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Demographics
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SuperintendentMichael Vuckovich
Director of Special EducatipRoberta Mack

Planning Process

The Indiana Area School District utilizes a Comprehensive Planning system that incorporates input
from all stakeholders of the district. Administrators compiled committees to work on various
components of the plan. Various components of the plan were then discussed administratively to
assure goals and relative feedback accurately reflected the current needs of the district.

Mission Statement
To provide supportive and engaging educational experiences that prepare students to be productive
citizens who positively impact society.

Vision Statement
[ASD: Where everyone is inspired and challenged to excel.

Shared Values

Individual
We value the individuality of every child and believe every student must be provided opportunities
to strive for excellence.
Encourage scholastic achievement
Nurture and enhance character development
Expose to a range of new ideas and cultural experiences
Academics

We believe that all individuals will be afforded opportunities to be challenged through rigorous
instruction and programs.



Develop students' critical thinking skills, problem solving skills, and provide real
world applications

Bolster continuous improvement
Collaborate and utilize resources

Society
We believe in a strong partnership among students, families, schools, and community.

Foster active and responsible citizenship

Uphold the schools as the educational, civic, social, and athletic center of our
community

Prepare students for diverse career pathways

Diversity
We believe that all students and staff should respect and value the differences of society's diverse
ethnic, racial, religious, and socioeconomic population.

Promote self-advocacy
Cultivate an inclusive environment

Provide a safe, welcoming, and supportive environment

Educational Community
District Population and Size

Indiana Area School District is located in the county seat of Indiana County and encompasses 82
square miles. The district serves students from Indiana and Shelocta Boroughs and the surrounding
White and Armstrong Townships respectively. The total population of the district is approximately
32,000.

Community

Indiana, Pennsylvania is situated sixty miles northeast of the city of Pittsburgh. Indiana area
residents enjoy the “best of both worlds” - the benefits of proximity to a major city, as well as the
lifestyle and sense of community afforded by a smaller town. Indiana is also home to Indiana
University of Pennsylvania (IUP), one of the largest university in the Pennsylvania State System of
Higher Education (PASSHE). More than 11,000 students are enrolled in [UP’s undergraduate and
graduate programs. IUP is the area’s largest employer, and its presence in the community offers



accessibility to many educational, cultural, and recreational opportunities exclusive to a university
town. The Indiana Regional Medical Center is the community's second largest employer and serves
Indiana County as a full-service healthcare provider.

School District

The district has provided quality, student-centered education for over 170 years. District facilities
consist of two PreK to grade 3 elementary schools, two elementary schools for grades 4 and 5, one
junior high school for grades 6 to 8, and one senior high school for grades 9 to 12. The Indiana
Career and Technology Center (ICTC) serves Indiana students in grades 10 to 12.

Staff

The Indiana Area School District is served by a professional staff of 218, a support staff of 125, and
an administrative staff of 14. Of the professional staff members and administrators, 202 have
completed a master's degree or higher.

Academics

The Indiana Area School District offers a comprehensive program providing college preparatory,
business, general, and tech-ed courses to approximately 2,850 students in grades Pre-K to 12. The
largest percentage of students is enrolled in the college preparatory program. Students in the district
score above state and national levels on all standardized achievement tests. Approximately 66% of
the juniors and seniors take the Scholastic Aptitude Test (SAT). Our students consistently score
higher on the SAT than other students on the state and national level. Nearly 70% of Indiana
graduates attend four-year Baccalaureate degree programs. The high school is fully accredited by
the Middle States Association.

Students participate in a variety of district, regional, state, and national academic, vocational, artistic,
and athletic competitions, winning numerous awards and championships annually. Approximately 8
to 12 sophomores or juniors attend the summer Governor's Schools in the Arts, Sciences,
International Studies, Agriculture, Education, and Business.

Planning Committee

Name Role
Wade McElheny Administrator : Professional Education
Robet Rizzo Administrator : Professional Education
Michael Vuckovich Administrator : Professional Education
Barbara Barker Board Member : Professional Education
Tamara Leeper Board Member : Professional Education




Walter Schroth

Board Member : ProfessionBbucation

Doug Steve

Board Member : Professional Education

Julia TrimarchiCuccaro

Board Member : Professional Education

Erin Eisenman

Building Principal : Special Education

Mike Minnick Building Principal : Special Education
Jamie Boyer Business Repsentative : Professional Education
Jim Wiley Business Representative : Professional Educatic

Francisco Alarcon

Community Representative : Professional
Education

Chrissy Boyer Community Representative : Professional
Education
Jan Foister Community Rpresentative : Professional

Education Special Education

Barbara Telthorster

Community Representative : Special Education

Erin Maloskey

Ed SpecialistOther : Professional Education
Special Education

Jennifer Pino

Ed SpecialistOther : Special Edation

Cori Anderson

Ed SpecialistSchool Counselor : Special Educati

Carol Kerchensky

Ed SpecialistSchool Counselor : Special Educati

Holly Marusa

Ed SpecialistSchool Counselor : Professional
Education Special Education

Katie Smith

Ed Spcialist- School Counselor : Special Educati

Brenda Pearce

Ed SpecialistSchool Nurse : Professional
Education

Debra DottsPatterson

Elementary School Teachdregular Education :
Professional Education

Linda Medvetz

Elementary School TeacheRegular Education :
Professional Education

Carrie Schneider

Elementary School TeachdRegular Education :
Professional Education

Megan Vallies

Elementary School TeacheRegular Education :
Special Education

Jackie Bartolini

Elementary School Teache®pecial Education :
Special Education

Sue Brown

Elementary School Teache8pecial Education :
Special Education

Tammy Glavach

Elementary School Teache8pecial Education :
Special Education

Karlene Gutierrez

Elementary School TeacheBpecial Edzation :
Special Education




Claire Pajak

Elementary School Teache®pecial Education :
Special Education

Brandon Scardina

Elementary School Teache®pecial Education :
Professional Education Special Education

Erica White

Elementary School Teache8pecial Education :
Special Education

Sarah Lonetti

High School TeacheRegular Education :
Professional Education

Kristy Manning

High School TeacheRegular Education : Special
Education

Philip Palko

High School TeacheRegular Education :
Professional Education

Donald Bowers

High School TeacheGpecial Education : Special
Education

Lori Dadson

High School TeacheGpecial Education : Special
Education

Tara Pangonis

High School TeacheGpecial Education : Special
Education

Paul McCue Middle School TeacheiRegular Education :
Professional Education

Kelly George Middle School TeachelSpecial Education : Speci
Education

Kelli Stubbe Middle School TeachelSpecial Education : Speci

Education

Andrew Weaver

Middle School TeachelSpecial Education :
Professional Education Special Education

Stephanie Jozefowicz

Parent : Professional Education

Julie Steve

Parent : Professional Education

Malaika Turner

Parent : Professional Education

Roberta Mack

Special Education Director/Spalist : Special
Education




Core Foundations

Standards

Mapping and Alignment

Elementary Education-Primary Level

Standards Mapping Alignment

Arts and Humanities Developing Accomplished
Career Education and Work Developing Developing
Civics and Government Accomplished Accomplished
PA Core Standards: English Language Arts Developing Accomplished
D o S ety I oy /Socal Swies: |y ccomplished | ccomplshed
PA Core Standards: Mathematics Accomplished Accomplished
Economics Accomplished Accomplished
Environment and Ecology Developing Accomplished
Family and Consumer Sciences Accomplished Accomplished
Geography Accomplished Accomplished
Health, Safety and Physical Education Accomplished Accomplished
History Accomplished Accomplished
Science and Technology and Engineering Education Developing Accomplished
Alternate Academic Content Standards for Math Developing Accomplished
Alternate Academic Content Standards for Reading Developing Accomplished
American School Counselor Association for Students Developing Accomplished
Early Childhood Education: Infant-Toddler—Second D . .
Grade eveloping Accomplished
English Language Proficiency Developing Accomplished
Interpersonal Skills Developing Accomplished
School Climate Developing Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":

The Indiana Area School District follows a six to seven year cycle of curriculum

development. This cycle consists of the following phases:

Exploration

Development
Implementation
Modification & Refinement

We consider our curriculum a "living document"” that is constantly changing, based upon

assessment data, changes to PDE mandates, and the needs of our staff and students. We feel
we have room for improvement in Career Education & Work, because it is not implemented
consistently in all of our schools and we are currently in the process of planning and will



soon be designing curriculum that will insure that every elementary student has
access to this information. Curriculum mapping and curriculum crosswalks as well as
revisions in individual and group lessons are being developed by the elementary counselors

in this first year of the guidance curriculum revisions.

Elementary Education-Intermediate Level

Standards Mapping Alignment

Arts and Humanities Accomplished Accomplished
Career Education and Work Developing Developing

Civics and Government Accomplished Accomplished
PA Core Standards: English Language Arts Developing Accomplished
Science and Technical Subjects - | Accomplished | Accomplished
PA Core Standards: Mathematics Accomplished Accomplished
Economics Accomplished Accomplished
Environment and Ecology Developing Accomplished
Family and Consumer Sciences Accomplished Accomplished
Geography Accomplished Accomplished
Health, Safety and Physical Education Accomplished Accomplished
History Accomplished Accomplished
Science and Technology and Engineering Education Developing Accomplished
Alternate Academic Content Standards for Math Developing Accomplished
Alternate Academic Content Standards for Reading Developing Accomplished
American School Counselor Association for Students Developing Accomplished
English Language Proficiency Developing Accomplished
Interpersonal Skills Developing Accomplished
School Climate Developing Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":

The Indiana Area School District follows a six to seven year cycle of curriculum

development. This cycle consists of the following phases:

Exploration

Development
Implementation
Modification & Refinement

We consider our curriculum a "living document” that is constantly changing, based upon
assessment data, changes to PDE mandates, and the needs of our staff and students. We feel
we have room for improvement in Career Education & Work, because it is not implemented
consistently in all of our schools and we are currently in the process of planning and will
soon be designing curriculum that will insure that every elementary student has

access to this information. Curriculum mapping and curriculum crosswalks as well as
revisions in individual and group lessons are being developed by the elementary counselors

in this first year of the guidance curriculum revisions.

Middle Level




Standards Mapping Alignment
Arts and Humanities Accomplished Accomplished
Career Education and Work Developing Developing
Civics and Government Accomplished Accomplished
PA Core Standards: English Language Arts Developing Developing
Science and Technical Subjects. - | Accomplished | Accomplished
PA Core Standards: Mathematics Accomplished Accomplished
Economics Accomplished Accomplished
Environment and Ecology Accomplished Accomplished
Family and Consumer Sciences Accomplished Accomplished
Geography Accomplished Accomplished
Health, Safety and Physical Education Accomplished Accomplished
History Accomplished Accomplished
Science and Technology and Engineering Education Developing Developing
Alternate Academic Content Standards for Math Developing Developing
Alternate Academic Content Standards for Reading Developing Developing
American School Counselor Association for Students Developing Developing
English Language Proficiency Developing Developing
Interpersonal Skills Developing Developing
School Climate Developing Developing
World Language Accomplished Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":

We are in our first year of implementing our Comprehensive Guidance plan (339).

Curriculum mapping and curriculum crosswalks, as well as individual and group lessons are
being revised by all counselors in this first year with projected completion to the curricular
revisions by the end of the 2018-2019 school year. American School Counselor Association
(ASCA) guidelines that include the mandated Career to Work standards are being
incorporated into the revisions to address this component District-wide.

High School Level

Standards Mapping Alignment
Arts and Humanities Accomplished Accomplished
Career Education and Work Developing Developing
Civics and Government Accomplished Accomplished
PA Core Standards: English Language Arts Developing Developing
PA Core Standards: Literacy in History/Social Studies, . .
Science and Technical Subjects Aezanplihisd Sesainplidhisd
PA Core Standards: Mathematics Accomplished Accomplished
Economics Accomplished Accomplished
Environment and Ecology Accomplished Accomplished
Family and Consumer Sciences Accomplished Accomplished
Geography Accomplished Accomplished
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Health, Safety and Physical Education Accomplished Accomplished
History Accomplished Accomplished
Science and Technology and Engineering Education Developing Developing
Alternate Academic Content Standards for Math Developing Developing
Alternate Academic Content Standards for Reading Developing Developing
American School Counselor Association for Students Developing Developing
English Language Proficiency Developing Developing
Interpersonal Skills Developing Developing
School Climate Developing Developing
World Language Accomplished Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":

We are in our first year of implementing our Comprehensive Guidance plan (339).
Curriculum mapping and curriculum crosswalks, as well as individual and group lessons are
being revised by all counselors in this first year with projected completion to the curricular
revisions by the end of the 2018-2019 school year. ASCA guidelines that include the
mandated Career to Work standards are being incorporated into the revisions to address

this component District-wide.

Adaptations
Elementary Education-Primary Level

Checked answers

Arts and Humanities
Civics and Government
PA Core Standards: English Language Arts

PA Core Standardstathematics
Economics

Environment and Ecology

Geography

Health, Safety and Physical Education
History

= =4 =8 -8 -8 _8_9a_42_-4_-2

Unchecked answers
None.

Elementary Education-Intermediate Level

Checked answers

9 Arts and Humanities

9 Civics and Government

1 PA Core Standards: English Leagge Arts
1

1

PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects

PA Core Standards: Mathematics

PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
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Economics

Environment and Ecology

Geography

Health, Safety and Physical Education
History

= =4 =8 -8 -9

Unchecked answers
None.

Middle Level

Checked answers

Arts and Humanities

Civics and Government

PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics

Environment and Ecology

Familyand Consumer Sciences

Geography

Health, Safety and Physical Education
History

=4 =4 -8 -8 _98_8_98_-9_92_-2°._-2

Unchecked answers
None.

High School Level

Checked answers

Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core @ndards: Literacy in History/Social Studies, Science and Technical Subjects
PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Begring Education

= =4 =8 -8 _8_9_98_4a_-9_-9_-2°._-.2°_-2°

Unchecked answers
None.

Explanation for any standards checked:
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All of the curriculum in Indiana Area School District is aligned to state and national
standards. Our curriculum meets or exceeds each set of standards in all content areas. Each
curricular area is addressed within our curriculum cycle. This is the first year of revision for
the Guidance curriculum cycle and Career Education and Work is being addressed through
the curriculum mapping, crosswalks and planned revisions to meet PDE mandates and
standards.

Curriculum

Planned Instruction

Elementary Education-Primary Level

Curriculum Characteristics Status
Objectives of planned courses, instructional units or interdisciplinary Accomplished
studies to be achieved by all students are identified for each subject area. P
Content, including materials and activities and estimated instructional A .
ccomplished

time to be devoted to achieving the academic standards are identified.

The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards Accomplished
are identified.

Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Accomplished

Processes used to ensure Accomplishment:

The Indiana Area School District follows a six to seven year cycle of curriculum
development. The cycle consists of the following phases: Exploration, Development,
Implementation, and Modification & Refinement. The Explore and Development phases
include the identification of objectives and content, including materials and activities.
Curriculum mapping and curriculum crosswalks are used to assure alignment of objectives,
content, standards, and assessments.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:

This narrative is empty.

Elementary Education-Intermediate Level

Curriculum Characteristics Status
Objectives of planned courses, instructional units or interdisciplinary Accomplished
studies to be achieved by all students are identified for each subject area. P
Content, including materials and activities and estimated instructional A .
ccomplished

time to be devoted to achieving the academic standards are identified.

The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards Accomplished
are identified.
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Procedures for measurement of mastery of the objectives of a planned

course, instructional unit or interdisciplinary studies are identified. Accomplished

Processes used to ensure Accomplishment:

The Indiana Area School District follows a six to seven year cycle of curriculum
development. The cycle consists of the following phases: Exploration, Development,
Implementation, and Modification & Refinement. The Explore and Development phases
include the identification of objectives and content, including materials and activities.
Curriculum mapping and curriculum crosswalks are used to assure alignment of objectives,
content, standards, and assessments.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:

This narrative is empty.

Middle Level
Curriculum Characteristics Status
Objectives of planned courses, instructional units or interdisciplinary Accomplished
studies to be achieved by all students are identified for each subject area. P
Content, including materials and activities and estimated instructional A .
ccomplished

time to be devoted to achieving the academic standards are identified.

The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards Accomplished
are identified.

Procedures for measurement of mastery of the objectives of a planned

course, instructional unit or interdisciplinary studies are identified. Accomplished

Processes used to ensure Accomplishment:

The Indiana Area School District follows a six to seven year cycle of curriculum
development. The cycle consists of the following phases: Exploration, Development,
Implementation, and Modification & Refinement. The Explore and Development phases
include the identification of objectives and content, including materials and activities.
Curriculum mapping and curriculum crosswalks are used to assure alignment of objectives,
content, standards, and assessments.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:

This narrative is empty.

High School Level

Curriculum Characteristics Status

Objectives of planned courses, instructional units or interdisciplinary

studies to be achieved by all students are identified for each subject area. Aesainplidhisd
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Content, including materials and activities and estimated instructional

time to be devoted to achieving the academic standards are identified. Accomplished

The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards Accomplished
are identified.

Procedures for measurement of mastery of the objectives of a planned

course, instructional unit or interdisciplinary studies are identified. Accomplished

Processes used to ensure Accomplishment:

The Indiana Area School District follows a six to seven year cycle of curriculum
development. The cycle consists of the following phases: Exploration, Development,
Implementation, and Modification & Refinement. The Explore and Development phases
include the identification of objectives and content, including materials and activities.
Curriculum mapping and curriculum crosswalks are used to assure alignment of objectives,
content, standards, and assessments.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:

This narrative is empty.

Modification and Accommodations

Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.

Planned instruction supports students at all ability levels to access and master a rigorous
standards aligned curriculum through varied and individualized accommodations and
modifications. Differentiated Instruction, personalized learning, and Co-Teaching have been
instructional practices that have been a focus of professional development and will continue
to be an effort in which our district will continue to offer training. IASD embraces full
inclusion and looks at the general education program and what accommodations and
modifications can be put into place in order to alow the student to be successful in their
learning environment. Special Education Services, Gifted Education Services, Title
Reading, and MTSS are all available in the elementary programs. At the high school levels
an academic advisement period (10th) period has been developed in order to specifically
focus on students' achievement and needed support in specific content areas.
Accommodations: Varied presentation formats such as audio recordings of text, larger
print, and minimal number of items per page. Varied response formats such as permitting a
student to respond orally rather than in writing or vice versa. Varied setting such as
instruction and/or assessment in a small group. Additional accommodations include
extended time, segmenting or chunking content, using graphic or visual organizers, and
allowing the student to highlight text. Allowing students to have choices on how to
demonstrate their knowledge of the content according to their strengths.
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Modifications: Providing fewer or different problems than for peers, fewer test questions,
and alternate assignments or projects.

