: The school implements strategies and programs to facilitate transitions to college, career,
and other postsecondary high school options and regularly evaluates their effectiveness.
B2.4. Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to college,
career, and other postsecondary high school options.

Findings
Concurrent enrollment programs with LAVC and Pierce
College support students’ successful transition to
postsecondary education.
Grant offers Work Experience credit to students who
express interest. Students who have chosen to work
take this course to receive supplemental support which
has been shown to improve their ability to retain
employment. Teachers are facilitators as students learn
basic skills, thinking skills, interpersonal skills, and
workplace competencies.
LAVC’s annual college fair, regular field trips to college
campuses, and the CPDA magnet’s annual college
campus tour field trip promotes students’ awareness of
college structures and provides exposure to facilitate a
successful transition to college.
In Summer 2018, Grant participated in LAUSD’s
“Summer Melt” program. Per LAUSD, summer melt
“occurs when high school seniors, who have successfully
graduated and earned acceptance to a postsecondary
institution, do not enter their chosen college in the fall.”
Grant’s counselors collaborated with the college
counselor, administration, teachers, and others to
identify students at a high risk of experiencing summer
melt. Grant counselors received paid time during
Summer 2018 to meet with graduates to help them
successfully transition to college, including information
about obtaining final transcripts, advising on financial aid
questions, and making referrals to appropriate college

198

Supporting Evidence
 Flyers promoting
LAVC College Fest
and other programs
 Lesson/Unit plans
 Work Experience
class
 Grant’s master
schedule
 Senior exit survey
 ITP (Individual
Transition Plans)
 College acceptance
letters
 Graduation rate
 Summer melt letters
from counselors
 Schoology posts

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Findings
offices and college services.

Supporting Evidence

Guidance from Grant’s college counselor helps students
prepare for the SAT, apply for financial aid, identify
appropriate potential colleges, apply for college, sending
final transcripts to colleges. The college and academic
counselors help students transition to post-secondary
education, in addition to the targeted work with the
Summer Melt program.
Special Education teachers and the DOTS coordinator
help students and families develop transition postsecondary plans for students with disabilities. Each
student with disabilities has their individual transition
plan created in collaboration with the student, family, and
case carrier. The DOTS coordinator works with families
and the student to create a skill assessment and profile
to help students transition beyond Grant.
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ACS WASC Category B. Standards-based Student Learning:
Curriculum:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category B are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical student learning needs (Task 2, Chapter II).
Summary (including comments about the preliminary identified critical student learning needs)

Grant teachers, administrators, counselors, and staff make a concerted effort to include
the Schoolwide Learner Outcomes in curriculum and teaching practices. All Grant
students are enrolled in an A - G curriculum, with the only exception being the student’s
whose disabilities have placed them on an alternate curriculum pathway. Grant’s
stakeholders understand that a rigorous, relevant, and accessible curriculum is key to
students being successful post-high school graduation and in college- and careerreadiness. Teachers across all academic content areas work to provide a strong
curriculum that is accessible for all students and addresses the Common Core State
Standards and other learning frameworks. Grant’s full inclusion program ensures that
all learners have access to highly qualified teachers in the academic content areas and
that students have access to appropriate differentiation to meet their learning needs. A
strong investment in expanding technology on campus helps ensure that students have
access to relevant content, textbook resources, and other opportunities to develop
critical thinking and other 21st century skills. Increased rigor and consistency across
disciplinary areas help students make progress towards standards mastery and
meeting benchmarks of success for academic growth.

Prioritize the areas of strength and growth for Category B.
Category B: Standards-based Student Learning: Curriculum: Areas of Strength






Expanding college awareness and preparation through programs such as
Naviance and its incorporation within academic classes
Highly qualified and trained teachers
Recent textbook adoptions in math, history, and English provide a plethora of
digital resources to support student learning and address individual student
needs
Free tutoring is available to all students for support in math, English, history, and
science

Category B: Standards-based Student Learning: Curriculum: Areas of Growth


Use of Common Core math practices such as real-world applications, modeling
with math, and critiquing the thinking of others would help strengthen students’
math skills

200

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report




Increasing consistency of rubrics and approaches across disciplinary areas
Continue to increase student access to and availability of technology to provide
supplemental curricular materials, especially in classes such as science and
LOTE without recent textbook adoptions.
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Category C: Standards-based Student Learning: Instruction
C1. Challenging and Relevant Learning Experiences Criterion
To achieve the the schoolwide learner outcomes, academic standards, and college- and career-readiness
standards, all students are involved in challenging and relevant learning experiences.

Indicators with Prompts

Results of Student Observations and Examining Work
C1.1. Indicator: The students are involved in challenging and relevant work as evidenced by observations of
students working and the examination of student work.
C1.1. Prompt: Evaluate the degree to which all students are involved in challenging and relevant learning to
achieve the schoolwide learner outcomes, academic standards, and the college- and career-readiness
indicators or standards. Include how observing students working and examining student work have informed
this understanding.

Findings

Supporting Evidence

Grant’s staff ensures that all students are involved
in challenging and relevant learning to achieve the
schoolwide learner outcomes, the academic
standards and college and career readiness
standards. Though there are some measures by
which the staff feels particularly effective such as
teaching to the academic and content standards
and the development of lessons with real-world
applications, the newness of the schoolwide
learner outcomes as well as the lower
achievement levels of some segments of Grant’s
student populations underscore that there work is
ongoing to fully integrate the schoolwide learner
outcomes in all instruction.
All students at Grant are enrolled in courses that
meet UC/CSU A-G requirements. Though Grant’s
recent standardized test scores have
demonstrated a marked increase in proficiency
and mastery of the Common Core and content
standards, certain segments of our student
population still need more support. In particular,
our Special Education population demonstrates
lower achievement levels on standardized tests.
The school therefore adopted a full-inclusion
model in 2018 to better meet the needs of these
students, creating multiple sections of team-taught
classes across the core disciplines. The impact on
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SBAC scores
AP Course Enrollment
CTE Pathways Student
Enrollment



MISIS data for A - G
requirement fulfilment



Staff Survey: Student
Mastery of Schoolwide
Learner Outcomes



Student work samples
o CPDA economics:
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student learning for students with disabilities is not
yet measurable.

Supporting Evidence
classroom economy
simulation

Grant’s schoolwide learner outcomes are very new
as they were adopted at the end of the 2017
school year. The staff is in the process of
analyzing instruction and modifying/improving it to
better meet our new goals. Teachers complete
surveys evaluating student mastery of the new
learner outcomes and will use the results to create
lessons incorporating our new goals. Funds have
been allocated to common planning time to create
new lessons to better address our new
expectations.
Lessons are standards-based across all
departments. Lessons are scaffolded and rigor
and complexity of assignments increases
throughout the year across many disciplines.
Lessons and projects incorporate real-world
applications.
In science, teachers use the NGSS standards to
connect student assignments to real-world
practical applications. In math, students solve
problems with real-world applications. Electives
use project-based learning. The LOTE department
practices life skills through the learning of a new
language.
Grant has implemented the practice of
Instructional Rounds in which teachers observe
two other classes twice per semester across the
disciplines. Teachers look for evidence of student
learning, student engagement, and student
mastery of the schoolwide learner outcomes.
Teachers use a Google Form to record their
observation notes. The forms are non-evaluative,
only looking for evidence of the above-listed goals.
The results of these surveys allow the staff to
guide lesson planning and instruction.
Grant has also implemented the practice of Gallery

203






Instructional Rounds
Teacher Surveys
Instructional Rounds
Teacher Reflections

Gallery Walk reflections

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Findings
Supporting Evidence
Walks once per semester. Teachers bring student
work samples demonstrating low, mid, and highlevel achievement along with rubrics to department
meetings. Student work is posted on the wall and
teachers have the opportunity to observe student
achievement across the department.
C1.1. Additional Online Instruction Prompt: Evaluate the effectiveness of timelines and pacing guides for
completing coursework for asynchronous online instruction.
Findings

Supporting Evidence

N/A
Student Understanding of Learning Expectations
C1.2. Indicator: The students understand the standards/expected performance levels for each area of study.
C1.2. Prompt: Examine and evaluate the extent to which students understand the standards/expected
performance levels that they must achieve to demonstrate proficiency.

Findings

Supporting Evidence
 Teacher syllabi
Students understand the standards and
 Teacher websites to post
expected performance levels well. Students
assignments, rubrics,
receive a syllabus at the beginning of the school
deadlines, etc.
year listing the expected outcomes of the course.

Teacher observations
Teachers also explain the standards to students

NGSS CCC (Cross Cutting
using “student-speak”--language more
Concepts) and SEP (Science
accessible to students. Standards and lesson
and Engineering Processes)
objectives are posted on the board daily as part
posted in all science
of Grant’s “non-negotiables” for all classes. Many
classrooms
teachers ask students to write the day’s
objectives and standards in their notebooks on a
daily basis.
 Peer editing work using
writing rubrics in English
class
Teachers present students with rubrics, criterion
charts and performance levels to self-assess as
work is created (though this practice needs to be
more widespread throughout the school.)
 Teacher agendas
Several teachers, particularly in math, also
participated in the district’s Professional
Development in Mastery-Based Learning and
Grading and are implementing a mastery-based
assessment process allowing students a more
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individualized approach to content mastery.

Supporting Evidence


Mastery Grading sign-in
sheets and agenda

Differentiation of Instruction
C1.3. Indicator: The school’s instructional staff members differentiate instruction, including integrating
multimedia and technology, and evaluate its impact on student learning.
C1.3. Prompt: Determine how effectively instructional staff members differentiate instruction, such as
integrating multimedia and technology, to address student needs. Evaluate the impact of this on student
learning.

Findings
Grant’s teachers effectively differentiate instruction to
address student needs, especially in the co-taught
classes which began Fall 2018. Teachers use
multimodal instructional methods across all content
areas. These include essays, oral presentations, the
use of manipulatives, kinesthetic activities, graphic
organizers, partner-work, purposeful-seating, student
choice, intentional groupings, Project-Based Learning.
To better meet the needs of our Special Education
populations Grant has now incorporated full inclusion
and co-teaching to increase access to all students to a
full range of differentiated instruction across all the
disciplines.
Since the great influx and availability of Chromebook
carts at the school, teachers are incorporating
technology in more complex and cognitively-challenging
ways. The CPDA Magnet Digital Arts classes use
phones and other technologies to create digital art
projects. Science and IDS classes use technology to
collect, display, and analyze data. Many teachers are
incorporating Google Classroom and/or Schoology to
deliver content and assessments. Math teachers have
attended Desmos trainings to deliver content digitally
using the program. Social Science teachers use video
clips, images, charts, graphs, and maps as
supplementary materials.
Teachers also use online games such as Kahoot,
Quizlet live, BrainPop, and Quizizz to gamify instruction
and as formative assessments. Online polling is also
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engaged in multimodal learning
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Google Classroom
Schoology
Teacher websites
Desmos lessons
Flipped Lesson using
Screencast
Data from IDS—ex:
food maps and tests
through EdModo (see
Webster)




Online game results
Student polls/Exit
tickets



Student Work
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Supporting Evidence
sometimes used as a means for student engagement or
as exit tickets through the use of Schoology and Google
Forms. The CPDA Magnet also offers a virtual
scavenger hunt field trip.
The use of Google’s GSuite- Google Docs and Google
Slides in particular, has also allowed students more
autonomy and at the same time increased the
opportunities for cooperative learning and facilitated the
delivery of teacher feedback.
The result of these efforts, particularly the increase in
the use of technology, has had a positive effect on
student engagement and achievement. Students feel
that the work is more individualized and relevant to
them and they are more motivated to participate and
master the content. One of the challenges faced is the
need for more teacher training in the use and
integration of new technologies, sites and apps for
student learning.
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C2.

Student Engagement Criterion

All teachers use a variety of strategies and resources, including technology and experiences beyond the
textbook and the classroom that actively engage students, emphasize higher order thinking skills, and help
them succeed at high levels.
Online Programs: iNACOL Standard K: Instruction: A quality online program takes a comprehensive and integrated
approach to ensuring excellent online teaching for its students. This process begins with promising practices but is
equally committed to continuous improvement and adaptation to student learning needs through professional
development. [iNACOL Standard K, 2009]

Indicators with Prompts

Current Knowledge
C2.1. Indicator: Teachers are current in the instructional content taught and research-based instructional
methodology, including the integrated use of multimedia and technology.
C2.1. Prompt: Evaluate the extent to which teachers effectively use a variety of strategies including
multimedia and other technology in the delivery of the curriculum.

Findings
Teachers have access to professional development
opportunities including, on- and off-site workshops,
conferences, and content-specific cadre meetings. At
Grant, the math department engages in an algebra
collaborative modeled after Japanese Lesson Study to
observe each other and incorporate high-engagement
lesson strategies. Teachers use a variety of strategies
including multi-media and technology in the delivery of
instruction extensively.
Teachers practice proximity and circulation for classroom
management. They also provide lesson content and
rationale to ensure student buy-in and engagement. They
incorporate multimodal lessons and instruction to reach
learners with varying needs. They practice a gradual
release of responsibility to encourage student
independence and autonomy.
Teachers incorporate close readings, socratic seminars,
recitation, student unit notebooks, think-pair-share,
discussion groups, whiteboards, jigsaw and gamified
instruction in their delivery of lessons to encourage student
engagement and participation. They also incorporate
technology in the delivery of instruction through the use of
Schoology, Google Classroom, publishers’ textbook sites
and support, as well as the PowerPoints, music apps
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(Bandmate, Metronome, Tonal Energy), Adobe Premiere,
Adobe After Effex, YouTube, FlipGrid, Vox, ThingLink,
audiobooks, Kami, Khan Academy, virtual labs, podcasts,
and the data-base from the Los Angeles Public Library.

Supporting Evidence

To assess students, teachers use formative assessments to
gauge student comprehension as well as misconceptions in
a myriad of ways including exit tickets, thumbs-up/thumbs
down. Digitally, teachers use Google Classroom and
Schoology’s assessment abilities as well as instructional
game sites such as Quizlet Live, Quizizz and Kahoot.
C2.1. Additional Online Instruction Prompt: Evaluate how teacher technology competencies are assessed
during online instruction.

Findings
N/A

Supporting Evidence

Teachers as Coaches
C2.2. Indicator: Teachers facilitate learning as coaches to engage all students.
C2.2. Prompt: Evaluate and comment on the extent to which teachers use coaching strategies to facilitate
learning for all students. Provide examples such as equitable questioning strategies, guided and independent
practice, project-based learning, and other non-didactic techniques to engage students in their own learning.

Findings

Supporting Evidence

Teachers at Grant use coaching and non-didactic
strategies to a considerable extent. Many teachers have
incorporated coaching strategies and equitable questioning
strategies. Some methods used are:









Restorative Justice Circles to engage students in
socio-emotional discussion and support
Sentence starters
Students teach/present content to class
Popsicle sticks for cold calling; students pick sticks
Fishbowl-style Socratic Seminars; outer circle
observes while inner circle models.
Student academic goal-setting out of conferences
with teacher
Students research topics and present out to
classmates (alt: curating posters)
Student-driven research
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Lesson plans
Pictures of
students engaged
in these activities
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 Students self-evaluate their own essays
 Modeling how to approach an assessment before
students / guide students through an assessment
together / complete one independently.
 Game Based Learning (Basketball, Hangman,
Kahoot, Quizlet live, Quizizz
 Exit Tickets
 Project-Based Learning
 “Speed-Dating”
 Inside-Outside Circles
 Gallery Walks with student responses to each
other’s work

Supporting Evidence

Examination of Student Work
C2.3. Indicator: Students demonstrate that they can apply acquired knowledge and skills at higher cognitive
levels to extend learning opportunities.
C2.3. Prompt: Evaluate the extent to which students demonstrate a) that they are able to organize, access
and apply knowledge they already have acquired; b) that they have the academic tools to gather and create
knowledge and c) that they have opportunities to use these tools to research, inquire, discover, and invent
knowledge on their own and communicate this.

