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Chapter I – Student/Community Profile Data
School and Program Description
Leigh is one of five comprehensive high schools in Campbell Union High School District
(CUHSD). Since 1962, Leigh has served residents of mostly single-family homes in the areas of
Los Gatos and southwest San Jose. With low residential turnover, most students complete all
four years at Leigh, and many parents of current students are also Leigh alumni.
Leigh provides a comprehensive curriculum that includes instructional programs designed for
college-bound, Special Education, and vocational students. Students may elect to take the
following Advanced Placement or Honors courses at Leigh:
 AP English Literature and Composition, AP English Language and Composition
 AP Calculus AB, AP Calculus BC, AP Statistics, AP Computer Science
 AP Chemistry, AP Physics 1, AP Physics 2, AP Biology, AP Environmental Science
 AP US History, AP World History, AP American Government
 AP Studio Art Drawing, AP Studio Art 2D Design
 AP Spanish Language, AP French Language, AP Mandarin
 English 2 Honors, Chemistry Honors, Musical Theater 4 Honors, Theater 4 Honors
Our AVID program (Advancement via Individual Determination) has been in place since 2002
and is offered at all grade levels to train students for academic success and prepare them for
college. The Special Education program at Leigh has pioneered a successful inclusion model
for students with IEPs, some of whom are also in receipt of therapeutic services. For students at
least sixteen years old interested in vocational education, Silicon Valley Career Technical
Education (SVCTE) provides interested students with career/technical training in a variety of
areas. Leigh has introduced an engineering pathway called Project Lead the Way that
articulates with our feeder schools and San Jose State University. In 2015-16 we added the
fourth year to complete this pathway.
Leigh’s 1728 students have historically scored above state averages on required achievement
tests as well as the SAT, ACT, and Advanced Placement tests. In 2016, about 50% of all
seniors had met the A-G requirements for UC/CSU. A vast majority of Leigh graduates choose
to attend college after graduation, with about 50% going straight to a 4-year program and nearly
as many going to a community college in 2016. Combined, fewer than 5% of Leigh seniors elect
to join the military or workforce, attend a vocational school, or remain undecided about their
plans at the time of graduation.
Student government and student activities are both a major part of Leigh’s culture. The
Associated Student Body (ASB) is composed of student leaders elected by their peers as ASB
and class officers. There are fifty-eight clubs on campus open to all students to engage them
with the Leigh community. Club officers meet monthly at the Club Council to submit minutes and
financial paperwork as well as discuss their activities, needs, and campus climate.
The athletic program at Leigh includes over thirty boys, girls, and co-ed teams. Our team rosters
regularly boast over 700 student names per year, and our athletes take great pride in balancing
their rigorous academic program with competitive sports.
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Santa Clara County Deaf and Hard of Hearing Program
Leigh is home to the Santa Clara County Deaf and Hard of Hearing (D/HOH) program. While
technically a county program with its own Principal, the Deaf and Hard of Hearing students are
very much a part of the Leigh community. Current enrollment in this program is 36 students, 34
of whom take at least one mainstream class at Leigh, and many of whom are completely
mainstreamed. These students are assisted by a team of eleven interpreters who work in pairs
in the classes that D/HOH students are taking. There are three full-time teachers of the Deaf on
Leigh’s campus and two part-time teachers.

Vision, Mission, and Schoolwide Learner Objectives (SLOs)
In the past, Leigh’s ESLRs and SLOs have not been successfully integrated into the culture of
the school. A main objective in writing new SLOs in 2015 was to make them memorable for all
stakeholders while accurately encompassing our vision of a prepared graduate. Similarly, the
staff, students, and community had not assimilated Leigh’s former Vision and Mission due to
their abstract quality, length, and obscurity. In revising all three, the Leadership Team made an
effort not only to make them relevant and memorable, but also to establish parallels between
the Mission and the SLOs for meaningful implementation.
Vision
Leigh’s vision is to foster a learning community where we all strive for continual growth.
Mission
Leigh’s mission is to provide a safe and caring learning environment to prepare students for
success in their post-high school life by engaging them in meaningful experiences. This includes
participating in activities, using appropriate tools, and emphasizing critical thinking, problem
solving, and analytical skills. To promote high standards and expectations, students, faculty,
staff, parents, and the community share the responsibility for advancing the school's mission.
SLOs
Leigh Students:
 Think: Synthesize, evaluate, analyze, and apply information
 Communicate: Write and speak clearly, collaborate, and advocate for self and others
 Engage: Participate in the community, respecting self and others
Focus Group Chairs further broke down the parts of the SLOs to clarify for faculty what each
element means for their students:
Think: Synthesize, evaluate, analyze, and apply information
Synthesize:
o Use multiple sources of evidence/data/information to form a claim
Evaluate:
o Gather and study evidence/data/information to determine its value
Analyze:
o Make inferences, draw conclusions, or determine the relationship of parts
Apply:
o Demonstrate understanding
Communicate: Write and speak clearly, collaborate, and advocate for self and others
Write:
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o
o
o

Respond to a formal or informal writing task
Use appropriate style for the task
Successfully complete the task/convey meaning

Speak:
o
o
o

Respond to a formal or informal speaking task
Use appropriate style for the task
Successfully complete the task/convey meaning
Collaborate:
o Work with at least one other person
o Share responsibility for meeting the goal (ideas, tasks, direction, etc.)
o Meet the goal
Advocate for self and others:
o Identify personal needs (academic, personal, social/emotional, etc.)
o Identify others’ needs (social/emotional, etc.)
o Communicate needs to others
Engage: Participate in the community, respecting self and others
Participate:
o Participate in the Leigh classroom community
o Participate in a Leigh or community extracurricular activity
Respect self and others:
o Behave with honor and dignity

Student Demographics
Leigh’s student enrollment has consistently hovered around 1650 students per year for the past
decade, though enrollment did top 1700 in 2016-17. Our students are predominantly White,
Hispanic or Latino, or Asian. Students of other races or multiple races make up about 10% of
the student body.
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Student Enrollment by Ethnicity
White, not Hispanic
Hispanic or Latino of any
race
Asian, not Hispanic
Two or more races, not
Hispanic
Filipino, not Hispanic
African American, not
Hispanic
Pacific Islander, not
Hispanic
American Indian or Alaska
Native, not Hispanic
Not reported
Total Enrollment

2015-16
1085
(65.6%)
240
(14.%)
193
(11.7%)
88
(5.3%)
19
(1.1%)
16
(1%)
3
(0.18%)
5
(0.3%)
5
(0.3%)
1654

2014-15
1020
(61.3%)
267
(16%)
205
(12.3%)
100
(6%)
25
(1.5%)
24
(1.4%)
8
(0.48%)
7
(0.42%)
9
(0.54%)
1665

2013-14
999
(60.8%)
288
(17.5%)
182
(11.1%)
124
(7.5%)
19
(1.2%)
18
(1.1%)
8
(0.49%)
5
(0.3%)
1
(0.06%)
1644

Enrollment at the freshman and sophomore level tends to be higher than enrollment at the junior
and senior level; the senior class has been smaller than other classes for the past four years.

Enrollment by Grade Level, 2015-16
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Leigh generally has a slightly higher enrollment of males than females, though the gender split
is fairly close to 50-50.
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Enrollment by Grade and Gender, 2015-16
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Enrollment by Grade and Gender
2015-16
Female Male
Total
201
254
455
Grade 9
(44.2%) (55.8%) (27.5%)
206
232
438
Grade 10
(47%)
(53%)
(26.5%)
191
205
396
Grade 11
(48.2%) (51.8%) (23.9%)
188
177
365
Grade 12
(51.5%) (48.5%) (22.1%)
786
868
1654
(47.5%) (52.5%)

11th

12th

Female
213
(47.7%)
207
(47.7%)
208
(51.4%)
174
(45.9%)
802
(48.2%)

2014-15
Male
234
(52.3%)
227
(52.3%)
197
(48.6%)
205
(54.1%)
863
(51.8%)

Total
447
(26.8%)
434
(26.1%)
405
(24.3%)
379
(22.8%)
1665

Female
224
(49.4%)
220
(51.8%)
182
(46.5%)
175
(46.7%)
801
(48.7%)

2013-14
Male
229
(50.6%)
205
(48.2%)
209
(53.5%)
200
(53.3%)
843
(51.3%)

Total
453
(27.6%)
425
(25.9%)
391
(23.8%)
375
(22.8%)
1644

Special Education (SPED), also known as Specialized Academic Instruction (SAI), is a small but
strong program at Leigh. SPED students are enrolled in either SAI or SAI-TM, which is the
Therapeutic Model. Additionally, a small number of Deaf/Hard of Hearing students who attend
Leigh have been counted in the past as part of Leigh’s ADA instead of being counted as part of
the county’s program; however, as of 2015-16, these students are no longer part of Leigh’s
ADA.
Special Education Enrollment
2015-16
2014-15
2013-14
Special Education (SPED)
111
85
107
Therapeutic Model (SAI-TM)
15
22
20
Deaf/Hard of Hearing (D/HOH)*
0
8
8
Total
126 (7.6%)
115 (7.2%)
135 (8.3%)
*D/HOH students in Leigh’s ADA; does not include county D/HOH students who attend Leigh
Leigh’s population of English Learners has increased over the past several years, but the total
percentage is still low compared to the district, county, and state. RFEPs, IFEPs, and ELs
together make up less than 20% of Leigh’s enrollment, and EL percentages are in the low single
digits.
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English Learners
English Learners (EL)
Redesignated FEP (RFEP)
Fluent English Proficient (IFEP)
Total

2015-16
60 (3.6%)
152 (9.2%)
115 (7%)
327 (19.8%)

2014-15
42 (2.6%)
149 (9.3%)
117 (7.3%)
308 (19.1%)

2013-14
57 (3.5%)
145 (8.9%)
110 (6.8%)
312 (19.2%)

EL Enrollment by Grade, 2015-16
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Compared to the district, the percentage of Leigh students on Free and Reduced Price Meals is
low:
Free and Reduced Price Meals
2015-16
Leigh
87 (5.3%)
District
1519 (19.8%)

2014-15
97 (5.8%)
1543 (20.7%)

2013-14
111 (6.8%)
1559 (21.2%)

A truancy is defined as a single unexcused absence of 30 minutes or more. Looking at data
from 2016-17 through January 31, we see an increase in the average number of truancies per
student from ninth to twelfth grade.
2016-17: Truancy through 1/31/17
# of Truants
# of Truant Students
9th
559
128
10th
957
178
11th
880
159
12th
1239
188

Avg. Truancies per Student
4.37
5.38
5.53
6.59

Although there were 3635 truants through the end of January, 2673 of them (74%) were
attributable to 154 students who have had six or more truants this year (see table below). To
address chronic truancy, Assistant Principals run attendance data every six weeks. If a student
has five or more truants, it triggers a letter home to parents. After ten truants, a second letter is
sent home identifying the student as “habitually truant.” For any additional truants thereafter, a
third letter is sent home that requires the student to attend mediation with the District Attorney.
So far this year, three students have reached this point. After the first letter, it is common for
Assistant Principals to talk to parents either by phone or in person to discuss ways to support
the student. If needed, the student may be referred to the school nurse or to one of our oncampus mental health counselors. Furthermore, truancy may be addressed in Student Study
Team (SST) or 504 meetings when applicable.
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2016-17: Six or More Truants through 1/31/17
# of Truants
# of Truant Students Avg. Truancies per Student
9th
373
15
24.87
10th
692
40
17.3
11th
647
37
17.49
12th
961
62
15.5

2016-17: Six or More Truants through 1/31/17
# of Truants # of Truant Students Avg. Truancies per Student
Hispanic
1134
53
21.4
Not Hispanic
1700
101
16.83
Although Hispanic students make up only 18.2% of the student body, they comprise 34.4% of
the chronically truant students. We are addressing truancies on an individual basis to better
understand why students are missing school and using that data to inform future policy at both
at the administrative and classroom levels. We have found that a blanket detention for truancy
policy is ineffective, and that many students, not just Hispanic, miss school due to factors largely
out of their control such as transportation, family obligations, medical issues, and/or lack of
parental guidance. Remedies currently begin with student or student-parent conferences to
determine the cause followed by an appropriate course of action. For example, students with
extended medical absences (not always marked as such) are referred for possible Home and
Hospital Instruction (HHI) placement, which is coordinated through collaboration with the district
nurse, the parents, and the student's physician. Students who miss school due to school
anxiety, overwhelmed feelings due to missed work, and teacher conflicts have an SST to
identify the affective filters and create a plan and necessary accommodations for remediation.
In 2014-15, two students were expelled from Leigh, and last year one student was expelled. So
far in 2016-17, two students have been expelled. Suspensions have decreased dramatically
over the past three years due to the district’s emphasis on restorative practices and alternatives
to suspension for many first offenses.

Suspensions, 2014-17
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Faculty and Staff Demographics
Of our thirteen administrators this year, nine are female and four are male. Of 78 full- and parttime teachers, 54 (69%) are female and 24 (31%) are male.
Although official certificated staff ethnicity data for 2015-16 is not available on the California
Department of Education website, Leigh’s staff demographics are very similar to the 2014-15
breakdown seen in DataQuest. Like our students, the top three ethnicities among certificated
staff are White, Hispanic, and Asian, with about three-quarters of our certificated staff identifying
as White.
Classified staff at Leigh includes the following positions:
 Principal’s Secretary
 Switchboard Clerk
 Guidance Clerk
 Attendance Clerk
 Health Clerk
 Library Clerk
 Service Clerk
 Cafeteria Manager
 Cafeteria Staff
 Special Education Aides (8)
 Custodians (5)
All of these positions with the exception of custodians and one SPED aide are filled by female
staff members, and the Service Clerk position is being filled by a long-term sub. Many of our
classified staff have been at Leigh for several years and know the school and students well; our
two Main Office clerical staff members have been at Leigh for a combined 42 years, and the
three Student Services Center clerical staff members have been at Leigh for a combined 25
years.
We often use the school name in plays on words, and we are especially proud of our
“famiLEIGH” at Leigh High School. Of our 113 staff members, eleven (almost 10%) attended
Leigh as students, and five are married to a Leigh graduate. Fourteen staff members have
children who have attended, which includes three staff members who currently have at least
one child enrolled here. There are two married couples and one set of siblings working here, as
well as a mother-in-law/son-in-law. Five teachers have had at least one parent graduate from
Leigh, including the father of the siblings who work here, who was the very first graduate to
receive his diploma from Leigh High School in 1963.

