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CHARTER APPLICATION
EXECUTIVE SUMMARY
Name of Charter School: _____Spring Creek Charter Academy______________________
Opening Date:

July 2019

Proposed Charter Term Length:

Grade range at the end of Year 5:

5 years

K- 9th

What grades will the school enroll in its first year of operation?

K-5th

Expected enrollment in the first year of the charter term: ____276________
Expected enrollment at the end of Year 5: ____460________
This application was approved by _____________Local Board of Education on ____July 9, 2018
For each year of the proposed charter term, indicate the number of students the charter school plans
to serve.
Year 1
Year 2
Year 3
Year 4

K
46
46
46
46

1
46
46
46
46

2
46
46
46
46

3
46
46
46
46

4
46
46
46
46

5
46
46
46
46

6
0
46
46
46

7
0
0
46
46

8
0
0
0
46

9
0
0
0
0

10
0
0
0
0

11
0
0
0
0

12
0
0
0
0

Total
276
322
368
414

Year 5

46

46

46

46

46

46

46

46

46

46

0

0

0

460

1. Research shows that charter schools are more academically, financially and organizationally
stable if they grow by only one grade each year. If the charter school plans to grow more than
one grade each year, please provide a brief rationale for this growth model. (350 words or less)
NOT APPLICABLE- We are growing one grade per year.

2. State the charter school’s mission and describe why this initiative is important to the
community it will serve. Also provide a brief description of any defining features of the school.
Include how stakeholders were involved in the petition process and will continue participating.
(350 words or less)
Spring Creek Charter Academy (SCCA) will be a replication of a successful charter school in rural
southwest Georgia, Pataula Charter Academy (PCA). The mission of SCCA is the same as the
mission of PCA, which is “to prepare students for life-long success by partnering with families and
communities to create a safe, nurturing learning environment that engages and challenges students,
fosters creativity, and instills integrity and leadership skills that inspire students to reach their full
potential”. We believe that keeping this mission front and center in every decision we make has led
to PCA’s success.
SCCA will use the same whole-school educational model that PCA uses, the Expeditionary
Learning (EL) model. This model focuses on four critical areas: curriculum, instruction,
assessment, and school climate. The instructional side of this model is centered in research-based
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best practices, but a few unique features are the use of Case Studies and Expeditions, Field Work,
Experts, Service Learning, and Standards Based Assessment and Reporting. A few innovative
school climate strategies are traditions such as daily “Crew” meetings, monthly “Community
Circle” celebrations, and “Gallery Night”.
PCA was started by a group of local community members, parents, and educators in a grass roots
effort. The current school leaders believe so strongly in quality school choices and in the success of
PCA’s model for rural communities, that they want to expand the opportunities to neighboring
rural communities. Initial community outreach efforts have proven there is interest and demand
for a charter school in Decatur, Miller, and Seminole counties. To date, we have held 3 community
meetings, with a total of over 200 people in attendance. A Facebook page created for interested
parents has almost 300 members. We also already have over 100 pre-applications for students. We
have also engaged local Superintendents and Boards. We intend to continue to engage the
community through a marketing plan that intentionally focuses on creating a diverse school
population. This includes a Replication Advisory Committee made up of a diverse group of
community members and parents in the proposed attendance zone to help with the planning stages
of the school. Once approved members from this committee will be added to the PCA Governing
Board, which will also oversee SCCA.

3. Describe the charter school’s academic program, specifically focusing on why it is innovative in
your school district(s). Include mention of any waivers of state law and SBOE rule that are
needed to be able to implement the academic program. Be sure to describe any special
characteristics of your charter school, such as a special population or some other feature or
features which enhance educational opportunities. (350 words or less)
SCCA will use the same whole-school educational model, the Expeditionary Learning (EL) model,
as PCA. We will focus on replicating the innovative aspects of this model in four critical areas:
curriculum, instruction, assessment, and school climate:
Much of the curriculum, instruction, and assessment aspects of the model are simply researchbased best practices; such as standards alignment, curriculum mapping, using guiding questions,
etc. Some unique features of the curriculum are the use of case studies, Learning Expeditions,
projects/products, fieldwork, experts, and service learning. A few of the innovative features of the
instructional model are the use of “protocols”, integration of subjects, inquiry-based lessons,
teacher as facilitator, and cooperative collaboration. Growth mindset is an important belief that
helps drive the assessment piece of the model. Standards-based assessing and reporting is at the
core, but a few innovative assessment strategies that further enhance student ownership in his/her
learning are student portfolios, self- assessing, goal setting, reflections, peer critiques, and studentled conferences.

4. Describe the charter school’s organizational structure, specifically focusing on its innovation
and need for flexibility, its general partnership structure with an educational service provider
(ESP) if any, and the school’s community interest and need. (350 words or less)
The existing Pataula Charter Academy, Inc. non-profit Governing Board will also serve as the
Governing Board of Spring Creek Charter Academy. It is the intent of the Board to create a
Replication Committee of community members from the SCCA attendance zone to assist with the
planning stages, including acting as an advisory board in decision making. Once approved several
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members from this committee will be chosen to become members of the Governing Board. It is our
intent to maintain a diverse board with representation from both schools’ attendance zones.
Leadership will also be consistent at both schools. We intend to structure leadership much in the
manner of a traditional LEA with multiple schools in one district. This will include “central staff”,
such as Superintendent, CFO, Special Ed Director, Data Manager, etc. to ensure oversight and
consistency at both schools. Flexibility is still needed in this model, as our overall leadership
structure will still not meet the FTE requirements. We intend to keep leadership teams small in
order to maintain a conservative budget and for better communication and collaboration.
We are confident that structuring our organization in this way will create a seamless replication
with the ability to maintain the policies, procedures, and processes that help make PCA a success.
SCCA will not partner with an educational management organization.

ACADEMIC PROGRAM
CURRICULUM
The founders of SCCA acknowledge that adequately addressing the curriculum plays an important role in
ensuring that the school succeeds according to the accountability measures set forth by the state of Georgia.
Therefore, PCA will implement all components of the Georgia Standards of Excellence. SCCA will implement
the standards to their fullest extent, but will not be limited to them. Students will receive rigorous instruction in
the state standards at his/her grade level, but SCCA reserves the right to remediate and accelerate students with
standards from another grade level or introduce other curriculum that adds rigor to the instructional program and
meets the needs of the students.

INSTRUCTIONAL METHODS
EDUCATIONAL THEORY AND INSTRUCTIONAL MODEL
Pataula Charter Academy is committed to providing an enriching educational experience, not through what is
taught, but through how it is taught. SCCA values student-centered instruction supported by research. Below are
theories and instructional practices adopted by SCCA. Application of these instructional theories and practices
will ensure that students master the Georgia Standards of Excellence and are able to apply skills and knowledge in
a meaningful manner.
Constructivism
The school founders strongly believe in the constructivist theory of learning. Constructivism is a theory about
how people learn. It suggests that learners construct knowledge through experiencing things and reflecting on
those experiences. Students are active creators of their own knowledge. They must ask questions, explore, and
assess what they know. Students are encouraged to use active techniques to create more knowledge and then to
reflect on and talk about what they are doing and how their understanding is changing.
The teacher must facilitate this process by making sure she understands the students’ preexisting conceptions, and
then guide activities to address and build upon them. In addition, constructivist teachers encourage students to
constantly assess how the activity is helping them gain understanding. The result of this constant questioning is
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that the students learn how to learn. The end result is that students develop the ability to assimilate new
information and master content prescribed by the Georgia Standards of Excellence.
The constructivist theory differs from traditional ideas about teaching and learning in many ways. Perhaps the
biggest difference is that the focus tends to shift from the teacher to the students. The teacher functions as a
facilitator who coaches, mediates, prompts, and helps students develop and assess their understanding, and
thereby their learning. Thus, one of the teacher’s biggest jobs becomes asking good questions. In addition, the
students are not passive, simply waiting to absorb information from the teacher. They are not expected to think of
knowledge as facts to be memorized and regurgitated, but as a dynamic, ever-changing view of the world in
which they live.
Some other major differences between the constructivist theory and traditional ideas are as follows:
 In the constructivist classroom the curriculum emphasizes big concepts, beginning with the whole and
expanding to include the parts, whereas the traditional classroom curriculum begins with the parts of the
whole and emphasizes basic skills.
 In the constructivist classroom students build on and apply knowledge in new and different contexts.
 Materials in a constructivist classroom include primary sources of material and manipulative materials,
whereas materials are primarily textbooks and workbooks in a traditional classroom.
 In a constructivist classroom, teachers have a dialogue with students in order to help students construct
their own knowledge. In a traditional classroom, teachers disseminate information to students, and
students are the recipients of that knowledge.
 The teacher’s role in a constructivist classroom is interactive, verses directive in a traditional classroom.
 Assessment in a constructivist classroom includes student works, observations, points of view, portfolios,
demonstrations, discussions, debates, and tests. The constructivist classroom utilizes these formative
assessment instruments to help facilitate deeper understanding and levels of mastery that become evident
on summative tests. These types of assessments add rigor because students are responsible for
demonstrating complete understanding through application rather than rote memorization and recall on
tests. Summative test, then, objectively validate levels of mastery.
 In a traditional classroom, assessment is done primarily through summative testing and identifying
numbers of correct answers.
 In a constructivist classroom students work primarily in groups as opposed to a traditional classroom
where students work primarily alone.
There are many benefits to the constructivist theory of learning which is why it has proven effective at Pataula
Charter Academy, and will at SCCA. First of all, children retain more, and enjoy learning more when they are
actively involved, rather than passive listeners. Secondly, education works best when it focuses on thinking and
understanding, rather than on mere memorization. This enables students to transfer their learning, because they
have learned how to think and understand principles that they can take with them to other situations. In addition,
constructivism stimulates and engages students due to the fact that learning activities are grounded in authentic,
real-world contexts. Students have ownership of what they learn, since learning is based on their questions and
explorations. Finally, constructivism promotes social and communication skills. Students must learn to vocalize
their ideas to work in groups. They must also learn to have discussions in a socially acceptable manner. This is a
skill that students will need wherever they go for their whole life. This fits our mission of preparing students for
life-long success.
Mastery of the standards is our ultimate goal. We intend to implement project-based learning, a constructivist
approach, as a means for facilitating mastery of the standards through projects that are inquiry-based, enabling
students to learn across the curriculum in a meaningful way. Project-based learning facilitates the success of this
goal because it fits well with the Georgia Standards of Excellence As with the standards, project-based learning
first focuses on the “Big Idea”. Students also become accountable for what they KNOW, UNDERSTAND, and
are ABLE TO DO, along with the teachers.
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Project-Based Learning
Aligned with the Constructivist Theory, SCCA has chosen to implement project-based instruction supplemented
as appropriate with direct skill-based practice of core skills (i.e. algorithms, spellings, etc.). Project-based
learning (PBL) is a model that organizes learning around projects. According to the definitions found in PBL
Handbooks for Teachers, projects are complex tasks, based on challenging questions or problems, that involve
students in design, problem-solving, decision making, or investigative activities; give students the opportunity to
work relatively autonomously over extended periods of time; and culminate in realistic products or presentations
(Jones, Rasmussen, & Moffitt, 1997; Thomas, Mergendoller, & Michaelson, 1999). Other defining features found
in the literature include authentic content, authentic assessment, teacher facilitation but not direction, explicit
educational goals, (Moursund, 1999), cooperative learning, reflection, and incorporation of adult skills (Diehl,
Grobe, Lopez, & Cabral, 1999). To these features, particular models of PBL add a number of unique features.
Definitions of "project-based instruction" include features relating to the use of an authentic ("driving") question,
a community of inquiry, and the use of cognitive (technology-based) tools (Krajcik, Blumenfeld, Marx, &
Soloway, 1994; Marx, Blumenfeld, Krajcik, Blunk, Crawford, Kelly, & Meyer, 1994).
There are many benefits to using project-based instruction. Project-based instruction is a way of integrating
instruction, allows for differentiated instruction, motivates learners, and increases social and cooperation skills.