Findings
Using their professional opinion on a survey of student
mastery of Grant’s new schoolwide learning outcomes,
teachers expressed the following opinions:
 19% of teachers and staff find that students
consistently think critically and creatively while
engaging in rigorous work with real-life applications.
41% think students do this most of the time and
37.5% think students do this some of the time. 2%
of teachers think they do this rarely.
 17.5% of teachers and staff find that students
consistently generate questions, analyze data and
find original solutions. 31% feel students do this
most of the time and 48.7% feel they do this some
of the time. 2% feel students rarely demonstrate
mastery of this standard.
 19% of teachers and staff find that students
consistently integrate knowledge from different
content areas to create deeper meaning and
understanding. 30% feel students do this most of
the time and 46.3% feel they do this some of the
time. 5% of teachers and staff feel students do this
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 Staff Survey of
Student Mastery of
Grant’s Schoolwide
Learner Outcomes.
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rarely.
 Though approximately 50% of students
demonstrate at least most of the time that they
have mastered these expectations, it is clear there
is more effort is needed to improve the
performance of all students.
Opportunities for students to demonstrate their mastery of
these expectations are widespread throughout the content
areas. Most departments use Project-Based Learning
intermittently throughout the year.
In ELA, students write poetry based on student
understanding of poetic conventions. They find solutions
to issues in current events, and create commercials that
incorporate rhetorical strategies and characterization.

Supporting Evidence



Student Work



“Read My LIPs”
Poetry Assignment



U.S. history website
project

In social science, students are asked to select a image
and analyze it for visual rhetoric. They then conduct online
research to contextualize the image.
In electives students create student films, silkscreen
clothing, and laser-engrave wooden boxes from their own
digital designs. They also demonstrate their knowledge of
color wheel concepts in visual graphs and images they
have created in response to a prompt.
In LOTE, students create and present a scrapbook based
on a trip they planned and “took”: they make plane, train
and hotel reservations, plan a detailed itinerary and then
create a scrapbook describing their trip.
C2.3. Additional Online Instruction Prompt: Evaluate and comment on the effectiveness of reviewing
student work online and online communications to determine the degree to which students are analyzing,
comprehending, and conducting effective research.

Findings

Supporting Evidence

N/A
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C2.4. Indicator: Students demonstrate higher level thinking and problem-solving skills within a variety of
instructional settings.
C2.4. Prompt: Evaluate and provide evidence on how well the representative samples of student work
demonstrate that students are able to think, reason, and problem solve in group and individual activities,
projects, discussions and debates, and inquiries related to investigation.

Findings

Supporting Evidence

Teachers engage in gallery walks organized by
departmental content each semester. Many of the
examples of student work strongly demonstrate that
students are able to think, reason and problem solve in
a variety of activities, projects, discussions and
debates.
In math, students are asked to explain their thought
process as they describe similarities between solving
radical equations and solving absolute value
equations. Students were also provided with a complex
polygon and had to craft two dilations, an enlargement
and a reduction.
In IDS, students perform a 4-step cycle of data analysis
and present the practicum of their findings to the class.
In ELD, students think critically, research various topics
problem-solve, and organize information to complete
the “My Planet” project.
In social science, students use sourcing and close
reading to analyze primary source documents and
respond to central historical questions (following the
Stanford Historian Education Group Read Like a
Historian model). For example, they review primary
source documents and determine if staying or leaving
was best for Cherokee Survival. They then support their
arguments with supporting evidence from these primary
sources.
In science, students were put into a situation where
they needed to determine how exactly a species had
evolved by examining the small changes in various
pictures. This helped students to understand how with
evolution by natural selection, small changes add up
over large blocks of time.
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Supporting Evidence

In electives, students create book covers demonstrating
their knowledge of graphic design history, thus creating
original work with synthesizes the material covered in
the standards.
In LOTE, students analyzed three different sources on
global warming: a printed article, a podcast and a
infographic. They analyzed this information and then
used these to support their own opinion in a 40-minute
timed expository essay.
C2.5. Indicator: Students use technology to support their learning.
C2.5. Prompt: Evaluate the extent to which representative samples of student work demonstrate that students
use technology to assist them in achieving the schoolwide learner outcomes and academic standards.

Findings
In a survey after the Fall 2018 Gallery Walk study of student
work, teachers reported that 42.5% of the work strongly
demonstrated the use of technology to assist students in
achieving the schoolwide learning objectives. 10% reported no
evidence of technology use in the student work, with the
remaining 57.5% showing moderate or little use of technology.
It should be noted that the student work only reflects a partial
snapshot of student learning and was not a central focus of
the Fall 2018 Gallery Walks.
In all content areas, students use technology for
presentations. They research, create and edit films, create
websites, and write and participate in polls. Students also use
technology to work collaboratively on assignments using
GoogleDocs and GoogleSlides.
In social science and ELA, students are using technology for
word processing, for turning in and monitoring assignments,
for research and for website design. In both disciplines,
students also engage in self-directed research using online
databases.
In math, students photographed examples of parabolas in
nature, uploaded these to Demos, and used quadratic
regression techniques to determine how closely their image
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Survey


Student Work
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models a true parabola.

Supporting Evidence

In science, students assessed the elements of a
collaboratively created online periodic table in order to
demonstrate an understanding of the basics, tying these
elements together and showing how properties affect human
and world history, all done through the use of technology.
In LOTE, students take polls based on current events on
Google Forms and use the results as topics for discussion
and analysis.
C2.6. Indicator: Students use a variety of materials and resources beyond the textbook.
C2.6. Prompt: Evaluate the extent to which representative samples of student work demonstrate student use
of materials and resources beyond the textbook; availability of and opportunities to access data-based, original
source documents and computer information networks; and experiences, activities and resources which link
students to the real world.

Findings

Supporting Evidence

At Grant High School, academic content teachers are
encouraged to use the textbook as the foundation of their
classes and include use of supplemental materials to
pique student interest, make culturally relevant
connections (Culturally and Linguistically Responsive
pedagogy), and add real-life application to their academic
learning. Representative samples of student work in the
Fall 2018 Gallery Walk indicates moderate evidence of the
use of materials beyond the textbook.



Lesson Plans



Screenshots of
Unique Learning
Systems

Social science courses emphasize the use of primary
sources, online research, and the use of online databases.
Students also complete Document-Based Question writing
assignments in which students read original documents
and write arguments from the information learned.
In English, teachers use myriad literary and non-fictional
sources to supplement the textbook materials and themes.
These include poems, short stories, novels, plays, current
events and news articles, speeches, songs, and literary
criticism.
The Special Education Department uses Unique Learning
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Systems, a web-based curriculum.

Supporting Evidence

In math, students demonstrate their understanding of how
to solve systems of equations using resources beyond the
textbook such as Desmos and Delta Math.




Math Pacing Plan
Math Google Team
Drive



Student Work

In math, the online pacing plan includes hyperlinks to
resources such as math blogs, assignments, and
activities. In the department’s Google Team Drive, the
instructional coach also provided a Google Sheet with
hyperlinks to a variety of resources for the three
foundational math courses listed by chapter and section.
In IDS, students follow a sequence of slides that have
them determine and fill-in computer-code that would make
the data workable and error-free.
In science, the student project, The Birth of Stuff,
demonstrates that students go beyond the use of
textbooks because they use their learning to find a link or
connection to the real world. They use online resources to
research the life cycle of a product from the birth of its
materials to its final destination.
In Languages Other Than English, students use authentic
online resources to research real-life situations, learning
practicing vocabulary and learning about authentic culture
at the same time.
Real World Experiences
C2.7. Indicator: All students have access to and are engaged in career preparation activities.
C2.7. Prompt: Evaluate the degree of and the effectiveness of student access to career awareness,
exploration and preparation that may include such activities such as job shadowing, internships,
apprenticeship programs, regional occupational programs, career academy programs, on-the-job training
programs, community projects and other real world experiences that have postsecondary implications.

Findings
Grant has an improving effectiveness is providing
students access to career awareness, exploration, and
preparation with new programs and opportunities.
Many of Grant’s ninth grade students enroll in a career
214
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exploration class that helps students consider multiple
career paths. The career classes will host a schoolwide
Career Fair in Spring of 2019. Local communities
members will attend to share their career paths and
details of their professions with students.

Supporting Evidence
posting



Schoology
announcements

The film and video courses invite local film industry guest
speakers multiple times per year who share their
expertise with film students. The after-school arc
program offers acting classes to students.



Pictures of Motion
Picture Industry
Professional Guest
Speakers

The college counselor receives employment and
internship opportunities from the local communities.
These are announced and shared to the student body
through Schoology. The college counselor also posts
employment opportunities in the college center and has
applications available for students.



Schoology Internship
opportunity posts

There are numerous opportunities for students to engage
in community projects. All students are required to
complete a Service-Learning Project Senior year in order
to graduate. Many students choose to volunteer in local
parks and recreation centers or choose to engage in
political advocacy by communication with local
legislators. Grant High School students collaborated with
students with from Buckley, a local private school, to
paint a mural in the community over the Summer of
2018.



Service-Learning
Completion Reports



Pictures and
Informations Sheet of
Buckley Community
Project

Students use Naviance, a college and career-readiness
online resource to explore their interests and align them
with potential colleges and careers. Students explore
Naviance through their English classes, completing
grade-level exploratory tasks that guide them towards a
better understanding of the college application process
and opens their eyes to new career possibilities. Via
Naviance, they can apply directly to colleges and for
scholarships.



Naviance
Screenshots



Flyer and materials

Grant offers CTE pathways in horticulture, film and
graphic design. Students certify as career-ready after
completing the pathways and capstone course.
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The CPDA Magnet sponsors an annual College Essay
Bootcamp, in which all Grant upperclassmen with a
guest speaker, a college application expert, and then
engage in workshops with Grant teachers to prepare
their college application personal statements.

Supporting Evidence
from College
Bootcamp

C2.7. Additional Online Instruction Prompt: Evaluate the effectiveness of opportunities within online
instruction for real world experiences and applications for the students.

Findings

Supporting Evidence

N/A
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ACS WASC Category C. Standards-based Student Learning:
Instruction:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category C are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical student learning needs (Task 2, Chapter II).
Summary (including comments about the preliminary identified critical student learning needs)

All students at Grant are enrolled in courses that meet the A-G requirements. Content
standards and expected learner outcomes are shared frequently and in various ways
with students. Teachers at Grant have established protocols to evaluate the
incorporation of the school’s new mission, vision, and schoolwide learner outcomes into
instruction. Teachers attend numerous professional development trainings and
incorporate a wide gamut of instructional practices, including technology and multimedia to meet students’ learning needs. Teachers engage in Gallery Walks of student
work to evaluate the efficacy of instruction. Teachers provide many real-world
opportunities to extend learning beyond the classroom.

Prioritize the areas of strength and growth for Category C.
Category C: Standards-based Student Learning: Instruction: Areas of Strength








Teachers participate in a wide spectrum of professional development
opportunities to incorporate a large gamut of instructional practices to support
student achievement.
The math department has focused on teacher professional development as well
as developing a wide range of instructional strategies both real-world and online
to address students’ critical learning needs.
Teachers participate in reflective practices such as Instructional Rounds and
Gallery Walks which allow them to evaluate and calibrate student achievement.
These practices also allow teachers to monitor the incorporation of the new
schoolwide learner outcomes into their curriculum and instruction.
Teachers have access to mobile Chromebook carts to allow incorporation of
technology as a learning tool.

Category C: Standards-based Student Learning: Instruction: Areas of Growth




Teachers express the need for more professional development in the use and
incorporation of educational technology to increase student engagement and
achievement.
Teachers need to continue to modify and improve their instruction to incorporate
the new schoolwide learner outcomes into their instructional practices.
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As identified by student achievement levels on SBAC and academic marks,
students with disabilities will benefit from Grant’s inclusion program as the
general education teachers continue to co-plan with special education partners
and find ways to differentiate the high-quality instruction.
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Category D: Standards-based Student Learning: Assessment and
Accountability
D1. Using Assessment to Analyze and Report Student Progress Criterion
The school leadership and instructional staff use effective assessment processes to collect, disaggregate,
analyze, and report student performance data to the school staff, students, parents, and other stakeholders.
The analysis of data guides the school’s programs and processes, the allocation and usage of resources, and
forms the basis for the development of the schoolwide action plan (SPSA) aligned with the LCAP.
Online Programs: iNACOL Standard R: Program Evaluation: A quality online program recognizes the value of
program evaluation. Program evaluation is both internal and external and informs all processes that effect teaching and
learning. Internal evaluations often are more informal in nature and may provide immediate feedback on a targeted area
of inquiry. External program evaluations typically look at the entire program from an objective perspective that will bring
additional credibility to the results. [iNACOL Standard R, 2009]

Online Programs: iNACOL Standard S: Program Improvement: A quality online program establishes a culture of
continual program improvement. Improvement planning focuses on using program evaluations, research, and promising
practices to improve student performance and organizational effectiveness. It fosters continuous improvement across all
aspects of the organization and ensures the program is focused on accomplishing its mission and vision. [iNACOL
Standard S, 2009]

Indicators with Prompts

Professionally Acceptable Assessment Process
D1.1. Indicator: The school uses effective assessment processes to collect, disaggregate, and analyze
student performance data.
D1.1. Prompt: Evaluate the effectiveness of the school’s assessment processes to collect, disaggregate,
analyze, and report student performance data to all stakeholders. [This would include the collection of data
from state, national, and local sources; the disaggregation of data for ethnic groups, socioeconomic status,
and students with disabilities; and the analysis of performance that provides feedback as to how students are
meeting the expectations of the academic standards (including Common Core) and the schoolwide learner
outcomes.]

Findings

Supporting Evidence
 PDLC Data
Grant High School has been mostly effective at collecting,
Binders
disaggregating, analyzing, and reporting student

PD Agendas for
performance data to all stakeholders.
Pupil Free Day
 PD Agendas for
Grant High School presents data at faculty meetings,
department and
department meetings, SLC meetings, to Professional
SLC meetings
Development Leadership Committee (PDLC, the
 Data analysis
instructional leadership team), SBM (School-Based
protocols
Management) Committee, and at meetings with parents and
 IEPs
students. Grant has a data coordinator that works with the
 Fitnessgram
administration, department leaders, and the testing
results
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coordinator to prepare data reports for presentation. Data is
considered individually and also as trends indicating growth
or struggle over time. The data presented at the various
meetings is also shared digitally.