Instruction

Instructional Strategies

Checked Answers
I Formal classroom observations focused on instruction
1 Walkthroughs targeted on instruction
9 Peer evaluation/coaching

Unchecked Answers
9 Annual Instructional evaluations
1 Instructional Coaching

Regular Lesson Plan Review

Checked Answers

9 Administrators

9 Building Supervisors
9 Instructional Coaches

Unchecked Answers
1 Department Supervisors
i1 Not Reviewed

Provide brief explanation of LEA's process for incorporating selected strategies.

The Indiana Area School District teachers, administrators, and School Board recognize the
significant importance of challenging all professional employees to continuously grow
professionally and improve their skills. Building administrators take into account the level
of experience, effectiveness, and professionalism of teachers as well as the time, intensity
and commitment necessary to meet the demands of a comprehensive evaluation process.
Our supervision model, which is based on the Charlotte Danielson, Framework for Teaching
focuses on the four domains of Planning and Preparation, The Classroom Environment,
Professional Responsibilities and Instruction, provides a professional growth model which
is designed to improve teacher effectiveness, instructional strategies, and as a result,
student achievement.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.

Instructional Coaching: We used to have dedicated Math and Literacy coaches, but due to
budget constraints they were lost. We still try to give our Pennsylvania Institute for
Instructional Coaching (PIIC) trained teachers a period during the day to work with other



faculty members.
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Due to budget constraints, the Indiana Area School District does not have Department

Supervisors. We are exploring this option for future years.

Responsiveness to Student Needs

Elementary Education-Primary Level

Instructional Practices Status
Structured grouping practices are used to meet student needs. I bl .
mplementation

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Implemented in
50% or more of
district
classrooms

Differentiated instruction is used to meet student needs.

Implemented in
50% or more of

district
classrooms
A variety of practices that may include structured grouping, flexible
; . . g . Full
scheduling and differentiated instruction are used to meet the needs of I .
mplementation

gifted students.

If necessary, provide further explanation. (Required explanation if column selected was

This narrative is empty.

Elementary Education-Intermediate Level

Instructional Practices

Status

Structured grouping practices are used to meet student needs.

Implemented in
50% or more of
district
classrooms

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Implemented in
50% or more of
district
classrooms

Differentiated instruction is used to meet student needs.

Implemented in
50% or more of
district
classrooms

A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was

This narrative is empty.




Middle Level
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Instructional Practices

Status

Structured grouping practices are used to meet student needs.

Implemented in
50% or more of

district
classrooms
Flexible instructional time or other schedule-related practices are used Full
to meet student needs. Implementation

Differentiated instruction is used to meet student needs.

Implemented in
50% or more of

district
classrooms
A variety of practices that may include structured grouping, flexible
’ . . . . Full
scheduling and differentiated instruction are used to meet the needs of .
Implementation

gifted students.

If necessary, provide further explanation. (Required explanation if column selected was

More effective differentiated instruction across multiple settings is needed. This will be
accomplished with more training and professional development. Differentiated instruction
is an ongoing district-wide goal that is being addressed in a limited manner via the PIIC

initiative and activities.

High School Level
Instructional Practices Status
Structured grouping practices are used to meet student needs. full .
Implementation
Flexible instructional time or other schedule-related practices are used Full
to meet student needs. Implementation

Differentiated instruction is used to meet student needs.

Implemented in
50% or more of
district
classrooms

A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was

More effective differentiated instruction across multiple settings is needed. This will be
accomplished with more training and professional development. Differentiated instruction
is an ongoing district-wide goal that is being addressed in a limited manner via the PIIC

initiative and activities.

Recruitment
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Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.

The Indiana Area School District looks to hire the best candidate for any position with the
district. There is an extensive review and screening process for all hires. Once hired,
building principals work with their counselors and teams to identify students at risk and to
plan for small group work, remediation time and extra support in the school day. In
particular, PSSA and Keystone preparations across all applicable buildings include intense
small group instruction and supports. At the Sr. High level, students at risk for not
graduating are managed individually by the principals and counselors and efforts are made
to creatively design an individual program/schedule for each child.

Assessments

Local Graduation Requirements

Course Completion SY 19/20 SY 20/21 SY 21/22
Total Courses 24.00 24.00 24.00
English 4.00 4.00 4.00
Mathematics 3.00 3.00 3.00
Social Studies 4.00 4.00 4.00
Science 3.00 3.00 3.00
Physical Education 1.25 1.25 1.25
Health 0.75 0.75 0.75

Music, Art, Family &
Consumer Sciences,

Career and Technical 2.00 2.00 2.00
Education

Electives 6.00 6.00 6.00
Minimum % Grade

Required for Credit 69.00 69.00 69.00

(Numerical Answer)

Graduation Requirement Specifics

We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a
combination of the following:Checked answers
1 Completion of secondary level coursework in English Language Arts (Literature),
Algebra I and Biology in which a student demonstrates proficiency on the associated
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to
general policies) applies.
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Locally approved and administered assessments, which shall be independently and

objectively validated once every 6 years. Local assessments may be designed to

include a variety of assessment strategies listed in ? 4.52(c) and may include the use

of one or more Keystone Exams. Except for replacement of individual test items that

have a similar level of difficulty, a new validation is required for any material

changes to the assessment. Validated local assessments must meet the following

standards:

L

I1.

[1I.

IV.

VI

Alignment with the following State academic standards: English Language
Arts (Literature and Composition); Mathematics (Algebra I) and
Environment and Ecology (Biology).

Performance level expectations and descriptors that describe the level of
performance required to achieve proficiency comparable to that used for the
Keystone Exams.

Administration of the local assessment to all students, as a requirement for
graduation, except for those exempted by their individualized education
program under subsection (g), regarding special education students, or
gifted individualized education plan as provided in ? 16.32 (relating to
GIEP).

Subject to appropriations provided by law, the cost to validate local
assessments shall be evenly divided between the school district, AVTS or
charter school, including a cyber-charter school, and the Department. If the
Department does not provide sufficient funding to meet its share, local
assessments submitted for validation shall be deemed valid until a new
validation is due to the Department.

The Department will establish a list of entities approved to perform
independent validations of local assessments in consultation with the Local
Assessment Validation Advisory Committee as provided in ? 4.52(f).

School boards shall only approve assessments that have been determined to
meet the requirements of this subsection by an approved entity performing
the independent validation. If a school district, AVTS or charter schoo],
including a cyber-charter school, uses a local assessment that has not been
independently validated, the Secretary will direct the school entity to
discontinue its use until the local assessment is approved through
independent validation by an approved entity.

Completion of an Advanced Placement exam or International Baccalaureate exam

that includes academic content comparable to the appropriate Keystone Exam at a

score established by the Secretary to be comparable to the proficient level on the
appropriate Keystone Exam.



Unchecked answers

1 Not Applicable. Our LEA does not offer High School courses.

Local Assessments
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Standards WA TD

NAT

DA

PSW

Other

Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English
Language Arts

PA Core Standards: Literacy in
History/Social Studies, Science and
Technical Subjects

>

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical
Education

History

Science and Technology and
Engineering Education

World Language

ol I T ool Bl el el e e e e

Methods and Measures

Summative Assessments

Summative Assessments

EEP

EEI

ML

PSSA in Reading, Writing, Math, & Science

District Assessments in Reading, Writing, Math, &
Science

Keystone Exams in Literature, Biology, Algebra |

NOCTI Exam

SAT

PSAT

AP Exams

ACT Exams

PASA

>

>

>

ACCESS for ELL Students

Textbook Assessments

PP PR D R < [ | X




Benchmark Assessments

21

Benchmark Assessments EEP EEI ML HS
District Assessments X X X X
Dibels Next X
Formative Assessments
Formative Assessments EEP EEI ML HS
Classroom Assessments in all Subject Areas X X X X
Demonstration, Products, Performances, and Projects X X X X
Exit Tickets X X X X
Progress Monitoring X X X X
Fitness Assessments X X X X
Works of Art, Music, and etc... X X X X
Diagnostic Assessments
Diagnostic Assessments EEP EEI ML HS
i-Ready Math X X
CDT for Reading and Math X X
PA CareerZone X
ASVAB X
NWEA for Reading and Math X
Validation of Implemented Assessments
Validation Methods EEP EEI ML HS
External Review
Intermediate Unit Review
LEA Administration Review X X X X
Building Supervisor Review X X X X

Department Supervisor Review

Professional Learning Community Review

Instructional Coach Review

Teacher Peer Review

Provide brief explanation of your process for reviewing assessments.

Each time a new curriculum is implemented the assessments are developed as part of the
design phase. Throughout the curriculum cycle, our assessments are continuously revised
to align with instruction and to insure that they are well-designed, fair to the students, and
provide the information we are seeking. Kindergarten through grade twelve teachers serve
on curriculum committees (building-based and/or district-wide). These committees work
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during the school year and throughout the summer to construct pacing guidelines and to
revise assessments each year, as necessary. Classroom teachers and building principals in
conjunction with the Assistant Superintendent, facilitate this process.

Development and Validation of Local Assessments

If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.

Teachers and administrators serve on K-12 curriculum committees, in conjunction with the
Assistant Superintendent. Each time a new curriculum is implemented, district assessments
are developed as part of the development phase. Following the development phase, these
committees work during the school year and in the summer to construct pacing guidelines,
and to revise assessments each year as necessary. Throughout the curriculum cycle, our
assessments are continuously revised to align with instruction to insure that they are well-
designed and provide the information necessary to inform instruction.

Collection and Dissemination

Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.

All of our district assessment data is easily accessible by teachers, principals, and central
office administrators. Our standardized data, such as PSSA, PVAAS, and Keystones is
available on their respective websites. For the purpose of data analysis, the elementary
principals hold collaboration meetings, and the secondary principals hold department
meetings regularly over the course of the school year. Data is analyzed to identify
deficiencies in the curriculum and the attainment of standards by individual students.
Curriculum revisions and student interventions are planned accordingly. Elementary staff
creates a matrix for each grade level with the overview of all student data. Student
achievement data is shared with the school directors annually and implications for district
level planning and goal setting are shared.

Data Informed Instruction

Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.

During the collaboration meetings, the strengths and weakness of the students are
analyzed via an item analysis of the the tests administered. Classroom teachers,
instructional coaches, Title I teachers, and the principals meet together in grade level
collaboration meetings to determine the skills which are in need of remediation. Once a
student begins remediation, the student is progress-monitored to determine if the
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intervention is working or if a new intervention needs to be implemented.

Assessment Data Uses

Assessment Data Uses EEP EEI ML HS
Assessment results are reported out by PA
assessment anchor or standards-aligned learning X X X X
objective.

Instructional practices are identified that are linked to
student success in mastering specific PA assessment

anchors, eligible content or standards-aligned X X X X
learning objectives.

Specific PA assessment anchors, eligible content or

standards-aligned learning objectives are identified

for those students who did not demonstrate sufficient X X X X

mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.

Instructional practices modified or adapted to
. X X X X
increase student mastery.

Provide brief explanation of the process for incorporating selected strategies.

The test data is used to determine the areas in need of remediation. For example, if the DRA
or Dibels Next assessment shows that the child has a fluency problem, he or she will be
placed in a fluency group. With the use of data, we try to pinpoint very specific phonics and
phonemic awareness strengths or deficiencies. The information from these assessments
helps to determine the strategies in which the child is in need of remediation. When we see
a deficiency in a particular grade level in all schools, our grade level and subject curriculum
committees work together to develop curriculum that will address the areas of weakness
for all students.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.

This narrative is empty.

Distribu tion of Summative Assessment Results

Distribution Methods EEP EEI ML HS

Course Planning Guides

Directing Public to the PDE & other Test-related
Websites

Individual Meetings

Letters to Parents/Guardians

Local Media Reports

X ] X<
X< X<
X <] X<
XK <] X<

Website




24

Meetings with Community, Families and School Board X X X X
Mass Phone Calls/Emails/Letters X X X X
Newsletters X X X X
Press Releases X X X X
School Calendar

Student Handbook

Provide brief explanation of the process for incorporating selected strategies.

We post our School Profiles on our website. We also publish an Annual Report in our
District newsletter, which lists the achievement information for all of our schools. This is
mailed home to everyone in the Indiana Area School District. Presentations on student
achievement are conducted for the School Board. Parent teacher conferences are held
annually in November for the parents of all elementary students. In addition, parents are
kept abreast of their child's progress via our student management system, Power School.
Students are evaluated every nine weeks with a report card that is sent home by hard copy
or email. Additionally the district, each school, and each teacher maintains a web page that
contains information for parents.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.

This narrative is empty.

Safe and Supportive Schools

Assisting Struggling Schools

Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.

If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.

All schools in the Indiana Area School District are proficient or above on the School
Performance Profile. We meet throughout the school year in collaboration meetings by
grade level or department to review universal screening data and standardized testing data
to identify areas in which we need to improve further. In addition, each school principal
conducts meetings with their staff for the purpose of increasing student achievement in
their respective building. Teachers participate in prescribed professional development to
stay abreast of current trends that will increase student achievement.

Programs, Strategies and Actions
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Programs, Strategies and Actions EEP EEI ML HS
Biennially Updated and Executed Memorandum of X X X X
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs X X X
Conflict Resolution or Dispute Management X X X X
Peer Helper Programs X X
Safety and Violence Prevention Curricula X X X X
Student Codes of Conduct X X X X
Comprehensive School Safety and Violence

X X X X X
Prevention Plans
Purchase of Security-related Technology X X X X
Student, Staff and Visitor Identification Systems X X X X
Placement of School Resource Officers X X
Student Assistance Program Teams and Training X X
Counseling Services Available for all Students X X
Internet Web-based System for the Management of

e X X X X

Student Discipline

Explanation of strategies not selected and how the LEA plans to address their
incorporation:

The School District is exploring an agreement with the Indiana Borough and State Police
Departments that would provide additional coverage. The district allocated funds to hire
armed security guards at the junior and senior high schools. Additionally, the district has
applied for Act 44 funds through the Pennsylvania Commission on Crime and Delinquency
(PCCD) Grant to help offset costs related to our school safety and security initiatives.

Screening, Evaluating and Programming for Gifted Students

Describe your entity’s awareness activities conducted annually to inform the public
of the gifted education services and programs offered (newspaper, student
handbooks, school website, etc.)

[ASD publishes an annual statement in the local papers. Additionally, the statement appears
on our website as well as all of our student handbooks.

Describe your entity’s process for locating students who are thought to be gifted and
may be in need of specially designed instruction (screening).

In the Indiana Area School District, screening data from a variety of sources will be reviewed annually. This

systematic screening process fulfills the districtds oblig
may need instruction not ordinarily provided in the general education curriculum. The review considers

information about academic and cognitive abilities collected on all students at a given grade level. In the

summer of each year, after receiving the results of the state and local assessments, the district will conduct

a review of the screening information for students across
falls within a range expected for students who need gifted education, the student will be referred by the

district for further assessment.

Data available at each grade level will vary; however, these generally include the following:
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Phelps Kindergarten Readiness Scale II - Standard score of 130+ or a raw score of
98+ - Kindergarten

iReady - One Grade Level Above for Overall Score - Grades K through 5th
iReady - Top 5% of class in Reading or Math - Grades K through 5th
PSSA - Top 5% of class in ELA or Math - 3rd through 5th Grade

Keystone - Top 5% of class in Algebra, Literature, or Biology - 8th through 12th
grade

Describe your entity’s procedures for determining eligibility (through multiple

criteria) and need (based on academic strength) for potentially mentally gifted

students (evaluation).

A student may be recommended for screening by (1) classroom teacher, (2) parent request, (3) or self-

referral . When the districtds screening process indicates that
definition of mentally gifted or a performance level which exceeds that of other students or the teacher feels

they are unable to meet the student's needs through differentiation in the general education classroom, the

studentds parents wildl be sent a permissionBMo evaluate fo
assessment. There are also several checklists that are issued to the student's team members including their
parents. This information al on g-BlWscoreifitmbet orexceedsdd25al ong wi t h

points the district will be information discussed with the parent and the need to move forward with more
formal assessments will be shared. Upon further assessment, the determination will be made by the team
and can lead to the development of a Gifted Education Plan.

Describe the gifted programs* being offered that provide opportunities for
acceleration, enrichment or both. *The word "programs” refers to the continuum of
services, not one particular option.

IASD offers a variety of options for mentally gifted students. Depending upon the individual
needs, the team may determine the following:

Whole grade acceleration

Subject-area acceleration

Enrichment through modified assignments
Enrichment through pull-out seminars

Use of a cyber-option to meet student's needs

Gifted teacher work 1:1 with general education teachers to meet the needs of
mentally gifted students within the classroom

Gifted teacher may co-teach with general education teachers with mentally gifted
students in the class

Opportunities for independent study
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Developmental Services

EEP

EEI

=
=

==
7

Academic Counseling

Attendance Monitoring

Behavior Management Programs

Bullying Prevention

>

>

Career Awareness

>

Career Development/Planning

<

<

Coaching/Mentoring

Compliance with Health Requirements -i.e.,
Immunization

Emergency and Disaster Preparedness

Guidance Curriculum

Health and Wellness Curriculum

Health Screenings

X< <

X< X<

Individual Student Planning

Nutrition

Orientation/Transition
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RTII/MTSS

Wellness/Health Appraisal

>

>

Drug Prevention and Awareness Programs

X | <

X | <
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Explanation of developmental services:

IASD offers a comprehensive array of supportive ancillary services that are incorporated
into the daily regimen and infused into the curricula for grades K through 12. Two areas

not marked are the RTII/MTSS process at the middle school and high school levels and

career development planning at the elementary education primary level. Development of
both of these initiatives is already in the early phases, and consistent delivery across the
four elementary schools is our goal. School guidance staff at the elementary levels have
begun to explore career days and career cafes within the upper elementary grades. A web-

based career exploration program is being researched.

Diagnostic, Intervention and Referral Services

Diagnostic, Intervention and Referral Services

EEP

EEI

Accommodations and Modifications

Administration of Medication

Assessment of Academic Skills/Aptitude for Learning

Assessment/Progress Monitoring

Casework

Crisis Response/Management/Intervention

PP DR R | <

PP DR R | <

PP DR R | <
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Individual Counseling

Intervention for Actual or Potential Health Problems

Placement into Appropriate Programs

Small Group Counseling-Coping with life situations

Small Group Counseling-Educational planning

Small Group Counseling-Personal and Social
Development

Special Education Evaluation

Student Assistance Program

I I ki E A

I I ki E A

I e ki E A A
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Explanation of diagnostic, intervention and referral services:

Indiana Area SD offers counseling, health, student assistance, special education, social work,
psychological, Rtll, and crisis intervention team services to all of our student population, as
well as to our school families as is deemed appropriate. School nurses are assigned to each
of our buildings. There are school guidance counselors assigned to each building, three at

the high school. Each elementary school has a process to assist with RTII and progress
monitoring. All buildings have special education programs and the array of special
education services is comprehensive and distributed district-wide. This also includes a

number of out-of-district placements available based on exceptionality. The School District
also contracts with a licensed psychologist who is a resource to the buildings and members
of the collaboration teams. Each building has a crisis intervention/safety team. Trainings
are scheduled for disaster/emergency response and for school invasions. Certified school
social workers are employed to assist families and students with issues such as
homelessness, attendance, homebound instruction, residency concerns, and guardianship

concerns. Building-level Student Assistance Program (SAP) teams meet regularly to

monitor student's behavioral/emotional well-being, as well as drug and alcohol issues, and
make appropriate referrals based on need. The community mental health base-service unit

offers services not only off-site but also within our school buildings.