There is a growing need to integrate the curriculum for several reasons, as Heidi Hayes Jacobs outlines in her
book, Interdisciplinary Curriculum (p. 3-7, 10, 17):
 The number of objectives that students are expected to master and apply are too numerous to be done in
isolation in the time available in a school day.
 The school day is often fragmented because of necessary scheduling requirements.
 Students are becoming less interested in school because they can’t see the relevance of what they are
learning.
 Interdisciplinary curriculum experiences provide opportunity to add relevance, limit fragmentation, and
provide stimulation to students, and, thus, increase achievement.
According to Robert Marzano, one of the main ways to ensure student achieve is through ensuring a viable
curriculum. Integration of curriculum in meaningful ways ensures students have the time and opportunity to
learn all standards. Project-based instruction is way of ensuring this since projects are designed to naturally
integrate across the curriculum.
Intelligence has been defined by Howard Gardner into seven distinct constructs: verbal/linguistic,
mathematical, musical, spatial, kinesthetic, interpersonal and intrapersonal. Two additional intelligences have
been added since this book was published, naturalistic and existentialist. Student projects are considered an
effective tool for learning, drawing on a student’s individual intelligence construct(s) (Anderson & Pavan, p.
36).
Anderson and Pavan (p. 112, 115) cite brain-based research that supports the need for an integrated
curriculum and lends itself to the project-based approach. Some key points include:
 Learning engages the entire physiology (this is consistent with Gardner’s theory of multiple
intelligences).
 The search for meaning is automatic and acquired through patterning.
 Emotions and cognition cannot be separated, thus meaningful activities have an emotional impact, and a
cognitive one as well.
 Isolated facts require more effort to learn since they are unrelated.

Spring Creek Charter Academy – Pataula Charter Academy Replication
Page 7 of 35

 Integrated thematic studies, particularly those initiated by children, lead to high involvement and high
effort.







John Dewey, a notable educator and founder of The Dewey School, believed that children should be active in
their learning, using the holistic approach for natural division of labor, natural leadership, cooperation in task
completion, and social interaction (Anderson & Pavan, p. 120).
The integrated, project-based approach allows for more differentiation of instruction, which is loosely defined
by Tomlinson (p. 1, 25) as “shaking up” a classroom so that students have a variety of options for taking in
information, making sense of ideas, and expressing what they learn.”
According to Forester and Reinhard (p. 230), the integrated curriculum extends to the home, completing the
circle for learning communities.

Cooperation and Collaboration
The school founders believe that cooperation and collaboration are vital to the type of instructional model and
culture we want for our school. Therefore, opportunities for cooperation and collaboration between students and
teachers will be daily activities at SCCA.
Students will participate in cooperative learning through project-based activities and performance tasks.
Cooperative learning is an instructional method using small groups of students who work together to enrich their
understanding of a concept.
The numerous benefits of cooperative learning include:
 Students that take part in cooperative learning retain information more and need less remediation. This
allows teachers to move further in the curriculum.
 Research proves that students are more positive about school, subject matter, and their instructors when
cooperative learning is taking place.
 Students become less critical of one another when they feel as if they rely on their classmates for
understanding.
 Students with cooperative learning opportunities are better able to accept others’ ideas as well as
demonstrate better interaction skills.
 Students in cooperative learning groups obtain more oral communication skills than those that work
individually.
To achieve success with cooperative learning, educators must be certain to not simply group students together
with the expectation that they will work in cooperation. Students must have training on how to work
cooperatively and lessons must be structured in a way that requires each student in the group to make a
contribution, which is part of a common goal. An important element of cooperative learning is individual, as well
as group accountability. The groups need to know that their main purpose is to make each member a stronger
individual and that, while learning together, they will gain greater individual competency.
Teachers at SCCA will also use cooperative learning and collaboration. Teachers of the same grade level will
have a common planning time so they can collaboratively plan lessons and projects. In The 90/90/90 Schools: A
Case Study, researchers found that one of the common factors in high achieving schools was collaborative scoring
of student work. (Reeves, p.187) Therefore, all SCCA teachers will receive training on collaboratively assessing
student work. These two types of collaboration will be required for all teachers.
Another collaboration option teachers at SCCA will have is cooperative teaching. Cooperative teaching allows
two or more teachers to work together in the same classroom and share the common goal of planning,
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implementing, and assessing instruction. SCCA believes that cooperative teaching is an innovative way to make
sure that the learning environment is as enriching as possible.
In a co-teaching classroom, teachers will:
 Share responsibility in planning, instruction, and grading
 Ensure equitable instructional time with each child
 Collaborate and agree upon all learning objectives
 Find ways to enrich all activities with equal input
 Monitor progress cooperatively and differentiate learning for all students
 Demonstrate a strong work ethic and problem-solving skills
At each grade level, we will have two classes that will serve classroom sizes commensurate with state
recommendations and funding allowances. We will strongly encourage, but not require all grades to co-teach.
The level of co-teaching will be up to the two teachers in that grade level. Some teachers may want to have a
true, authentic co-teaching model, while others may choose to use a modified co-teaching model. Some teachers
may choose to departmentalize but collaborate in planning and assessing. Accommodations in scheduling and
staff assignments will be made in order to make co-teaching as effective as possible. Facilities will be designed
so that classrooms are in flexible “pods”, with the ability to have two classrooms in one. This will provide for
teachers that do and do not want to use a full co-teaching model.
School Culture
School culture is very important to academic achievement. Discipline, parental and community involvement,
character education, expectations and recognition for hard work are all important to a child’s success as a student.
SCCA will create the type of school culture that is most conducive to learning. Visitors to PCA, including the
SACS Review Team, say that PCA has a culture that you can feel when you walk into our building that is unlike
any school they have visited. It will be a warm, inviting feeling that makes you want to be a part of what is
happening there. School pride is evident everywhere you look in our school. This school pride comes from a
love for one’s school because it is a safe, nurturing, and fun place to be. To create this type of environment PCA
implements several different strategies to address the areas of school culture mentioned above. These strategies
will be replicated at SCCA.
Classroom Management and Discipline
PCA believes that classroom management and discipline are integral to the culture of the school. To have a
positive school culture you need a research-based plan of action for your classroom management techniques and
school-wide discipline. We discussed the research we have done on this subject and our plan of action in further
detail in question number 31 of the School Operations section.
Parental and Community Involvement
Parental and community involvement will be integral to the culture of SCCA and the ultimate success of the
students. The old saying “it takes a village to raise a child” is very true. Children need to feel that there are
people invested in them in order to have the motivation to excel. Pataula Charter Academy’s Parental and
Community Involvement Framework will outline the steps we will take to involve parents and community
members in all aspects of the educational experience at SCCA as well. The framework will be reviewed and
revised with SCCA parents each year to ensure parent input and to stay current on issues. The framework will
help not only in creating the type of culture we want at our school, but will ultimately increase academic
achievement as well.
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Some examples of community involvement will be business partners used for monetary reasons as well as a
volunteer base for reading, tutoring, mentoring, etc. Community members will also be used as “Experts” to help
show students how what they are learning now can affect them in the real world later in life. Some examples of
involvement for parents will include help at home with homework and projects, participating in parent-teacher
conferences, attending school functions such as PTO, Community Circle, and other family events and student
performances, and various volunteer opportunities. Our goal is not to burden the parents, but keep an on-going
involvement in their children’s education.
Character Education
In addition to focusing on academic skills, SCCA will also place a strong emphasis on character building. SCCA
will encourage the development of shared values such as honesty, integrity, self-discipline, respect, responsibility,
citizenship, trustworthiness, tolerance, confidence, and pride.
Student motivation, engagement, and achievement are predicated on their feelings of support, belonging, and
success. The school culture developed must ensure that the faculty, staff, and administration all support the needs
of the students to ensure student learning and character development. Teachers will act as facilitators providing
encouragement and support for each child. The creation of traditions will promote school pride and a sense of
belonging. Showcasing art and work products will reflect the values of SCCA and the child-centered atmosphere.
Students will have more opportunities outside of school for character building through participation in community
service projects and enrichment activities. Students will have the opportunity to help their community through
volunteer programs and activities.
Modeling good character is one of the best ways to teach desirable character traits. Teachers and other staff
members will act as models and demonstrate the highest level of integrity and appropriate behavior at all times.
We recognize that family and community play a big role in character development. Parents and other family and
community members in a child’s life are that child’s first teachers. Therefore, we will offer information and
training on character development for parents as well.
High Expectations/Goal Setting/Celebrating Success
Goals help provide students with steps that need to be taken in order to achieve success. SCCA will instill very
high expectations in all students that they can achieve success. The first goal of SCCA is to provide a safe,
enjoyable, and rigorous educational experience. The second goal is to help students carry this sense of
commitment and accomplishment with them throughout elementary and middle school, and into high school. The
final and ultimate goal is to instill in our students that all things are possible and that they will be able to attend
college or technical school.
All teachers and staff will be expected to have high expectations for each student. Through differentiated
instruction, each child will have the same opportunity to reach success. Through constructivism and differentiated
instruction, SCCA will offer a safe and comfortable atmosphere and will ensure that all students have the same
opportunity to reach their full potential.
At Spring Creek Charter Academy, we want to create a warm, inviting environment that creates a sense of
community and unity among all faculty, staff and students. As students reach goals, we feel that it is important to
recognize those accomplishments. Some examples of how we may recognize accomplishments include:
 School-wide praise meetings that recognize students that have achieved their weekly goals and recognize
those that need encouragement to meet their goals.
 Have students and teachers write words of encouragement to other students that need extra support or
highlighting a talent or area of strength to post in classrooms or around the school.
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Have students create a list of collective accomplishments and reflect on how far they have come and
where they want to go next year.
Displaying student work and projects throughout the school and community
Open exhibits to “show off” student work to parents and community
Performances that exhibit student talent and accomplishments
A school-wide positive reinforcement reward program for outstanding behavior, citizenship, academics,
and accomplishments