Supporting Evidence
 SBAC reports
 PowerPoint
presentations to
faculty
 PSAT Score Week
instructions to
Grant teachers use two data protocols to reflect on data.
teachers
One is a protocol adapted from a National School Reform

Facilitator
Faculty protocol for data analysis. The protocol asks the
notes/protocol
participants to look at the data to first describe what they
forms
see, then interpret what they see, and then consider
 Schoology
implications of the data. For analyzing common
 Parent Portal
assessments, the teachers use a different data protocol in
 IGPs and miniwhich they do item analysis to determine which standards
cum
the students mastered and which ones they may need more
 Counselor binders
assistance or teaching to support mastery.
PDLC members and teachers analyze on a regular basis.
All PDLC members have a data binder. The data
coordinator disaggregates the data as possible for the
following sources:
 Attendance Data
 Academic Marks, by course and department
o 5 Week
o 10 Week
o 15 Week
o Final Marks
 SBAC Data
o Performance Levels
o SBAC Claims
 AP Test Scores
Disaggregation groups include language classification
status, ethnicity, gender, and grade levels. When possible,
disaggregation groups of students with disabilities and
Poverty Indicator is reported.
Department Chairs coordinate the data analysis for the
common assessments. Some academic departments
administer the common assessments via Schoology, the
district’s learning management system, to facilitate the
scoring and collection of the data.
Administrators review the data in team meetings. They also
hold “data chat” meetings with teachers individually based
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areas of concern noted during data analysis.
In 2018 - 2019, Grant High School expanded the offering of
the PSAT. All 10th and 11th graders took the PSAT in
October 2018. In December, the college counselor
organizes Score Week. During English classes, the
students will learn how to log in to College Board website,
look at their score reports, and set up Khan Academy
classes for themselves as indicated by the data. Collective
scores for Grant HS students are shared at PDLC which will
then be disseminated to the departments.
The Special Education program uses individual student
assessment to refine the students’ Individual Education
Plans during annual reviews. Special Education case
carriers and the IEP team reviews student pre- and posttest learning and enters the information in Welligent, the
district’s platform for monitoring special education and
health services.

The Target Student Population (TSP) Adviser gathers data
from Reading Inventory assessments and English
Language Proficiency Assessments for California (ELPAC)
tests along with English/Language Arts course marks to
measure student progress in English Language
Development. These measures are used to consider
whether a student qualifies for reclassification from ELD
status.

The Physical Education Department reviews fitness data on
an ongoing basis from their teacher-administered
performance assessments such as mile runs and other
benchmarks. Each year, the PE department administers the
state FITNESSGRAM to 9th grade students in a battery of
physical fitness measures: aerobic capacity through a mile
run, abdominal strength, upper body strength, body
composition, and flexibility. Objective criteria in each area
help the PE teachers determine the students’ individual
levels of fitness and inform their curriculum and instruction
for Adv PE 1 and Adv PE 2.
Counselors review student performance data during their
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Individual Graduation Plan meetings with students and
parents and during conferences.

Supporting Evidence

Parents can also access student performance data on state
assessments (Fitnessgram and SBAC), ELD progress and
teacher-administered assessments via Schoology and the
LAUSD Parent Portal.
Basis for Determination of Performance Levels
D1.2. Indicator: The school leadership and instructional staff determine the basis for students’ grades,
growth, and performance levels to ensure consistency across and within grade levels and content areas.
D1.2. Prompt: Evaluate the impact and effectiveness of the basis for which standards-based grades, growth,
and performance levels are determined.

Findings
Grant teachers participate in department gallery walks of
student twice each semester in order to assure
assignment, rubric and grading alignment. The
department teachers submit samples of student work
(rated high, medium, and low). During the gallery walk,
the departments chairs facilitate a discussion about
student performance levels as well as comment on
assignment, assessment modifications that lead to
greater alignment department wide.
Collaboration groups meet regularly to review rubrics and
student performance levels. The CPDA magnet teachers
meet during lunchtime on a weekly basis to work on
common prompts and rubrics and calibrate their scoring.
The Humanitas teachers meet monthly to create their
common assessments of their interdisciplinary units,
create the rubrics, and identify student performance
levels.
The School for Advanced Studies (SAS) team meets to
create aligned, focused and differentiated assessments.
Grant’s English teachers administer common
assessments, including SBAC Interim Assessments. The
11th grade teachers administer a Performance Task/ondemand writing assignment. They use the SBAC rubric
and participate in a calibration activity prior to the scoring
sessions so that the teachers have a common
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 Gallery walks
 Course syllabi
 Data binders
 PD Agendas
 Rubrics
 Mastery Grading
certificates
 Math Department
Pacing plans for
Algebra, Geometry,
and Algebra II
courses
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understanding of what proficiency looks like in relation to
student work.
Many of Grant’s teachers have been trained in mastery
grading, including the math department, the CPDA
Magnet, and the Humanitas magnet. Mastery Learning
and Grading is a growth-mindset approach to measuring
student learning. In mastery grading, teachers identify
learning targets and student performance levels and
allow students opportunities to demonstrate mastery.
Several teachers have been Mastery Learning/Grading
certified. These teachers use mastery grading principles
to guide their assessment of student learning. The social
studies department and English department have set
goals to have more teachers trained in mastery grading
during the 2018 - 2019 school year. Grant’s math
department agreed to allow test re-takes as a department
policy, which is aligned with mastery grading principles.
Many of the Science department teachers allow for test
corrections for points to ensure that students have
reviewed their misconceptions and worked to correct
them.
Department common assessments and the math
department pacing plan are some ways in which the
departments are establishing performance levels for all
students.
In 2018 - 2019, the English teachers are collaborating to
create common writing protocols and rubrics. The social
studies department is collaborating to create common
rubrics.
The Science department is working to implement the new
NGSS aligned Science Interim Assessments and
undergoing protocol reviews for assessment and grading.
During the data analysis protocols for D and F rates in
the various courses and departments, department
members engage in professional conversations about
performance levels and how teachers measure student
learning. This data is disaggregated by grade level,
subject, ethnic group, as well as special education and
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ELD and socioeconomic standing.

Supporting Evidence

Teachers communicate grading policies and performance
levels via course syllabi. LAUSD Bulletin 1353.1
establishes district policy for course marks which is used
to establish consistency in grading policy across the
district. Teachers publish their grading scales and certify
their academic marks during each grading period.
Monitoring of Student Growth
D1.3. Indicator: The school has an effective system to determine and monitor all students’ growth and
progress toward meeting the schoolwide learner outcomes, academic standards, and college- and careerreadiness indicators or standards, including a sound basis upon which students’ grades are determined and
monitored.
D1.3. Prompt: Evaluate the effectiveness of the system used to determine and monitor the growth and
progress of all students toward meeting the schoolwide learner outcomes, academic standards, and collegeand career-readiness standards, including the basis for which students’ grades, their growth, and performance
levels are determined.

Findings
Grant has been effective at systems to determine and
monitor the growth and progress of all students toward
meeting the schoolwide learner outcomes, academic
standards, and college- and career-readiness standards,
including the basis for which students’ grades, their growth,
and performance levels are determined.
Grant teachers use Schoology as the learning management
system to record and track student progress within a course
and disseminate that progress to students and parents
quickly and effectively. Teachers may look at data for
individual assignments to monitor student learning.
Department teachers administer common assessments via
Schoology and use it to complete item analysis, show
learning trends, and check for student understanding. Grant
teachers assign standards-based assignments and projects
and align them to the schoolwide learning outcomes.
Administrators visit classrooms regularly and provide
feedback to teachers on the student work, student
understanding, and levels of student engagement visible
during observations. The administrators also provide
feedback to Grant teachers as part of the formal teacher
evaluation progress. Though a teacher may not be evaluated
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 PD agendas
 Sample
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 LAVC contracts
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for LAVC
 LAVC Grant
class schedules
 Freshman
Foundation
curriculum
 Sample IGPs
 Tutoring fliers
 Credit recovery
documentations
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each year, the LAUSD Teaching and Learning Framework
applies to all teachers and outlines teacher responsibility for
standards-based assignments, use of data, and other
professional responsibilities.
Grant teachers work with the counseling staff to promote
college awareness and readiness. All students have
Naviance accounts with specific tasks at each grade level to
increase their awareness and readiness. Many teachers
discuss how their courses fulfill a graduation requirement,
prepare them for college or how the information and skills
acquired within the class apply to the real world and careers.
Counselors work with individual students to ensure they are
making progress toward graduation via IGP review. Students
and parents are provided with copies.
Administrator observations and schoolwide Instructional
Rounds help reinforce the schoolwide learner outcomes
(Lancers are GREAT!) and that teachers are addressing the
SLOs. Students participate in weekly surveys to help them
understand the expectations and targeted outcomes for all
students and reflect on their weekly learning.
Routine review of academic marks after each marking period
helps identify when students need intervention. The athletic
coaches, under the direction of the Athletic Director, help
identify student athletes who need additional monitoring and
support through weekly progress reports; these students are
offered tutoring during their academic period sport class to
ensure access to tutoring. Tutoring opportunities are available
three days a week after school, as well as with individual
teachers that tutor and review during lunch and/or nutrition.
Credit recovery options are provided and encouraged for
students not making progress toward graduation, as
coordinated by the academic counselors and the A-G
Diploma counselor.
Grant teachers have had multiple opportunities to participate
in Mastery Learning and Grading classes. As per Mastery
Learning and Grading principles students have multiple
opportunities to demonstrate mastery over time. For
example, the math department allows students to retake tests
and quizzes. Students are also permitted to re-submit writing
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assignments in many English Classes; they receive peer
editing suggestions and teacher guidance to help them
demonstrate proficiency. Many Science teachers allow
students to do test corrections to understand their
misconceptions, correct those misconceptions and raise their
grades.

Supporting Evidence

CPDA Magnet offers a Freshman Foundations course; the
comprehensive school also offers the Career Exploration
class. Both courses help students with organization and
study skills to support them towards being successful in high
school as well as helping them explore career pathways.
Through concurrent enrollment opportunities and the
Humanitas partnership with LA Valley College, more than 350
students take college classes each year. Classes include a
variety of delivery models, including an on-campus hybrid
mode, online, and in-person by LAVCC teachers. Grant
students have a 75% passing average.
D1.3. Additional Online Instruction Prompts: Evaluate the effectiveness for determining if a student is
prepared to advance to the next unit, course, or grade level. Evaluate how course mastery is determined and
evaluate the “steps” or “gates” that are in place to prevent students from proceeding to the next unit if mastery
has not been demonstrated.
Evaluate the effectiveness of the procedures for grading student work whether it is done electronically or
individually by the teachers.
Evaluate how teachers ensure academic integrity and determine students are doing their own work in the
online environment. Comment on the degree to which the results of state and local assessments are used in
decisions about student achievement and advancement.
Findings

Supporting Evidence

N/A
Assessment of Program Areas
D1.4. Indicator: The school leadership and instructional staff periodically assess each program area,
including graduation requirements, credits, course completion, and homework and grading policies, to ensure
student needs are met through a challenging, coherent, and relevant curriculum.
D1.4. Prompt: Evaluate the processes that the school leadership and instructional use to review and assess
the effectiveness of each program area, including graduation requirements, credits, course completion, and
homework and grading policies, to ensure student needs are met through a challenging, coherent, and
relevant curriculum.

Findings
Grant has been moderately effective and continually
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improving at reviewing and assessing the effectiveness of
each program area, including graduation requirements,
credits, course completion, and homework and grading
policies, to ensure student needs are met through a
challenging, coherent, and relevant curriculum.
An administrator is assigned to supervise each department
and program. Teachers submit their syllabi annually to the
administration for review. Teacher syllabi include course
topics, homework and grading policies, and other information
to inform parents and students about each individual course
expectations, make-up policies, and contact information..
These topics are also addressed in department meetings
with an emphasis on consistency across the academic
departments and programs. An administrator attends each
department meeting, focus group meeting, collaboration
meetings, and professional development workshops.
Administrators worked with the departments for the textbook
adoptions and the textbook trainings, so there is clarity about
the curriculum provided and the various teaching approaches.
Grant’s instructional leadership team (PDLC) continually
reviews data to identify areas of need in the various academic
programs.
Relevant data is also presented to faculty at faculty meetings,
department meetings, and SLC meetings such as on-track to
graduate, academic marks, common assessment results, and
SBAC data to determine areas of need within the instructional
program.
The Principal and Assistant Principal, Secondary Counseling
Services (APSCS), work with the counselors to determine
how students are progressing toward graduation and whether
additional support classes may be needed for students not on
track to graduate. Letters are sent home on a regular basis
and parent meetings are held to inform parents of school
opportunities for the success of their student.
The Targeted Student Population (TSP) adviser works with
the ELD department and the academic departments to
ensure that teachers are familiar with the LAUSD Master Plan
for English Learners and conduct an annual evaluation of our
progress, as reported in our Single Plan for Student
Achievement (SPSA).
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Evaluation
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Supporting Evidence

Academic departments review their effectiveness as part of
the school’s annual evaluation and revision of the SPSA and
also in the fall when the department reviews progress and
establishes new department goals for the year.
The School for Advanced Studies (SAS) and the magnets
complete program reviews for effectiveness, including citation
of data to indicate their efficacy. The SAS program applies
for approval each spring; LAUSD has recognized the Grant
SAS program as exemplary. The CPDA magnet coordinator
completes the magnet evaluation process with administrator
oversight and with participation of magnet teachers each
spring. The Humanitas magnet will participate in the magnet
evaluation process beginning this year.
Assessment data from extensive reviews of other school's
programs has indicated that RSP and SDC students will
benefit from their increased inclusion in the general education
program where they can access the rigorous and challenging
curriculum from a highly qualified content teacher with the
support of a teacher highly qualified at providing appropriate
differentiation and accommodations to meet their learning
needs.
Schoolwide Modifications Based on Assessment Results
D1.5. Indicator: The school uses assessment results to make changes in the school program, professional
development activities, and resource allocations demonstrating a results-driven continuous process.
D1.5. Prompt: Comment on the overall effectiveness of how assessment results have caused changes in the
school program, professional development activities, and/or resource allocations, demonstrating a resultsdriven continuous process. Examine examples and comment on the overall effectiveness of changes in the
online opportunities, professional development of the staff, and the resource allocations to support student
achievement and their needs.

Findings

Supporting Evidence
 Data binders
Assessments results have caused changes in the school’s
 Master schedule
master schedule, particularly in regards to student
 Algebra
performance in math. Math continues to be a critical area of
collaborative
student need. In support of student learning as measured by
training
various assessments (grades, SBAC results, common
 Mastery grading
assessment scores), the administration and math
training--sign-in
department determine which math class individual students
and certificates
should be programmed into and whether a math support
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class (aka tutorial) should be scheduled for the student.
The administration, in consultation with the departments,
consider student academic marks throughout the semester
to determine funding for tutoring before- and after-school or
on Saturdays to improve student performance. Data drives
some of the professional development day workshops and
the allocation of funding for teachers outside professional
development opportunities.

Supporting Evidence
 ELA department
agendas and
meeting notes

The rise in SBAC scores in last year’s results has led to the
ELA department being reflective this year to assess and
determine which changes made during the 2017-2018
instructional shifts resulted in our increase in scores. The
ELA department, through data protocol, uses common
assessment data to determine trends in grade levels, as well
as the instructional implications to be made across the
department. This reflection on the data allows for the
department, along with their administrator, to seek
professional development topics and courses to deepen
understanding in areas of need.
D1.6. Indicator: The school periodically assesses its curriculum and instruction review and evaluation
processes.
D1.6. Prompt: Evaluate the process that the school utilizes to review and assess the effectiveness of each
program area, including graduation requirements, credits, course completion, and homework and grading
policies, to ensure student needs are met through a challenging, coherent, and relevant curriculum.