Consultation and Coordination Services

Consultation and Coordination Services

£
£
a~)

EEI

=
=

=
w

Alternative Education

Case and Care Management

Community Liaison

Community Services Coordination (Internal or
External)

Coordinate Plans

Coordination with Families (Learning or Behavioral)

Home/Family Communication

Managing Chronic Health Problems

Managing IEP and 504 Plans

Referral to Community Agencies

Staff Development

Strengthening Relationships Between School
Personnel, Parents and Communities
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System Support X X X X
Truancy Coordination X X X X
IDEAL Program: District Operated Cyber Academy X X X X

Explanation of consultation and coordination services:

The IASD offers an array of supportive services to both our students and their families, as
well as to school staff, that is designed to establish connections within as well as without the
geographical boundaries of our school buildings. Families have available to them a cadre of

academic, behavioral, mental health and social service support from school staff, and

where/when appropriate referrals for outside agencies within the community. Appropriate

referrals, coordination of services and well-trained staff collaborate within the school
community and align themselves with professionals within the larger community for
support, intervention and guidance. Varied representative groups such as the local

magistrates, state police, Children's Bureau, United Way, MHMR, and ARIN [U#28, are buta

few of the excellent supports utilized by school staff and by extension, our families.

Communication of Educational Opportunities

Communication of Educational Opportunities
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Course Planning Guides

Directing Public to the PDE & Test-related Websites

Individual Meetings

Letters to Parents/Guardians

Local Media Reports

Website

Meetings with Community, Families and Board of
Directors

Mass Phone Calls/Emails/Letters

Newsletters
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Press Releases

School Calendar

>

>

>

>

Student Handbook

>

>

>

>

Communication of Student Health Needs

Communication of Student Health Needs

EEP
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Individual Meetings

Individual Screening Results

Letters to Parents/Guardians

Website

Meetings with Community, Families and Board of
Directors

Newsletters

School Calendar
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| Student Handbook X X X X

Frequency of Communication
Elementary Education Primary Level

1 More than once a month
Elementary Education Intermediate Level
1 More than once a month
Middle Level
1 More than once a month
High School Level

1 More than once a month

Collaboration for Interventions

Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.

The Indiana Area School District offers a comprehensive group of supportive and
consultative services to our students and families. For this to effectively occur, collaboration
between school staff, ancillary staff and parents must regularly be present. Grade level
meetings, departmental meetings, monthly building collaboration meetings, weekly and bi-
monthly SAP meetings are but a few of the buildings' efforts to focus on a student's needs
and respond quickly and appropriately. Ancillary in-house staff who are part of these team
resource efforts include: Title I, guidance, nursing, school psychologists, ESL, RtII
intervention specialists, and special education teachers. Out-of-district support staff include
representatives from a variety of Indiana County social service agencies who also make
themselves available for resource collaboration and consultation on a regular basis. The
building principal as well as central office administrative staff are frequently coordinating
team efforts within a given building to address the unique needs presented by an individual
student. The individual is directed to examine the lists of the Consultation and Coordination
Services, as well as the numerous Diagnostic, Intervention and Referral Services noted in
the previous categories to see the array and wealth of supports our district has put into
place and offers our students and families with the classroom teachers as one of the
important initial contacts with parental concerns over a student's difficulty in one arena or
another.

Community Coordination
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Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.

Child care

After school programs

Youth workforce development programs
Tutoring

BN

IASD has developed a strong collaborative connection with community operated infant and
toddler centers in the district attendance boundaries. Our efforts to increase awareness and
encourage participation in such programs by our resident families is a commitment we have
made. The primary priority is to create a solid partnership with our pre-school partners.
Through this relationship and frequent communication, our district will ensure that
students and families take advantage of programs that are available, while also better
serving and organizing our students' transitioning needs. Under these programs, children
within the pre-school environment also become more aware of their own well-being and
are taught routines as their personal care habits begin to become more independent. Our
partnership with the ARIN Intermediate Unit #28 enhances educational opportunities for
our prospective students and their parents as they participate in literacy activities.
Additional programs that we support and are provided by the Intermediate Unit include the
Family Focus program for children from birth to kindergarten age and the Pregnant and
Parenting Teen Program which provides support for the future mother as well as the
prospective student within our district. The Intermediate Unit also provides services for
pre-school children with speech and other disabilities. The Head Start in Indiana program is
also available to students whose household qualifies based on income. Through
partnerships with our preschool cohorts and an increased awareness of prospective
enrollees to our elementary schools, programs and events will be planned/initiated to give
our future kindergartners the best start possible. District high school students are offered
workforce development opportunities through district provided work-experience programs
as well as through the Intermediate Unit programs for students with disabilities. These
offerings align with transition services that provide a coordinated set of activities for
school-age children with a disability that are designed within a results-oriented process.
This focus on improving the academic and functional achievement of students with a
disability is to facilitate their movement from school to post-secondary activities.

Preschool Agency Coordination

Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.

1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
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2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.

3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.

IASD has created a network of strong relationships with county agencies such as Head Start
and Grand Beginnings in order to develop a collective vision of what incoming
Kindergartners should be expected to know, as well as collaborative among education
professionals Birth to Grade 12 that can come together and share resources. These fostered
relationships are now working relationships, as IASD has added a Pre-K classroom in each
of its two primary elementary schools after being awarded a Commonwealth Pre-K Counts
grant. As many as 40 students annually are serviced by this full-day program. The focus of
the in-district program and the collaboration with other providers is to reach as many pre-
school aged children and families as possible. For incoming preschool students and parents
a Preschool Visitation Day and a Soft Start are provided in August to ease the transition into
the District and preschool. For all preschool aged children who are and are not serviced by
the District, the district conducts a Kindergarten Visitation Day and screenings every spring.
In August, all incoming Kindergartners are invited for an open house and a Soft Start to
ease the transition that both parents and students make when entering the public school
system.

Materials and Resources

Description of Materials and Resources

Elementary Education-Primary Level

Material and Resources Characteristics Status
Aligned and supportive of academic standards, progresses level to level Developin
and demonstrates relationships among fundamental concepts and skills ping
A robust supply of high quality aligned instructional materials and Developing

resources available

Accessibility for students and teachers is effective and efficient Developing

Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Developing

Provide explanation for processes used to ensure Accomplishment.

We view our curriculum as constantly evolving and make changes as necessary to insure
that we are preparing students for success.
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Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:

This narrative is empty.

Elementary Education-Intermediate Level

Material and Resources Characteristics Status
Aligned and supportive of academic standards, progresses level to level Developin
and demonstrates relationships among fundamental concepts and skills ping
A robust supply of high quality aligned instructional materials and Developing

resources available

Accessibility for students and teachers is effective and efficient Developing

Differentiated and equitably allocated to accommodate diverse levels of

student motivation, performance and educational needs Developing

Provide explanation for processes used to ensure Accomplishment.

We view our curriculum as constantly evolving and make changes as necessary to insure that weiage prepa
students for success.

Explanation for any row checked "Needs Improvement” or "Non Existent". How the LEA
plans to address their incorporation:

This narrative is empty.

Middle Level

Material and Resources Characteristics Status

Aligned and supportive of academic standards, progresses level to level

and demonstrates relationships among fundamental concepts and skills DevelEing

A robust supply of high quality aligned instructional materials and

. Developin
resources available ping

Accessibility for students and teachers is effective and efficient Developing

Differentiated and equitably allocated to accommodate diverse levels of

student motivation, performance and educational needs Developing

Provide explanation for processes used to ensure Accomplishment.

We view our curriculum as constantly evolving and make changes as necessary to insure that we are preparing
students for success.

Explanation for any row checked "Needs Improvement” or "Non Existent". How the LEA
plans to address their incorporation:

This narrative is empty.

High School Level

Material and Resources Characteristics Status
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Aligned and supportive of academic standards, progresses level to level Develonin
and demonstrates relationships among fundamental concepts and skills ping
A robust supp_ly of high quality aligned instructional materials and Developing
resources available

Accessibility for students and teachers is effective and efficient Developing
Differentiated and equitably allocated to accommodate diverse levels of Developin
student motivation, performance and educational needs ping

Provide explanation for processes used to ensure Accomplishment.

We view our curriculum as constantly evolving and make changes as necessary to insure that we are preparing
students for success.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:

This narrative is empty.

SAS Incorporation

Elementary Education-Primary Level

Standards Status

Implemented in
50% or more of
district
classrooms

Arts and Humanities

Implemented in
less than 50% of
district
classrooms

Career Education and Work

Implemented in
50% or more of
district
classrooms

Civics and Government

Implemented in
50% or more of
district
classrooms

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and

Technical Subjects Not Applicable

Implemented in
50% or more of
district
classrooms

PA Core Standards: Mathematics

Implemented in
50% or more of
district
classrooms

Economics
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Environment and Ecology

Implemented in
50% or more of
district
classrooms

Family and Consumer Sciences

Not Applicable

Geography

Implemented in
50% or more of
district
classrooms

Health, Safety and Physical Education

Implemented in
50% or more of
district
classrooms

History

Implemented in
50% or more of
district
classrooms

Science and Technology and Engineering Education

Implemented in
50% or more of
district
classrooms

Alternate Academic Content Standards for Math

Implemented in
50% or more of
district
classrooms

Alternate Academic Content Standards for Reading

Implemented in
50% or more of
district
classrooms

American School Counselor Association for Students

Implemented in
50% or more of
district
classrooms

Early Childhood Education: Infant-Toddler&rarr;Second Grade

Implemented in
50% or more of
district
classrooms

English Language Proficiency

Implemented in
50% or more of
district
classrooms

Interpersonal Skills

Implemented in
50% or more of
district
classrooms

School Climate

Implemented in
50% or more of
district
classrooms

Further explanation for columns selected "
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We need to improve our emphasis on Career Education & Work at the primary level. We do
not teach Family & Consumer Science until middle school. The PA Core Standards for
History and Social Studies and PA Core Standards for Science and Technical Subjects are for

grades 6 - 12 only.

Elementary Education-Intermediate Level

Standards

Status

Arts and Humanities

Implemented in
50% or more of
district
classrooms

Career Education and Work

Implemented in
less than 50% of
district
classrooms

Civics and Government

Implemented in
50% or more of
district
classrooms

PA Core Standards: English Language Arts

Implemented in
50% or more of
district
classrooms

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

Not Applicable

PA Core Standards: Mathematics

Implemented in
50% or more of
district
classrooms

Economics

Implemented in
50% or more of
district
classrooms

Environment and Ecology

Implemented in
50% or more of
district
classrooms

Family and Consumer Sciences

Not Applicable

Geography

Implemented in
50% or more of
district
classrooms

Health, Safety and Physical Education

Implemented in
50% or more of
district
classrooms

History

Implemented in
50% or more of
district
classrooms
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Science and Technology and Engineering Education

Implemented in
50% or more of
district
classrooms

Alternate Academic Content Standards for Math

Implemented in
50% or more of
district
classrooms

Alternate Academic Content Standards for Reading

Implemented in
50% or more of
district
classrooms

American School Counselor Association for Students

Implemented in
50% or more of
district
classrooms

English Language Proficiency

Implemented in
50% or more of
district
classrooms

Interpersonal Skills

Implemented in
50% or more of
district
classrooms

School Climate

Implemented in
50% or more of
district
classrooms

Further explanation for columns selected "

We need to improve our emphasis on Career Education & Work at the primary level. We do
not teach Family & Consumer Science until middle school. The PA Core Standards for
History and Social Studies and PA Core Standards for Science and Technical Subjects are for

grades 6 - 12 only.

Middle Level

Standards

Status

Arts and Humanities

Implemented in
50% or more of
district
classrooms

Career Education and Work

Implemented in
50% or more of
district
classrooms

Civics and Government

Implemented in
50% or more of
district
classrooms
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PA Core Standards: English Language Arts

Implemented in
50% or more of
district
classrooms

PA Core Standards: Literacy in History/Social Studies, Science and

Technical Subjects

Implemented in
50% or more of
district
classrooms

PA Core Standards: Mathematics

Implemented in
50% or more of
district
classrooms

Economics

Implemented in
50% or more of
district
classrooms

Environment and Ecology

Implemented in
50% or more of
district
classrooms

Family and Consumer Sciences

Implemented in
50% or more of
district
classrooms

Geography

Implemented in
50% or more of
district
classrooms

Health, Safety and Physical Education

Implemented in
50% or more of
district
classrooms

History

Implemented in
50% or more of
district
classrooms

Science and Technology and Engineering Education

Implemented in
50% or more of
district
classrooms

Alternate Academic Content Standards for Math

Implemented in
50% or more of
district
classrooms

Alternate Academic Content Standards for Reading

Implemented in
50% or more of
district
classrooms

American School Counselor Association for Students

Implemented in
50% or more of
district
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classrooms

English Language Proficiency

Implemented in
50% or more of
district
classrooms

Interpersonal SKills

Implemented in
50% or more of
district
classrooms

School Climate

Implemented in
50% or more of
district
classrooms

Implemented in
50% or more of

World Language district
classrooms
Further explanation for columns selected "
This narrative is empty.
High School Level
Standards Status

Arts and Humanities

Implemented in
50% or more of
district
classrooms

Career Education and Work

Implemented in
50% or more of
district
classrooms

Civics and Government

Implemented in
50% or more of
district
classrooms

PA Core Standards: English Language Arts

Implemented in
50% or more of
district
classrooms

PA Core Standards: Literacy in History/Social Studies, Science and

Technical Subjects

Implemented in
50% or more of
district
classrooms

PA Core Standards: Mathematics

Implemented in
50% or more of
district
classrooms

Economics

Implemented in
50% or more of
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district
classrooms

Environment and Ecology

Implemented in
50% or more of
district
classrooms

Family and Consumer Sciences

Implemented in
50% or more of
district
classrooms

Geography

Implemented in
50% or more of
district
classrooms

Health, Safety and Physical Education

Implemented in
50% or more of
district
classrooms

History

Implemented in
50% or more of
district
classrooms

Science and Technology and Engineering Education

Implemented in
50% or more of
district
classrooms

Alternate Academic Content Standards for Math

Implemented in
50% or more of
district
classrooms

Alternate Academic Content Standards for Reading

Implemented in
50% or more of
district
classrooms

American School Counselor Association for Students

Implemented in
50% or more of
district
classrooms

English Language Proficiency

Implemented in
50% or more of
district
classrooms

Interpersonal Skills

Implemented in
50% or more of
district
classrooms

School Climate

Implemented in
50% or more of
district
classrooms

World Language

Implemented in
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50% or more of
district
classrooms

Further explanation for columns selected "

This narrative is empty.

Early Warning System

The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA
EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students
who may be on a path to dropping out of school. Please indicate your selection of the
following options.

No, we have another early warning system that we are currently utilizing.

Professional Education

Characteristics

District’s Professional Education Characteristics EEP EEI ML HS

Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.

Increases the educator’s teaching skills based on
effective practice research, with attention given to X X X X
interventions for struggling students.

Increases the educator's teaching skills based on
effective practice research, with attention given to X X X X
interventions for gifted students.

Provides educators with a variety of classroom-based

assessment skills and the skills needed to analyze and X X X X
use data in instructional decision making.
Empowers educators to work effectively with parents X X X X

and community partners.

District’s Professional Education Characteristics EEP EEI ML HS

Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.

Provides the knowledge and skills to think and plan X X X X
strategically, ensuring that assessments, curriculum,
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instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.

Provides leaders with the ability to access and use

appropriate data to inform decision making. A A A A
Empowers leaders to create a culture of teaching and

. . i . X X X X
learning, with an emphasis on learning.
Instructs the leader in managing resources for X X X X

effective results.

Provide brief explanation of your process for ensuring these selected characteristics.

The Indiana Area School District involves all staff in ongoing professional development to
increase student achievement. Teachers and administrators have participated in
professional development in the use of the Standards Aligned System to align curriculum,
instruction, and assessment. PSSA and Keystone student data is analyzed using PVAAS,
eMetric, 4-SIGHT, Dibels, DRA, NWEA, iReady - Math, and CDT's to make instructional
decisions. Common time is provided for teacher collaboration and the analysis of student
data. Teachers and administrators have attended workshops sponsored by PaTTAN and
attend conferences in their specific content area. Upon returning from workshops, our
professionals communicate their new learning to the entire faculty or small groups of the
faculty. Many staff members belong to professional organizations which also provide
professional development opportunities. All of the principals have participated in

PIL classes to promote instructional leadership. The district collective bargaining
agreement allows for additional hours outside of the teacher's day to support collaboration.
Each building level leader provides collaborative opportunities to promote professional
growth for their faculty and/or teams. Collaborative activities include data analysis,
instructional strategies, and book studies, to name a few.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.

N/A

Educator Discipline Act 126, 71

Provides educators with mandated reporter training, totaling 3 hours, every 5 years as
outlined in Act 126.

Questions
The LEA has conducted the required training on:
10/5/2012
8/21/2017

The LEA plans to conduct the required training on approximately:

8/22/2019 Projected to ensure all current employees are up-to-date
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Provides educators with four (4) hours of professional development in youth suicide
awareness and prevention every five (5) years for professional educators in grades six
through twelve as outlined in Act 71.

Questions

The LEA has conducted the training on:

8/17/2017

The LEA plans to conduct the training on approximately:

8/22/2017 Projected to ensure all current employees are up-to-date

Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.

This section was not answered.

Strategies Ensuring Fidelity

Checked answers

1 Professional Development activities are based upomitled needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
Using disaggregated student data to deter min
Professional Development activities are based upon detaitetis assessments that
utilize student assessment results to target curricular areas that need further
alignment.
1 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
Clear expectatiosin terms of teacher practice are identified for staff implementation.
An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
profession&development initiative.
1 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
1 Administrators participate fully in all professional development sessions targeted for
their faculties.
1 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
1 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
9 Professional @cation is evaluated to show its impact on teaching practices and
student learning.

1
1

=a =

Unchecked answers
None.

Provide brief explanation of your process for ensuring these selected characteristics.
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A Needs Assessment is administered every three years to evaluate the District's
Professional Education Plan. Analysis of formative and summative student achievement
data is conducted to determine specific areas of weakness. Professional development is
provided for teachers and principals in the areas identified "in need of improvement."
Administrators attend professional development opportunities along with teachers to
provide support, promote effective implementation with fidelity, and accountability
through supervision. Principals form collaborative teams to support the implementation of
new initiatives. All principals conduct walk-throughs and formal observations of staff.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.

