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ASSURANCES, AFFIRMATIONS & DECLARATIONS
ICEF Inglewood Elementary Charter Academy (also referred to herein as “IIECA” and the “Charter
School”) a California public charter school located within the boundaries of the Inglewood Unified
School District (“District” or “IUSD”) and authorized by the Inglewood Unified School District
Board of Education, will follow any and all federal, state, and local laws and regulations that apply
to the Charter School, including but not limited to:


IIECA shall meet all statewide standards and conduct the student assessments required,
pursuant to Education Code Sections 60605 and 60851, and any other statewide
standards authorized in statute, or student assessments applicable to students in noncharter public schools. [Ref. Education Code Section 47605(c)(1)]



IIECA declares that it shall be deemed the exclusive public school employer of the
employees of IIECA for purposes of the Educational Employment Relations Act. [Ref.
Education Code Section 47605(b)(6)]



IIECA shall be non-sectarian in its programs, admissions policies, employment practices,
and all other operations. [Ref. Education Code Section 47605(d)(1)]



IIECA shall not charge tuition. [Ref. Education Code Section 47605(d)(1)]



IIECA shall admit all students who wish to attend IIECA, unless the Charter School
receives a greater number of applications than there are spaces for students, in which
case it will hold a public random drawing. Except as required by Education Code Section
47605(d)(2), admission to the Charter School shall not be determined according to the
place of residence of the student or his or her parents within the State. Preference in the
public random drawing shall be given as required by Education Code Section
47605(d)(2)(B)(i)-(iv). In the event of a drawing, the chartering authority shall make
reasonable efforts to accommodate the growth of IIECA in accordance with Education
Code Section 47605(d)(2)(C). [Ref. Education Code Section 47605(d)(2)(A)-(C)]



IIECA shall not discriminate on the basis of the characteristics listed in Education Code
Section 220 (actual or perceived disability, gender, gender identity, gender expression,
nationality, race or ethnicity, religion, sexual orientation, or any other characteristic that
is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code
or association with an individual who has any of the aforementioned characteristics).
[Ref. Education Code Section 47605(d)(1)]



IIECA shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, Section 504 of the Rehabilitation Act of 1973, Title II of
the Americans with Disabilities Act of 1990 and the Individuals with Disabilities
Education Improvement Act of 2004.



IIECA shall meet all requirements for employment set forth in applicable provisions of
law, including, but not limited to credentials, as necessary. [Ref. Title 5 California Code
of Regulations Section 11967.5.1(f)(5)(C)]
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IIECA shall ensure that teachers in the Charter School hold a Commission on Teacher
Credentialing certificate, permit, or other document equivalent to that which a teacher
in other public schools is required to hold. As allowed by statute, flexibility will be given
to noncore, non-college preparatory teachers. [Ref. California Education Code Section
47605(l)]



IIECA shall at all times maintain all necessary and appropriate insurance coverage.



IIECA shall, for each fiscal year, offer at a minimum, the number of minutes of instruction
per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D).



If a pupil is expelled or leaves IIECA without graduating or completing the school year
for any reason, IIECA shall notify the superintendent of the school district of the pupil’s
last known address within 30 days, and shall, upon request, provide that school district
with a copy of the cumulative record of the pupil, including report cards or a transcript
of grades, or health information. If the pupil is subsequently expelled or leaves the school
district without graduating or completing the school year for any reason, the school
district shall provide this information to IIECA within 30 days if the Charter School
demonstrates that the pupil had been enrolled in the Charter School. [Ref. Education
Code Section 47605(d)(3)]



IIECA may encourage parental involvement, but shall notify the parents and guardians
of applicant pupils and currently enrolled pupils that parental involvement is not a
requirement for acceptance to, or continued enrollment at, IIECA. [Ref. Education Code
Section 47605(n)]



IIECA shall maintain accurate and contemporaneous written records that document all
pupil attendance and make these records available for audit and inspection. [Ref.
Education Code Section 47612.5(a)(2)]



IIECA’s facilities will meet all applicable Federal, state, and local requirements, including
the Americans with Disabilities Act.



IIECA shall comply with any applicable jurisdictional limitations to locations of its
facilities. [Ref. Education Code Sections 47605 and 47605.1]



IIECA shall comply with all laws establishing the minimum and maximum age for public
school enrollment. [Ref. Education Code Sections 47612(b) and 47610]



IIECA shall comply with all applicable portions of the Elementary and Secondary
Education Act (“ESEA”), as reauthorized and amended by the Every Student Succeeds
Act (“ESSA”).



IIECA shall comply with the Public Records Act.
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IIECA shall comply with the Family Educational Rights and Privacy Act.



IIECA shall comply with the Ralph M. Brown Act.



IIECA shall meet or exceed the legally required minimum of school days. [Ref. Title 5
California Code of Regulations Section 11960]



IIECA will adhere to the requirements of Ed. Code §49010 and its mandate prohibiting
unlawful pupil fees and complaint policy procedures.

______________________________
Principal

________________________
Date
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EXECUTIVE SUMMARY
HISTORY
ICEF Inglewood Elementary Charter Academy (IIECA) was the first ICEF Public School, serving
grades K-5, approved to operate within the Inglewood Unified School District in 2009. IIECA’s
charter was successfully renewed by IUSD in 2014.
IIECA is a part of ICEF Public Schools (ICEF), a CMO comprised of 8 charter schools within
Inglewood and Los Angeles. IIECA is a model school serving underrepresented youth within the
city of Inglewood. IIECA provides all students with a high quality, rigorous, college-preparatory
educational program with a focus on the “whole child” approach. Currently, IIECA serves 417
students in grades TK-5.

Every student has access to a broad course of study, rigorous academic curriculum, and resources
to ensure they are successful. Students receive instruction based on the California Common Core
Standards. All Kindergarten through 5th grade students are enrolled in physical education and arts
classes in addition to core subjects (ELA, Math, Science, Social Studies/History). Art classes start
with the foundations of art language. The goal of preparing students to attend the top arts colleges
is achieved through educating and preparing students for the many creative industries available.
Blended learning combines online delivery of educational content with the best features of
classroom interaction and live instruction to personalize learning, allow thoughtful reflection, and
differentiate instruction from student-to-student across a diverse group of learners. With rapidly
increasing use around the nation, this model is proving highly effective in helping schools address
the struggles of student achievement, limited resources, and the expectations of 21st century
learners. ICEF’s approach to Blended Learning uses carefully selected technology based
instructional programs which allow the teacher to maximize impact on students by streamlining
tasks such as formative assessment, remedial intervention, and independent skill practice.
IIECA has implemented the workshop model, where students are delivered a mini lesson and have
the rest of the period to practice that skill within their independent level while teachers deliver
intervention to students who struggle academically in order to build understanding. This
instruction can be delivered individually or within small groups in all core subject areas.
IIECA provides a well-rounded 21st Century learning experience in a small school environment,
with 1:1 student to laptop ratio, and integration of technology-based programs and digital
curricular materials. Academic discourse is also a foundation at IIECA. Students are encouraged to
discuss with their classmates their methods of solving problems or how they approached a given
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task. Additionally, we provide an afterschool academic and social enrichment program that includes
academic tutoring, extra-curricular clubs and organizations and an athletic program.
MISSION
The mission of ICEF is to prepare all students to attend and compete at the top one hundred
colleges and universities in the nation.
VISION
IIECA is an educational community where all stakeholders are valued and respected. We seek to
foster the growth of the whole child through collaborative instructional practices, 21st Century
learning experiences, and by empowering our scholars with positive character development
PROJECTED ENROLLMENT & GRADE EXPANSION
IIECA serves the community of Inglewood. Currently, our school serves 424 students in grades
TK-5, with demographics that include 78% African-American, 20% Hispanic, of which 9% are
English Language Learners (ELL), 9.2% Students with Special Needs, and 96% qualify for
free/reduced lunch (FRL).
The following chart illustrates our projected enrollment for the next 5 years.

IIECA’s PERFORMANCE DURING THE CHARTER TERM MEETS RENEWAL
CRITERIA
IIECA meets and exceeds criteria for renewal, across numerous metrics and measures as detailed
herein. Based on its specific record of performance, IIECA has and will continue to meet the needs
of the community it serves.

According to current CA Law, a charter school “shall” meet the following criteria set forth
in Education Code Section 47607(b)(4) prior to receiving a charter renewal: IIECA’s
academic performance is at least equal to the academic performance of the public schools
that the charter school pupils would otherwise have been required to attend as well as the
academic performance of the schools in the school district in which the charter school is
located, taking into account the composition of the pupil population that is served at the
charter school.
As noted in the CA Education Code, “The determination made pursuant to this paragraph shall be
based upon all of the following: (i) Documented and clear and convincing data; (ii) Pupil
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achievement data from assessments, including, but not limited to, the Standardized Testing and
Reporting Program established by Article 4 (commencing with section 60640) of Chapter 5 of Part
33 for demographically similar pupil populations in the comparison schools; (iii) Information
submitted by the charter school.” CA Education Code Section 47607(b)(4)(B)
IIECA is situated at 2 separate campuses (as identified below). The majority of our students reside
in close proximity to our school, and within the following identified traditional public schools based
on their residence address: Kelso, Hudnall, Highland, Beulah/Payne, and Oak Elementary.



SITE #1: Grevillea Campus serves grades 1-2. Address: 434 S. Grevillea Ave.
Inglewood, CA. 90301
SITE #2: Hillcrest Campus serves grades TK-K, 3-5. Address: 215 E. Hillcrest Blvd.
Inglewood, CA. 90301

The following charts illustrate the student demographics of IIECA and all elementary schools
within IUSD. The data was collected from Dataquest based on 2017-18 enrollment data. Data
included in the first chart include the list of schools with the grade levels served for each, total
enrollment, percentage of students who qualify for free/reduced lunch, percentage of Students with
Disabilities, percentage of English Learners, percentage of Homeless, and percentage of Foster
Youth. The second chart provides the racial/ethnic composition for each of these schools.
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ACHIEVEMENT LEVELS
CAASPP overall achievement levels are categorical labels given to particular scale score ranges.
The achievement levels are Standard Exceeded, Standard Met, Standard Nearly Met, and Standard
Not Met. The minimum and maximum scale scores for each achievement level vary for grade and
content area. Achievement levels were set during a process called achievement level setting, which
established the association between scores and their category of achievement. Achievement level
setting also ensures that the achievement levels align to the Common Core State Standards
(“CCSS”).
The following charts provide a 3-year comparison of ELA and Math CAASPP performance
between IIECA and the following 5 Elementary Schools within Inglewood Unified School District
which are the schools of residence for our students. The charts include schoolwide results
disaggregated by numerically significant subgroup and by grade levels 3-5.
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Over the past three years, IIECA experienced a slight decline and then demonstrated growth in
both ELA and Math school-wide and within subgroups. In 2018, IIECA outperformed five out of
five resident schools in ELA, and outperformed two out of five resident schools in Math.
Additionally, IIECA is scoring at a similar Math performance level of the remaining three resident
schools.
When looking at subgroup data for resident schools, the IIECA African-American subgroup
outperforms four out of five resident schools in ELA. The IIECA African-American subgroup is
scoring at a similar ELA performance level as the fifth resident school. In Math, the IIECA AfricanAmerican subgroup outperforms three out of five resident schools and has similar performance of
the remaining two.
The IIECA Economically Disadvantaged subgroup outperforms four out of five resident schools in
ELA, and has similar performance of the remaining resident school. Additionally, the IIECA
Economically Disadvantaged subgroup outperforms two out of five resident schools in Math and
has similar performance of two resident schools.
CAASPP ANALYSIS: USE OF SCALE SCORES
In January 2017, the State Board of Education (“SBE”), selected to adopt and use CAASPP Scale
Scores in the Accountability System, specifically for the Academic Indicator on the CA Dashboard.
The reason for this is because CAASP scale scores offer a more precise way to determine students’
performance on the online computer adaptive test, rather than achievement levels because each
level is based on a range of numbers, rather than an individual scale score. Scale score ranges for
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the CAASPP Assessment varies by grade level and subject with ranges from 2114-2795 for ELA,
and 2189-2862 for mathematics.
Scale scores for the online summative assessments, in particular, were built on a common vertical
scale for each content area, which allows meaningful comparisons between individual students and
group comparisons between schools and local educational agencies (“LEA”) across grades and
within the same content area. Student achievement levels are assigned based on scale scores for all
tests. Scale scores provide a more accurate comparison and analysis of student performance rather
than the use of percentage of students who have met standards and/or exceeded. The reason for
this is, with percentages the “n” size (number of students tested) carries a different weight
(percentage) at each school since it is dependent on the total number of students tested. For
example: if a school tested 100 (n=100), 3rd graders, each student would have a 1% weight for each
score; while another school that tested 25 (n=25), 3rd graders, each student would have a 4% weight
for each score.
The following charts provide a grade 3-5 scale score comparison for the past 3 years (2016-2018)
between IIECA, and IUSD (District), for ELA and Math CAASPP.

COMPARISON OF GRADES 3-5 SCALE SCORES: ELA & MATH - CAASPP
The following charts provide a comparison of 2016 - 2018 CAASPP Scale Scores for ELA and
Math, for grades 3-5 cohort and by numerically significant subgroups (African Americans, and
Socioeconomically Disadvantaged).
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CHARTER SCHOOL PERFORMANCE IN THE NEW TERM:
IIECA Academy will continue to strengthen student academic outcomes in the next charter term.
The core instructional program is designed to ensure that individualized instruction and
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intervention occurs throughout the school day. Teachers employ whole group instruction, small
group instruction, one-on-one instruction, independent work, and student collaboration groups to
meet the varying needs of our students. Students participate in rigorous, relevant, and coherent
standards-based instruction that supports the achievement of the academic standards and the
expected school-wide learning results.
The IIECA administration believes that a continued focus on teacher professional development will
have the greatest impact on student learning outcomes. This professional development will
include:










Math Number Talks
Incorporating the 8 Mathematical Practice Standards
8 Effective Math Teaching Practices
Readers and Writers Workshop – Conferring
Analytical Reading
Text-Based Writing
Guided Reading
NGSS Implementation
Analyzing Student Data

Additionally, IIECA has established a data-driven culture. Administration, grade levels, teachers
and students will continue to review data regularly to action plan and set goals for improved
outcomes. Student Success and Progress Team meetings are held monthly to review specific
school-wide data points (EL student performance, interim assessment results, SpEd student
performance, reading levels, behavior data, attendance data, etc.) This regular engagement around
data at the leadership level serves as a vehicle for IIECA to identify students that require additional
support/enrichment, provide interventions, and progress monitor student growth. IIECA’s
Teacher Leaders conduct regular data talks with their grade level to analyze assessment data in
preparation for re-teaching key Common Core standards. Teachers set classroom goals around
student reading levels, assessment performance, attendance, and behavior. Classroom data boards
display this data in each IIECA classroom, and help to engage students in data conversations and
goal setting. We believe that this continued focus on a data driven culture will result in improved
student outcomes.
CST SCIENCE
The following chart provides the percentage of grade 5 students and disaggregated by numerically
significant subgroup for the CST Science Assessment for Spring 2014 -2016.
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The CA SBE has eliminated the CST Science with the adoption and implementation of the Next
Generation Science Standards. Spring 2018 served as the field test for the CA Science Test (CAST);
and Spring 2019 will serve as the initial year for CAST. IIECA teachers have received yearly
professional development on the implementation of Next Generation Science Standards. ICEF’s
Director of Science provides both school site and ICEF-wide professional development to teachers
and instructional leaders. This professional development occurs during the summer and on
Wednesday Early Dismissal Days. The focus of the professional development includes: 1) The
Conceptual Shifts in NGGSS, 2) Understanding: Performance Expectations (PEs), Science and
Engineering Practices (SEPs), Disciplinary Core Ideas (DCI), and Crosscutting Concepts (CCs), 3)
The 5-E Instructional Model, and 4) Phenomena-Based Science Instruction.
PHYSICAL FITNESS TEST (PFT)
The follow chart provides the overall number and percentage of grade 5 students meeting
Healthy Fitness Zone Summary of Results for 2014-17.

In 2016, ICEF hired a Director of Physical Education to support all ICEF schools. Since then, the
Director has been providing professional development focused on lesson design and delivery, and
standards based planning to the PE Department and classroom teachers ICEF-wide. Each PE
session has been redesigned into a four-part lesson; (1) Cognitive Aspect: focusing on the
knowledge and understanding piece of skills being taught, (2) Psychomotor: practicing the
fundamental movement skills, (3) Affective: the collaboration and group dynamics between
students and peers, and (4) Health-Related Fitness: student have a policy of 5-7 minutes of a pulse
race, dynamic stretch, and introduction to the skill. All of these pieces in the lesson work together
to enhance the overall theme of “Active Body, Active Mind.”
CA DASHBOARD: STATE INDICATORS – FALL 2018
IIECA Academy performance on the Fall 2018 CA Dashboard is as follows:
ENGLISH LEARNERS
The following chart provides the total number and percentage of English Language Learners by
academic year.
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The following chart provides the Reclassification rate of EL by academic year. IIECA’s EL
population has increased over the past charter term. IIECA’s Language and Literacy Specialist was
hired during the 2016-2017 school year and serves as our school’s EL Coordinator. A major
component of the Literacy Specialist’s role is to provide EL professional development to teachers,
track EL data, and provide daily designated ELD instruction to all English Learners. We
acknowledge our 2014-2016 discrepancies/shortcomings in terms of EL reclassification rates, but
are confident that we will continue to see growth in reclassifications in the next charter term.

The following chart provides the CELDT results for ELs by academic year.

FOSTER YOUTH
The following chart provides the total number and percentage of foster youth enrolled by
academic year.
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SOCIOECONOMICALLY DISADVANTAGED
The following chart provides the total number and percentage of socio-economically disadvantaged
students enrolled by academic year.

STUDENTS WITH DISABILITIES (SPED)
IIECA’s SELPA provider is Southwest SELPA. Currently, our Special Education Team includes:
2 resource teachers, 3 intervention specialists, school counselor, speech pathologist, occupational
therapist, school psychologist (through the SELPA), school nurse (through the SELPA), and a deaf
and hard of hearing teacher (through the SELPA).
The following chart provides the total number and percentage of Students with Disabilities.
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AVERAGE DAILY ATTENDANCE (ADA)
The following chart provides the average daily attendance by academic year for the past four years.

In spring of 2018, IIECA’s Attendance Committee, comprised of the school principal, assistant
principal, school counselor, and school information coordinator, analyzed data and created an
intervention plan to help educate families of the importance of daily attendance. The committee
also set more explicit guidelines of what interventions will take place at the exact number of
absences. The committee now analyzes attendance on a weekly basis.
SUSPENSION AND EXPULSION RATES
The following chart provides the annual suspension and expulsion rates as defined under LCFF
and California School Dashboard Academic Indicator for the past four years.

.
The following chart provides the 2016-17 suspension rates schoolwide and by subgroup. Note –
some subgroups are not “numerically significant.” As a result of the increase in suspension rates,
IIECA researched methods to improve school climate, student behavior and alternatives to
suspension. This resulted in a schoolwide and organization-wide adoption of Positive Behavior
Intervention Support (PBIS) training (see next page).
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The following chart provides a 2016-17 comparison of the suspension rates for IIECA, compared
with IUSD Unified School District, LA County, and CA State.

PARENT EDUCATION LEVEL
The following chart provides the educational level for our parents for the past 3 years.
Approximately, 78% of parents lack a college degree. In order to increase parent engagement, their
input in decision making and to promote participation, our school hosts numerous activities and
committees that includes: School Site Council (SSC), Family Engagement Nights, Parent
Workshops and parent surveys twice per year. The Community Resource Coordinator leads
Family Engagement Nights that include: Literacy Night, Wellness Night, and Black History Night,
to name a few. Our Parent workshops are led by the School Counselor, which cover the following
topics: Whole Child approach, Brain-based learning, Dealing with stress, Celebrating your Child’s
strength, and Teaching your Child to Forgive. These workshops assist parents in the social and
cognitive development of their child.
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POSITIVE BEHAVIOR INTERVENTION SYSTEM (PBIS)
IIECA Academy’s staff has undergone PBIS training at the Los Angeles County Office of Education
(LACOE) which is a school-wide initiative to implement alternatives to suspension. Our school’s
focus on the whole child includes the following strategies:









School-wide Behavior Tracking takes place using Class Dojo where school staff is able
to communicate with parents/guardians in ‘real time,’ which tracks student behavior
throughout the school day.
Dolphin Dollars: Dolphin (the school mascot) Dollars, are awarded to students by school
staff for demonstrating school expectations. On a monthly basis, students are able to
redeem their “Dolphin Dollars” at our student store.
Dolphin Den is hosted monthly to reward and recognize students’ positive behavior.
Second Step Curriculum: is the character development program that focuses on empathy,
anger management, and making choices, and bullying prevention. The curriculum
utilizes real life scenarios, visuals, and short video clips that initiate discussions of various
‘real-world’ situations focusing on all perspectives.
Addition of a Full-time Counselor and Intervention Specialist: who provides counseling
services for our general education students and DIS. Counseling services include
assisting students in coping with distress, social skills, peer relationships, and strategies
for de-escalation of a situation. The counseling department offers a social skills group,
group counseling, in-class lessons, and crisis mediation support for students.
Boys Club of Conciseness and Girls Club: In a partnership with Loyola Marymount
University(LMU), who provides undergraduate students who serve as mentors for our
students, provide college tours, discuss college life, and dine with our students.

Our success can be attributed to the high quality and rigorous instruction that takes place across
all disciplines and the social enrichment that is provided to our students that extends beyond the
classroom. These opportunities provide our students with a well-rounded education to help lay the
foundation for college preparation.
STUDENT SURVEY FINDINGS
Students are surveyed annually by Panorama Survey to gather input and feedback regarding
IIECA Academy’s program, student connectedness, safety, and school climate. In the most recent
survey, students who participated stated:










87% of teachers take time to make sure students understand the material
92% of the teachers make students explain their answers
90% of teachers make you keep trying when you feel like giving up
90% of teachers have high expectations
92% of teachers encourage students to do their best
86% of teachers are respectful towards students
82% of teachers are concerned when students are upset
83% of students would be excited to have their teacher for another year
77% of students think the rules are fair
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Student survey results are shared with school staff, parents, and the governing board and used to
identify areas of strength and areas for growth. Our school administers the Panorama Survey
annually as part of Priority 6 of the school’s LCAP and Local Indicators.
ACCOMPLISHMENTS FROM THE LAST CHARTER TERM
The following are a list of accomplishments for the past four years.
2014-2015









Scored a Similar Student Rank (SSR) of 7 (out of 10)
ICEF recipient of the Carol M. White Physical Education Program Grant
Awarded by the California Business and Education Excellence Foundation as an Honor
Roll School
Awarded Technology Grant $50,000 from the Green Foundation
Awarded After School Education and Safety Grant
Hired a full time Instructional Specialist to support teacher professional development
and coaching
Launched IIECA Response to Intervention process for academic and behavior
intervention
Adopted Lucy Calkins Writer’s Workshop

2015-2016





Scored a Similar Student Rank (SSR) of 8 (out of 10)
Awarded After School Education and Safety Grant
Hired a full time School Counselor to address the social emotional needs of our general
education students and provide DIS counseling
Launched Guided Reading School-wide to improve reading performance for all students.