STUDENT-TO-TEACHER RATIOS
Spring Creek Charter Academy will make every effort to not exceed the state recommendations for class sizes for
each grade level. In fact, if budget allows, we will stay well below those limits. We believe that smaller class
sizes will ensure that each child gets the individual attention and instruction that he/she needs. PCA has been able
to maintain class sizes of 23 at all levels, with an assistant teacher in Kindergarten classes. This will also be the
goal at SCCA.

GIFTED AND TALENTED
Spring Creek Charter Academy is founded on the belief that education is a means by which each individual has
the opportunity to reach his or her fullest potential. The founders believe that all students have a right to
educational experiences that challenge their individual development whether it is below, at, or beyond the level of
their age peers. In accordance with this philosophy, SCCA will provide a quality gifted education program to all
eligible students in compliance with SBOE Rule 160-4-2-.38. An individualized plan will be developed for all
students who meet state requirements. Models currently approved by the state may be employed, as well as
differentiated instruction will also be provided in the classroom setting in order to challenge gifted students.
Qualified gifted teachers will be hired to facilitate this program. PCA currently uses both the cluster model and
collaborative model for gifted students.
PCA already has policies and procedures in place for identifying and serving gifted students. These policies and
procedures which were established in compliance with the Georgia DOE guidelines will be utilized at SCCA.
PCA uses the following assessments for evaluations to determine eligibility:
Achievement: ITBS
Mental Ability: CoGAT
Creativity and Motivation: Gifted Rating Scale

HIGH SCHOOL
SCCA will use SBOE Rule 160-4-2-.48 HIGH SCHOOL GRADUATION REQUIREMENTS FOR STUDENTS
ENROLLING IN THE NINTH GRADE FOR THE FIRST TIME IN THE 2008-2009 SCHOOL YEAR AND
SUBSEQUENT YEARS (or subsequent related SBOE rules that should be a replacement) as guidance for
determining how students will satisfy requirements for high school graduation. Students will be required to
receive the amount of credits in the specified subject areas as required by this rule or subsequent related rules.
Students will be required to complete and pass all state mandated assessments in accordance with SBOE Rule
160-3-1-.07 TESTING PROGRAMS – STUDENT ASSESSMENT in order to graduate.
SCCA will offer 3 graduation options. These options are in accordance with SBOE Rule 160-4-2-.48. These
options are as follows:
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1. High School Diploma - the document awarded to students certifying that they have satisfied
attendance requirements, unit requirements and the state assessment requirements as referenced in
Rule 160-3-1-.07 Testing Programs – Student Assessment.
2. High School Certificate - the document awarded to pupils who do not complete all of the criteria for
a diploma or who have not passed the state assessment requirements as referenced in Rule 160-3-1-07
Testing Programs – Student Assessment, but who have earned 23 units.
3. Special Education Diploma - the document awarded to students with disabilities assigned to a
special education program who have not met the state assessment requirements referenced in Rule
160-3-1-.07 Testing Programs – Student Assessment or who have not completed all of the
requirements for a high school diploma but who have nevertheless completed their Individualized
Education Plan
All students will be required to complete the following criteria in accordance with SBOE Rule 160-4-2-.48:
AREAS OF STUDY
English/Language Arts
Mathematics
Science

Units Required
4
4
4

*The 4th science unit may be used to meet both the science and elective requirement

Social Studies
CTAE and/or Modern Language/Latin and/or Fine Arts

3
3

*Students that plan to attend college after graduation must take two years in the same foreign language.

Health and Physical Education
Electives
TOTAL UNITS (MINIMUM)

1
4
23

Method of High School Course Grade Calculations: Final grades (yearly grades) for each course are calculated
based on the percentage of Learning Targets met in the course, with the number of Learning Targets dependent on
the specific standards of each course. Each six-week grading period is a percentage of the Learning Targets met
up to that point. In courses with an End of Course (EOC) Milestone Assessment (9th Grade Literature, American
Literature, Algebra 1, Geometry, United States History, Economics, Biology and Physical Science), the EOC
score will count 20% of the final grade in the course. All other courses will include a Final Exam which will
count 20% of the final grade in the course. In order to earn credit for a course a final grade of 70 or higher must
be earned.
High School Grading Scale:
NC = No Credit
High School Promotion Policy:
To enter 10th Grade:
To enter 11th Grade:
To enter 12th Grade:
To Graduate:

A = 90-100

B = 80-89

C = 70-79 F = below 70

I = Incomplete

5 Carnegie Units
11 Carnegie Units
17 Carnegie Units
23 Carnegie Units

PCA implements a robust Dual Enrollment program. We partner with both Abraham Baldwin Agricultural
College (formerly Bainbridge College) and Andrew College to offer 8 college classes on our campus. Students
are also allowed to take online and off-campus classes if approved. We are also working on a partnership with a
Technical Institute to offer courses on our campus. We will extend our partnership with Bainbridge College to
SCCA, as well as look into other options that may suit the needs of our students as we grow into high school.
PCA is not large enough to offer AP classes on campus in a financially responsible way. Therefore, students at
PCA are allowed to take AP classes through Georgia Virtual School if approved. Most students choose to take
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Dual Enrollment courses instead, unless they are working towards admission to an Ivy League college. We will
continue this same procedure with SCCA.

STATE- AND FEDERALLY-MANDATED SERVICES
STUDENTS WITH DISABILITIES
Spring Creek Charter Academy is designed to support and enhance the social and emotional development of ALL
its students, as well as their academic growth. We acknowledge that we are responsible for serving all Special
Education students according to requirements of other LEAs, and in accordance with Section 504, IDEA, and
other laws related to educating special needs students. PCA already has thorough Special Education, RTI/SST,
and 504 Manuals. These manuals describe the policies and procedures for all aspects of identifying and serving
students with disabilities at our schools. The current Special Education Director at PCA will oversee and ensures
compliance with these policies and procedures at SCCA as well. We will also ensure that appropriate staff and
instructional resources are provided to identify, instruct, monitor, evaluate, and report at the school level.
The school will implement Response to Intervention and Student Support Teams (SST) in accordance with SBOE
Rule 160-4-2-.32. Student Support Teams (SST) will be responsible for:
1. Identification of learning and/or behavior problems.
2. Assessment, if necessary.
3. Educational plan.
4. Implementation.
5. Follow-up and support.
6. Continuous monitoring and evaluation.
In meeting the needs of these students, SCCA will design and implement a comprehensive strategy that
incorporates the following:









A focus on early intervention and identification of needs through screeners and diagnostic and benchmark
assessments
A process that is efficient and closely monitored, benefitting the student by ensuring delays in addressing
needs are avoided
A strict adherence to the Response to Intervention process
Professional development for “regular” education teachers that supports accommodating various student
needs through instructional modifications
Opportunities for each student to remain in the regular classroom as the least restrictive environment
when it is developmentally, socially, and academically appropriate
Allocation of appropriate resources and support for Special Education teachers and staff to do their jobs
well
Extensive training for teachers in research-supported teaching strategies to provide students with clear,
consistent delivery of information in all content areas
A belief that traditional classroom teachers are vital in the education process of students with special
needs, and they will serve as active participants in all aspects of meeting the instructional needs of these
students