This narrative is empty.

Induction Program

Checked answers

1 Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.

1 Inductees will assign challenging work to diverse student populations.

1 Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.

1 Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.

1 Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.

1 Inductees will effectively navigate the Standards Aligned System website.
1 Inductees will know and apply LEA endorsed classroom management strategies.

1 Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.

1 Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.

9 Inductees will demonstrate the ability to access resources and attain information for
the topics listed in the IASD New Teacher Inductee Log Items as categorized under
Charlotte Danielson’s Framework.



45

1 Inductees will demonstrate the ability to utilize the Pennsylvania Standards Aligned
System (SAS framework) which includes the six common elements for high
performing schools and school systems.

1 Inductees will demonstrate the ability to access resources and attain information
regarding The Educator Effectiveness System: Act 82 of 2012.

9 Inductees will abide by the Code of Professional Practice and Conduct for Educators
(22 Pa. Code 235).

9 Inductees will participate in district/building induction programs, including
observations of colleagues.

Inductees will cooperate with the building induction team and the mentor teacher.
Inductees will complete an evaluation of the induction program.

Inductees will maintain an Induction Log and Validation Sheet.

= = =4 =4

Inductees will create a Professional Portfolio based on the four domains of
professional practice.

9 Inductees will instruct students using district board-approved curriculum.

9 Inductees will learn, understand, and implement district and school policies and
procedures.

9 Inductees will organize and manage a classroom effectively.

9 Inductees will prepare for the opening and closing of the school year.
9 Inductee will prepare for parent-teacher (student) conferences.
1

Inductee will meet with the mentor teacher to discuss progress/needs.

Unchecked answers
None.

Provide brief explanation of your process for ensuring these selected characteristics.

[ASD will implement a one-year educator induction plan. The first-year will entail district-
level goals, objectives, and competencies in a dovetailed program with the local
intermediate unit, ARIN IU28 and district and building level administrators. Participants in
the program will complete two-online workshops and two face-to-face workshops at ARIN
[U28 which are part of the ARIN IU28 Induction Workshop Series. These workshops would
minimally include The Basics, Part I and II, Meeting the Needs of Students with IEPs, and
What Would You Do? Dealing with At-Risk Student Issues. Each of these workshops would
be followed by in-house, district-specific workshops led by district administrators, a
consulting psychologist, and teachers. Workshop topics will include, but are not limited to,
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an Indiana Area Education Association sponsored "Welcome to the District”, attendance at a
school board meeting welcoming the new teachers and classroom setting activities and
sessions. These topics include but are not limited to Effective Teachers; Navigating the
Procedures and Paperwork; Special Education Services (ESL, Gifted, Homeless Services,
Special Education); Charolette Danielson's Framework Domains I, II, III, and IV
presentations and activities; Risk and Protective Factors; Dealing with Difficult People; and
Data Analysis and Instructional Planning - Your Students and Their Achievement. Year one
of the induction plan will include a year-long mentor from the district who is selected based
on the mentor criteria.

Successful completion of the one-year program will be documented through the New
Teacher/Inductee Log, Validation Document and building-level evaluations. Attendance
rosters will be maintained at the Curriculum Office.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.

This narrative is empty

Needs of Inductees

Checked answers

1 Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.

1 Frequent observations of inductee instructional practice by supervisor to identify
needs.

1 Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.

Student PSSA data.

Standardized student assessment data other than the PSSA.
Classroom assessment data (Formative & Summative).
Inductee survey (local, intermediate units and national level).
Review of inductee lesson plans.

Review of written reports summarizing instructional activity.
Submission of inductee portfolio.

Knowledge of successful research-based instructional models.

= =/ =4 =4 =4 =4 -4 -4 -

Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).
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1 Review of district-wide needs assessment surveys and technology needs assessment
surveys through electronic means (Google).

Unchecked answers
None.

Provide brief explanation of your process for ensuring these selected characteristics.

The needs assessment collection of evidence and data will ultimately fall in the Assistant
Superintendent's Office. The district-wide needs assessment, the technology assessment,
and the induction plan needs assessment survey will be incorporated in the Comprehensive
Plan. The Assistant Superintendent will oversee the successful completion and
documentation of needs assessments during the first year. The building principal will
oversee this process in year two. Surveys will be distributed digitally and stored in the
district's servers.

New educators will be provided passwords and training in the utilization of PSSA and
Keystone Exam data, Classroom Diagnostic Tools data, Pennsylvania Value-Added
Assessment System (PVAAS) data, and eMetric data. Locally administered assessment data
will be analyzed as appropriate. These assessments could include NorthWest Evaluation
Association (NWEA), Fountas & Pinnell BAS, DIBELS, DRA2+, and other evaluation systems
as needed. This data would be student- and teacher-specific. Instructional models and
knowledge of research-based instructional models would be provided through university
mentors, ARIN [U28 workshops, and in-house sessions.

Provide a brief explanation for strategies not selected and your plan to address their
incorporation.

This narrative is empty.

Mentor Characteristics

Checked answers

1 Pool of possible mentors is comprised of teachers with outstanding work performance.

1 Potential mentors have similar certificatioaad assignments.

1 Potential mentors must model continuous learning and reflection.

9 Potential mentors must have knowledge of LEA policies, procedures and resources.

1 Potential mentors must have demonstrated ability to work effectively with students and
other adults.

Potential mentors must be willing to accept additional responsibility.

Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching ad conferencing skills, problesolving skills and knowledge of adult learning
and development).

1 Mentors and inductees must have compatible schedules so that they can meet

regularly.

1 Potential mentors must have permanent certification and a minimum ofyfeses of

successful teaching in the district.

=a =8
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9 Potential mentors must possess a positive attitude toward teaching, students, peers,

parents, and administrators.
1 Potential mentors must have demonstrated leadership qualities within the school,
district, and ommunity.

T Potenti al mentors must possess a wor ki

Unchecked answers
None.

Provide brief explanation of your process for ensuring these selected characteristics.

The Assistant Superintendent, in conjunction with the Administrative team, will provide a
mentor session at the beginning of each induction process in addition to verifying records
through the Human Resources Department. An application will be distributed to all
teachers at the end of the year to create a pool of potential mentors.

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.

This narrative is empty.

Induction Program Timeline

Topics Aug- | Oct- | Dec- | Feb- | Apr- | Jun-
Sep | Nov | Jan | Mar | May | Jul
Code of Professional Practice and Conduct for
Educators X X
Assessments X X X
Best Instructional Practices X X
Safe and Supportive Schools X
Standards X
Curriculum X
Instruction X X
Accommodations and Adaptations for diverse X
learners
Data informed decision making X X
Materials and Resources for Instruction X X

If necessary, provide further explanation.

The Educator Induction Program for IASD is a one-year process. The first year is dedicated
to District-level induction activities facilitated by central office administration, building
administration, representatives from the Indiana Area Education Association, and
workshops through the intermediate unit, ARIN [U28. A district teacher-mentor is assigned
to the Inductee for the entire school year.

The second year of the plan is a building-level induction program. This program is
facilitated by the building principal and also includes a university mentor to provide
research and evidence-based professional development.

ng

kno
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Monitoring and Evaluating the Induction Program
Identify the procedures for monitoring and evaluating the Induction program.

Surveys will be utilized following induction workshops to evaluate the effectiveness of the
program. Currently the inductees participate in the Act 48 Professional Development
Survey along with the rest of the IASD staff.

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)Checked answers

1 Mentor documents his/her inductee's involvement in the program.
1 A designated administrator receives, evaluates and archives all mentor records.

9 School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.

9 LEA administrator receives, tallies, and archives all LEA mentor records.

9 Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.

Unchecked answers
None.

Special Education

Special Eduwcation Students
Total students identified400

Identification Method
Identify the District's method for identifying students with specific learning disabilities.

In the 2007-2008 school year we began to provide training to the elementary level staff and
administrators in the use of RTII (then RTI) model in the area of reading with the plan of
increasing the use of this into the content area of Math. The ARIN IU 28 training/technical
staff provided training and consultation to our staff thus being able to utilize this model
within grades 1-2. After the first year we implemented this in all of our elementary
buildings at various degrees and provided training for all of the staff in the area of reading
interventions. Due to monetary constraints staffing was reduced which created more of a
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challenge as to how to provide the amount of support needed to instruct the three

tier groups. Each elementary building is at a different level of RTII however the building
level principals have embraced looking at the schedules to allow time for remediation, re-
teaching, and Tier work based on Data. We continue to look at this each school year
however we are still unable to support the RTII model of identification.

The Indiana Area School District is still utilizing the discrepancy model in all buildings.
When a child has been recommended for an evaluation or there has been a request for an
evaluation, our district follows the appropriate procedures. The evaluation includes a
variety of assessments performed by the School Psychologist, which may include individual
student data from I -Ready, the NWEA-Measures of Academic Progress (administered 3 x
year) or CDT -Classroom Diagnostic Tool at the junior/senior high level, observations and
an additional collection of information that would clearly describe the student. The team
also rules out any other factors that adversely effects educational performance, such as the
child is not intellectually disabled , does not have a visual, hearing or motor disability, is not
emotionally disturbed, not negatively affected by environmental, cultural or economic
disadvantages, and if the child has not achieved adequately for the child's age or met the
state-approved grade level standards in one or more of the following areas when provided
with learning experiences and instruction appropriate for the child's age in the areas of Oral
Expression, Listening Comprehension, Written Expression, Basic Reading Skills, Reading
Fluency, Reading Comprehension, Mathematics calculations or Mathematics Problem
Solving, it is likely that the child has a learning disability. Through employing the
discrepancy model, we can determine if there is a significant difference between the child's
ability and academic performance. At which time, a learning disability may be diagnosed.

Enrollment

Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.

The data is publicly available via the PennData website. You can view your most recent
report. The link is:
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523 /Default.aspx

IASD State of PA
Speech or Language Impairment 24.6% 14.7%
According to the 2016-2017 report, the percentage of students receiving speech and
language supportis 11.9 % higher than the state average. This continues to be less than
our prior years so we are seeing a slight decrease in services.
2014-2015- 29.1%
2015-2016- 28.0%
2016-2017- 24.6 %
2017-2018- 224 %


https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx

51

In order to address this discrepancy, we will continue to meet as a team throughout the
school year to address the following:

Ongoing discussion of speech and language eligibility criteria

Assessments used to identify students who require speech services. We have purchased
some new assessments that will support (1) types of services and (2) how they are offered.
Supporting students in K, 1st grade as a group and not providing services that are
developmental rather than a true speech/language impairment.
Use of Augmentative and Alternative Communication (AAC) for students coming into IASD
with communication needs
Continuing Education Opportunities related to Speech/Language Evaluation and
Intervention

Non-Resident Students Oversight

1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?

2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?

3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?

Currently Indiana Area School District provides the educational services that are necessary
for the students that reside within these programs. The Indiana Area School District Staff
work closely with the staff at the facility to make sure that we are providing programming
to meet the students’ needs making sure that FAPE is provided. The IEP team looks at
providing the programming for that student within the public school program with the
support and services within the regular educational program first keeping the least
restrictive environment as the optimum location of services. The students located in these
facilities are awarded the same rights and services that the students would receive if they
were residents. The families and the districts are also included in the planning for the
student, if appropriate. We currently have not had any barriers that have limited our ability
to provide the most appropriate program for these students.

Incarcerated Students Oversight

Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).

The Indiana Area School District provides information regarding the rights of children of
compulsory school age to the Indiana County Jail to be posted in prominent locations
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throughout the correctional facility. The district also utilizes a district newsletter to
distribute the Annual Public Notice. Itis also published in the local news publication, The
"Indiana Gazette". These publications occur at different times throughout the school year.
The district also posts the Annual Public Notice on the district website.

Should a juvenile under the age of 21, become incarcerated in the Indiana County Jail, a
designee conducts an interview. The interview ascertains the inmate’s name, date of birth,
last school attended, last grade attended and dates, name of facility of previous
incarcerations if appropriate, naming any special education programs provided while
attending the last known school, and if the student has acquired a high school diploma or
GED and the date of issue. If the student is found eligible for school services, the jail notifies
the district, in writing. The district requests educational records from the student’s most
recent district of residence and a scholastic record is established, including a plan
addressing the credits required for graduation. An acknowledgement form is sent to the
district of residence.

If records indicate that the student is identified as a student with a disability, under
Pennsylvania Chapter 14: Special Education Services and Programs, then the district
provides a Free Appropriate Public Education (FAPE) in accordance with State Regulations.
Appropriately certified teachers are assigned to deliver instruction. The teachers utilize
formal lesson plans. The student’s progress is monitored and reported on a nine-week
basis using the district report card. Each nine-week report is forwarded to the Coordinator
of Special Programs for review. This information is then shared with the student's home
school district.

If the student is not identified as a student with a disability, a screening process, as required
under Child Find is conducted. The screening process includes a review of the student’s
records for academic concerns, an assessment of the student’s functioning in the curriculum
including curriculum-based assessments, and systematic observations of the student’s
behavior during instructional activities.

Should the screening indicate that the student is potentially a student with a disability, the
district initiates an evaluation in accordance with § 14.123 Evaluation. If the student is
identified as a student with a disability, the subsequent procedures are followed as per
current Pennsylvania Regulations. The Indiana County Jail notifies the Indiana Area School
District when the student is no longer incarcerated. Student's grades are then shared with
the student's current school district.

Least Restrictive Environment

1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.

2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
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supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)

3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.

1. The Indiana Area School District has been successful in providing a Free
Appropriate Public Education to students with disabilities and supports the philosophy
that all students with special needs receive services within the regular education setting.
It is the goal of every Individualized Education Plan team to look at the services that can
be provided for all students within the regular educational setting with their peers with
the addition of appropriate supports and services as identified by the IEP team. The IEP
team will only consider educating a student in a more restrictive environment if all other
interventions, supports and services have been exhausted. When discussing the
continuum of services, the team will make t he de
needs would best and most appropriately be met. If a student is placed in an outside
placement they are still encouraged to attend and participate in any extracurricular
activities and school functions. Students placed outside of their district run programs are
constantly monitored for progress so that return to the Indiana Area School District can
be discussed. These are some of the resources we utilize within our district to ensure
LRE:

Collaboration and This support provides services such as professional training and
Consultation with the IU, support in research-based strategies regarding specific types of
TAC consultants, disabilities. Psychological services, OT, PT, Use of Assistive
PaTTAN, IUP and other Devices, Hearing, Vision, Orientation and Mobility, Early

staff that provide Intervention Services, ESY services and Early Intervention and
training Transition Services are provided.

Paraprofessionals/Instructional Assistants support students as
identified in their IEP's in all classroom environments. Special and
regular education teachers co-teach at all educational levels
allowing for support within the regular education setting.
Collaboration is done through scheduled meetings and before or
after-school or through written documentation/emails. Staff
attend other meetings held by outside supports so that everyone
is working towards similar goals.

Collaboration: Indiana
Area School District
collaborates with each
other as well as many
outside agencies.

Instructional Type of paper, books on tape, larger print, reduced number of
Modifications and required problems to complete, allow student to record or type
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Adaptations assignment, adapt worksheets, ignore penmanship or spelling
errors, reduce paper and pencil tasks, use written back up for oral
directions, support and model behavior, peer reinforcement, study
together, work in pairs. Braille writer, magnifiers, special lighting,
Keyboarding, Alpha Smarts, calculators, books on tape, sound field
systems, etc...schedules, calendars, use of charts to organize
thoughts and processes, allow student to have sensory breaks, or
breaks from routine, modification of rules and expectations

Regular Education Settings (classrooms, cafeteria, playground,
gymnasium, restrooms, etc.) are wheelchair/handicapped
accessible. Adaptive seating is provided to students who would
need such. Lightweight travel wheelchairs are available for use by
students to enable them to participate in field trips/special events.
Wheelchair, Walker, Standing Board, Positioning, Computer,
Switches, Augmentative and Alternative Communication (AAC)
device, medical interventions, Allow student to have sensory
breaks, or breaks from routine, modification of rules and
expectations. Use of the Hiram G. Andrews, PaTTAN lending
libraries in order to choose the most appropriate device.

Physical Environment
and equipment needs

There is a counselor at every elementary building, 3 at the Junior
High school and 3 at the Senior High School to provide
social/emotional/behavioral support to students. This may take
the form in individual, small group or large group session. They

Social-Behavioral focus on the specific skills identified through the IEP team. We
Supports at the Building have Assistant Principals at the Junior High and Senior High
Level School levels who focus on supporting students. Our School

Psychologists will provide counseling services as identified in the
Student's IEP. Our staff also participates in the MH/MR/EI
meetings as well as Intensive Treatment Team meetings for
students who are involved within the mental health system.
2. Our Administrator/Principals review the data of students who have been placed in
more restrictive settings in order to look at models of interventions for any trends that we
may see. We have worked with our local Intermediate Unit in providing programs to
specifically address significant needs for students who may need an Applied Behavior
Analysis approach to learning. The ARIN IU discussed the needs within our area and
opened up two Elementary and one Junior High Autistic Support program in which all of
the staff working with the students are trained in ABA. Indiana Area Junior High School
houses the Junior High level of that model classroom. During this current school year,
we collaborated with the Community Guidance Center to provide Mental Health Therapy
within the school environment at all grade levels and school buildings. In 2014, we
received a grant to develop a Project Max team that was trained on strategies of
curriculum planning using the Alternate Eligible Content, making sure we were giving our
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students who have significant cognitive delays the opportunity to access the content
standards. This team has been in place for 3 years and continues to provide training,
coaching, and strategies to our general education teachers enabling them to differentiate
lessons to meet the needs of all students. We have introduced the use of technology
and are a 1:1 district at grades 4-12. Having the use of many technology tools supports
our students' access to the curriculum through many modes depending on their needs.
The Co-teaching model has been implemented throughout our Junior and Senior High
Schools allowing the support necessary for students who need it. We have also
developed a Cyber School component which allows different options of programming for
students including a blended learning environment. Participation in these options are
typically driven by the IEP team.

3. I ndiana Area School Districtbs goal is to ens.
members of diverse, age-appropriate regular education classes, in their neighborhood
school, with the necessary supplementary aids and services provided to support their
learning and participation. We continue to take a look at the continuum of services that
we are able to provide students within our school district program, and begin the IEP
process by looking at that student within the general education setting first. The process
of their placement is through a series of IEP team meetings that focus on the placement
within the typical grade level classroom with the additions of the supports and

services. Upon the collection of data, if we find that they weren't making progress or we
were seeing an increase in behaviors, the IEP team would meet to discuss other
options. As we look for other settings in which our students would be successful many
considerations are made as far as services offered, number of students within the
classroom, structure, and the ability to continue utilizing curriculum that was challenging
to them so that when they return they are able to continue on their academic path. Our
district staff continue constant communication with the receiving school program to
maintain information on the student's progress and participate in decision making with
regards to their academic program. For those students who are attending placements
other than their neighborhood schools we encourage the involvement in programs that
keep them connected within their community such as the YMCA programs, boy/qirl
scouts, other neighborhood and school based activities.