Findings

Supporting Evidence
 Data binders
Grant has been moderately effective in reviewing and
 PD agendas and
assessing the effectiveness of each program area to
sign-in sheets
assess its curriculum and instruction. Grant administrators
 My Data--on track
work with each department to ensure quality instruction and
for graduation
curriculum. The data coordinator works with Grant
 Individual
administration and the instructional leadership team (PDLC)
Graduation
to gather data used to assess the effectiveness of the
Progress reports
school’s programs.
 Counseling
binders
Grant teachers work in academic departments to improve
 Student mini-cums
curriculum and instruction. Teachers with new textbook
adoptions received training and support on using the
textbooks as the primary foundation of their standardsbased curriculum. Periodic data review at the department
229

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Findings
Supporting Evidence
level ensures students’ needs are being met through a
challenging, coherent curriculum. Students are encouraged
to take the most challenging level courses possible through
honors and AP courses. Teachers use supplemental
materials to pique student interest and keep the curricular
material current and relevant to students. Department
chairs participate in district subject cohort trainings in order
to ensure that departments are address the standards and
needs of students.
Grant’s common assessments help ensure that teachers
are monitoring student learning toward standards-based
academic learning objectives. Teachers review
instructional practices following the common assessment
data analysis to address identified learning challenges and
determine whether intervention and re-teaching is needed
individually or collectively.
Grant’s counseling team monitors individual student
progress toward course completion and on-track to
graduate. The counselors prescribe credit recovery,
support classes, and other interventions when appropriate.
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D2. Using Assessment to Monitor and Modify Learning in the Classroom Criterion
Teachers employ a variety of appropriate formative and summative assessment strategies to evaluate student
learning. Students and teachers use these findings to modify the learning/teaching practices to improve
student learning.
Online Programs: iNACOL Standard L: Assessment of Student Performance: A quality online program values
student academic performance and takes a comprehensive, integrated approach to measuring student achievement.
This includes use of multiple assessment measures and strategies that align closely to both program and learner
objectives, with timely, relevant feedback to all stakeholders. [iNACOL Standard L, 2009]

Indicators with Prompts

Appropriate Assessment Strategies
D2.1. Indicator: The school leadership and instructional staff use effective assessment processes to collect,
disaggregate, analyze, and report state/school performance data to all stakeholders.
D2.1. Prompt: Evaluate the effectiveness, the appropriateness and the frequency of the assessment
strategies, especially student work, based on the programmatic goals and standards to determine student
achievement.

Findings
Grant is effective at collecting, disaggregating, analyzing,
and reporting state and school performance data to all
stakeholders. Grant’s data coordinator works with the
administrative team to identify data sources for collection.
The data coordinator disaggregates data for language
classification, ethnicity, gender, special education
designation, socioeconomic status, gifted classification
and grade level where available. Each administrator and
PDLC member has a data binder to collect the data and
reference it for trends when considering program
effectiveness.
State performance data is shared with all stakeholders in
various settings, including Coffee with the Principal,
parent meetings, faculty meetings, department meetings,
School-based Management meetings, School Site
Council meetings, and the School Accountability Report
Card.
School performance data is shared at department
meetings, magnet PLC, PDLC meetings, and
administrative team meetings.
The school and state performance data is used by
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 Common
assessment results
 Coffee with the
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 Data Binders
 Formative
Assessments
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teachers, program coordinators, and administrators to
improve program effectiveness.

Supporting Evidence

Teachers use a variety of formative assessments to
frequently monitor student understanding of concepts
such as: thumbs up/thumbs down, white boards, whip
arounds, charting, and exit tickets. Teachers use teachercreated and common assessments as summative
assessments throughout the school year. Department
gallery walks with rubrics help ensure high-quality,
rigorous student projects and assignments. The ELA and
math teachers also use SBAC interim assessments in
preparation for the spring SBAC.
The teachers are working to develop common writing
protocols and rubrics in the English and history
departments. Interdisciplinary teams in CPDA Magnet
and Humanitas magnet use common assessments and
rubrics to assess student learning within their classes.
The Science department uses the interim assessments to
determine student progress.
D2.1. Additional Online Instruction Prompts: Evaluate the use of student work and other online
assessments (formative and summative) that demonstrate student achievement of academic standards and
the schoolwide learner outcomes.

Findings

Supporting Evidence

N/A
Demonstration of Student Achievement
D2.2. Indicator: Teachers use the analysis of assessments to guide, modify and adjust curricular and
instructional approaches.
D2.2. Prompt: Examine the effectiveness of the processes used by professional staff to use formative and
summative approaches. This includes how professional learning communities and subject matter teams
collaborate to collect, analyze, and use assessment data for the basis of curricular and instructional decisions.

Findings
The math department administers common warm-ups,
which are used as formative assessments. These lead
toward the common assessments, which are used as
mini-summative assessments throughout the year and in
combination with unit assessments. The math
instructional coach leads the department through the
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data analysis and reflective conversations in department
meetings. Department teachers have an opportunity to
provide feedback and comments on student learning that
the instructional coach uses to refine and adjust the
pacing plan. Math teachers offer students opportunities
to retake the assessments during lunchtime, as a
mastery grading practice.
The English department uses Interim Assessment
Benchmarks as well as department created common
assessments to measure student learning of the
Common Core Content Standards as formative
assessments. The Science department uses interim
assessments to inform further teaching and reteaching
opportunities. The Science department uses phenomena
to connect student learning to the real world to help
student understanding.
Teachers, athletics coaches, and counselors use student
performance on the 5-week course marks to recommend
students for tutoring or other interventions.
All departments use final exams at the conclusion of the
semesters as summative assessments of student
learning that contribute to the students’ overall mark in
the courses. Departments have conversations about
student marks and assessment data during department
meetings; the teachers make appropriate modifications
to course pacing, curriculum, and instructional practices
as informed by student performance on the formative
and summative assessments.
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Teacher and Student Feedback
D2.3. Indicator: Teachers provide timely, specific and descriptive feedback in order to support students in
achieving learning goals, academic standards, college- and career-readiness standards, and schoolwide
learner outcomes. Teachers also use student feedback and dialogue to monitor progress and learn about the
degree to which learning experiences are understood and relevant in preparing students for college, career,
and life.
D2.3. Prompt: Using interviews and dialogue with students, evaluate the extent to which students understand
the expected level of performance based on the standards and the schoolwide learner outcomes in relation to
preparation for college, career, and life. Evaluate the effectiveness of the student-teacher interaction and
monitoring of student progress based on teacher and student feedback.

Findings
Teachers provide a variety of feedback to students, both
formative and summative. Teachers provide written
feedback to students on their assignments. As a nonnegotiable of Grant High School, teachers have recent
student work on display in their classrooms; one of the
expectations of that practice is that teachers post written
feedback on the assignments as a prompt for the
individual student and for other students.
Feedback to students is an element of LAUSD’s Teaching
and Learning Framework. Administrators highlight this
element during formal and informal observations in
classrooms. Per the Teaching and Learning Framework,
teachers should provide both timely and specific feedback
to students that helps them revise and improve their work.
“Feedback to Students” is one of the elements on which
teachers are evaluated during the district’s formal
evaluation process. During informal observations,
administrators make note of the presence of the Grant HS
non-negotiables and also related to any feedback
observed to students during the visit. Administrators may
give warm, cool, and actionable feedback to a teacher
following an observation, in the form of observation notes
or a more structured conversation.
Other non-negotiables at Grant include teachers posting a
current agenda, standards, and learning objective each
day. This ensures that students know what they are
learning and why. Each week, students participate in a
survey related to our Schoolwide Learner Outcomes. In
the survey, the students report on something they have
done to support progress toward the focus SLO of the
week.
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Students and parents can also access Schoology to
monitor their ongoing progress related to assessment on
individual assignments and in the course. Teachers can
make annotations in Schoology to individual students to
comment on their performance on a particular task or
assessment.
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ACS WASC Category D. Standards-based Student Learning:
Assessment and Accountability:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category D are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical student learning needs (Task 2, Chapter II).
Summary (including comments about the preliminary identified critical student learning needs)

Grant uses a variety of assessments, both state-mandated and school-based
assessments to measure student learning. The data from the various assessments is
presented to and used by teachers, administrators, and coordinators to identify student
strengths and learning needs, individually and collectively. The results of state, district,
and school-based assessments is used to inform the creation of the master schedule,
the programming of students, and develop interventions such as credit recovery and
tutoring. Grant teachers have access to multiple sources of data to help improve the
instructional program.
The school maintains regular contact with parents regarding students’ progress and
learning. Online access through Schoology and the Parent Portal ensures that parents
can access student performance on state tests and also in individual classes.

Prioritize the areas of strength and growth for Category D.
Category D: Standards-based Student Learning: Assessment and Accountability: Areas of Strength

Grant’s administrative team and data coordinator provide a wide variety and range of
data to inform the the school’s instructional program and identify students who need
additional supports. Counselors, and teachers have a variety of sources of assessment
data available for them to access proactively whenever needed, including MyData,
MISIS, etc.
Grant’s Per Pupil funding and Title I funding provide sources that can be used to help
students access the instructional program when students need additional support
(tutoring, additional counselor positions, etc.).

Category D: Standards-based Student Learning: Assessment and Accountability: Areas of Growth

Grant will continue to use student performance data to identify students in need of
tutoring and intervention to reduce the failing rate in academic classes and to ensure
students remain on-track to graduate.
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Grant would benefit from additional department time to allow teachers more time to
analyze data from common assessments and identify next steps to improve student
learning and performance. Student performance data indicates that students struggle
in math and need additional support. Assessment data indicates that students with
disabilities will benefit from the school’s new full inclusion program.
Grant will continue to monitor instructional practices and student performance through
the analysis of data, student performance levels on common assessments, and review
of pass/fail rates in classes.
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Category E: School Culture and Support for Student Personal and
Academic Growth
E1. Parent and Community Engagement Criterion
The school leadership employs a wide range of strategies to encourage family, business, industry, and
community involvement, especially with the learning/teaching process.
Online Programs: iNACOL Standard Q: Parents/Guardians: In a quality online program, parents and guardians play
an integral part in their students’ educational life. They work as a team with faculty, administrators, guidance services,
and organizational support to ensure a quality educational experience for their students. [iNACOL Standard Q, 2009]

Indicators with Prompts

Regular Parent Involvement
E1.1. Indicator: The school implements strategies and processes for the regular involvement of all
stakeholder support groups in the learning and teaching process, including parents of non-English speaking,
special needs and online students.
E1.1. Prompt: Evaluate the strategies and processes for the regular involvement of the family, business,
industry, and the community, including being active partners in the learning/teaching process. Comment on
the effectiveness of involving parents of non-English speaking, special needs and online students.

Findings

Supporting Evidence

Grant has been moderately effective in the strategies and
process for involvement of family, businesses, and
community involvement.
Starting in the 2018-2019 school year, Grant has a new
Parent Teacher Student Association (PTSA). The PTSA
has members from all three mentioned stakeholder
groups. The PTSA is meant to increase parent
involvement on campus, as well as enriching
opportunities for students. Both the CPDA and Humanitas
Magnet have parent groups. The CPDA has outside
speakers that come to parent meetings to provide
supports for academic needs of both parent and student.
Grant High School has two major parent involvement
evenings, Back-to-School Night and Open House. Over
the past three years Grant has worked at increasing
parent involvement in these evenings, including asking
the stakeholders about preferred times and events to
include in the night. Using the response to surveys of
parents, Grant has ensured that the scheduled time
match these requests, along with other parent meetings
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on these nights that provide information related to parent
requests. Translation services by adult aides and
designated students are available to parents during
events. Grant has seen an increase in parent
involvement on these two major involvement nights in the
past three years.

Supporting Evidence

Grant High School has a full-time parent liaison who
works with school staff to support parent access to
services provided to families through the school and
school district. This liaison coordinates the course
offerings through our Parent Center, based upon parent
need. These courses include ESL classes, computer
classes, parenting classes, and other school courses to
support parents helping students navigate and excel in
the school system. Translation in Spanish and Armenian
(the two primary languages other than English) are
provided at parent meetings.



Grant High School also holds parent attendance meetings
that are directed towards parents of students who have
not been meeting attendance requirements /
expectations. The meetings include the importance of
school attendance, but also additional information for
parents on getting students to attend school and other
wrap-around services that could help with attendance.
Parent attendance is not as strong as desired, with
approximately 20% of invited parents attending. LAUSD’s
Parent/Community Engagement Unit provides translation
devices for simultaneous translation to allow non-English
speaking parents to participate.





Schoology posts
Parents sign-ins
Informational Fliers



ELAC Meeting
Flyers and Invitation



Schoology FAFSA
night






Parent Center
newsletters
Parent Center Fliers
Screenshots of
Parent Center
Webpage
Parent classes signin sheets

The EL program parent meeting is an informational
meeting to provide parents with information regarding
their student’s status and a place to ask questions
regarding the reclassification of students. These parent
meetings in the past were often attached to the Back to
School Night and Open House events, and also the ELAC
meetings. Attendance of LTEL parents during the
previous 5 years has been low; this school year a change
has been made in an attempt to bring more parents, the
data is still being gathered for analysis.
Family financial aid meetings have been established to
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help students and their families complete the FAFSA
forms as well as provide information in regards to college
applications, tuition, and other financial needs and
documents involved in college acceptance and
attendance. These college application and FAFSA
application meetings have high attendance rates. Last
year, 85 families attended these meetings. This year’s
meetings have not been completed at the time of writing,
and therefore have not been analyzed to compare data.

Supporting Evidence
announcements
 FAFSA night parent
sign-ins
 Translation services



In addition to the above meetings, Grant High School has
ELAC meetings. These meetings are specific to the
parents of ELs and to include their voice as stakeholders
in the school community. Parents not only receive
information on the current ELD program and additional
services offered to EL students, but volunteers and
participants are also asked for their voice on school
environment, climate, and academic curriculum shifts. At
the beginning of the school year there is often a push to
have parents join the committee, some years Grant has a
better attendance rate than others. When asked, the
parents often respond that jobs and work schedules
prevent attendance.



ELAC Meeting
Agendas
ELAC Meeting Signin sheets

Use of Community Resources
E1.2. Indicator: The school uses community resources to support student learning.
E1.2. Prompt: Evaluate to what extent the school solicits and employs business and community
resources to support and extend learning. Determine how effectively community members expertise and
services, such as professional services, business partnerships, guest speakers, job fairs, field trips to
local employers, and evaluation of student projects and classroom presentations, provide real world
applications of the learning standards and schoolwide learning outcomes.

Findings

Supporting Evidence

Grant has been moderately effective in soliciting
business and community resources to support and
extend learning.
Grant High School participates in a college fair and a
career fair. Grant will hold a career day in February 2019
with career representatives Both events bring local
opportunities onto campus for students to express
interest and receive additional information. School faculty
attend the offsite fairs to encourage participation and
provide students familiar faces and support students’
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inquiry in to schools and careers.