SCCA will focus on early identification and intervention of children with learning, physical, and emotional
difficulties as required by Child Find rules. SCCA staff will be fully trained on implementing the Response to
Intervention process. Students that have been through the RTI process and qualify for further screening and
testing will be tested by a qualified school psychologist in a timely manner to assure proper placement. PCA
contracts with a qualified school psychologist to administer, score and interpret tests. His contract will be
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extended to the new school as well. SCCA will ensure that all students qualified for Special Education services
will have a collaboratively developed IEP and be placed in his/her Least Restrictive Environment according to
SBOE Rule 160-4-7-.07. SCCA will use the same models used at PCA; such as full and modified inclusion,
resource services, pull-out models, push-in models, and self-contained models, and will ensure the placement
meets the needs of the individual student. IEPs will be reviewed annually and re-evaluations will be considered
every three years. PCA contracts with qualified and properly certified staff (i.e., speech language pathologist,
physical and occupational therapist, etc.) through Southwest Georgia RESA to meet the needs of our Special
Education population. SCCA will either do the same of find other qualified staff in the area.
In accordance with federal regulations, SCCA will comply with all applicable requirements of Part B of the
Individuals with Disabilities Act (IDEA). Children with disabilities who attend SCCA and their parents will retain
all rights under Part B of the IDEA. For example, all students with disabilities attending the charter school will
receive services in accordance with a properly developed Individualized Education Program (IEP) as specified in
SBOE Rule 160-4-7-.06, and all procedural safeguards will be met in terms of provisions such as parental consent
and written notice of meetings and confidentiality of records. Educational goals, accommodations, and discipline
procedures will be clearly stated in the IEP and reviewed and revised annually. Qualified and appropriately
certified personnel will provide all special education services and develop, review, and revise IEPs for special
needs students. All identified Special Education students will have a current eligibility report developed according
to state and federal regulations.
To the extent appropriate for a student’s Least Restrictive Environment, inclusion will be the model preferred.
Students with special needs will uniquely benefit from the project based approach with an emphasis on students’
individual gifts and from being taught by teachers trained to differentiate instruction for a complete range of
diverse students. Students will benefit from greater interaction with regular classroom teachers and peers in a
supportive, differentiated environment valuing all students’ unique gifts. Students with special needs will find
that the emphasis on training for positive, respectful classroom management will result in classroom environments
that are peaceful, nourishing and welcoming places that allow the students to flourish in all areas of their
development.
Our Special Education and 504 manuals include policies and procedures for handling discipline situations for
students with disabilities. Our Special Education Director and school leaders are knowledgeable on federal and
state laws and rules, as well as local procedures concerning student discipline with special education students;
such as Manifestation Hearings, 10 Day Rule, Continuation of Services, Dispute Resolution, etc. Policies and
procedures can be found in the manuals included in the Appendices of this application.
ENGLISH LEARNERS
Pataula Charter Academy is committed to meeting each child’s individual educational needs; therefore, the school
will implement an English Speakers of Other Languages (ESOL) program in accordance with Georgia
Department of Education guidelines to meet the needs of qualifying students. PCA will adhere to SBOE Rule
160-4-5-.02 and all federal laws pertaining to EL students. Every family at SCCA will complete a Home
Language Survey upon enrollment. The Home Language Surveys will be analyzed by a trained person to
determine if further assessment is necessary. If the survey indicates the student may qualify for EL the student
will be evaluated using the state-adopted English proficiency measure, currently the W-APT and WIDA
screeners. All qualified students will receive language assistance using one of the delivery models suggested in
SBOE Rule 160-4-5-.02. Students in the program will be evaluated annually through the state-adopted language
assessment, currently ACCESS for ELLs 2.0, to determine continued eligibility or exit criteria. PCA has used
both the pull-out and push-in model as part of its ESOL program. SCCA will use one of these models or another
state approved model that best meets the needs of EL students. PCA’s Federal Programs Director has an ESOL
Endorsement and will ensure that ESOL and Title III requirements are met for both schools. She will also
provide or arrange for professional development opportunities for teachers to support the needs of these students.
SCCA will seek out teachers with ESOL endorsements and contract out ESOL services if needed.
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STUDENTS AT RISK OF ACADEMIC FAILURE
Academic success is the ultimate goal for PCA and SCCA. Therefore, PCA has put many processes in place to
ensure that children do not fall through the cracks and get every support we can possible give for them to be
successful. We will replicate these same processes, strategies, and programs at SCCA.
At the end of each school year (or upon enrolling) every student is given a variety of universal screeners
(depending on grade level) to determine the needs of the child. Past classroom grades and state assessment scores
(if any) are also considered. We use this data to determine if students are at risk and if so what supports for the
child will be put in place the next year. We also use benchmarks throughout the year to identify students that may
not be making adequate progress, so they are identified early.
Differentiation in the regular classroom is important to us. We believe that if a teacher is a master at
differentiating in the classroom that in most cases achievement gaps will not grow to the point of needing
intensive intervention. Therefore, we offer annual training on this and have had experts come in to do extensive
training. We also use Title I funds to employ a full time Instructional Coach to assist teachers who need help in
this area. The Gifted endorsement courses are another great way to train teachers in differentiation methods, not
just for gifted students, but all students. Therefore, we give hiring preference to gifted teachers and have used
Title IIA funds for teacher to receive this endorsement. Many of PCA’s teacher are gifted endorsed, and we will
continue that pattern at SCCA.
PCA’s school day is longer than most schools, with approximately 400 instructional minutes in the day. We use
this extended time to have a block in the day for remediation for struggling students and acceleration for other
students. We utilize our paraprofessionals and other support staff to help with the scheduling logistics of this.
We use Title I funds to provide intensive supports for students with large gaps. Students significantly at risk
receive pull-out intervention in reading and/or math for 30-45 a day by highly qualified teachers.
A few of the programs we use to assist with identification of and diagnostic data for at risk students are Dibels,
MAPs Growth, MAPs Skills, and USA TestPrep benchmarks. We also use USA TestPrep and MobyMax as
supplements for extra practice in skills to help at risk students.
Of course, we also use the Response to Intervention process and Student Support Teams to provide remediation
for at risk students.

ASSESSMENT METHODS
ASSESSMENT BASELINE DATA AND MONITORING GROWTH
Pataula Charter Academy and Spring Creek Charter Academy are committed to implementing a balanced
assessment program. Therefore, we will use formative and summative, performance-based and standardized
assessments.
Assessment Baseline Data and Monitoring Growth
At the end of each school year (or upon enrolling) every student is given a variety of universal screeners
(depending on grade level) to determine the needs of the child. Past classroom grades and state assessment scores
(if any) are also considered. We use this data to determine if students are at risk and if so what supports for the
child will be put in place the next year. We also use benchmarks throughout the year to identify students that may
not be making adequate progress, so they are identified early.
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A few of the programs we use to assist with determining baseline and growth data, as well as diagnostic data, are
Dibels, MAPs Growth, MAPs Skills, and USA TestPrep. Milestones scores are also disaggregated and analyzed
at the school level, grade level, teacher level, and individual student level to determine areas for growth during the
school improvement planning process.
Assessment research
Measurement experts define five major reasons for the use of grades: for administrative purposes (matriculation
and retention, placement for transfer students, and college entrance decisions), feedback about student
achievement, and guidance for counselors to assist students in recommendation of courses, instructional planning,
and motivation (Marzano, p. 15). Marzano states that the most important purpose for grades is to provide
information or feedback to students (p. 23). He further states that the best referencing system for grading is
content-specific learning goals, although he also states that reporting on effort, behavior, and attendance are also
important.
Robert J. Marzano, in his book Transforming Classroom Grading, provides rationale for changing the grading
structure, as well as practical suggestions for making the change. He believes grading systems must be
transformed because the current system is imprecise and meaningless (p.1). He enumerates three main researchsupported reasons why the current system is ineffective:
1. The first factor is that teachers consider factors other than academic achievement. In a study at the Midcontinent Regional Educational Laboratory (McREL), researchers reported a number of non-academic
factors often employed, including effort, behavior, cooperation, and attendance (p.3-4). Therefore,
teachers at PCA will not use these factors when assessing performance against the standards and
calculating grades for reporting. There will be a separate grade for such factors.
2. Second, teachers are not consistent in how they weigh assignments. Marzano references another study by
McREL that determined that subjectivity plays a major role in how grades are assigned (p.5). This is the
reason that teachers will be required to grade cooperatively. This will be most important at PCA due to
the some of the types of assessments we will be using. For instance, portfolios and projects must be
graded and on rubrics. They are not a right or wrong answer type of assessment like traditional tests.
Teachers must work cooperatively to ensure that grading is fair and consistent.
3. Finally, Marzano states that teachers often use single scores to represent and report student performance
on a wide range of skills and abilities. This is our rationale for using standards-based report cards. On
traditional report cards a number grade for a particular subject may actually represent the average of
grades on many different skills. This does not actually let a child or a parent know which skills have been
mastered and which have not. A standards-based report card will ensure that it is clear which skills
students have mastered and which skills need more work.
Marzano provides a number of techniques for keeping track of multiple achievement and non-achievement
factors, and supports the use of rubrics to provide more precision in assessment and reporting. He substantiates
this stance from findings of a number of educational research studies which indicate that the use of rubrics
enhances student achievement and more accurately reports achievement when compared to standardized tests
(p.47-52, 60-66). Marzano, using evidence from a number of educational studies and resources, also explains the
importance of using essays for assessing thinking and reasoning skills. Writing across the curriculum as an
assessment tool is widely accepted and employed in classroom practice. Performance tasks, portfolio samples,
teacher observation, and student assessment are other assessment tools which paint a more accurate and holistic
picture of student learning (p.92-96). All of these types of assessments will be utilized at PCA to facilitate a
deeper understanding of the standards and tap into the higher-level thinking skills of students.
Anderson and Pavan concur with Marzano’s opinion about the current grading system in that it is neither valid
nor reliable. They add that the current grading system can cause dysfunctional behaviors in children who are not
successful, while students who are highly successful attain a higher position on the academic totem pole (p. 146).
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With respect to reporting, Anderson and Pavan emphasize the most important and effective means for reporting
student progress should be the parent-teacher conference. Anderson and Pavan provide a list of information that
parents need, two of the points are relevant to the philosophy of Pataula Charter Academy and Spring Creek
Charter Academy (p. 149). An assessment system should include:
 A complete and accurate picture of the child’s potential, particularly in the cognitive/academic and the
social/personal domains
 The extent that the child’s growth and performance measures up to that potential
This research is part of our rationale for devising our own assessment and reporting program. Not only will
parents get a better understanding of the standards at each grade level and of our grading system and how their
child is progressing according to state standard proficiency levels, but they will also learn how to help their child
increase academic achievement or other areas of concern.
Assessment Plan
In order to achieve our goal of a balanced assessment plan, SCCA will use performance-based assessment as well
as state-mandated standardized tests. The goal of performance-based assessment will be to help students achieve
higher order thinking skills that involve deep understanding and active use of knowledge in complex, realistic
contexts. The three approaches most commonly used in constructivist learning environments are authentic
assessment, performance assessment, and portfolio assessment:
 An example of an authentic constructivist learning assignment would be for a math teacher to ask students
to survey their peers concerning school dress code policies and report the data back to the class using
appropriate graphs and figures. Giving students the opportunity to decide upon the content of a survey
will increase student motivation and acceptance of the assessment. In addition, the ownership of the task
will strengthen the authenticity of the assessment.
 The second kind of assessment that will be used in the constructivist classroom is the performance
assessment. The performance assessment requires learners to demonstrate their skills by creating a
product or performing in an activity. This kind of assessment is highly valued because it focuses on
complex learning, engages higher order thinking and problem-solving skills, stimulates a wide range of
active responses, involves challenging tasks that require multiple steps, and requires significant
commitments of student time and effort.
 The last kind of assessment that will be used in the constructivist classroom is the portfolio assessment.
Portfolio assessment is focused on process as well as product. Portfolios are collections of a student’s
work over time. Judges of portfolios consider the steps the students took in the completion of a task. In
addition, the student will evaluate his/her own work. By having students evaluate their own work,
students are required to reflect on what they have learned thereby enhancing the learning process.
* We also recognize that there are some lower-level thinking basic skills, such as math facts, that cannot be
assessed through creating a product or performing a task. Therefore, teachers will supplement authentic
instruction with some traditional basic skill testing.
In summary, since constructivist learning environments are concerned with both what and how one learns, it
makes senses that the assessment is also focused on what and how skills are learned. As a result, traditional
assessment instruments such as achievement tests will not suffice in assessing student learning. Instead,
assessments which include student work, student performance, and student process, will be used to identify
growth and achievement. When done correctly, this will yield accurate results in students’ achievement and will
also motivate the students to continue to think and apply their skills to everyday situations.
The greatest asset to these types of assessments is that they can be used in a formative nature to guide teachers in
the development of instruction and also as a summative assessment to determine whether or not a specific
standard has been met.
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Students will also take all state-mandated tests according to state law and/or state board rules. The previous
year’s test scores will serve as baseline data for purposes of the measurable objectives for performance-based
goals. The data will be disaggregated and used to set instructional priorities and drive instructional decisions.
The data will also be used to track growth within cohorts.
Assessment Reporting
In accordance with a standards-based curriculum, SCCA will utilize a standards-based reporting method. For
instructional and reporting purposes standards are broken into “learning targets” using student friendly language.
The learning targets are clustered in a strategic manner, usually by domains. Students and parents are given a list
of the Learning Targets for each unit of study. The teacher simply marks if the learning target was met or not met
on the list. The grade is determined by diving the total number of targets met by the total number of learning
targets taught. This is an ongoing percentage throughout the year. Students also have the opportunity to reassess
on learning targets not met, as the ultimate goal is to master the targets.
These Learning Target lists are sent home with “grades” at the end of each unit of study. This allows parents to
see what targets may have been missed so they can continue to work on those skills with his/her child. The lists
are also maintained in each child’s individual assessment portfolio. Parents can come and view the portfolio at
any time, and it is a great tool for parent-teacher conferences. Each six weeks, a “grade” is sent home as a
progress report. The “grade” is the percentage of learning targets met divided by the number of learning targets
taught up to that point in time of the year. No grades are ever averages.
Teachers, parents, and students will need to be trained on this new form of assessment and reporting. PCA’s
instructional coach and current teachers will assist in the training and development of targets. The assessments
will be a collaborative effort among teachers to ensure consistency and objectivity. Parent-teacher conferences
will be used to help facilitate the understanding and knowledge of how to use these reports to enhance children’s
learning. The parent-teacher conferences will be the most critical step of assessment reporting, because the
parents need to get a full understanding of how to read this report and how to use it to improve their child’s
achievement. The purpose of these reports is not only to inform parents, but also to help guide teachers in
development of instruction and help parents know what skills they need to be working on at home with their
children.