Student Achievement Data
With the recent changes to state testing, we have only two years of CAASPP data to analyze;
however, we still have consistent annual data from the CST Grade 10 Life Science test. The
following data have been included for analysis:
 CAASPP
 Grade 10 Life Science Test
 EAP
 AP Exams
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PSAT
SAT
ACT
Graduation Rate
Fall 2016 Semester Grades

CAASPP
For CAASPP results, data tables are followed by charts to help illustrate the data. CAASPP data
is disaggregated into these groups:
 Overall: Leigh, district, state
 Students With Disabilities
 Latino Students
CAASPP – Overall Results
CAASPP ELA – All Students, 2016 and 2015 Comparison
Exceeded
Met
Nearly Met
2016 Leigh All (374)
41%
33%
16%
2015 Leigh All (360)
40%
39%
15%

Not Met
10%
6%

2016 CAASPP ELA – Overall: Leigh, CUHSD, State
Exceeded
Met
Leigh All (374)
41%
33%
CUHSD (1,733)
40%
32%
State (434,097)
26%
33%

Not Met
10%
12%
19%

Nearly Met
16%
16%
22%

CAASPP ELA, All Students, 2016 and 2015
50%

41% 40%

40%

39%

2016 Leigh All
(374)

33%

30%
16% 15%

20%

10%

10%

6%

0%

Exceeded

Met

Nearly Met

12

Not Met

2015 Leigh All
(360)

2016 CAASPP ELA – All Students: Leigh, CUHSD, State
50%

41% 40%

40%
30%

Leigh All
(374)

33% 32% 33%
26%

22%

19%

16% 16%

20%

10% 12%

10%

CUHSD
(1,733)
State
(434,097)

0%

Exceeded

Met

Nearly Met

Not Met

CAASPP Math – All Students, 2016 and 2015 Comparison
Exceeded
Met
Nearly Met
2016 Leigh All (376)
29%
33%
21%
2015 Leigh All (359)
28%
36%
23%

Not Met
17%
14%

2016 CAASPP Math – Overall: Leigh, CUHSD, State
Exceeded
Met
Leigh All (376)
29%
33%
CUHSD (1,731)
23%
26%
State (432,383)
13%
20%

Not Met
17%
30%
43%

Nearly Met
21%
21%
25%

CAASPP Math, All Students, 2016 and 2015
50%
40%
30%

29% 28%

33%

36%

2016 Leigh All
(376)

21% 23%

17%

20%

14%

10%
0%

Exceeded

Met

Nearly Met

13

Not Met

2015 Leigh All
(359)

2016 CAASPP Math - All Students: Leigh, CUHSD, State
50%

43%

40%

33%

29%

30%

26%

23%

20%

Leigh All
(376)

30%
20%

21% 21%

25%

CUHSD
(1,731)

17%

13%

10%

State
(432,383)

0%

Exceeded

Met

Nearly Met

Not Met

CAASPP – Students With Disabilities (SWD) Results
CAASPP ELA – 2016 and 2015 Comparison, Leigh Students With Disabilities
(SWD) and All Students
Exceeded
Met
Nearly Met
Not Met
2016 Leigh All (374)
41%
33%
16%
10%
2016 Leigh SWD (25)
8%
20%
28%
44%
2015 Leigh All (360)
40%
39%
15%
6%
2015 Leigh SWD (21)
0%
24%
48%
29%

2016 CAASPP ELA – Students With Disabilities (SWD): Leigh, CUHSD, State
Exceeded
Met
Nearly Met
Not Met
Leigh SWD (25)
8%
20%
28%
44%
CUHSD SWD (131)
3%
16%
27%
54%
State SWD (37,845)
3%
13%
26%
58%

2016 ELA CAASPP Leigh All and Leigh SWD
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14
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Leigh
SWD
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8%

20%

20%
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16%

40%

Leigh
All
(374)

28%

33%

41%

50%

2015 ELA CAASPP Leigh All and Leigh SWD
Leigh
All
(360)
Leigh
SWD
(21)

2016 CAASPP ELA – Students With Disabilities (SWD):
Leigh, CUHSD, State
100%

Leigh SWD
(25)

80%
54% 58%

60%

44%
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(131)
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State SWD
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3% 3%
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Exceeded
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CAASPP Math – 2016 and 2015 Comparison, Leigh Students With Disabilities
(SWD) and All Students
Exceeded
Met
Nearly Met
Not Met
2016 Leigh All (376)
29%
33%
21%
17%
2016 Leigh SWD (27)
4%
11%
22%
63%
2015 Leigh All (359)
28%
36%
23%
14%
2015 Leigh SWD (21)
0%
10%
10%
81%

2016 CAASPP Math – Students With Disabilities (SWD): Leigh, CUHSD, State
Exceeded
Met
Nearly Met
Not Met
Leigh SWD (27)
4%
11%
22%
63%
CUHSD SWD (130)
3%
5%
12%
79%
State SWD (37,404)
1%
4%
10%
85%

2016 Math CAASPP Leigh All and Leigh SWD
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2015 Math CAASPP Leigh All and Leigh SWD
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CAASPP – Latino Students Results
CAASPP ELA – 2016 and 2015 Comparison, Latino Students and All Students
Exceeded
Met
Nearly Met
Not Met
2016 Leigh All (374)
41%
33%
16%
10%
2016 Leigh Latino (44)
20%
30%
32%
18%
2015 Leigh All (360)
40%
39%
15%
6%
2015 Leigh Latino (48)
21%
35%
31%
13%
2016 CAASPP ELA – Latino Students: Leigh, CUHSD, State
Exceeded
Met
Nearly Met
Leigh Latino (44)
20%
30%
32%
CUHSD Latino (584)
19%
34%
25%
State Latino (226,598)
16%
34%
27%

0%

20%
10%
0%

16

13%

30%

Leigh
All
(360)

31%

39%
35%
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50%
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All
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40%

2015 CAASPP ELA –
Latino Students and All Students
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2016 CAASPP ELA – Latino Students: Leigh, CUHSD, State
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CAASPP Math – 2016 and 2015 Comparison, Latino Students and All Students
Exceeded
Met
Nearly Met
Not Met
2016 Leigh All (376)
29%
33%
21%
17%
2016 Leigh Latino (44)
11%
23%
27%
39%
2015 Leigh All (359)
28%
36%
23%
14%
2015 Leigh Latino (47)
9%
32%
28%
32%

2016 CAASPP Math – Latino Students: Leigh, CUHSD, State
Exceeded
Met
Nearly Met
Leigh Latino (44)
11%
23%
27%
CUHSD Latino (582)
5%
15%
26%
State Latino (225,647)
5%
15%
26%

0%

0%
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2015 CAASPP Math –
Latino Students and All Students

39%
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Latino Students and All Students
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2016 CAASPP Math – Latino Students: Leigh, CUHSD, State
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5% 5%

0%
Exceeded

Met

Nearly Met

Not Met

CST Life Science and EAP
CST Grade 10 Life Science
2015-16
Students Tested
411
Mean Scale Score
408.5
% Advanced
56%
% Proficient
31%
% Basic
11%
% Below Basic
1%
% Far Below Basic
1%

2014-15
408
394.9
49%
31%
15%
3%
3%

2013-14
400
394.0
49%
30%
15%
3%
3%

Students’ strong performance on the Life Science CST is likely attributable to the science
department’s many years of close collaboration and work on curriculum.
Since 2014-15, the EAP for Math and ELA was included as part of the CAASPP. Students
scoring at Achievement Level 4 are designated Ready for College, and students scoring at
Achievement Level 3 are designated Conditionally Ready for College. The percentage of juniors
designated Ready for College in 2015-16 approximates the percentage of juniors who were
enrolled in AP English Language and Composition or English 3 Honors that year.
Early Assessment of Readiness for College English (EAP)
2015-16
2014-15
Students Tested
374
369
Ready for College
154 (41%)
154 (39%)
Ready for College - Conditional
123 (33%)
139 (38%)
Not Ready
97 (26%)
76 (21%)

18

2013-14
373
136 (36%)
61 (16%)
176 (47%)

Early Assessment of Readiness for College Math (EAP)
2015-16
2014-15
Students Tested
376
359
Ready for College
109 (29%)
101 (28%)
Ready for College - Conditional
125 (33%)
129 (36%)
Not Ready
142 (38%)
129 (36%)

2013-14
280
58 (21%)
103 (37%)
119 (43%)

AP Exams
Leigh students took almost 200 more AP exams last year than the previous year, but the pass
rate stayed virtually the same (69% versus 70% scoring 3, 4, or 5). This illustrates the growth
and quality of our AP program.
AP Exam Scores
2016 (1,007)
5
20%
4
22%
3
27%
2
18%
1
12%

2015 (814)
16%
23%
31%
20%
11%

AP Exam Scores, 2015 and 2016
40%
31%
27%

30%

22% 23%

20%

20%

18%

16%

20%

2016
12% 11%

10%

2015

0%

5

4

3

2

1

PSAT Data
11th Grade PSAT Test Takers
Fall 2016
Fall 2015
185
159

Fall 2014
165

11th Grade PSAT Mean Total Score
Fall 2016
Fall 2015
Fall 2014
1179
1125
*
*Mean Total Score was reported differently in 2014 and does not compare with recent scores.
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Eleventh grade participation in the PSAT rose last year, likely due to an effort at better
communication about the availability of the test, while at the same time scores also rose.

SAT Data
Leigh Students’ Average SAT Scores
2014-15
2013-14
Reading
551
545
Math
573
575
Writing
544
535

2012-13
547
571
532

Leigh SAT Scores, 2012-13 to 2014-15
573 575 571

580
560

551

545 547

544
535 532

540
520

2014-15
2013-14
2012-13

500

Reading

Math

Writing

SAT – % of Students Scoring ≥ 1500
2014-15
2013-14
Leigh
69.9
70.8
CUHSD
61.7
64.0
County
66.2
67.6
State
44.3
46.2

2012-13
69.5
65.4
67.2
46.4

SAT – % of Students Scoring ≥ 1500
80

69.9
61.7

70.8

66.2

69.5

64 67.6

60

65.4 67.2
46.4

46.2

44.3

Leigh
CUHSD

40

County

20

State
0

2014-15

2013-14

2012-13
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ACT Data
Average ACT Composite Score
2014-15
2013-14
Leigh
25.8
26.0
CUHSD
24.8
25.3
County
25.3
25.3
State
22.0
21.8

2012-13
26.0
24.9
25.1
21.9

% of Students Scoring ≥ 21
2014-15
Leigh
84.0
CUHSD
75.6
County
77.7
State
57.5

2012-13
86.5
79.4
77.0
57.0

2013-14
85.9
78.2
76.2
56.6

Average ACT Composite Score, 2013-2015
27
26
25
24
23
22
21
20
19

25.8
24.8

26

25.3

26

25.3 25.3

24.9 25.1

Leigh
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CUHSD

County
State
2014-15

2013-14

2012-13

ACT - % of Students Scoring ≥ 21
100
80

84

85.9

75.6 77.7
57.5

60

86.5

78.2 76.2

79.4 77
57

56.6

Leigh
CUHSD

40

County

20

State

0

2014-15

2013-14

2012-13
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Graduation Rate
Graduation Rate %
2014-15
96.3
88.0
84.0

Leigh High School
District
Santa Clara County

2013-14
95.3
89.1
83.8

2012-13
95.9
91.4
82.9

Graduation Rate %, 2013-2015
100
80
60
40
20
0

96.3

88

95.3 89.1

84

95.9 91.4

83.8

82.9

Leigh High School
District
Santa Clara County

2014-15

2013-14

2012-13

Fall 2016 Semester Grades
Fall 2016 Semester Grades - % of all Grades
All Students
Hispanic
SPED
A
49%
32%
33%
B
28%
31%
26%
C
15%
21%
24%
D
5%
9%
11%
F
2.5%
6%
0.4%
P
0.5%
0.06%
0.01%
I
0.01%
0.01%
0%
NM
0.02%
0.01%
0.01%

0%

A

B

C

D
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F

0.4%

6%

11%

2.5%

10%

9%

24%

5%

20%

21%

15%

31%

26%

30%

28%

40%

33%

50%

32%

60%

49%

Fall 2016 Semester Grades - % of All Grades
All
Students
Hispanic
Students
SPED
Students

Summary of Data
Implications of Data
Taken as a whole, Leigh’s achievement data from the past three years suggests that our
students are generally meeting or exceeding standards. The best indicators of this are our
graduation rate (96.3% in 2014-15), CAASPP Exceeded/Met rates on ELA (74%), and semester
grades. Another bright spot is the percentage of sophomores (87%) scoring Proficient or
Advanced on the CST Life Science test.
Additionally, students who opt-in to tests such as the SAT, PSAT, ACT, and AP exams perform
at or above—and sometimes well above—district, county, and state averages. In the case of AP
exams, the high number of tests (1,007) and the 69% pass rate shows that Leigh students are
participating in and succeeding at rigorous curriculum.
Despite overall high achievement, the data reveals weaknesses in certain areas. Specific
subgroups, discussed in the next section, consistently score below the school average. In Math,
CAASPP scores show that 38% of test takers did not meet or exceed the standards assessed.
In discussing the data, teachers pointed out that the CAASPP assesses Common Core math
skills; however, juniors taking the CAASPP in 2016 had only taken two years of the Integrated
Math model. We hope to see an improvement this year as the program is implemented.
According to the EAP English assessment, 41% of Leigh juniors are ready for college and
require no CSU English Placement Test. For the 33% who are conditionally ready according to
the CAASPP, many will qualify as ready through the SAT, ACT, or ERWC English course this
year. For those who did not demonstrate college readiness, students still have one more year of
high school English to hone their skills to be ready for college.
Identified Critical Learner Needs
Based on the data, teachers identified three main critical learner needs: closing the
achievement gap for Hispanic/Latino students, closing the achievement gap for Students With
Disabilities, and increasing math achievement for most students. These are the same critical
needs as last year, as the achievement gap hasn’t improved in most areas since 2016 and in
some cases has become more pronounced.
Latino students scored lower on both sections of the CAASPP in 2016 than in 2015. In ELA, the
44 juniors taking the exam passed at a rate 6% lower than the previous year. This is similar to
the decrease in the pass rate for all Leigh students, which suffered a 5% drop from 2015. And
although the overall Leigh Math pass rate dropped 2%, the Latino math pass rate dropped 7%.
On the CAASPP, 50% of Leigh Latino students exceeded or met ELA standards, compared to
78% of their White peers, Leigh’s largest subgroup with 247 test takers in 2016. In Math, 34% of
Latino students exceeded or met standards, compared to 62% of their White peers.
Students with Disabilities (SWD) also experience far less success on standardized tests than
the Leigh population at large. On the CAASPP, 28% and 15% met ELA and Math standards,
respectively. Contrast this with Leigh students with no reported disability: 78% exceeded or met
ELA standards, and 66% exceeded or met Math standards, making for a dramatic achievement
gap.
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Although the achievement gap between Students With Disabilities and those without is wide,
SWD actually closed the gap slightly between 2015 and 2016. On the ELA portion in 2016, 8%
of SWD exceeded the standard, whereas no SWD had done so in 2015, and the SWD pass rate
increased to 28% from 24%. At the same time, Leigh’s overall ELA pass rate dropped by 5%
from 2015.
A similar trend is seen in Math results: On the Math portion in 2016, 4% of SWD exceeded the
standard, whereas no SWD had done so in 2015, and the SWD Math pass rate increased from
10% to 15%, while Leigh’s overall Math pass rate dropped 2%. While this is good news, we are
mindful of the small sample size from both years; in 2015 only 21 SWD took the CAASPP, and
in 2016 only 25 SWD took the ELA portion and 27 SWD took the Math portion. The size of this
subgroup as sampled on the CAASPP means that each student represents 3-4% of the group
total.
Teachers’ concerns about Math are based on student performance on the CAASPP. Overall,
38% of juniors taking the test did not meet standards. For our subgroups, this disproportion is
even starker: 66% of Latinos did not meet math standards, and neither did 75% of SWD.
Because the CAASPP measures CCSS math standards and Leigh has been transitioning to the
Integrated Math (IM) model, juniors taking the CAASPP in 2016 had only two years of
Integrated Math, having been in the traditional model during their freshman year. We hope to
see increases in math scores as this year’s test takers will have taken three years of IM classes.
Important Questions for Staff Discussion
Staff identified the following questions based on discussions of the data in chapter 1, grade data
from fall’s six-week and twelve-week progress reports, and extra credit and late work:











How significant is the Hispanic/Latino achievement gap? How can we get a good idea of
it just based on CAASPP and grades?
Will next year’s Workshop class specifically target students who didn’t meet standards
on the CAASPP?
How can we get younger students (freshmen and sophomores) who need the extra
support into the Workshop class so that by the time they’re juniors they can pass the
CAASPP?
What effect has the transition to Integrated Math had on students’ performance on math
CAASPP? Juniors taking CAASPP last year had only two years of IM—was that enough
to pass the CAASPP?
Has the lack of an IM textbook affected math skill mastery?
Is there a way to restructure tutorial that would specifically target students who are not
meeting math proficiency standards? How do we identify these students and pull them in
for extra support? What does that support look like?
What is the Science Department doing that makes students so successful on the Life
Science test?
What are successful schools with a similar Latino population doing to make sure they’re
successful?
Even though the Latino and SPED populations are small, how do we make teachers feel
responsible for ALL students’ success? How can mainstream teachers support or work
with SAI teachers to help SPED students?
How many of our Hispanic/Latino students are also ELs?
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Are we inflating our grades?
How much should extra credit affect a final grade in a class?
Can counselors and teachers work together to make sure freshman are being placed in
correct courses? For example, if an incoming freshman has low level math can we wait
for them to take science until 10th grade?
What type of counseling do we give students who are getting D/F grades to discourage
them from taking honors or AP courses in same subject the following year? Are we
giving them fair warning or expectations?
What are grades based on? Mastery? What does an A mean? Is it the same schoolwide? What does an F mean? What does a D/F after 6 weeks mean? What does a D/F
after 12 weeks mean?
Is the current method of progress reporting the best one for communicating progress to
students and parents?
Why are more students failing during sophomore year? Is it because they can't go to
Boynton yet? Or is it because the 10th grade class actually is a lower preforming class?
How did they do last year as freshmen?
Are we overloading sophomores with AP and Honors courses without counseling them
properly?
Are we inflating freshman grades? What is causing sophomores to do poorly at the
beginning of their year? Is there a big shift in rigor between grade 9 and grade 10? Are
10th graders taking more "academic" classes that are harder to get A, B, or C?
With the push to get students to take AP classes, could this explain some of the
increases in D's and F's in the first part of the school year? Can we look more closely at
AP grade data?
How are we going to support English Learners with the new CCSS word problems?
Are Math teachers getting the training they need to support English Learners?
To what extent should late work policies be uniform in the school, by department, or by
course?
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Chapter II – Significant Changes and Developments
Program Changes Since Last Visit
In March 2016, Leigh teachers voted to change the bell schedule for the new school year. In
2015-16, collaboration days occurred on Tuesdays and Wednesdays when Tuesday was an A
day and Wednesday was a B day, for a total of thirty-four collaboration days. This formula still
holds true this year except when there is a minimum day in the week. If there is a minimum day
in the week, there are no collaboration days that week. This prevents any single week from
having three different daily schedules (regular block day, collaboration day, minimum day). As a
result, there are twenty-four collaboration days in 2016-17, ten fewer than last year.
This change has impacted the school in both positive and negative ways. Many teachers,
students, and parents prefer having more consistency to the schedule instead of juggling three
different daily schedules in the same week. Some teachers had reported that the increased
number of collaboration days in 2015-16 put them behind on their curriculum due to classes
being twenty minutes shorter on collaboration days than regular days. However, many teachers
who took advantage of the additional collaboration time last year to work with colleagues on
curriculum, instruction, and assessment no longer have the time to do so during the regular day.
Moreover, many Focus Groups identified time as an essential resource to complete their Action
Plan tasks, but now we have less time dedicated to completing them.
On a positive note, Leigh was one of the first two schools in the district to benefit from newly
installed air conditioning in classrooms. Previously, only a handful of Leigh classrooms had air
conditioning available. During August heat waves over the past couple of years, it was not
uncommon for classrooms to reach temperatures in the upper eighties or higher, making
teaching and learning very difficult. The air conditioning has increased morale among teachers
and has made a big difference in student focus and ability to focus on learning tasks.
Course Changes
There have been only minor changes to courses at Leigh this year. English 3 Honors was
eliminated because AP English Language and Composition is offered at the junior level and has
become very popular, with half of all juniors taking the course. This year is the first year of AP
Mandarin Language and Culture after building the program for the past three years. These two
changes help us meet our goal of college and career readiness, with students strengthening
their writing skills and earning college credit for passing the AP exams.
In performing arts, two classes that existed last year have changed slightly. Jazz Band was
previously a spring semester course but is now a full year, and students in Marching Band can
now earn sports P.E. credit for their participation. Marching Band is a semester-long activity, so
if a student participates for two years, he or she can earn one year of P.E. credit. Because this
is in its first year, it has not yet impacted P.E. enrollment. Because Marching Band occurs
during fall semester, and Jazz Band used to occur during spring semester only, the two classes
together were a .2 FTE. With the introduction of sports P.E. for Marching Band, it is now
classified as an activity in the teacher’s schedule and not a class, and the full year of jazz band
is the .2 FTE.
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Changes in Student Enrollment
Student enrollment has held fairly steady since 2015-16. There has been a small overall
increase in the number of students at Leigh this year, and subgroups have correspondingly
increased slightly. Although enrollment fluctuates somewhat throughout the year, we have about
fifty more students enrolled in 2016-17. There are about a dozen more English Learners,
sixteen more Special Education students, and about sixty more Hispanic students than last
year. Clearly, some of these students belong to more than one subgroup.
Staffing Changes
Leigh’s teaching and support staff has remained relatively stable since the last WASC visitation,
with only one clerical position and a handful of teachers turning over. During the summer we lost
our Service Clerk who manages the bookroom and have not yet been able to fill the position
with a new full-time employee. We are lucky to have had consistent part-time help from a
woman who has worked in the Leigh bookroom in the past, so there has been little if any
disruption to everyday procedures.
Only four full-time teachers are new to the Leigh staff. The English and Social Science
Departments each have one new teacher, and the Special Education Department has two new
teachers, both in the Therapeutic Model (TM) program. Two part-time teachers joined the staff
this year, a Technical Theatre teacher (.2) and a Chemistry teacher (.4). The Technical Theatre
teacher was added because of the growing program, and the Chemistry teacher has an
additional section of chemistry compared to last year’s .2 Chemistry teacher.
Changes in Administration
The biggest change since the last WASC visitation has been an entirely new administrative
team with the exception of one returning Assistant Principal. All administrators new to Leigh
have experience in administrative roles from previous schools.
The following positions existed in 2015-16 and have been filled by new employees: Principal,
Vice Principal, one Assistant Principal, three Guidance Advisors, Activities Director, Athletic
Director, School Psychologist, and TM Psychologist. One of the new Guidance Advisors
resigned in September and was replaced in October.
Furthermore, two new administrative positions were added that did not exist last year: one
Assistant Principal (for a total of three), and one Guidance Advisor (for a total of four).
The turnover of the administrative team has had an overall positive effect on the school. The
additional Guidance Advisor focuses on intervention cases such as struggling students, ELs,
and 504 students, providing increased support for these students while helping to make the
other Guidance Advisors’ caseloads more manageable. On the whole, the new administrative
team has made a great impression on parents. On the Back to School Night survey only two
weeks into the school year, parents were asked, “What is something that Leigh is doing well?
What are our strengths?” One consistent theme in the responses was enthusiasm for the new
team, especially because of the noticeable improvement in communication and positive energy,
and because of improved guidance services. Parents said:
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We have been so pleased and impressed with the great start this year. The
communication, spirit, and overall positive community vibe has been great. Thank you to
the admin team for being so present during the start of the term.
Organization and communication are already obviously better than recent years.
New counselors/advisors. My son likes the fact that the counselors are at lunchtime to
chat.
I can already see a BIG improvement in communication and school spirit. Kudos!
The communication has improved. We saw our counselor and actually got help. The
enthusiasm is great! So glad to see a full lineup of great people to see Leigh through to
the great school it can be.
Love the new administration staff and their energy. Already the communication and
support has been much better than it has been in years.
I am clearly noticing the efforts by the administration to gain back parent enthusiasm and
support.
Leigh’s registration was so welcoming this year. Every aspect went smoothly and talking
to the guidance counselor was a very different experience. People were friendly and
helpful.
I love the new energy the administration is bringing, especially the air of cooperation
between the parent organizations and administration. What a joy to not feel like
adversaries.
I think the new administration is a very positive strong move toward bringing the school
together. I am already enjoying the improved communication and general energy of the
school.
Looking forward to the more positive climate that seems to be the direction of the new
administration.
Very impressed with positive energy the new admin staff has brought to Leigh. There is
a strong sense of community at Leigh that we need to continue to cultivate.

In addition to the changes to Leigh’s site administration, the district has seen several new
administrators since last year, including a new Superintendent, Assistant Superintendent of
Business Services, Executive Director of Special Education, and Chief Human Resources
Officer.
Although most teachers do not interact with district administration on a regular basis, the new
Superintendent was received well at the professional development day that preceded the start
of school, and members of the Executive Board of the Campbell High School Teachers
Association (CHSTA) have had constructive interactions with other new district administrators.
The CHSTA representative reported to the Board of Trustees at their January 19, 2017 meeting,
“We’ve been enjoying our collaborative working relationship with [the Chief Human Resources
Officer] and [the Assistant Superintendent of Business Services], working to solve numerous HR
and payroll issues and moving toward the future looking at new projects… Many of our
members have expressed gratitude about the change in tone between CHSTA and the district
and look forward to having more of that positive working relationship.”
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Chapter III – Ongoing School Improvement
Engaging Stakeholders in Review of Achievement Data
Faculty, parents, and students review student achievement data in a variety of ways. The most
common type of achievement data we look at is student grades. Every six-week grading period,
departments receive a hard copy compilation of their grades broken down by course and
teacher to review and analyze during collaboration or department meetings. Having done this
for two years, teachers’ conversations are now a combination of what the grades tell us about
how well our students are meeting standards and what the grades tell us about our own
assessment practices.
In early December, the faculty closely examined grade data for the six- and twelve-week
grading periods disaggregated by grade level, gender, race, ethnicity, and language fluency. We
also looked at students who were earning two or more D’s or F’s on these progress reports, and
we generated questions based on the data. We will look at similar data in February as a followup to see how fall semester grades compared to progress report grades.
In addition, the parent, student, and faculty members on the School Site Council review grade
trend data at least once a semester. Administrators review the D/F lists every six weeks to
identify low achieving students and intervene with Student Study Teams (SSTs).
The School Site Council also reviews CAASPP data in the fall. Normally this also happens with
the faculty in the fall; however, with the new administrative team this year, other topics were
prioritized, and the faculty will be examining this data in February when we follow-up on
semester grades. Like last year, we will be looking at Leigh’s disaggregated data as well as
comparing Leigh’s results with its feeder schools, with other schools in the district, and with
state results.
In our Cycles of Inquiry (COI), teachers look at a common assessment that usually focuses on a
small number of standards to see how well students are achieving those standards. This
process involves analyzing student work, discussing how the results should inform teacher
practices, and implementing changes in instruction to help students meet the standards.
The National Student Clearinghouse helps us understand longitudinal data about student
retention in college. Leigh department chairs, administration, teachers, and the School Site
Council began looking at this data in 2015 for the first time.
Engaging Stakeholders in Implementation and Monitoring of Action Plan
The administrative team, Focus Groups, and the School Site Council have been the three
groups primarily responsible for monitoring implementation of the Action Plan over the past
several years. In WASC years, the WASC Coordinator also plays a role in monitoring the Action
Plan, updating the staff on progress, and helping to coordinate Focus Group work on specific
tasks.
The School Site Council is more involved in monitoring of Leigh’s Schoolwide Action Plan than
in implementation. Annually, the School Site Council approves Leigh’s SPSA, which is aligned
with the Action Plan and the district’s LCAP goals. The School Site Council also reviews the
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Action Plan itself at its monthly meetings and receives updates from the Principal on the
progress of each task that the School Site Council has been designated to monitor, primarily
within Goal 1 (Instruction).
Goal 3, Task 7, “Implement bi-annual review of Action Plan by Focus Groups, which include
students and parents,” was added to last year’s Action Plan to ensure that monitoring and
implementation of the Action Plan is shared between administration and Focus Groups at
regular intervals. Previous to this, Action Plan monitoring had fallen largely to the administrative
team. While the administration does still review the Action Plan several times throughout the
year when planning faculty meetings and collaboration, Focus Groups are now ultimately
responsible for monitoring progress. Leigh’s probationary status has had a positive effect on the
functioning of the Focus Groups; because of meeting consistently and working toward welldefined goals, Focus Groups now feel ownership over certain areas of school improvement,
which is why they want to actively monitor their own progress.
Finally, with the formation this spring of the teacher PD committee, we foresee the committee
also being involved in reviewing the Action Plan in order to plan and design professional
development that helps us to meet our goals.
Process of Preparing the Progress Report
In March 2016, Leigh experienced a WASC visitation that did not go well despite tremendous
progress during our two-year probationary period. Because of this, stakeholders were at first
upset but then eager to move forward even more vigorously with plans for school improvement.
This began immediately after the Visiting Committee left. With the new school year, we began in
August by meeting in Focus Groups to review the 2015-16 Action Plan and provide feedback for
updates and revisions.
The Leadership Team (LT) had its first release day in September. This meeting began with the
new Principal asking for information from all members about how the WASC process had been
conducted in the past and their suggestions for how to best move forward. With this open and
positive tone, the LT began reviewing the Focus Groups’ feedback on the Action Plan. By the
end of the day, the LT had completely revised the Action Plan by removing tasks that had been
completed or that had become part of regular school business, revising those that needed
changing based on Focus Group feedback and LT discussion, and adding tasks that had been
identified by Focus Groups, the Leadership Team, or new administrators as necessary. This day
produced a streamlined Action Plan with three overarching goals (Instruction, Communication
and Support, Engagement) that parallel our SLOs (Think, Communicate, Engage).
Next, Focus Groups met again in the fall to look at the Leadership Team’s proposed revisions to
the Action Plan. The feedback was overwhelmingly positive, and only minor changes were
made after this meeting to incorporate suggestions from Focus Groups. The LT met again for a
full day on November 3 and began fleshing out the Action Plan, assigning specific tasks to
Focus Groups. Later in November, Focus Groups received their task assignments and worked
together to plan a course of action for each task and complete the Action Plan matrix for each
task. The WASC Coordinator compiled this work and reviewed it with the Principal, filling in
gaps as necessary to complete the full Action Plan in December.
In September, we were assigned our new Visiting Committee (VC) Chairperson, and the
Principal sent him Leigh’s 2016 Probationary Report, 2016 Visiting Committee Report, and the
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WASC Coordinator Response to the 2016 VC Report. This last document detailed the
irregularities of the 2016 Visiting Committee’s Report, the most significant of which was the
failure to acknowledge Leigh’s progress on critical areas for follow up and the schoolwide action
plan or provide any evidence illustrating the progress we had made. As this was a major
oversight, we felt it was important to contextualize the VC’s report.
The Visiting Committee Chairperson conducted a pre-visit to Leigh on November 3, 2016 to tour
the campus and meet members of the Leigh community. The Leadership Team spent time
talking to him during the release day, and the school hosted a lunch that was open to all staff, all
parents, and student Focus Group members. The Chairperson met many people and briefly
addressed the group. This pre-visit assured the Leigh community that we were moving in the
right direction and set a positive and collegial tone for our work and the 2017 visit.
During the fall, Focus Groups worked extensively on WASC collaboration days and during PD
time to move forward on the tasks in the Action Plan. Almost all materials have been kept in
Google Drive, making it easy to update each time we meet, and making it easier for the WASC
Coordinator to pull directly from Focus Group folders when drafting the report.
In November, the Principal sent the VC Chairperson our Action Plan matrix in its early form for
initial feedback. In December, the Principal sent the Chairperson the draft of Chapter V of our
report, describing the refinements to the schoolwide action plan from the previous year, and the
full Action Plan including rationales, progress monitoring and reporting, and growth targets. The
Chairperson provided feedback by email, which we incorporated into the chapter. In January,
the Chairperson received the draft of Chapter IV of the report that details our progress to date
on each task of the Action Plan. His feedback was very positive.
The full drafts of Chapters IV and V, progress and Action Plan, were posted on the Leigh
website in January and December respectively, and parents were notified in the Principal’s
Weekly Newsletter that they could access them and ask questions or provide feedback. Student
Focus Group members were emailed these sections directly because many of them were
unable to attend the December and January Focus Group meetings. Neither of these groups
contacted the Principal with questions or feedback.
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Chapter IV – Progress on Critical Areas for Follow-Up and Schoolwide
Action Plan
Accomplishment of Schoolwide Action Plan Goals
The Leigh staff and community are pleased with the progress that has been made on the Action
Plan, even in the short time between the March 2016 visitation and the time of this report’s
publication. The table below lists tasks in the left column with descriptions of progress on each
task at right.
Goal 1: Instruction
Ensure college and career readiness for all students.
Task