Being located in arural area, ithasbeendif f i cult to find programs to r
needs within Indiana County and have forced the district to seek placements in
surrounding counties, particularly Allegheny County and Westmoreland County. The
district works closely with Indiana County Behavior and Developmental Services, Early
Intervention, Indiana County Child and Youth Services, Indiana County Probation Office,
the ARIN Intermediate Unit 28, Value Behavioral Health, and The Indiana Community
Guidance Center as an active member of the local Interagency Team. The Indiana Area
School District supports the Intensive Interagency Approach by readily accepting the
assistance of Therapeutic Staff Support personnel, Mobile Therapists, Behavioral
Therapists, and Intensive Case Managers. District and building administrators, guidance
counselors, and faculty members support the philosophy that individual students may
require the involvement of multiple agencies to address issues that can occur within the
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school environment, community setting, or in the home. The district will continue to
support students by participating in the planning meetings of the Interagency Teams by
providing input through formalized data collection and informal observations to support
the access of services for students. The district also acts as a host site for many of
these meetings. We will bring in consultants to provide insight into any programming
that we may need to put into place in order for that student to be successful. We have
utilized The ClramilyBehavwiodmlsResourcesandtisuppoe from the
experts at PaTTAN. Indiana Area School District staff will continue working with these
agencies to support the students within our educational program or in locating
educational placements for hard to place students with disabilities.

As indicated by our educational environment data our district has done an exemplary
job with 69% of our students participating within their regular education class at 80% or
more and under the State percentage of 9% by 2% of students who are participating with
in the regular class less than 40%. In the area of student enrollment in other settings,
we were slightly above the state rate if 4.9. This is due to a variety of factors, we have
had families who have moved into our district where students who were already placed
residentially and then moved into a residential group home and school placement
outside of our district however the family still has the guardianship and educational rights
for the student. We have also had many of our students who are attending outside
placements, due to CYS involvement or mandated to outside programs through the court
system. We revisit the transition of our outside placed students on a regular basis and
will continue to look for ways to integrate them back into our district with supports.

Behavior Support Services

1. Provide a summary of the District policy on behavioral support services including,
but not limited to, the school wide positive behavior supports (PBS).

2. Describe training provided to staff in the use of positive behavior supports, de-
escalation techniques and responses to behavior that may require immediate
intervention.

3. [Ifthe district also has School-Based Behavioral Health Services, please discuss it.

The IASD School Board has established fair, reasonable and nondiscriminatory rules and
regulations regarding the conduct of all students in the school district during the time they
are under the supervision of the school or at any time while on school property, while
present at school-sponsored activities, and while traveling to or from school and school-
sponsored activities. The Board adopted a Code of Student Conduct to govern student
discipline, and students shall not be subject to disciplinary action because of race, sex, color,
religion, sexual orientation, national origin or handicap/disability. Each student must
adhere to Board policies and the Code of Student Conduct governing student discipline. The
Board prohibits the use of corporal punishment by district staff to discipline students for
violations of Board policies and district rules and regulations. Any student disciplined by a
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district employee shall have the right to notice of the infraction. Suspensions and
expulsions shall be carried out in accordance with Board policy. In the case of a student
with a disability, including a student for whom an evaluation is pending, the district shall
take all steps required to comply with state and federal laws and regulations, the
procedures set forth in the memorandum of understanding with local law enforcement and
Board policies. The Indiana Area School District's policy on behavior support services
includes all of the required components and focuses on the use of positive measures to
improve behaviors, as well as, the teaching of appropriate alternate behaviors. This policy
is located on our IASD website and available in our student planners. Guardians must
acknowledge that they and their child have read through the policy.
In addition to the policy, the district provides staff training on an annual basis that focuses
on basic techniques and strategies within the regular education setting that includes the
following:
Safety Care/De-escalation techniques
Development of Functional Behavior Assessments
Positive Behavior Supports for the General Education Setting (course offered through
PaTTAN)
Autism 101
Supporting Behavior Contracts
Olweus- Anti Bullying Programs
People 1st Language
Summit
Differentiated Instruction
Supplementary Aids and Services
In addition to district training we also provide educational teams with more student-
specific training that focuses on the needs of the individual student who may need more
intensive strategies such as social skills instruction in small groups, counseling and
instructional support, cooperative learning activities, peer buddies, how to support
students with sensory needs, promoting positive verbal interactions with students,
Supplementary Aids and Services Toolkit, consultation from The Children’s Institute, and
Verbal Behavior Mapping (ARIN). Our largest Elementary Building is in the first year of
implementing School Wide Positive Behavior Support Programming with the guidance of
our local Intermediate Unit and the other three buildings utilize an informal version of the
program. The District currently provides support to students who need psychological
counseling through the use of their 3 school psychologists, the counselors within each
district building or a contracted licensed psychologist. We also welcome and encourage the
involvement of outside agencies if they are involved with the family and student as part of
the team that looks at developing a positive behavior support plan. Our district also
educationally supports students who participate within the Alpha Partial Hospital Program
which is a mental health placement within the Indiana County and run by the Indiana
Community Guidance Center. Our district has also developed Mental Health in the Schools
with the Community Guidance Center in order to offer therapy for those students who
would have difficulty accessing those services outside of the regular school day. This
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program is available to all of our students within our school district in the buildings where
they attend.

When a student is demonstrating behavior that is interfering with their academic progress
or their classmates, or demonstrating a socially inappropriate behavior, an IEP meeting is
held to discuss what the team is seeing, data collected, and to begin a functional behavior
assessment. This is typically coordinated by the special education teacher of record
however it involves everyone who participates in the child's program at school and the
parents. If a student has a specific behavior plan, the team that works with that student is
trained specifically on the implementation of that plan. If it is felt that we need to involve
outside agencies or behavior consultants, the district is able to make those contacts and
arrange for observations and hold interagency meetings to work on developing the most
appropriate support.

Intensive Interagency/Ensuring FAPE/Hard to Place Students

1. Ifthe LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.

2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.

3. Discuss any expansion of the continuum of services planned during the life of this
plan.

The Indiana Area School District program has been successful in providing a Free
Appropriate Public Education to students with disabilities. It is the goal of every IEP team
to look at the services that can be provided for a student within the regular educational
setting with their peers by first looking at the addition of appropriate supports and services
within the general educational setting. The district continues to look at the data and

will access programs designed to meet the needs of students experiencing cognitive delays
coupled with severe behavioral needs. In the past, appropriate placements for students
who display severe behavioral difficulties within the Indiana County area have been difficult
to locate, thus utilizing programs found in surrounding counties have been necessary. The
district works closely with Indiana County Behavioral and Developmental Health Program
(MH/MR), Early Intervention, Indiana County Child and Youth Services, Indiana County
Probation Office, the ARIN Intermediate Unit 28, and Value Behavioral Health as an active
member of the local Interagency Team. The Indiana Area School District supports the
Intensive Interagency Approach by readily accepting the assistance of Therapeutic Staff
Support personnel, Mobile Therapists, Behavioral Therapists, and Intensive Case

Managers. District and building administrators, guidance counselors, and faculty members
support the philosophy that individual students require the involvement of multiple
agencies to address issues that can occur within the school environment, community
setting, or in the home. The district will continue to support students by participating in the
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planning meetings of the Interagency Teams. The district will provide input through
formalized data collection and informal observations. The team can utilize the information
in recommending services for students. The district also acts as a host site for these
meetings. We also have brought in consultants to provide insight into any programming
that we may need to put into place in order for that student to be successful. IASD will
continue working with these agencies in locating educational placements for hard to place
students with disabilities.

We continue to take a look at the continuum of services that we are able to provide students
within our school district program and begin with the Individualized Education Plan, ( IEP)
process by looking at that student within the general education program. For those
students who are attending placements outside of their neighborhood schools we
encourage the involvement in programs that keep them involved within their community
such as the YMCA programs, Boy/Girl Scouts, and other types of activities within their
neighborhoods.

One area of expansion would be the availability of a High School Autistic Support Program
run by our local Intermediate Unit possibly at our High School. At the Elementary level we
are very limited by physical space in our K-3 buildings, so we are always looking at ways to
provide the best services to our students.

Strengths and Highlights

Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for staff,
faculty and parents.

The Indiana Area School District is committed to educating all the students with special
needs in quality programs. Flexibility and creativity are evident in all of the programs that
are based on individual student needs. Across the district, paraprofessionals are used to
maximize inclusion of students into the regular education classroom and in the general
education curriculum. Our staff constantly try to engage the parents' participation in the
decision-making process through the multidisciplinary evaluation and in the development
of the Individualized Education Program (IEP). Their verbal and written input is
incorporated into the assessment reports and into the individualized education program
(IEP). Communication among teachers (regular and special education) and parents is
frequent and productive in ensuring the success of the student. General education teachers
collaborate frequently with special education teachers in order to differentiate instruction
within their classrooms.

At the Elementary Level, the emphasis is making sure that all of the students are getting
grade level instruction and then during scheduled academic enrichment times, students are
involved in flexible grouping according to the data that is collected. Since the adoption of
our new English-Language Arts (ELA) curriculum, we have developed class schedules with
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block times to allow for specific instructional routines such as the Daily 5. One of our
Elementary programs is in year 1 of implementing School-wide Positive Behavior Support.
The development of a formal sensory room has allowed students with needs a space to
reduce their anxiety and stimulation and regain focus. Instructionally we have purchased
and provided staff training on a reading intervention program. All of ours students have
access to technology and staff have been trained in using the tools to address certain areas
of need (ie: Google Read and Write).

At the Junior High Level, we continue to provide co-teaching as a model in some of the
academic classes that include a special education teacher and general education teacher.
We have also piloted a program that utilizes the online model “Summit” learning platform
which allows students to take control of their learning. This is still in the early stages but
has great promise in the development of independent learners. All students have access to a
1:1 chrome-book and have been trained on how to use the tools to support their individual
learning. Additionally, at the junior high, especially in 8th grade, special education
emphasizes the development of students’ personal success skills (self-awareness, self-
advocacy, executive functioning skills, and emotional intelligence). Students work 1:1 with
the Learning Support teacher in learning how to explain their own [EP to others. In the
process, they develop a slideshow presentation to introduce themselves to senior high staff.
These students learn to identify and explain their strengths, interests, exceptionality
("disability") category. They also work on explaining the impact of their exceptionality to
others, as well as describing strategies to minimize the impact of their disability. In addition,
students practice articulating their IEP goals, and summarizing progress on those goals
throughout their 8th grade year.

Our students at the secondary level are participating in more “on the job” related training
opportunities. Students are out in the community working with and without support.
Partnerships were developed with many outside community agencies in order to provide a
plethora of options for students. The district was also committed to training all of the
Paraprofessionals at the IASD High School and Junior High as job coaches. This was
provided through our connection with Goodwill. There has also been course development
that focuses on more in depth training around the transition areas for students with IEP’s.
Our connection with the Office of Vocational Rehabilitation (OVR) has strengthened in
order to support students into their post-secondary programming. Through OVR, some of
our students participate in the program that allows them to enroll in a college course so
they can get an idea of the expectations of college classes. They attend college fairs, job
fairs, and focus on their transition goals. All students who attend the High School have a
chrome-book and have been taught to use tools that can support their learning.

The District continues to employ and train Paraprofessional staff to work with students
who have IEP's. The District plans over 20 hours of training for the Paraprofessionals each
school year. This training includes building level training as well as full day in-service
programs, book studies, and training from outside agencies on topics related to student
achievement, data collection, behavior, and curriculum/instruction, use of technology,
safety care/de-escalation training and those specific to their individual roles with students.
The District recruits and retains highly qualified special education teachers. Administrative
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support at the building and central office levels enhances the success of the district's special
education programs through their vision of Inclusive practices.

We have participated in 4 years of the Project Max Training supported by PaTTAN and the
team continues to provide support at the Elementary to Junior High Levels. We applied and
were awarded the Optimize Inclusive Practices (OIP) Grant for 2017-2018 school year and
will work on development of the team and support of students’ needs at one of our 4-5
grade buildings. We have implemented Mental Health in the Schools this school year and
will continue to support the Mental Health needs of our students through counseling and
availability of therapeutic services within the buildings.
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Assurances

Safe and Supportive Schools Assurances
The LEA has verified the following Assurances:

1
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Implementation of a comprehensive and integrated K-12 program of student services based
on the needs of its students. (in compliance with § 12.41(a))

Free Education and Attendance (in compliance with § 12.1)
School Rules (in compliance with § 12.3)

Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and

§12.32)

Discrimination (in compliance with § 12.4)

Corporal Punishment (in compliance with § 12.5)

Exclusion from School, Classes, Hearings (in compliance with § 12.6,§ 12.7,§ 12.8)
Freedom of Expression (in compliance with § 12.9)

Flag Salute and Pledge of Allegiance (in compliance with § 12.10)

Hair and Dress (in compliance with § 12.11)

Confidential Communications (in compliance with § 12.12)

Searches (in compliance with § 12.14)

Emergency Care and Administration of Medication and Treatment (in compliance with 35
P.S.§780-101—780-144)

Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General Education
Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))

Persons delivering student services shall be specifically licensed or certified as required by
statute or regulation (in compliance with § 12.41(e))

Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)

Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)



http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.1.html
http://www.pacode.com/secure/data/022/chapter12/s12.3.html
http://www.pacode.com/secure/data/022/chapter12/s12.31.html
http://www.pacode.com/secure/data/022/chapter12/s12.32.html
http://www.pacode.com/secure/data/022/chapter12/s12.4.html
http://www.pacode.com/secure/data/022/chapter12/s12.5.html
http://www.pacode.com/secure/data/022/chapter12/s12.6.html
http://www.pacode.com/secure/data/022/chapter12/s12.7.html
http://www.pacode.com/secure/data/022/chapter12/s12.8.html
http://www.pacode.com/secure/data/022/chapter12/s12.9.html
http://www.pacode.com/secure/data/022/chapter12/s12.10.html
http://www.pacode.com/secure/data/022/chapter12/s12.11.html
http://www.pacode.com/secure/data/022/chapter12/s12.12.html
http://www.pacode.com/secure/data/022/chapter12/s12.14.html
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
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Establishment and Implementation of Student Assistance Programs at all of levels of the
school system (in compliance with 24 PS § 15-1547)

Acceptable Use Policy for Technology Resources

Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:

T

Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.

Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.

Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.

Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.

Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.

Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.


http://www.pacode.com/secure/data/022/chapter12/s12.42.html

24 P.S.§1306 and §1306.2 Facilities
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Facility Name Facility Type Services Provided By Student Count
Fayette County Services Nonresident Indiana Area School District 1
Indiana County Jail Incarcerated Indiana Area School District 0
Least Restrictive Environment Facilities
Facility Name Type of Facility Type of Service Number of
Students
Placed

New Story Special Education | Autistic/Behavior Support 4

Centers Program
Pressley Ridge Day Special Education | Emotional Support 3
Treatment Program Centers
School for the Blind Approved Private | Visual/Multi-handicapped 1

Schools Services
The Day School at the Approved Private | Autistic/Multiple 3
Children's Institute Schools Handicapped/ID Services
NHS (NHS Human Other Private Licensed School 1
Services)
Monarch Out-of-State RTF placement by MH/MR, 1
School/Bellifaire RTF Schools Residential and Educational
Program
DePaul Institute Approved Private | Educational program for 1

Schools students with Hearing

Impairment

Western Pa School for Approved Private | Educational day program for 1
the Deaf Schools Hearing Impaired
Meadow Ridge Academy, | Out-of-State RTF Program with educational 1
Swansea, MASS Schools component
Arin IU Autistic Support | Neighboring Autism Support 5

Program

School Districts

Special Education Program Profile

Program Position #2

Operator:School Disict

PROGRAM DETAILS
Type:Class
Implementation DateAugust 22, 2017
Reason for the proposed changéris was a position that was moved to this building
when we had the raistricting of grade levels
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Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% | Intellectual 10to 12 7 0.1
but More Than 20%) Disability
Locations:

Eisenhower Elementary |B An Elementary A building in which General
School Building Education programs are operated
Program Positior#3
Operator:School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Type of Level of Support Age Range Caseload | FTE
Support
Itinerant Deaf and Hearing 16 to 18 3 0.25
Impaired Support
Justification: Support is provided as a one on one situation or within the students classrooms. The students
are not placed in with each other unless they are enrolled in the same courses.
Locations:
IASD High A Senior High School A building in which General Education
School Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Itinerant Deaf and Hearing 13 to 14 3 0.15
Impaired Support
Locations:
IASD Junior High A Junior High School A building in which General Education
School Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Itinerant Deaf and Hearing 11to 11 1 0.05
Impaired Support
Locations:
Horace Mann An Elementary School A building in which General Education
Elementary Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Itinerant Deaf and Hearing 5to5 1 0.05
Impaired Support
Locations:
East Pike An Elementary School A building in which General Education
Elementary Building programs are operated

Program Position #4
Operator:School District
PROGRAM DETAILS

Type:
Implementation Date:
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Type of Support Level of Support Age Range Caseload | FTE
Itinerant Blind or Visually 16 to 18 3 0.25
Impaired Support
Locations:
IASD Senior High A Senior High School A building in which General Education
School Building programs are operated
Type of Level of Support Age Range Caseload | FTE
Support
Itinerant Blind or Visually Impaired | 12 to 15 3 0.15
Support
Locations:
IASD Junior A Junior High School A building in which General Education
Hgih Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Itinerant Blind or Visually 8to 8 1 0.05
Impaired Support
Locations:
East Pike An Elementary School A building in which General Education
Elementary Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Itinerant Blind or Visually 8to8 1 0.05
Impaired Support
Locations:
Ben Franklin An Elementary School A building in which General Education
Elementary Building programs are operated
Program Position #5
Operator:School District
PROGRAM DETAILS
Type:Position
Implementation DateAugust 30, 2016
Reason for the proposed chandgpographical errors
PROGRAMEGMENTS
Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than Emotional Support 12to 18 10 1
80% but More Than 20%)
Justification: This program is a partial hospital program run by the Indiana Community Guidance Center. IASD

provides the educational programming. Students attend from 5 surrounding counties. Students are grouped
according to their therapeutic needs. Waivers are signed by the families of the students.

Locations:

Alpha -

A Junior/Senior High
School Building

A special education Center in
which no general education
programs are operated

Program Position #6
Operator:School District
PROGRAM DETAILS
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Type:
Implementation Date:
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE

Full-Time Special Emotional Support 6to 10 8 1
Education Class

Justification: This is a partial hospital program that is run through the Community Guidance Center. Students
from 3 surrounding counties attend. Students are grouped according to therapeutic needs. Waivers are
signed by the families of the students.

Locations:

Alpha Program CG An Elementary School | A building in which General
Building Education programs are operated

Program Position #7
Operator:School District
PROGRAM DETAILS
Type:Chss
Implementation DateAugust 22, 2017
Reason for the proposed chandew School year
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Itinerant Speech and Language 5to 10 34 1
Support

Justification: Speech services are delivered either individually or in small groups therefore it does not have a
greater age range then 3 years when grouped.