Supporting Evidence

Teachers at Grant High School participate in local
museum and art programs to be eligible for funded field
trips. These programs are a great way for teachers to
gain an understanding of the services the programs
provide for learning and students, supply activities to
support the learning during the field trip, and tasks to
perform during and after. Grant teachers frequently apply
for lso receives several Title I scholarships for busing
from local museums. This allows our students to visit
museums and participate in guided or self-guided tours
and extend the learning beyond the classroom.
Grant has a partnership with the American Red Cross.
Through the student body we organize four blood drives
a year.
Through our College office, many students receive
information on internships where students can
experience working in environments that they may have
interest for either career or extended learning/higher
education. The College Counselor utilizes Schoology to
announce these opportunities to the school community,
as well as posts them on bulletin boards in the office.
The Schoology announcements are available to all
students and is more accessible than previous options
prior to the use of the learning management system.
Grant has been an active site for Teen Court, a program
which brings judges and other support staff form the
courts to hear real teenage cases, and provides the
opportunity for students to be a jury of peers to the
defendant. Grant has maintained an average of 100
students to attend the Teen Court Trials, and often has a
waiting list of students who wish to attend a trial and sit
upon a jury.
The relationship with LA Valley College (LAVC) is set up
in a way that a small number of courses are taught here
on the campus each semester, setup so that Grant
students fill the class openings first.
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E2. School Environment Criterion
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is
characterized by trust, professionalism, high expectations for all students, and a focus on continuous school
improvement.
Online Programs: iNACOL Standard P: Organizational Support: A quality online program has organizational support
to oversee the instructional learning environment as it is conveyed through technology. Some organizational support
services may be distributed between the programs and other entities, depending on the physical location where the
students are taking their online courses. [iNACOL Standard P, 2009]

Indicators with Prompts

Safe, Clean, and Orderly Environment
E2.1. Indicator: The school has existing policies and regulations and uses its resources to ensure a safe,
clean, and orderly place that nurtures learning, including internet safety and Uniform Complaint Procedures.
E2.1. Prompt: Determine the extent to which the school has implemented policies and committed resources to
ensure a safe, clean, and orderly environment that nurtures learning. Evaluate the effectiveness of the
school’s practices and procedures for all aspects of student safety including: effective operating procedures for
internet safety, bullying, drug and alcohol abuse education and intervention, conflict intervention, use of
derogatory or hateful language especially in the context of race or gender, disaster preparedness and other
safety topics of local concern that may interfere with learning.

Findings
The administration works with the plant manager and
buildings and grounds crew to ensure that the campus
and its facilities are clean and operationally safe. Grant
has passed its Williams facility inspection and OEHS
(Office of Environmental Health and Safety) with
exemplary ratings.
Grant High School utilizes the LAUSD Acceptable Use
Policy to outline and highlight acceptable use of the
Internet, awareness of safety during use of the Internet,
and correct use of media sources while utilizing their
LAUSD accounts and computers on site. Students
annually sign the LAUSD Acceptable Use Policy
acknowledging their understanding of expectations. The
two deans work with the Assistant Principal over student
discipline to enforce adherence and address student
violations.
In the Grant HS Parent-Student Handbook, student
behavior and expectations are laid out. These
expectations (which include behavior, anti-bullying
expectations, conduct, and expectations for student
interactions) are also shared during our freshman
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orientation, Code of Conduct meetings, and parent
meetings held with each grade level.

Supporting Evidence
Report Card
 LAUSD Acceptable
Use Form

Grant High School also has a School Safety committee
that meets once a month. The team reviews safety
concerns, safety interventions, preparedness for
emergencies, and changes and shifts within the
community.


Grant staff has been trained for different types of
emergency events, beyond typical Fire and Earthquake
drills which follow the school safety plan for evacuation
and clearing the buildings. Emergency drills are certified
following district guidelines. Grant staff has received
annual training for lockdown and safe shooter training.



Staff Emergency Drill
evaluation
Emergency Drill
Certification



Schoolwide Child
Abuse Certification

Grant has 2 school police officers assigned to campus to
promote campus safety and security.



Grant has a Restorative Justice Teacher Advisor to
support student interventions along the lines of hateful
interactions and bullying, to help prevent future negative
exchanges. The Restorative Justice Teacher Adviser
works with groups and classes to implement strategies to
increase empathy, team-building, and other restorative
justice practices. Grant’s Peer Mediation class also
receives referrals to assist with conflict mediation.



Restorative Justice
Implementation
Survey
Peer Mediation Video
produced by film
students

All teachers participate in and annually certify Child
Abuse Awareness Training.
This school year Grant has added a partnership with the
local Van Nuys Police Department to create The
Community Police Advisory Board (CPAB). The intent is
to engage youth in preventing crimes and to participate in
community communication.

Two full-time student deans work with the Assistant
Principal who oversees Discipline and Safety to ensure
student safety and other matters. They are responsible
for the grade level Code of Conduct assemblies each
semester to communicate school expectations for
behavior and conduct. Presentations to student include
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guidelines and discussion of cyber-bullying.
In 2018 - 2019, Grant’s 9th grade students participated in
a bullying assembly with a guest speaker. Also, in 2018 2019, Grant is participating in the Sandy Hook Promise;
the PSW counselor is coordinating the school’s
involvement.

Supporting Evidence
Flyers



Title IX posters

The Title IX Complaint Managers follow district protocols
for allegations of bullying, sexual harassment, etc.
Grant’s psychologist, PSW, counseling staff, and full-time
school nurse offer referrals to students with substance
abuse issues. The PSW counselor works with students
in group and individual counseling. Outside agencies
also provide individual services to students during the
school day.
High Expectations/Concern for Students
E2.2. Indicator: The school demonstrates caring, concern, and high expectations for students in an
environment that honors individual differences and is conducive to learning.
E2.2. Prompt: Evaluate to what extent the school has created and supported an atmosphere of caring,
concern, and high expectations for students in an environment that honors individual differences. Determine
how effectively school policies, programs and procedures support student learning by examining information
such as: proportionality of discipline data, use of positive behavior strategies by staff, restorative justice
practices, celebrations of students’ heritage and ethnicity and other information or practices that support a
caring, learning environment.

Findings

Supporting Evidence

Grant has been moderately to highly effective in creating
and supporting an atmosphere of caring, concern, and
high expectations for students in an environment that
honors individual differences. Grant’s Positive Behavior
Intervention and Support program ensure that Grant offers
alternatives to negative consequences and traditional
discipline.
During the past two years, Grant High School’s
Restorative Justice Teacher Adviser helps implement
restorative justice practices, mindfulness, and positive
behavior strategies for all staff to use with their classes.
The Restorative Justice Teacher Adviser participates with
the Grant High School peer counseling program, which
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Supporting Evidence
works to resolve problems among students. The
Restorative Justice Teacher Adviser coordinates efforts
with the deans to work with students to work towards being
mindful of their actions to help divert misbehavior and less
time spent in at the Dean's’ office away from academic
time in classrooms.
 Multicultural Fair
emails
 Multicultural Fair
Grant High School hosts an annual Multicultural Fair each
photos
spring for the past 10 years. The fair was specifically
designed to share and honor the multitude of cultures we
have on campus. Clubs and student communities on
campus offer booths with the intent of sharing food and
cultural traditions. Along with the booths there are dance
exhibitions, art and technology installations, and music
 Chalk Art Festival
celebrations.
Sign-up sheet and
photos
Grant High School has also added a Chalk Art Festival.
The Festival has a theme to which students create student
created art to portray the student group world view of the
theme. The festival celebrates culture, student ability,
involves inclusion, and honors students creative ways of
 School
portraying their critical thinking skills around current events
Accountability
and timely social themes.
Report Card
Grant High School has average less than 1 suspension
per year over the past three years.



Clubs and Activities
screenshot

Grant High School has multiple cultural clubs on campus.
The clubs meet for the purpose of sharing traditions and
providing a place for them to celebrate their culture
together. The clubs are open to all students at Grant,
regardless of heritage or personal culture. The clubs hold
fundraisers during the year, participate in the Multicultural
Fair, and participate in other school functions as a group.



Armenian Genocide
Assembly photos

In recognition of our substantial Armenian population, the
student Armenian Club organizes a special Armenian
Genocide Assembly for each of the past several years.
The assembly is a commemoration of the genocide and
other historical events to provide a learning opportunity for
students who do not know about the genocide and to
honor the personal and cultural loss for a large population
on our campus.
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Supporting Evidence


In 2018, Grant participated in a Mexican-Armenian
Friendship week with various activities celebrating the
relationship between the cultures. The celebration was
organized with the Mexican and Armenian consulates and
included an assembly featuring performances and
recognizing the cultural traditions of both nations;
dignitaries from both embassies, local government, and
LAUSD attended along with approximately 1,000 Grant
students. In recognition of the work, Grant was honored to
receive the 2018 Human Relations Award from LAUSD.

Human Relations
Award Photo

Atmosphere of Trust, Respect, and Professionalism
E2.3. Indicator: The school has an atmosphere of trust, respect, and professionalism.
E2.3. Prompt: Evaluate the degree to which there is evidence of an atmosphere of trust, respect, and
professionalism. Examine the quality and consistency of communication and collaboration between and
among the school’s leadership, staff and stakeholders; this includes the degree to which stakeholders are
involved in the review of the Single Plan for Student Achievement and District’s Local Control Accountability
Plan and to what extent they are included in decision-making.

Findings

Supporting Evidence

Grant High School has been moderately effective with the
quality and consistency of communication and
collaboration between and among the school’s leadership,
staff, and stakeholders.
Grant High School utilizes a Leadership PDLC for
communication. During the meetings, leadership
discusses concerns that have been voiced through
department meetings, SLC meetings, and other
Collaboration meetings that they may be a part of. The
team discusses the issues raised, and then determines
how to continue the conversation with all stakeholders.
These leaders then return to their other departments,
SLCs, and PLCs to communicate both information, and to
further the conversation. The process is cyclical, and
ongoing, providing school site stakeholders with a voice at
the leadership table. The development of the SPSA begins
with department members contributing to discussions at
department meetings; department chairs and program
coordinators share the input from the department
members about the development of goals at the
department level.
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Supporting Evidence


Grant High School has a School Site Council (SSC) which
evaluates instructional programs and approves categorical
expenditures. SSC meets monthly and are an imperative
part of the review of SPSA and progress toward LCAP
goals; they approve the SPSA and annually evaluate the
school’s progress toward identified goals. Per guidelines,
all stakeholders are represented at SSC (certificated
teachers, students, and parent representatives). SSC
develops Grant’s Parent-Involvement Compact outlining
opportunities for parental involvement Grant; the compact
is shared with Grant’s other entities (PDLC, SBM, Parent
Center, distributed to parents, etc.).
Grant’s SBM meets once a month to discuss different
functions of instruction, student life, technology
innovations, professional development, and events
scheduled on campus. All stakeholders are represented
in SBM (administrators, teachers, the UTLA
representative, a parent, and a student).











Grant also utilizes Blackboard Connect to send messages
to parents and staff announcing and inviting them to
events and providing information about incidents on
campus. Messages are sent home via phone, e-mail, and
text in the primary languages to alert parents to upcoming
events (e.g. Open House, opportunities for extended
learning like Saturday school, or other Saturday events,
school-wide testing events, other shifts in scheduling,
etc.). Messages are also sent to parents/guardians and
staff in the case of safety-related incidents that occur on
campus to avoid rumors or misinformation being shared at
home or from student to staff interactions.
The administration and various groups on campus also
maintain a social media presence to promote
communication, build school culture, celebrate
achievements and accomplishments, and increase
positivity at Grant.
Parents and students have individual accounts on
Schoology. They receive alerts posted by administration,
counselors, and other staff about upcoming events,

247






SSC meeting
agendas
SSC sign-ins
SSC notes

SBM meeting
agendas
SSC sign-in sheets
SSC notes
Parent Involvement
Compact

Blackboard Connect
call logs
Twitter screenshots
Schoology
screenshots and
Schoology usage
logs
Website and
“contact us” form

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Findings
soliciting feedback and input, and more.

Supporting Evidence

The school website provides an additional means for
parents and community members to contact school
administration and staff.
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E3.

Personal and Academic Student Support Criterion

All students receive appropriate academic support and intervention to help ensure school, college, and career
success. Students with special talents and/or needs have access to a system of personal support services,
activities, and opportunities at the school. These are enhanced by business, industry, and the community.
Online Programs: iNACOL Standard N: Organizational Support: A quality online program has student support
services to address the various needs of students at different levels within the organization. The levels of support are
appropriate and adequate for a student’s success. [iNACOL Standard N, 2009]

Online Programs: iNACOL Standard O: Guidance Services: A quality online program has guidance services to
support students and parents to ensure success of the online program. Depending on the program, these services are
either directly provided by the program or a service provider, or in the case of supplemental programs, these services
may be provided by the local school. [iNACOL Standard O, 2009]

Indicators with Prompts

Adequate Personalized Support
E3.1. Indicator: The school has available and adequate services to support student’s academic and personal
needs.
E3.1. Prompt: Evaluate the availability and effectiveness of academic and personal support services,
including referral services, to support students in such areas as physical and mental health, and career,
academic and personal counseling, including an individualized learning plan.

Findings

Supporting Evidence

Grant High School has been effective providing support
services to students for academic and personal needs,
including social-emotional well-being.
Counselors meet with students multiple times a year.
Juniors and Seniors receive the most interaction with
counselors as their schedules and pathways need to be
ensured for college and career needs. Freshman and
Sophomores meet with their counselors a minimum of
twice a year. Counselors meet with students to review
progress toward their Individual Graduation Plan.
Students have individual accounts in Naviance, an
online software that helps students identify their college
and career goals. Each year students complete Naviance
tasks that chart a pathway toward graduation and
college. Selected tasks include Strength Explorers, Road
Trip Nation, Career Cluster Finder, and Career Interest
Profiler.
Counselors are also available to students during the day
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Supporting Evidence
for any additional needs the students may have beyond
crisis November
their academic and pathway needs. All counselors have
2017 training
been trained in managing crises; Grant academic
 Flyer about Student
counselors, PSA counselors, and the PSW attend
Health and Human
monthly professional development sessions sponsored
Services April
by LAUSD Local District--Northeast. They also attend
trainings
special trainings that highlight current issues encountered
by students. All out-of-classroom certificated staff
attended a school-site special training on suicide
prevention, crisis, and threat assessment. Administrators
attend monthly meetings at the Local District Northeast
that frequently feature training about student health and
safety issues. The school nurse and school psychologist
also attend district-sponsored professional developments
to support students’ social and emotional well-being.
Grant High School has added a Psychiatric Social
Worker (PSW) to the campus due to student mental
health being an identified need among students. The
PSW offers individual interactions, group sessions, and
other outreach to teachers and students.
In addition to the PSW, Grant has a partnership with
Bridges, an agency that provides therapists for students
with mental health needs. These individuals come to the
school site four days a week. It has been noted that there
are other days in which having them present would be
helpful with certain students who need additional mental
health supports on a more consistent basis. Academic
counselors and school administration work with the
school nurse to provide referrals to students.
Beginning in the 2015-16 school year, Grant has had a
mobile clinic on campus every Friday to provide medical
services to students and assist with sports physicals for
student athletes. The mobile clinic is available through
Mission CIty Community Network, Inc. and usually has a
waiting list to be seen. They provide a wide range of
medical services, including immunizations.
Also beginning in the 2015-16 school year, Grant
participates in the Vision to Learn program. The program
provided eye exams and glasses to students who needed
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them.

Supporting Evidence

The PSA counselors are the designated liaisons for
students in foster care, students experiencing
homelessness, and students in other “specialized
populations.” The PSA counselors helps connect
students with resources to provide access to public
transportation, medical aid, etc. When needed, he
coordinates with shelters, food banks, and agencies
providing clothing and other necessities.



Foster Youth
Achievement
Program field trips

Grant has a special PSA Counselor on site who works for
LAUSD’s Foster Youth Achievement Program dedicated
to working with foster youth and supporting their learning
needs. She coordinates special field trips and programs
for her students.
E3.1. Additional Online Instruction Prompts: Comment on the availability and adequacy of the academic
counseling, college preparation support, personal counseling, and health services provided for the students
involved in online instruction.