2016-2017






Awarded After School Education and Safety Grant
“Art Together” Partnership with The Getty Museum
Positive Behavior Intervention Support Partnership began with LACOE (Year 1)
Hired a full time Assistant Principal to support school culture
Hired a full time Language and Literacy Specialist to support reading intervention

2017-2018



Awarded After School Education and Safety Grant
Awarded 21st Century Grant
24









“Afterschool At the Museum” Partnership with LACMA
Positive Behavior Intervention Support Partnership began with LACOE (Year 2)
Hired a full time Math Specialist to support teachers in quality instruction
Adopted Lucy Calkins Reader’s Workshop
Partnership with “STEM to the Future”
95% of parents feel welcomed by the school as surveyed from Panorama survey
97% of parents feel the school communicates well with people from their culture as
surveyed from Panorama survey
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ELEMENT 1: EDUCATIONAL PROGRAM
Governing Law: The educational program of the charter school, designed, among other things, to identify
those whom the charter school is attempting to educate, what it means to be an “educated person” in the 21st
century, and how learning best occurs. The goals identified in that program shall include the objective of
enabling students to become self-motivated, competent and lifelong learners. Education Code Section
47605(b)(5)(A)(i).
The annual goals, for all pupils and for each subgroup of pupils identified pursuant to Section 52052, to be
achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels
served, or the nature of the program operated, by the charter school, and specific annual actions to achieve
those goals. A charter petition may identify additional school priorities, the goals for the school priorities,
and the specific annual actions to achieve these goals. Education Code Section 47605(b)(5)(A)(ii).
MISSION
The mission of ICEF is to prepare all students to attend and compete at the top one hundred
colleges and universities in the nation.
VISION
IIECA is an educational community where all stakeholders are valued and respected. We seek to
foster the growth of the whole child through collaborative instructional practices, 21st Century
learning experiences, and by empowering our scholars with positive character development.
COMMUNITY NEED FOR CHARTER SCHOOL
IIECA is one of eight schools in Los Angeles County operated by ICEF Public Schools, educating
nearly 2,800 students in grades TK through 12. ICEF was one of the first charter school
management organizations in Los Angeles and has become a leader in raising to competitive levels
the achievement of African-American and Latino/Hispanic students in the State of California.
ICEF focuses on providing a college-ready model that includes a unique 3 A’s approach in
Academics, Arts and Athletics; these opportunities greatly enrich the lives of our students and
prepare them for success in a diverse society. ICEF’s goal is for each scholar to not only attend,
compete, and graduate from a top college or university, but also effect change as leaders within
the communities they will live and serve.
Many of our scholars’ experience challenges in their daily lives. According to the L.A. Times
Neighborhood Mapping profile, this predominantly African American and Latino neighborhood
has an 18/100 crime index, and has a 7.58 violent crime rate per 1,000 residents.
(https://www.neighborhoodscout.com/ca/inglewood/crime) Additionally only 13.3% of
residents have a four-year college degree. (http://maps.latimes.com/neighborhoods)
It is the mission of IIECA to begin building the foundations of success of our students by preparing
them for stellar achievement once they culminate from our academic arena and attend middle and
high school.
TARGETED SCHOOL POPULATONS
IIECA serves the community of Inglewood. Currently, our school serves 424 students in grades
TK-5, with demographics that include 78% African-American, 20% Hispanic, of which 9% are
26

English Language Learners (ELL), 9% Students with Special Needs, and 96% qualify for
free/reduced lunch (FRL).
The following chart illustrates our projected enrollment for the next 5 years.

ACADEMIC CALENDAR & SCHEDULE
The following chart is the academic calendar for the 2019-20 school year.
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IIECA’s academic calendar has 184 school days. Every Wednesday the school has a minimum day
to provide professional development to the staff. In addition to minimum days, the school has 5
“Data Days.” These are pupil-free days where teachers come together to analyze student data and
make action plans to deliver quality student intervention. Also included on the calendar, are ICEFwide events where we come together as a Charter Management Organization to celebrate and
promote ICEF’s 3 A’s: academics, athletics, and arts.
BELL SCHEDULE
IIECA is situated at 2 separate campuses:


Grevillea Campus serves grades 1-2. Location: 434 S. Grevillea Ave. Inglewood, CA.
90301
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Hillcrest Campus serves grades TK-K, 3-5. Location: 215 E. Hillcrest Blvd. Inglewood,
CA. 90301

The following chart is the bell schedule for each site.
GREVILLEA CAMPUS
REGULAR SCHEDULE
MINIMUM DAY
Breakfast: 7:30-7:50am

Breakfast: 7:30-7:50am

Morning Assembly: 7:50am

Morning Assembly: 7:50am

Recess:
9:15-9:35 2nd Grade (2 classes)
9:35-9:55 1st & 2nd Grade
9:55-10:15 1st Grade (2 classes)

Recess:
9:20-9:40 2nd Grade (2 classes) 9:4010:00 1st & 2nd Grade
10:00-10:20 Uno & Nichols

Lunch: (Eat then Play)
11:45-12:30 2nd Grade (2 classes)
12:15-1:00 1st & 2nd Grade
12:45-1:30 1st Grade (2 classes)

Lunch: (Eat only)
10:30-10:55 2nd Grade (2 classes)
11:00-11:25 1st & 2nd Grade
11:30-11:55 1st Grade (2 classes)

Dismissal:
2:50pm: 1st Grade
3:00pm: 2nd Grade

Dismissal:
12:20pm: 1st Grade
12:30pm: 2nd Grade

HILLCREST CAMPUS
REGULAR SCHEDULE
MINIMUM DAY
Breakfast: 7:30-7:50am

Breakfast: 7:30-7:50am

Morning Assembly: 7:50am

Morning Assembly: 7:50am

Recess:
9:55-10:15 Kinder
10:15-10:35 3rd Grade
10:35-10:55 4th Grade
10:55-11:15 5th Grade

Recess:
9:20-9:40 Kinder
9:40-10:00 3rd Grade
10:00-10:20 4thGrade
10:20-10:40 5th Grade

Lunch: (Play then Eat)
11:15-12:00 Kinder
11:45-12:30 3rd Grade
12:15-1:00 4th Grade
12:45-1:30 5th Grade

Lunch: (Eat only)
10:30-10:55 Kinder
11:00-11:25 3rd Grade
11:30-11:55 4th Grade
12:00-12:25 5th Grade

Dismissal:
2:50pm: Kinder & 3rd Grade
3:00pm: 4th & 5th Grade

Dismissal:
12:20pm: Kinder & 3rd Grade
12:30pm: 4th & 5th Grade
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IIECA provides a longer school day and longer school year to implement its educational program.
The following chart illustrates the total number of instructional minutes by grade level for the
academic year. IIECA instructional minutes far exceed the state requirements for grades TK-5.

HOW LEARNING BEST OCCURS
The IIECA instructional program emphasizes six attributes of a strong college-going culture across
all grades that support our core mission of ensuring that all ICEF students are prepared to enter
and compete at the top 100 colleges and universities across the nation. IIECA’s student population
is comprised primarily of African-American and Latino students. Statistically, African-American and
Latino students are less likely to than their White counterparts to enter elementary with preschool
experiences, which is a proven precursor to elementary school success. Additionally, the drop-out rate
for African American and Latino students is also significantly higher than White students (National
Center for Educational Statistics). The goal of the following six attributes of the IIECA instructional
program is to support our student population with the skills and classroom experiences that will lead
to success in elementary school and beyond.




College-Going Culture: Our college-going culture provides a learning environment
where students can embrace and embody behaviors and skills, which personally, socially,
and emotionally prepare all students to compete at the top colleges and universities
across the nation. Inside every classroom, the teacher showcases the university they
attended with pictures and degrees earned. Outside on every door, pennants are hung to
display the variety of different colleges and universities. In the hallways, there’s a bulletin
board that classrooms rotate to decorate with university pride and facts about their
selected university. Annually, our entire school celebrates "College Day" in September
and “Historically Black College Day” in February with a spirit dress-up day.
College Style Study Habits: Whether in the classroom or independently, students need
to know how to organize and prioritize their short and long-term assignments while
balancing their social and family schedules. IIECA incorporates study skills into the
curriculum, not just assigning students a chapter to read, but teaching them how to read
it closely in order to understand both the overarching themes, and the subtle nuances;
not just telling the students to take notes on a lecture, but giving them the tools to do
that effectively; and not just telling a student to study for a test, but advising them on
how to manage their time and incorporate strategies for success. Close reading and text30









based discussions are of particular importance since they align to the Common Core
College and Career Anchor Standards.
College Level Analytical Writing: In order to prepare students for the demands of
college-level writing, teachers scaffold instruction to produce writing products that meet
the Common Core Writing Anchor Standards of writing for argumentation, writing to
inform or explain, and writing to convey experiences. Students learn claim-based writing
through a variety of techniques. As per Common Core Anchor Standard 10, students
routinely incorporate writing throughout each discipline and content area, while focusing
on task, purpose and audience.
Academic Discourse: Students possess the habits of mind to engage in intellectual
strategies related to intellectual openness, inquisitiveness, interpretation, and precision
and accuracy to the point of automaticity. Through formalized Math Number Talks,
Shared Math Tasks, and Building Consensus group talks in the early grades, students
gain the competencies and habits of Socratic dialogue. They learn the academic language
necessary to participate in a scholarly discussion and how to listen actively and interpret
responses. Students consistently practice the tools needed to participate in college-level
discussions according to the Common Core Listening and Speaking Standards. These
skills include formulating an argument, relating evidence gained from the text to support
an argument, drawing on past experiences, correlating previous readings in the class with
the current topic of the discussion, and evaluating other speakers’ point of view,
reasoning and rhetoric. Linguistic patterns are also incorporated on daily anchor charts
in teacher’s lessons to give structure to all learners’ vocabulary and academic discourse
in the classroom.
Backwards Mapping to College Standards: Prior to the adoption of the Common Core
Standards, ICEF had already adopted practices of backwards mapping and determining
which college-going skills, habits and behaviors are necessary for success. ICEF has also
created priority standards that are essential that that particular grade level to help them
prepare for the next grade. These same key measures are integral components on teacher
evaluations as reflected on the Teacher Effectiveness Framework based on Danielson’s
Framework for Effective Teaching. The Framework, which was developed when ICEF
was part of The College Ready Promise, focuses on three pedagogical priorities – College
Readiness, Cognitive Engagement and Constructivism. These pedagogical priorities
align with the Common Core Standards and aim to develop classrooms in which teachers
facilitate instruction and students take ownership of their own learning. Instruction is
aligned to the Common Core Standards and students are given multiple opportunities to
think critically, analyze text, provide evidence-based claims and apply conceptual
mathematical skills to solve problems. ICEF teachers act as guides and facilitators in
this learning process.
Technology Readiness through a Workshop Model: A Workshop Model combines
online delivery of educational content with the best features of classroom interaction and
live instruction to personalize learning, allow thoughtful reflection, and differentiate
instruction from student-to-student across a diverse group of learners. This model is
proving highly effective in helping schools address the struggles of student achievement,
limited resources, and the expectations of 21st century learners. ICEF’s approach to
online learning systems through a workshop model uses carefully selected technologybased instructional programs that allow the teacher to maximize impact on students by
streamlining tasks such as formative assessment, remedial intervention, and independent
skills practice. This frees the teacher to focus on the aspects of instruction that only a
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trained teacher can accomplish: the building of higher order thinking skills, and cognitive
engagement.
In addition, IIECA also believes that learning best occurs when schools focus on educating the
whole child, specifically in the areas of Academics, Arts and Athletics:
 In Academics, students engage in learning experiences based on the California Common
Core State Standards (CCSS). Learning experiences include critical and analytic thinking,
problem solving, written and oral expression and the use of technology. Quality teaching
and learning takes place through the implementation of the ICEF Teacher Effectiveness
Framework, the adoption of Common Core aligned curriculum and strategies, intensive
professional development, and the ICEF-Wide Assessment system. Instructional
decisions are based on student performance data and teachers work closely in professional
learning teams to reflect on how best to meet the needs of students.
 For the Arts, students are given opportunities to express themselves through various
artistic disciplines – visual arts, drama, and dance focused on the California Arts
Standards. The Arts are also integrated into the general curriculum, to assist students
in acquiring content and to acquire a better understanding of an interrelated world.
IIECA hosts several family arts nights, sends students to field trips to experience music
and visual arts outside of school, and celebrates student participation in the arts. IIECA
has partnered with the Getty Museum and LACMA who provide our teachers with
extensive professional development on arts integration across the disciplines.
 In Athletics, IIECA uses the CA Physical Education standards as the foundation for our
PE curriculum, along with a focus on the importance of fitness and nutrition to develop
lifelong healthy habits. ICEF truly believes that healthy bodies develop healthy minds.
KEY PROGRAM ELEMENTS
IIECA students and staff are guided by core values and beliefs that reflect what we believe are the
best practices found in high performing schools that consistently produce well-educated students
prepared to enter and succeed in college. The following core values are instilled as guiding
principles throughout the entire ICEF organization:
 Workshop Instructional Model:
The IIECA Workshop Instructional Model in the ELA classroom allows for authentic, daily
practice of reading and writing for our students. This model also incorporates intervention
and enrichment opportunities during conferring sessions. Within these times, teachers are
able to individualized learning for students, provide models and scaffolds, and remediate or
advance student learning. This model provides a framework for teachers to understand and
respond to their students’ individual needs.
 PBIS
 Establishes clear and high expectations for student behavior
 Provides behavior supports and a positive social culture needed for all students to achieve
social, emotional, and academic success
 Full-Time Counselor and Counseling Intervention Aide supports social emotional wellbeing of students, SEL professional development for teachers, and the implementation of
PBIS.
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School-wide data tracking is an on-going process of analyzing a specific set of data points
at the school leader-level, teacher-level, and student-level. The IIECA data tracking
supports a culture of goal setting and continued growth.
ICEF Core Values:
Community: We will create, grow and support a unified community where we are
passionate about the success of our students.
Diversity: We will respect diversity while using our differences to drive innovative
practices that unite us all.
Empowerment: We will empower our stakeholders to be efficient and effective in
delivering the highest quality services for our students.
Accountability: We will develop a culture of integrity where we hold ourselves and each
other accountable for our actions and behavior with our students, our parents, and our
stakeholders.
Communication: We will provide clear, effective, and timely communications within our
organization and in our business dealings.
Safety: We will insure a learning environment where students, parents, visitors, and staff
feel supported and secure.
Collaboration: We will make ICEF an enjoyable workplace of professionals where we
actively share responsibility, celebrate successes, learn from failures, and work together
for the success of all.

WHAT IT MEANS TO BE AN EDUCATED PERSON IN THE 21ST CENTURY
An educated person of the 21st Century must be highly proficient in problem-solving, critical
inquiry, analytical thinking, writing, interpersonal relations and the use of technology. Many
researchers and writers have addressed the notion that many of the vocationally oriented skills and
practical knowledge learned by middle and high school students today will be obsolete by the time
these students enter the workforce. (Kalantzis and Cope, 2005; Smith, 2012.) Thus secondary
students today must become dedicated to lifelong learning; understand how to be a self-directed
learner; and embrace the reality of an ever-changing world, and we believe that this preparation
begins at the primary level. By having these skills, we are preparing students to be college and
career ready.
While a 21st century learning needs deep core subject knowledge, it also is crucial that today’s
schools provide students with a range of “soft skills,” which include “the ability to use knowledge,
facts, and data to effectively solve workplace problems” (US Dept. of Labor,
www.dol.gov/odep/pubs/fact/softskills.htm). Creativity, communication, and critical thinking
required to solve complex problems are crucial for success. The integration of content knowledge
with these skills better prepares students for college as well as the workforce; solving complex
problems in the new global economy requires systems thinking within themes that will drive our
communities forward. These themes include health, civic, financial, and environmental literacy in
a global context. Beyond these skills, a 21st Century learner effectively applies technology to
navigate media to access and evaluate information while also being equipped with the management
skills to meet goals and handle projects that require cognitive proficiencies beyond the basics of
reading, writing, and mathematics.
IIECA will enable students to become self-motivated, competent and life-long learners by
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accomplishing two main goals. First, the program seeks to bring all student achievement to grade
level or above. If students are on target academically and learn key life lessons such as
perseverance, persistence and courage, they will be more likely to succeed. Second, IIECA seeks
to develop each student’s analytical and critical thinking skills. This is the key ingredient in lifelong learning.
Therefore, IIECA teachers must give students opportunities for hands-on learning in addition to
direct instruction so that students gain first-hand experience to solve problems. At IIECA,
students will become proficient and master the Common Core State Standards for their grade level
while being immersed in a rigorous program based on the principles of learning, organizing for
effort, clear expectations, accountable talk, academic rigor, fair and credible evaluations,
recognition of accomplishments, socializing intelligence, learning as apprenticeship, and selfmanagement of learning.
INSTRUCTIONAL DESIGN
All IIECA students will participate in rigorous, relevant, and coherent standards-based instruction
that supports the achievement of the academic standards and the expected school-wide learning
results. IIECA understands the importance of utilizing research-based instructional practices to
promote student achievement. Teachers employ whole group instruction, small group instruction,
one-on-one instruction, independent work, and small group collaboration to meet the varying
needs of our students. IIECA and ICEF believe that Academic Excellence is achieved when
students are engaged in rigorous and relevant learning experiences that promote discourse, inquiry,
and the application of critical thinking skills.
Every student has a small learning environment that focuses in an enriched, standards-based
curriculum. We create small communities of learning where stable, close, mutually respectful
relationships with adults and peers are considered fundamental for intellectual development and
personal growth. A combination of small-and large-group instruction will be utilized to deliver
the instruction. Formal and informal data is collected frequently to guide teachers in creating next
steps in whole group, small group, and one-on-one instruction. This environment affords
educators the ability to provide learning experiences that are differentiated to meet individual
student needs.
Our instructional program is founded on core beliefs detailed in Dr. Lauren Resnick’s acclaimed
Principles of Learning, that achievement is not limited by “aptitude” or background such as socioeconomic status, race/ethnicity, English language fluency or other “risk factors.” Rather, we know
that through hard work and engagement, all children can achieve rigorous, comprehensive learning
objectives. Dr. Lauren Resnick’s Nine Principles of Learning, based on decades of learning
research and widely implemented in highly effective schools, are designed to foster learningoriented goals in ways that promote effort. The nine principles include:
Organizing for Effort
An effort-based school replaces the assumption that aptitude determines what and how much
students learn with the assumption that sustained and directed effort can yield high
achievement for all students. Everything is organized to evoke and support this effort, to send
the message that effort is expected and that tough problems yield to sustained work. All students
are taught a rigorous curriculum, matched to the standards, along with as much time and expert
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instruction as they need to meet or exceed expectations.
Clear Expectations
If we expect all students to achieve at high levels, then we need to define explicitly what we expect
students to learn. These expectations need to be communicated clearly in ways that get them "into
the heads" of school professionals, parents, and the community and, above all, students themselves.
Fair and Credible Evaluations
If we expect students to put forth sustained effort over time, we need to use assessments that
students find fair; and that parents, community, and employers find credible and provide credible
evaluations of what individual students know and can do.
Recognition of Accomplishment
If we expect students to put forth and sustain high levels of effort, we need to motivate them by
regularly recognizing their accomplishments. Clear recognition of authentic accomplishment is a
hallmark of an effort-based school. Recognition of accomplishment can be tied to opportunity to
participate in events that matter to students and their families.
Academic Rigor in a Thinking Curriculum
Thinking and problem solving will be the "new basics" of the 21st century. But the common idea
that we can teach thinking without a solid foundation of knowledge must be abandoned; so must
the idea that we can teach knowledge without engaging students in thinking. Knowledge and
thinking are intimately joined. This implies a curriculum organized around major concepts that
students are expected to know deeply. Teaching must engage students in active reasoning about
these concepts. In every subject, at every grade level, instruction and learning must include
commitment to a knowledge core, high thinking demand, and active use of knowledge.
Accountable Talk
Talking with others about ideas and work is fundamental to learning. But not all talk sustains
learning. Accountable Talk seriously responds to and further develops what others in the group
have said. It puts forth and demands knowledge that is accurate and relevant to the issue under
discussion. Accountable Talk uses evidence appropriate to the discipline (e.g., proofs in
mathematics, data from investigations in science, textual details in literature, documentary sources
in history) and follows established norms of good reasoning.
Socializing Intelligence
Intelligence is much more than an innate ability to think quickly and stockpile bits of knowledge.
Intelligence is a set of problem-solving and reasoning capabilities along with the habits of mind
that lead one to use those capabilities regularly. Intelligent habits of mind are learned through
the daily expectations placed on the learner. By calling on students to use the skills of intelligent
thinking—and by holding them responsible for doing so—educators can "teach" intelligence. This
is what teachers normally do with students they expect much from; it should be standard practice
with all students.
Self-Management of Learning
If students are going to be responsible for the quality of their thinking and learning, they need to
develop—and regularly use—an array of self-monitoring and self-management strategies. These
metacognitive skills include noticing when one doesn't understand something and taking steps to
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remedy the situation, as well as formulating questions and inquiries that let one explore deep levels
of meaning. Students also manage their own learning by evaluating the feedback they get from
others; bringing their background knowledge to bear on new learning; anticipating learning
difficulties and apportioning their time accordingly; and judging their progress toward a learning
goal. These are strategies that good learners use spontaneously and all students can learn through
appropriate instruction and socialization. Learning environments should be designed to model and
encourage the regular use of self-management strategies.
Learning as Apprenticeship
For many centuries, most people learned by working alongside an expert who modeled skilled
practice and guided novices. This kind of apprenticeship allowed learners to acquire complex
interdisciplinary knowledge, practical abilities, and appropriate forms of social behavior. Much of
the power of apprenticeship learning can be brought into schooling by organizing learning
environments so that complex thinking is modeled and analyzed, and by providing mentoring and
coaching as students undertake extended projects and develop presentations of finished work, both
in and beyond the classroom. (Source: University of Pittsburg, Institute for Learning)
Our Instructional Model focuses the following research-based practices:


The Workshop Model - The Workshop Model is method of writing and reading
instruction that was developed from the early work of Donald Graves (Teachers and
Children at Work (1983), and Lucy Calkins with the Teachers College Reading and
Writing Project at Columbia University. This method of instruction focuses on the goal
of fostering lifelong readers and writers by:






Using the teacher to serve as the model of what good readers and writers do,
Giving students the time and space to actually read and write independently
every day,
Coaching students to apply writing and reading strategies effectively,
Building classroom communities focused on literacy, and that support the
development of healthy attitudes towards reading and writing, and
Giving students the regular opportunity to discuss the techniques they are
incorporating into developing themselves to be proficient readers and writers.

