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1. What is Response to Intervention?
Response to Intervention (RtI) is the practice of providing high-quality instruction/intervention
matched to student needs and using learning rate over time and level of performance to make
important educational decisions about an individual student.
(NASDSE, 2006)

RTI is:
●
●
●

●
●

●

●

RTI is not:
About instruction
An initiative that supports general
education school improvement goals
A method to unify general and special
education in order to benefit students
through greater continuity of services
Focused primarily on effective
instruction to enhance student growth
A system to provide instructional
intervention immediately upon student
need
An approach to ensuring that ALL
students receive the support they
need to succeed in school
A system of supports that is intended
to ensure student progress so that
special education is unwarranted.

●
●
●
●

●

●

●

Just about interventions
A pre-referral system for special
education
An individual teacher, classroom, or
class period
A method for just increasing or
decreasing special education
numbers
Focused primarily on disability
determination and documented
through a checklist
A continuum of interventions designed
only for students with the most
significant needs
A piece of paper/plan we “have to” fill
out before we can refer a student to
the CSE

Adopted from:
https://www.rcsdk12.org/cms/lib/NY01001156/Centricity/Domain/49/RTI%20District%20Guidanc
e%20Document.pdf

The Alexander Central School District Response to Intervention Plan relies on a three tiered
system:

Tier 1: General Education

Provided to all students

Tier 2: Supplemental
Instruction

Provided to no more than 15% of general education population
as determined by data analysis by building RTI teams
Provided to groups of no more than 3-5 students at a time

Tier 3: Intensive
Interventions

Provided to no more than 5% of the general education
population as determined by data analysis by building RTI
teams
Provided to no more than 1-2 students at a time

The building RTI teams will determine if a recommendation should be made to the
Pre-CSE teams for referral to the Committee for Special Education if a student
continues to not show success with Tier 3 interventions and if other requirements are
met as outlined later in this framework.

The Alexander Central School District’s Response to Intervention process is based on the work
of Buffum and Mattos (2015). While an RTI plan can address social emotional and behavioral
needs, this iteration of our plan will focus only on academic issues. The district RTI Advisory
Group will continue to develop the framework with an emphasis on social emotional and
behavioral needs that will seek to expand the behavioral supports that this framework creates.

2. Organizational Chart

3. What is Appropriate Instruction?
A school district's process to determine if a student responds to scientific, research based
instruction shall include appropriate instruction delivered to all students in the general
education class by qualified personnel. Appropriate instruction in reading means scientific
research-based reading programs that include explicit and systematic instruction in phonemic
awareness, phonics, vocabulary development, reading fluency (including oral reading skills)
and reading comprehension strategies.
[8 NYCRR §100.2(ii)(1)(i)]

Tier 1 Instruction
All Alexander Central School District teachers are responsible for providing high quality Tier 1
instruction to all students. This is the instruction that takes place in the regular classroom to all
students. Effective Tier 1 Instruction will have the following characteristics:
● At least 80 percent of students at a grade level are proficient at Tier 1; a maximum
of 15% of students should receive Tier 2 interventions, and a maximum of 5%
should receive Tier 3 interventions.
Tier 1 Instruction is defined as regular classroom instruction. The quality of Tier 1 Instruction
within the Alexander Central School District is defined by the Danielson Framework for
Professional Practice. Domain Three outlines effective and highly effective teaching practices.
The most critical elements of Domain Three are provided in the appendix.
In addition to the indicators of quality instruction found within the Danielson Framework for
Professional Practice, the following characteristics must be found in all Tier 1 Instruction that
occurs within the Alexander Central School District:
● Active, meaningful, challenging, collaborative, and reflective instruction.
● Instruction that is aligned to appropriate New York State Standards.
● Differentiated instruction to meet the needs of a wide variety of student needs.
● Instruction is culturally and linguistically responsive to the language and learning needs
of students whose first language is not English.
To provide the best instruction to all students, the following are general expectations of all
instructional staff members:
● Effective communication with all stakeholders.
● Positive relationships with students and families.
● Appropriate use of resources.
● Appropriate documentation where necessary.
● Awareness and compliance with all district procedures and protocols.