Findings

Supporting Evidence

N/A
Support and Intervention Strategies Used for Student Growth/Development
E3.2. Indicator: Strategies are used by the school leadership and staff to develop and implement
personalized multi-tiered intervention approaches to learning and alternative instructional options.
E3.2 Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff to
develop and implement personalized multi-tiered intervention approaches to learning and alternative
instructional options which allow access to and progress in the rigorous standards-based curriculum.

Findings

Supporting Evidence

Grant has been moderately effective with the types of
strategies used by the school leadership and staff to develop
and implement personalized multi-tiered intervention
approaches to learning.
Interventions begin with our identification of needs. A - G
Diploma Counselor, Title I Coordinator, counselors, and school
administration promote and program students in after school
intervention programs, including tutoring, “boot camps,” and
credit recovery. The A-G Diploma counselor identifies students
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who need interventions, and matches them to the type of
intervention that they need; this includes a general meeting
with students who have been identified as in need of
intervention, and is then is furthered to the next steps of
personalized need support.

Supporting Evidence
invitations

Since the addition of the A-G counselor, students have been
actively accessing credit recovery classes which helps them
get “on track to graduate.” With the support provided by the
academic counselor and the A-G counselor, some students
have been able to gain credits need faster than through
previous programs used (adult school both on and off site).
With the addition of the A-G counselor identification of
students prior to the highest level of intervention has
increased. Both teachers and students now have direct access
to information regarding on-track counseling.



Parent Portal
Screenshot



E3.2. Additional Online Instruction Prompt: Provide evidence that the processes and strategies are
effective for incoming students with regard to orientation or induction and the ongoing monitoring and support
of the students to ensure all have a full opportunity for academic success.

Findings

Supporting Evidence

N/A
Support Services – Multi-Tiered Interventions and Student Learning
E3.3. Indicator: The school leadership and staff ensure that the support services and related activities have a
direct relationship to student involvement in learning based on the schoolwide learner outcomes and academic
standards, e.g., within and outside the classroom, for all students, including the EL, high achievers, special
education, and other programs.
E3.3. Prompt: Evaluate the extent to which student learning needs are accurately identified in a timely manner
and the appropriate support and intervention services are provided. Examine how the school monitors the
effectiveness and appropriateness of intervention for each student within and outside the classroom.

Findings

Supporting Evidence

Grant High School has been effective in identifying student
learning needs and providing appropriate support.
Students with 504s and IEPs are noted through MISIS, and
teachers now have access to accommodations via the
student profile page. Teachers now have access prior to
planning for the school year what accommodations they need
to make available to students. Under Grant’s full inclusion
program, special education teachers partner with general
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education teachers to provide students access to high-quality
instruction and appropriate differentiation and interventions.
The MISIS student profile, available to teachers, also
identifies students who fall into other educational or learner
categories, such as EL and GATE students. Again, this
allows teachers to have student data available prior to the
school year beginning to ensure that differentiation
opportunities are imbedded in the lesson planning.

Supporting Evidence




Counselor binder
MISIS
counseling
communication



Student tutoring
sign-ins

The A-G counselor monitors student grades to pre-identify
students who may need additional supports. Beginning with
tutoring opportunities provided after the five week grades and
held four times a week until the semester ends. Further
monitoring occurs, checking in with students initially identified
to assess their progress and their attendance to offered
interventions. If the initial interventions fail, repeating the
course through credit recovery is offered to help put the
student back “on track” with A-G requirements and cohort
graduation.
Grant’s athletic director works with coaches to monitor
student academic success. Coaches identify students
struggling and refer them for tutoring either after school or
during Period 6. A math teacher provides dedicated support
on a rotating basis to athletes struggling in math.

E3.3. Additional Online Instruction Prompt: Evaluate the extent to which the support services and related
activities have a direct relationship to student involvement in learning with respect to equity of access,
availability of computers and internet. F

Findings

Supporting Evidence

N/A
Equitable Support to Enable All Students Access to a Rigorous Curriculum
E3.4. Indicator: Through the use of equitable support all students have access to a challenging, relevant, and
coherent curriculum.
E3.4. Prompt: Evaluate the school’s effectiveness in regularly examining demographic distribution of students
for disproportionality throughout the class offerings (e.g., master class schedule and class enrollments).

Findings

Supporting Evidence
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Supporting Evidence

Grant has been moderately effective in regularly examining
demographic distribution of students in class offerings.
The APSCS runs demographics of courses after the school
year begins. Because of the wide demographics of the
school, the demographics of the courses tends to mirror the
school demographics.
The GATE coordinator emails teachers and staff seeking
referrals and suggestions to support better identification of
this group of students. Following a district GATE priority, our
GATE Coordinator has prioritized identifying students in
demographic profiles underrepresented in our GATE
population. The data is new, and has not been analyzed as
the data continues to be gathered.
Counselors work with individual students towards an
understanding of course offerings. Grant offers a wide range
of AP classes, which allow students of all grade levels to
enroll in advanced classes. Grant’s AP coordinator and
counselors do not screen out interested students. To
support student success in AP courses, prospective students
and parents attend an informational meeting and receive
paperwork, an AP contract, and syllabi so they will
understand the rigors of the coursework. The administration
ensures that Grant offers sufficient sections of AP courses to
match student interest when designing the master schedule.
The School for Advanced Students (SAS) Coordinator works
with the administration, families, and the counselors to
ensure students are programmed into AP courses according
to student request and student-identified academic goals.



GATE
Coordinator
emails



MISIS
Counseling
communications
Counselor binder







AP Contracts
AP Score Report
AP Score Report
Five-Year
Summary

Co-Curricular Activities
E3.5. Indicator: The school ensures that there is a high level of student involvement in curricular and cocurricular activities that link to schoolwide learner outcomes, academic standards, and college- and careerreadiness standards.
E3.5. Prompt: Evaluate the availability to and involvement of students in curricular and co-curricular activities.
Determine the effectiveness of the extent to which co-curricular activities link to the schoolwide learner
outcomes and academic standards. Examine the process that the school utilizes to evaluate the level of
involvement for all students in a variety of activities.

Findings

Supporting Evidence

Grant has been moderately to highly effective in ensuring
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Findings
Supporting Evidence
the availability and involvement of students in curricular and
co-curricular activities.
Students “loop” with their counselors for all four years at
Grant to provide continuity and ensure better support.
Counselors are able to monitor student progress and
support a rigorous academic pathway for each student. In
addition, counselors can support students in their needs to
ensure that co-curricular activities are also available by
prompting students to utilize all supports in place to ensure
academic success for students.
Teachers embed the SLO expectations into tasks,
activities, and extended learning opportunities. Through
surveys we are able to assess how students are perceiving
the tasks their teachers are assigning, along with other
opportunities on campus that align to their growth as
students and to their attaining experience aligned to the
SLOs.
Grant has overlapping student government and leadership
organizations to allow more students opportunities to
participate and to organize activities accessible for all
students. Grant’s Associated Student Body (ASB)
represents the entire student body; the magnets both offer
leadership and peer mentoring opportunities. The
leadership groups have elected officers and plan student
events. School administration has made it a priority to
involve diverse representation on school leadership panels.
Extra efforts were undertaken during the past two years to
increase diversity in students nominating themselves for
office.
Grant faculty volunteer to serve as “class sponsor” to
organize activities per grade level. Interested students
attend lunchtime gatherings with the class sponsor to
promote school spirit and increase student involvement and
interaction outside the classroom.
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Counselor binder





Teacher Surveys
Student Surveys
Student Survey
Powerpoint





Screenshots of
Class Social Media
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E3.5. Additional Online Instruction Prompt: Evaluate the school’s processes to address the needs of
socialization for the students and involvement in the school. Provide evidence about the effectiveness of the
students’ involvement in school and community activities, such as clubs, yearbook, newsletter, newspaper,
field trips, volunteer work, service projects, college courses, etc.

Findings

Supporting Evidence

N/A
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ACS WASC Category E. School Culture and Support for Student
Personal and Academic Growth:
Summary, Strengths, and Growth Needs
Review all the findings and supporting evidence and summarize the degree to which the criteria in
Category E are being met.
Include comments about the degree to which these criteria impact the school’s ability to address one
or more of the identified critical student learning needs (Task 2, Chapter II).
Summary (including comments about the preliminary identified critical student learning needs)

In the area of School Culture and Support for Student Personal and Academic Growth,
Grant High School has been moderately effective. Grant’s new Schoolwide Learner
Outcomes (SLOs) better identify what stakeholders support as student learning needs
and expectations as the nation and world shift into a new generation of careers and
learning opportunities. In addition, the SLOs also added an outcome around student
interaction with fellow students, and highlights the differences of students both culturally
and academically, while also supporting that we are all equal as members of the Lancer
family. Part of the school culture of Grant has been the honoring of the many different
cultural and personal backgrounds of students. This has been a part of the Grant
School Culture for over 20 years, and something that has become more embraced over
the past ten years. As Grant has worked on making this awareness of differences a part
of our everyday school culture, we have noted that the climate has shifted to one of
more openness to the differences of others, and has been noted in the acceptance of
students as the full-inclusion process has begun on the Grant campus.
In making note that student differences are a piece of the learning process, Grant has
also extended this to bring wrap around services onto our campus, including the mobile
clinic, Bridges counseling services, the addition of staff to help support the mental
health of our students, and to positively increase staff and student relations and support
positive interactions that lead to positive behavior shifts. As we begin to deepen our
supports for students beyond the classroom, the shift has also supported our
awareness of student needs for academic purposes. Learning takes the whole child,
and supporting whole child wellness has increased our awareness of student needs,
from interventions in academics, to interventions in well-being. These practices support
a critical learning need identified in Chapter II of improving attendance. Students,
parents, teachers, and other school staff have noted that student social-emotional wellbeing, mental health, and other factors have impacted attendance. Addressing the
school culture and individual supports helps support individual students and reduces
overall chronic absenteeism.
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Prioritize the areas of strength and growth for Category E.
Category E: School Culture and Support for Student Personal and Academic Growth: Areas of
Strength





Grant provides multiple resources to support students’ socio-emotional and
physical well-being.
Students at Grant have many opportunities to become involved and feel
connected to the school
Grant’s staff provides assistance to the whole family-Parent Center, FAFSA,
Counselors meet regularly with students to discuss their academic goals and
facilitate their access to courses and programs.

Category E: School Culture and Support for Student Personal and Academic Growth: Areas of Growth




Increased access to student support options such as Peer Mediation,
Restorative Justice, PSW support groups, and counseling referrals address the
critical learning need of improved attendance.
Data review, especially academic marks, indicates that Grant will benefit from
continuing support for all students and meeting the needs of all learners,
including our students with disabilities.
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Prioritized Areas of Growth Needs from
Categories A through E
Prioritize the growth areas from the five categories.


To more adequately meet teacher’s professional development needs (particularly
in regard to technology), revise the professional development calendar to allow
more department meeting time and additional workshop/menu days.



Continue to increase student access to and availability of technology to provide
supplemental curricular materials, especially in classes such as science and
LOTE without recent textbook adoptions.



Use of Common Core math practices such as real-world applications, modeling
with math, and critiquing the thinking of others would help strengthen students’
math skills



Grant will continue to monitor instructional practices and student performance
through the analysis of data, student performance levels on common
assessments, and review of pass/fail rates in classes.



Data review, especially academic marks, indicates that Grant will benefit from
continuing support for all students and meeting the needs of all learners,
including our students with disabilities.



As identified by student achievement levels on SBAC and academic marks,
students with disabilities will benefit from Grant’s inclusion program as the
general education teachers continue to co-plan with special education partners
and find ways to differentiate the high-quality instruction.
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Chapter IV
Summary from Analysis of
Identified Critical Student
Learning Needs
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Chapter IV: Summary from Analysis of Identified Critical Student
Learning Needs
Summarize the identified critical student learning needs based on profile and Focus Group findings.

Based on the analysis of student performance data and current classroom
observations, Grant High School identifies three critical learner needs:
1. Improve student attendance
Students at Grant High School continue to struggle with attendance issues.
Grant High School has two Pupil Services Attendance Counselors (PSAs) to
work with at-risk and chronically absent students and support improved
attendance across the student body. In addition, beginning in 2018 – 2019,
Grant has a full-time Psychiatric Social Worker (PSW) to provide increased
social-emotional support for students. Teachers participate in monthly Parent
Communication Meetings to make parent contacts for students with absences.
Monthly attendance intervention meetings will be held during 2018 – 2019 for
students whose attendance is not on target with the district expectations. Each
semester, parents were mandated to attend meetings with the administration
and PSA Counselors to encourage improved student attendance.
During 2017 – 2018, Grant students improved their monthly attendance rate
compared to prior year rates during spring semester; however, the rate of
chronically absent students continues to be above local district targets. Student
attendance is a critical component for student learning and achievement; LAUSD
has identified attendance as a priority for all schools and introduced a new
attendance campaign called, “I Rise. I Attend. I Matter.”

2. Increase student achievement in math
Math continues to be an area of focus for Los Angeles Unified School District
and specifically for Grant High School. During the 2017 – 2018, school year,
Grant High School showed dramatic gains in student achievement as measured
by the SBAC. Student performance level rose from 16% to 33%. Despite these
gains, student achievement in math remains below state averages; as an
additional point of concern, D + F rates in math classes continue to be above
district averages.
In 2017 – 2018, Grant hired a part-time math instructional coach to work with the
department on improving math department instructional practices, creating a
pacing plan to refine the scope and sequence of the instructional material,
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streamlining the use of common assessments to inform re-teaching, and
regularly analyzing student performance data. The math coach observes
teachers within the department and provides non-evaluative feedback; notes
from her observations inform her planning during department meetings.

Pass/Fail rates shows that Grant High School students have been successful in
alternative math classes such as Introduction to Data Science (IDS) and the new
Transition to College Mathematics and Statistics (TCMS). Due to the successful
pass rates and the professional opinions of the teachers offering the courses,
Grant increased its number of sections for both math classes. IDS provides an
alternate validation pathway for students who struggled in Algebra II; TCMS
provides a fourth year math option for students who might not otherwise take a
fourth year of math and helps prepare them for college level math classes they
will take post-graduation.

3. Support student achievement for Students with Disabilities
Data analysis shows that students with disabilities perform at lower rates than
their peers on standardized tests such as SBAC, even when provided with
appropriate accommodations, and D + F rates were higher than their peers.
Programming students into the Least Restrictive Environment is a state and
district priority, as described in LCAP goals. Professional conversations with
educators at other schools within the district led Grant to exploring an inclusion
program for Students with Disabilities. At those schools where Students with
Disabilities were taught by co-teachers in a general education setting, the data
revealed dramatic increased student achievement across all subject areas with
co-teaching. The general education teacher is the content area expert; the
special education teacher provides appropriate differentiation and
accommodations for SWD and others who benefit from the increased support.
At Grant, students in the Special Day Program were placed alongside their
general education peers in a pilot program in 2017-2018 for World History and
US History. During the period studied, the focus students passed at a higher
rate than students outside the inclusion pilot. While the pilot program at Grant
was ongoing, administrators, coordinators, and teachers visited similar schools
who have a wider inclusion program to study and learn from their best practices;
Grant’s full inclusion program began schoolwide in 2018 – 2019 following a
period of planning and the forming of the collaboration teams. The
administration planned the master schedule for 2018 – 2019 around the
inclusion principles. To assist in the transitional period, teams of co-teachers are
provided supplemental pay for collaboration and planning to support curriculum
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development and enhanced inclusive practices with the goal of improving
student achievement.