Progress

Task 1: Increase coherence
around curriculum, common
assessments, and grading
for common courses.

In April 2016 the Assessment Focus Group began collecting information about
course coherence and/or department guidelines in a Google Document. This
document was revisited in 2016-17 for updates and revealed that many courses
already have more coherence than previously thought. The most common
observation is that courses with three or more teachers (e.g. English 1, English 2,
English 4, World History) tend to have less coherence than courses with only two
teachers. We also have several classes that are taught by only one teacher, which
means that the teacher has been able to set the curriculum and grading standards.
These courses include AP English Literature, ELD 1 and 2, Graphic Publications,
most Theater Arts classes, all Music classes, AP World History, Economics,
Government, Sociology, Psychology, and all levels of French.
The following courses with more than one teacher use a common grading scale:
English 2H, AP English Language, IM 1, IM 3, IM 3 STEM, Technical Theater (all
levels), Biology, Chemistry, AP US History, AP Government, Spanish 1, Spanish 2,
and Spanish 3. Furthermore, almost all of the preceding classes also have in place
grading agreements regarding late work, test retakes, and/or other grading practices
that help to keep the courses aligned.
Additionally, departments have been implementing district- and site-based
common assessments as the basis of COI. The English Department’s site-based
assessment are all writing prompts that integrate with each course’s curriculum, and
this year’s district-based assessment focuses on argumentative writing at all levels
and was scored on the district PD day after an extensive calibration session. The
History Department has implemented a Document-Based Question (DBQ)-style
common assessment at all levels which is scored together. This not only aims to
improve students’ writing and use of evidence to support claims across all courses,
but also prepares them for the AP World History and AP US History exams if they
enroll in those courses. The Math Department and all Spanish classes use common
semester finals, and the Science Department uses common unit tests.
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Task

Progress

Task 2: Develop consensus
among all staff concerning
grading, rigor, and
homework.

In December 2016 Focus Groups were surveyed about extra credit and late work
as a start to the grading conversation. Members of the Leadership Team drafted a
set of Extra Credit Agreements based on survey results, and faculty reviewed them
in January 2017. We expect to have a finalized set of Extra Credit Agreements by
early spring that will go into effect in fall 2017 schoolwide. There is less consensus
regarding late work, but in January departments collected information from all
teachers about their current policies and rationales so we know where to begin the
conversation in late spring. During discussions about extra credit and late work, staff
identified several other grading topics they would like to discuss and which will be
included in future talks (rounding, +/- grades, grading scales, etc.). Homework came
up naturally as part of this conversation, and though we hadn’t planned to address
homework as a topic until fall 2017, we’re finding that it’s hard to separate it from the
discussion of grading in general. By the fall, we should already have some ideas
about homework to begin the conversation in earnest.
As our Quality Teaching of English Learners (QTEL) program increases in
scope, more Leigh teachers have been trained to understand rigor as the promotion
of deep disciplinary knowledge and engaging students in higher order thinking. In
January 2017, more than fifteen Leigh teachers and administrators participated in
QTEL Instructional Rounds that focused on identifying what rigor looks like in the
classroom. This process of teachers learning how to define rigor, identifying it in the
classroom, and discussing the level of rigor that they see has begun to shape our
collective understanding of rigor.

Task 3: Increase student-tostudent and student-tocontent engagement and
interaction in classroom
lessons.

As mentioned above, QTEL has been expanding at Leigh as more teachers
have been trained. In October, all but one of Leigh’s history teachers attended their
first two days of training, and most of these teachers participated in QTEL
Instructional Rounds in January, which focused on observing quality interactions and
identifying rigor. Several of these teachers also attended the 2-day follow-up session
in January to complete the four-day QTEL training.
With the passage of our bond in November, the district is in the process of
identifying and purchasing classroom furniture that can be moved to allow for more
student collaboration and interaction; most classrooms currently have traditional
combo desks.
As part of the teacher evaluation process starting in 2016-17, administrators
have been discussing student-to-student interactions with teachers to stress the
importance of quality interactions as part of the learning process. Additionally, as the
Principal meets with students during quarterly lunches, she asks for their feedback
about their instructional experiences in classes, asking which strategies support their
learning and which ones do not. In meetings with sophomores and seniors, students
have reported a need for time in class to process their learning in an interactive way.
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Task

Progress

Task 4: Define philosophy
and expectations for Leigh’s
AP program.

In December, AP teachers met with the Principal for initial conversations about the
expectations of each AP course in preparation for programming in late January.
Topics covered included course goals, summer homework, and work load. Teachers
were also encouraged to ask students why they want to take the course. This
question was included in the AP Info Night presentation in January so that parents
could discuss course choices with their students to help them make the best
decision. In March and April, the Principal will continue these conversations with AP
teachers to ensure that Leigh’s AP program teaches college level curriculum with
high school level support. Related to AP, we will also be exploring dual enrollment
opportunities, where classes are taught by community college professors and
students receive both high school and college credit.

Task 5: Form a committee
of teachers and
administrators to plan and
implement teacher-led
trainings into PD and/or sitebased collaboration.

We are on track with our timeline for this task; at a faculty meeting in January, the
Principal reviewed the purpose and plan of the committee and invited all teachers to
join if interested. As of publication, the committee has eleven teacher members in
addition to the Principal and Vice Principal and will be meeting starting February 13
to plan for March’s site-based PD release day. The committee with continue
throughout the year to plan site collaboration days and minimum day PD.

Task 6: Clarify the process
and purpose of Instructional
Rounds (IR) to increase
participation and buy-in.

In October 2016, four Leigh teachers joined colleagues at Del Mar High School
on their Instructional Rounds. Del Mar has been very successful with IR, with an
established protocol, high participation, and valuable conversations around
instructional practices and rigor. Leigh teachers returned from these rounds with a
better understanding of how IR should work as a tool for teacher development.
In addition, as part of the QTEL program, more than fifteen Leigh teachers and
administrators participated in two days of QTEL Instructional Rounds in January
which began with an overview of the process led by a trainer from WestEd. The
trainer showed a short video of a classroom lesson so participants could calibrate
before visiting Leigh classrooms. This calibration exercise was helpful in
understanding what to look for and why. As more and more teachers participate in
well-structured rounds, their value becomes apparent.

34

Task

Progress

Task 7: Redefine the Cycle
of Inquiry (COI) process with
the goal of better meeting
the needs of teaching and
learning.

In October 2016 we collected feedback from departments about COI assessments,
procedures, and pros and cons. All departments have some form of site-based
common assessments, and most departments have district-based common
assessments that teachers are implementing. The Science, English, and World
Languages Departments have had particular success with designing and
implementing common assessments, with the Leigh Spanish teachers designing
semester exams that are now used districtwide. Although responses varied, some
recurring cons from most departments included:
 There are often problems with the testing window for site-based assessments that
make the assessments disconnected from current curriculum and/or skills that
teachers are focusing on.
 There is widespread dissatisfaction with the district assessments because of the
time it takes to administer them and the lack of integration with what students are
covering in the course at the time of administration.
 Most departments reported a lack of time to collaborate on the results of the
assessments and complete the cycle of inquiry in a way that leads to changes in
curriculum or instruction, which many acknowledged was the most important step.
With new administrators at the district level, the COI process is undergoing a
reevaluation which may cause some changes to district-based assessments for
2017-18. The next step in this task is to address the common problems identified in
the fall such as linking the assessments with curriculum and closing the loop on the
cycle in a timely manner to improve teaching and learning.

Task 8: Explore and
implement new CTE
pathways.

Leigh has made good progress on this task:
 Project Lead the Way (PLTW), an engineering pathway, graduated its first cohort
of students in 2016.
 In fall of 2016, Leigh added a new part-time Technical Theatre teacher for the
expanding program.
 Leigh will offer a new CTE pathway for education starting in fall 2017.
 We will add a business pathway in fall 2018; in the meantime, we’ve begun a
Junior Achievement program to build interest and excitement, and participating
students are developing and running a real business and will compete against
other students in the county in April with their plans.
 We are currently adjusting our Foods program to align to a culinary pathway;
Foods 2 is being revamped to prepare students for a new Foods 3 class in fall
2018 that will operate an on-campus food truck.
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Goal 2: Communication and Support
Refine and expand student support services and communication among the school community.
Task

Progress

Task 1: Expand
communication between
school and home through
multiple types of media.

With a slate of new administrators, communication has changed dramatically at
Leigh with more modes of communication and increased communication between
school and home. This includes:
 Principal’s Weekly newsletter emailed through School Messenger which pulls
emails directly from Aeries
o Principals and Assistant Principals at our three feeder schools also receive the
Principal’s Weekly in case any news or events are relevant to our wider
community.
 New Leigh website which all administrators can update
 Twitter: increased followers from under 100 at the end of 2015-16 to over 300 as
of January 2017 (@Leigh_CUHSD)
 New format for Back to School Night with parent info session for all administrators
and booster presidents to introduce themselves
 Increased use of the Remind app by teachers and student groups across campus
(texting service)
 Grade-specific emails with college/career information sent to juniors and seniors
in fall 2016
 Auto dialer with breaking news
 Principal visited Union Middle School’s Home and School Club meeting on
12/10/16
 Increased parent and student information nights: Junior/senior info night in
September, Leigh Open House in November for freshman parents or 8th grade
parents, Parent Information Night for 9-11 graders planned for March for parents
to hear about academic pathways and electives to better understand their
students’ options and choices
Many comments from parents on the Back to School Night survey indicated that even
in the third week of school, parents had noticed a change in the amount and quality of
communication from Leigh (see Chapter II).

Task 2: Collect and examine
data to identify students who
need additional support, and
identify and create
appropriate supports.

At the end of each six-week grading period, students with D’s and F’s meet with
Guidance Advisors to discuss the reasons for the low grades and best ways to
support the student to recover his or her grades. Some students are also involved
with Student Study Teams (SST), which include parents and teachers. In addition to
SSTs to support students struggling academically, Leigh has added two classes for
fall 2017 that will help students who need attention: Everyday Math may serve
students with IEPs, 504 plans, ELs, or students needing additional support in IM1,
and Workshop will function like an academic support class for students who have
multiple D’s/F’s who need dedicated time in the school day to receive help from a
teacher and time to complete their work.
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Task

Progress

Task 3: Build a college and
career exposure program to
help students identify a posthigh school path appropriate
for them.

The new administration has been very proactive in ensuring that juniors and
seniors have all the supports they need as they approach graduation. In September
and November 2016, they sent senior-specific emails with college information and
deadlines. A third email will be sent in February with updates for the spring. Starting
in October, the Principal, Vice Principal, and Guidance Advisors held tutorial
sessions for all seniors, dividing the class into groups of about seventy students. In
these sessions, seniors were given their transcripts, their progress toward graduation
requirements, and information about college applications. Since then, seniors have
been able to drop in on any Tuesday or Thursday to the College and Career Center
(CCC) for additional one-on-one help with graduation or college applications.
Additionally, we held two clinics in December in the CCC for seniors to get their
college application essays workshopped by experienced adult readers.
Other steps have strengthened college and career exposure for all students. The
4-year plan is prominently displayed on the Guidance page of the Leigh website so
students and parents can see and discuss their 4-year pathways. In November,
Guidance Advisors visited all tenth graders through World History classes to review
graduation requirements and A-G pathways as well as career interests. Also in
November, all juniors attended Guidance sessions during tutorial where Advisors
review transcripts and provided information about important tests such as the SAT
and ACT. Juniors received an email in the fall with college and career information to
keep them on track as they near senior year. There has also been a large increase
since last year in the number of college representatives who have come to the CCC
to speak to interested students; eighty-nine colleges have visited this year.
In March, Leigh will be holding its first ever community college, military, and
trade school fair at lunch in the quad. We hope to expose all students to their many
post-high school options by having the fair on our campus during the school day.
Also in March, there will be a Parent Information Night for 9-11 grade parents (and
students) to review academic pathways and electives so they can better understand
their students’ options and choices.
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Task

Progress

Task 4: Provide more
specific and applicable
communication about AP
courses, and refine process
for selection of AP courses.