Individualizing instruction is the cornerstone of The Workshop Model. Conferring with
readers and writers daily provides teachers with actionable, formative assessment data, and
allows them to differentiate for the needs of small groups and individuals. By utilizing this
instructional practice, teachers are able to not only address the rigor of the Common Core
Standards, but also provide the scaffolds students need to meet/exceed standard
expectations, and grow into fluent readers and writers.
Workshop is a predictable structure that supports building classroom communities focused
on literacy. Within the workshop classroom teachers:
 Model reading and writing in front of students
 Have students spend time engaged in independent reading and writing
 Have students share writing and reading strategies with partners and/or the whole
class
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Confer with students, guiding their reading and writing and teaching them skills
and strategies

The workshop structure is made up of the Mini-Lesson, Work Time and Share
Time. The Mini-Lesson is where the teacher teaches the students a skill or strategy
through demonstration and direct instruction. Work Time is when the students are
reading and writing and directly applying the lesson they just learned. This is also when
teachers conduct small group and individual conferences with students. Share Time is
when students have the opportunity to share with the rest of the class how they used the
skill or strategy just learned or reinforced in the mini-lesson.


Standards-Based Grading - Standard-based grading and reporting refers to a set of
practices where teachers grade students based on their level of independent mastery of
content standards and then provide this information to students and parents with
feedback with the aim of supporting student growth and achievement.
As noted by Guskey and Jung (2013) content standards are created and published so that
students, parents, teachers and others know the "knowledge, skills, abilities, and
dispositions" that students should acquire and develop while in school (p. 98). Guskey and
Jung (2013) go on to point out that standards usually include two parts: what we want
students to know and what we want students to do (p. 91).
In standards-based grading and reporting system, teachers pay special attention to not only
grading students according to the specific standards they want to measure, but also in
providing information to parents and students and others that to show student progress on
these specific standards. In other words, a student in this type of system should receive
regular feedback and information on their progress related to specific standards.



Effective Feedback - Citing a number of different studies, Douglas Reeves (2013) notes
the impact that effective feedback can have on student achievement in writing that “based
on the preponderance of the evidence from multiple studies in many cultural
settings,...feedback is not only more important than most other instructional
interventions, it is also more important than socioeconomic status, drug use, nutrition,
exercise, anxiety, family structure, and other factors that many people have claimed are
overwhelming.” He goes on to write that “when it comes to evaluating the relative
impact of what teachers and educational leaders do, the combined use of formative
evaluation and feedback is the most powerful combination that we have.”

The more we know about where our students are, the more effective we will be in providing them
with information to help them get to where they need to be. At IIECA, we have defined our purpose
in grading as follows: The purpose of grading is to provide students, parents, and educators
information about the extent to which a student has met standards-driven learning goals, based on
evidence from learning tasks that measure mastery, so that this information can be used to guide
students, parents and educators towards improvements. Because of the fact that a standards-based
grading system leads teachers, students and parents to focus on specific standards, and makes it
easier for them to identify how students can make progress in meeting these standards, we believe
it is the best system for meeting this purpose.
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Because students are graded specifically on their ability to master specific standards in a standardsbased system, teachers and educational leaders are required to truly define what levels of mastery
look like for each standard measured. IIECA teachers and educational leaders do this by first
identifying the standards we will teach and measure. These standards are then mapped out, in
terms of when teachers will teach and assess them, for the entire year, for each grade level. Special
attention is paid to identifying "priority standards" that teachers should focus more time and
attention to. Finally, common assessments are created and made available so that teachers not only
share expectations for level of mastery on standards, but also common instruments to measure that
level of mastery.
PEDAGOGICAL STRATEGIES
At IIECA, a student's grade should reflect the extent to which a student has reached independent
mastery of content standards. When teachers plan for instruction, they should begin with the
standards, and then create objectives, assessments, and learning experiences that align with the
standard. With this in mind, the grades that will constitute the bulk of a student's final grade will
be grades on which the student works alone, and has an opportunity to demonstrate whether or
not they have truly mastered the standards they are focusing on. This should include, for example,
periodic quizzes and unit assessments, performance tasks, individual presentations of learning, inclass timed writing prompts, or assessments of learning from a group or other project.


Gradual Release of Responsibility - The gradual release of responsibility in teaching
ensures that the cognitive load shifts from the teacher-as-model, to join responsibility to
independent practice and application by the learner (Pearson and Gallagher, The Gradual
Release of Responsibility Model of Instruction, 1983). Through the process of gradual
release, students assume responsibility for their learning and become independent
learners. According to Fisher and Frey, one component necessary to assuming this
responsibility for learning is to provide students with opportunities to collaborate and
engage with their peers before fully releasing independent learning. This model of
teaching structures lessons to an “I do, we do it together, you do it together, and you do
it alone” approach (Fisher, D. and Frey, N Better Learning Through Structured Teaching,
2008).



8 Effective Mathematics Teaching Practices - The National Council of Teachers of
Mathematics outlines the essential components of a high-quality school mathematics
program. It emphasizes the need for well-prepared and well-supported teachers and
administrators, and it acknowledges the importance of a carefully organized system for
assessing students’ learning and a program’s effectiveness. The 8 Effective Mathematics
Teaching Practices are a coherent set of instructional practices that IIECA teachers
incorporate into their planning of math instruction and student experiences. (Principles
to Actions: Ensuring Mathematical Success for All, 2002) These practices include:


Establish Mathematics Goals to Focus Learning. Effective teaching of
mathematics establishes clear goals for the mathematics that students are learning,
situates goals within learning progressions, and uses the goals to guide instructional
decisions.
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Implement Tasks that Promote Reasoning and Problem Solving. Effective
teaching of mathematics engages students in solving and discussing tasks that
promote mathematical reasoning and problem solving and allow multiple entry
points and varied solution strategies.
Use and Connect Mathematical Representations. Effective teaching of
mathematics engages students in making connections among mathematical
representations to deepen understanding of mathematics concepts and procedures
and as tools for problem solving.
Facilitate Meaningful Mathematical Discourse. Effective teaching of
mathematics facilitates discourse among students to build shared understanding of
mathematical ideas by analyzing and comparing student approaches and arguments.
Pose Purposeful Questions. Effective teaching of mathematics uses purposeful
questions to assess and advance students’ reasoning and sense making about
important mathematical ideas and relationships.
Build Procedural Fluency from Conceptual Understanding. Effective teaching
of mathematics builds fluency with procedures on a foundation of conceptual
understanding so that students, over time, become skillful in using procedures
flexibly as they solve contextual and mathematical problems.
Support Productive Struggle in Learning Mathematics. Effective teaching of
mathematics consistently provides students, individually and collectively, with
opportunities and supports to engage in productive struggle as they grapple with
mathematical ideas and relationships.
Elicit and Use Evidence of Student Thinking. Effective teaching of mathematics
uses evidence of student thinking to assess progress toward mathematical
understanding and to adjust instruction continually in ways that support and extend
learning.



Learning Target - The most effective teaching and most meaningful student learning
happen when teachers design the right learning target for that day’s lesson and use it
along with their students to aim for and assess understanding (Moss, C.M, and
Brookhart, S.B., Learning Targets: Helping Students Aim for Understanding in Today’s
Lesson, 2012). Learning targets guide learning and help students understand the purpose
of each lesson. Students are expected to achieve each learning target by the end of each
lesson. Learning targets can then be used in planning instruction by providing
information about what is important to learn, how the student will demonstrate that
learning and what will count as evidence of mastery. Learning targets are written and
displayed in student –centered language to promote metacognition and student selfmonitoring while taking ownership of their learning. Learning targets are outlined in
our ICEF Instructional Guides for all identified “priority standards.”



Use Inquiry and Phenomena-based Instruction in Science - A key aspect of the IIECA
curriculum is our focus on integrated and explicit science instruction. In teaching
students to think like scientists we hope to improve their overall inquiry and critical
thinking skills, and consider critical criteria in written, graphical expression, oral, and
digital forms of communication. Students will explore different ways to solve problems
and meet challenges and use an engineering design process to evaluate and revise
products to make them more reliable or practical for everyday usage.
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By centering science education on phenomena that students are motivated to explain, the
focus of learning shifts from learning about a topic to figuring out why or how something
happens. For example, instead of simply learning about the topics of photosynthesis and
mitosis, students are engaged in building evidence-based explanatory ideas that help
them figure out how a tree grows. Anchoring learning in explaining phenomena supports
student agency for wanting to build science and engineering knowledge. Students are
able to identify an answer to "why do I need to learn this?" before they even know what
the “this” is. By exploring phenomena, students have opportunities to apply science and
engineering practices and to build their own larger scientific conceptions and
identities. (Grant, M., Fisher, D. & Lapp, D. (2014) Teaching Students to Think Like
Scientists, and National Science Foundation - Using Phenomena in NGSS-Aligned Lessons and
Units 2016).


Optimize Engaged Time/Time on Task - The more time students are actively
participating in instructional activities, the more they learn. At IIECA, students have
plenty of opportunities to get involved and lose themselves in productive, positive work.
This leaves them little time to engage in counterproductive behaviors. Once they start
behaving as contributing members of the class, they also start thinking of themselves as
positively engaged and enthusiastic students as well. Our teachers use explicit techniques
to maximize instructional time, such as Do Now, 100 Percent, On Your Mark, and Tight
Transitions (Lemov, D. Teach Like a Champion, 2010).



Productive Group Work and Cooperative Learning - IIECA instructional methods also
involve cooperative experiences where students interact. Robert E. Slavin (1995) has
shown cooperative learning can be effective for students at all academic levels and
learning styles. Cooperative learning involves student participation in small-group
learning activities that promote positive interactions and are most effective when
students “have an interesting well-structured task such as a set of discussion questions
around a story they just read, producing a cognitive map of the story, or inventing a
puppet show to highlight character traits" (Calderon, 2001, p. 280). Student
accountability and responsibility is shared through learning goals that incorporate tasks
for all students to engage in productive group learning (Frey, Fisher, Everlove,
Productive Group Work: How to Engage Students, Build Teamwork and Promote
Understanding, 2009). Productive Group Work and cooperative grouping may include,
reciprocal teaching, study groups, literature circles, projects, jigsawing, or class
presentations. EL students can benefit from face-to-face verbal interactions, which
promote communication that is natural and meaningful (Johnson, Johnson & Holubec,
1994; Kagan, 1994).



Critical Thinking and Problem Solving - IIECA’s core academic program utilizes
research-based instructional practices and promotes artistic, scientific, and mathematical
literacy, as well critical thinking and problem-solving skills. Teachers use a variety of
strategies to plan for instruction as to elicit students’ thinking (e.g. Webb’s Depth of
Knowledge, Bloom’s Revised Taxonomy, and Hess’ Cognitive Rigor Matrix) as well as
Close Reading where students are tasked with ‘diving deeper’ into text to critically
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analyze details, structure, and patterns to develop a precise and high-level understanding
of text (Lehman C. & Roberts, K., Falling in Love with Close Reading, 2014).


Scaffolded Instruction - IIECA teachers provide support, structure, and guidance during
instruction promotes academic success, and systematic fading of this support encourages
students to become more independent learners. Teachers provide models of expected
student outcomes, use think-alouds, tap into prior knowledge, give time to talk, pre-teach
vocabulary, and use a variety of visual aids and graphic organizers (Teacher Effectiveness
Framework based on Charlotte Danielson’s Framework for Effective Teaching, 2010).
Teachers also ask scaffolded questions that require more complex and critical thinking
and require responses from lots of students (Fisher, D. & Frey, N. (2007) Checking for
Understanding).



Developing “Habits of Mind” - Conley outlines the “habits of mind” that students need
to have to succeed in college (and beyond), including critical thinking, analytical
thinking, and problem solving; an inquisitive nature; willingness to accept critical
feedback; openness to possible failures; and the desire to cope with frustrating and
ambiguous learning tasks. Additionally, students must be able to express themselves in
written and oral form, to discern the applicability and credibility of information, to draw
inferences and reach conclusions independently, and use technology as an effective tool
to assist the learning process. In order to help students develop these critical skills, not
only must the curriculum be intellectually coherent, it needs to articulate with college
curricula if the “gap” is to be closed. Conley describes a set of steps designed to create an
intellectually coherent college preparatory curriculum, including creating exit standards,
critically auditing and reviewing the entire curriculum, and determining what an
intellectually coherent program of study would look like. This leads to an environment
in which teaching and learning are more systematic, more purposive, and more focused.
He believes that the “tool for determining when students are ready to move on will be
academic content standards and measures of how well students have mastered specific
standards.” (Conley, D. (2008). College Knowledge; What it Really Takes for Students to
Succeed and What We Can Do to Get Them Ready.)

TRANSITIONAL KINDERGARTEN
IIECA (IIECA) shall comply with all applicable requirements regarding transitional kindergarten.
For purposes of admission to IIECA, transitional kindergarten shall be considered a part of
kindergarten, and therefore students enrolled in transitional kindergarten at IIECA shall be
considered existing students of IIECA for purposes of IIECA’s admissions, enrollment and lottery.
The goal of Transitional Kindergarten is to ensure students are ultimately prepared to meet the
Common Core standards for Kindergarten at the end of their two-year program. This is
accomplished through an emphasis on developing oral language skills and providing integrated
experiences in language and literacy, mathematics, physical development, the arts, science, social
studies, and integrated English Language Development.
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CURRICULUM
IIECA has adopted and implemented CA Standards aligned curricular and instructional materials
across all disciplines that is grade level appropriate. The following is a description of our curricular
program by subject.
ENGLISH LANGUAGE ARTS
The Common Core State Standards serve as the foundation for the English-Language Arts
curriculum, in order to ensure that students are equipped with college and career ready skills.
IIECA implements a Balanced Literacy approach to English Language Arts instruction. Students
participate in daily readers’ and writers’ workshop lessons, phonics/word study lessons, as well as
guided reading groups. Through this approach, students are guaranteed ample time to actually
read and write at their independent level after having been instructed in a short teacher minilesson. Teachers then conference with multiple students, helping to pinpoint areas of strength and
success as well as guide students forward as they read and write. During guided reading groups,
teachers meet with several students at their instructional reading level to work on targeted reading
skills. These skills are specially chosen to move students forward through the reading levels. The
focus of a classroom using a Balanced Literacy model is to offer explicit instruction as well as
abundant time to actually apply the skills learned under the guidance of the teacher.
Each Reading and Writing Unit of Study is tied to specific outcomes aligned to the California
Common Core State Standards.
Reading Learning Outcomes:
Grade
TK/K







Grade 1






Student will develop concepts of print, phonemic awareness, phonics,
and story knowledge to support their approximations of reading.
Students will use “pointer power” to tap each word, check that their
reading makes sense, and note words they know “in a snap.” They’ll
build their repertoires of strategies to search for meaning, use picture
clues, and use the sound at the first letter of a word to help them read.
Students will apply strategies to look for patterns and to use their
knowledge of letters and sounds to read tricky words. Students will
understand the importance of thinking and talking more deeply about
books.
Students will become independent and avid readers of fiction and
nonfiction.
Students will draw on all the good habits they learned in Kindergarten
to preview books and to tackle challenges as they read.
Students will learn strategies for reading nonfiction text. Students
will learn and apply comprehension strategies such as previewing,
predicting, noticing text structures, and synthesizing information from
multiple sources (the picture, the print, the text boxes).
Students will read increasingly complex text. Students will expand
their word-solving strategies and learn to monitor for meaning.
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Grade 2



Students will learn to study texts carefully, and think deeply about
messages found in texts and about author’s craft.



Students will work to develop their reading fluency and
comprehension. They will learn strategies to tackle complex words.
This includes breaking words apart and using context clues to
determine meaning.
Students will compare and contrast information across texts. Students
will
Students will explore figurative language and comprehension
strategies to support students with capturing the overall meaning in
one part of the text, and carry that forward as they read longer, more
complicated books.
Students will learn to study texts carefully, and think deeply about
messages found in texts and about author’s craft.





Grade 3







Grade 4







Grade 5



Students will learn to check comprehension and use fix- up strategies
when they’ve lost the thread of the story.
Students will learn strategies for tackling multisyllabic words,
figurative language, and more complex sentences.
Students will learn to take in long stretches of text and read with
fluency. Students will construct mental summaries of the text,
identifying the main ideas and supporting information and apply what
they’ve learned in narrative nonfiction texts.
Students will make predictions about characters, considering the big
lessons that characters learn and how those lessons relate to the larger
message the story conveys.
Students will delve into complex texts and see significance in details.
They will study the complexity of characters and the themes those
characters advance.
Students will learn that expository texts are organized into text
structures and that they can use their knowledge of structures to
figure out what’s important. Students will study tone and craft,
practice close reading, and evaluate sources for credibility.
Students will learn about different text structures and how to support
their answers using evidence from the text.
Students will practice reading analytically, synthesizing complicated
narratives, comparing and contrasting themes, and incorporating
nonfiction research into their reading.
Students will learn strategies to think across fiction and nonfiction,
across story and history, and across books they have read.
Students will draw on their repertoire of close reading strategies, to
find how story elements interact and to identify details that connect to
big ideas.
43






Students will learn to read more analytically and notice how different
authors develop the same theme in different texts.
Students will read more complex high-interest nonfiction texts.
Students will investigate the ways nonfiction texts are becoming more
complex, and they’ll learn strategies to tackle these new challenges.
Students will analyze arguments to study a debatable issue. Students
will develop deeper questions and ideas, and engage in more
complicated conversations.
Students will further develop higher-level thinking skills to study how
authors develop characters and themes over time.

Phonics and Word Study Learning Outcomes:
Grade TK-2









Grade 3-5








Students will develop phonological awareness and skills by focusing on
a new/reviewed sound, phoneme, digraph, and grapheme.
Students will blend phonemes together.
Students will improve reading by providing a solid foundation of letters
and sounds.
Students will experiment with phonics focusing on skills with
syllabication, rhyming, and phoneme replacement.
Students will make a connection between phonics and writing with the
practice of dictation.
Students will read stories/decodables with words that follow the
phoneme pattern of the lesson.
Students will practice high frequency words daily.
Students will sort various words by a variety of affixes (prefixes and
suffixes).
Students will define commonly used affixes (prefixes and suffixes).
Students will study common Latin and Greek roots
Students will be able to analyze unknown words by using their
knowledge of roots and affixes.
Students will develop content-rich vocabulary.
Students will practice high frequency words daily.

Guided Reading Learning Outcomes:
A-D






Readers are beginning to learn how print works and to construct the
alphabetic principle (relationship between letters and sounds).
Readers will search for and use information from pictures and use
simple language structures to read very simple sentences.
Readers will acquire high frequency words that they can read in every
context.
Readers firm up voice-print match while reading texts up to six lines
of text.
44




E-J















K-M







N-P




Readers use text and pictures to construct the meaning of stories and
nonfiction texts.
Readers can distinguish stories from factual texts.
Readers can solve one-two syllable words.
Readers encounter texts that usually have a minimum of 8 lines of
print on most pages.
Readers rely more on the print, rather than the pictures of the stories
to derive predictions.
Readers read effortlessly, without pointing, bringing in the finger only
occasionally at difficulty.
Readers build implicit knowledge of the characteristics of different
genres and infer feelings and motives.
Readers recognize and use inflectional endings, plurals, contractions,
and possessives.
Readers encounter dialogue among multiple characters and can change
intonation based on quotations.
Readers can notice character attributes and infer their feelings.
Readers begin to use academic language to talk about texts.
Readers solve multisyllabic words.
Readers begin to use silent reading.
Readers begin reading easy illustrated chapter books.
Readers process texts with multiple characters and episodes.
Readers learn new content from nonfiction texts and notice when a
writer uses underlying structures such as description, temporal
sequence, question and answer, and chronological sequence.
Readers process a wide range of genres (realistic fiction, animal
fantasy, traditional literature, some simple biographies, expository
nonfiction, and other informational texts).
Readers solve many content-specific words and some technical words
in informational texts.
Readers process easy chapter books including some series books, with
more sophisticated characters and few illustrations, as well as short
informational and fiction books.
Readers begin to recognize themes across texts and they understand
some abstract ideas.
Readers can process sentences of varying complexity that may contain
prepositional phrases, introductory classes, and lists of nouns, verbs, or
adjectives.
Readers will process a wide range of fiction and nonfiction genres in a
variety of forms including picture books, series books, chapter books
(some with sequels), poems, plays, and graphic texts.
Students develop preferences as readers.
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Q-S











T-V







Readers slow down to solve words or search for information and then
resume normal pace; there is little overt problem solving.
Readers continue to expand knowledge of the characteristics of genre
and can articulate them.
Fiction narratives are straightforward but have plots with multiple
episodes and characters who develop and change over time.
Readers solve new vocabulary words, some defined in the text and
others to be derived from context or reference tools.
Readers automatically read and understand a wide range of genres,
including science fiction and other more complex fantasy works,
biography, autobiography, memoir, and hybrid text that blend more
than one genre in a coherent whole.
Fiction narratives are usually straightforward but have elaborate plots
and some variation. There are many complex and multidimensional
characters who develop and change over time.
Readers understand perspectives different from their own as well as
settings and people far distant in time and space.
Readers read and understand texts in a variety of layouts as well as
fonts and print characteristics and consistently search for information
in illustrations and increasingly complex graphics.
Readers experience some variation in narrative structure (for example,
flashbacks or change in narrators.)
Readers are challenged by many longer descriptive words and by
content specific and technical words that require using embedded
definitions, background knowledge, and understanding of text features
such as headings, subheadings, and call-outs.
Settings challenge readers to understand to understand perspectives
far from their own experience; through reading, they learn about other
cultures, languages, and histories.
Readers will process a very wide range of genres, and many texts will
be longer with many lines of print on each page, requiring readers to
sustain attention to remember information and connect ideas over an
extended period of time (as much as a week or more).
Readers are challenged by many longer descriptive words and by
content-specific and technical words that require using embedded
definitions, background knowledge and reference tools.
Readers search for and use information in an integrated way, using
complex graphics and texts that present content requiring background
knowledge.
Complex or “high” fantasy as well as myths, legends, epics, ballads, and
symbolism offer added challenge. Some content requires readers to call
on emotional and social maturity for understanding.
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Writing Learning Outcomes:
Grade
TK/K







Grade 1








Grade 2









Grade 3





Students will approximate writing by drawing and labeling.
Students will write labels for pictures using and the letters and words.
Students will write true stories.
Students will craft petitions, persuasive letters, and signs that rally
people to address problems in the classroom, the school, and the world.
Students will begin to write informational how-to texts on a procedure
familiar to them.
Students will take the everyday events of their lives to write focused,
well-structured stories.
Students will learn to develop characters by making them talk, think,
and interact.
Students will write narrative text that incorporate action, dialogue,
and feelings.
Students will write informational text that incorporate pictures, charts,
domain-specific vocabulary, and craft moves.
Students will create persuasive reviews —TV show reviews, ice cream
flavor reviews, and book reviews.
Students will write persuasive reviews that hook the reader, clearly
express the writer’s opinion, and bolster their argument in convincing
ways.
Students will engage in the writing process by planning and
organizing information, writing drafts, revising and editing work, and
creating a final published piece.
Students will create engaging narratives by stretching out small
moments and writing in detail.
Students will learn to use visualization and figures of speech to make
their writing more clear and powerful.
Students will write focused informational compositions.
Students will write focused informational compositions that
incorporate pictures, charts, domain-specific vocabulary and craft
moves.
Students will write focused persuasive compositions.
Students will learn to read closely and gather evidence from texts to
craft persuasive arguments.
Students will engage in the writing process by planning and
organizing information, writing drafts, revising and editing work, and
creating a final published piece.
Students will write focused, engaging narrative compositions.
Students will compose narrative text that incorporates developed
believable characters with struggles, motivations, and rich stories to
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Grade 4










Grade 5










tell.
Students will write focused persuasive compositions.
Students will learn the value of organization and form as they read
closely to gather evidence to support and express an opinion on topics
they know well.
Students will write focused informational compositions.
Students will learn foundational strategies through content, topics, and
mentor texts.
Students will write informational text, that incorporate researched
information regarding a topic, photos/illustrations, charts/graphs, and
content specific vocabulary.
Students will engage in the writing process by planning and
organizing information, writing drafts, revising and editing work, and
creating a final published piece.
Students will write focused narrative compositions.
Students will compose narrative text that incorporates developed
believable characters with struggles, motivations, and rich stories to
tell.
Students will write focused persuasive compositions.
Students will learn the value of organization and form as they gather
evidence to support and express an opinion on topics they know well.
Students will write focused informational compositions.
Students will learn foundational strategies through content, topics, and
mentor texts.
Students will write informational text, that incorporate researched
information regarding a topic, photos/illustrations, charts/graphs, and
content specific vocabulary.
Students will engage in the writing process by planning and
organizing information, writing drafts, revising and editing work, and
creating a final published piece.
Students will write focused narrative compositions focused on a
specific theme.
Students will compose narrative text that incorporates developed
believable characters with struggles, motivations, and rich stories to
tell.
Students will write focused persuasive compositions.
Students will learn the value of organization and form as they gather
evidence to support and express an opinion on topics they know well.
Students will write focused research reports on a historical event,
using primary source documents, maps, and timelines.
Students will learn foundational strategies through content, topics, and
mentor texts.
Students will write informational text, that incorporate researched
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information regarding a topic, photos/illustrations, charts/graphs, and
content specific vocabulary.