PARTICIPATION IN STATEWIDE ASSESSMENTS
Spring Creek Charter Academy will be accountable for all state and federal standardized test mandates and will
comply with all requirements related to test administration. SCCA will be responsible for budgeting for and
purchasing all testing materials not supplied by the state and will participate in training related to state wide
testing administration. SCCA will also participate in any required reporting related to standardized testing. PCA
has policies, processes, and procedures in place to ensure that all testing requirements are met and testing is
handled in compliance with all security measures. These testing plans will be used at SCCA as well.

ACADEMIC GOALS AND OBJECTIVES
Spring Creek Charter Academy will exceed both the state and local district’s CCRPI averages and Beat the Odds.
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DISTRICT
Decatur
Miller
Seminole
3-County Average
State Average
Projected CCRPI

Y1
73

Elementary
66.7
57.4
64.4
62.8
72.9
Y2
Y3
Y4
75
78
81

Y5
85

Y1
NA

Y2
73

Middle
67.8
702
67.6
68.5
73
Y3
75

Y4
78

Y5
81

High
66.9
68.6
92.7
76.1
77
Y5
81

SCHOOL GOVERNANCE
GOVERNING BOARD’S COMPOSITION
The Pataula Charter Academy, Inc. Governing Board will also serve as the Spring Creek Charter Academy
Governing Board. Our by-laws state that we will maintain a 7-11 member board. We strive to have a diverse
board in the following areas:






Skill set; i.e. business, finance, legal, education, etc.
Race/Ethnicity
Gender
Location – members from all communities in attendance zone
Stakeholders - Community leaders, parents, grandparents, etc.

Our current board members are all local community members, parents, or grandparents. Below is a chart
identifying our Board member composition:

NAME

RACE

GENDER

COUNTY

ROLE

SKILL SET

Tiffany Bruner, Chair

Caucasian

Female

Calhoun

Parent

Business; HR;
Risk Management

Melissa Tabb, Vice
Chair

Caucasian

Female

Randolph

Parent

Business

Rhonda Collins,
Treasurer

Caucasian

Female

Randolph

Parent

Finance

Jennifer Sanders,

Caucasian

Female

Randolph

Grandparent

Medical

Ronisa Hanks

African American

Female

Calhoun

Medical; HR

David Hendrickson

Caucasian

Male

Baker

Parent
Former Parent/
Community Leader

Ronnie Lane

African American

Male

Early

Parent

Business; Retail

Tom Smith

Caucasian

Male

Randolph

Parent

Business

Walt Killingsworth

Caucasian

Male

Clay

Community Leader

Business; HR

Secretary

Business; Retail

We are in the process of looking for a Miller County member since we have added Miller to PCA’s attendance
zone. Once approved we will also add members from Decatur and Seminole counties. We are also in the
process of creating a Replication Advisory Committee that will consist of community members from the SCCA
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attendance zone. This committee will help advise and plan for the new school. It is likely that new Board
members will be chosen from this committee.
By-laws state that Board terms are two years with an unlimited option to renew, as long as all duties and
responsibilities are being met. Board members may be voted off at the end of his/her term if other members do
not feel he/she has been a productive member. Board members may also vote to remove a member at any time
for violating the code of ethics or conflict of interest policy or for lack of attendance. When there are vacancies
on our Board we let stakeholders know so anyone interested may submit a resume. We also ask Board
members and school leaders who know what skill sets or other factors to maintain diversity we are looking for
to recruit new members. Interested parties must submit a resume and be interviewed by the existing Board.
The existing Board votes to add new members.
The Board maintains a strict Conflict of Interest Policy. Each year Board members and key leadership must sign
Conflict of Interest Statements. The Conflict of Interest Policy can be found in the appendixes.

GOVERNING BOARD’S FUNCTIONS, DUTIES, AND ROLES
The overall function of the Board is governance, meaning oversight and policy making, for the school in the areas
of academics, operations, and financial.
Responsibilities
The Board shall have the responsibilities of:
1. Ensuring that the focus of The Board remains on what is in the best interest of the children.
2. Ensuring that SCCA stays true to the Charter as well as the Purpose and Mission articulated in these
Bylaws.
3. Ensuring that SCCA stays within State and Federal legal and regulatory compliance.
4. Ensuring responsible financial management and thereby the appropriate resources to sustain SCCA.
5. Ensuring strategic and leadership succession planning for itself and SCCA.
6. Ensuring open and effective engagement and collaboration with the Superintendent, CFO, staff, parents,
students, and community members.
7. Ensuring transparency in all of its actions.
8. Ensuring that The Board acts as a whole with no authority resting on any individual member.
9. Ensuring that authority is fully delegated to the Superintendent and CFO, as the school’s leaders, to
provide educational leadership, manage daily operations, and perform all other duties according to his/her
job description.
10. Ensuring that each Board Member is committed to upholding a high ethical standard, following all rules
and guidelines articulated in these Bylaws and all operational policies and procedures as adopted or
amended by The Board, and acting as ambassadors and advocates of SCCA.
Duties and Powers
The Board as a whole, with no authority resting on any individual member, shall have the powers to do such
lawful acts as deemed proper and appropriate to fulfill the following duties:
1. To elect and remove Board Members.
2. To elect and remove Officers.
3. To interview, hire, monitor, provide training for, annually review, and when necessary remove the
Superintendent and CFO in accordance with policies and procedures for such actions, as adopted by The
Board.
4. To develop, adopt, maintain, along with input from the Superintendent and CFO, sound written
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5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.

operational policies that are:
a. Clear,
b. Current,
c. In compliance with state and federal regulations and laws,
d. In alignment with the purpose, mission, vision, and strategic plan, and
e. Supportive of the organizations effectiveness.
To develop, adopt, maintain, and adhere to a Code of Ethics and Conflict of Interest Policy.
To annually review, archive, and amend or update where needed the Charter, existing operational policies,
and these Bylaws.
To approve or deny the recommendation for New Hires and Promotions.
To approve or deny the recommendation for Dismissal or Non-renewal of Contracts regarding personnel.
To hear regular reports and provide action as appropriate regarding Financial Health, Academic Health,
Operations, and any Public Relations or Legal concerns/issues from the Superintendent and CFO.
To determine the salaries for the Superintendent and CFO as well as approve or deny the
recommendations of the salaries for other personnel through the budget approval process.
To approve and monitor the annual operating budget and review annual audits.
To make financial investments.
To enter into contracts, leases, and other agreements.
To borrow money, incur debt, and to execute and deliver promissory notes, bonds, deeds of trust,
mortgages, and other evidences of debt and securities.
To serve as a link between SCCA and its constituents.
To serve as an Appeals Board.
To obtain access to any school related record. To this end, The Board shall only have access to
confidential student or personnel records in the event they are directly relevant to an appeal or
disciplinary action, unless prohibited by law.