To ensure that students clearly understand the description and expectations of
AP courses before they choose to enroll, Leigh instituted new procedures this year.
First, AP teachers met with the Principal in December, and she explained the
purpose and goals of the improved communication and asked for feedback. In
response, we held AP Tutorial Sessions in January where AP teachers presented
information about their courses to prospective students. Current AP students in the
classes shared their experiences at each session and answered students’ questions
to provide a student perspective of the expectations and workload. On January 11,
Leigh held an AP Info Night with a similar structure as Back to School Night where
parents and students circulated to AP teachers’ rooms for ten-minute informational
sessions and questions. Students were required to attend either the course’s AP
Tutorial Session or the AP Info Night to be allowed to enroll in the course
(attendance checked by sign-in sheets).
Additionally, the AP/Honors Contract was revised to better describe expectations
for students and parents, and Guidance Advisors will be meeting with all students
who have signed up for three or more AP courses, or with students whose grades in
foundational classes cause concern.
Some AP teachers provided additional resources for prospective students. AP
Language created a website with course information and sample readings, AP
Government provided a handout with sample assignments, and AP Art provided the
course syllabus, a sample rubric, and photos of past students’ portfolio pieces.

Task 5: Ensure that all
students in AP classes have
the necessary supports to
be able to meet learning
objectives.

This task is scheduled to begin in earnest in fall 2017.

Task 6: Keep A-G as default
programming, and provide
appropriate supports for
students who choose to
leave the A-G pathway.

Leigh encourages all students to meet A-G requirements by the time they graduate.
We promote this expectation in our programming materials that clearly show A-G
requirements side-by-side with graduation requirements to help students understand
where they overlap and where they’re different and to help them choose A-G
courses. During all programming meetings with students, including with eighth
graders, administrators have explained why meeting A-G provides more post-high
school options for students. At all of our Parent Information Nights this year, we’ve
stressed to parents the importance of helping students select classes that keep them
on track to graduate with A-G, and when students fail a course and have to enroll in
a credit recovery class, we help them choose courses that still satisfy A-G.

Task 7: Train teachers in
the protocols, laws,
communication, and
instruction of students with
IEPs and 504s.

Work on this task began at our October staff meeting where our School Psychologist
and Principal presented the legal and ethical aspects of providing support for
students with IEPs and 504 plans. They also introduced strategies for meeting
accommodations and answered questions related to providing support. There may
also be a rotation for further training at our March PD day.
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Task

Progress

Task 8: Improve AVID by
recruiting the correct target
population and enlisting
teachers for the courses
who are committed to the
program.

Leigh’s AVID Coordinator has been working with the Principal, Vice Principal, and
Guidance Advisors during programming visits to feeder schools in December and
January to meet with teachers who are teaching AVID or AVID-like programs to more
clearly communicate the criteria for AVID students. Leigh representatives have met
with Guidance Advisors at feeder schools to discuss students who would be good
candidates for AVID. After students have selected their 2017-18 classes, the
Principal and Vice Principal will work to appropriately staff the AVID classes.

Task 9: Collect information
from teachers and students
about what is working and
not working in tutorial in
preparation for a bell
schedule discussion in fall
2017.

Schoolwide surveys are planned for April 2017 to collect feedback from students and
teachers about tutorial.

Goal 3: Engagement
Foster a culture of connectedness within the entire school community.
Task

Progress

Task 1: As a staff, establish
a list of core beliefs about
education.

We began this discussion in September by focusing on the question, “Who are our
students?” We looked at changes to our student demographics and course offerings
over the past ten years, and we reflected on how our instructional practices have
changed to adapt to anticipated careers of the next decade. Understanding our
students is foundational to the key question of this task, “Who are we?” This
discussion is slated for the February 13 PD day. To prepare for this, the Organization
Focus Group compiled a list of educational beliefs in fall 2016 for faculty to consider.
We will present these as examples and begin to craft our own set of beliefs as a
staff. The next step, beginning once our list of beliefs has been finalized, will be to
focus on the question, “Are we living our beliefs?” This discussion will be ongoing, as
all of our practices—in and out of the classroom—should reflect our beliefs.
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Task

Progress

Task 2: Implement
strategies for building
relationships between
students and staff.

Our September 15 site collaboration day’s theme was “Who are our students?”
Teachers were asked to look at a roster of a class period and write one nonacademic thing they knew about each student. Teachers then pair-shared how they
came to know these things about their students and shared out what relationship
building strategies they use to get to know their students to inspire other teachers to
use some of the strategies they heard.
Throughout the fall, our focus for this task was increasing staff participation in
school activities. With the new, enthusiastic admin team, staff was much more visible
and involved; an increased number of teachers and administrators dressed up during
Homecoming spirit week and attended the Homecoming rally in September. Also for
Homecoming, a group of teachers performed a staff lip sync during a lunch rally. Six
teachers had cameos in the fall play, and in December a large group of teachers
danced in a flash mob during lunch at Stress-Reduction Week, delighting the
students. Similar activities are planned for the spring; five teachers have already
been cast in small parts in the spring musical.
In 2017-18, we will add a layer to this task by training teachers in classroom
practices that help and hinder the development of relationships between teachers
and students.

Task 3: Identify the ways
that departments are
assessing the SLOs.

Ideally, if students are mastering the CCSS, they are also mastering the SLOs,
and vice versa. The Think SLO covers all facets of critical thinking and problem
solving standards found in the CCSS, and the Communicate SLO covers both formal
and informal written and spoken communications, including collaboration and selfadvocacy. This connects to the CCSS literacy standards for all disciplines. Because
of this alignment, teachers were reluctant to develop and use rubrics specific to the
SLOs because it felt redundant to do so; the results of their course’s assessments
would indicate whether students were thinking and communicating effectively. On a
site collaboration day in fall 2016, departments were tasked with discussing the ways
in which their course assignments assess the SLOs. For the vast majority of
departments, the response was student performance on assessments. Some
departments, such as English and World Languages, regularly use rubrics that are
closely aligned with the SLOs in all or almost all categories, whereas others use
rubrics where only one or two categories match up with the SLOs for that specific
assignment.
The Engage SLO relates to two important aspects of student life: classroom
engagement, and engagement with the school community to build a healthy school
culture. Most teachers use a participation category in their gradebook to assess
student engagement in the classroom community. To measure school community
engagement, we examine a variety of metrics such as class participation in spirit
competitions (tracked by Leadership); attendance; club membership; participation on
Leigh sports teams; participation in theatre productions; and attendance at school
athletic events, dances, and performances.
Finally, many teachers reported that they ask students to self-assess their
achievement of the SLOs to encourage metacognition. In 2015-16, the Assessment
Focus Group developed the Universal SLOs Rubric that some teachers use for
students’ self-assessments.
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Task

Progress

Task 4: Establish avenues
to increase student voice at
Leigh.
 Host quarterly Principal
lunches
 Establish a monthly
Student Council to
exchange ideas about
school culture, program,
and other issues affecting
students.
Use feedback from the
above to guide changes.

In fall 2016, the Principal held one lunch for sophomores and one lunch for
seniors. The lunch for juniors will be in February, and the freshman lunch will be in
April. For each lunch, the Principal randomly chooses about eighteen students from
each class and provides lunch. It’s a chance for her to have an informal conversation
with students about Leigh, with open-ended questions like “Tell me about your
experience at Leigh” and “What’s been great? What could be different? What’s in like
in your classrooms?” The lunches have worked well to increase connections
between students and the Principal, and they’ve given the Principal an opportunity to
learn what issues at Leigh concern students most.
Leigh established the Student Council in spring of 2016 and had two meetings
before the school year ended. In the fall, the process was restructured and
streamlined, and new students from each second period class were chosen to
participate. A few days before each monthly meeting, the Activities Director emails
members with an agenda and any items that require input from students. If needed,
members briefly solicit input from their second period classes a day or two before the
meeting. They attend the meeting during tutorial and then provide information to their
second period class immediately after attending. The Activities Director emails the
minutes to all student members and faculty to keep everyone in the loop.
Occasionally, the members ask for additional feedback from their classes in the form
of a Google survey.

Task 5: Use annual health
survey data to identify areas
of need, and develop
strategies to support student
well being and learning.
 Designate staff and
students to review health
data and plan healthful
initiatives.
 Plan and implement a
Stress-Free Week.

Designated members of the Culture Focus Group reviewed the results of the
Healthy Kids Survey (HKS) in April 2016 and presented highlights to the faculty at
our May meeting. These included lack of sleep, anxiety/depression, chronic feelings
of sadness/hopelessness, harassment on school campus, and academic motivation.
We followed up with students at the May Student Council meeting to ask why the
data indicated what it did and what Leigh could do to help. In December 2016, we
doubled the number of HKS respondents at Leigh by surveying sophomores in
addition to freshmen, and we will review the data when it becomes available in
February 2017, share it with all stakeholders, identify the greatest areas of need, and
begin developing strategies to address the areas of need in late spring and into fall
2017.
In December 2016 Leigh held its first Stress Reduction Week. Teachers were
asked to assign no homework on December 1-2. At lunch during the week of
December 5, students could participate in a variety of stress-reduction activities:
sumo suit wrestling, tug o’ war, stress balls, yoga, PJs day with designated napping
areas, relaxing in recliners, movie watching, and dog petting. The Student Council
provided feedback at their January 11 meeting, which was very positive; however,
many students reported that their teachers were unclear on which days were the
homework-free days, and they want more puppies next year.

Task 6: Examine how we
are using our FTE so we can
identify ways to add elective
courses and diversify
options for all pathways.

As this report goes to publication in February 2017, students are submitting course
requests. As these requests are processed, we will have a better idea of where our
FTE is needed. This year, Department Chairs are more involved with the
programming process, helping to schedule singleton/doubleton classes to avoid
conflicts. Administrators will be collapsing low enrollment classes together when
appropriate to avoid misusing FTE. Additionally, we are eliminating the Plato
recovery periods, which will free up .4 FTE. All of these measures enable Leigh to
add new courses in fall 2017 such as Education and Workshop.
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Task
Task 7: Implement bi-annual
review of Action Plan by
Focus Groups, which
include students and
parents.

Progress
Because this is a WASC visitation year, this task has occurred year round, with
Focus Groups consulting the Action Plan at almost every meeting as they work
through the tasks they oversee. Starting in 2017-18, Focus Groups will review the
Action Plan in November and May of each year to ensure that appropriate progress
is being made.

Progress on Critical Areas for Follow-Up
Due to irregularities in the 2016 Visiting Committee’s report, it is unclear what the Committee
considered Leigh’s Critical Areas for Follow-Up; however, the report mentions several issues
that the Leigh staff has worked on addressing since March 2016.
School Loop
The Visiting Committee recommended that Leigh make a stronger commitment to using School
Loop as a communication tool. At the time, all but ten Leigh students were registered in School
Loop. In the week and a half between their visit and our next staff meeting, school staff called
every household whose parents/guardians were unregistered, which left us with 21.1%
unregistered households, all of whom were then sent instructions on how to register. This year,
100% of students are registered, and all but 16.2% of households are registered. All but two
Leigh teachers are using School Loop. At every parent event in the fall and in all parent letters
home in summer and fall, the Principal announced the importance of registering for School
Loop, and she has been using the site more actively to contact parents. Still, this is a voluntary
tool for parents to use, and so our focus has shifted slightly from School Loop to broadening our
modes of communication. See Goal 2, Task 1 in this chapter for examples of our progress.
Increasing Student-Centered Instruction
The 2016 Visiting Committee suggested that Leigh teachers decrease the amount of teachercentered instruction, and we agree that this is important. We have added a task to our Action
Plan, Goal 1, Task 3, to address this: “Increase student-to-student and student-to-content
engagement and interaction in classroom lessons.” Teachers are in the process of being trained
in Quality Teaching for English Learners (QTEL), which emphasizes quality student interactions
as a key component of building knowledge, and administrators have added questions to the
teacher evaluation process about student-to-student interaction in the classroom. Furthermore,
the district plans to make student collaboration easier by providing new modular furniture
sometime in the next year.
Achievement Gap
Based on CAASPP results from 2016, Leigh has not made significant progress on closing the
achievement gap for Hispanic/Latino students. As described in chapter 1, Hispanic/Latino
students—while performing better than district and state averages—lag behind the Leigh
population as a whole in both ELA and Math. Students With Disabilities (SWD), on the other
hand, have improved in both ELA and Math since 2015. In both cases, the subgroups are small
(44 and 25 students, respectively), so a change in achievement level by even one or two
students can have a large perceived impact on results. Even so, we are aware of the difference
in performance between these groups and our largest subgroup, White students, and are
addressing it by providing additional academic support, which may include Workshop classes
for SPED students, SST support for struggling Hispanic/Latino students, onsite credit recovery
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classes to keep students from falling behind in core classes, and peer tutoring during tutorial
from the National Honor Society.
SLOs Measurement
Goal 3, Task 3 addresses Leigh’s need to ensure that students are meeting the SLOs. The task
reads, “Identify the ways that departments are assessing the SLOs.” After developing SLOsspecific rubrics in each department in the fall of 2015 for the Think and Communicate SLOs,
teachers requested more flexibility to use their own assessment tools to measure achievement
of the SLOs. As explained above in the progress chart, teachers felt like the alignment of the
SLOs to the CCSS curriculum made using a new rubric unnecessary since their disciplinespecific tools were already doing so.
Finally, the Visiting Committee pointed out that “Too many of the Tasks as they stand merely
require stakeholders to ‘look at’ something and go no further toward any action item that will
actually result in solutions.” As a result, we’ve made sure to phrase our Action Plan tasks in
ways that stress action instead of observation.

43

Chapter V – Schoolwide Action Plan
Refinements to the Schoolwide Action Plan
Despite a substantial overhaul to the Schoolwide Action Plan, there are similarities between the
2015-16 Action Plan and the current 2016-17 Action Plan, beginning with the overarching goals
in the two plans. When revising, the Leadership Team aimed to streamline the Action Plan. The
new plan has fewer enumerated goals and tasks but still covers all of the important areas that
need attention. Furthermore, our new goals of Instruction, Communication and Support, and
Engagement parallel our SLOs: Think, Communicate, Engage. The chart below shows the
2015-16 Action Plan goals next to the related 2016-17 Action Plan goals, followed by an
explanation of refinements to these foundational goals.
2015-16 Action Plan Goals
Goal 1: Collaboration and Professional
Development
Improve staff collaboration and
professional development to increase
student achievement.

2016-17 Action Plan Goals

Refinements

Goal 1: Instruction
Ensure college and career
readiness for all students.

Combining Goals 1 and 4 into one
goal about college and career
readiness emphasizes that
everything we do should lead to
student preparation for life beyond
high school. Changing the language
to “all students” underscores the
need to prepare both struggling
students and high-achieving
students for their post-high school
plans.

Goal 3: Support Services and
Communication
Improve student support services and
communication among the school
community and its major stakeholders.

Goal 2: Communication and
Support
Refine and expand student
support services and
communication among the
school community.

The essence of this goal has not
changed, but the language has been
updated.