MATHEMATICS
The Mathematical Practices from the CA Common Core Math Standards serve as the foundation
for the Math Curriculum at IIECA. Students are expected to: (1) Make sense of problems and
persevere in solving them, (2) Reason abstractly and quantitatively, (3) Construct viable
arguments and critique the reasoning of others, (4) Model with mathematics, (5) Use appropriate
tools strategically, (6) Attend to precision, (7) Look for and make use of structure, and (8) Look
for and express regularity in repeated reasoning.
IIECA currently has adopted SWUN Math as a resource for math instruction. The SWUN Math
Lesson Design carefully matches the eight required shifts in the Standards of Mathematical
Practice, and inherently includes a gradual release of responsibility to students. Central to our
instructional approach is the belief that, in addition to performing accurate calculations, students
must also be able to articulate their math reasoning in order to achieve true mastery of the content
standards. To that end, students rely on teachers to provide ample opportunities for successful
computational practice and the development of procedural fluency. In addition, teachers must
provide explicit instruction for students to develop proficiency with math vocabulary and fluency
with the language needed to explain their thinking.
K-2 Learning Outcomes
Domain

Kindergarten
Learning Outcomes

1st Grade Learning
Outcomes

2nd Grade Learning
Outcomes

Counting
and
Cardinality

Scholars build an
This domain is not part of This domain is not
understanding of
1st grade.
part of 2nd grade.
numbers by learning
their names and
counting in sequence
(not always beginning
at 1). They practice
counting objects and
identify how many (020) and begin
comparing numbers and
groups of objects (1-10).

Operations
and
Algebraic
Thinking

Scholars build
understand of addition
as putting together and
adding to, and their
understand of
subtraction as taking
apart and taking from.
They decompose

Scholars will deepen
understanding by
representing and solving
real world and
mathematical problems
involving addition and
subtraction. They will
add and subtract up to 3

Scholars will fluently
Add and subtract
within 20 using
various mental
strategies. They will
work with equal
groups of objects (up
to 20) to gain
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numbers less than or
equal to 10.

Number and Scholars work with
Operations numbers 11-19 to gain
in Base 10 foundations for place
value. They decompose
numbers 11-19 to build
their understanding of
the values and role of
tens and ones in making
larger numbers.

Measureme
nt and Data

Scholars will describe
and compare
measurable attributes.
They will classify
objects to count and
compare the number of
objects in each category.

whole numbers whose
total is less than or equal
to 20. They will apply
properties of operations
and understand the
relationship between
addition and subtraction.

foundations for
multiplication by
counting pairs and
making rectangle
arrays. They will
memorize the sum of
all two one-digit
numbers. Scholars will
extend their
understanding of
addition and
subtraction by
representing and
solving problems
within 100 and
working with
situations with
unknowns in all
positions.

Scholars extend the
counting sequence and
their understanding of
counting, reading and
writing numbers up to
120. They will continue
developing understand of
place value of tens and
ones. They will use their
place value understanding
and properties of
operations to add,
subtract and compare
numbers within 100.

Scholars will continue
to deepen
understanding of place
value by looking into
hundreds, tens and
ones. They will skip
count by 5s, 10s, and
100’s up to 1000. They
will extend their
understanding of
operations by adding,
subtracting and
comparing three digit
numbers. Scholars will
fluently add and
subtract within 100
and add up to four
two-digit numbers.

Scholars will deepen
understanding of
measuring by measuring
lengths indirectly and by
iterating length units.
They will tell and write
time in hours and half
hours. They will
organize, represent and

Scholars will extend
their understanding of
measurement by
estimating lengths in
various standard units
line plots to represent
lengths. They will use
a number lines to
represent numbers up
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Geometry

Scholars will identify
and describe shapes and
their relative position to
each other (above,
below, etc). They will
analyze, compare,
create, and compose two
and three dimensional
shapes.

interpret data up to three
categories.

to 100. They continue
to work with time and
money.

Scholars will deepen
understanding of shapes
by distinguish shapes by
different attributes. They
will continue to compose
two and three
dimensional shapes. They
will begin to partition
shapes into ½ and ¼
pieces and relate these to
the whole.

Scholars will extend
their reasoning with
shapes and their
attributes by drawing
shapes when given
specific attributes.
They will partition
rectangles into rows
and columns of the
same size squares and
partition circles and
rectangles into ½ , ⅓,
¼.

GRADE 3-5 Math Outcomes
Domain

3rd Grade Learning
Outcomes

4th Grade Learning
Outcomes

5th Grade Learning
Outcomes

Operations
and
Algebraic
Thinking

Scholars will represent
and solve problems
involving
multiplication and
division within 100.
They will understand
properties of and the
relationship between
multiplication and
division. They will
solve 2-step problems
involving the four
operations, and
identify and explain
patterns in arithmetic.

Scholars will deepen
understanding of the
four operations by using
drawings and equations
with whole numbers to
represent and solve
problems. They will
begin working with and
interpreting remainders.
Scholars will gain
familiarity with factors
and multiples working
with numbers 1-100.
They will generate and
analyze patterns.

Scholars extend their
understanding of the
four operations by
writing and interpreting
multi-step numerical
expressions that require
the use of grouping
symbols. They analyze
patterns of two different
sequences, plotting
points on the coordinate
grid, to interpret and
compare the relationship
between the two
different sequences.

Number and
Operations
in Base 10

Scholars will use place
value understanding
and properties of
operations to perform
multi-digit arithmetic,
round numbers to the
nearest 10 or 100,
fluently add within
1000, and multiply

Scholars will deepen
place value
understanding for
multi-digit whole
numbers and use
properties of operations
to round numbers,
fluently add and
subtract multi-digit

Scholars will extend
their understand of the
place value system by
focusing on the base 10
system as powers of 10.
They will fluently
multiply multi-digit
numbers, divide fourdigit by two-digit
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one digit numbers by
numbers, multiply &
multiple of 10s (10-90). divide with one-digit
numbers by & into fourdigit numbers and
represent these visually.

numbers. They will
compare, round and
perform operations with
decimals to the
hundredths place.

Scholars will develop
their understanding of
fractions as numbers
by focusing on unit
fractions 1/a as
partitioned pieces of a
whole. They will
represent fractions on
a number line and
generate simple
equivalent fractions
such as 1/2 = 2/4.

Scholars will deepen
their understanding of
fractions by working
with different
numerators and
denominators. They will
use arithmetic
properties to build and
decompose fractions.
Scholars will multiply
fractions by a whole
number. They will build
an understanding of
decimal notation for
fractions by working
with a/10 & b/100.

Scholars will extend
fractional reasoning by
using equivalent
fractions as a strategy to
add and subtract unlike
fractions and mixed
numbers. They will
apply and extend
previous understandings
of multiplication and
division to multiply and
divide fractions and
mixed numbers by
continuing to use visual
models to represent
these expressions.

Measuremen Scholars will solve
t and Data problems involving
measurement and
estimation of intervals
with time, volumes,
and masses of objects.
They will draw scaled
pictures and bar
graphs to represent
data and build a
concept of area by
relating it to
multiplication and
addition. They will
distinguish between
linear and area
measures.

Scholars deepen their
understanding of
measurements by
converting from larger
units to smaller units.
They represent and
interpret data using line
plots. Building on their
understanding of
attributes, scholars will
practice measuring
angles using a
protractor, recognizing
the additive property of
angles.

Scholars will extend
their understanding of
units by converting like
measurement units
within a given system
(cm to m). They will use
line plots to represent
fractions of a unit. They
will build their
understanding of
volume as an attribute of
solid figures and relate it
to multiplication and
addition. They will
recognize the additive
property of volume.

Scholars will deepen
their understanding of
shapes by identifying
lines and angles. They
will classify shapes by
properties of their lines
and angles with a focus

Scholars will build their
understanding of the
coordinate grid by
graphing points in the
first quadrant. They will
deepen their
understanding of two-

Number and
Operations Fractions

Geometry

Scholars will build on
their reasoning with
shapes and their
attributes by learning
about larger categories
of shapes
(quadrilaterals). They
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will partition shapes
into shapes with equal
areas to represent unit
fractions (1/a).

on parallel and
perpendicular lines.
They begin to develop
their understanding of
symmetry.

dimensional figures by
organizing them into
hierarchies based on
properties.

HISTORY-SOCIAL STUDIES
History-Social Science Instruction at IIECA incorporates History-Social Science Content
Standards 2016 for California Public Schools. These standards require students not only to acquire
core knowledge in history and social science, but also to develop the critical thinking skills that
historians and social scientists employ to study the past and its relationships to the present. The
State Board hopes that during their years of formal schooling, students will learn to distinguish
the important from the unimportant, to recognize vital connections between the present and the
past, and to appreciate universal historical themes and dilemmas. (California State Board of
Education, 2016).
History/Social-Science Learning Outcomes:
Grade
TK/K

Learning and Working Now and Long Ago
 Students will learn how we learn and work together in our world.
 Students will learn what it means to be an American: national symbols,
patriotic songs, important Americans, etc.
 Students will learn how our lives today are the same and different from
those who lived in the past.
 Student will learn about their neighborhood.

Grade 1

A Child’s Place in Time and Space
 Students will learn how the government and law enforcement are
responsible for enforcing the rules in our society.
 Students will learn about the consequences given if people choose to
break these rules.
 Students will learn how many different people make one nation.
 Students will learn how are our lives today are the same and different
from those who lived in the past.
 Students will learn about the jobs in their community.

Grade 2

People Who Make a Difference
 Students will learn how families remember their past.
 Students will learn why people move from one place to another.
 Students will learn that our state is named California, and the
characteristics of our state.
 Students will learn how the government works.
 Students will learn what makes a person a hero.

Grade 3

Continuity and Change
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Students will learn why people settled in California.
Students will learn who the first people were in their community.
Students will learn how their community has changed overtime.
Students will be introduced to the U.S. Constitution and why it is
important.
Students will learn about important issues facing their community and
how they can help to make it a better place.

Grade 4

California: A Changing State
 Students will learn why different groups of immigrants moved to
California.
 Students will learn about the experiences of early California settlers.
 Students will learn how this region became the state of California and
what contributed to its growth.
 Students will learn about the different regions of California.

Grade 5

United States History and Geography: Making a New Nation
 Students will learn why different groups of people came to settle in the
territory that would later become the United States.
 Students will learn how the different regions of the United States
affected the economy, politics, and social organization of the new
nation.
 Students will learn what it meant to become an independent United
States of America, and what it meant to be an American.
 Students will learn about the expansion of the United States.

SCIENCE
The Next Generation Science Standards (NGSS) serve as the basis for Science Instruction at
IIECA. Student learning reflects the interconnected nature of science as it is practiced and
experienced in the real world by conducting laboratory experiments and engineering projects using
a variety of curricula. Additionally, the focus of learning is on deeper understanding of the content,
as well as application of content through hands-on learning. These science experiences are
authentic, relevant, rigorous, and engaging for all students K-5. The science content builds
coherently from Kindergarten through 5th grade. These NGSS standards also align to Common
Core State Standards in Mathematics and English Language Arts. Instruction is designed to
prepare students for college-career readiness, scientific literacy, and citizenship.

Science Learning Outcomes:
Grade
TK/K



Students will formulate answers to questions such as: “What happens if
you push or pull an object harder? Where do animals live and why do
they live there? What is the weather like today and how is it different
from yesterday?”
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Grade 1








Grade 2








Students are expected to develop understanding of patterns and
variations in local weather and the purpose of weather forecasting to
prepare for, and respond to, severe weather.
Students are able to apply an understanding of the effects of different
strengths or different directions of pushes and pulls on the motion of
an object to analyze a design solution.
Students are also expected to develop understanding of what plants
and animals (including humans) need to survive and the relationship
between their needs and where they live.
The performance expectations in first grade help students formulate
answers to questions such as: “What happens when materials vibrate?
What happens when there is no light? What are some ways plants and
animals meet their needs so that they can survive and grow? How are
parents and their children similar and different? What objects are in
the sky and how do they seem to move?”
Students are expected to develop understanding of the relationship
between sound and vibrating materials as well as between the
availability of light and ability to see objects.
The idea that light travels from place to place can be understood by
students at this level through determining the effect of placing objects
made with different materials in the path of a beam of light.
Students are also expected to develop understanding of how plants and
animals use their external parts to help them survive, grow, and meet
their needs as well as how behaviors of parents and offspring help the
offspring survive. The understanding is developed that young plants
and animals are like, but not exactly the same as, their parents.
Students are able to observe, describe, and predict some patterns of the
movement of objects in the sky.
The performance expectations in second grade help students formulate
answers to questions such as: “How does land change and what are
some things that cause it to change? What are the different kinds of
land and bodies of water? How are materials similar and different from
one another, and how do the properties of the materials relate to their
use? What do plants need to grow? How many types of living things
live in a place?”
Students are expected to develop an understanding of what plants need
to grow and how plants depend on animals for seed dispersal and
pollination.
Students are also expected to compare the diversity of life in different
habitats. An understanding of observable properties of materials is
developed by students at this level through analysis and classification
of different materials.
Students are able to apply their understanding of the idea that wind
and water can change the shape of the land to compare design
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solutions to slow or prevent such change. Students are able to use
information and models to identify and represent the shapes and kinds
of land and bodies of water in an area and where water is found on
Earth.
Grade 3











Grade 4



The performance expectations in third grade help students formulate
answers to questions such as: “What is typical weather in different
parts of the world and during different times of the year? How can the
impact of weather-related hazards be reduced? How do organisms vary
in their traits? How are plants, animals, and environments of the past
similar or different from current plants, animals, and environments?
What happens to organisms when their environment changes? How do
equal and unequal forces on an object affect the object? How can
magnets be used?”
Students are able to organize and use data to describe typical weather
conditions expected during a particular season. By applying their
understanding of weather-related hazards, students are able to make a
claim about the merit of a design solution that reduces the impacts of
such hazards.
Students are expected to develop an understanding of the similarities
and differences of organisms’ life cycles. An understanding that
organisms have different inherited traits, and that the environment can
also affect the traits that an organism develops, is acquired by students
at this level. In addition, students are able to construct an explanation
using evidence for how the variations in characteristics among
individuals of the same species may provide advantages in surviving,
finding mates, and reproducing.
Students are expected to develop an understanding of types of
organisms that lived long ago and also about the nature of their
environments. Third graders are expected to develop an
understanding of the idea that when the environment changes some
organisms survive and reproduce, some move to new locations, some
move into the transformed environment, and some die.
Students are able to determine the effects of balanced and unbalanced
forces on the motion of an object and the cause and effect relationships
of electric or magnetic interactions between two objects not in contact
with each other. They are then able to apply their understanding of
magnetic interactions to define a simple design problem that can be
solved with magnets.
The performance expectations in fourth grade help students formulate
answers to questions such as: “What are waves and what are some
things they can do? How can water, ice, wind and vegetation change
the land? What patterns of Earth’s features can be determined with the
use of maps? How do internal and external structures support the
survival, growth, behavior, and reproduction of plants and animals?
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Grade 5










What is energy and how is it related to motion? How is energy
transferred? How can energy be used to solve a problem?”
Students are able to use a model of waves to describe patterns of waves
in terms of amplitude and wavelength, and that waves can cause
objects to move.
Students are expected to develop understanding of the effects of
weathering or the rate of erosion by water, ice, wind, or vegetation.
They apply their knowledge of natural Earth processes to generate
and compare multiple solutions to reduce the impacts of such processes
on humans.
In order to describe patterns of Earth’s features, students analyze and
interpret data from maps.
Fourth graders are expected to develop an understanding that plants
and animals have internal and external structures that function to
support survival, growth, behavior, and reproduction.
By developing a model, they describe that an object can be seen when
light reflected from its surface enters the eye. Students are able to use
evidence to construct an explanation of the relationship between the
speed of an object and the energy of that object.
Students are expected to develop an understanding that energy can be
transferred from place to place by sound, light, heat, and electric
currents or from object to object through collisions. They apply their
understanding of energy to design, test, and refine a device that
converts energy from one form to another.
The performance expectations in fifth grade help students formulate
answers to questions such as: “When matter changes, does its weight
change? How much water can be found in different places on Earth?
Can new substances be created by combining other substances? How
does matter cycle through ecosystems? Where does the energy in food
come from and what is it used for? How do lengths and directions of
shadows or relative lengths of day and night change from day to day,
and how does the appearance of some stars change in different
seasons?”
Students are able to describe that matter is made of particles too small
to be seen through the development of a model. Students develop an
understanding of the idea that regardless of the type of change that
matter undergoes, the total weight of matter is conserved.
Students determine whether the mixing of two or more substances
results in new substances.
Through the development of a model using an example, students are
able to describe ways the geosphere, biosphere, hydrosphere, and/or
atmosphere interact. They describe and graph data to provide evidence
about the distribution of water on Earth.
Students develop an understanding of the idea that plants get the
materials they need for growth chiefly from air and water. Using
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models, students can describe the movement of matter among plants,
animals, decomposers, and the environment and that energy in
animals’ food was once energy from the sun.
Students are expected to develop an understanding of patterns of daily
changes in length and direction of shadows, day and night, and the
seasonal appearance of some stars in the night sky.

ART
At IIECA, we believe that curriculum is defined as the knowledge and skills students are expected
to learn, which includes alignment with the California State Standards and a solid understanding
of the art elements and principles. We strive to foster arts learning through an appreciation of art
history, creating art and art analysis. By exploring the visual arts, scholars develop critical thinking
and problem solving skills. When our scholars tackle rigorous creative tasks that balance
conceptual understanding, problem solving and application, they are equipped with skills to help
them tackle 21st century challenges with creativity and finesse.
Art Learning Outcomes:
Grades TK/K
-1










Grades 2-3











Students will identify and describe patterns.
Students will use lines in drawings to make shapes that make forms
and express feelings.
Students will discuss works of art using art vocabulary.
Students will use tools (paper, scissors, glues).
Students will give reasons why they like particular pieces they
made.
Students will describe what is seen in a work of art (literal and
expressive).
Students will identify elements of art in environment.
Students will describe the medium used in different works of art.
Students will identify all the elements of art in objects and nature.
Students will describe repetition and balance in nature and art.
Students will identify warm and cool colors.
Students will demonstrate beginning skills in use of art tools
(crayon and stencils).
Students will explain how artists use their art to communicate
ideas.
Students will use appropriate vocabulary when discussing their
intention when creating a work of art.
Students will begin the use of the following art mediums: pastels,
tempera, and watercolor.
Students will compare ideas and responses expressed in their
works of art in comparison to their peers.
Students will use appropriate vocabulary to describe an art element.
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Grades 4-5

●
●
●
●
●
●
●
●
●
●

Students will understand placement and overlapping in size
variation.
Students will use a variety of colors to express mood and
personality.
Students will use vocabulary to discuss intentions and why a piece
is successful.
Students will learn about artists in their community.
Students will write about a work of art reflecting on their own
cultural background.
Students will describe their own works of art and that of other
artist using vocabulary associated with art elements and principles.
Students will express how positive and negative shapes/forms are
used in a work of art to demonstrate contrast.
Students will analyze a work of art and identify which aspects of the
artwork are emphazed.
Students will explain how artists use complementary colors to
convey mood or ideas.
Students will explain how art reflects different aspects of life.
Students will create weavings using fiber or other materials.
Students will design an original composition to show contrast and
emphasis.
Students will create their own proportionate figure studies using
clay.
Students will explain why given cultures use various types of art.
Students will select an artist of choice and write an explanatory
report explaining how the artist mirrored or effected their time
period.

PHYSICAL EDUCATION
Physical Education is part of the core curriculum at IIECA. The program is designed to give
students the opportunity to learn through a comprehensive sequentially planned Kinesiology and
Physical Education program aligned with the California Model Content Standards for Physical
Education and Health. Students are empowered to make healthy choices, meet challenges and
develop positive behaviors in fitness, wellness and movement activity for a lifetime. Emphasis is
placed on students developing a personalized fitness program for a healthy lifestyle. Each session
is designed in a four-part lesson; (1) Cognitive Aspect: focusing on the knowledge and
understanding piece of skills being taught, (2) Psychomotor: practicing the fundamental movement
skills, (3) Affective: the collaboration and group dynamics between students and peers, and (4)
Health-Related Fitness: student have a policy of 5-7 minutes of a pulse race, dynamic stretch, and
introduction to the skill. All of these pieces in the lesson work together to enhance the overall
theme of “Active Body, Active Mind.”
Physical Education Learning Outcomes:
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Grade
TK/K








Grade 1







Grade 2








Grade 3-5





Students will build a foundation of movement concepts and spatial
recognition.
Students will be introduced to manipulatives and practice balance.
Students will begin to catch and throw objects with lateral and cross
lateral movements.
Students will jump with one and two feet focusing on various heights,
lengths, and speed.
Students will learn how to kick a ball with various place of their foot
and trap the ball.
Students will begin simple dribbling, volleying, and striking.
Students will continue to build a foundation of movement concepts and
spatial recognition.
Students will begin to learn the basics of flag football.
Students will be introduced to beginning concepts of volleyball and
practicing throwing the ball over the net.
Students will continue to experiment with manipulatives and practice
balance.
Students will be introduced to beginning concepts of basketball.
Students will enhance cardiovascular system with various movement
concepts and forms to increase heart rate.
Students will continue with basic concepts of flag football.
Students will play volleyball and learn how to underhand serve.
Students will continue to experiment with manipulatives and practice
balance.
Students will continue to play basketball incorporating passing,
dribbling, and shooting.
Students will learn how to kick a ball with various places of their foot
and trap the ball. (Modified Soccer)
Student warm ups and cool downs will include health and fitness
routines that prepare students for the 5th grade Physical Fitness
Test.
In grades 3-5, students focus on various sports units such as Flag
Football, Flag Rugby, Volleyball, Lacrosse, Basketball, and Track and
Field.
When students get to 5th grade, they compete in ICEF-wide
tournaments to culminate the unit.