Tier 2 Instruction
Tier 2 supplemental instructional intervention is provided in addition to, and not in place of,
the standards-based curriculum received in Tier 1. Classroom teacher and/or grade level
team will complete Tier 2 decision making tree and bring to the building RTI team to determine
movement to Tier 2 (see appendix).
The intervention focus is the areas of student need identified in the screening, assessment or
progress monitoring of student progress in core instruction (Tier 1). The determination of
which interventions will be provided to an individual student is made either by a problem solving
process or a standard treatment protocol. RTI problem solving teams may reference
the Learning Gaps document to match interventions to student need (see appendix). Tier 2
instruction is typically delivered in a small group (recommended maximum of 5 students
unless otherwise noted in the research-based intervention program being used) of students
often arranged according to similar instructional needs. The recommended length of time a
student spends in the second tier of intervention will vary depending on such factors as the skill
and the level of the student’s responsiveness to the intervention. Approximately 10-15 percent
of students in a particular grade level should be provided Tier 2 intervention.
Tier 2 should minimally include:
● Alignment to Tier 1 core curriculum with supplemental supports
● Research-based instructional materials selected to match student need based on
progress monitoring and other data
● Direct, explicit, scaffolded instruction
● Frequent opportunities for students to apply their thinking
● Small, homogenous groups
● Group size of up to 6 students (unless otherwise noted in the research-based
intervention program being used)
● Progress monitoring at a minimum of every two weeks
● Periodic fidelity checks are required to ensure that the delivery of instruction is
provided in the way it is intended
● Computer-assisted interventions must adhere to break-out group sizes that meet Tier
2 guidelines and be teacher-led
● In addition to, not in place of, standards-based curriculum received in Tier 1
Adopted from:
https://www.rcsdk12.org/cms/lib/NY01001156/Centricity/Domain/49/RTI%20District%20Guidanc
e%20Document.pdf

Tier 3 Instruction
Tier 3 intervention is designed for those students who demonstrate insufficient progress in
Tier 2 as determined by completion of the Tier 3 decision tree (see appendix). Tier 3 is
typically for approximately 1-5 percent of students in a grade level who require more intensive
intervention instruction in addition to their core instruction. This tier provides greater
individualized instruction in a smaller group setting (with a maximum of 3 students) with more
time, duration and more frequent progress monitoring.
Tier 3 should minimally include:
● An intensive intervention program aligned with Tier 1 core curriculum
● Research-based instructional materials to meet individual needs
● For secondary students, a specific course may be included during which intensive
intervention is provided
● Individual or small homogeneous groups
● Group size is a maximum of 3 students (unless otherwise noted in the research-based
intervention program being used)
● Weekly progress monitoring
● In addition to, not in place of, standards-based curriculum received in Tier 1
Adopted from:
https://www.rcsdk12.org/cms/lib/NY01001156/Centricity/Domain/49/RTI%20District%20Guidanc
e%20Document.pdf

4. Screenings Provided to all Students
A school district's process to determine if a student responds to scientific, research based
instruction shall include screenings applied to all students in the class to identify those
students who are not making academic progress at expected rates.
[8NYCRR §100.2(ii)(1)(ii)]
Screening is provided to all students. Screening will be brief, efficient, and repeatable, three
times per academic year (fall, winter, spring). Screening instruments should be valid and
reliable and aligned with grade-level curriculum based on the NYS learning standards. The RTI
Advisory Committee is responsible for scheduling and publishing screening windows for the
district.
Screening will be provided to all students K-12 in ELA (Not including Honors/ AP courses) and
K-Regents courses in math. These will take place three times a year during the STAR screening
windows (fall, winter, and spring). High school STAR use will occur after teachers are trained to
use STAR.
The following screening tools will be used:
Elementary
ELA