Goal 2: SLOs
Revisit the SLOs to determine if they need
to be revised, develop measurable rubrics,
then incorporate resulting SLOs into the
school culture.

Goal 3: Engagement
Foster a culture of
connectedness within the
entire school community.

Goals 2 and 5 related to Leigh’s
efforts to engage all stakeholders in
our vision, mission, and SLOs.
Having completed most of the tasks
for these goals, we merged them
into a new goal of “engagement” that
will allow us to build on the work
we’ve already done.

Goal 4: Achievement Gap and College
and Career Readiness
Develop effective strategies to close the
achievement gap and communication for
Hispanic/Latino students, and develop a
plan to increase all students’ college and
career readiness.

Goal 5: Common Ground Principles
School Administration and staff (certificated
and classified) develop “common ground”
principles concerning instruction,
curriculum, and roles of the major
stakeholders concerning education issues.
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In addition to streamlining the overarching goals of the Action Plan, we have also streamlined
the tasks related to each goal. The 2015-16 Action Plan included 37 tasks, whereas the new
Action Plan contains 24. As explained in the chart below, part of the reason for this is that many
of the 2015-16 tasks were completed, or enough progress had been made on them to combine
them into a new or related task. Additionally, we want the Action Plan to be a manageable
document that staff, parents, and students can easily understand; its simpler structure makes
this possible.
2015-16 Action Plan Tasks

2016-17 Action Plan Tasks

Refinements

Goal 1, Task 1: Establish schoolwide agreements for how
collaboration time is to be spent.
1. Hold departmental discussions
about ratios of use of
collaboration time.
2. Create collaboration
agreements that include
percentage breakdown of time
and a list of norms.
3. Present draft of agreements to
faculty & admin discuss at
department meetings.
4. Finalize collaboration
agreements and present to
faculty for approval.
5. Implement weekly or bi-weekly
school-wide collaboration days

Not included

When this goal was written, there
was no contract language defining
how collaboration time was to be
used. During the 2015-16 school
year, this task was superseded by
new contract language about
collaboration.

Goal 1, Task 2: Convene a Bell
Schedule Committee to develop
potential bell schedules for 2015-16
that incorporates more collaboration
time.
1. Convene BSC
2. Look at possible schedules and
put something together to show
to staff
3. Show to staff
4. Finalize two schedule choices
for faculty feedback
5. Open house for staff to view and
discuss potential schedules
6. Vote

Goal 2, Task 9: Collect information
from teachers and students about
what is working and not working in
tutorial in preparation for a bell
schedule discussion in fall 2017.

Leigh’s bell schedule has changed
every year since 2013-14. Instead of
pushing for another change in the
fall of 2017, we want to use this year
to gather evidence about what’s
working or not working in order to
have a well-informed and thorough
discussion in 2017-18 about a
possible adjustment to the bell
schedule for fall 2018.

Goal 1, Task 3: Conduct
Instructional Rounds (IR)
1. Conduct instructional rounds
and look for relationships
between student/teacher.
2. Discuss observations.

Goal 1, Task 6: Clarify the process
and purpose of Instructional Rounds
(IR) to increase participation and
buy-in.

Feedback from staff indicated that
Instructional Rounds were not seen
as having a positive impact on
professional practices, and
participation was low. To increase
the value of IR, we revised this task.
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2015-16 Action Plan Tasks

2016-17 Action Plan Tasks

Refinements

Goal 1, Task 4: Participate in a
cycle of inquiry (COI) to assess
students’ skills, discuss assessment
results, and modify instruction based
on results.

Goal 1, Task 7: Redefine the Cycle
of Inquiry (COI) process with the
goal of better meeting the needs of
teaching and learning.

In implementing this task in 2015-16,
we discovered inconsistencies
among departments about COI
implementation, and many teachers
felt that the process was driven by
the district rather than the
department. This revision aims to
better define how COI could work for
Leigh within subject areas.

Goal 1, Task 5: Focus Professional
Development time on progressively
improving staff interaction skills.

Not included

After working with a trainer from
WestEd for two years, the staff has
reported feeling better able to work
together and move forward. The
purpose of this task was met.

Goal 1, Task 6: Incorporate teacherled trainings into PD and/or sitebased collaboration.

Goal 1, Task 5: Form a committee
of teachers and administrators to
plan and implement teacher-led
trainings into PD and/or site-based
collaboration.

This revision focuses on the need for
better planning to make teacher-led
trainings effective and to increase
teacher buy-in to the process.

2015-16 Action Plan Tasks

2016-17 Action Plan Tasks

Refinements

Goal 2, Task 1: Revise SLOs to
make them measurable and
memorable and to align them with
CCSS.

Not included

Completed

Goal 2, Task 2: Develop
measurable rubrics for the SLOs.

Goal 3, Task 3: Identify the ways
that departments are assessing the
SLOs.

This revision ensures that SLOs are
being assessed but allows for
teachers to use existing rubrics
instead of using their own SLOsaligned rubric plus an additional
SLOs rubric.

Not included

Completed

Goal 2, Task 3: Begin to use rubrics
to measure SLOs achievement.
Goal 2, Task 4: Begin to incorporate
SLOs into the culture of the school.
1. Make, distribute, and post new
SLOs posters in each classroom
and student area.
2. Display the SLOs on the
scrolling marquee, on the school
website, and in the printed
bulletin.
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2015-16 Action Plan Tasks
Goal 2, Task 5: Large scale
incorporation of SLOs into school
culture:
1. Include SLOs in all course
information sheets
2. Link Crew Leaders introduce
SLOs to incoming freshmen
3. Include in all mailings
4. Print SLOs on all hall passes
5. Introduction of SLOs on the
bulletin
6. SLOs Awareness Week
7. Use video announcements to
have students introduce student
body to the SLOs.

2016-17 Action Plan Tasks
Not included

Refinements
Completed

2015-16 Action Plan Tasks

2016-17 Action Plan Tasks

Refinements

Goal 3, Task 1: Collect student
health data to establish baselines for
future student health initiatives.
1. Explore methods to collect data
on student physical, social, and
emotional health needs,
awareness, and concerns (# of
students who eat breakfast, eat
lunch, Why do students eat in
class?)
2. Implement survey in English
classes
3. Analyze data from survey
4. Make recommendations to
faculty, staff, and administration
for possible initiatives (e.g.
Health Awareness Week, crisis
counselor on-site every day,
drug intervention counselor)
5. Create a student group for the
purpose of generating health
awareness programs/initiatives

Goal 3, Task 5: Use annual health
survey data to identify areas of need,
and develop strategies to support
student well being and learning.
 Designate staff and students to
review health data and plan
healthful initiatives.
 Plan and implement a StressFree Week.

Because the Healthy Kids Survey
has been reinstated at Leigh, this
task now focuses on how to use the
data to support students.
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2015-16 Action Plan Tasks

2016-17 Action Plan Tasks

Refinements

Goal 3, Task 2: Increase community
awareness of School Loop to
improve communication between
teachers, students, and parents.
1. Parent Information Night (“Big
Night Out,” 1st Monday of every
month)
2. Include School Loop registration
instructions, introduction video,
and support links on Leigh
website.
3. Teacher demo of School Loop to
all students during the first day of
school in tutorial—registration,
navigation, progress reports, etc.
4. Agreement among teachers to
post on School Loop

Goal 2, Task 1: Expand
communication between school and
home through multiple types of
media.

Tasks 2, 3, 4, 7, and 8 were
combined into one task. All of the
communication tools listed in the old
tasks are still being used, but the
new task is broader in scope.

Goal 3, Task 3: Increase
communication through multiple
types of media: website, newsletters
(3 per year – August, January, April),
summer mailing, video
announcements, information nights,
senior mailing, Remind app
notifications, call-in phone system,
marquee, school newspaper
(Eleight)
Goal 3, Task 4: Hold Senior College
Night and Financial Aid Night to
support students applying to college.
Goal 3, Task 7: 8th Grade Parent
Night
Goal 3, Task 8: Encourage informal
communication between parents and
Principal though a monthly Pastries
with Pam meeting.
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2015-16 Action Plan Tasks

2016-17 Action Plan Tasks

Refinements

Goal 3, Task 5: Hold College/AP
Information Night for students of any
level and parents of students
interested in taking AP courses or
learning about pathways to college.

Task 4: Provide more specific and
applicable communication about AP
courses, and refine process for
selection of AP courses.

The objective of these two tasks has
remained the same, but the
language has been refined.

2015-16 Action Plan Tasks

2016-17 Action Plan Tasks

Refinements

Goal 4, Task 1: Increase diversity of
college prep elective course
offerings.

Goal 3, Task 6: Examine how we
are using our FTE so we can identify
ways to add elective courses and
diversify options for all pathways.

This task was changed because we
cannot add college prep electives
without the appropriate FTE. Our
current schedule created situations
where the FTE was not optimally
used, and this task aims to improve
that.

Goal 4, Task 2: Continue use of
Equal Opportunity Schools (EOS)
strategies to maintain equitable
subgroup enrollment in AP.

Not included

Completed, and teachers and
Guidance continue to work together
to ensure that there is equitable
representation in advanced courses.

Goal 4, Task 3: Incorporate Next
Generation Science Standards
(NGSS) into science department
curriculum.

Not included

Goal 4, Task 4: Implement
Integrated Math curriculum at all
levels.

Not included

These tasks were not included in the
new Action Plan because they are
happening automatically as the
district and school move forward with
CCSS curriculum.

Goal 4, Task 5: Upgrade English 4
curriculum to align with CCSS,
rework AP English Literature to
attract more students to the course,
and explore adding Expository
Reading and Writing (ERWC) as a
senior course.

Not included

Goal 3, Task 6: Hold AP and
Course Taster information sessions
for students to receive information
about courses they are interested in
for the next year.
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2015-16 Action Plan Tasks

2016-17 Action Plan Tasks

Refinements

Goal 4, Task 6: Increase student
college and career awareness
through campus events:
1. Annual Naviance tasks for
students
2. College Week
3. College Thursdays
4. Senior College Night,
AP/College Information Night
(see Goal 3, Tasks 4 & 7)
5. Tutorial college information
presentations
6. College round table discussions
during tutorial

Goal 2, Task 3: Build a college and
career exposure program to help
students identify a post-high school
path appropriate for them.

Although the objective is the same,
rewriting this as a more general task
allows us to try new things in our
Guidance program that aren’t
itemized in the old list.

Goal 4, Task 7: Continue to use A-G
requirements as default
programming, and encourage a full
schedule of six classes.

Goal 2, Task 6: Keep A-G as default
programming, and provide
appropriate supports for students
who choose to leave the A-G
pathway.

Leadership Team discussion
determined that it is not necessarily
appropriate for every senior to be
enrolled in six classes, and the new
task is related to new Goal 3, Task 6
about how we use our FTE.

Goal 4, Task 8: Strengthen
articulation with the top three college
destinations for Leigh graduates.

Not included

This task was not included, as we
have strengthened college
opportunities across the board,
including adding 28 more colleges to
our College and Career Center visit
schedule than last year.

Goal 4, Task 9: Explore new models
for delivery of SVCTE classes, and
explore new CTE pathways.

Goal 1, Task 8: Explore and
implement new CTE pathways.

The language of this task was
refined.

Goal 4, Task 10: Explore strategies
for building relationships between
students and staff.

Goal 3, Task 2: Implement
strategies for building relationships
between students and staff.

The language of this task was
revised to emphasize the
implementation of the task as
opposed to exploration and planning.

Goal 4, Task 11: Continue to
explore recruitment strategies for
AVID to reach the entire target
population.

Goal 2, Task 8: Improve AVID by
recruiting the correct target
population and enlisting teachers for
the courses who are committed to
the program.

This task was revised to highlight the
importance of teacher continuity
within the AVID program, in addition
to recruiting students who fit with
purpose of the program.
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2015-16 Action Plan Tasks

2016-17 Action Plan Tasks

Refinements

Goal 5, Task 1: Develop “crucial
conversation” skills to increase
communication and trust among
staff.
1. Establish common school values
and identify behaviors that help
and harm those values
2. Practice crucial conversation
skills
3. Identify top three topics for staff
discussion and exploration for the
following school year

Not included

This task was completed by working
with a trainer from WestEd for two
years.

Goal 5, Task 2: Discuss common
ground principles concerning
curriculum and instruction.
1. Grading practices
2. Rigor in the classroom
3. Collaboration

Goal 1, Task 1: Increase coherence
around curriculum, common
assessments, and grading for
common courses.

Unlike most revisions where tasks
were collapsed together, this task
was itemized because each area
needs to be approached in a
different way. There needs to be
more definition around the specific
discussion areas because of the
anxiety that each of these areas can
create with teachers.

Goal 5, Task 3: Discuss common
ground principles concerning the
roles of major stakeholders (students
and parents) concerning education
issues.
1. Set up a Student Council that
meets regularly
2. Experiment with methods of
seeking feedback from parents
and students for the purpose of
improving instruction and
communication

Goal 1, Task 2: Develop consensus
among all staff concerning grading,
rigor, and homework.
Goal 1, Task 4: Define philosophy
and expectations for Leigh’s AP
program.

AP is highlighted because the
principles of supporting all students
that we apply in on-level courses are
not necessarily being applied in AP
courses.

Goal 3, Task 1: As a staff, establish
a list of core beliefs about education.

This is a new task related to the old
Goal 5, Task 2 but more overarching
in scope. Establishing a list of our
core beliefs will enable us to link our
practices and principles to our
beliefs and make sure they are in
alignment.

Goal 3, Task 4: Establish avenues
to increase student voice at Leigh.
 Host quarterly Principal lunches
 Establish a monthly Student
Council to exchange ideas about
school culture, program, and other
issues affecting students.
Use feedback from the above to
guide changes.

Communication to parents/home
improved so much in August and
September 2016 that we no longer
felt the need to include it in the
Action Plan, so this task was revised
to focus on student voice.
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2015-16 Action Plan Tasks

2016-17 Action Plan Tasks

Refinements

Goal 5, Task 4: Develop a staff
handbook to clarify procedures, staff
roles, and school policies.

Not included

Completed

Goal 5, Task 5: Develop a
comprehensive breakdown of
administrative roles and
responsibilities to clearly define each
administrator’s duties.

Not included

Completed

Goal 5, Task 6: Implement regular
Focus Group review of the Action
Plan.
 Note progress made on each
task
 Note next steps for progressing
to task completion

Goal 3, Task 7: Implement bi-annual
review of Action Plan by Focus
Groups, which include students and
parents.

The task’s language has been
updated.

Goal 5, Task 7: Integrate SLOs into
every Leigh initiative to emphasize
our common purpose to Think,
Communicate, and Engage.

Not included

Completed, and now an ongoing part
of our culture.

Below are four tasks that are new to the 2016-17 Action Plan and have no equivalent in the
2015-16 plan.
Goal 1, Task 3: Increase student-tostudent and student-to-content
engagement and interaction in
classroom lessons.

To match the district’s LCAP Goal 1, we added this task to emphasize quality
interactions and student engagement to improve instruction and learning.