PHYSICAL FITNESS TESTING (PFT)
As per the California Education Code (EC) Section 60800, our students in 5th grade participate in
the FITNESSGRAM. Each school year, 5th grade students are assessed in aerobic capacity, body
composition, abdominal strength, trunk extension strength, and upper body strength and
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flexibility.
SOCIAL EMOTIONAL LEARNING (SEL)
At IIECA, we believe in teaching the whole child. That means that not only do we focus on the
students’ academic growth, but also the character development. In order to do this, we currently
have adopted Second Step. Second Step is a program rooted in social-emotional learning that helps
transform schools into supportive, successful learning environments uniquely equipped to
encourage children to thrive. We take a more holistic approach to create a more empathetic society
by providing education professionals, families, and the larger community with tools to enable them
to take an active role in the social-emotional growth and safety of today’s children.
Social Emotional Learning Outcomes:
Grades TK-1

Grades 2-3

Grades 4-5

Skills for
Learning

Students will be able
to identify and
demonstrate the rules
for listening in a
group. This will be
done by using focus
attention skills such as
eye, ear, and brain
regulation activities.
Students will
demonstrate the
ability to use self-talk
as a means of
maintaining attention.

Students will be able
to begin to use skills
that allow them to
think about how
others want to be
treated. They will
identify examples of
focusing attention,
listening, and apply
these skills in a
context of a game and
in response to
scenarios. Students
will learn skills for
using respectful
assertive
communication.

Students will be able
to use self regulation
management skills,
attention focus and
distraction redirection
skills along with
showing the ability to
communicate their
needs. Student will
learn to communicate
needs in an assertive
respectful manner
with adult and peer
interactions.

Empathy

Students will be able
to identify and name
their own feelings as
well as feelings of
their peers when
presented with
physical clues.
Students will be able
to identify
comfortable vs
uncomfortable
feelings. Students will
be able to identify the
meaning of empathy
as well as the ability

Students will be able
to name a variety of
feelings as well as use
physical, verbal, and
situational clues to
determine what others
are feeling. Students
will learn that
empathy teaches
students to notice that
others have different
preferences and
respecting those
differences.

Students will be able
to define respect and
empathy as well as
demonstrate listening
with attention skills.
Students will identify
clues that help them
recognize other
people's feelings and
identify similarities
and differences
between how two
people feel. Students
will be able to identify
components of a
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to show empathy
through listening and
scenario identification.

successful
conversation as well
as demonstrate skill
set for joining a
group.

Emotion
Management

Students will learn to
identify physical clues
for feelings. Students
will learn emotional
regulation techniques
such as “stop” and
name the feelings as
well belly breathing.

Students will learn the
first two calming
down steps as well as
being able to
demonstrate these
steps in response
scenarios. Students
will learn the
difference between
positive and negative
self talk and how to
use positive self talk in
emotional regulation.

Students will be able
to describe what
triggers their own
emotions as well as
what happens in their
brains and bodies
when strong emotions
are experienced.
Students will be able
to identify situations
in which they need to
calm down and
demonstrate
techniques for self
regulation.

Problem Solving

Students will be
taught how to use
words to describe
problems presented in
multiple scenarios.
Students will be able
to identify and
generate solutions in
response to presented
scenarios.

Student will learn
problem solving steps
as well as being able
to generate several
solutions for given
problems in response
scenarios. Students
will be able to
demonstrate accepting
responsibility for their
actions by admitting,
apologizing, and
offering to make
amends in response
scenarios.

Students will be able
to identify and
demonstrate all steps
to problem solving as
well as naming
problems without
placing blame on
others. Students will
learn to generate safe
and respectful
solutions to problems
and explain the
purpose of creating a
problem solving plan.

Bully Prevention

Students will be able
to demonstrate
assertiveness and
ignoring as effective
strategies for handling
bullying as well as
identification of adults
in cases that strategies
do not work.

Students will learn to
apply problem solving
skills when bullying
situations arise on the
playground and inside
of the classroom.
Students will learn to
react to bullying
situations and identify
ways to de-escalate

Students will be able
to demonstrate
assertiveness to put
downs and learn
strategies for defusing
bullying situations
prior to escalation.
Students will learn
through role play how
to prevent bullying as
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bullying situations.

well as gain adult
attention when feeling
threatened.

GOALS & ACTIONS TO ACHIEVE THE EIGHT STATE PRIORITIES
The following goals and measurable outcomes align to the school’s LCAP and the 8 State
Priorities.

LCFF STATE PRIORITIES
GOAL #1
IIECA will use multiple forms of student/schoolwide data including
assessments to inform instructional decisions, implementation of
research-based intervention programs; and fully implement the
RTI/SST Program in order to identify and provide appropriate
academic and social-emotional supports that will ensure student
academic success and close the achievement gap among all
numerically significant subgroups.

Related State Priorities:
☐1
☒4
☒7

☐2
☐3

☒5
☐6

☒8

Local Priorities:

☐:
☐:

Specific Annual Actions to Achieve Goal
Priority 4: (Pupil Achievement)





IIECA will provide a robust professional development program for all teachers that
includes instructional coaching to improve instruction and student academic
achievement.
IIECA will provide Professional Development Data Days for teachers and
administrative staff to review and analyze student achievement data to drive
instruction.
IIECA will provide appropriately credentialed teachers and instructional specialists
to implement a high quality instruction that will be monitored by the Principal and
Central Office personnel.
IIECA will hold monthly Data Meetings to analyze CAASPP, Fastbridge, and other
state and internal assessment results in order monitor/review progress towards
annual targets.

Priority 5: (Pupil Engagement)



Collaborate with staff and parents to effectively communicate and stress the
importance of attendance, and arriving on time.
The Assistant Principal of School Culture and School Counselor will contact parents
in order to improve attendance and decrease chronic absenteeism.

Priority 7 (Course Access):
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IIECA will ensure student enrollment in a broad course of a study.
IIECA will ensure all students have access to a broad course of study for all students
and subgroups.
IIECA will implement 1:1 student to technology device ratio.

Priority 8 (Pupil Outcomes):



IIECA will provide professional development to all teachers on differentiation and
various pedagogical strategies.
IIECA will provide targeted intervention for students who struggle academically.

Expected Annual Measurable Outcomes
Outcome #1: IIECA’s students, including numerically significant subgroups, will meet or
exceed targets for growth, set by the State on the CAASPP (and the CAA for Students with
Special Needs) in the areas of ELA & Math.
Metric/Method for Measuring: ELA & Math CAASPP results: Scale scores, and
proficiency/growth targets for all students, including numerically significant subgroups, based
on prior year data.
APPLICABLE
STUDENT GROUPS

Baseline

TBD
w/Spring
2019
results

All Students (Schoolwide) &
numerically significant
subgroups.

2019-2020 2020-2021

Schoolwide & all
significant
subgroups
will meet
or exceed
targets
for
growth
on the
CAASPP
in ELA &
Math

Schoolwide & all
significant
subgroups
will meet
or exceed
targets
for
growth
on the
CAASPP
in ELA &
Math

2021-2022

Schoolwide & all
significan
t
subgroup
s will
meet or
exceed
targets
for
growth
on the
CAASPP
in ELA &
Math

2022-2023 2023-2024

Schoolwide & all
significant
subgroups
will meet
or exceed
targets
for
growth
on the
CAASPP
in ELA &
Math

Schoolwide & all
significan
t
subgroup
s will
meet or
exceed
targets
for
growth
on the
CAASPP
in ELA &
Math

Outcome #2: IIECA will increase schoolwide attendance rate to 95%.
Metric/Method for Measuring: Schoolwide attendance rate (percentages)

APPLICABLE
STUDENT GROUPS

Baseline

2019-2020 2020-2021

2021-2022

2022-2023 2023-2024
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All Students (Schoolwide)

94.5%

95%

95%

95%

95%

Outcome #4: Decrease chronic absenteeism rates by 2% annually.
Metric/Method for Measuring: Chronic absenteeism rates
APPLICABLE
Baseline
2019-2020 2020-2021 2021-2022
2017-18
STUDENT GROUPS

95%

2022-2023 2023-2024

All Students (Schoolwide)
23%
21%
19%
17%
15%
13%
Outcome #5: All students, including all significant subgroups, will have access to a broad
course of study as outlined in the charter petition.
Metric/Method for Measuring: % of access to all available programs and services outlined
in charter petition.
APPLICABLE
Baseline
2019-2020 2020-2021 2021-2022 2022-2023 2023-2024
2017-18
STUDENT GROUPS
All Students (Schoolwide)
100%
100%
100%
100%
100%
100%
Outcome #6: Annually increase the percentage of grade 5 students meeting 6 of 6 Healthy
Fitness Zone (HFZ) areas on the Physical Fitness Test (PFT).
Metric/Method for Measuring: Grade 5 Physical Fitness Test
APPLICABLE
Baseline
2019-2020 2020-2021 2021-2022 2022-2023 2023-2024
STUDENT GROUPS
All Students (Schoolwide)

NA

32%

35%

38%

41%

44%

LCFF STATE PRIORITIES
GOAL #2
Develop a comprehensive, coherently focused, schoolwide
Professional Development Plan that includes standards-aligned
content and performance standards (CCSS ELA/ELD/Math &
NGSS), academic rigor and research-based pedagogical strategies in
order to provide high quality instruction that meets the diverse
learning needs (ELL, SPED, SED) of our students, and close the
achievement gap, in order to ensure students are College and Career
Ready (CCR).

Related State Priorities:
☒1
☒4
☐7

☒2
☐3

☐5
☐6

☐8

Local Priorities:

☒:1
☒:2

Specific Annual Actions to Achieve Goal
Priority 1 (Basic Services)




Degree to which teachers are appropriately credentialed and assigned pursuant to
Education code Section 44258.9.
IIECA will hire, supervise, evaluate and retain appropriately credentialed teachers.
IIECA will provide appropriate, standards-aligned curricular and instructional
materials.
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IIECA facilities will be clean and maintained in good repair. Annually a FIT report
will be completed.

Priority 2: (Implementation of State Standards)



100% of teachers will receive Professional Development on the CCSS ELA/ELD,
Math, NGSS, and History/Social Studies.
IIECA will provide CA Standards aligned ELA and Math instruction using
integrated ELD instructional strategies.

Priority 4:





IIECA will implement the ICEF EL Master Plan.
IIECA will employ appropriately credentialed teachers with appropriate EL
authorization for EL.
IIECA will provide professional development related to EL support, ELPAC
training, and redesignation.
IIECA will ensure redesignated EL will continue to be monitored and supported
academically for at least 2 years post reclassification.

Expected Annual Measurable Outcomes
Outcome #1: All students and subgroups will have access to standards aligned instructional
materials.
Metric/Method for Measuring: % of students who have sufficient access to standardsaligned instructional materials.
APPLICABLE
20192020202120222023Baseline
2020
2021
2022
2023
2024
STUDENT GROUPS
All Students (Schoolwide)
100%
100% 100% 100%
100%
100%
Outcome #2: All teachers will be appropriately credentialed and assigned.
Metric/Method for Measuring: % of teachers who are appropriately credentialed and
assigned.
APPLICABLE
20192020202120222023Baseline
2020
2021
2022
2023
2024
STUDENT GROUPS
All Students (Schoolwide)
100%
100%
100%
100% 100% 100%
Outcome #3: EL students will advance on the ELPAC annually. (Note: EL subgroup is not a
numerically significant subgroup)
Metric/Method for Measuring: % of EL who progress in English Proficiency as measured
by ELPAC.
APPLICABLE
20192020202120222023Baseline
2020
2021
2022
2023
2024
STUDENT GROUPS
Establish
% of EL students who achieve one level of
benchmark growth on the ELPAC annually will meet or
English Learners
using 2018exceed District rate annually.
19 ELPAC
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Outcome #4: IIECA will annually increase reclassification rates. (Note: EL subgroup is not a
numerically significant subgroup)
Metric/Method for Measuring: EL reclassification rate
APPLICABLE
20192020202120222023Baseline
2020
2021
2022
2023
2024
STUDENT GROUPS
NA

% of EL students reclassified each year will
meet/exceed District rate annually.
Outcome #5: IIECA will ensure implementation of academic content and performance
standards for all core subjects (ELA, Math, Science, & Social Studies/History).
Metric/Method for Measuring: % access to curriculum, Teacher professional development,
lesson plans, and classroom observations.
APPLICABLE
20192020202120222023Baseline
2020
2021
2022
2023
2024
STUDENT GROUPS

English Learners

All Students (Schoolwide)

100%

100%

100%

100%

100%

LCFF STATE PRIORITIES
GOAL #3
Engage parents as partners through education, communication, and
collaboration, to ensure all students are college and career ready.
Provide students with a safe, welcoming and inclusive, positive
learning environment that exudes a culture of high expectations.

Related State Priorities:
☒1
☐4
☐7

☐2
☒3

☐5
☒6

☐8

Local Priorities:

☐:1
☐:2

Specific Annual Actions to Achieve Goal
Priority 1 (Basic Services)


IIECA facilities will be clean and maintained in good repair. Annually a FIT report
will be completed.

Priority 3 (Parental Involvement):




IIECA will engage parents through a variety of Parent Workshops, Family
Engagement Nights, Coffee with the Principal, and various school events.
IIECA parents will have access to the Illuminate Parent Portal to view their child’s
academic progress and attendance.
IIECA parents will have access to ClassDojo and ParentSquare (or equivalent) to
communicate with school staff.
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Parents will have opportunities to participate in the development and provide
feedback on the LCAP.
Parents will have the opportunity to participate in the Parent-teacher Committee
(PTC).
Parents will be surveyed twice per year to provide input and feedback on the school’s
program.

Priority 6 (School Climate):




IIECA will provide entire staff training on PBIS and restorative practices.
IIECA will establish classroom management procedures that include fostering
positive relationships.
IIECA will administer student survey twice per year to obtain input and feedback on
school connectedness and safety.

Expected Annual Measurable Outcomes
Outcome #1: IIECA will host at least 3 PTC/LCAP meetings during the year to advise the
Principal on schoolwide programs and issues.
Metric/Method for Measuring: Sign-in sheet, agenda
APPLICABLE
20192020202120222023Baseline
2020
2021
2022
2023
2024
STUDENT GROUPS
All Students (Schoolwide)
100%
100% 100%
100%
100%
Outcome #2: IIECA will continue to host parent workshops and schoolwide events to
increase parent participation and engagement in their child’s education.
Metric/Method for Measuring: Parent participation, sign-in sheets, and feedback on
surveys.
APPLICABLE
20192020202120222023Baseline
2020
2021
2022
2023
2024
STUDENT GROUPS
All Students (Schoolwide)
100%
100% 100%
100%
100%
NA
Outcome #3: IIECA will continue to implement PBIS & Restorative Practices to decrease
suspension rates.
Metric/Method for Measuring: Suspension Rates
APPLICABLE
20192020202120222023Baseline
2020
2021
2022
2023
2024
STUDENT GROUPS
All Students (Schoolwide)
2.5%
2%
<2%
<2%
<2%
NA
Outcome #4: IIECA will continue to implement PBIS & Restorative Practices to decrease
expulsion rates.
Metric/Method for Measuring: Expulsion Rates
APPLICABLE
20192020202120222023Baseline
2020
2021
2022
2023
2024
STUDENT GROUPS
All Students (Schoolwide)
<1%
<1%
<1%
<1%
<1%
NA
Outcome #5: IIECA will continue to increase parent participation rate on parent surveys.
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Metric/Method for Measuring: Parent survey participation rate.
APPLICABLE
STUDENT GROUPS

Baseline

20192020

20202021

20212022

20222023

20232024

All Students (Schoolwide)
63%
64%
65%
66%
67%
NA
Outcome #6: IIECA will continue to increase student participation rate on parent surveys.
Metric/Method for Measuring: Parent survey participation rate.
APPLICABLE
20192020202120222023Baseline
2020
2021
2022
2023
2024
STUDENT GROUPS
All Students (Schoolwide)

NA

>90%

>90%

>90%

>90%

>90%

STAFF RECRUITMENT AND SELECTION PROCESS
The recruitment process at ICEF and IIECA for highly effective teachers includes the following:








Posting to national and regional job websites specializing in education such as edjoin.org,
calcharters.org, and Education Week’s Top Jobs
Attending the regional college education fairs
Advertising via LinkedIn, Facebook, and other appropriate social media outlets
Recruiting from Teach for America
Advertising in schools of education at local colleges and universities with schools of
education
Partnering with colleges and universities to host Student Teachers who can be become
candidates for employment upon receiving their credentials
Hosting regular school open houses for the community

The School Principal with the support of the Instructional Leadership Team and CMO HR team
selects teachers on a resume, application and interview basis. Applicants are asked to conduct a
demonstration lesson where feasible. The School Principal makes the final hiring decision.
IIECA works to hire diverse teachers who reflect the demographics of the school, and who have
strong content knowledge, and embody the qualities outlined in the ICEF Teacher Effectiveness
Framework. Before an offer is made, ICEF HR Director verifies all teaching credentials of
candidates with the California Commission of Teacher Credentialing, ensuring that each teacher
possesses credential subject authorization that meets state and ESSA requirements to teach the
subject that he/she is being hired to teach. Candidates must also have DOJ clearance and a
negative TB test result prior to starting employment. Candidates that are offered employment
receive an at-will employee agreement.
PROFESSIONAL DEVELOPMENT
IIECA will continue to implement a robust professional development program that includes at least
240 hours of personalized coaching to help teachers meet the needs of all students, as well as
develop teachers’ own professional learning plans.
Each year, prior to the start of the school year, ICEF teachers across all school sites participate in
a two-week Summer Professional Development Institute hosted by the ICEF Home Office
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Academic Team that addresses a variety of instructional topics. The sessions are conducted by
various experts – the ICEF Academic Team, Principals, Instructional Specialists and outside
consultants, if needed. During the year, ICEF teachers meet monthly in grade-level or content
areas Cadres to share best practices, analyze data and participate in a Professional Learning
Community organization wide. In addition to the Summer Institute and monthly Cadre Meetings,
ICEF staff and teachers engage in three ICEF-wide Professional Development non-instructional
days, known as Data Days, in which the content is determined by data from student achievement
results (ex. Fastbridge, Benchmark assessments, summative, state mandated assessments, etc.) or
data from classroom observations and/or samples of student work.
At the school site level, IIECA provides Professional Development for all teachers every
Wednesday on early release days. These early release days allow schools to focus Professional
Development workshops on themes and topics specific to the learning needs of each school site.
These learning needs often include indicators from the ICEF wide Teacher Effectiveness
Framework, which encompasses best practices in teaching, based on Charlotte Danielson’s
Framework for Effective Teaching.
In addition to the formalized professional development objectives outlined in this charter petition,
teachers are encouraged to share with the staff and the charter School Principal the areas where
they feel a need for more support and job-embedded professional development. Peer support teams,
and informal and or formal interdisciplinary teams promote the school as a place for professional
and personal growth for every staff member, as well as a place for learning for every student. The
school site Principal and Instructional Leadership Team will plan and implement Professional
Development with the support from the Home Office Academic Team.
The following chart provides a calendar of the Professional Development our teachers receive:
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Teachers receive additional Professional Development in the following ways:


Departmental Meetings: Teachers who teach common subject areas work together as a
Professional Learning Community to plan lessons that meet the CA CCSS, review
formative assessments and determine implications for instruction, problem-solve, and
conduct action research on current school issues. These planning sessions are led by the
Lead Teacher on the Instructional Leadership Team and/or the Instructional Specialist,
Math Specialist, Language and Literacy Specialist, Assistant Principal, or Principal.



School Wide Faculty Meeting: Once a month, the faculty will meet with the Principal to
discuss current school wide issues, including instruction, school-wide behavior, progress
towards the school mission, operational items, and community engagement.



One-to-One Coaching: New teachers and teachers in need of improvement, receive
weekly coaching from the school site Instructional Specialist, Teacher Leader, and/or a
member of the Home Office Academic Team. These coaches conduct classroom
observations and provide feedback to support teacher development and help meet
students’ needs. Coaching sessions include one-to-one coaching conversations,
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collaborative planning, model lessons, and shared observations of best practices in other
classrooms.
Teacher Effectiveness Framework
Our teacher evaluation system is based on the Charlotte Danielson’s Teacher Effectiveness
Framework for professional practice that provides guidelines and identifies aspects of a teacher’s
responsibilities that empirical studies have demonstrated as promoting improved student learning.
The framework lays out various areas of competence in which professional teachers need to develop
expertise. Danielson divides the complex activity of teaching into 22 components clustered into 4
domains of teaching responsibility:
1.
2.
3.
4.

Planning & Preparation
Classroom Environment
Instruction
Professional Responsibilities.

For 2017-2018, IIECA and ICEF identified 4 key teaching indicators including: 1) behavioral
expectations, 2) value of effort and challenge, 3) academic discourse, and 4) checking for students
understanding and adjusting instruction. IIECA had an average score of 3 out of 4, which is
“effective” for each of these indicators.
IIECA’s Administrators also receive comprehensive professional development in a number of ways:


Instructional Leadership Coaching – The Chief of Schools and the Chief Academic Officer
provide individualized coaching for each School Principal weekly or bi-weekly focused
on effective and instructional leadership.



Teacher Effectiveness and Curriculum Coaching – The Director of Teacher
Effectiveness, Chief Academic Officer, and the ICEF Home Office Academic Team meet
bi-weekly or monthly with Principals to conduct classroom walk-throughs and plan
professional development based on teacher and student needs.



Monthly Meetings – Principals and Assistant Principals participate in a monthly
Professional Development held by the Home Office Academic Team. These sessions
include workshops on instructional leadership, data analysis, teacher effectiveness, school
operations, and implementation of the Common Core State Standards.



Instructional Rounds – During monthly Principals’ meetings or at other points during
the year, Principals participate in classroom walkthroughs with other Principal
colleagues. Instructional Rounds consist of focused classroom observations to share best
practices and ensure alignment on classroom observation evidence collection and ratings
utilizing the Teacher Effectiveness Framework.
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Leadership Retreat – During the summer, all School Principals and Leadership Teams
participate in a two-day retreat to reflect, evaluate progress, analyze data, share best
practices and create action plans for the upcoming year.