OPEN MEETINGS AND RECORDS
All meetings of The Board shall comply with the legal requirements of the Open Meetings Law, as described in
the Georgia Sunshine Laws, for the purpose of ensuring that SCCA operates in a manner that is transparent to all.
As such, reasonable notice of all Board Meeting dates, times, and locations shall be publicly announced on the
school website and in the school lobby, and all meetings shall be open to the public and the press to observe or
record, except in the case of Executive Sessions. Notice of called or emergency meetings will be given to the local
legal organ. Agendas and meeting minutes will be made public via the school website.
Members of the public do not have the right to address The Board. However, The Board does reserve the right to
allow members of the public to address The Board under guidelines found in the Public Access to The Board
Policy as adopted by The Board
SCCA shall comply with the legal requirements of the Open Records Act, as described in the Georgia Sunshine
Laws, for the purpose of ensuring that SCCA operates in a manner that is transparent to all. As such, all public
records, except for those specifically exempt from disclosure by law or court order, will be made available for
public view or copying in accordance with the Georgia Sunshine Laws and any SCCA procedure governing such
access.
Public records are defined as all documents, papers, letters, maps, books, tapes, photographs, computer based or
generated information, data, data fields, or similar materials prepared and maintained or received by SCCA or by
any entity on behalf of SCCA. Governing Board meeting and committee meeting agendas and minutes will be
made public via the school website.
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BOARD TRAINING REQUIREMENTS
The entire Board, Ex-officio Members included, must attend mandatory annual Board Training session pursuant
to O.C.G.A. 20-2-2083 12(b).
All Board Members are expected to attend the free training session offered by the SCSC. In the event that any
Board Member becomes unable to attend such session he/she must notify The Board Chair of the reason for the
absence, and will be required to attend another approved session to make up for the one missed. The make-up
session must be completed within the same calendar year as the missed session, and the Board Member may be
responsible to pay out of pocket for his/her fees and expenses to complete such training.
The Board Chair will ensure additional training for new Board Members and ongoing training for the standing
Board Members as follows:
1. New Member Induction and Orientation within 30 days of the election of a new member.
2. Specialized training for Board members who have major responsibility in certain specialized
skill areas.
3. Review of various responsibilities of The Board possibly to include, but not limited to Law
and Operational Policies, General Financial Practices, Communication and Parliamentary
procedure, Ethics and Self-dealing.
COLLABORATION WITH THE LOCAL SCHOOL DISTRICT AND BOARD OF EDUCATION
SCCA wishes to have a mutually beneficial, collaborative relationship with the Board. As a charter school we do
expect to maintain autonomy in many areas, specifically: human resources, instructional model, and budgeting
and expenditures. However, we hope to come to an agreement to share in the following activities and services:





Professional Development – willingness to share these resources; for example, if we have an on-site PD
district personnel are welcome to attend and vice versa; allowing teachers to observe other teachers
across schools, etc.
Special Education services – willingness to share staff and resources if needed
Transportation and School Nutrition – the possibility of contracting with the district for these services

SEGREGATION OF DUTIES FOR BOARD AND SCHOOL ADMINISTRATORS
PCA’s by-laws clearly state the duties and responsibilities of the Governing Board. These duties focus only on
governance; oversight and policy. Since our Board has been functioning for almost 10 years now, the Board and
administrators have learned how to make the balance of governance vs. management work well. Of course, the
first few years the lines blurred many times. However, through much training from Georgia Charter Schools
Association and the State Charter Schools Commission in governance we were able to put policies and
procedures in place that rarely allow for an opportunity for board members to get involved in daily management
issues. We have also established a culture among board members and school administration to have
courageous conversations about this if the lines are ever crossed.
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ORGANIZATIONAL GOALS, PLANS, AND WAIVERS
ORGANIZATIONAL GOALS

Year 1
Year 2
Year 3
Year 4
Year 5
Baseline
Target
Target
Target
Target
Organizational Goal #1: The Charter School shall ensure all Governing Board Members receive effective training as
required by O.C.G.A § 20-2-2072 and SBOE Rule 160-4-9-.06.
Assessment

Measure 1: All Governing Board members shall
participate in nine (9) hours of annual training,
with six (6) additional hours of training for
newly-approved governing board members
during the first year after their approval. The
training will reflect required topics and be
conducted by a state approved provider.
Measure 2: The Code of Ethics and Conflict of
Interest policies will be reviewed and signed by
all members annually.

Governing
Board Training
documents

100% of
member
participate
in required
training

100% of
member
participate
in required
training

100% of
member
participate
in required
training

100% of
member
participate
in required
training

100% of
member
participate
in required
training

Code of Ethics
and Conflict of
Interest
documents

100% of
member
will review
and sign
documents

100% of
member
will review
and sign
documents

100% of
member
will review
and sign
documents

100% of
member
will review
and sign
documents

100% of
member
will review
and sign
documents

Organizational Goal #2: The Charter School shall promote a positive school experience that engages students, parents, and
teachers.
2% less
2% less
2% less
2% less
Measure 1: According to data reported by the
GOSA Report
<10%
Governor’s Office of Student Achievement
Report Card, in each year of the charter, the
percentage of students absent 6 days or more
shall not exceed 10% and shall improve by at
least 2 percentage points annually until the
percentage of students absent 6 days or more is
below 5%.
Measure 2: Each year, 90% of parents will
indicate that they are at least “satisfied” with the
overall quality of their child’s education as
measured via an annual survey conducted at the
conclusion of the school year, in which the
options are very unsatisfied, unsatisfied,
somewhat satisfied, satisfied, and very satisfied.
The survey response rate will be at least 85% of
parents surveyed.
Measure 3: Each year, 90% of teachers will
indicate that they are at least “satisfied” with the
overall quality of their job as measured via an
annual survey conducted at the conclusion of the
school year, in which the options are very
unsatisfied, unsatisfied, somewhat satisfied,
satisfied, and very satisfied. The survey response
rate will be at least 85% of teachers surveyed.
Measure 4: Each year, the Charter School will
receive a 4-star rating or higher on the Georgia
Department of Education’s School Climate Star
Ratings annual report.

Card

than
previous
year or <5%

than
previous
year or <5%

than
previous
year or <5%

than
previous
year or <5%

Annual Parent
Survey

90%

90%

90%

90%

90%

Annual Teacher
Survey

90%

90%

90%

90%

90%

School Climate
Star Rating

4 Stars

4 Stars

4 Stars

4Stars

4 Stars
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ORGANIZATIONAL INNOVATIONS
PCA’s leadership is structured in a different manner than most schools. Our organizational structure delineates
academics and operations. Our Superintendent is the Chief Academic Officer. Our CFO/Business Director acts
as both Chief Financial Officer and Chief Operations Officer. When we grew large enough to need additional
administration, we structured the school level administrators this way as well. So, the Principal is able to focus
solely on academics and student supports and the Assistant Principal can focus on the making sure the day to
day operations run smoothly. This has been a successful model at PCA and we will replicate this structure at
SCCA.
Another innovative organizational structure that we have is an extended day. We do not go 180 school day, but
with the extended day, we still have more instructional minutes in the school year than is required by traditional
schools. The shortened year helps with expenses. The extended day allows for a more flexible schedule for
remediation and acceleration as discussed in the previous section of the application.

FISCAL FEASIBILITY AND CONTROLS
FISCAL MANAGEMENT AND OTHER SERVICES
Spring Creek Charter Academy will maintain full autonomy of their finances. SCCA will budget annually for their
revenues and expenses. Even though SCCA will not use the local board for financial services, the school may
want to contract with the local school board on specific services such as special education or professional
development.
SCCA CHIEF FINANCIAL OFFICER
Cheryl Weathersby will be the CFO for SCCA. Cheryl Weathersby has 18 years of experience in business and
financial management. She spent 10 years working with the Georgia Department of Corrections and Natural
Resources as a business manager. Cheryl has served as the CFO for Pataula Charter Academy Inc. for the past 8
years. Please see attachment for full resume.
PLANNING AND START-UP OPERATIONS
Pataula Charter Academy Inc. will loan funds to SCCA for planning and start-up operations until SCCA is
financially able to repay those funds. PCA Inc. has been financially responsible and has followed conservative
financial practices since inception to ensure the success of our current school. The governing board of {CA has
received a grant from Georgia Charter Schools Association to fund the principal for SCCA in year 0 (FY 19). Other
staff that are necessary for startup are already employed with Pataula Charter Academy Inc. The
Superintendent, CFO and other current employees will assist the principal of SCCA in initial start-up. We will also
seek grant funds that will be available to us after we are approved by an authorizer. We have already identified
two financially feasible facility options in Miller County.
OTHER SOURCES OF FUNDING
Pataula Charter Academy Inc has a history of receiving competitive grants from private organizations and federal
entities. After SCCA is approved, the board and staff will be eligible for a wide range of grants. We have
identified a few larger grants that we will apply for immediately after approval. These grants include a startup
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grant with Walton Family Foundation, a GOSA (Governor’s office of student achievement) scaling grant and an
implementation grant available through the Federal Charter Schools Program.
SEGREGATION OF DUTIES
SCCA will follow financial policies that are already in place with their governing board. These policies include a
section that addresses internal controls. SCCA will be able to afford positions that will help with financial
segregation of duties. We plan to employ a couple of office personnel to assist with daily business operations.
SCCA will have several preventative and detective measures put into place to prevent fraud and theft. One
measure is a very active finance committee. The board treasurer, CFO and other key board members and school
leaders will be involved in monitoring financial policies and procedures. This committee will meet monthly and
report to the board. The CFO will not serve any other role at SCCA.