Goal 2, Task 2: Collect and
examine data to identify students
who need additional support, and
identify and create appropriate
supports.

This broad task is designed to serve students who need any kind of support
to be successful in school.

Goal 2, Task 5: Ensure that all
students in AP classes have the
necessary supports to be able to
meet learning objectives.

In the past, fewer supports have been available to AP students than to
students in on-level courses. With open enrollment, it is important to provide
assistance that will help ensure student success.

Task 7: Train teachers in the
protocols, laws, communication, and
instruction of students with IEPs and
504s.

As we’ve seen our special populations grow and more students able to
participate in mainstream courses, there is a need for the whole staff to have
a greater understanding of the legal and ethical responsibilities of supporting
these students.

52

Leigh High School Action Plan 2016-2017
Leigh High School has selected the following areas of focus for Schoolwide Action.
Goal 1: Instruction
Ensure college and career readiness for all students.
Rationale:
As Leigh teachers transitioned to the CCSS over the past 4-5 years, they were largely unable to devote the necessary time to
collaborate on these major changes to create schoolwide coherence in curriculum, grading, and rigor. Now that the transition is
complete, the next step is to create this coherence. An increase in this kind of consistency and unity will ensure that all students
benefit from equitable, challenging instruction. Furthermore, the district is committed to training all teachers over the next three years
in Quality Teaching for English Learners (QTEL), which aligns with Leigh’s goal of improving quality interactions between students
and between students and content. Finally, while expanded enrollment in AP courses has increased the number of students who are
exposed to targeted, college-prep curriculum, not all teachers have adjusted their techniques to ensure that all students can access
the curriculum with appropriate support.
About 50% of graduating seniors in 2015 met A-G requirements, and roughly the same percentage of graduates enrolled in a 4-year
university. Because less than 45% of graduates enrolled in community college, we believe that increasing the number of students
who successfully complete A-G requirements would increase the percentage of students who enroll in 4-year universities. Graduates
with A-G who opt for community college or the workforce would be more prepared for those opportunities with more exposure to
rigorous college prep courses.
Additionally, this goal aligns with CUHSD’s LCAP Goal 1 and Leigh’s SPSA Goal 1: Achieve high impact teaching and learning
through quality interactions, student engagement, and scaffolded, rigorous, academic content; and LCAP Goal 2 and SPSA Goal 2:
Increase college and career readiness for all students through 21st century competencies.
SLOs Addressed:
 Think: Synthesize, evaluate, analyze, and apply information
 Communicate: Write and speak clearly, collaborate, and advocate for self and others
 Engage: Participate in the community, respecting self and others
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Impact on student learning of Common Core State Standards & SLOs:
The CCSS are based on the College and Career Readiness Anchor Standards, and Leigh’s SLOs are aligned with the CCSS.
Working backwards, then, ensuring that all students are ready for college and career is a confirmation of students’ proficiency in the
CCSS as well as the SLOs. Increasing coherence around curriculum, grading, and rigor will continue to strengthen our
implementation of CCSS so that students are focused on essential skills and content.
Progress Monitoring:
Monitoring progress on these tasks will fall primarily to site administrators, who are responsible for programming students into
classes and overseeing curriculum implementation. The Curriculum, Instruction, and Assessment Focus Groups will also be
responsible for task oversight and progress monitoring. Departments will be responsible for apportioning collaboration time in order
to make progress on their assigned tasks within the time frame.
Progress Reporting:
Because most of the tasks associated with Goal 1 deal with curriculum, instruction, and assessment, we will report much of our
progress to the School Site Council and to the Curriculum, Instruction, and Assessment Focus Groups. Site administration is also
responsible for evaluating the extent to which these tasks have been completed. Tasks 7 and 8 report to district-level Teacher
Leadership Committees, which are discipline-specific leadership groups that help shape decisions for each subject area, and to
district administration and the Board of Trustees.
Growth Targets:
 100% participation in department level subject area collaboration
 At least 75% participation in district level subject area collaboration (COI)
 At least 50% of teachers participate in one or more Instructional Rounds (IR) during the school year
 Hold one teacher-led PD per semester with at least 4 teacher facilitators
 Train at least 50% of Leigh teachers in QTEL strategies by the end of 2018-19.
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TASK
Task 1: Increase
coherence around
curriculum, common
assessments, and
grading for common
courses.

TIMELINE
Fall 2016: Department inventory of existing
coherence of curriculum, common
assessments, and grading for common
courses.

PERSON(S)
INVOLVED
Curriculum FG,
departments,
Department
Chairs, teachers of
common courses

Spring 2017: Meet in common course
groups to provide feedback for status on
common assessments and common
courses. Reach consensus within common
courses on which course elements will be
standardized.
2017-18: Implement changes to course
elements as decided. Common course
groups self-assess progress. Survey
students on perception of coherence
between common courses taught by
different teachers.

PD & RESOURCES
Collaboration and/or
department meeting
time

MEANS TO ASSESS IMPROVEMENT
Documentation of common
course similarities:
 Lesson plans
 Assignments and activities
 Assessments
 Grading practices (grade
weighting, categories, etc.)
 Shared rubrics
 Grade distribution of students
in common courses with
different teachers
Use of COI in common courses
to assess student skills, reflect
on curriculum and methods, and
to inform instruction
Student perception of coherence
between common courses
taught by different teachers

2018-19: Revisit assessments and adjust
accordingly.
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REPORTING
Curriculum FG,
Principal, Vice
Principal, School
Site Council

TASK
Task 2: Develop
consensus among all
staff concerning
grading, rigor, and
homework.

TIMELINE
Fall 2016: Survey Focus Groups on existing
attitudes about extra credit and late work.
Spring 2017: Focus Groups, departments,
and faculty discuss the use of extra credit
and late work. Develop schoolwide or
department guidelines on extra credit and
late work.

PERSON(S)
INVOLVED
Curriculum FG,
Instruction FG,
Assessment FG,
all FGs, faculty

PD & RESOURCES
Collaboration time for
Focus Group,
departments, and
faculty to meet.
Possible PD related to
increasing rigor
(writing across the
curriculum, increasing
quality student talk,
DOK, best practices,
etc.)

Fall 2017: Implement extra credit and late
work guidelines schoolwide; Focus Groups,
departments, and faculty discuss rigor
(definition, appearance, purpose, goals,
etc.) and the question “What do grades
mean?” Possible survey(s) on existing
perceptions of rigor and grades.
Spring 2018: Discuss what rigor looks like
in specific courses and how our definition of
rigor might change our grading practices.
Begin implementing changes based on
discussions.
Task 3: Increase
student-to-student and
student-to-content
engagement and
interaction in
classroom lessons.

Fall 2017: PD on specific student-to-student
strategies

Teachers,
Instruction FG

PD time for districtand/or sit-level
trainings (QTEL,
Kagan, AVID, etc.) on
best practices for
student engagement
and interaction

Ongoing: Conduct Instructional Rounds to
observe student engagement and
interaction

QTEL trainers
Collaboration time for
teachers sharing best
practices
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MEANS TO ASSESS IMPROVEMENT
Grading:
 Extra credit & late work survey
results
 Schoolwide guidelines on
extra credit
 Schoolwide guidelines on late
work
 Extra credit and late work
guidelines articulated in
course information sheets

REPORTING
Curriculum FG,
Principal, Vice
Principal, School
Site Council

Rigor, Homework, and Grades:
 Notes from rigor and “What do
grades mean?” discussions,
possible survey results
 Documentation of changes to
courses based on rigor and
grades discussions
(curriculum, grading practices,
homework, etc.)

Instructional Rounds

Instruction FG

TASK
Task 4: Define
philosophy and
expectations for
Leigh’s AP program.

TIMELINE
January/February 2017: AP teachers meet
with Principal for discussion of current
philosophies of and expectations for AP
courses

PERSON(S)
INVOLVED

PD & RESOURCES

MEANS TO ASSESS IMPROVEMENT

REPORTING

AP teachers,
administration

Time to meet

A published statement/definition
of the philosophy and
expectations of Leigh’s AP
program

Principal,
Curriculum FG

Principal, Vice
Principal, teacher
volunteers

Time to meet

Teacher committee meeting
notes

School Site Council,
Curriculum FG

March-May 2017: AP teachers meet with
Principal to formulate a basic philosophy
and expectations for Leigh’s AP program
Task 5: Form a
committee of teachers
and administrators to
plan and implement
teacher-led trainings
into PD and/or sitebased collaboration.

Task 6: Clarify the
process and purpose
of Instructional Rounds
(IR) to increase
participation and buyin.

January 2017: Principal emails all teachers
with description of committee purpose,
goals, duties, and proposed meeting
schedule to solicit volunteers
February-April 2017: Committee meets to
plan March site-based PD “buy-back” day
and April PD

Fall 2016: Teacher volunteers observe IR at
Del Mar

Funds to compensate
teachers for noncontractual
meeting/planning time

Teacher-led trainings/PD
sessions organized by the
teacher committee

Various resources
related to identifying
and implementing
teacher training needs,
TBD
Administration,
teachers,
Instruction FG

Spring 2017: Define the process and
purpose of IR and communicate it to
teachers at a faculty meeting

Teachers who
participated in Del
Mar’s IR
Teacher committee
(see Goal 1, Task 5) to
determine focus of IR
in relation to WASC
goals

May 2017 and ongoing: Implement new IR
at Leigh with the goal of at least 50% of
teachers participating; survey teacher
participants about the process
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Teacher participation in IR
Teacher feedback on IR
experience

School Site Council,
Instruction FG

TASK

TIMELINE

Task 7: Redefine the
Cycle of Inquiry (COI)
process with the goal
of better meeting the
needs of teaching and
learning.

Spring 2017 and ongoing: Reexamine
common site assessments used in COI and
make changes according to department
needs.

Task 8: Explore and
implement new CTE
pathways.

Spring 2017 and ongoing (new course
requests due by November of each year)

PERSON(S)
INVOLVED
Departments,
Assessment FG

Curriculum
Advisory
Committee (CAC),
site and district
administration
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PD & RESOURCES

MEANS TO ASSESS IMPROVEMENT

Collaboration time for
assessment planning,
analysis of results, and
discussion of ways to
adjust instruction or
curriculum (and
sometimes the
assessment tool itself)

Student assessment results
(multi-year, when possible)

CTE conferences,
release time,
information or training
on CTE credentialing

Improvements to SVCTE
access, feasibility plan for new
CTE pathways at Leigh, new
CTE courses on the Leigh
campus

Notes from COI collaboration
discussions

REPORTING
Teacher Leadership
Committees (TLC),
DCs, Assessment
FG

Lesson plans that reflect
adjustments to curriculum or
instruction based on COI
discussion
District
administration, site
administration,
School Site Council,
Board of Trustees

Goal 2: Communication and Support
Refine and expand student support services and communication among the school community.
Rationale:
Improved communication between the school and students and their families will provide more opportunities for success and will
ensure that our students are adequately informed about their academic decisions. Comments from parents on the Back to School
Night survey from 2015 indicate that communication in general, and information regarding course selection and post-high school
planning in particular, is still an area of growth for us. Parent and students have indicated a need for improved communication about
the college application process, including how to appropriately plan course selections to prepare for college or career. Instability in
the Guidance office with staff turnover over the past four years has been a challenge to implementing related goals and tasks in the
past; however, new administration in fall of 2016 has already made great strides toward meeting our communication and support
goals.
Included in this goal are specific tasks related to AP courses, 504 and IEP training for teachers, AVID, and the bell schedule. We
have identified AP students as needing better information about what to expect in their courses before enrolling as well as
appropriate supports to help them be successful with the college-level curriculum. Although 504 and IEP training has been ongoing
for many years, staff, students, and parents will benefit from more streamlined procedures, and students will receive better support in
the classroom when teachers have been trained in the best ways to implement accommodations. Because our main feeder school
has discontinued its AVID program, recruiting a strong freshman AVID class has been more challenging; however, it is important that
we target the right students for this program so they can benefit from the class. Finally, the bell schedule task focuses on how tutorial
is being used by teachers and students. We will examine the extent to which tutorial best supports students in their academics and
ways it might be restructured to provide better or more targeted support. In fall of 2017, we will examine the best way to use our
instructional minutes to ensure that all students have the ability to succeed in whatever courses they choose.
SLOs Addressed:
 Think: Synthesize, evaluate, analyze, and apply information
 Communicate: Write and speak clearly, collaborate, and advocate for self and others
 Engage: Participate in the community, respecting self and others
Impact on student learning of Common Core State Standards & SLOs:
Improving communication directly to students and parents about A-G, AP, AVID, and college and career information will help them
understand the importance of their course selection in preparing them for their post-high school choices. Students who feel
supported with information from their Guidance Advisors will be able to succeed in college prep courses and achieve all three of
Leigh’s SLOs.
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Progress Monitoring:
Most parts of Task 1 originate within the Main Office in order to communicate school information to parents and students;
administrators are involved in the production of this information for distribution in its various forms. Tasks 2, 3, 5, and 6 are ongoing
throughout the school year, and administrators involved will update the entire administration team at weekly admin meetings, with the
Instruction and Organization Focus Group monitoring progress during WASC collaboration meetings. Administrators will also monitor
progress as they complete Tasks 7 and 8, and the Organization Focus Group will ensure that Task 9 is completed before the end of
the 2016-17 school year.
Progress Reporting:
The Principal will assess progress on tasks 2, 3, 5, 6, 8, and 9, often with help from the School Site Council, the Vice Principal, and
other administrators. The Curriculum Focus Group will evaluate the progress of Leigh’s changes to the AP selection process, and the
Organization Focus Group will ensure that information has been gathered about tutorial in preparation for bell schedule talks in fall of
2017.
Growth Targets:
 Improve perception data from parents about school communication.
 Decrease in number of D’s and F’s from fall semester to spring semester.
 Improve perception data from students about college information and assistance.
 Decrease number of students earning D’s and F’s in AP courses.
 Improve perception data from students about AP courses.
 Increase percentage of senior graduating A-G ready from ~50% to 55% by 2018.
TASK
Task 1: Expand
communication
between school and
home through multiple
types of media.

TIMELINE
Ongoing

PERSON(S)
INVOLVED
Principal,
administration,
support staff
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PD & RESOURCES
School Messenger
(voice calls and
emails), School Loop,
mailing materials,
marquee, Remind app,
Leigh News Network

MEANS TO ASSESS IMPROVEMENT
Parent feedback on Back To
School Night survey,
documentation of all
communications (Principal’s
Weekly, AP mailings, CAASPP
mailings, etc.)

REPORTING
School Site Council

TASK

TIMELINE

PERSON(S)
INVOLVED

PD & RESOURCES

MEANS TO ASSESS IMPROVEMENT

REPORTING

Task 2: Collect and
examine data to
identify students who
need additional
support, and identify
and create appropriate
supports.

Ongoing: Examine grade and attendance
data every six weeks

Instruction FG,
Guidance
Advisors, Assistant
Principals, Case
Managers

Aeries grade and
attendance reports,
NHS tutors, successful
strategies from other
schools, best practices
from effective teachers

Improving grades and
attendance among students
identified for support

Principal, Vice
Principal,
Department Chairs

Task 3: Build a college
and career exposure
program to help
students identify a
post-high school path
appropriate for them.