RESPONSE TO INTERVENTION (RTI)
In order to ensure that all students are making adequate progress in both ELA and Math, IIECA
has implemented a 3-Tier Response to Intervention System. Interventions and subsystems at each
of the three tiers are described below.
Tier 1 - Core Interventions
Web-based Programs
Currently, IIECA is using iReady. iReady is a web-based adaptive learning curriculum for Math
and English that pinpoints scholar’s needs down to the sub-skill level. This program offers a
rigorous learning experience that incorporates the Common Core Standards. iReady’s program is
administered in three parts. First, scholars take a diagnostic assessment to gather baseline data
regarding their particular academic strengths and weaknesses. The adaptive iReady diagnostic
assesses in five main Common Core areas: phonological awareness, phonics, high-frequency words,
vocabulary and comprehension of literature and informational texts. The adaptive Math
Diagnostic covers the main Common Core domains: Number and Operations, Algebra and
Algebraic Thinking, Measurement and Data, and Geometry. After the initial assessment, scholars
will experience differentiated online instruction based on their needs. Finally, students’ growth
will be monitored throughout the year using the iReady Standards Mastery Checklists and data
from the mid-year and end of year Growth Report. This data will be used to inform the creation
and design of small groups (including after-school tutoring). One very exciting feature of this
program is the intervention resources it contains – mini-lesson plans designed for use by the
teacher during intervention groups.
Responsive Literacy
Responsive Literacy is an umbrella term for a wide variety of literacy based instructional features.
These are:





Reader’s Workshop
Writer’s Workshop
Guided Reading
Word Study/Phonics

Reader’s and Writer’s Workshop
In the workshop model, all students and teachers are tasked with viewing every student as a reader
and as a writer as opposed to viewing the subjects as isolated content to be taught. Students
participate in quick mini lessons focused on specific skills that readers and writers employ. They
watch as the teacher demonstrates this skill or highlights it in student work or mentor texts. They
then have an opportunity to briefly try the skill in the context of the lesson before being reminded
of the skill and dismissed to engage in ample reading or writing time. During this time, teachers
meet with small groups of students or individual students to assess, instruct further, and/or
reinforce skills being developed.
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Guided Reading
In Guided Reading, the teacher meets with small groups of students based on their instructional
reading level. During this time, the group works with the teacher on key literacy skills in order to
advance reading levels.
Tier 2 – Targeted Intervention
Tutoring
All IIECA teachers offer 1 hour of after-school tutoring a week for targeted intervention and
support. Teachers may use data acquired through iReady, FastBridge, Guided Reading, or
standards-specific assessments to create groupings for afterschool tutoring.
Small Group Instruction / Remediation / Enrichment
Utilizing data from in-class formative assessments to inform choices, teachers pull small groups of
students to provide additional instruction, remediation, or enrichment on a daily basis. Within the
context of this small group the teacher may slow the pace of instruction, answer student questions,
and address pre-requisite skills. Alternatively, the teacher may provide additional opportunities to
study topics in depth, read more complex texts or complete higher level math activities.
Reading Intervention
Currently IIECA is using Leveled Literacy Intervention (LLI) by Fountas and Pinnell. The
purpose of LLI is to provide a powerful, short-term intervention that provides daily, intensive,
small- group instruction, which supplements classroom literacy teaching. Groups of students are
chosen by the school’s Language and Literacy Specialist based on reading assessment data and work
specifically under their direction.
Tier 3 - Intensive Interventions
This year, IIECA has implemented a system of Pre-SST or Response to Intervention (RTI) Tier
1 & 2 meetings that ensure students proceeding to the SST process have received sufficient Tier 1
and Tier 2 intervention. Pre-SST meetings are held every four weeks. During these meetings, lead
teachers and school Instructional Specialist serve as a sounding board for any teacher that has
identified a student in need of intensive intervention. The team, including the classroom teacher,
discusses possible interventions and an action plan is implemented. The teacher implements the
action plan and documents outcomes. The teacher then returns to the next Pre-SST session to
report outcomes.
If a student continues to show insufficient academic progress at the Pre-SST level, this student is
referred for an SST.
SST - Student Success Team
Any IIECA student who needs substantial help and is not making sufficient progress towards
grade level targets can be referred for an SST. Students can be referred for:




lack of academic progress.
increasing behavioral concerns
attendance/truancy issues
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Once referred, the campus SST Coordinator will contact the parent and meet with the teacher to
gather background information, as well as observe the student in class. At an SST meeting, the
SST uses a problem solving approach to assist students who are not progressing fast enough
towards grade level targets. The SST Team includes: (1) administrator, (2) classroom teacher, (3)
the student’s parent, (4) subject level specialist and/or school counselor. This process involves
clarifying the problem and concern, developing an action plan involving commitments from
relevant teachers, family members, and school personnel, and agreeing to a system of
accountability. A follow-up meeting is then scheduled in 6 weeks’ time in order to ensure that
student progress is being monitored and the efficacy of interventions is being examined within a
reasonable period of time.
If substantial progress is made and the student no longer needs additional assistance, the SST can
be exited. A student can re-enter the SST process at any time.
If substantial progress is made, but the student still needs additional monitoring or support, the
SST can continue as is. A follow up SST meeting will be held in 6 weeks.
If little to moderate progress is made, the SST can continue with additional and/or revised
accommodations and supports. A follow up SST meeting will be held in 6 weeks.
If little to no progress is made and the team feels like it is appropriate given presented needs, a
student can be referred for special education assessment. The SST is concluded at this point. If the
student does not qualify for SPED (per assessments), they are referred back to the SST.
STUDENTS WITH DISABILITIES
IIECA ensures that no student otherwise eligible to enroll in our charter school is denied
enrollment due to a disability or to the charter school’s inability to provide necessary
services. Policies and procedures are in place to ensure the recruitment, enrollment and retention
of students with disabilities.
IIECA is a member of the Southwest SELPA, which services over 14,000 students in 12 school
districts, charter schools, and the Los Angeles County Office of Education Programs. The goal of
the Southwest SELPA is to “deliver high quality special education training and services to students with
disabilities in the most effective manner practicable”.
The Southwest SELPA supports ICEF Inglewood Elementary by:
 Ensuring program availability for all children with disabilities
 Providing curriculum development and support
 Providing program evaluation
 Building community awareness
 Providing staff professional development
 Managing our Special Education Student Information System (SEIS)
IIECA is a public charter school, serving students from all socio-economic status and students with
special needs. Currently, 11.3% of IIECA’s student population is identified as Special Education.
Our mission is that all students will attend and compete in the top colleges and universities in the
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nation. To attain this goal, all of our students, including our students with special needs are to
participate in grade level core curriculum with their non-disabled peers.
The objective of the Special Education Program at IIECA is to:
 Promote integration of students with and without disabilities
 Promote attainment of success in core grade level curriculum and standards
 Promote self-advocacy and self-determination program to support students’ inter/intrapersonal skills
 Provide intensive support to help students maintain adequate achievement in academic
skills
 Encourage students to participate in extra-curricular activities such as arts and athletic
programs
 Offer optimal exposure to technological skills, critical for success in the 21st century
education and workplace
 Promote a trauma-sensitive learning environment
Identification and Referral
IIECA implements SELPA policies and procedures to ensure timely identification and referral of
students who have or may have such exceptional needs. A student will be referred for special
education assessment only after the resources of the regular education program have been
considered, and utilized where appropriate.
IIECA follows Child-Find procedures to identify all students who may require assessment in order
to determine special education eligibility and eligibility for related services, in the case that general
education interventions to do not provide a free appropriate public education to the student in
question. In accordance with the Child-Find procedures, the RTI and SST guidelines engage
stakeholders in identifying students that may be suspected of having a disability. IIECA’s RTI
procedures and SST process enables the staff to collaboratively identify students who may need
special education supports and services. During the SST process, targeted research-based
interventions are applied for a specified length of time, and data from these interventions is
reviewed to determine if evaluation for special education services is appropriate. Additional
relevant data including student’s educational history, standardized assessment and teacher
evaluations are also used.
Students who qualify for special education will receive support in accordance with their
Individualized Educational Programs. A review of the IEP will be implemented annually, triannually, during emergency cases, and upon the request of a member of the student’s IEP team, as
required by the Individuals with Disabilities Education Act (IDEA). Students served under the
special education umbrella, will be provided a free and appropriate public education (FAPE) in the
least restrictive environment (LRE). Through a multi-tier and continuum of services, our students
will be placed in the environment that will be most beneficial for them both academically and
socially. In providing FAPE in the LRE, students will continually be monitored for progress,
IIECA will implement various services as outlined in each student’s IEP. These services may
include, but are not limited to: Academic support, Speech and Language, Occupational Therapy,
Physical Therapy, Adaptive PE, Deaf and Hard of Hearing, Behavior Therapy, Counseling and
Extended School Year services, to all students who meet eligibility requirements as stated by
law. These services will be provided in a manner appropriate to each individual’s needs as specified
in the IEP. Each parent of a special needs student will be informed of their parental rights, and
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their students’ educational rights to enlist them as fundamental partners in the success of their
student within and beyond the IEP meeting.
Formally, student achievement is monitored through evaluating goal completion during annual
and triennial IEP meetings, the administration of the most up-to-date academic assessment tools
by the Resource Specialist Teacher, and a psycho-educational evaluation by the licensed School
Psychologist. Informally, student achievement is monitored through teacher-created assessments,
student work samples, anecdotal records, observation data, curriculum based assessments, and
grades at each Trimester Reporting period.
ENGLISH LEARNERS
IIECA complies with all applicable federal, state, and judicial mandates for English Learners (EL)
as they pertain to annual notification to parents, student identification, placement, program
options, EL and core content instruction, teacher qualifications and training, reclassification to
fluent English proficient status, monitoring and evaluating program effectiveness, and
standardized testing requirements. IIECA’s current student population is comprised of 5.9%
English Learners. IIECA implements policies to assure proper placement, evaluation, and
communication regarding ELs and the rights of students and parents. The school is dedicated to
providing EL students with an exceptional education and transitioning them into English
Proficiency through the use of the school’s services and teaching methods.
Identification and Support
Home Language Survey
IIECA administers the Home Language Survey upon a student’s initial enrollment into school.
English Language Proficiency Assessment
All students who indicate that their home language is other than English will be tested with the
English Language Proficiency Assessments for California (“ELPAC”). The ELPAC has four
proficiency levels (Level 4: well developed; Level 3: moderately developed; Level 2: somewhat
developed; and Level 1: minimally developed) and is aligned with the 2012 California ELD
Standards.
The ELPAC consists of two separate assessments:
 Initial Assessment (“IA”): The ELPAC IA is used to identify students as either an English
Learner, or as fluent in English. The IA is administered only once during a student’s time
in the California public school system based upon the results of the home language survey.
The locally scored IA will be the official score. The IA is given to students in grades K–12
whose primary language is not English to determine their English proficiency status.


Summative Assessment (“SA”): ELs will take the SA every year until they are reclassified
as fluent English proficient. The ELPAC SA is only given to students who have previously
been identified as an EL based upon the IA results, in order to measure how well they are
progressing with English development in each of the four domains. The results are used as
one of five criteria to determine if the student is ready to be reclassified as fluent English
proficient, to help inform proper educational placement, and to report progress for
accountability.
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Both the ELPAC Summative Assessment (SA) and Interim Assessment (IA) are paper–pencil
assessments administered in seven grade spans: K, 1, 2, 3–5, 6–8, 9–10, and 11–12. In kindergarten
and grade 1, all domains are administered individually. In grades 2–12, the test is administered in
groups, exclusive of speaking, which is administered individually.
Testing times will vary depending upon the grade level, domain, and individual student. Both the
ELPAC IA and SA are given in two separate testing windows through the school year.
The IA testing window will be year-round (July 1–June 30). Any student whose primary language
is other than English as determined by the Home Language Survey and who has not previously
been identified as an English Learner by a California public school or for whom there is no record
of results from an administration of an English language proficiency test, shall be assessed for
English language proficiency within 30 calendar days after the date of first enrollment in a
California public school, or within 60 calendar days before the date of first enrollment, but not
before July 1 of that school year.
The SA testing window will be a four-month window after January 1 (February 1–May 31). The
English language proficiency of all currently enrolled English Learners shall be assessed by
administering the test during the annual assessment window.
The ELPAC shall be used to determine proficiency levels of students. Identified EL students will
be monitored by teacher observations, the annual ELPAC test, and their academic progress.
Additionally, IIECA also recognizes the importance of valuing students’ native languages, and
reinforces an appreciation for the cultures, customs, and languages of all its students through the
school’s core curriculum, enrichment programs, and school character trait instruction.
Strategies for English Learner Instruction and Intervention
Once an English Learner student is identified, a conference will be scheduled with the parent to
outline the instructional program, the teachers’ role in implementing the instructional program,
the school’s role in supporting the instructional program, and the parent’s role in supporting the
student to succeed. The result of such meeting will be incorporated into the student’s learning plan.
IIECA will ensure that teachers possess an EL Authorization. IIECA will make every effort to
recruit teachers who hold a valid credential as well as a bilingual or ESL endorsement (state
authorization to teach English learners such as BCLAD, CLAD, SB 1969), and who not only have
training in second language pedagogy but also have experience teaching second language learners
and sheltered English classes.
The English Language Development Program will be a process through which the students
achieve advanced fluency in all areas of language: listening, speaking, writing, and reading.
Instruction will be differentiated to address specific needs. The students will be actively involved
in questioning, collecting data, reflecting on the information, using the information, and assessing
their work.
Educational Program for English Language Acquisition
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The EL Coordinator, along with the student’s parent determines EL program placement.
Students at IIECA have the option of receiving ELD support through two programs –
Program 1, Structured English Immersion (SEI) and Program 2, English Language
Mainstream (ELM).
These two programs incorporate the CCSS and CA ELD Standards by emphasizing the importance
of providing Integrated ELD, or content instruction that supports the development of language
uses specified by the CCSS for ELA/Literacy and CA ELD Standards, and by providing
Designated ELD, in which students receive specialized instruction that builds into and from
content instruction in order to develop critical English language skills, knowledge, and abilities
needed for content learning in English. (California Department of Education 2014)
PROGRAM 1:
STRUCTURED ENGLISH IMMERSION
(SEI)
SEI, also known as “Structured English
Immersion,” is a program designed to
promote language acquisition in which nearly
all classroom instruction is given in English,
but with the curriculum and presentation
designed for children who are learning the
language. (EC § 306.)
Typically, SEI includes: (1) English language
development (ELD) instruction appropriate to
each student’s level of English proficiency, (2)
content instruction utilizing specially
designed academic instruction in English
(SDAIE) whenever needed for full access to
the core, and (3) may include primary
language support if needed. Usually, ELs
scoring at the beginning through intermediate
levels on CELDT are placed in SEI.

PROGRAM 2:
ENGLISH LANGUAGE MAINSTREAM
PROGRAM (ELM)
A classroom setting for English Learners who
have acquired reasonable fluency in English,
as defined by the school district. In addition to
ELD instruction, English learners continue to
receive additional and appropriate educational
services in order to recoup any academic
deficits that may have been incurred in other
areas of the core curriculum as a result of
language barriers. (CDE 2018)

ELs who lack reasonable fluency in English
must be placed in a SEI program. The SEI
program is designed to normally not exceed
one year. (CDE 2018)
IIECA provides Integrated ELD by incorporating the essential features of Integrated ELD
Instruction in all lessons, as described in the 2014 ELD/ELA Framework. Lessons that
incorporate integrated ELD must be interactive and engaging, meaningful and relevant,
intellectually-rich and challenging, build on prior knowledge, include scaffolding, focus on content
knowledge and academic English, and value the primary language.
To help ELs meet high academic standards in Language Arts it is essential that they have access
to:
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Teachers and personnel at the school and district levels who are well prepared and qualified
to support ELs while taking advantage of the many strengths and skills they bring to the
classroom
Literacy-rich school environments where students are immersed in a variety of language
experiences
Instruction that develops foundational skills in English and enables ELs to participate fully
in grade-level coursework
Coursework that prepares ELs for postsecondary education, yet is made comprehensible for
students learning content in a second language (through specific pedagogical techniques
and additional resources)
Opportunities for classroom discourse and interaction that are well-designed to enable
ELLs to develop communicative strengths in language arts
Ongoing assessment and feedback to guide learning

IIECA’s goal is to ensure an instructional program that enables all EL students to attain
proficiency in English and high achievement in all academic areas. All teachers of EL students
will utilize the state adopted ELD standard in conjunction with the use of SDAIE (Specially
Designed Academic Instruction in English) strategies throughout instruction.
Teachers will be trained to use Specially Designed Academic Instruction in English (“SDAIE”)
techniques, which will be the primary strategy to meet the needs of English Learners. The
instructional design model used by IIECA will place a heavy emphasis on differentiating
instruction to meet the needs of English Learners based on their academic and language
readiness. Through the well-defined professional development plan that accompanies this
instructional design model, teachers will be trained on a variety of other instructional strategies
to be used specifically with English Learners.
Classroom teachers will use graphic organizers, pre-teach and re-teach activities during small
group sessions, student conference period, etc. The program will be individualized for students
depending on where they are in the English language continuum. Students at the lower ELD
levels will have more context embedded materials. As they progress in acquiring English
language, the concepts will become more abstract. The focus of learning will move from learning
to read to reading to learn, where students process content and information.
Designated and Integrated ELD Instruction
Students who performed below an overall 3 (for grades 1-5), or 4 (for kindergarten), on the Spring
2018 Summative ELPAC will receive 30 minutes a week of designated ELD time, as well as
Integrated ELD time in the classroom. A designated ELD block will consist of groups of 1-3
students on similar EL levels. Lessons will consist of preparation for success on the ELPAC as
well as for proficiency in English, by incorporating the use of scaffolding techniques and graphic
organizers. Lessons will focus on vocabulary development in the areas of speaking, listening,
writing and reading.
Integrated classroom instruction will be offered to EL students as well as EO students and will
incorporate the use of scaffolding techniques and graphic organizers. EL students will meet with
their teacher for a 30-minute Guided Reading lesson 4 times a week, during which time they will
receive small group instruction at their reading level, as well as appropriate scaffolding. The
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teacher will include strategies geared toward proficiency in English, such as integrating vocabulary
pertaining to the ELPAC, as well as various SDAIE strategies.
The Principal will evaluate the school’s English Learner Program annually based on analyzing
data on reclassification rates as well as movement of students through performance levels. The
principal will use the following goals to determine that the EL program has been successful:
 Our reclassification rate will meet or exceed 10% on a yearly basis
 80% of all limited English proficient students will increase one performance level on the
ELPAC.
EL students are identified in Illuminate Student Information System (SIS), allowing for teachers
to monitor and track students in this subgroup. Further, teachers and administrators track the
progress of reclassified (RFEP) students on their benchmark reading and writing exams,
Trimester grades, and SBAC proficiency to ensure academic progress is continuing.
We monitor our students closely and consistently from early on and implement language and
academic support in order to prevent students from becoming Long Term English Learners
(LTELs) when they transition to middle school.
Instructional Strategies
IIECA uses proven methodologies including increased time for reading and math and
individualized instruction for students who are acquiring English. Examples of instructional
strategies that may be employed with EL students at IIECA are:

















Workshop models
Cooperative learning
Thematic teaching
Scaffolding instruction
Think/pair/share
Kinesthetic activities
Books on tape
Graphic organizers
Pre-teaching vocabulary
Manipulatives
Jigsaw
Storytelling
Using culturally relevant materials
Repetition
Modeling
Labeling items in classrooms and school in different languages

Beyond using the ELPAC to monitor students English Language Development, IIECA staff will
use the English Language Content Standards to monitor the levels at which students are
performing in reading, listening, speaking, and writing. This information will particularly guide
the teachers in differentiating instruction, such as the level of questioning for English Learners
who are not progressing through the English language development levels. To further support
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students who are not progressing through the English language development levels, the following
instructional strategies may be used to support these students in gaining higher levels of English
proficiency:









Workshop focused on English Language development skills such as vocabulary
development, oral language skills, comprehension skills
Small group work to lower the affective filter and target specific areas of growth
Increasing collaborative time to increase the amount of interaction spoken in English
Pre-teaching content vocabulary and frontloading concepts
Echo reading and choral reading
Focusing on the development of Cognitive Academic Language Proficiency (CALP)
beyond Basic Interpersonal Communicative Skills (BICS)
Offering at-home development support, such as providing packets, games, CDs, and other
tools aligned with students’ English levels to take home for additional language practice
Using technology for literacy support that has proven successful with English Learners

Additionally, IIECA utilizes the following instructional resources/strategies:
Sheltered Instruction Observation Protocol (SIOP)– ICEF implements a Teacher Effectiveness
Framework to evaluate all teacher-delivered instruction. The ICEF TEF is based on the work of
Charlotte Danielson’s Framework for Effective Teaching. To ensure that English Learners are
receiving adequate support, ICEF focuses on key components of the SIOP as they related to the
ICEF TEF.
Language Objectives – ICEF believes excellence is achieved when students are engaged in
rigorous and relevant learning experiences that promote discourse, inquiry, and the application of
critical thinking skills. The creation of Language Objectives allows teachers to scaffold instruction
when teaching the three modes of communication – interpretation, collaboration and production.
Total Physical Response (TPR). Developed by James J. Asher, TPR is a language learning tool
based on the relationship between language and its physical representation or execution. TPR
emphasizes the use of physical activity to increase meaningful learning opportunities and language
retention. A TPR lesson involves a detailed series of consecutive actions accompanied by a series
of commands or instructions given by the teacher. Students respond by listening and performing
the appropriate actions (Asher, 2000a). Teachers incorporate TPR when designing lessons, as per
the ICER Teacher Effectiveness Framework 1.2B, Creating Cognitively Engaging Learning
Experiences for Students.
Units of Study for Teaching Reading and Writing – California ELD Toolkit: Created by Lucy
Calkins and the Teachers College Reading and Writing Project, The California ELD Toolkit for
the Units of Study provide specific ELD support strategies within each unit of study. These
strategies provide teachers with instructional tools focused on: 1) providing comprehensible input,
2) building on students’ prior knowledge, 3) accessing complex academic content, 4) providing
opportunities for structured oral language practice, and 5) building vocabulary.
The Workshop Model - The Workshop Model is method of writing and reading instruction that
was developed from the early work of Donald Graves (Teachers and Children at Work (1983), and
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Lucy Calkins with the Teachers College Reading and Writing Project at Columbia University.
This method of instruction focuses on the goal of fostering lifelong readers and writers by:
○ using the teacher to serve as the model of what good readers and writers do,
○ giving students the time and space to actually read and write independently every
day,
○ coaching students to apply writing and reading strategies effectively,
○ building classroom communities focused on literacy, and that support the
development of healthy attitudes towards reading and writing, and giving students
the regular opportunity to discuss the techniques they are incorporating into
developing themselves to be proficient readers and writers.
Individualizing instruction is the cornerstone of The Workshop Model. Conferring with readers
and writers daily provides teachers with actionable, formative assessment data, and allows them to
differentiate for the needs of small groups and individuals. By utilizing this instructional practice,
teachers are able to not only address the rigor of the Common Core Standards, but also provide the
scaffolds EL students need to meet/exceed standard expectations, and grow into fluent readers and
writers.
California ELD Standards
Our plan for meeting the new ELD standards will consist of professional development, in which
we introduce the new content and format of the ELD Framework and standards, the differences
and similarities between the new ELD and previous ELD standards, and ensure teachers and
administrators have an understanding of the new proficiency levels. It will include supporting
teachers in understanding the new ELD standards, designated and integrated instruction, and
assessment. There will be a greater focus on ELD instruction and differentiation as a regular
feature of instruction in all content areas.
Teachers at IIECA use the English Language Development (ELD) standards set forth by the
California Department of Education to assist in planning and assessing the progress of English
Learners. Students of limited English proficiency receive the same academic content as those
students who are native English speakers. All instruction will be in English; however, there may
be times when primary language support will be provided to students when needed. Language
acquisition is enhanced by exposing students to experiences in a variety of learning modalities
(kinesthetic, auditory, and visual) that correspond to the subject matter and grade level curriculum
as well as providing structured, explicit language instruction. Teachers will use Specially Designed
Academic Instruction in English (SDAIE) strategies to enhance the English Language
development of all of students. When using SDAIE strategies, teachers will plan lessons with an
emphasis on ensuring that content is grade level appropriate and within the students’ zone of
proximal development. SDAIE provides (1) access to the core curriculum, (2) English language
development, and (3) opportunities for social integration into the multicultural classroom
community. Examples of utilizing SDAIE strategies include supporting verbal explanations with
nonverbal cues and designing appropriate learning sequences, such as building upon prior
knowledge. In addition to SDAIE strategies, teachers will also provide students with differentiated
explicit language instruction.
Reclassification
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Based on the reclassification procedures set forth in Education Code Section 313(d), IIECA shall
utilize multiple criteria in determining whether to reclassify a pupil as proficient in English,
including, but not limited to, all of the following:
 Assessment of language proficiency using an objective assessment instrument, including,
but not limited to, the English language development test pursuant to Section 60810 of
the Education Code:
○ The student must demonstrate English proficiency on the annual ELPAC (see
details below).
 Comparison of the student’s performance in basic skills against an empirically established
range of the performance of English proficient students of the same age in basic skills, that
demonstrates whether the student is sufficiently proficient in English to participate
effectively in a curriculum designed for students of the same age whose native language is
English. Basic skills criteria include:
o Guided Reading Level - at or above grade level
o SBAC Performance - Standards Met or Standards Exceeded
 Teacher evaluation, including, but not limited to, a review of the pupil’s curriculum
mastery
 Parental opinion and consultation:
o IIECA will provide notice to parents or guardians of their rights and encourage
them to participate in the reclassification process.
o IIECA will provide an opportunity for a face-to-face meeting with parents and
guardians to discuss the reclassification process.
Reclassification Criteria
Students who have been identified as EL and who subsequently demonstrate that they are able to
compete effectively with English-speaking peers in mainstream classes, will be reclassified to fluent
English proficient (RFEP) according to the following guidelines:
Kinder
Overall score of 4

1st – 5th Grade
Overall score in top quartile of 3 or above*
Grade

ELPAC

Minimum Scale Score

1st

1458

2nd

1477

3rd – 5th

1526

Written and oral scores of 3 or 4
Teacher
Evaluation

Teacher evaluation and
approval

Teacher evaluation and approval
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Basic Skills
Assessment

Benchmark Assessment
System (BAS) guided
reading level appropriate
for grade level and time of
year.