FINANCIAL SUSTAINABILITY
FINANCIAL GOALS

Year 1
Year 2 Year 3
Baseline Target Target
Financial Goal #1: The school will continuously cover short-term financial obligations.
Measure 1: The school’s working capital
Annual
No
Yes
Yes
ratio (current assets/current liabilities) will
Audit
be greater than 1.
Measure 2: The school will maintain at
Balance sheet No
Yes
Yes
least 45 days’ worth of cash on hand.
Measure 3: The school’s enrollment
FTE Data
Yes
Yes
Yes
variance will not be greater than 8%.
Financial Goal #2: The school will cover long term obligations and control cost.
Assessment

Measure 1: The school’s debt-to-asset ratio
will be less than 25%.

Annual
Audit

Yes

Yes

Yes

Year 4
Target

Year 5
Target

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

FINANCIAL INNOVATIONS
SCCA will utilize maximum flexibility allowed by law pursuant to OCGA 20-2-2065(a). This flexibility will allow us
to use staff and funding in a way that best serves students. We may use student funding towards purchasing
more instructional supplies for project based learning instead of purchasing an expensive curriculum program.
SCCA will use funding to possibly employ more paraprofessionals that can pull out struggling students and
intervene with individual attention instead of those students being served solely in the classroom. The school
will use every asset available to them to ensure that every student need is met. SCCA will use existing PCA staff
for some positions that would have been necessary for a traditional start up charter school. This will allow those
personnel expense to be put directly into the classroom. Staff will be required to have a wide range of
responsibilities. Our records clerk may also serve as secretary and help with business office duties. We will be
able to use PCA staff to handle many school level responsibilities to keep personnel costs low.
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SCHOOL OPERATIONS
ATTENDANCE ZONE
The attendance zone for Spring Creek Charter Academy will include all of Decatur, Miller, and Seminole
counties.
FEEDER SCHOOLS
Spring Creek Charter Academy is petitioning to be a Kindergarten through 12th grade school. Therefore, there
will be no feeder schools into or out of SCCA.
RACIAL AND SOCIOECONOMIC DEMOGRAPHICS OF THE PROPOSED ATTENDANCE ZONE
*All demographic info was found in the Georgia Census Bureau website. The estimated data was dated July
2017.
% African
American
42%
28%
33%

% Caucasian

Decatur County
55%
Miller County
70%
Seminole
64%
County
*All other racial backgrounds were less than 1%

% Hispanic
6%
3%
3%

% More than
one race
1%
1%
2%

% Poverty
30%
23%
23%

ENROLLMENT PRIORITIES

Check any
applicable
enrollment
priorities
✔

✔

O.C.G.A. § 20-2-2066(a)(1) Enrollment Priorities

Ranking

A sibling of a student enrolled in the charter school.
A sibling of a student enrolled in another local school designated in the charter contract
(school name:
).
A student whose parent or guardian is a member of the governing board of the charter
school or is a full-time teacher, professional, or other employee at the charter school.
Students matriculating from a local school designated in the charter contract (school
name:
).
Children who matriculate from a pre-kindergarten program (program name:
)
which is associated with the school, including, but not limited to, programs which share
common facilities or campuses with the school or programs which have established a
partnership or cooperative efforts with the school.

2

1

STUDENT APPLICATION AND REGISTRATION PROCESSES
Spring Creek Charter Academy will not discriminate on the basis of intellectual or athletic ability, measures of
achievement or aptitude, disability, proficiency in English, race, sex, national origin or any other basis prohibited
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by law. Students will not be required to complete any tests in order to be admitted to the school. However,
assessments will be administered upon formal enrollment in order to determine placement and instructional plan.
SCCA will establish its enrollment period annually when the academic calendar is established. The application
period will be published on the school’s website, as well as the local organ, and clearly communicated to parents
of existing and prospective students well in advance of the registration deadline. The application period will
typically be from November to early January, with the lotter in mid-January. Any applications received beyond
the lottery deadline will not be considered to be part of the lottery process, but may be enrolled space permitting,
or added to the waiting list if space is not available.
During the application period, SCCA will require interested registrants to supply basic information such as
contact information, grade levels, and proof of residency in order to be included in the enrollment and/or lottery
process. A sample enrollment application is part of the appendices.
Priority for enrollment will be given in the following order:
1. Children of full time faculty, full time staff, and current Governing Board Members.
2. Siblings of students enrolled on the date of the lottery for the upcoming school year.
3. All other students living within the attendance zone.
In the event there are more applicants than available positions, a lottery process will be used to select applicants
for enrollment. Applicants will be grouped and drawn according to enrollment priority. If there are fewer
positions than students within Priority Group, applicants in that group will be randomly selected until all spots are
filled. If there are more available positions than students within that particular Priority Group, all students within
that group will be selected for enrollment, and the next Priority Group will be considered according to the same
procedure.
All applicants not selected due to lack of available positions will be placed on a waiting list. Positions on the
waiting list will be determined first by Priority Group and then by selection order in the lottery.
Following the registration process, students filling open positions at the school will formally enroll and be
required to submit general public school enrollment documentation and assessments to determine placement and
instructional plan.
Lottery positions and waiting list positions will not be secured from year to year. Those offered the opportunity to
enroll from the waiting list will have three days to complete the registration process before the opening will be offered
to the next student on the waiting list.
SCCA will not use a weighted lottery.
Check any
applicable
categories
NA
NA
NA
NA
NA
NA

O.C.G.A. § 20-2-2066(a)(1) Weighted Lottery Categories
Economically disadvantaged students
Students with disabilities
Migrant students
Limited English proficient students
Neglected or delinquent students
Homeless students
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Weight
Given
NA
NA
NA
NA
NA
NA

RECRUITMENT OF STUDENTS WHO ARE REPRESENTATIVE OF THE RACIAL AND SOCIOECONOMIC DIVERSITY IN
THE ATTENDANCE ZONE FOR THE CHARTER SCHOOL
The Governing Board of Spring Creek Charter Academy values diversity and has sought, and will continue to
seek, to include all racial, ethnic and socioeconomic groups represented have within the attendance zone in the
application and enrollment process. SCCA has created a robust marking plan to ensure that parents of all racial
and socioeconomic backgrounds are aware of the opportunity to enroll in SCCA. A variety of communication
methods will be used to advertise community informational meetings, as well as the application process. There
will be notices posted on the school website and social media pages, local newspapers, local radio station, and
flyers posted in community businesses. Meetings will be held in a variety of venues, strategically choosing
locations to ensure that all racial and socioeconomic backgrounds have access and will feel comfortable attending.
Information about the school and enrollment process will be shared with local Head Start programs and daycares.
Key leaders within minority communities will be identified and contacted through a pro-active public relations
effort, in hopes of encouraging prospective students of all backgrounds to seek enrollment in the school. For
instance, at present, the board is actively contacting leaders of churches and other religious organizations
throughout the area in an effort to promote the school across socioeconomic and racial barriers.The full marketing
plan is a part of this applications appendices.
MAINTAINING AND INCREASING STUDENT ENROLLMENT
Spring Creek Charter Academy recognizes that sustained enrollment and demand is critical for ensuring the fiscal
solvency of the school. Recruitment of students is the responsibility of SCCA and will be conducted on an ongoing basis through a marketing plan established by the Governing Board. SCCA will publish information
regarding the application and enrollment process through the school’s website as well as other public medium.
During the recruitment process, SCCA will provide parents of prospective students with accurate information
about the programs, services, and amenities available. In addition, SCCA will host community meetings
designed to promote awareness and familiarity with the charter school concept and specifically, information
regarding Spring Creek Charter Academy.
Student retention is also vital to maintaining full enrollment. Creating a positive school climate, engaging
parents, and offering a high quality academic program are the most important ways in which we will retain
students.
Spring Creek Charter Academy recognizes its responsibility to report enrollment-related data and to maintain
appropriate school records. SCCA will also provide data for state funding reporting and enrollment monitoring
according to state mandated timelines, formats, and processes. SCCA will acquire a Student Information System
(SIS) with the necessary functionality required to store and report on critical student information and to assist with
instructional planning. Staff members will participate in state provided training workshops or third party trainings
to ensure that timelines, formats, processes, and use of the SIS is thoroughly understood. The accompanying
budget includes estimates for the SIS as well as training for office staff.
POSITIVE BEHAVIOR INTERVENTIONS AND SUPPORTS
SCCA will not use a true PBIS model, but the model we will use has many of the same concepts. SCCA will use
the same successful model as PCA, which is based on the Expeditionary Learning core practices for a positive
school climate. The key strategy of this model is “Crew”. Crew is a 30 minute period each day where students
and teachers are devoted to building relationships and character. A few examples of activities during this time
are: all students are greeted, positive character traits are discussed, students share feelings and ideas, and
team-building exercises. This creates bonds among students as well as the Crew teacher, giving them a strong
adult advocate at the school. It also allows students opportunities to understand clear expectations of behavior
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through the character development portion and discuss thoughts and feelings concerning character and
people’s behaviors.
Due to our philosophy on assessment, we do not believe in including behaviors in academic grading. Therefore,
we give “grades” in Habits of Work (HOWs). Teachers at PCA worked together to create the learning targets for
the HOWs, as will the teachers at SCCA. This gives the teachers a voice in what behaviors they feel are
important to focus on with students and creates more buy-in for this innovative way to monitor and track
behavior. The HOW learning targets are treated just like academic learning targets and teachers or students
mark if the targets are met or not met at each grading period.
At the elementary level, PCA uses a positive behavior incentive program called “Panther Paws”. Students are
given paws for good behavior and can trade the paws in at the Panther Store for small treats and toys. At the
middle and high level we encourage intrinsic reward through the HOWs grades. We recognize these grades with
honors just like we would with an academic course, with an award called the Panther Pride Award.
STUDENT DISCIPLINE AND EXPULSION
SCCA believes that the best way to handle discipline problems is to avoid them altogether. Therefore, we will be
implementing several strategies to create a responsibility-based approach rather than a consequence-based
approach to discipline. Some strategies that will be implemented are:









Classroom management training for all teachers and a consistent school-wide classroom management
system that uses intrinsic and extrinsic rewards
Explicit character education instruction will teach children the types of behaviors that will instill good
character, reducing discipline problems.
Esther Wright, author of books such as Good Morning Class – I Love You! and Loving Discipline A-Z,
addresses behavioral factors, fostering a supportive environment to reduce negative behaviors, and
developing teachers to be responsive rather than reactive. Our teachers will be trained in such methods as
positive reinforcement, recognizing different learning styles, recognizing unmet needs, etc.
Research shows that when students take an active role in the classroom they become more motivated. A
motivated and involved student creates less discipline problems. PCA’s constructivist, project-based
instructional model will ensure that students do indeed have an active role in their own education.
Staff developments that focus on best practices classroom management strategies and root causes of
negative behaviors will be provided to PCA teachers.
Family and community engagement will ensure the educational experience will be a partnership between
student, teacher, parent, and community. When a child knows that they have support and others are
invested in him/her, the child will be more motivated to succeed and less likely to create discipline
problems.