Locations:
East Pike Elementary An Elementary School | A building in which General Education
School JP Building programs are operated

Program Position #8
Operator:School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Itinerant Speech and Language 9to 12 20 0.5
Support

Justification: Speech services are delivered either individually or in small groups therefore it does not have a
greater age range then 3 years when grouped.

Locations:
Horace Mann An Elementary School | A building in which General Education
Elementary EG Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Itinerant Speech and Language | 9to 12 18 0.5
Support

Justification: Speech services are delivered either individually or in small groups therefore it does not have a
greater age range then 3 years when grouped.

Locations: | | | |
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Eisenhower Elementary
School, EG

An Elementary School
Building

A building in which General Education
programs are operated

Program Position #9
Operator:School District
PROGRAM DETAILS
Type:Class
Implementation DateAugust 22, 2017
Reason for the proposed chandyew School Year
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Itinerant Speech and Language | 5to9 56 1
Support

Justification: Speech services are delivered either individually or in small groups therefore it does not have a
greater age range then 3 years when grouped.

Locations:
Ben Franklin Elementary | An Elementary School | A building in which General Education
Program MG Building programs are operated

Program Position #0
Operator:School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Itinerant Speech and Language 11to 16 27 0.4
Support
Justification: Speech services are provided in smaller groups therefore the age range in any one group does
meet the criteria.
Locations:
IASD Senior A Junior/Senior High A building in which General Education
High/Junior High School Building programs are operated
Program Position #11
Operator:Schml District
PROGRAM DETAILS
Type:Class
Implementation DateAugust 30, 2016
Reason for the proposed chan&tart of the new school year
PROGRAM SEGMENTS
Type of Support Level of Support Age Range Caseload | FTE
Itinerant Emotional Support 17 to 17 1 1
Locations:
IASD Senior High A Senior High School A building in which General Education
School Building programs are operated

Program Position #12
Operator:School District
PROGRAM DETAILS




Type:Class

Implementation DateAugust 30, 2016

Reason forlie proposed chang®ew School Year
PROGRAM SEGMENTS
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Type of Support Level of Support Age Range Caseload | FTE
Itinerant Learning Support 15to 16 12 0.6
Locations:

IASD Senior High A Senior High School | A building in which General Education
School DB Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% Learning Support | 14 to 15 6 0.4
but More Than 20%)
Justification: \
Locations:
IASD Senior High DB A Senior High A building in which General
School Building Education programs are operated
Program Position #13
Operator:School District
PROGRAM DETAILS
Type:Class
Implementation DateAugust 30, 2016
Reason for the proposed chanddew School Year
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Itinerant Learning Support 14 to 16 9 0.45
Locations:

IASD Senior High A Senior High School | A building in which General Education
School KM Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% | Learning Support | 14to 16 10 0.55
but More Than 20%)
Locations:
IASD Senior High School KM A Senior High A building in which General
School Building Education programs are operated
Program Posibn #14
Operator:School District
PROGRAM DETAILS
Type:Class
Implementation DateAugust 30, 2016
Reason for the proposed chanddew School Year
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE

Itinerant Learning Support 16to 17 10 1

Locations:
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IASD Senior High
School TP

A Senior High School
Building

A building in which General Education
programs are operated

Program Position #15
Operator:School District
PROGRAM DETAILS

Type:Class
Implementation DateAugust 22, 2017
Reason for the proposed changgdated caseload and teacher initials/ position
remained
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Itinerant Learning Support 16to 17 10 0.85
Locations:

IASD Senior High A Senior High School | A building in which General Education
School DC Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% | Learning Support | 16to 16 1 0.15
but More Than 20%)
Locations:
IASD Senior High School DC A Senior High A building in which General
School Building Education programs are operated
Program Position #16
Operator:School District
PROGRAM DETAILS
Type:Class
Implementation DateAugust 30, 2016
Reason for the proposed chanddew School Year
PROGRAM SEGMENTS
Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% Life Skills Support | 18 to 21 15 1
but More Than 20%)
Justification: Due to many of our students remaining for programming until they are 21 this classroom
provides those transition services to the students.
Locations:
IASD Senior High School LD A Senior High A building in which General
School Building Education programs are operated
Program Position #17
Operator:School District
PRO®AM DETAILS
Type:Class
Implementation DateAugust 22, 2017
Reason for the proposed changyew School Year
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE

Itinerant Learning Support 17 to 18 7 0.8
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Locations:

IASD Senior High
School KS

A Senior High School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than 80%
but More Than 20%)

Learning Support

17 to 18

1

0.2

Locations:

High School

A Senior High
School Building

A building in which General
Education programs are operated

Program Position #18
Operator:School District
PROGRAM DETAILS

Type:Class

Implementation DateAugust 30, 2016

Reason for the proposed chan@yew School year
PROGRAM SEGMENTS

Type of Support

Level of Support

Age Range

Caseload

FTE

Itinerant

Learning Support

11 to 14

13

Locations:

IASD Junior High
School SK

A Junior High School
Building

A building in which General Education
programs are operated

Program Position #19
Operator:School District
PROGRAM DETAILS

Type:Class

Implementation DateAugust 30, 2016

Reason for the proposed chanddew School Year
PROGRAM SEGMENTS

Type of Support

Level of Support

Age Range

Caseload

FTE

Itinerant

Learning Support

11to 14

14

0.8

Locations:

IASD Junior High
School KG

A Junior High School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than 80%
but More Than 20%)

Learning Support

12 to 14

1

0.2

Locations:

IASD Junior High KG

A Junior High
School Building

A building in which General
Education programs are operated

Program Position #20
Operator:School District
PROGRAM DETAILS

Type:Class
Implementation DateAugust 30, 2016
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Reason for the proposed chandyew School Year
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% Life Skills Support | 13 to 15 9 1
but More Than 20%)

Locations:
IASD Junior High School KS A Junior High A building in which General
School Building Education programs are operated

Program Position #21
Operator:School District
PROGRAM DETAILS
Type:Class
Implementation DateAugust 22, 2017
Reason for the propodechangeChange in service needs for her caseload this school

year
PROGRAM SEGMENTS
Type of Support Level of Support Age Range Caseload | FTE
Itinerant Learning Support 11to 12 12 1
Locations:
IASD Junior High A Junior High School A building in which General Education
School JW Building programs are operated

Program Position #22
Operator:School District
PROGRAM DETAILS
Type:Class
Implementation DateAugust 30, 2016
Reason for the proposed chandew School year
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% Learning Support | 15to 15 1 0.2
but More Than 20%)

Locations:
IASD Junior High School AW A Junior High A building in which General
School Building Education programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Itinerant Learning Support 13 to 15 19 0.8
Locations:
IASD Junior High | A Junior High School A building in which General Education
AW Building programs are operated

Program Position #23
Operator:School District
PROGRAM DETAILS
Type:ClassandPosition
Implementation DateAugust 22, 2017
Reason for the proposed chan@=ginning of the school year and change in caseload.
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73

Type of Support Level of Support Age Range Caseload | FTE
Itinerant Learning Support 9to 10 4 0.5
Locations:

Horace Mann An Elementary School | A building in which General Education
Elementary EW Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% | Learning Support 9to 10 3 0.5
but More Than 20%)
Locations:
Horace Mann An Elementary A building in which General
School Building Education programs are operated
Program Position #24
Operator:School District
PROGRAM DETAILS
Type:Qass
Implementation DateAugust 22, 2017
Reason for the proposed chandpstrict realignment
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Itinerant Learning Support 9to 11 7 0.75
Locations:

Horace Mann An Elementary School | A building in which General Education
Elementary TG Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% | Learning Support 9to12 4 0.25
but More Than 20%)
Locations:
Horace Mann Elementary TG An Elementary A building in which General
School Building Education programs are operated
Program Position #25
Operator:School District
PROGRAM DETAILS
Type:Class
Implementation DateAugust 22, 2017
Reason for the proposed chandyew school year
PROGRAM SEGMENTS
Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% | Learning Support 7to 10 6 0.3
but More Than 20%)
Locations:
Ben Franklin Elementary WM An Elementary A building in which General
School Building Education programs are operated
Type of Support Level of Support Age Range Caseload | FTE
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Itinerant Learning Support 9to 11 10 0.7
Locations:

Ben Franklin An Elementary School | A building in which General Education

Elementary WM Building programs are operated

Program Position #26

Operator:School District

PROGRAM DETAILS
Type:ClassandPosition
Implementation DateAugust 22, 2017
Reason for the proposed chandsstrict realigned and the 4 and 5th grade moved to a
different building

PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% | Learning Support 9to12 5 0.5
but More Than 20%)

Locations:
Eisenhower BS An Elementary A building in which General
School Building Education programs are operated

Type of Support Level of Support Age Range Caseload | FTE
Itinerant Learning Support 9to 12 6 0.5
Locations:
Eisenhower An Elementary School A building in which General Education
Elementary BS Building programs are operated

Program Position #27
Operator:School District
PROGRAM DETAILS
Type:ClassandPosition
Implementation DateAugust 30, 2016
Reason for the proposed chan@=ginning of the school year
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Itinerant Learning Support 5to 10 6 0.45
Justification: Grouping of students complies with age range requirements
Locations:

Ben Franklin Elementary | An Elementary School | A building in which General Education
School CG Building programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% | Learning Support 10 to 10 1 0.2
but More Than 20%)
Locations:
Ben Franklin CG An Elementary A building in which General
School Building Education programs are operated
Type of Level of Support Age Range Caseload | FTE
Support
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Itinerant Emotional Support 6to7 2 0.35
Locations:
Ben Franklin An Elementary School A building in which General Education
Building programs are operated
Program Positior#28
Operator:School District
PROGRAM DETAILS
Type:Class
Implementation DateAugust 22, 2017
Reason for the proposed chandyew School Year
PROGRAM SEGMENTS
Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% | Learning Support 9to 12 1 0.3
but More Than 20%)
Locations:
Eisenhower Elementary School | An Elementary A building in which General
JL School Building Education programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Itinerant Learning Support 10 to 12 9 0.7
Locations:
Eisenhower An Elementary School A building in which General Education
Elementary JL Building programs are operated
Program Position #29
Operator:School District
PROGRAM DETAILS
Type:Class
Implementation Dag: August 22, 2017
Reason for the proposed chan@tart of new school year
PROGRAM SEGMENTS
Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% | Learning Support 7to 10 8 0.5
but More Than 20%)
Locations:
East Pike Elementary SB An Elementary A building in which General
School Building Education programs are operated
Type of Support Level of Support Age Range Caseload | FTE
Itinerant Learning Support 7 to 10 13 0.5
Locations:
East Pike An Elementary School A building in which General Education
Elementary SB Building programs are operated

Program Position #30
Operator:School District
PROGRAM DETAILS
Type:ClassandPosition
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Implementation DateAugust 22, 2017
Reason for the proposed changeiditional studets were added to her caseload
PROGRAM SEGMENTS

Type of Support Level of Support Age Range Caseload | FTE
Supplemental (Less Than 80% | Life Skills Support 6to 10 8 1
but More Than 20%)

Justification: We have a waiver for the students who are in the classroom at the same time.
Locations:
Ben Franklin Elementary KG An Elementary A building in which General
School Building Education programs are operated
Program Position #31
Operator:Intermediate Unit
PROGRAM DETAILS
Type:Class
Implementation DateAugust 26, 2014
PROGRAM SEGMENTS
Type of Support Level of Support Age Range Caseload | FTE
Full-Time Special Autistic Support 12 to 15 4 1
Education Class
Locations:
IASD Junior High School | A Junior High School | A building in which General Education
Building programs are operated
Program Position #32
Operator:Intermediate Unit
PROGRAM DETAILS
Type:Class
Implementation DateAugust 28, 2018
PROGRAM SEGMENTS
Type of Support Level of Support Age Range Caseload | FTE
Full-Time Special Education Autistic Support 16 to 21 8 1

Class

Justification: Students at this le
greater than 4

vel may remain in programming until the age of 21 thus making the age range

Locations:
Indiana Area School District A Senior High A building in which General
Senior High School School Building Education programs are operated

Special Education Support Services

Support Service Location Teacher FTE
Coordinator of Special Programs Administrative Building 1
Paraprofessionals Senior High School 8
Paraprofessionals Junior High School 6
Paraprofessionals East Pike Elementary School 4.5
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Paraprofessionals Ben Franklin Elementary 9.5
Paraprofessionals Eisenhower Elementary School 4
Paraprofessionals Horace Mann Elementary 2
Paraprofessionals Alpha 2
Paraprofessionals IDEAL 1
Special Education Contracted Services

Special Education Contracted Services Operator Amt of Time per Week
Occupational Therapist Outside Contractor 26.5 Hours
Physical Therapist Outside Contractor 7 Hours
School Psychologists Intermediate Unit 6 Days
Interpreter Outside Contractor 5 Days
2 Behavior support through FBR Outside Contractor 5 Days
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Needs Assessment

Record School Patterns

Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?

What other information do you still need to assess?

Answer:

After reviewing each school's accomplishments, concerns, and systemic challenges, [ have found
some common patterns.

Accomplishments:

There were several comments on good academic achievement and growth for the students. Several
schools commented on the successful implementation of new programs and grade realignment.
Concerns:

A few schools commented on the need for continued professional development in the area of
differentiated instruction. Technology remains a concern for several buildings for various reasons
that are being addressed in our technology plan.

Identified Systemic Challenges for All Schools:

Ensure that there is a system in the school and/or district that fully ensures the principal is enabled
to serve as a strong instructional leader who, in partnership with the school community (students,
staff, parents, community, etc.) leads achievement growth and continuous improvement within the
school.

Establish a system within the school that fully ensures consistent implementation of standards
aligned curricula across all classrooms for all students.

District Accomplishments

Accomplishment #1:

2012-2013

9 East Pike Elementary, Eisenhower Elementary, and the Jr. High School received a Governor's
Award for Excellence from Pennsylvania Governor Tom Corbett and the Pennsylvania
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Department of Education. All three schools received recognition as high-performing schools.
This state recognition was awarded due to earning a 90% or higher on the 2013
Pennsylvania School Performance Profile (SPP).

Accomplishment #2:

2014-2015

1 Grade Realignment - IASD had a smooth start to the school year with our new grade
realignment. Last year IASD had four elementary buildings that housed grades Pre-K to 5.
This was the first year that IASD had two buildings that housed grades Pre-K to 3 and two
buildings that housed grades 4 and 5.

Accomplishment #3:

The District SAT/ACT College Ready Benchmark Score was 100% based on the 2013-2014 School
Performance Profile (SPP).

Accomplishment #4:

The Indiana Area School District has a systematic process in place for planning, designing,
implementing, and evaluating curriculum.

Accomplishment #5:

92.4% of 8th grade students attained a score of Advanced or Proficient on the Spring 2014 Reading
PSSA Exam. 88.9% of 8th grade students attained a score of Advanced or Proficient on the Spring
2014 Mathematics PSSA Exam. All Keystone Assessments (Algebra I, Literature, and Biology) at the
secondary level indicate performance on target (green) or exceeding the state average growth index
(dark blue). 7th grade students indicate performance that exceeds the state growth index (dark

blue) in reading and mathematics.

Accomplishment #6:

All four elementary schools and the Jr. High School had attendance rates of 95% or higher.

Accomplishment #7:

2013 - 2014 SPP Scores

Sr. High School - 88.8

Jr. High School - 92.7

Ben Franklin Elementary School - 87.5
East Pike Elementary School - 89.7
Eisenhower Elementary School - 85.6
Horace Mann Elementary School - 82.7

The Jr. High School will meet the criteria for the Governor's Award for Excellence in Academics.
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Accomplishment #8:

The district's special education program ensures that students who are academically at risk are
identified early and receive interventions based upon their individual needs.

Accomplishment #9:

Indiana Area School District operates its own online instructional program that offers full-time or
blended opportunities for students in kindergarten through twelfth grade. IDEAL (Indiana Digital
Education Academy for Learning) is taught by school district teachers using the Edgenuity platform.
The online program has been used successfully to compete with cyber charter schools at a
significantly lower cost per student. It is used for students with medical issues that prevent them
from attending school on a regular basis and to help students graduate who were considering
dropping out of school. IDEAL includes core courses and electives, and credit recovery and

acceleration courses in the summer months.

Accomplishment #10:

The Commission on Secondary Schools, Middle States Association of Colleges and high Schools, has
awarded Indiana Area Senior High School, grades 9-12: ACCREDITATION. An "Accredited"
institution is an educational organization that meets all MSA Standards for Accreditation, adheres to
applicable MSA policies, and meets the requirements of the self-study protocol used. On May 1,
2014, Indiana Area Senior High School received the prestigious honor of accreditation due to its
commitment toward educational excellence by all stakeholders of our school community. We are
extremely proud of the opportunity to validate the collective efforts to educate young people and are
fortunate to have a strong educational program at the senior high school. We look forward to
continuing to build upon the lasting legacy of academic excellence of Indiana Area Senior High
School.

District Concerns

Concern #1:
In a district with six distinctly different campuses, there exists an ongoing challenge of ensuring
consistency of implementation and practice, especially around curriculum alignment and scope and

sequence.

Concern #2:

The need to increase tools used to communicate and encourage greater frequency of communication
with parents and other community stakeholders.

Concern #3:
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Based on PVAAS and other student achievement data, ensuring that all students, in all subgroups,
experience a demonstrable year's worth of growth from school year to school year.

Concern #4:

Creating valuable time to afford professional development necessary to meet all funded /unfunded
mandates, as well as meet needs dictated by local initiatives.

Concern #5:

The need to build upon the skills and best practices of teaching professionals, as well as resources, to
better and more frequently deliver differentiated instruction.

Concern #6:

Common assessments aligned to the PA Core Standards will need to be developed in each content
area.

Prioritized Systemic Challenges

Systemic Challenge #1 (Guiding Question #2Establish a district system that fully ensures the
consistent implementation of effective instructional practices across all classrooms in each school.

Aligned Concerns:

In a district with six distinctly different campuses, there exists an ongoing challenge of
ensuring consistency of implementation and practice, especially around curriculum
alignment and scope and sequence.

Based on PVAAS and other student achievement data, ensuring that all students, in all
subgroups, experience a demonstrable year's worth of growth from school year to school
year.

The need to build upon the skills and best practices of teaching professionals, as well as
resources, to better and more frequently deliver differentiated instruction.

Common assessments aligned to the PA Core Standards will need to be developed in each
content area.

Systemic Challenge #2 (Guiding Question #1Establish a district system that fully ensures
consistent implementation of standards aligned curricula across all schools for all students.
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Aligned Concerns:

In a district with six distinctly different campuses, there exists an ongoing challenge of
ensuring consistency of implementation and practice, especially around curriculum
alignment and scope and sequence.