Parent
Approval

Parent Consultation and
Approval

Benchmark Assessment System (BAS) guided
reading level appropriate for grade level and
time of year.
OR
Score of Standards Met or Standards
Exceeded on them most recent SBAC ELA
assessment (3rd grade and above
Parent Consultation and Approval

Additionally, the academic progress of RFEP students is monitored for a minimum of four years,
as required by state and federal guidelines. During this monitoring period, ELPAC testing is not
required. If their continued linguistic and academic performance declines or stalls, interventions
are provided to ensure that these students reach and maintain grade level academic proficiency.
Monitoring Program Evaluation and Effectiveness
IIECA shall monitor student progress to ensure that all educational programs meet compliance
requirements and to determine program effectiveness. Education code and Board policies are
followed closely to ensure appropriate implementation of English Learner programs. EL’s progress
is monitored annually using both school adopted formative and summative assessments. The
assessments are used to determine students' English language proficiency in English as well as
academic performance. Student data is disaggregated and reviewed annually by school
administrators and teachers. ELs are expected to show one language proficiency level of growth
annually as measured by the ELPAC until they reach English proficiency and then maintain level
until reclassified. Data from the annual ELPAC administration is compiled to identify individual
students who are not meeting this expectation, and appropriate interventions are applied at the
school site.
Parent Involvement and Ongoing Evaluation
IIECA will facilitate opportunities for parents to understand the ELPAC, its structure and
importance. These opportunities will be conducted through parent information meetings focused
on understanding the ELPAC. Information will also be provided via the school’s newsletter and
parent communication platforms - phone messages and parent emails. Information will be shared
regarding the ELPAC testing window, the importance of the ELPAC, and how to help students
prepare for the test (i.e. sleep well before the test, eat a healthy breakfast at school/home and how
to remove test anxiety).
In addition, IIECA will notify parents and guardians of their child’s ELPAC results within 30 days
of administering the assessment. If the student is to be reclassified, families will be informed of the
next steps and the school will update the school records.
HIGH ACHIEVING STUDENTS
As all students are challenged to reach their intellectual potential within the instructional program,
IIECA does not offer a formal, separate gifted and talented program. However, throughout the day,
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the staff differentiates instruction based upon the individual needs of the students and provide an
opportunity to excel for those students who are identified as High Achieving or demonstrate a
specific ability or talent, as identified through student data or evidence of a pupil’s capacity.
High achieving students are identified as students who:
 Earn a score of “Standard Exceeded” on the CAASPP ELA and Math assessment
 Exceed reading level expectations based on the Fountas and Pinnell Benchmark Assessment System
 Score above the 70th percentile in ELA and Math on ICEF’s nationally normed assessment measure
– currently the Fastbridge Assessment Tool

Teachers differentiate in the forms of acceleration, depth, complexity, and novelty and will
differentiate the process, content, or product to meet the needs of high achieving students. IIECA’s
Workshop Instructional Model allows for differentiated instruction during conferring and
independent reading and writing.
Teachers employ additional instructional strategies to support the continued acceleration of
learning of high achieving students. These strategies include:







Project-based learning
Computer-adaptive online programs in both ELA and Math
Utilizing higher levels of questioning and thinking skills
Ensuring there is a wide variety of materials at different skill levels that engage a wide
variety of interests
Individual or group inquiry projects
Ensuring that the curriculum is sufficiently challenging

By using assessment information to monitor students’ progress, teachers will be able to make the
necessary modifications and adjustments to best support students. All students at IIECA are valued
for their individualism and their interests and passions are cultivated. Further, the teachers work
together to develop plans to best support students in driving forward their academic achievement
and pursuits in relation to each students’ learning profiles and specific talents. In order to ensure
that the needs of all students are being met, the staff will utilize the Student Success and Progress
Team (SSPT) to review the data of identified high-achieving students to ensure continued academic
progress is made.
LOW ACHIEVING STUDENTS
At IIECA, low-achieving students will be identified as students who:






Achieve at the lowest quartile on the reading diagnostic assessment and nationally
normed ELA and Math FastBridge assessments,
Are reading below grade level as measured by the Fountas and Pinnell Benchmark
Assessment System
Consistently score below or far below standard on our internal grading rubrics,
Score Standard Not Met in ELA and/or Math on the Smarter Balanced Assessment
Are EL students that do not advance at least one performance level on the ELPAC.
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Throughout the year, teachers utilize the Illuminate Data Management and Student Information
System to review and analyze student performance on formative and summative assessments.
Teachers participate in grade level and individual data talks to monitor students’ progress and
determine additional areas of support for struggling students.
Daily, differentiated instruction is at the core of IIECA’s Workshop Instructional Model. Teachers
meet with students daily in differentiated small groups and individually to support students in
meeting the demands of the grade level content. These experiences maximize the learning
opportunities for struggling students by allowing for daily data collection, and targeted instruction
at each student’s level.
IIECA utilizes an on-line adaptive program in ELA and Math that build foundational skills,
individualize instruction, individual practice and provide on-going assessment. Data from this
program is used to monitor student progress toward meeting grade level expectations.
Data analysis is a critical component of IIECA’s instructional program. Grade level teams engage
in data analysis sessions led by school leaders each week to review formative/summative
assessment data, set goals and assess goal attainment. The focus of this work is on developing
instructional plans in the coming week that are responsive to the data gleaned from these
formative/summative assessments to support students in achieving grade level standards.
Additionally, IIECA students track their personal data in Student Data Folders weekly. Students
engage in personal goal setting and participate reflective conversations with their teachers at least
three times within each Trimester.
In addition to the core ICEF Instructional Model of small-group instruction, teachers and
instructional aides will also provide academic support and reinforcement to struggling students
through a before and after-school intervention program. T he on-site after-school program also
works collaboratively with the teaching staff at IIECA to make the after-school program an
extension of the learning during the school day.
SPECIAL POPULATIONS: SOCIOECONOMICALLY DISADVANTAGED, FOSTER, and
HOMELESS STUDENTS
SOCIOECONOMICALLY DISADVANTAGED STUDENTS
IIECA seeks to serve a population comprised in part of students who are socioeconomically
disadvantaged. To put students on the path to and through college, the mission, vision, and
instructional programs of IIECA are designed to provide and ensure equal access for all students,
particularly those students who are designated as socioeconomically disadvantaged.
Identification and Support
According to the definition adopted by the State Board of Education (SBE), the "socioeconomically
disadvantaged subgroup" consists of students who meet either one of two criteria:
 Neither of the student's parents has received a high school diploma OR
 The student is eligible for the free or reduced-price lunch program
At its core, IIECA believes in high expectations for each of its students, regardless of background.
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IIECA’s program will support students from socioeconomically disadvantaged backgrounds in the
following ways:













Vocabulary, including anchored word instruction
Real life experiences to build schema, including field trips, and guest speakers
Working with families to create supportive learning environments at home and increase
literacy experiences
Flexibility in meeting times with families
Taking home books to ensure students are reading at home
Focusing on the development of phonemic awareness
Providing opportunities for technology, physical education, etc.
Incorporating technology such as video to increase exposure to the greater world
Targeting the interests and personal connections of the learners
Using Instructional Assistants to target specific needs
Parent workshops on topics such as nutrition and ways to support learning at home
Meals provided at free/reduced cost for students

FOSTER YOUTH
Foster Youth students will be identified by the office through records provided by the county,
social worker and or caretaker with educational rights. Regular classroom teachers, office staff,
behavior counselor, administration, Education Specialist (RSP) and after school program
coordinators and any other individual that may provide support will be notified so that the student
does receive the support he/she may need.
Foster Youth students will be provided support by ensuring that any adults that are working with
the student follow through with the identified support, communicate with administration regularly,
and also ensure that meetings are held to discuss updates, changes or further support that the
student may need. Student progress and supports are reviewed during monthly Student Support
and Progress Team (SSPT) meetings to ensure students are receiving the appropriate supports.
McKinney-Vento Homeless Assistance Act
IIECA will adhere to the provisions of the McKinney-Vento Homeless Assistance Act and ensure
that each child of a homeless individual and each homeless youth has equal access to the same free,
appropriate public education as provided to other children and youths. IIECA will include specific
information in its outreach materials, websites, at community meetings, open forums, and regional
center meetings, notifying parents that the school is open to enroll and provide services for all
students which shall include a school contact number to access additional information regarding
enrollment.
HOMELESS/FOSTER LIAISON
IIECA’s Community Relations Coordinator (CRC) serves as the Homeless/Foster Student Liaison
to provide support and resources for homeless/foster students and families, and to ensure
compliance with the McKinney-Vento Homeless Assistance Act.
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The Homeless/Foster Liaison will:











Ensures that homeless/foster children and youth are identified by school personnel
and through coordination with other entities and agencies.
Ensures that homeless/foster students enrolled have full and equal opportunity to
succeed in school. Ensure that homeless/foster students are not segregated from
their non-homeless/foster peers.
Ensures that homeless/foster families, children, and youth receive educational
services for which they are eligible and referrals to health, mental health, dental, and
other appropriate social services.
Based on availability of funds, provides homeless/foster students with basic school
supplies, such as backpacks and uniforms, and fees for general education testing, as
appropriate.
Ensures that public notice of the educational rights of homeless/foster students is
disseminated
Ensures that enrollment disputes are mediated following the dispute resolution
provisions.
Ensures that the parent/guardian or unaccompanied youth is fully informed of all
transportation assistance provided by the school if available and feasible.
Assists homeless/foster children and youth who do not have immunizations, or
immunization or medical records, to obtain necessary immunizations or medical records.
Collaborates with school staff responsible for the provision of education and related
student support services to homeless/foster children and youth.
Monitors homeless/foster student attendance and performance, and facilitate their
participation in school activities (clubs, sports, extracurricular).

A TYPICAL DAY
A typical elementary school student’s day reflects our intentional blending of strong academics,
social development, and personal development. The following illustrates what a visitor would
experience, as a scholar, in a kindergarten elementary classroom at IIECA:
7:30-7:50
Campus Open,
Breakfast, and
Morning Assembly
8:00 - 8:20
StandardsBased Calendar

You walk onto campus. Staff greets you at the valet and says good
morning to you. You enjoy free breakfast, then sit in your classes’
designated area and wait for Morning Assembly to start. When
Morning Assembly does start, you stand, say the Pledge of
Allegiance, then recite the REAL SHARP school pledge.
You quickly enter class and put your things away. You come to
the carpet for calendar time. The teacher calls on helpers to help
go through the day of the week it is, the number of days we’ve
been in school, how to show that in coins, how to show that in tally
marks, and any events that are today or coming up soon. You
work with the 100’s number chart with your class and return to
your seats for art time!
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8:20 - 8:35
Read Aloud

It’s time for read aloud! Your teacher always chooses great
stories and books to read during read aloud. She pauses to ask
questions to the class and you think how much you really like
this story and how you know so much about it. Your teacher
points out things you might not have noticed on your own, but
now will look for in your own reading. Your teacher gets to a
good stopping point, and you wish she would read more, but
know she’ll pick up where she left off tomorrow.

8:35 - 9:35
Guided Reading

During guided reading, the teacher pulls small groups to work with.
It’s your group’s turn today! The other students will work on
different center activities, but you’ll work with the teacher. Your
group goes over to the table and you get ready to work. She starts
off with sight word review and moves into showing you a new book.
Each student in your group gets a copy to work with. You do a
picture walk and you get excited about the new book. It looks
interesting! Your teacher shows you a couple of words that are
tricky in this book. You need to understand the vocabulary words to
understand the book so she shows you the words, tells you what they
mean, and you and your group find the words in the book. Your
teacher has the students start reading. You whisper read when she
tells you to start. You can tell the teacher is listening to you read
and you do your very best. After reading the book two times, your
teacher asks questions to the group about the story. You go back to
the book to help make sure your answers are right. Since your group
did so well, your teacher is letting you practice new sight words
before you go to work on centers and she pulls a new group. You
even get to write them together!

9:35 - 9:55
Beyond the Basic
Facts

Early in the year, we kindergarteners are just learning to count. We
practice counting and writing our numbers repeatedly. Towards the
second half of the year, our fluency practice is geared more towards
adding and subtracting within 5. We learning to add in our heads and
become quick mathematicians!

9:55 - 10:15
RECESS

You walk with your class to the play yard. For recess, you spend
the first 10 minutes enjoying your snack from home or going to the
cafeteria to collect second chance breakfast. When you’re done with
your snack, you get to enjoy free play with the other
kindergarteners on the yard.

10:15 - 11:00
Writer’s Workshop

You come back into class and get ready for writing! You get your
writer’s workshop notebook and join the teacher and your class on
the carpet. The teacher tells you what she wants to show you in
today’s mini-lesson. She always either points out something new
she wants you to try, highlights something that the class has been
struggling with, or helps the class build on something they’ve been
doing well in with their writing. After she tells you what you’re

ELD Designated
Pullout at 10:45
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working on, she shows you what she means in some already done
writing. Today she’s using some student writing samples, but
sometimes she uses stories you’ve been reading or a new text
altogether. She asks you to look for ways you can use this skill in
your own writing. You think for a moment and flip through your
writer’s notebook. You see just the place where you can do what
she’s talking about! You see yourself using the skill and are already
‘writing’ in your head. You share your ideas with your writing
partner and they share with you. The teacher reminds you that the
skill is not just for today, but for every day and sends you off to
write.
You spend a lot of time working on your writing. Early in the
school year, we spend a lot of time drawing our stories if we’re
not ready to write. As you’re working, the teacher walks around
and conferences with you and with your classmates. You might
read a bit of your writing, but she’s not interested in what you’re
writing as much as what you’re working on in your writing. You
show her where you’re trying out a new skill as an author and read
her that portion of your writing. You feel good when she points out
how it’s similar to another author you’ve heard about. She lets you
know how you can take that skill to the next level and you have
even more ideas for your writing! She moves to the next student
and you dive back into your writing.
During the writing time, she stops you and the rest of the class.
She highlights the writing of another student and how they
used the new skill. You check your own writing and keep on
working, confident that you’re growing as a writer. After
writing, your teacher calls everybody back to the meeting area
and a student or two shares what they worked on with the class.
You meet back with your writing partner and show each other
the progress you made today. You review how your writing
time went with them and are happy to see that both of your
writing is going well.
--------If you are an English Learner during this time, you’ll go with the
Instructional Specialist and other students who are English
Learners at this time.
You like this time because so much of the time is talking. Your
teacher teaches you language that isn’t special for science or
reading. It’s language you can use all over your life! You hear how
the teacher phrases the language and see how she writes it. You
copy some of the things she is saying chorally with your
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classmates. Then you get to talk with your classmates using the
new language. It might be in a game or using a different routine,
but talking is the expectation. As the class moves on, you start to
use the language in writing. Before you know it, pullout time is
over and it’s time to go back to class.
11:00 - 11:15
Phonics

Phonics is a short part of the day, but very important. It’s where
you learn more keys for decoding words! The teacher will either
review or show you a new sound, grapheme, or phoneme. This
could be with songs and rhymes. You’ll work with blending the
word and then get to see the word in decodable text. You then get
to practice writing with a dictation exercise. The teacher will say a
sentence for you to write and you do your best to include what you
just learned in phonics as you write.

11:15 - 12:00
LUNCH

You walk with your class to the play yard. For lunch, you play a
structured game with your class. The aide supervising you helps
you make sure that you learn the game correctly, play fair, and have
fun. The game changes every week, but all of the games give you a
chance to exercise different social skills like fair play, cooperation,
and problem solving, get lots of energy playing, and learn different
games.
After you play, then you line up for the school lunch and chat with
your friends as you wait. As you go through the line, the
supervising staff members say hello and click their clicker if you
remembered to grab all items that make a nutritious meal. They
know you by sight and you enjoy saying hi to them. You go to
your class’s table and join other students. As you eat you hear
laughing and talking throughout the lunch area as students enjoy
each other’s company. After eating, you clean up your area and
wait to be dismissed to your line. You remember to drink water
and go to the bathroom towards the end of lunch and line up with
your class when the whistle is blown.

12:00 - 12:20
Phonics
12:20 - 1:10
SWUN Math

Lunch interrupted our phonics times. Time to continue with where
we left off before lunch.
You prepare for math instruction by taking out your book and note
taking materials. The teacher walks you through a short lesson.
You pay close attention because you know that once she’s explicitly
taught the new skill, you’ll be tasked with applying the new skill
with your group or partner before having to do the skill on your
own.
Once the lesson is finished, you complete an exit ticket so that you
can ensure you’ve really learned the new skill. To your surprise,
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you answered incorrectly. Even though you thought you had it! As
the teacher dismisses students to work on the task independently,
you are pulled into a small group for a bit of extra instruction
involving this particular skill. After working through a few
problems with the teacher, you realize where your misconception
was. You do a few problems independently and when the teacher
sees that they are correct, you move from the small group back to
the rest of the class. You feel good that you worked hard and
learned the new math skill!
1:10 - 2:00
Elective: Art

On another day you might be going to PE or computer, but today
your art teacher comes to the classroom. You get to do many
different projects and use many different mediums. Your teacher
shows you art from an artist. She shows you some of the techniques
they used in their style. You get to try and use the technique to
share your ideas, too. You enjoy creating art as you express
yourself and learn about different artistic elements and styles.

2:00 - 2:45
Reader’s Workshop

You come to the carpet meeting area for a mini lesson. During this
time, the teacher teaches you a portable skill to help you better
understand text. You see your teacher explicitly tell you what it is,
show it to you in a familiar text you’ve read, a student’s book, or a
new text which features the element she’s focusing on. After this,
you’ll be asked to apply it to your own reading or in the shared text.
You might share your thoughts about the reading and feature with
your partner. The teacher will remind you that the skill is to be
used not just today, but every day as a reader. She sends you off to
your reading spot to dive into your independent texts.
You find your reading area and book box full of books that are
suited to your independent reading level and interests. You know
the books because you’ve chosen most of them yourself. As you
begin to read, your teacher circulates the room conferencing with
various students. She stops next to you and checks in. She asks you
what you’re working on as a reader. She takes notes as you tell her
about the skill that you learned today or possibly a personal reading
goal that you set with her. She asks you to show her that in your
text and you discuss your thinking as a reader.
Your teacher highlights some of the skills you’re using and gives
you a reminder to continue using that skill in text or possibly
points out a new step that you’ve shown you’re ready for. You get
excited when she stops the workshop midway through and uses
your thinking as an example of the teaching point she reviewed.
You continue to read and apply the skill, taking notes in your
reader’s notebook. You notice that your teacher has pulled a guided
reading group, though it’s not your group today.
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Towards the end of reader’s workshop, your teacher calls you back
together at the meeting area where you get to share how the skill
impacted your reading of your text. Your partner shares with you as
well. Your teacher reviews the skill from the day as well as some
observations about today’s workshop and dismisses you back to your
seats.
2:45 - 2:50
Clean up/ Dismissal

It’s time to end the day and begin to pack up your materials. You
collect any
papers and folders going home. Your teacher goes over
homework for the day and reminds you about things that are
coming up at school. You talk about things that happened that
day and are ready for a new day tomorrow!

Dismissal/
Afterschool Program

You line up with your classmates. You get picked up, so you go to
the pick-up line while some of your other friends go to the after
school program line. The after school tutor comes and picks them
up and your teacher takes your line out to the gate. You chat with
your friends and teachers as you wait for your aunt to pick you up.
One of the staff members calls your name! It’s your turn! You say
goodbye to everybody and they tell you to have a great day.