September 2016: Junior/Senior College
Info Night

Guidance
Advisors, Principal,
Vice Principal,
College and
Career Center
(CCC),
Organization FG

Tutorial time,
computers, School
Loop mail, class time,
handouts, slideshow,
projector, handouts,
College Fair
Coordinator, school
and military reps,
teachers to represent
colleges

Measure level of participation by
the use of
 List of college rep visits to
CCC, 2014-2017
 Student sign-ins for daily CCC
activities, 2015-17
 Seniors in September with full
Naviance profiles ready to
apply to college
 Student sign-ins for Guidance
Advisor Naviance drop-in
support
 Annual SARC data on Career
Technical Education (CTE)
Participation.

Principal, School
Site Council,
Student Council

Fall 2016 and ongoing: Naviance drop-in
support Tuesdays and Thursdays during
tutorial; college rep visits in the College and
Career Center
September-November 2016: Seniorspecific emails about college info/deadlines
November 2016: 10th grade classroom
Guidance visits with focus on graduation, AG, and career interests
January 2017: 9th-11th grade classroom
presentations, 4-year plan information, and
course selection
March 2017: Community College, Military,
and Vocational School Fair
April 2017: Leigh College Fair
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TASK

TIMELINE

Task 4: Provide more
specific and applicable
communication about
AP courses, and refine
process for selection of
AP courses.

December 2016: Principal meets with AP
teachers to design AP Tutorial sessions for
prospective students
January 2017: AP Tutorials; AP Info Night

PERSON(S)
INVOLVED

PD & RESOURCES

MEANS TO ASSESS IMPROVEMENT

AP Teachers,
Guidance
Advisors, Vice
Principal, Principal,
students, parents

Meeting time with
teachers, tutorial time,
course info materials
for prospective
students and parents,
AP contracts

Decrease in number of students
attempting to drop AP courses,
new AP contract, schedule of AP
Tutorials, student sign-in sheets
for AP Tutorials, AP Info Night
materials (slideshows, handouts,
etc.)

Curriculum FG

Spring 2017: AP contracts; Guidance
Advisors meet with students who select AP
courses but have D’s and F’s this year

REPORTING

Task 5: Ensure that all
students in AP classes
have the necessary
supports to be able to
meet learning
objectives.

Fall 2017: Principal and/or Vice Principal
meets with AP teachers in subject area
groups to discuss policies and practices that
best support student success and
determine if adjustments are needed

AP teachers,
Guidance
Advisors, Vice
Principal, Principal

Collaboration time

AP grades, decrease in number
of students attempting to drop
AP courses, AP exit surveys

Principal

Task 6: Keep A-G as
default programming,
and provide
appropriate supports
for students who
choose to leave the AG pathway.

Ongoing

Guidance Advisors

Naviance 4-year plan

Percentage of graduates
meeting A-G

Guidance Advisors,
Principal, Vice
Principal

Task 7: Train teachers
in the protocols, laws,
communication, and
instruction of students
with IEPs and 504s.

Annually in early fall

Administration,
SPED teachers,
District Special
Education Director,
teachers

Sample IEP profile
summary sheets,
sample 504 teacher
feedback form, PD or
faculty meeting time
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Administration

TASK

TIMELINE

Task 8: Improve AVID
by recruiting the
correct target
population and
enlisting teachers for
the courses who are
committed to the
program.

Winter 2016: get feedback from AVID
teachers on continuing to teach the class

Task 9: Collect
information from
teachers and students
about what is working
and not working in
tutorial in preparation
for a bell schedule
discussion in fall 2017.

Spring 2017: Survey students and teachers
about tutorial

Winter 2016: Recruitment and educating
feeder schools

PERSON(S)
INVOLVED

PD & RESOURCES

MEANS TO ASSESS IMPROVEMENT

REPORTING

AVID Coordinator,
feeder schools,
teachers,
Administration,
Principal

Funding for AVID
teacher training,
release time for AVID
Coordinator

4-year AVID student
participation, reduced AVID
teacher turnover

Principal

Organization FG,
students, teachers

Google Forms, tutorial
time, and computers or
smart phones for
survey

Student and teacher survey
results

Organization FG,
Principal, Bell
Schedule
Committee (fall
2017)

Spring 2017: Student interviews and
selection; examine enrollment and teacher
FTE; approach teachers about teaching the
course.
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Goal 3: Engagement
Foster a culture of connectedness within the entire school community.
Rationale:
Freshmen took the Healthy Kids Survey (HKS) in December 2015, and 851 students (about 52% of the student body) took a student
survey in May 2016 with a variety of questions written by Leigh teachers. The results of several of these questions were eye-opening
and compelled us to add tasks to our Action Plan related to student health and student-teacher connectedness. Increasing student
voice and elective options are part of the effort to increase engagement to promote connectedness.
From the Healthy Kids Survey:
 To the question “During the past 12 months, did you ever feel so sad or hopeless almost every day for two weeks or more
that you stopped doing some usual activities?” 22% responded Yes. Disaggregation shows that 32% of freshman girls and
13% of freshman boys responded Yes to this question.
 “Adults at this school treat all students with respect.”
o Strongly Agree, or Agree
47%
o Strongly Disagree, or Disagree
20%
 “I have been disrespected by an adult at this school because of my race, ethnicity, or culture.”
o Strongly Agree, or Agree
7%
o Strongly Disagree, or Disagree
67%
 “Adults in this school respect differences in students.”
o Strongly Agree, or Agree
52%
o Strongly Disagree, or Disagree
13%
From the Leigh student survey – Health questions:
 For the question, “On a scale of 1-10, how sleep deprived do you feel on an average school day?” 62.9% of students placed
themselves in the upper half, with 17.8% placing themselves at a 9 or 10 on the scale (10 = extremely sleep deprived).
 To the question, “How would you describe your current stress level?” students responded:
o Severe
14.2%
o High
37.6%
o Moderate
31.7%
o Low
12.5%
o Not stressed
4.0%
 The follow-up question, “If stressed, what are the main things causing the stress?” showed that schoolwork (83.7%) and
grades (81.4%) were by far the two main causes of student stress.
From the Leigh student survey – Student-teacher connectedness questions:
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“My teacher understands what my life is like outside of school.”
o In one of my classes
21.5%
o In none of my classes
27.7%
“My teacher speaks with me about my interests and things that are important to me.”
o In one of my classes
27.5%
o In none of my classes
24.0%
To the statement “I have at least one teacher who I can talk to if I have a personal problem or problem at school,” 21.4% of
students disagree.
Seventy-two students (8.5%) said that not all of their teachers know their name.
Finally, 29.5% respondents say “the teacher” is the main reason they dislike the classes they dislike.

Additionally, this goal aligns with CUHSD’s LCAP Goal 3 and Leigh’s SPSA Goal 3: Increase positive school cultures through staff,
student, and community engagement.
SLOs Addressed:
 Think: Synthesize, evaluate, analyze, and apply information
 Communicate: Write and speak clearly, collaborate, and advocate for self and others
 Engage: Participate in the community, respecting self and others
Impact on student learning of Common Core State Standards & SLOs:
Lack of sleep, stress, or depression keep students from reaching their learning potential. Our survey indicates that at least some of
these health issues are caused by school and could be alleviated if we better understand our students and their needs. Stronger
relationships with our students will promote trust and draw students into the process of learning, which will increase their desire to
learn and their interest in attending class. Additionally, research shows that teacher-student relationships have an effect size of 0.72
(Hattie 2009).
Progress Monitoring:
For all tasks except Task 6, the Culture, Assessment, and Organization Focus Groups will be the primary progress monitors under
Goal 3. For Task 6 regarding our FTE and new electives, the administrative team will be the primary monitors of progress.
Progress Reporting:
Progress on relationship building, student voice, and student health tasks shall be reported to the Culture Focus Group. Work
surrounding our core educational beliefs and our utilization of FTEs to diversify course options for students shall be reported to the
Organization Focus Group and the School Site Council. Additionally, the School Site Council will hear of progress on student health
data and initiatives. Clarification of our SLOs assessment methods shall be reported to the Assessment Focus Group and to the
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Principal. The Vice Principal and WASC Coordinator will verify that Focus Groups have reviewed the Action Plan bi-annually, have
made necessary updates, and have reported on completion progress.
Growth Targets:
 Hold Student Council meetings once per month
 Hold Principal Lunches twice per semester
 Review Action Plan once per semester
Growth Targets on HKS by December 2017:
 “Adults at this school treat all students with respect.”
o Strongly Disagree, or Disagree – Current: 20%
o Strongly Disagree, or Disagree – Goal:
10%
 “I have been disrespected by an adult at this school because of my race, ethnicity, or culture.”
o Strongly Agree, or Agree – Current:
7%
o Strongly Agree, or Agree – Goal:
0%
 “Adults in this school respect differences in students.”
o Strongly Disagree, or Disagree – Current: 13%
o Strongly Disagree, or Disagree – Goal:
0%
Growth Targets on Leigh student survey by May 2018:
 “My teacher understands what my life is like outside of school.”
o In none of my classes – Current:
27.7%
o In none of my classes – Goal:
20.0%
 “My teacher speaks with me about my interests and things that are important to me.”
o In none of my classes – Current:
24.0%
o In none of my classes – Goal:
15.0%
 “I have at least one teacher who I can talk to if I have a personal problem or problem at school.”
o Disagree – Current: 21.4%
o Disagree – Goal:
10.0%
 “All my current teachers know my name.”
o No – Current:
8.5%
o No – Goal:
0.0%
 “The main reason why I dislike the classes I dislike is the teacher.”
o Current:
29.5%
o Goal:
20.0%
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TASK
Task 1: As a staff,
establish a list of core
beliefs about
education.

TIMELINE
September 2016: Consider the question
“Who are our students?”

PERSON(S)
INVOLVED

PD & RESOURCES

MEANS TO ASSESS IMPROVEMENT

REPORTING

Faculty, Focus
Groups,
Organization FG

Collaboration time,
Google Forms for
survey

List of core beliefs about
education with additional
documentation of what these
beliefs look like in practice

Student Council,
School Site Council,
other parent
meetings,
Organization FG

Culture FG,
Faculty, Students

Possible adjunct duty
designation

Increased staff participation in
school activities (lip sync, flash
mob, contests, etc.)

Culture FG

January-March 2017: Consider the
question: “Who are we?” to compose list of
educational beliefs.
Spring 2017 and beyond: Consider the
question “Are we living our beliefs?”

Task 2: Implement
strategies for building
relationships between
students and staff.

August 2016: Teachers share strategies
they use to connect with students
September 2016: Increase staff
involvement in Homecoming and other
student activities

Collaboration time

December 2016: Staff supports Stress Free
Week

Funds for Random
Acts of Kindness
rewards

Faculty meeting time

Spring 2017: Explore ways to increase
teacher participation in events (e.g. as
opposed to supervision of events)

PD on relationship
building

Explore models for student recognition
assemblies/rallies for spring 2017 or fall
2017 implementation
Institute Random Acts of Kindness activity
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Data on student and teacher
participation in Random Acts of
Kindness

TASK
Task 3: Identify the
ways that departments
are assessing the
SLOs.

TIMELINE
Spring 2017: Departments discuss how
they assess SLOs within their subject area
and identify supporting evidence

PERSON(S)
INVOLVED
Assessment FG,
DCs, Departments

Departments gather evidence of SLOs
assessment

PD & RESOURCES

MEANS TO ASSESS IMPROVEMENT

Department meeting
time, collaboration
time, assessment tools
(universal SLOs
assessment tool,
rubrics, grades, etc.)

Clearly articulated and
documented methods of
assessing the SLOs by
department

Tutorial time, funds to
provide lunches,
Google Forms for
student surveys, class
time for Student
Council reps to solicit
feedback and report
out to class

Student Council meeting
agendas and minutes,
Principal’s lunch schedule and
notes, student feedback, results
of annual student site survey

REPORTING
Assessment FG,
Principal

Assessment FG reference
document

By May 2017: Assessment FG compiles
departments’ methods of SLOs assessment
into one reference document
Task 4: Establish
avenues to increase
student voice at Leigh.
 Host quarterly
Principal lunches
 Establish a monthly
Student Council to
exchange ideas
about school culture,
program, and other
issues affecting
students.
 Use feedback from
the above to guide
changes.

Annually in September, November,
January/February, and March/April:
Principal lunches
Ongoing monthly: Student Council
meetings (started May 2016)

Activities Director,
Principal, Student
Council reps, other
selected students,
Culture FG

Student Council reps report to 2nd period
classes and solicit feedback
Minutes from Student Council meetings
published to staff
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Culture FG

TASK

TIMELINE

Task 5: Use annual
health survey data to
identify areas of need,
and develop strategies
to support student well
being and learning.
 Designate staff and
students to review
health data and plan
healthful initiatives.
 Plan and
implement a
Stress-Free Week.

Spring 2016: Review Healthy Kids Survey
results and determine focus areas

Task 6: Examine how
we are using our FTE
so we can identify
ways to add elective
courses and diversify
options for all
pathways.

October 2016: Solicit feedback via Student
Council from students on new electives
possibilities

December 2016 (and annually): StressFree Week
Healthy Kids Survey (9th and 10th grades)
Spring 2017: Review Healthy Kids Survey
results and determine focus areas and next
steps

PERSON(S)
INVOLVED

PD & RESOURCES

MEANS TO ASSESS IMPROVEMENT

REPORTING

Culture FG,
students, 9th grade
PE teachers, 10th
grade World
History teachers,
administration,
Student Council,
Leadership,
Activities Director

Healthy Kids Survey,
WestEd, PD time

Healthy Kids Survey results and
site based survey

Culture FG, School
Site Council

Student Council,
Administration,
DCs, Teachers

DC Meetings,
department meetings,
whole staff meetings,
student feedback
through Student
Council, VP meetings

Student Council survey results,
Aeries Reports on course
requests, UC Doorway
submittals, DC meeting minutes

Organization FG,
School Site Council

November 2016: Identify staff credentialing
and interest in new courses
December 2016: Provide list of possible
courses for students to provide feedback
Share course data with DCs and identify
patterns to understand where FTE could be
captured back
February 2017: Run reports and share with
DCs to identify number of needed sections
and begin building schedule
February-June 2017: Submit new courses
to UC Doorways
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Professional PD
training on stress
management, time
management, and self
care

TASK
Task 7: Implement biannual review of
Action Plan by Focus
Groups, which include
students and parents.

TIMELINE
Ongoing: October/November and May in
each academic year

PERSON(S)
INVOLVED
WASC FG Chairs,
Focus Groups,
WASC Coordinator
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PD & RESOURCES
Collaboration and/or
faculty meeting time,
Google Drive

MEANS TO ASSESS IMPROVEMENT

REPORTING

Collaboration notes, FG Notes,
and/or faculty meeting agendas
and notes

WASC Coordinator,
Vice Principal

71