Math

2018-19

STAR

STAR

2019-on

McGraw-Hill

STAR

Middle and High School (Beginning once teachers have received training)
ELA

Math

2018-19

STAR

STAR

2019-20

STAR

STAR

2020-on

Locally developed

Locally developed

5. Interventions
●

●

●

According to Jim Wright from Intervention Central, “An interventionist is a teacher or
other educator who is directly responsible for implementing an intervention for an
individual student or small group. The role requires clear definition of the student
problem(s), selection of evidence-based intervention strategies or programs, use of data
to determine if the intervention is effective, and measurement of how the intervention is
carried out to ensure that it is implemented with integrity” (2010).
An intervention is:
○ a strategy used to teach a new skill, build fluency in a skill, or encourage a child
to apply an existing skill to new situations or settings. According to Methe and
Riley-Tillman (2008), an intervention can be thought of as “a set of actions that,
when taken, have demonstrated ability to change a fixed educational trajectory”
(Wright, 2011).
○ Examples of effective interventions can be found here:
■ https://charts.intensiveintervention.org/chart/instructional-intervention-tool
s
An intervention is not:
○ Core Instruction: Those instructional strategies that are used routinely with all
students in a general education setting are considered ‘core instruction’.
High-quality instruction is essential and forms the foundation of classroom
academic support. NOTE: While it is important to verify that a struggling student
receives good core instructional practices, those routine practices do not ‘count’
as individual student interventions.
○ Instructional Adjustment (Accommodation): According to Skinner, Pappas,
and Davis (2005), an instructional adjustment (also known as an
accommodation') is intended to help the student to fully access and participate in
the general-education curriculum without changing the instructional content and
without reducing the student’s rate of learning (Wright, 2011). An instructional
adjustment is intended to remove barriers to learning while still expecting that
students will master the same instructional content as their typical peers. An
instructional adjustment for students who are slow readers, for example, may
include having them supplement their silent reading of a novel by listening to the
book on tape. An instructional adjustment for unmotivated students may include
breaking larger assignments into smaller ‘chunks’ and providing students with
performance feedback and praise for each completed ‘chunk’ of assigned work
(Wright, 2011). Instructional modifications are essential elements on the
Individualized Education Plans (IEPs) or Section 504 Plans of many students
with special needs.
○ Modification: A modification changes the expectations of what a student is
expected to know or do—typically by lowering the academic standards against
which the student is to be evaluated. Examples of modifications are giving a
student five math computation problems for practice instead of the 20 problems
assigned to the rest of the class or letting the student consult course notes during
a test when peers are not permitted to do so. Instructional modifications are
essential elements on the Individualized Education Plans (IEPs) or Section 504
Plans of many students with special needs. Modifications are generally not
included on a general education student’s classroom intervention plan, however,

because the assumption is that the student can be successful in the curriculum
with appropriate interventions and instructional adjustments alone. In fact,
modifying the work of struggling general education students is likely to have a
negative effect that works against the goals of intervention. Reducing academic
expectations will result in these students falling further behind rather than closing
the performance gap with peers.

6. Progress Monitoring/ Formative Assessment
Individual student goals will be developed based on the initial screening. Goals will be set and
progress monitored by using tools such as:
● STAR goal setting
● eDoctrina RTI progress monitoring
Students receiving Tier 2 interventions will be grouped by similar goals. Progress monitoring
will be based on goals and standards. In the elementary and middle school these progress
monitoring tools are more standard (ex. Fountas and Pinnell running records, STAR reading
and math, WonderWorks, etc.). In the middle and high school, progress monitoring are based
on standardized measures such as released state assessment questions (ex. Castle Learning,
eDoctrina). Data from the assessments and from instruction will be collected at a rate consistent
with the table below and will be made accessible to the RTI teams outlined in section 7.
.
When progress monitoring data are below the aim line on three consecutive days or when six or
more data points produce a flat or decreasing trend line, school staff should change or intensify
the intervention.

Frequency of
Progress
Monitoring/
Formative
Assessment

Tier 1

Tier 2

Tier 3

Screening measures
three times a year

No less than once
every two weeks

No less than once a
week and more
continuous

(Adapted from The University of the State of New York, 2010)

7. Application of Student Information to Make Educational Decisions
There are three teams related to Response to Intervention:
● The Building Level RTI Team
● The District RTI Advisory Team
● The Pre-CSE Team

To recommend a student for interventions, a teacher (or grade level/ department) must
complete the appropriate decision tree and submit it to the Building Level RTI Team (See
Appendix).

The Building Level RTI Teams (One for Each Building)
This is a standing committee that meets weekly. The committee will consist of:
■ ELA/Math teacher (secondary)
■ Primary/Intermediate (elementary)
■ Reading teacher (elementary)
■ Administrator
■ Director of Curriculum and Instruction (as a member of the RTI Advisory
Committee)
These teams will be responsible for placing students into tier two, tier three, recommending
students move to the Pre-CSE team to prepare for the Committee on Special Education, or
removing interventions from a student. They will monitor the length of time each student stays in
each tier and will solve problems problems relating to student growth and interventions. They
will determine who are the interventionists in each building and will provide guidance on the
interventions provided to each student. Progress will be tracked using eDoctrina. The RTI
Building Level Teams are charged with making the following decisions:
● Should this student continue in the current intervention?
● Should this student move into a different intervention?
● Should this student move from Tier 2 to Tier 3?
● Should this student move out of Tier 2 intervention and is only in need of Tier 1?