Common assessments aligned to the PA Core Standards will need to be developed in each
content area.

Systemic Challenge #3 (Guiding Question #10Establish a district system that fully ensures
professional development is focused, comprehensive and implemented with fidelity.

Aligned Concerns:

The need to increase tools used to communicate and encourage greater frequency of
communication with parents and other community stakeholders.

Creating valuable time to afford professional development necessary to meet all
funded/unfunded mandates, as well as meet needs dictated by local initiatives.
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District Level Plan

Action Plans

Goal #1: Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.

Related Challenges:

9 Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

9 Establish a district system that fully ensures professional development is
focused,comprehensive and implemented with fidelity.

Indicators of Effectiveness:
Type: Annual

Data Source: PVAAS, PSSA, Keystones, SLO's achievement and growth
assessment data

Specific Targets: All students will demonstrate growth as reported on the SPP
annuallyfor each school.

Type: Annual

Data Source: DIBELS, DRA, Classroom Grades, NWEA, ECERS, and-Curriculum
Based Assessments

Specific Targets: All students will demonstrate growth as the year progresses.

Type: Annual
Data Source: Intervention and Enrichmémterventions

Specific Targets: Number and frequency of intervention and enrichment
interventions delivered to students and the resulting performance analysis.

Type: Annual
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Data Source: Observations, Evaluation, Collaboration/Meetings

Specific Target€onsistent delivery of common content and best practices
across buildings, at grade level, and classrooms.

Strategies:

Common Assessment within Grade/Subject

Description:WWC reports the effective use of data can have a positive
impact upon student achievement; using common assessments to inform
teacher practice is one such use of data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice guides/dddm pg 092909.pdf?)
Teacher Moderation: Collaborative Assessment of Student Work and
Common Assessments provide detailed looks at the development and use
of common assessments. (Sources:
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire /research/Teac
her Moderation.pdf and Common Assessments: Mike Schmoker. (2006)
Results Now: How We Can Achieve Unprecedented Improvements in
Teaching and Learning. Alexandria, Va.: ASCD.) Resource:
http://effectivestrategies.wiki.caiu.org/Assessment

SAS AlignmentAssessment, Instruction

Data Analysis Procedures, Datdormed Instruction, Data Teams
& Data Warehousing

Description:Using Student Achievement Data to Support Instructional
Decision Making provides a WWC reporting of various strategies related to
the acquisition, analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice guides/dddm pg 092909.pdf)

SAS AlignmentAssessment, Instruction

Instructional Coaching: The Principles of Partnership

Description:Kansas Coaching Project: Instructional coaches are on-site
professional developers who teach educators how to use proven
instructional methods. To be successful in this role, coaches must be
skilled in a variety of roles, including public relations guru, communicator
extraordinaire, master organizer and, of course, expert educator. (Source:

http://instructionalcoach.org/about/about-coaching Resource:

http://effectivestrategies.wiki.caiu.org/Professional+Development)

SAS Alignmentinstruction


http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf
http://effectivestrategies.wiki.caiu.org/Assessment
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://instructionalcoach.org/about/about-coaching
http://effectivestrategies.wiki.caiu.org/Professional+Development
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Instructional Conversations

Description:Instructional conversations are planned, goal-directed
conversations on an academic topic between a teacher and a small group
of students. Although instructional conversations can be used to meet any
learning goal in any content area, the studies identified have focused
attention on the effectiveness of instructional conversations in developing
thematic understanding of literature. (Source:
http://gse.berkeley.edu/research/credearchive/research/pdd/5stand evi
dence.html ) WWC reports Literature Logs used in conjunction with
Instructional Conversations have potentially positive effects on the reading
achievement of ELL students. (Source:
http://ies.ed.gov/ncee/wwc/pdf/intervention reports/WWC ICLL 10260

6.pdf)

SAS Alignmentinstruction

Substantial Professional Development

Description:The Southwest Regional Educational Laboratory found that
substantial professional development showed a positive impact upon
student achievement (substantial = greater than 14 hours of focused
professional development delivered via workshops or summer institutes,
supported by follow-up sessions and all delivered by professional
developers rather than train-the-trainer approaches). (Source:
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel 2007033.pdf)
Resource:
http://effectivestrategies.wiki.caiu.org/Professional+Development

SAS Alignmentinstruction

Differentiating Instruction

Description:Empirical validation of differentiated instruction as a package
was not found; however, a large number of testimonials and classroom
examples of positive effects have been reported. (Sources: Learning Styles:
Concepts and Evidence,
http://www.psychologicalscience.org/journals/pspi/PSPI 9 3.pdf;
Learning Styles, http://en.wikipedia.org/wiki/Learning styles#cite note-
33 ; WWC: Assisting Students Struggling with Reading: Response to
Intervention and Multi-Tier Intervention in the Primary Grades,
http://ies.ed.gov/ncee/wwc/pdf/practice guides/rti readin 021809.
pdf Differentiated Instruction Reexamined,
http://www.hepg.org/hel/article/499; Investigating the Impact of
Differentiated Instruction in Mixed Ability Classrooms,
http://www.icsei.net/icsei2011/Full%20Papers/0155.pdf)

SAS Alignmentinstruction


http://gse.berkeley.edu/research/credearchive/research/pdd/5stand_evidence.html
http://gse.berkeley.edu/research/credearchive/research/pdd/5stand_evidence.html
http://ies.ed.gov/ncee/wwc/pdf/intervention_reports/WWC_ICLL_102606.pdf
http://ies.ed.gov/ncee/wwc/pdf/intervention_reports/WWC_ICLL_102606.pdf
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf
http://effectivestrategies.wiki.caiu.org/Professional+Development
http://www.psychologicalscience.org/journals/pspi/PSPI_9_3.pdf
http://en.wikipedia.org/wiki/Learning_styles#cite_note-33
http://en.wikipedia.org/wiki/Learning_styles#cite_note-33
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.pdf
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.pdf
http://www.hepg.org/hel/article/499
http://www.icsei.net/icsei2011/Full%20Papers/0155.pdf
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Reading Across the Curriculum

Description:"This report looks at what reading across the curriculum
interventions states and districts might consider in their plans to improve
reading outcomes at the secondary level. Seven interventions were
identified for review: ReadAbout, Reading in the Content Areas, Concept-
Oriented Reading Instruction (CORI), CReating Independence through
Student-owned Strategies (CRISS), Reading Apprenticeship, Literacy First,
and Strategic Instruction Model?Content Literacy Continuum (SIM?CLC).
While not an exhaustive list of the professional development interventions
available, these seven represent the types of external support that schools
might access. Of the seven interventions, only Concept-Oriented Reading
Instruction has had several quasi-experimental studies and an
experimental study conducted on its effectiveness. In addition, four
interventions?ReadAbout, CReating Independence through Student-owned
Strategies, Reading Apprenticeship, and Strategic Instruction
Model?Content Literacy Continuum?are currently the focus of federally
funded studies that will examine the interventions? effectiveness through
experimental studies.” (Source:
http://ies.ed.gov/ncee/edlabs/regions/southeast/pdf/REL 2007003.pdf)
Resource: http://effectivestrategies.wiki.caiu.org/Instructional+Practices

SAS Alignmentinstruction
Implementation Steps:

Establish Walkthroughs
Description:
Although walkthroughs are normally considered evaluative, there exists
the need to expand their consistent use to promote the process as a
professional development/professional sharing/best practice
reinforcement activity. We will target instructional strategies and practice

through the process.

Start Date:8/27/2018 End Date8/27/2022
Program Area(s)Professional Educatn
Supported Strategies:

1 Common Assessment within Grade/Subject

9 Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing


http://ies.ed.gov/ncee/edlabs/regions/southeast/pdf/REL_2007003.pdf
http://effectivestrategies.wiki.caiu.org/Instructional+Practices
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Instructional Coaching: The Principles of Partnership
Instructional Conversations

Substantial Professional Development
Differentiating Instruction

Reading Across the Curriculum

Create Repository of Model Best Practices and Instructional
Strategies

Description:

In an effort to share the quality teaching occurring in classrooms, and with
the goal of such strategies being emulated, create electronic databases to
store such models that are accessible to all staff and could be utilized in
professional development activities.

Start Date:8/27/2018 End Date8/27/2022
Program Area(s)Professional Education
Supprted Strategies:

Common Assessment within Grade/Subject

Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

Instructional Coaching: The Principles of Partnership
Instructional Conversations

Substantial Professional Development

Differentiation Strategies

Description:
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Through professional development, evaluation, collaboration, and
modeling/coaching, there exists a need to consistently define what true
differentiation is and to build local and vendor resources and capacity via
master schedules and staffing to ensure that it occurs as a daily best
practice in the best interests of all learners.

Indicators of implementation: Will be based on walk- throughs and
evaluations using the Danielson Framework. Indicators of evidence will be
completion of walkthroughs, Educator Effectiveness rubrics and Teacher
Evaluations as required by PDE.

Start Date:8/27/2018 End Date8/27/2022

Program Area(s)Professional Education, Teacher Induction, Special
Education, Gifted Education

Supported Strategies:

Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

Instructional Conversations

Differentiating Instruction

Elementary Writing Curriculum
Description:

Promote the implementation of effective writing practices in all
elementary classrooms. Each grade level has a written writing curriculum
that was created collaboratively by teacher representatives of the ELA
committee. The written curriculum provides a clear delineation of
expectations for each elementary grade level. As this written curriculum is
implemented, collaboration meetings will provide time for teachers to
share instructional approaches. Student papers will be determined as
grade level anchors to promote consistency of expectations across the
schools and grade levels. This will be part of our new ELA curriculum
adoption. Alignment of practices K-3 will be necessary to assure that
students are prepared for these assessments. Evidence of implementation
of this step will be meeting agendas, curriculum documents, and teacher
feedback from session participation.



Start Date:8/27/2018 End Date8/27/2022
Program Area(s)Professional Education
Supported Strategies:

Common Assessment within Grade/Subject

Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

Instructional Conversations

Substantial Professional Development

Guided Reading

Description:

89

Promote a consistent interpretation of student reading behaviors. Provide
professional development in the elementary grades to identify a student's
current readiness level and reading behaviors. Use this information to
determine flexible grouping for guided reading and to monitor student
growth. Promote the use of this tool in the RTII process to identify student
needs, align interventions, and monitor progress. Evidence of this
implementation step will be meeting agenda, training materials, and
teacher feedback on surveys.

Start Date:8/27/2018 End Date8/27/2022
Program Area(s)Professional Education
Suppated Strategies:

1 Instructional Conversations
1 Substantial Professional Development
9 Differentiating Instruction

Language and Literacy Acquisition

Description:
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Professional development that promotes increased understanding and
best instructional practices in regards to Language and Literacy
acquisition. Provide teachers with materials and resources to support
them in promoting learning of English Language Learners. Agendas,
materials, and participant signature pages will serve as evidence of
implementation.

Start Date:8/27/2018 End Date8/27/2022

Program Area(s)Professional Education, Teacher Induction, Special
Education, Gifted Education

Supported Strategies:

Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

Instructional Conversations
Substantial Professional Development

Differentiating Instruction

Literacy Instruction
Description:

Effective instructional literacy practices will be a focus of professional
development. Research supports the notion that reading proficiently by
the end of third grade can be a “make-or-break” benchmark in a child’s
educational development. Academic success, as defined by high school
graduation, can be predicted with reasonable accuracy by knowing
someone’s reading skills by the end of third grade (2010 Annie Casey
Foundation). Therefore, professional development at the primary

level will be ongoing in regards to effective means of monitoring and
intervening in the process of learning to read to ensure that all students
meet this grade three benchmark. Reading to learn through effective
comprehension strategies will be a focus of professional development for
all grade levels. Topics will include forms of assessment, analysis of
student data to monitor student progress, and the evaluation of the
effectiveness of interventions.

Start Date:8/27/2018 End Date8/27/2022
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Program Area(s)Professional Education, Teacher Induction, Special
Education, Gifted Education, Educational Technology

Supported Strategies:

9 Instructional Convesations
1 Substantial Professional Development
9 Differentiating Instruction

Meeting the Needs of All Learners
Description:

Promote instructional practices that meet the needs of all students,
including ELL and students with disabilities, within an inclusive setting.
Additionally, promote the use of best instructional practices for enriching
and accelerating advanced learners. Evidence will include meeting
agendas, sign in sheets, and supporting documents.

Start Date:8/27/2018 End Date8/27/2022

Program Area(s)Professional Education, Teacher Induction, Special
Education, Gifted Education, Educational Technology

Supported Strategies:

Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

Instructional Conversations
Substantial Professional Development

Differentiating Instruction

Data Analysis
Description:

Promote practices among all teachers and administrators in the analysis of
student data for the purposes of improving instruction. Standardized
summative assessments, such as PSSA and Keystone-related data, and
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formative assessment data through local assessments will be utilized. The
use of diagnostic tools, such as the CDT, and benchmark assessments will
also be utilized and analyzed to inform instruction. The various purposes
of assessment data will be shared to promote effective utilization such as
for universal screening, program evaluation, determining intervention
needs, and monitoring student progress. The incorporation of the
development of Student Learning Outcomes (SLO) increases the need for
utilizing student data effectively. Evidence of implementation will include
meeting agendas with topics in relation to the types, purposes, and uses of
assessment data.

Start Date:8/27/2018 End Date8/27/2022

Program Area(s)Professional Education, Teacher Induction, Special
Education, Gifted Education, Educational Technology

Supported Strategies:

1 Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

9 Instructional Conversations

Goal #2: Establish a district system that fully ensures professional development is focused,
comprehensive and implemented with fidelity.

Indicators of Effectiveness:
Type: Annual
Data Source: Act 48 Evaluations
Specific Targets: Teachers' positive and/oraaltfeedback based on the

effectiveness, impact, and value of professional development activities in
which they participate.

Type: Annual

Data Source: PVAAS, PSSA, Keystones, SLO's
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Specific Targets: All district schools will earn an SPP score of 85§fkean hi

Type: Interim
Data Source: PVAAS, EdInsight, and other local assessments

Specific Targets: All students will demonstrate consistent growth throughout
the K12 educational system.

Strategies:

Data Analysis Procedures, Datdormed Instruction, Datdeams
& Data Warehousing

Description:Using Student Achievement Data to Support Instructional
Decision Making provides a WWC reporting of various strategies related to
the acquisition, analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice guides/dddm pg 092909.pdf)

SAS AlignmentAssessment, Instruction

Substantial Professional Development

Description:The Southwest Regional Educational Laboratory found that
substantial professional development showed a positive impact upon
student achievement (substantial = greater than 14 hours of focused
professional development delivered via workshops or summer institutes,
supported by follow-up sessions and all delivered by professional
developers rather than train-the-trainer approaches). (Source:
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel 2007033.pdf)
Resource:
http://effectivestrategies.wiki.caiu.org/Professional+Development

SAS Alignmentinstruction

Differentiating Instruction

Description:Empirical validation of differentiated instruction as a package
was not found; however, a large number of testimonials and classroom
examples of positive effects have been reported. (Sources: Learning Styles:
Concepts and Evidence,


http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf
http://effectivestrategies.wiki.caiu.org/Professional+Development
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http://www.psychologicalscience.org/journals/pspi/PSPI 9 3.pdf;
Learning Styles, http://en.wikipedia.org/wiki/Learning styles#cite note-
33 ; WWC: Assisting Students Struggling with Reading: Response to
Intervention and Multi-Tier Intervention in the Primary Grades,
http://ies.ed.gov/ncee/wwc/pdf/practice guides/rti reading pg 021809.
pdf Differentiated Instruction Reexamined,
http://www.hepg.org/hel/article/499; Investigating the Impact of
Differentiated Instruction in Mixed Ability Classrooms,
http://www.icsei.net/icsei2011/Full%20Papers/0155.pdf)

SAS Alignmentinstruction

Active Professional Development Committee
Description:

As primary stakeholders in professional development, teachers and
administrators working collaboratively to plan and deliver professional
development that meets identified needs.

SAS AlignmentiNone selected

Diverse Professional Development Offerings
Description:

Offer and provide multiple sources and means of professional
development that meet the needs of all teachers. We are in the process of
designing a district vision. We still allow choice however it must fall
within the context of our district vision. When professionals attend
conferences, they are provided opportunities to facilitate sessions for their
colleagues during our scheduled in-service and Act 80 days. Our goal is to
create a wealth of resources and share best practices with our staff. We
feel the best way to help improve teacher capacity is through PLCs where
they can build from each other's professional experiences and training as
well as support each other throughout the implementation process.

SAS AlignmentStandards, Assessment, Curriculum Framework, Instruction,
Materials & Rsources

Solicit Teacher Feedback on Professional Development

Description:Extract what teachers opinions/perceptions are on the quality
of professional development, while also gaining an understanding of what
teachers perceive they need to grow professionally.

SAS AlignmentNone selected


http://www.psychologicalscience.org/journals/pspi/PSPI_9_3.pdf
http://en.wikipedia.org/wiki/Learning_styles#cite_note-33
http://en.wikipedia.org/wiki/Learning_styles#cite_note-33
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.pdf
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/rti_reading_pg_021809.pdf
http://www.hepg.org/hel/article/499
http://www.icsei.net/icsei2011/Full%20Papers/0155.pdf
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Promote Evaluation as a Professional Development Activity
Description:

Utilize evaluation, not simply as an accountability point, but to also serve
as a means of providing critical feedback, positive reinforcement, and
encouraging professional growth as a life-long learner. We are in the
process of developing a district-wide vision for walkthroughs. Through
shared development of consistent "look fors", we are looking to ensure
consistent implementation and interrater reliability across all settings.

SAS AlignmentNone selected

Implementation Steps:

Create an IASD Professional Development Committee
Description:

Create and hold consistent meetings between administrators and teachers
to collaborate toward the planning and delivery of district professional
development activities.

Start Date:8/27/2018 End Date8/27/2022

Program Area(s)Professional Education, Teacher Induction, Gifted Education,
Educational Technology

Supported Strategies:

Substantial ProfessionBlevelopment

Active Professional Development Committee

Diverse Professional Development Offerings

Solicit Teacher Feedback on Professional Development
Promote Evaluation as a Professional Development Activity

= =4 -4 —a -

Create More Internal Collaboration Opportuedito Review Data
Description:

By leveraging available professional development time, teacher teams can
meet during uninterrupted time to co-plan, analyze student data, conduct

research/study, develop content, and refine curriculum. We plan to extend
this professional development activity into the normal school day to allow
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for more frequent opportunities for co-teaching, peer observation, and/or
modeling of best practices.