263

Ulysses S. Grant High School ACS WASC/CDE Self-Study Report

Chapter V
Schoolwide Action Plan
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Chapter V: Schoolwide Action Plan
A.
B.
C.

Revise the single schoolwide action plan, i.e., Single Plan for Student Achievement. Ensure the
plan is aligned with the Local Control and Accountability Plan.
State any additional specific strategies to be used by staff within each subject area/support
program to support sections of the schoolwide action plan.
Describe the school’s follow-up process, ensuring an ongoing improvement process.

Formal action plans from each Home Group are not necessary; the critical emphasis is the consensus and
commitment from all stakeholders to implementing the various sections of the schoolwide action plan.

Based on schoolwide data and the input from Grant’s stakeholder groups in addition to
the district’s mission statement and goals, Grant High School has identified the
following goals to address the critical learner needs of our students.
Goal 1: The four-year cohort graduation rate will increase by four percentage points
from 82% in 2016 to 86% in Spring 2019.
Goal 2: Students performing at “Meets” or “Exceeds” standards in ELA as measured by
SBAC will increase by 10 percentage points from 42% in Spring 2017 to 65% in Spring
2019.
Goal 3: Students performing at “Meets” or “Exceeds” standards in math as measured by
SBAC will increase by 10 percentage points from 17% in Spring 2017 to 40% by Spring
2019.
Goal 4: The English Learner subgroup will increase its reclassification rate by four
percentage points from 15.9% in 2017 – 2018 to 25% in 2018 – 2019.
Goal 5: The percentage of parents that participate in the School Experience Survey as
indicated in the School Report Card will increase from 44% in 2015 – 2016 to 64% by
June 2019 for an increase of 20 percentage points.
Goal #6: Increase the percentage of students with 96% or better attendance to 70% by
June 2019, with an increase of 6 percentage points from 64% in 2017 – 2018 as
indicated in MyData.
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Goal 1: The four-year cohort graduation rate will increase by four percentage points
from 82% in 2016 to 86% in Spring 2019.
Task

Monitoring

Administrators, counselors, coordinators, and
other out-of-classroom support personnel will
provide training for all staff, and hold
meetings/assemblies with students to discuss
A-G and other graduation requirements, as well
as supports offered at the school for students.
Teachers will be provided PD opportunities
during and outside their regular assignment that
include SDAIE strategies, culturally relevant and
responsive education, scaffolding, and others
supports to increase the number of students
mastering the content standards during first
teaching.

The administrators
08/13/2018
will monitor PD sign06/07/2019
in sheets for teacher
and staff participation,
observe
classroom teaching,
and will monitor
student
achievement on a
regular basis (4x per
semester).

Math instructional Coach will provide
professional development to teachers regarding
math common core instruction in and outside of
the regular assignment.

PD evaluations will be 08/13/2018
provided and
06/07/2019
reviewed.

Teachers will:
 Implement effective first teaching practices
within the classrooms.
 Analyze their students’ academic
performance data (formative assessments,
class assignments, and homework
assignments) to monitor student progress
and identify students who would benefit
from tutoring and other supports.
 Use assessment data to address student
knowledge gaps and offer intervention
within the classroom.
 Refer students for tutoring and other
supports as needed.

Administrators will
Ongoing
conduct routine,
informal classroom
observations and
provide feedback to
teachers; provide
targeted professional
development
workshops as
indicated; provide
dedicated time during
professional
development
sessions for data
analysis of student
progress and
achievement on
common
assessments. Math
instructional coach,
newcomer coach, and
out-of-classroom
personnel will support
teachers’
implementation of
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Goal 1: The four-year cohort graduation rate will increase by four percentage points
from 82% in 2016 to 86% in Spring 2019.
Task

Monitoring

Timeline

effective instructional
strategies.
Teacher assistants will support small group
instruction under the supervision of a highly
qualified teacher.
Counselors make class presentations regarding
graduation requirements.

Counselors will meet with individual students
annually to review progress toward graduation,
program students for credit recovery
opportunities as needed, and plan student
programs for following year.
A – G Diploma Program Counselor will meet
with groups of students and individual at-risk
students to reengage students who are not on
track to meeting the A-G requirements,
recommend interventions, facilitate enrollment
in appropriate educational programs, and
provide support for students as indicated.
The counselors, PSA Counselors, teachers,
categorical program adviser, coordinators, and
administrators will analyze data to determine
student needs, at-risk factors for graduation,
and program students in appropriate A-G
courses and intervention opportunities.

The Principal, categorical program adviser,
Assistant Principal Secondary Counseling
Services, counselors, and A-G Diploma
Program Counselor collaborate and continue to
provide an after school/Saturday Credit
Recovery program for students not on-track for
graduation requirements. Counselors will
program students identified as not on-track in
the credit recovery classes; course work is
267

Ongoing

Counselors document
in MISIS as a
Counseling
Communication;
monitoring by
APSCS.
Counselors document
in MISIS as a
Counseling
Communication;
monitoring by
APSCS.
APSCS will supervise
the A – G counselor;
A – G counselor will
document student
supports in MISIS as
Counseling
Communications.

Annual visits
to English
classrooms

Administrators and
counselors will
monitor on-track
graduation reports
and academic marks
and review
intervention services’
participation.
CPA, counselors, and
administrators will
analyze student
academic
achievement data
(student
grades/report card)
monitor credit
recovery course

Ongoing

Spring
semester

Ongoing.

Ongoing
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Goal 1: The four-year cohort graduation rate will increase by four percentage points
from 82% in 2016 to 86% in Spring 2019.
Task

Monitoring

offered across all grade levels and among the
core academic content areas.

completion.

Tutoring for at risk students to meet graduation
and A-G requirements provided after-school and
before school. (Tutoring funding provided by
categorical program and arc after-school
program.)

Categorical Program
Adviser, counselors,
and administrators
will analyze student
academic
achievement data
and review
intervention services
participation by at-risk
students.

Categorical Program Adviser and APSCS will
Administration
coordinate parent workshops required for
matriculation and graduation along with A-G and
California Accountability Dashboard.
Counselors and the college counselor will hold
informational meetings in the evenings for
various grade levels to inform students and
families of post-secondary opportunities,
preparation, and financial assistance.
Counselors, teachers, and coordinators will
Administration
facilitate workshops (during and beyond the
school day) with parents and school personnel
as a means of helping students with emotional
and personal problems that may interfere with
their learning and success in school.

Timeline

Ongoing

Ongoing

Ongoing

Goal 2: Students performing at “Meets” or “Exceeds” standards in ELA as measured by
the SBAC will increase by 10 percentage points from 42% in Spring 2017 to 65% in
Spring 2019.
Task

Monitoring

Timeline

Provide professional development opportunities
to assist teachers’ use of the newly adopted
ELA textbook and its resources, writing
instruction, and active reading strategies.
Provide opportunities for teachers in coteaching relationships to collaborate together to
meet the needs of students.

The department chair
will collaborate with
the administrative
team to plan and
deliver professional
development
sessions. The
department chairs

Ongoing
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Goal 2: Students performing at “Meets” or “Exceeds” standards in ELA as measured by
the SBAC will increase by 10 percentage points from 42% in Spring 2017 to 65% in
Spring 2019.
Task

Monitoring

To elicit critical thinking and deeper
understanding of texts and other content,
professional development will focus on specific
strategies for the implementation of discussion
techniques, student engagement, and
productive groups.

and facilitators will
administer evaluation
sheets after each
professional
development
meeting. The
administrative team
will monitor the
evaluations to refine
delivery of and inform
for future
sessions/needs. An
administrator will
attend professional
development
meetings. The
principal and other
administrators
will conduct
classroom
observations to
ensure that teachers
are implementing the
strategies presented
during professional
development
sessions.

Teachers in all content areas will receive
professional development on supporting the
ELA standards, particularly the Common Core
ELA Literacy Strands.
Professional Development focus will be on:
 Cooperative Learning
 Close Reading
 Constructive Conversations
 Best Practices demonstrations
 Vertical articulation
 Development and implementation of
common assessments
 Analysis of data from common
assessments
 Calibration of grading for student work
products and other common
assessments
 Collaborate with other academic
departments regarding teaching writing,
close reading, etc.
Staff members will also attend training
opportunities in order to gather strategies and
innovations in ELA for differentiating instruction
to target at-risk students. Attendees will then
present these strategies to others within their
departments, grade levels, and / or school wide.

Teachers are provided opportunities to
collaborate outside their regular assignment to
enhance CCSS lessons and strategies and plan
with co-teachers. Teachers will be released
269

Administrators will
monitor training
attendance and
conference
attendees’
presentation of
strategies/information
to their departments
and/or SLCs.
Administrators will
conduct classroom
observations to
ensure that teachers

Timeline

Ongoing

Ongoing
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Goal 2: Students performing at “Meets” or “Exceeds” standards in ELA as measured by
the SBAC will increase by 10 percentage points from 42% in Spring 2017 to 65% in
Spring 2019.
Task

Monitoring

develop CCSS curricular units and lessons that
engage at-risk students in learning, analyze
student data to assess the needs of their
students, and stay current on the latest
developments in education.

Timeline

use a myriad of
teaching strategies
that incorporate all
learners. Teachers
submit agendas, signin sheets, and lesson
plans created during
their planning time.
Follow teaching and learning cycle to promote a The administrative
Ongoing
professional learning culture by providing time
team has identified
for teachers, para-professionals, and other staff common data
to meet by grade levels, departments, and SLCs protocols for teachers
in order to:
to use.
Administrators attend
 Analyze data of student work
department planning
 Plan differentiated lessons which
and collaboration
incorporate the instructional strategies
sessions during PD
learned during the various professional
time.
development opportunities.
 Reflect and determine the effectiveness
of lessons as a tool for re-teaching and
assessing student needs
Teachers will participate in Instructional Rounds Teachers complete
Twice each
to observe effective classroom practices.
evaluation sheets
semester
after each activity;
results and reflections
will be shared with
PDLC and the
administrative team.
Teachers will participate in gallery walks of
Administrative team
Once each
student work and calibrate their rubrics for
will monitor for
semester
grade-level rigor and appropriateness.
teacher
participation/results
from evaluation
sheets completed by
teachers will be
shared with PDLC
after the gallery
walks.
Effective classroom instruction will include:
The teachers,
Ongoing
counselors, and
 students engaged in high-level, textadministrators will
based discussions
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Goal 2: Students performing at “Meets” or “Exceeds” standards in ELA as measured by
the SBAC will increase by 10 percentage points from 42% in Spring 2017 to 65% in
Spring 2019.
Task

Monitoring




student analysis of content
students constructing viable arguments
and critiquing the reasoning of others
 frequent opportunities for students to
write
 students writing to purposeful prompts
 teachers using common academic
language/terms that is aligned with SBAC
across grade levels
 teachers structuring purposeful and
productive groups
 using graphic organizers
 checking for student understanding
 mastery grading practices
CSR teachers (ELA – grade 9) will be funded to
support reduced class size to close the
achievement gap, and to provide more
immediate individualized interventions and
differentiated instruction to students in English.

Inclusive model applied to SDC classes allows
students’ access to least restrictive environment
for high-quality instruction by content level
teachers and teachers who specialize in
differentiating for different learners.

Counselors, categorical program adviser (CPA),
A – G Diploma Program counselor, and
teachers will analyze data to determine student
needs, at-risk factors for graduation, and
program students in appropriate ELA courses
and intervention opportunities.
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Timeline

monitor graduation
progress through ELA
course completion.

The administrative
team will conduct
classroom
observations
to ensure student
progress and teacher
accountability.
Administrators and
Special Education
coordinator will
monitor teacher
assignments.
Administrators will
conduct classroom
observations and
provide feedback to
teachers.
Counselors and
administrators will
analyze student
academic
achievement data
(Core class
completion – student
grades/report card)
and
review intervention

Ongoing

Ongoing

Ongoing
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Goal 2: Students performing at “Meets” or “Exceeds” standards in ELA as measured by
the SBAC will increase by 10 percentage points from 42% in Spring 2017 to 65% in
Spring 2019.
Task

Monitoring

Teachers will use the common assessments,
SBAC Interim Assessment Benchmarks, and
other data to identify students in need of
support for supplemental instruction. Identified
students will be scheduled for SBAC Boot
Camp, which precedes SBAC Summative
administration. The CPA will work with the
testing coordinator and counselors to program
students in the two-week program.
Teachers will use Schoology to keep parents
and students informed of the students’
academic progress in class. Teachers will
provide resources such as math videos, reading
materials, etc. via the school website and
Schoology. Notices regarding upcoming tests
and quizzes will also be posted by teachers.

services participation
by at-risk students
CPA, testing
coordinator, and
administrative team
will ensure that
students are
programmed for the
SBAC Boot Camp.

The administrative
team will monitor
Schoology teacher
usage to ensure that
teachers are using
the web-based
program to provide
additional/out of
classroom supports.
Teachers, students, and parents are able to use Administrators will
the Schoology and Blackboard/Connect-Ed to
review parent
facilitate direct contact with parents about
participation through
students’ academic progress.
Schoology, Parent
Portal, and ConnectEd usage reports.
Students and parents can access the school
Principal will monitor
website and the Grant HS app to facilitate
parent engagement
contact with teachers, counselors, and
through the number
administrators and be aware of important dates of times our website
and events to increase student achievement.
is viewed through
Google Analytic
(report).
Grant’s inclusion program will ensure that SWD Administration will
have access to high-quality instruction from both conduct regular
teachers highly qualified in English/Language
classroom
Arts as well as teachers trained and highly
observations and
qualified in differentiating instruction and
provide support to coaccommodating students with varied learning
teaching learning
needs.
teams.
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Timeline

Fall and
Spring
Semester

Ongoing

Monthly

Monthly

Ongoing
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Goal 3: Students performing at “Meets” or “Exceeds” standards in math as measured by
the SBAC will increase by 20% from 14% in Spring 2016 to 40% by Spring of 2019.
Task

Monitoring

Timeline

In order to support all of our significant
subgroups to access the Common Core State
Standards, we will provide teachers and staff
professional learning to accelerate proficiency
for our socioeconomically disadvantaged,
standard English learners (SELs), English
Learners (ELs), and students with disabilities
(SWD). To obtain critical thinking and deeper
understanding with texts and other content,
professional development will focus on specific
strategies for the implementation of standardsbased projects and lessons, activities and
assignments, and student engagement
strategies. Professional development will be
held during the school day or beyond the
regular day for departments and grade-level
SLCs. Professional Development focus will
include:
 Math Practices and developing CCSS
units that help at-risk students reach
proficiency
 Cognitively guided instruction
 Cooperative learning (Think/Pair/Share),
purposeful student grouping
 Content vocabulary acquisition
 Differentiating instruction for at-risk
students designed for CCSS, such as
scaffolding
 Developing CCSS student projects

Principal will monitor
PD topics, agendas,
and
sign-ins for teacher
attendance and
participation

Ongoing

PD teacher x/z time will enable teachers and
staff to participate in professional development
to plan and effectively implement lessons aimed
at all significant subgroups including at-risk
students for the delivery of quadratic equations,
polynomials / rational expression, logic and
geometric proofs, exponents and logarithms as
well as rational numbers.
 Develop CCSS curricular units and

Administrators will
ensure that every
teacher
implements strategies
learned during
professional
development into
daily lessons;
measured through

Ongoing
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Goal 3: Students performing at “Meets” or “Exceeds” standards in math as measured by
the SBAC will increase by 20% from 14% in Spring 2016 to 40% by Spring of 2019.
Task

Monitoring
lessons that engage students of all
abilities

Timeline

weekly classroom
observations and
constructive
feedback.