●

Should this student be referred to the PRE-CSE team?

For those students ending a school year receiving interventions, they will continue with
interventions during the next school year. For students to receive placement by the building
level RTI team, a student’s classroom teacher, grade level, or department must complete the
appropriate decision tree (see appendix).
The Pre-CSE Teams (One for each building)
This standing team will meet bi-weekly and be responsible for putting together the Pre-CSE
referral packet for the Committee on Special Education. The Pre-CSE team will only consider
cases that are brought to it by the building RTI teams with the necessary documentation
demonstrating that a student has not been responsive to interventions. Data gathered by the
RTI building level teams will become part of the Pre-CSE referral packet. Members of the
Pre-CSE team will be:
○ Building principal
○ ESL teacher (as needed)
○ Psychologist
○ School Counselor
○ Special Education teacher (teacher associated with grade of student)
○ One teacher of student involved
○ Related service providers (as needed)
○ CSE Chairman
○ Interventionist

The District RTI Advisory Team (meets quarterly K-12)
The District RTI Advisory Group meets quarterly K-12 to provide oversight to RTI and Pre-CSE
teams and seeks to ensure compliance with the RTI framework. This team will provide the
district with the universal screening calendar, will revise the framework as necessary, will
communicate changes to the district, and will field general RTI questions and provide solutions
to the building level teams. This group will be facilitated by the Director of Curriculum and
Instruction and will include members of the teaching and administrative teams.

8. (LEP/ELL) Considerations when Implementing RTI with Limited English Proficient/
English Language Learners
The ELL teacher, intervention provider, and RTI building level team should have constant
communication. The ELL teacher is part of a student’s Tier 1 instruction. “An RTI model must
include a systematic gathering of data to determine the reasons why a student is experiencing
challenges. This identifies a set of individualized responses for addressing challenges
effectively” (Zacarian, 2011). RTI will look different for each individual ELL due to different
backgrounds (languages, years of exposure to English, etc.) but will take into consideration a
student’s NYSESLAT score in conjunction with other data.

9. Notification to Parents
Parents will be notified by the RTI building level teams of their child’s status in the district’s
Response to Intervention program in the following instances:
●

Notification of commencement of services. The parent or person in parental relation to a
student who has been determined to need academic intervention services shall be
notified in writing by the principal. Such notice shall be provided in English and
translated, when appropriate, into the native language or mode of communication of the
parent. The notice shall include a summary of the academic intervention services to be
provided to the student, the reason the student needs such services and the
consequences of not achieving expected performance levels. This notice will also inform
parents of the right to request an evaluation for special education services.

●

Notification of the ending of academic intervention services. Parents or persons in
parental relation shall be notified in writing when academic intervention services are no
longer needed. Such notice shall be provided in English and translated, when
appropriate, into the native language or mode of communication of the parent.

●

Ongoing communication with parents or persons in parental relation. Parents or persons
in parental relation to students receiving academic intervention services shall be
provided with:
○ an opportunity to consult with the student's regular classroom teacher(s), and
other professional staff providing academic intervention services, at least once
per semester during the regular school year; reports on the student's progress at
least once each quarter during the regular school year by mail, telephone,
telecommunications or other means, in a language or mode of communication
understood by the parents or person in parental relation; and information on ways
to work with their child to improve achievement; monitor their child's progress;
and work with educators to improve their child's achievement.

All staff will reference the policy when communicating with parents. Parent referrals to CSE will
be immediately followed up by a conversation with the person who received the referral
(typically the principal or CSE chair) to reiterate the process and explain the services that the
child is already receiving. Data will be reviewed during that conversation and then decisions will
be made about whether the child has reached a point where a CSE referral is necessary.
Parents can notify the school of their concerns about their child being enrolled in RTI but
students are required to participate in RTI as long as it is offered during the regular school day.