Start Date:8/27/2018 End Date8/27/2022
Program Area(s)Professional Edutian
Supported Strategies:

9 Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

1 Substantial Professional Development
9 Differentiating Instruction

9 Diverse Professional Development Offerings

Goal #3: Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

Indicators of Effectiveness:
Type: Annual
Data Source: PSSA, PVAAS, Keystone Performance Data

Specific Targets: Demonstrated increases ifm@udent achievement and
growth

Type: Annual

Data Source: DIBELS, DRA, NWEA, Grades, CDT's, Curriculum Based
Assessments

Specific Targets: Demonstrated student growth throughout the school year
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Type: Annual
Data Source: Observations, Evaluation, CoHatiimn/Meetings

Specific Targets: Consistent delivery of common content across buildings, at
grade level, and classrooms

Type: Annual
Data Source: Remediation and Enrichment Interventions

Specific Targets: Consistent delivery of common content acrokfirigs, at
grade level, and classrooms

Strategies:

Data Analysis Procedures, Datdormed Instruction, Data Teams
& Data Warehousing

Description:Using Student Achievement Data to Support Instructional
Decision Making provides a WWC reporting of various strategies related to
the acquisition, analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice guides/dddm 092909.pdf)

SAS AlignmentAssessment, Instruction

Instructional Conversations

Description:Instructional conversations are planned, goal-directed
conversations on an academic topic between a teacher and a small group
of students. Although instructional conversations can be used to meet any
learning goal in any content area, the studies identified have focused
attention on the effectiveness of instructional conversations in developing
thematic understanding of literature. (Source:
http://gse.berkeley.edu/research/credearchive/research/pdd/5stand evi
dence.html ) WWC reports Literature Logs used in conjunction with
Instructional Conversations have potentially positive effects on the reading
achievement of ELL students. (Source:
http://ies.ed.gov/ncee/wwc/pdf/intervention reports/WWC ICLL 10260

6.pdf)



http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf
http://gse.berkeley.edu/research/credearchive/research/pdd/5stand_evidence.html
http://gse.berkeley.edu/research/credearchive/research/pdd/5stand_evidence.html
http://ies.ed.gov/ncee/wwc/pdf/intervention_reports/WWC_ICLL_102606.pdf
http://ies.ed.gov/ncee/wwc/pdf/intervention_reports/WWC_ICLL_102606.pdf

98

SAS Alignmentinstruction

Substantial Professional Devpiment

Description:The Southwest Regional Educational Laboratory found that
substantial professional development showed a positive impact upon
student achievement (substantial = greater than 14 hours of focused
professional development delivered via workshops or summer institutes,
supported by follow-up sessions and all delivered by professional
developers rather than train-the-trainer approaches). (Source:
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel 2007033.pdf)
Resource:
http://effectivestrategies.wiki.caiu.org/Professional+Development

SAS Alignmentinstruction

Curriculum Mapping

Description:A curriculum map is a working document that illustrates
exactly what is taking place in classrooms. Maps reveal what is being
taught over the course of a year, within a unit of study, and even down to a
specific lesson. Often, a map for a lesson will include essential questions,
the content that will be covered, skills students will demonstrate if they
understand the content, assessments, and activities. (Sources: Getting
Results with Curriculum Mapping)

SAS AlignmentCurriculum Framework

Increased Quality Instructional Time

Description:Changes in instructional time do not generally increase or
decrease student achievement, unless such changes go beyond unusually
low, or high, amounts of time. Curriculum and instructional quality appear
to have a much greater effect on achievement than do total hours of
instructional time. The addition of high-quality teaching time is of
particular benefit to certain groups of students, such as low-income
students and others who have little opportunity for learning outside of
school. (Sources:
http://www.ascd.org/publications/researchbrief/v3n10/toc.aspx, and
http://www.educationsector.org/publications/clock-rethinking-way-
schools-use-time )

SAS Alignmentinstruction, Safe and Supportive Schools
Implementation Steps:

Continue Comprehensive Framework for District Curriculum


http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf
http://effectivestrategies.wiki.caiu.org/Professional+Development
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Curriculum%20Mapping.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Curriculum%20Mapping.pdf
http://www.ascd.org/publications/researchbrief/v3n10/toc.aspx
http://www.educationsector.org/publications/clock-rethinking-way-schools-use-time
http://www.educationsector.org/publications/clock-rethinking-way-schools-use-time
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Description:

Driven by Understanding by Design and alignment to Pennsylvania Core
Standards, require all content areas at all grade levels to generate
curriculum in the same framework to promote consistency and
accountability to standards. This curriculum framework is to be
warehoused and accessible electronically.

Start Date:8/27/2018 End Date8/27/2022
Program Area(s)Professional Education, Educational Technology

Supported Strategies:

Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

Instructional Conversations
Substantial Professional Development
Curriculum Mapping

Increased Quality Instructional Time

Increase Opportunities for Collaborative Lesson Planning and
Curriculum Writing/Revisions

Description:

Provide more frequent opportunities for departments, grade levels, subject
areas to collaborate, share, and generate curriculum from which lessons
can be created that are responsive to student needs as demonstrated by
benchmark and achievement data.

Start Date:8/27/2018 End Date8/27/2022
Program Area(s)Professional Education

Supported Strategies:

9 Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data

Warehousing
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Instructional Conversations

9 Substantial Professional Development

1 Curriculum Mapping

Elementary Writing Curriculum

Description:

Promote the implementation of effective writing practices in all
elementary classrooms. Each grade level has a written writing curriculum
that was created collaboratively by teacher representatives of the ELA
committee. The written curriculum provides a clear delineation of
expectations for each elementary grade level. As this written curriculum is
implemented, collaboration meetings will provide time for teachers to
share instructional approaches. Student papers will be determined as
grade level anchors to promote consistency of expectations across the
schools and grade levels. This will be part of our new ELA curriculum
adoption. Alignment of practices K-3 will be necessary to assure that
students are prepared for these assessments. Evidence of implementation
of this step will be meeting agendas, curriculum documents, and teacher
feedback from session participation.

Start Date:8/27/2018 End Date8/27/2022
Program Area(s)Professional Education

Supported Strategies:

Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing

Instructional Conversations
Substantial Professional Development

Curriculum Mapping
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Appendix: Professional Development Implementation
Step Details

) . Strategy #1: Data Analysis Procedures,
the consistent implementation of effective Data Warehousing

LEA Goals Addressed: . ) .
instructional practices across all classrooms

: Strategy #2: Instructional Conversations
in each school.

Strategy #3: Differentiating Instruction

Start End Title Description
Through professional development, evaluation, collaboration, and

modeling/coaching, there exists a need to consistently define what true
differentiation is and to build local angendor resources and capacity via master
schedules and staffing to ensure that it occurs as a daily best practice in the be
interests of all learners.

8/27/2018 8/27/2022 Differentiation Strategies

I ndicators of i mplementation: Wil
using the Danielson Framerk. Indicators of evidence will be completion of
walkthroughs, Educator Effectiveness rubrics and Teacher Evaluations as reqt
by PDE.

Person Responsible SH S EP  Provider Type App.

Superintendent/Assis 3.0 6 35 PaTTAN PaTTAN Yes

tant

Superintendent/Buildi

ng Principals

Knowledge Effective Instructional Practices

Supportive Differentiated Instruction
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Designed to Accomplish

For classroom teachers, school
counselors and education
specialists:

For school and district
administrators, and other
educators seeking leadership
roles:
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Enhances the edowhtedgéksioohhenarka
certification or assignment.

I ncreases the educator’s teaching s
attention given to interventions for struggling students.

Provides educators with a variety of classm-based assessment skills and the ski
needed to analyze and use data in instructional decisi@king.

Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials a
interventions for struggling students are aligned to each other we | | as to
academic standards.

Provides leaders with the ability to access and use appropriate data to inform
decisionmaking.

Empowers leaders to create a culture of teaching and learning, with an emphasi
learning.

Instructs the leadr in managing resources for effective results.

Series of Workshops

Training Format

School Whole Group Presentation

Classroom teachers

Principals / Asst. Principals Elementary Primary (prek grade 1)

Supt / Ast Supts / CEO / Ex Elementary Intermediate (grades-5)
Participant Roles Dir Grade Levels Middle (grades &)

New Staff High (grades-42)

Other educational
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specalists

Team development and
sharing of contenvarea lesson
implementation outcomes, with
involvementof administrator and/or
peers

Classroom observation focusing ol
factors such as planningnd preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.

Student PSSA data

Standardized student assessment
data other than the PSSA

Classroom student assessment da

Participant survey

Analysis of student work,
Follow-up Activities  Wwith administrator and/or peers Evaluation Methods
Creating lessons to meet
varied student learning styles
Peerto-peer lesson
discussion

Establish a district system that fully ensures  Strategy #1: Common Assessment within
the consistent implementation of effective Grade/Subject

instructional practices across all classrooms Strategy #2: Data Analysis Procedures,
in each school. Data-Informed Instruction, Data Teams &

LEA Goals Addressed: . - i
Establish a district system that fully ensures Data Warehousing

consistent implementation of standards Strategy #3: Instructional Conversations

aligned curricula across all schools for all Strategy #4: Substantial Professional
students. Development

Start End Title Description
Promote the implementation of effective writing practices in all elementary

8/27/2018 8/27/2022  Elementary Writing Curriculum classrooms.Each grade level has a written vimg curriculum that was created
collaboratively by teacher representatives of the ELA commitidee written
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curriculum provides a clear delineation of expectations for each elementary gre
level. As this written curriculum is implemented, collaboratmeetings will
provide time for teachers to share instructional approach8sudent papers will be
determined as grade level anchors to promote consistency of expectations acr
the schools and grade level$his will be part of our new ELA curriculunoption.
Alignment of practices-R will be necessary to assure that students are prepare(
for these assessmentgvidence of implementation of this step will be meeting
agendas, curriculum documents, and teacher feedback from session participat

Person Responsible SH S EP  Provider Type App.
Superintendent/Assis 7.0 9 10 PaTTAN Staff PaTTAN Yes
tant

Superintendent/Buildi

ng Principals

Participants will gain knowledge in understanding the PA Core Standards, pedagogy, processes, conten
knowledge, and research in relation to best practices in writing instruction. Primary teachers will continue

gain knowledge in regards to developmentally appropriate practices for beginning writers. Content will in

Knowledge _ . o
d how to support writers who arerigjlish Language Learners and how to utilize technology to support all stu
in the writing process.
The PA Core Standards require students to demonstrate understanding by writing in relation to text. Stut
Supportive in the elememary grades have typically focused more so on writing of their personal experiences and opil
Research The PA Core Standards identify the need to "shift" to increased practices in writing argumentative and e\

based responses to demonstrate comprehensibteat. Teachers convening for the purposes of incorporati
these shifts into instructional practices will be incorporated. Additionally, research supports the benefits ¢
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teachers analyzing student work collaboratively (Langer, Colton, & Goff (2003).

Designed to Accomplish

For classroom teachers, school
counselors and education
specialists:

For school and district
administrators, and other
educators seeking leadership
roles:

Enhances the educator’s content kno:
certification or assignment.

I ncreases the educat or ' Isonefiediw bracticg, wishl
attention given to interventions for struggling students.

Provides educators with a variety of classrebased assessment skills and the ski
needed to analyze and use data in instructional decisi@king.

Empowers educatarto work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculunmstruction, staff professional education, teaching materials and
interventions for struggling students ¢
academic standards.

Provides leaders with the ability to access and use appropriate data tarinfo
decisionmaking.

Empowers leaders to create a culture of teaching and learning, with an emphasi
learning.

Instructs the leader in managing resources for effective results.

Series of Workshops
Offsite Conferences

Training Format

Classroom teachers

Participant Roles

Dir

Principals / Asst. Principals Elementary Primary (prek grade 1)
Supt / Ast Supts / CEO / Ex Grade Levels Elementary Intermediate (grades-8)



106

Follow-up Activities

Other educational
specialists

Team development and
shaing of contentarea lesson
implementation outcomes, with
involvement of administrator and/or
peers

Analysis of student work,
with administrator and/or peers

Creating lessons to meet
varied student learning styles

Evaluation Methods

Classroom observatidiocusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.

Student PSSA data

Standardized student assessment
data other than the PSSA

Classroom stueht assessment date

Participant survey

Establish a district system that fully ensures
the consistent implementation of effective

Strategy #1: Data Analysis Procedures,
Data-Informed Instruction, Data Teams &
Data Warehousing

Strategy #2: Instructional Conversations

LEA Goals Addressed:

instructional practices across all classrooms
in each school.

Start End Title Description
Promote practices among all teachers and administrators in the analysis of stu
data for the purposes of improving instruction. Standardized summative
assessments, such as PSSA and Keysthated data, and formative assessment
8/27/2018 8/27/2022 Data Analysis data through local assessments will be utilized. The use of diagnostic tools, su

the CDT, and benchmark assments will also be utilized and analyzed to inform
instruction. The various purposes of assessment data will be shared to promot
effective utilization such as for universal screening, program evaluation,
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determining intervention needs, and monitoringugient progress. The
incorporation of the development of Student Learning Outcomes (SLO) increas
the need for utilizing student data effectively. Evidence of implementation will
include meeting agendas with topics in relation to the types, purposes, sesl af
assessment data.

Person Responsible SH S EP  Provider Type App.
Superintendent/Assis 2.0 10 20 IASD Staff PaTTAN Yes
tant
Superintendent/Buildi
ng Principals

Knowledge Types of assessments, data collection and analysis, use of data tools.

Research supports data driven decision making. Ongoing professional development is necessary to may
the use of formative assessment data in promoting student learning (Brookhart & Moss, 2009). The anal

Supportive
Research

summative data foboth growth and achievement measures is necessary for curriculum planning,

implementation, and evaluation.

Designed to Accomplish

For classroom teachers, school
counselors and education
specialists:

For school and district

Enhances the educat ohre sarceoan toefn tt hken oe
certification or assignment.

I ncreases the educator
attention given to interventions for struggling students.

Provides educators with a variety of classrebased assssment skills and the skills
needed to analyze and use data in instructional decisiaking.

Empowers educators to work effectively with parents and community partners.

s teaching sl

Provides the knowledge and skills to think and plan strategically, ensuring that



administrators, and other
educators seeking leadership

roles:

Training Format

academic standards.
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assessments, curriculum, instruction, staff professional education, teaching materials a
interventions for struggling students are aligned to each otheras wellBsstsmm n sy | v

Provides leaders with the ability to access and use appropriate data to inform

decisionmaking.

Empowers leaders to create a culture of teaching and learning, with an emphasi

learning.

Instructs the leader in managirresources for effective results.

Series of Workshops

School Whole Group Presentation
Live Webinar

Offsite Conferences

Participant Roles

Follow-up Activities

Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex

Dir

New Staff

Other educational Grade Levels
specialists

Related Service Personnel

Team development and
sharing of contentrea lesson
implementation outcomes, with
involvement of administrator and/or Evaluation Methods
peers
Analysis of student work,
with administrator and/or peers

Elementary Primary (prek grade 1)
Elementary Intermediate (grades-B)
Middle (grades )

High (grades-42)

Classroom observation focusing ol
factors sub as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.

Student PSSA data
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Creating lessons to meet Standardized student assessment
varied student learning styles data other than the PSSA
Classroom student assessment da
Paticipant survey

Establish a district system that fully ensures Strategy #1: Data Analysis Procedures,

the consistent implementation of effective Data-Informed Instruction, Data Teams &
instructional practices across all classrooms  pgtg Warehousing

in each school.

LEA Goals Addressed: Strategy #2: Instructional Conversations

Estak_)llsh a_dlstrlct system that fully ensures Strategy #3: Substantial Professional
consistent implementation of standards

: . Development
aligned curricula across all schools for all _ )
students. Strategy #4: Curriculum Mapping

Start End Title Description
Promote the implementation of effective writing practices in all elementary

classrooms.Each grade level has a written writingréculum that was created
collaboratively by teacher representatives of the ELA commitlidee written
curriculum provides a clear delineation of expectations for each elementary gre
level. As this written curriculum is implemented, collaboration magiwill
provide time for teachers to share instructional approach8sudent papers will be
8/27/2018 8/27/2022 Elementary Writing Curriculum determined as grade level anchors to promote consistency of expectations acrt
the schools and grade level$his will be part of our new ELA curriculum adoptio
Alignment of practices-R will be necessary to assure that students are prepare(
for these assessmentg£vidence of implementation of this step will be meeting
agendas, curriculum documents, and teacher feedback from session participat

Person Responsible SH S EP  Provider Type App.
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Superintendent/Assis 7.0 9 10 PaTTAN Staff PaTTAN Yes
tant
Superintendent/Buildi
ng Principals
Participants will gain knowledge in understanding the PA Core Standards, pedagogy, processes, conten
knowledge, and research in relation to best practices in writing instruction. Primary teachers will continue
Knowledge gain knowledge in regards to developmentally appropriate practices for beginning writers. Content will in
how to support writers who are Englid. anguage Learners and how to utilize technology to support all stuc
in the writing process.
The PA Core Standards require students to demonstrate understanding by writing in relation to text. Stut
in the elementanygrades have typically focused more so on writing of their personal experiences and opir
_ The PA Core Standards identify the need to "shift" to increased practices in writing argumentative and e\
Supportive . . . .
Research based responses to demonstrate comprehension of. t€gachers convening for the purposes of incorporatil

these shifts into instructional practices will be incorporated. Additionally, research supports the benefits ¢
teachers analyzing student work collaboratively (Langer, Colton, & Goff (2003).

Designed to Accomplish

For classroom teachers, school

Enhances the educator’s content kno:
certification or assignment.
I ncreases the educator’' s effecive practicg with |

counselors and education attention given to interventions for struggling students.

specialists:

Provides educators with a variety of classrebased assessment skills and the ski
needed to analyze and use data in instructional decismaking.
Empowers educators tavork effectively with parents and community partners.



For school and district

administrators, and other
educators seeking leadership

roles:

Training Format
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Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, imgttion, staff professional education, teaching materials and

i nterventions
academic standards.

for struggling

students &

Provides leaders with the ability to access and use appropriate data to inform

decisionmaking.

learning.

Empowers leaders to create a culture of teaching and learning, with an emphasi

Instructs the leader in managing resources for effective results.

Series of Workshops
Offsite Conferences

Participant Roles

Follow-up Activities

Dir

Qassroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / EX

Other educational Grade Levels

specialists

Team development and

sharingof contentarea lesson
implementation outcomes, with

involvement of administrator and/or Evaluation Methods

peers

Analysis of student work,

with administrator and/or peers

Elementary- Primary (prek grade 1)
Elementary Intermediate (grades-B)

Classroom observation fodag on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.

Student PSSA data

Standardized student assessment
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Creating lessons to meet data other than the PSSA
varied student learning styles Classroom studentssessment data
Participant survey



113

District Level Affirmations

We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.

We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all
staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.

No signature has been provided

Board President

No signature has been provided

Superintendent/Chief Executive Officer
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Special Education Affirmations

We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:

1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.

2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.

3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and non-
academic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.

4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.

5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.

6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.

We affirm that the school district has completed a 28 day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).

Affirmed by Walter Schroth on 5/1/2018
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Board President

Affirmed by Dale Kirsch on 4/27/2018

Superintendent/Chief Executivefficer