A part-time math instructional coach will assist
with the curriculum and instructional practices in
the math department, work with teachers to
create a pacing plan for each math course,
refine the implementation of math department
common assessments and use of data, attend
district math cadre meetings, and provide
focused professional development sessions.
Teachers will be provided opportunities for data
analysis and course-level planning:
 To identify students struggling in Math
and collaborate on re-teaching strategies
 Analyze data from common
assessments; identifying at-risk students
and student learning gaps
 Analyze distribution of academic marks,
aggregate and disaggregated for
subgroups
Provide conference attendance opportunities
specific to Math (for example, California
Mathematics Counsel Conference).
 Funds will be used to pay registration
fees and conference attendance-related
expenses for teachers in the math
department to obtain strategies in
differentiating instruction for all
significant sub groups in CCSS
mathematics instruction and intervention
strategies to support student acquisition
of math skills in order to close the
achievement gap.

Assistant Principal
Ongoing
over math department
supervises the math
coach and reviews a
copy of coach’s
monthly logs.

Class size reduction teachers in Algebra I (9th
grade) will reduce large class sizes to ensure all
students have the opportunity to get
individualized attention and increase their

Administration and
CPA
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Administration and
math coach

Monthly

Administration and
CPA

Summer
2015
Summer
2016
Summer
2017
Summer
2018

Ongoing
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Goal 3: Students performing at “Meets” or “Exceeds” standards in math as measured by
the SBAC will increase by 20% from 14% in Spring 2016 to 40% by Spring of 2019.
Task

Monitoring

Timeline

Teacher assistants provide instructional support
to students at risk of not meeting mathematics
standards under the direct supervision of a
highly qualified teacher. Teacher assistants will
be used in various ways, including working with
small groups of students requiring assistance in
areas/skills presented by teacher. Emphasis will
be made in acquiring teacher assistants that
speak the language of the major subgroups
(Spanish/Armenian).

EL Coordinator,
SPED Coordinator,
and Administration

Ongoing

School purchases instructional materials such
as calculators, math manipulatives, journals,
workbooks to support math instruction.

CPA

Ongoing

Teacher Tutor time will be provided for teachers
to tutor students after school and on Saturdays.
At-risk students will be targeted but tutoring will
be available to all students. Teachers will
provide one-on-one assistance to ensure that
students receive the additional support they
require in order to master the CCSS math
standards.

Administration and
CPA

Ongoing

Teachers will use the common assessments,
SBAC Interim Assessments, and other data to
identify students in need of support for
supplemental instruction. Identified students will
be scheduled for SBAC Boot Camp, which
precedes SBAC administration. The CPA will
work with the testing coordinator and counselors
to program students in the two week program.

Administration, CPA,
math teachers will
identify students.
Administration and
counselors will
program them for
SBAC Boot Camp
and other
tutoring/credit
recovery.

Ongoing

Administration

Fall 2017
and Spring
2018

understanding of the instructional material.

Software License Maintenance – for ALEKS a
computer based online math program that
adjusts the level of questing based on student
knowledge, it provides remediation and practice
providing additional support students may need.
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Goal 3: Students performing at “Meets” or “Exceeds” standards in math as measured by
the SBAC will increase by 20% from 14% in Spring 2016 to 40% by Spring of 2019.
Task

Monitoring

Timeline

Parents will continue to be notified of student
academic progress in math through the four
grading periods. Additionally, parents will be
notified of tutoring opportunities for their
students through the school website,
Schoology, Connect Ed messages, and flyers.

Teachers

Ongoing

Release time provided for teachers to conduct a
lesson study process facilitated by the math
instructional coach and math specialist from our
local district.
Mastery Grading training provided to math
teacher during the year and during the summer
to support a grading approach to increase
student motivation and learning.
Department-wide use of common warm-ups for
each math course modeled after SBAC release
questions will help focus and align instruction to
CCSS for math.
Teachers will use Schoology to keep parents
and students informed of the students’
academic progress in class. Teachers will
provide resources such as math videos, reading
materials, etc. via the school website and
Schoology. Notices regarding upcoming tests
and quizzes will also be posted by teachers.

Administration

Fall and
Spring
Semester

Administration

Spring 2018
– Fall 2018

Assistant Principal
that supervises math
and math coach.

Weekly

The administrative
team will monitor
Schoology teacher
usage to ensure that
teachers are using
the web-based
program to provide
additional/out of
classroom supports.
Administrators will
review parent
participation through
Schoology, Parent
Portal, and ConnectEd usage reports.
Principal will monitor
parent engagement
through the number
of times our website
is viewed through
Google Analytic
(report).

Ongoing

Teachers, students, and parents are able to use
the Schoology and Blackboard/Connect-Ed to
facilitate direct contact with parents about
students’ academic progress.

Students and parents can access the school
website and the Grant HS app to facilitate
contact with teachers, counselors, and
administrators and be aware of important dates
and events to increase student achievement.
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Ongoing

Ongoing
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Goal 3: Students performing at “Meets” or “Exceeds” standards in math as measured by
the SBAC will increase by 20% from 14% in Spring 2016 to 40% by Spring of 2019.
Task

Monitoring

Timeline

Grant’s inclusion program will ensure that SWD
have access to high-quality instruction from both
teachers highly qualified in mathematics as well
as teachers trained and highly qualified in
differentiating instruction and accommodating
from students with varied learning needs.

Administration will
conduct regular
classroom
observations and
provide support to coteaching learning
teams.

Ongoing

Goal 4: The English Learner subgroup will increase its reclassification rate by to 25% in
2018 – 2019.
Task

Monitoring

Timeline

Newcomer coach works with teachers and
school personnel to increase the quality of
instruction and train teachers in high-leverage
teaching strategies to increase students’ rate of
English language acquisition. Dedicated
professional development time for teachers of
newcomers and long-term English learners
(LTELs) helps teachers collaborate on lessons
and refine their use of strategies to promote
English language development.

Administration, the
TSP Adviser, and the
newcomer coach will
plan and monitor PD
sessions. Teachers
will complete
evaluations following
each PD session to
inform ongoing
needs.

Ongoing

A focused summer bridge program for
newcomers accelerates English language
development through use of specific protocols,
project-based learning, and other concentrated
language development activities.

APSCS and
Ongoing
counselors will ensure
that students are
appropriately
programmed into
courses offered.

New textbook adoption for English learners
provides enhanced curricular materials and
academic structures.

Administration will
Fall 2018
ensure that all
students are assigned
the appropriate
textbooks for their
courses.

Expanded access to technology such as
Chromebook carts allows students to increase
language acquisition through multi-media
projects and other interactive supports.

Administration will
coordinate with the
school’s technology
team to ensure EL
students have access
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Ongoing
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Goal 4: The English Learner subgroup will increase its reclassification rate by to 25% in
2018 – 2019.
Task

Monitoring

Timeline

to Chromebook carts
and computer labs.
Reclassification celebrations and other
recognitions motivate students to make
progress in English language development.

EL Cadre, supported by Newcomer Coach and
TSP Adviser, are working to highlight Best
Practices, focus on Designated and Integrated
ELD instruction, Monitor student progress and
success towards reclassification,
Implementation of ELD curriculums at
appropriate levels.

Administration, the
TSP adviser, and
CPA will organize
activities and monitor
student progress.
Administration and
TSP Adviser

Ongoing

Ongoing

Goal 5: The percentage of parents that participate in the School Experience Survey will
increase from 44% in 2015-16 to 64% by June 2019.
Task

Monitoring

Community Rep., CPA, and other school
personnel will create a welcoming environment
to engage parents and provide them with
meaningful opportunities get involved through
strategies such as the ones listed below:

Opportunities for parental involvement
have increased with the expansion of
our standing leadership committees:
SSC, ELAC and SBM.

Encouraging parents to become
active members and/or volunteers on
SBM and SSC school leadership
decision making committees. As well
as in ELAC, an advisory committee.

Inviting parents to participate in
classes, trainings and conferences
offered through the Parent Center or
provided by the district. Course
offerings by our parent center are
determined by studying Parents’

Principal and CPA will Weekly
monitor parent center
activities on a weekly
basis as well as
workshop/class signin sheets.

278

Timeline
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Goal 5: The percentage of parents that participate in the School Experience Survey will
increase from 44% in 2015-16 to 64% by June 2019.
Task

Monitoring

Needs Surveys and in direct response
to parental request.

We will continue to offer Coffee with
the Principal on a monthly basis,
including both morning and evening
meetings. The principal will provide
updates on school activities/events,
academic progress, and schoolwide
issues.

Scheduling and recruiting of Parents
to attend conferences, Back to School
Night, Open House, and through
mailings and Connect Ed.

Scheduling Counselor/ Dean / Parent
conferences to deal with specific
student needs by direct
communication with parents.
Contracted Instructional Service funds for
contracts with firms providing instructional
programs/services. The Parent Ed Agency LLC
will provide classes to parents/community
members to increase parental involvement in
students’ education (computer classes, English
language workshops, etc.).

Principal and CPA will Ongoing
monitor the parent
center
classes and
workshops offered
throughout the
school year.

Community informational meetings, personal
telephone calls, and computerized informational
updates will continue to be used as
communication tools to increase parental
awareness and involvement.
 Informational meetings will be conducted
by the Principal, our administrative staff,
our College Counselor, our athletic
coaches and Program Coordinators to
inform parents about important topics,
including but not limited to the following:
o Individual Graduation Plans
o A through G requirements.
o Financial Aid Workshops
o Advanced Placement program
o Assistance with college application
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Principal, Counselors
and CPA will monitor
the communications
systems in place on a
weekly
basis.

Timeline

Weekly
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Goal 5: The percentage of parents that participate in the School Experience Survey will
increase from 44% in 2015-16 to 64% by June 2019.
Task







Monitoring

Timeline

process
o Attendance intervention
Improved computerized communication
via Connect Ed (including voice, text, and
e-mail messages).
Schoology and Parent Portal, the
district’s online learning management
system allows parents direct access to
students’ course work and progress, and
the school website facilitate parents
having the information needed to talk to
their child’s teacher about their grades.
School website
Social Media accounts

Goal 6: Increase the percentage of students with 96% or better attendance rate to 70%
by June 2019.
Task

Monitoring

Timeline

Attendance data will be presented/shared with
all stakeholders, during professional
development time in departments, SLCs, and
the Professional Development Leadership
Committee (PDLC). All groups will analyze
student attendance data and develop strategies
to increase overall student attendance.
Teachers will share best practices for having
higher attendance rates.
Teachers call targeted parents of students with
less than proficient attendance rates during
Parent Communication Meetings. Calls are
logged on paper and in MISIS contact log.
Increased students’ sense of belonging has a
positive effect on attendance, academic
performance, and
participation in social activities

PSA Counselors

By June
2019

Administration
Academic Counselors
Teachers
PDLC
Administration and
PSA Counselors

Monthly

Administration

Ongoing

Teachers
PSA Counselors
PSW
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Goal 6: Increase the percentage of students with 96% or better attendance rate to 70%
by June 2019.
Task

Monitoring

Timeline

Restorative Justice
Teacher Adviser
PSA counselor, counselors, Title I Coordinator,
and collaborate to identify at risk students,
including the following significant sub groups:
socially economically disadvantaged, English
Learners (ELs), and students with disabilities
(SWD), foster youth, students experiencing
homelessness, and others that are struggling
with attendance with the goal of providing
support systems to increase their attendance
rate.
Attendance rate support systems include:
 Teachers will call home upon the 3rd
consecutive absence for any of their
students.
 One-on-one student conferences with
PSA Counselor and/or academic
counselor.
 Reaching out to parents through phone
calls by PSA Counselor, counselors,
community representative, as well as the
automated LAUSD system will be made
to inform parents of student attendance
concerns. Conference with parents to
provide additional support that may
include referrals to various outside
agencies determined by student/family
need will be conducted by school
personnel.
 Coordinating informational/support
meetings for students and parents
experiencing attendance challenges.

Administration

Teachers establish high attendance
expectations and provide high-quality
instruction.

Administration

Increase student body activities planned by
student organizations. Lunch time student lead
activities will be conducted at the outdoor stage
providing a positive venue for student
interactions. Entertainment activities,

Administration; ASB.

Ongoing

PSA Counselors
Academic Counselors
Title I Coordinator
PSW
Administration

Ongoing

Teachers

PSA Counselors

Academic Counselors

PSW

Ongoing

Teachers
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Ongoing
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Goal 6: Increase the percentage of students with 96% or better attendance rate to 70%
by June 2019.
Task
competitions, and pep rallies will increase
students’ sense of belonging which leads to an
increase in student attendance.
Continue attendance reward system within the
classroom and schoolwide to provide incentives
for students to improve attendance. Students
with perfect attendance are recognized through
assemblies and other student activities.
A full-time school nurse, mental health
counseling services, the convenience of the
community medical van on campus each Friday
help ensure that students have access to
medical care and treatment. Additional services
like vision screening, Operation Bright Smile
(dental work), and others provide Proactive
primary care without students missing additional
time by leaving campus and ensure.
Parent workshops regarding attendance and its
link to student academic performance, A-G
requirements, graduation requirements, the use
of Schoology, the school’s website
www.granths.org, and Bullying Awareness will
be scheduled.
Information regarding outside resources such as
community clinics will be provided by the parent
center, counselors, school nurse, PSA
counselors, and the school psychologist.

Monitoring

Timeline

Administration

Monthly and
Ongoing

PSA Counselors
Teachers
Administration

Parent Community
Representative

Ongoing

Ongoing

Title I Coordinator

Parent Community
Representative

Ongoing

Academic Counselors

PSA Counselors
School psychologist
Two full-time PSA counselors, a Foster Youth
PSA Counselor, and other support staff help
identify students who belong to specialized
populations (homeless, foster, probation, etc.)
get access to additional services such as food,
shelter, clothing, and transportation to support
positive attendance rates.
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Administration,
counselors.

Ongoing
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As Grant works toward meeting the goals outlined on the Single Plan for Student
Achievement and the critical student learning needs based on the profile and Focus
Group findings, Grant will continue to monitor the implementation of the outlined tasks
and analyze progress. The school’s data coordinator will provide data to the
administration and PDLC; data will also be shared with the departments and
collaboration teams monthly. Teachers, counselors, coordinators, and staff-members
will use the established protocols to reflect on and evaluate the data and its
implications. Year-end and summative data will be presented to relevant groups and
stakeholders. The administration, SSC, PDLC, and other leadership councils will
evaluate the efficacy of the school programs and consider modifications, adjustments,
and improvements as indicated.
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Appendices:
A. Local Control and Accountability Plan (LCAP): This includes a five page summary at
the beginning of the plan. The district LCAP is posted on each district’s website;
provide link Results of student questionnaire/interviews
B. Results of student questionnaire/interviews
C. Results of parent/community questionnaire/interviews
D. The most recent California Healthy Kids Survey
E.
F.
G.
H.
I.
J.
K.
L.
M.
N.
O.

Master schedule
Approved AP course list: https://apcourseaudit.epiconline.org/ledger/
UC a–g approved course list: https://doorways.ucop.edu/list/app/home/
Additional details of school programs, e.g., online instruction, college- and careerreadiness programs, partnership academies, IB, AVID
California School Dashboard performance indicators
School accountability report card (SARC)
CBEDS school information form
Graduation requirements
Any pertinent additional data (or have on exhibit during the visit)
Budgetary information, including school budget
Glossary of terms unique to the school.
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