10. Ensuring Staff Knowledge and Skills Necessary to Implement RTI Programs
Alexander Central School District Staff will receive training over the 2017-2018 and 2018-2019
school year on the following topics to ensure they have the knowledge and skills necessary to
implement the district’s RTI process:
All:
●
●

Alexander RTI Process
Intervention Toolbox

Elementary:
● Training in Diagnostic Assessments - how to administer and what to do with the results
● Training in how to develop a progress monitoring plan for at-risk students
● Develop a consistent form for a progress monitoring action plan and how to use it
● Refresher in RTI and what the Tiers mean and should look like
● eDoctrina (all but with focus on RTI)
● STAR Reports
Secondary
● Basic training for teachers about what RTI is in the new model and expectations
● Training in STAR program for Math and ELA teachers and how to generate and use
STAR reports
● eDoctrina - RTI

11. Use of RTI in Determination of a Learning Disability
The RTI building level teams, and only the RTI building level teams, will refer appropriate
students to the ASSIST team which will begin the special education process.
Section 200.4(j)(5) of the Regulations of the Commissioner of Education requires that the
committee on special education (CSE) prepare a written report of the determination of eligibility
of a student suspected of having a learning disability that contains a statement of the following
information:
● aptitude and achievement tests, parent input, and teacher recommendations, as well as
information about the student’s physical condition, social or cultural background, and
adaptive behavior.
● The relevant behavior noted during the observation of the student and the relationship of
that behavior to the student’s academic functioning.
● The educationally relevant medical findings, if any.
The CSE will determine, consistent with section 200.4 (j)(3) of the Regulations that:
● the student does not achieve adequately for the student’s age or to meet State-approved
grade-level standards in one or more of the following areas: oral expression, listening
comprehension, written expression, basic reading skills, reading fluency skills, reading
comprehension, mathematics calculation, or mathematics problem solving;
AND
●

the student does not make sufficient progress to meet age or State-approved grade level
standards in one or more of the areas identified in this paragraph when using a process
based on the student’s response to scientific, research-based intervention for no less
than 8 weeks with a lack of significant growth, as documented through regular progress
monitoring pursuant to section 100.2(ii) (New York State Education Department, 2010).

12. Progress Monitoring of RTI Program
The RTI advisory team is responsible for overseeing the RTI process. The efficacy of the RTI
program will be evaluated by the percentage of students that are receiving interventions. No
more than 15% of students in a grade level should require Tier 2 interventions and no more than
5% of students in a grade level should receive Tier 3 interventions. The building team will
provide this information to the District RTI Advisory Team.
The District RTI Advisory Committee will also evaluate if students are able to have required
interventions scheduled and will make suggestions to building level administration to change the
building schedules if needed.
The RTI advisory committee can do the following when a higher percentage of students need
interventions than written above:
● Analyze data (skills and trends)
● Encourage reflection on student performance data
● Suggest professional development for the team/ grade level

13. Building Schedules
If the building RTI team determines that a student is in need of intervention it will be scheduled.
The intervention provider pool and RTI schedule will be determined by building principal. The
frequency of intervention will be determined by RTI building team at a rate that is consistent with
the needs of the student. Students will not be pulled for interventions during core instruction
time.
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Appendix
I.

Danielson Rubric
Charlotte Danielson - Enhancing Professional Practice: A Framework for Teaching
Domain 3
Element

Effective

Highly Effective

Expectations for learning

Teacher’s purpose for the lesson or unit
is clear, including where it is situated
within the broader learning.

Teacher makes the purpose of the
lesson or unit clear, including where it is
situated within broader learning, linking
that purpose to student interests.

Directions and procedures

Teacher’s directions and procedures are
clear to students.

Teacher’s directions and procedures are
clear to students and anticipate possible
student misunderstanding.

Explanations of content

Teacher’s explanation of content is
appropriate and connects with students’
knowledge and experience.

Teacher’s explanation of content is
imaginative and connects with students’
knowledge and experience. Students
contribute to explaining concepts to their
peers.

Quality of questions

Most of the teacher’s questions are of
high quality.Adequate time is provided
for students to respond.

Teacher’s questions are of uniformly
high quality, with adequate time for
students to respond. Students formulate
many questions.

Discussion techniques

Teacher creates a genuine discussion
among students, stepping aside when
appropriate.