Very clear behavioral expectations and consistent enforcement through classroom management and school-wide
discipline practices ensure a safe and nurturing environment. Discipline problems are not only a safety risk but
also can hinder learning. Constant distractions and disruptions make for less time-on task and interrupt the flow
of learning. In What Works in Schools: Translating Research into Action, Marzano writes that instituting a
school-wide approach to discipline helps expectations to be communicated with one voice (p. 98). Therefore,
Spring Creek Charter Academy will have a school–wide Code of Conduct. The Code of Conduct will list specific
school-wide rules and the consequences of breaking these rules. It will be arranged so that violations are tiered
according to the seriousness of the offense. Likewise, the consequences will be tiered as well according to the
seriousness of the violation and the number of times the offense has occurred. The Code of Conduct will also
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address how situations where the code is repeatedly violated will be handled. It addresses support mechanisms
and due process for such situations.
Each family, student and parent or guardian, will be required to sign a statement stating that they have read,
understand, and will abide by the Code of Conduct. This will ensure that all students and parents are very clear
about expectations. All SCCA staff will be required to sign a contract stating that they too have read, understand,
and will uphold the Code of Conduct. That will ensure that all staff members are vigilant and consistent when
dealing with discipline issues. Marzano provides research based action steps for establishing an effective schoolwide behavior management plan. Some of his recommendations that SCCA plans to employ include:
 Review school wide rules and procedures at the beginning of every year and modify as appropriate.
 Provide parents and students with a written copy of the rules and procedures.
 Allow for parents to ask questions and provide input about rules and procedures.
 Establish a system that allows for the early detection of students who have high potentials for violence
and extreme behaviors.
 Establish and enforce appropriate consequences for specific types of behavior, which includes due
process
 Provide timely communication to students and parents related to behavior infractions, interventions, and
consequences.
 Provide an appeals process for parents and students related to disciplinary decisions
GRIEVANCES AND COMPLAINTS
The Governing Board of PCA has a formal Grievance Policy to address the handling of any grievances or
complaints brought against the school, or school personnel, by students, teachers or parents. The policy protects
the right of due process for any and all individuals. The policy gives a tiered process for filing grievances in
hopes that the issue can be resolved at the lowest level possible. The Governing Board is the final hearing body at
the school level for a grievance.
EMPLOYMENT PROCEDURES AND POLICIES
The Governing Board of SCCA is committed to recruiting and hiring highly qualified, successful educators and
staff members in order to ensure the on-going success of the school, both in academics and in
upholding/promoting the mission/vision of the school. SCCA will use the following procedures for hiring faculty
and instructional staff:
1. All administrators, teachers, and staff will be selected through a formal interview process by a Staffing
Committee created by the Superintendent and/or Principal.
2. The Superintendent and/or Principal has the final authority to make all decisions regarding
recommendation of hiring of eligible candidates. The Governing Board must approve or deny all
recommendations.
3. Applicants will be required to submit the following:
a. Application
b. Resume
c. At least one personal and two professional references.
d. Certification documentation (if applicable)
e. College transcripts (if applicable)
4. All final candidates will be subjected to fingerprinting, as well as a background check. The check will
include verification of education and employment, as well as a criminal background check. The school
will also keep fingerprint records of all employees. Candidates may also be required to submit to random
drug screening. Employment at SCCA will be provisional until the results of all background and drug
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5.

6.

7.
8.

9.

10.

11.

tests have been verified. Any employee doing heavy lifting or other manual duties may be required to
satisfactorily complete a physical.
The Superintendent will endeavor to support personnel development of the Principal by providing clear
expectations, appropriate monitoring, professional development and mentoring opportunities.
Information pertaining to this relationship is contained in the next section.
The Principal and Assistant Principal will endeavor to support personnel development of the school staff
by providing clear expectations, appropriate monitoring, professional development and mentoring
opportunities. The Principal will formally and informally evaluate the school staff by collecting data
through a variety of sources (including but limited to observation, parent evaluations, testing data, etc.)
and provide timely and clear feedback on performance. In the event that an employee is not meeting
expectations, the Principal will provide an opportunity to improve performance through a Professional
Development Plan. However, if an employee is unable to comply with the expectations outlined in the
job description or as communicated by the Principal, SCCA retains the right to terminate employment.
SCCA will develop a contract that will be reviewed by legal counsel and approved by the Governing
Board.
SCCA’s Governing Board and Superintendent will periodically review the school’s organizational
structure and make appropriate changes to meet changing needs of the school and to further ensure the
school meets its mission. Decisions related to organizational structure changes will be made with
consideration to proper funding to adequately support the changes.
SCCA acknowledges its responsibility to abide by all Federal and State laws regarding hiring and
discrimination policies and will not discriminate based on age, gender, race, religion, national origin,
color, disability, or any other basis prohibited by law.
SCCA will adopt PCA’s employment policies and procedures related to: hiring, employment
documentation and files, compliance with the Fair Labor Standards Act (FLSA), compliance with the
Family and Medical Leave Act (FMLA), equal employment, sexual harassment, workplace safety and
health, drug-free work place, workers compensation, and other relevant policies and procedures related to
human resources.
SCCA will provide an updated employee handbook to each employee and provide adequate training and
communication related to policies and procedures contained in the handbook and school’s policy manual.

INSURANCE COVERAGE

Pataula Charter Academy’s insurance coverage is below. Spring Creek will secure the same coverage.
The Gallagher program that the school participates in is specifically designed for Charter Schools. The
Educators Legal includes the board of directors. In addition, to the placement of insurance Pataula also
maintains a safety program for employees, students, and drivers.
Coverage

Limit

General Liability (corporal incl)

$1,000,000 occurrence
$3,000,000 aggregate

Workers Compensation

Statutory Limits pursuant to GA laws

Employers Liability

$1,000,000

Employee Benefits Liability

$1,000,000
$1,000,000
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Automobile Liability which includes non
owned and hired
Excess Liability above primary program

$10,000,000

Employment Practices Liability

$2,000,000

Educators Legal Liability

$2,000,000

Sexual Abuse / Misconduct Liability

$1,000,000

Crime / Employee Dishonesty

$1,000,000

Property Coverage

$11,050,000 Building
$300,000 Blanket Personal Property

Student Accident Insurance

$25,000 primary and $5 million CAT

As requested, all required additional insureds and loss payees can be added upon review to these
policies. All policies are placed with an “A” rated insurance carrier or better as determined by AM Best
rating guidelines.
TRANSPORTATION
PCA offers transportation to students through centrally located drop-off and pick-up points throughout the
attendance zone. SCCA will follow this same model. The SCCA Governing Board believes that offering
transportation is vital to achieve full enrollment and to ensure that the school has a diverse student population.
Therefore, despite the fact that the state does not fund charter schools for transportation, we make budgeting
for this service a priority. PCA has several people trained in the DOE and DOT requirements for offering school
transportation. We also have a certified bus mechanic and driver trainer employed that will serve both schools.

CONTRACTS WITH CHARTER PARTNERS/EDUCATION SERVICE
PROVIDERS
ESP OR CHARTER PARTNER(S)
SCCA will not contract with any Education Service Providers.

FACILITIES
SCCA has two options in Miller County for a potential facility. Our primary option is an unused middle
school that the district deeded to the City of Colquitt. Our contingency plan is a commercial property
that has 76,000 sqft of building space that could be remodeled to house the school.
Our budget will reflect the primary option of the city owned building in Colquitt, GA. We are in
negotiations with them now to work out an agreement that will benefit SCCA and the city. The school
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has one section that was built in 1990 that is structurally sound and only needs minor repairs. This
section is large enough for us to house K-5 classes. There are also several structures on the property in
which we will eventually be able to house our middle school and cafeteria. However, they will need a
complete remodel to be ready for occupancy. The city plans to do this over the next few years with a
grant they are receiving from the GA Department of Community Affairs. We would have a total of 11
acres for our school campus between the city owned property and the adjacent land that we would
purchase once the school was approved. This would be more than enough room to install modular units
as needed for common spaces, dining room seating, and additional classrooms while the other
renovations are being made.
We understand that these two options may not work, and are therefore continuing to work on other
contingency plans. We have three realtors currently looking for more options in both Miller and Decatur
counties, and have engaged interested parents in the search as well. Therefore, we feel confident that if
the DOE Facilities Division deems either or both of these properties unsuitable, we can secure another
option. Since the governing board just completed a new construction for PCA, they feel confident in
ensuring the facility for SCCA is in compliance with every environmental, architectural, and safety rule.
Pataula Charter Academy Inc will loan SCCA funds to help finance renovations and facility start-up. These
funds will be repaid before the end of their first charter term.
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