Students assume considerable
responsibility for the success of the
discussion, initiating topics and making
unsolicited contributions

Student participation

Teacher successfully engages all
students in the discussion.

Students themselves ensure that all
voices are heard in the discussion.

Activities and assignments

Most activities and assignments are
appropriate to students, and almost all
students are cognitively engaged in
exploring content.

All students are cognitively engaged in
the activities and assignments in their
exploration of content. Students initiate
or adapt activities and projects to
enhance their understanding

Grouping of students

Instructional groups are productive and
fully appropriate to the students or to the
instructional purposes of the lesson.

Instructional groups are productive and
fully appropriate to the students or to the
instructional purposes of the lesson.
Students take the initiative to influence
the formation or adjustment of
instructional groups.

Instructional materials and resources

Instructional materials and resources are
suitable to the instructional purposes and
engage students mentally.

Instructional materials and resources are
suitable to the instructional purposes and
engage students mentally. Students
initiate the choice, adaptation, or
creation of materials to enhance their
learning.

Assessment criteria

Students are fully aware of the criteria
and performance standards by which
their work will be evaluated.

Students are fully aware of the criteria
and performance standards by which
their work will be evaluated and have
contributed to the development of the
criteria.

Monitoring of student learning

Teacher monitors the progress of groups
of students in the curriculum, making
limited use of diagnostic prompts to elicit
information.

Teacher actively and systematically
elicits diagnostic information from
individual students regarding their
understanding and monitors the
progress of individual students.

Feedback to students

Teacher’s feedback to students is timely
and of consistently high quality.

Teacher’s feedback to students is timely
and of consistently high quality, and
students make use of the feedback in
their learning

Student self-assessment and
monitoring of progress

Students frequently assess and monitor
the quality of their own work against the
assessment criteria and performance
standards

Students not only frequently assess and
monitor the quality of their own work
against the assessment criteria and
performance standards but also make
active use of that information in their
learning

II. Decision Trees:
Fillable .PDF on Alexander CSD Website

III. Learning Gaps Matrix
**This is not an all exclusive list but rather a table of suggested strategies and programs.**
Learning Gap/ Need

Strategies/ Approaches to Support the
Learner

Cognitive/ Processing Memory
Information

Pre-teaching, repetition, frequent checks for
understanding (ask comprehension questions
after short segments), break
tasks/information into smaller chunks, use
visual models

Delayed speed in
processing
information

Provide additional time, teach student time
management strategies, have student
practice completing tasks within a given time
limit

Delayed language
processing skills

Simplify language in directions for tasks,
frequent checks for understanding, directly
teach vocabulary, use short directions (avoid
2-3 step directions), use modeling to teach

Learning Gap/ Need

ELA

Strategies/
Approaches to
Support the Learner

Programs/
Resources

Delayed phonological
and/or phonemic
awareness

Explicit phoneme
instruction; rhyming;
use pictures and
objects to identify and
manipulate sounds

●
●
●

HD Word
Reading A-Z
www.fcrr.org

Lacks decoding skills

Explicit phonics
instruction; alphabetic
principle; letter-sound
correspondence;
multisyllabic words

●
●
●
●

HD Word
Phonics Boost
Reading A-Z
Leveled
Literacy
Intervention
www.fcrr.org

●
Fluency lacks
accuracy, pacing, or
expression

Incorporate timed,
repeated readings
and have students
chart progress;
explicitly teach how
to pay attention to
clues in the text when

●
●
●
●

●

HD Word
Phonics Boost
Reading A-Z
Leveled
Literacy
Intervention
www.fcrr.org

reading; explicitly
teach intonation in
voice when reading.
Delayed language
and/or vocabulary

Preview text prior to
lesson to introduce
new vocabulary and
key concepts; have
students keep a key
list of vocabulary and
transition words;
provide explicit
vocabulary
instruction; teach
common roots,
suffixes and prefixes;
visual clues for
students acquiring
language and
vocabulary

●
●
●

HD Word
RAZ-Kids
Leveled
Literacy
Intervention

Difficulty
comprehending text

Use graphic and
semantic organizers
(e.g. Venn Diagrams,
storyboards and
maps, cause and
effect charts); model
metacognitive
strategies; reciprocal
teaching; Scaffold
tasks; use mental
imagery/visualization;
activate prior
knowledge to make
predictions; teach
self-monitoring
‘fix-up’ strategies.

●
●

HD Word
Leveled
Literacy
Intervention
RAZ-Kids

Learning Gap/ Need
Math

●

Strategies/ Approaches to Support the
Learner
Difficulty
remembering math
facts

Separate facts into sets of fact families;
provide references to assist in fact
calculation; use manipulatives; practice
flashcards with peer/volunteer

Difficulty attending to

Highlight operational signs/keywords; reduce

important details

the number of problems per page; use an
overlay to isolate problems; have students
repeat directions to teacher/student to check
for understanding

Inability to read text
for word problems

Align material with students reading level;
highlight keywords in math problems

Slow rate of
completion

Reduce number of items to complete; provide
manipulatives

Problems sequencing
steps for computation

Consistent review of steps; reference sheet
available for student use; color coding the
steps; use of manipulative objects; use of
calculator

Failure to visualize
concepts

Use simple, consistent language; provide
visual examples; assess and explicitly teach
concept terminology

Difficulty solving word
problems

Use concrete examples; highlight key
operational words; have students restate the
problem to check for understanding; use of
calculator/manipulatives

IV. Parent Letters
What is RTI: To be included with all Intervention letters
Dear Parents/Guardians:
The Alexander Central School District is committed to providing the highest quality of education
for every student. Our school is implementing a three-leveled instructional approach to help
meet this goal. This approach is called Response to Intervention (RtI).
Response to Intervention (RtI) is a multi-leveled approach to providing specific support to
students based on their learning needs. All students are evaluated three times per year to
measure their progress and determine if additional supports are needed to meet their specific
needs. Our building’s RtI Problem Solving Team will help facilitate this process.
The Alexander Central School District’s RtI model uses the following three-level approach to
instruction/intervention:
Tier 1: All classroom teachers will use a variety of strategies aligned to New York State
Standards to address individual student needs. This occurs within your child’s regular
instructional block.
Tier 2: If your child’s assessment data demonstrates additional supports are needed, he/she
will be provided with additional time outside of his/her regular instructional block in a smaller
group setting.
Tier 3: If your child’s assessment data demonstrates further supports are needed, he/she will
be provided with a greater amount of additional time outside of his/her regular instructional block
in an even smaller group setting.
We expect that a majority of students will meet grade-level expectations within this three leveled
approach. Our school is excited to utilize the RtI process to improve educational outcomes for
all students. Please contact the school if you have any questions.
Sincerely,

Receiving Intervention Letter:
[Date]
Dear Parent/Guardian of _____________________________________,
Early intervention is the key to success. The decisions regarding your child’s future progress are
most important. We depend on your involvement in helping us to do the best possible job in
providing an education for your child.
Your child has not met or is at risk of not meeting the state learning standards. An Academic
Intervention Services Plan has been developed to assist your child in meeting the state learning
standards. This plan includes additional instruction and/or student support services necessary to
improve your child's academic performance. Your child is eligible to receive Tier 2/ Tier 3
services based on multiple measures and sources listed below:

✔

Area of
Concern

Measure(s)

Score(s)/ Level(s)

ELA

Math

These services will be provided for your child through:
Method/ Program

Frequency

Duration

Ongoing evaluation will help determine the specific levels of intervention and the need to
continue or terminate these services. Please review the Academic Intervention Services Plan
that has been developed to meet your child's needs. In addition, it is your right at any time to
request an educational evaluation to determine if there is a need for special programs and/or
services. Your input and cooperation is welcome and greatly appreciated.
Thank you for your support.

Ending Intervention Letter:
[Date]
Dear Parent/Guardian of _____________________________________,
Early intervention is the key to success. The decisions regarding your child’s future progress are
most important. We appreciate your involvement in helping us to do the best possible job in
providing an education for your child.
You were informed previously that your child was performing below state learning standards.
Tier Two or Tier Three Interventions were provided to assist your child in meeting the state
learning standards. These services included additional instruction and/or student support
services necessary to improve your child's academic performance. Congratulations, your child is
now meeting state standards!
Your child no longer requires AIS based on multiple measures and sources listed below:

✔

Area of
Concern

Measure(s)

Score(s)/ Level(s)

ELA

Math

Thank you for your support in helping us to provide the best possible education for your child!

V. RTI Process Flow Chart