A typical elementary school student’s day reflects our intentional blending of strong academics,
social development, and personal development. The following illustrates what a visitor would
experience, as a scholar, in a 4th grade elementary classroom at IIECA:
7:30-7:50
School Opens,
Breakfast,
Morning Assembly

You walk into campus. You might stop in the office, go to the play
areas, or go to free breakfast. No matter your choice, a staff member
who is happy to see you and welcomes you to campus will greet you.
You enjoy time with friends while being supervised in a safe
environment by various staff members. At 7:50 a bell rings telling you
it’s time to line up for morning assembly.
You line up with your classmates and assemble as an entire school.
During this time, you hear announcements about traits of the
month, events that have recently occurred, and events that are
coming up soon. You might hear about opportunities to join a new
club or try out for a new sport. You might hear about a recent cause
for celebration at our school. You may even hear about a campus
wide activity coming up. Once announcements are done, you join
your classmates and school in saying the “REAL SHARP Pledge.”
After that you’ll say the Pledge of Allegiance and be dismissed to
class.
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8:00 - 8:50
Elective: Art

9:00 - 10:00
Guided Reading

10:00 - 10:15
Word Study

10:15 - 10:35
Beyond the Basic
Facts

On another day you might be going to PE, music, or technology,
but today you head off to art class with your classmates and art
teacher. You know that you’ll be learning about and the style of a
famous classical or contemporary artist. You’ll apply some of their
styles to your own creative works. You might be using clay,
pastels, colored pencils, or various types of paints, but whatever the
medium you express your own thoughts and self while learning
about and applying elements of art and varying styles of artists.
During guided reading, the teacher pulls small groups to work with.
It’s your group’s turn today! The other students will work on
different center activities, but you’ll work with the teacher. Your
group goes over to the table and you get ready to work. She starts off
with sight word review and moves into showing you a new book.
Each student in your group gets a copy to work with. You do a
picture walk and you get excited about the new book. It looks
interesting! Your teacher shows you a couple of words that are tricky
in this book. You need to understand the vocabulary to understand
the book so she shows you the words, tells you what they mean, and
you and your group find the words in the book. Your teacher has the
students start reading. You whisper read when she tells you to start.
You can tell the teacher is listening to you read and you do your very
best. After reading the book two times, your teacher asks questions to
the group about the story. You go back to the book to help make sure
your answers are right. Since your group did so well, your teacher is
letting you practice new sight words before you go to work on centers
and she pulls a new group. You even get to write them together!
You take out your notebook and prepare for more keys to unlocking
words. As a fourth grader, you’ve moved beyond phonics and are
ready to engage in learning about word roots and parts. As your
teacher introduces new words, you think about what the words have
in common. You notice the same part across all of the words. Your
teacher asks for volunteers and several of your classmates note the
same similarity. She tells you what the new word part means and
shows you what she means by breaking down one of the words. You
record this new information in your notebook. With your partner
you break down the rest of the word meanings with the knowledge
of the new root. You repeat this process with another set of words.
You’ve now learned at least two more new ‘keys’ to unlocking
unfamiliar words. At your teacher’s direction, you pack up word
study materials and prepare for recess.
Knowing that problem solving skills and automaticity with facts are
foundational skills that fuel math learning, you participate in facts
practice every day. You take out your workbook and begin working
with fact families. You practice repeated equations that focus on
addition, subtraction, multiplication and division. You might also be
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working on different properties such as associative, commutative,
and/or distributive.
10:35 - 10:55
RECESS

You walk with your class to the eating area. You eat either a snack
brought from home or the breakfast served by the school. You
notice today is pancake with sausage and banana day and decide to
grab the breakfast. As you eat, you enjoy time with friends. When
you finish, you clean up your area and go out to play for the
remaining few moments.

10:55 - 11:10
Read Aloud

After such vigorous play, you look forward to read aloud. During
this time, your teacher reads a book or story to you. She pauses to
ask questions to the class and you wonder how authors fit so much
interesting language and tools into the story; things you might not
have noticed on your own, but now will look for in your own
reading. Your teacher gets to a good stopping point, and you wish
she would read more, but know she’ll pick up where she left off
tomorrow.

11:10 - 12:15
Reader’s Workshop

You come to the carpet meeting area for a mini lesson. During this
time, the teacher teaches you a portable skill to help you better
understand text. You see your teacher explicitly tell you what it is,
show it to you in a familiar text you’ve read, a student’s book, or a
new text, which features the element she’s focusing on. After this,
you’ll be asked to apply it to your own reading or in the shared text.
You might share your thoughts about the reading and feature with
your partner. The teacher will remind you that the skill is to be used
not just today, but every day as a reader. She sends you off to your
reading spot to dive into your independent texts.
You find your reading area and book box full of books that are suited
to your independent reading level and interests. You know the
books because you’ve chosen most of them yourself. As you begin to
read, your teacher circulates the room conferencing with various
students. She stops next to you and checks in. She asks you what
you’re working on as a reader. She takes notes as you tell her about
the skill that you learned today or possibly a personal reading goal
that you set with her. She asks you to show her that in your text
and you discuss your thinking as a reader.
Your teacher highlights some of the skills you’re using and gives
you a reminder to continue using that skill in text or possibly points
out a new step that you’ve shown you’re ready for. You get excited
when she stops the workshop midway through and uses your
thinking as an example of the teaching point she reviewed. You
continue to read and apply the skill, taking notes in your reader’s
notebook. You notice that your teacher has pulled a guided reading
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group, though it’s not your group today.
Towards the end of reader’s workshop, your teacher calls you back
together at the meeting area where you get to share how the skill
impacted your reading of your text. Your partner shares with you as
well. Your teacher reviews the skill from the day as well as some
observations about today’s workshop and dismisses you back to your
seats.
12:15 - 1:00
LUNCH

You walk with your class to the play yard. For lunch, you play a
structured game with your class. The aide supervising you helps you
make sure that you learn the game correctly, play fair, and have fun.
The game changes every week, but all of the games give you a
chance to exercise different social skills like fair play, cooperation,
and problem solving, get lots of energy playing, and learn different
games.
After you play, then you line up for the school lunch and chat with
your friends as you wait. As you go through the line, the supervising
staff members say hello and click their clicker if you remembered to
grab all items that make a nutritious meal. They know you by sight
and you enjoy saying hi to them. You go to your class’s table and join
other students. As you eat you hear laughing and talking throughout
the lunch area as students enjoy each other’s company. After eating,
you clean up your area and wait to be dismissed to your line. You
remember to drink water and go to the bathroom towards the end of
lunch and line up with your class when the whistle is blown.

1:00 - 2:00
SWUN Math

You prepare for math instruction by taking out your book and note
taking materials.
Knowing that problem solving skills are foundational skills that fuel
math learning, you participate in Problem of the Day. You take out
your workbook and hear the question posed by the teacher. You
think through the process of understanding what the question is
asking of you, what information is given to you, and what possible
strategies you could use to solve the problem. Once you’ve got that
information, you discuss it with your partner or math group. You
then solve the problem and check it with your group before
reviewing as a class. You’re surprised to see all of the different ways
your classmates got to the same answer.
Then teacher walks you through a short lesson. You pay close
attention because you know that once she’s explicitly taught the new
skill, you’ll be tasked with applying the new skill with your group or
partner before having to do the skill on your own.
Once the lesson is finished, you complete an exit ticket so that you
97

can ensure you’ve really learned the new skill. To your surprise,
you answered incorrectly. As the teacher dismisses students to
work on the task independently, you are pulled into a small group
for a bit of extra instruction involving this particular skill. After
working through a few problems with the teacher, you realize where
your misconception was. You do a few problems independently and
when the teacher sees that they are correct, you move from the
small group back to the rest of the class.
After working on the independent work, you move into stations with
your group. You begin working through problem solving activities
with partners.
Writer’s Workshop
2:00 - 2:50
ELD Designated
Pull Out at 2:30

You get your writer’s workshop notebook and join the teacher and
your class on the carpet. The teacher tells you what she wants to
show you in today’s mini-lesson. She always either points out
something new she wants you to try, highlights something that the
class has been struggling with, or helps the class build on something
they’ve been doing well in with your writing. After she tells you
what you’re working on, she shows you what she means in some
already done writing. Today she’s using some student writing
samples, but sometimes she uses stories you’ve been reading or new
text altogether. She asks you to look for ways you can use this skill
in your own writing. You think for a moment and flip through your
writer’s notebook. You see just the place where you can do what
she’s talking about! You see yourself using the skill and are already
‘writing’ in your head. You share your ideas with your writing
partner and they share with you. The teacher reminds you that the
skill is not just for today, but for every day and sends you off to
write.
You spend a lot of time working on your writing. As you’re
working, the teacher walks around and conferences with you and
with your classmates. You might read a bit of your writing, but she’s
not interested in what you’re writing as much as what you’re
working on in your writing. You show her where you’re trying out a
new skill as an author and read her that portion of your writing.
You feel good when she points out how it’s similar to another author
you’ve heard about. She lets you know how you can take that skill to
the next level and you have even more ideas for your writing! She
moves to the next student and you dive back into your writing.
During the writing time, she stops you and the rest of the class.
She highlights the writing of another student and how they used
the new skill. You check your own writing and keep on working,
confident that you’re growing as a writer. After writing, your
teacher calls everybody back to the meeting area and a student or
two shares what they worked on with the class. You meet back
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with your writing partner and show each other the progress you
made today. You review how your writing time went with them
and are happy to see that both of your writing is going well.
If you are an English Learner during this time, you’ll go with the
Instructional Specialist and other students who are English Learners
at this time.
You like this time because so much of the time is talking. Your
teacher teaches you language that isn’t special for science or reading.
It’s language you can use all over your life! You hear how the teacher
phrases the language and see how she writes it. You copy some of the
things she is saying chorally with your classmates. Then you get to
talk with your classmates using the new language. It might be in a
game or using a different routine, but talking is the expectation. As
the class moves on, you start to use the language in writing. Before
you know it, pullout time is over and it’s time to go back to class.
2:50 - 3:00
Clean up/
Dismissal

You return back to your classroom and begin to pack up your
materials from the day. You write your homework in your
agenda and collect any papers that are being sent home from the
school. Once packed, you ready yourself for dismissal from class.

Dismissal/
Afterschool Program

You walk out with your class to our main gate while many of your
classmates head off to check in with the after school program. As
you’re waiting to be picked up, you chat with your teacher and
classmates. You see your dad come to pick you up and you let your
teacher know. Your teacher sees your dad, says goodbye and tells
you that she’ll see you tomorrow. “See you tomorrow!” you call
out as you leave the gate.
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ELEMENT 2: MEASURABLE PUPIL OUTCOMES
Governing Law: The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,”
for purposes of this part, means the extent to which all pupils of the school demonstrate that they have attained
the skills, knowledge, and attitudes specified as goals in the school’s educational program. Pupil outcomes
shall include outcomes that address increases in pupil academic achievement both schoolwide and for all
groups of pupils served by the charter school, as that term is defined in subparagraph (B) of paragraph (3) of
subdivision (a) of Section 47607. The pupil outcomes shall align with the state priorities, as described in
subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the program operated,
by the charter school. Education Code Section 47605(b)(5)(B).
MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM
See Element 1, The Requirement of CA Education Code §47605(B)(5)(A)(ii).
MEASURABLE STUDENT OUTCOMES: SUMMATIVE ASSESSMENT PERFORMANCE
TARGETS
See Element 1, The Requirement of CA Education Code §47605(B)(5)(A)(ii).
DATA ANALYSIS & REPORTING
IIECA is committed to reflective practice and gathering, analyzing and synthesizing data in order
to guide our instructional program. Data is used to identify students who need intervention and/or
academic enrichment in the form of intervention and/or supplemental resources. The Principal
convenes with teachers to assist in the collection, disaggregation and analysis of multiple types of
student achievement data. This is an ongoing process that occurs throughout the school year
including state mandated assessments. Teachers collaborate in grade level teams to review, discuss
and modify instruction based on findings from student assessment results. Data is shared with
parents during parent meetings and/or parent-teacher conferences.
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ELEMENT 3: METHODS OF MEASURING PUPIL PROGRESS
Governing Law: The method by which pupil progress in meeting those pupil outcomes is to be measured. To
the extent practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the
way information is reported on a school accountability report card. Education Code Section 47605(b)(5)(C).
The Charter School affirms that, to the extent practicable, the method for measuring pupil
outcomes for state priorities shall be consistent with the way information is reported on a school
accountability report card.
STUDENT INFORMATION SYSTEM
IIECA (IIECA) uses Illuminate as its Student Information System (SIS) where all student
information is housed.
MANDATED STATE ASSESSMENTS
IIECA agrees to comply with and adhere to state requirements for participation and administration
of all state-mandated tests, including computer-based assessments. IIECA shall submit and
maintain up-to-date and accurate California Longitudinal Pupil Achievement Data System
(CALPADS) data. IIECA hereby grants authority to the State of California to provide a copy of all
test results directly to the District as well as Charter School.
School-wide and student subgroup progress is objectively measured by state-mandated annual
assessments within the California Assessment of Student Performance and Progress (CAASPP)
administered to our students in grades 3-5, in ELA/Math, California Alternate Assessment (CAA)
in grades 3-5 (where applicable), California Science Test (CAST) in Grade 5, Physical Fitness Test
(“PFT”) in grade 5, and the ELPAC (Summative/Initial) for English Learners.
METHODS FOR MEASURING PUPIL PROGRESS TOWARDS OUTCOMES
Our school’s goal is to ensure that every student meets or exceeds grade level standards across all
subjects. The classroom teacher uses student achievement data to assess and monitor student
progress, identify appropriate interventions, and provide small group instruction, additional
differentiation and scaffolding. Assessment data is used to develop annual measurable outcomes,
development of our school’s Local Control and Accountability Plan (LCAP), further refine schoolwide assessments in order to monitor student academic progress, inform instruction, drive
curricular modifications, modifications to the master schedule and measure program efficacy. The
Principal, teachers and staff are held accountable by the Board of Directors to ensure all students
meet annual growth targets and school-wide measurable outcomes.
As outlined in the school’s assessment schedule chart below, students are assessed using various
types of assessments. Classwork and quizzes allow students to strengthen their learning through
group and individual activities. Teachers implement formative assessments in the form of
entrance/exit slips, and quizzes. All students are provided with a rubric for each writing prompt,
and provided with feedback on the standard assessed, which teacher use to modify instruction.
Additionally, students are assessed throughout the academic year via writing assessments,
formative (entrance/exit tickets, quick checks, surveys), summative and benchmark assessments
across all disciplines. IIECA affirms that, to the extent practicable, the method for measuring pupil
outcomes for state priorities shall be consistent with the way information is reported on a school
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accountability report card.
The following chart provides an overview of the types of local and state-mandated assessments
administered by subject area and frequency.

REPORTING OF DATA
IIECA develops an annual SARC Report, administers Report Cards, holds Parent-Teacher
Conferences and holds Local Control and Accountability Plan (LCAP) meetings as methods to
inform all stakeholders on the Charter School’s performance. Parents are encouraged to participate
and provide input in the Charter School’s educational program. IIECA uses our accountability data
as a means of evaluating the effectiveness of, and need for, new program initiatives. Additionally,
the Principal hosts meetings throughout the school year, with parents to discuss schoolwide data,
methods to support their child academically, and available resources and interventions for the
student. In addition, all parents have access to the Illuminate Parent Portal, online 24/7 access,
where they can view their child’s academic progress and communicate with parents.
The Principal prepares a Principal’s Report for each Board of Directors meeting that includes
enrollment, attendance, student achievement, professional development, progress on LCAP
Measurable Outcomes, and issues pertaining to the Charter School. Teachers meet in grade level
teams to review student work, to disaggregate and analyze local and interim assessments across
all disciplines: English Language Arts (ELA), Math, History/Social Studies, and Science. Teachers
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collaborate during weekly common planning time in grade level teams.
GRADING AND PROGRESS REPORTING
ICEF Inglewood Elementary Academy has implemented standards-based grading and standardsbased report cards schoolwide, which involves measuring students’ proficiency on the content
standards. Some students who demonstrate early mastery are able to move on to more difficult
concepts, while others may require reteaching. Teachers are able to easily identify those students
who may need some support in order to demonstrate proficiency. Students are beginning to
understand and value the process of learning, rather than just earning a grade. Our teachers use
ongoing formative assessments as a method to guide instruction. Teachers are able to reflect on
instruction and evaluate the effectiveness of their lessons on student learning.
The Performance Bands are as follows:





Level 4: Exceeds Standards
Level 3: Meets Standards
Level 2: Approaching Standards
Level 1: Does Not Meet Standards

In addition, the Performance Bands are used to assess the following
PARENT- STUDENT- TEACHER CONFERENCES
IIECA teachers and staff communicate with parents/guardians throughout the school year. When
a student experiences academic challenges, the teacher schedules a meeting with the
parent/guardian to discuss student progress and determine an action plan for improvement.
Parent-teacher conferences take place each semester during the month of November and March.
While Progress reports are issued to parents/guardian that provide student academic updates.
PROGRESS REPORTS
Progress reports are issued at the middle of each trimester. Progress reports are not final and
indicate a student’s mid-semester academic progress.
REPORT CARDS
Report cards are issued at the end of each trimester. Report cards reflect final grades that will be
posted on the student’s transcript.
PROMOTION AND RETENTION POLICY
Teachers formally report student progress to parents twice each trimester using the ICEF Progress
Report and ICEF Final Trimester Report Card. The grading standards for each grade are clearly
communicated to parents at the beginning of the school year. IIECA uses standards-based grading
and reporting to determine independent mastery of content standards for each student, and
communicate performance to parents. Teachers use a grading scale of 1-4 to report students’ progress
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on each standard. Students will be noted as “in danger of retention” if the:





Student is scoring below a 1.5 in 50% or more of the standards for their grade level in
either ELA and Math
Student has excessive absences (10) throughout the course of the school year
Student “does not meet standard” on internal standards-based assessments and/or the
FastBridge Reading/Math Assessment
Student scores “Standard Not Met” on the CAASPP in ELA and Math

IIECA, will follow ICEF’s Retention procedures is not made throughout the course of the school year.
The ICEF Retention procedures are outlined below:
 The teacher, Principal, and/or designee shall identify students who are at risk of being
retained.
 The Principal or designee will notify the student’s parent or guardian or possible retention
prior to the end of the first Trimester
 A minimum of two Student Success Team meetings must be held prior to retention being final.
 Upon the conclusion of the school year, the student’s teacher and Principal, in consultation
with the parent/guardian shall determine if the student will be retained.
 The parent/guardian may appeal the decision to the school Principal or designee.
 The Principal’s decision may be appealed to the ICEF Executive Team.
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ELEMENT 4: GOVERNANCE
Governing Law: The government structure of the charter school including, but not limited to, process to be
followed by the charter school to ensure parental involvement. Education Code Section 47605(b)(5)(D).
GENERAL PROVISIONS
As an independent charter school, IIECA, operated as or by its nonprofit public benefit corporation,
is a separate legal entity and shall be solely responsible for the debts and obligations of IIECA.
IIECA shall ensure that, at all times throughout the term of the Charter, the bylaws of its
governing board and/or nonprofit corporation are and remain consistent with the provisions of
this Charter. In the event that the governing board and/or nonprofit corporation operating Charter
School amends the bylaws, IIECA shall provide a copy of the amended bylaws to IUSD within 30
days of adoption.
IIECA shall send to IUSD copies of all governing board meeting agendas at the same time that
they are posted in accordance with the Brown Act. Charter School shall also send to IUSD copies
of all board meeting minutes within one week of governing board approval of the minutes. Timely
posting of agendas and minutes on ICEF’s website will satisfy this requirement.
The District reserves the right to appoint a single representative to the ICEF governing board
pursuant to Education Code section 47604(b).
LEGAL AND POLICY COMPLIANCE
IIECA shall comply with all applicable federal, state, and local laws and regulations, and District
policies as it relates to IIECAs adopted through Board action.
IIECA shall comply with all applicable federal and state reporting requirements, including but not
limited to the requirements of CBEDS, CALPADS, the Public Schools Accountability Act of 1999,
and Education Code section 47604.33.
IIECA shall comply with the Brown Act and the Public Records Act.
IIECA and all employees and representatives of IIECA, including members of ICEF’s governing
board, members of IIECA or governing board committees and councils, IIECA administrators, and
managers, shall comply with federal and state laws, nonprofit integrity standards, and IUSD
charter school policy, regarding ethics and conflicts of interest. IIECA shall enter into all
transactions and conduct business with all persons and entities at arm’s length or, in the case of
otherwise permissible related party transactions, in a manner equivalent to arm’s length.
IIECA shall notify parents, guardians, and teachers in writing within 72 hours of the issuance of a
Notice of Violation, Notice of Intent to Revoke, Final Decision to Revoke, Notice of Non-Renewal,
or equivalent notice, by the IUSD Board of Education.
TITLE IX, SECTION 504, AND UNIFORM COMPLAINT PROCEDURES
IIECA shall designate at least one employee to coordinate its efforts to comply with and carry out
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its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and section 504
of the Rehabilitation Act of 1973 (“Section 504”), including any investigation of any complaint filed
with IIECA alleging its noncompliance with these laws or alleging any actions which would be
prohibited by these laws. IIECA shall notify all of its students and employees of the name, office
address, and telephone number of the designated employee or employees.
IIECA shall adopt and publish complaint procedures providing for prompt and equitable resolution
of student and employee complaints alleging any action that would be prohibited by Title IX or
Section 504.
IIECA shall adopt and implement specific and continuing procedures for notifying applicants for
admission and employment, students and parents of elementary and secondary school students,
employees, sources of referral of applicants for admission and employment, and all unions or
professional organizations holding collective bargaining or professional agreements with IIECA,
that IIECA does not discriminate on the basis of sex or mental or physical disability in the
educational programs or activities which it operates, and that it is required by Title IX and Section
504 not to discriminate on any such basis.
IIECA shall establish and provide a uniform complaint procedure in accordance with applicable
federal and state laws and regulations, including but not limited to all applicable requirements of
California Code of Regulations, title 5, section 4600 et seq.
IIECA shall adhere to all applicable federal and state laws and regulations regarding pupil fees,
including Education Code sections 49010 - 49013, and extend its uniform complaint procedure to
complaints filed pursuant to Education Code section 49013.
IIECA shall extend its uniform complaint procedure to complaints filed pursuant to the Local
Control Funding Formula legislation provisions set forth in Education Code section 52075.
RESPONDING TO INQUIRIES
IIECA, including its nonprofit corporation shall promptly respond to all reasonable inquiries,
including but not limited to inquiries regarding financial records from the District, and shall
cooperate with the District regarding any inquiries. IIECA acknowledges that IIECA, including
but not limited to its nonprofit corporation, is subject to audit by IUSD, including, without
limitation, audit by the District Office of the Inspector General. IIECA shall provide the District
with current, complete, and accurate contact information for IIECA, IIECA administrators, and
Board members.
If an allegation or other evidence of waste, fraud, abuse, or other material violation of law related
to IIECA’s operations, or breach of the Charter, is received or discovered by the District, IIECA,
including but not limited to its nonprofit corporation, employees, and representatives, shall
cooperate with any resulting inquiry and/or investigation undertaken by the District and/or the
Office of the Inspector General Investigations Unit.
IIECA acknowledges and agrees that persons and entities that directly exercise control over the
expenditure of IIECA’s public funds shall be subject to all necessary and appropriate District
charter school oversight.
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NOTIFICATION OF THE DISTRICT
IIECA shall notify the IUSD’s Charter Schools Division in writing of any citations or notices of
workplace hazards, investigations by outside governmental regulatory or investigative agencies,
lawsuits, changes in corporate or legal status (e.g., loss of IRS 501(c)(3) status), or other formal
complaints or notices, within one week of receipt of such notices by IIECA. Unless prohibited by
law, IIECA shall notify IUSD in writing of any internal investigations within one week of
commencing investigation. IIECA shall notify IUSD within 24 hours of any dire emergency or
serious threat to the health and safety of students or staff.
STUDENT RECORDS
Upon receipt of a student records request from a receiving school/school district, IIECA shall
transfer a copy of the student’s complete cumulative record within ten (10) school days in
accordance with Education Code section 49068. IIECA shall comply with the requirements of
California Code of Regulations, title 5, section 3024, regarding the transfer of student special
education records. In the event IIECA closes, IIECA shall comply with the student records transfer
provisions in Element 15. IIECA shall comply with the requirements of Education Code section
49060 et seq., which include provisions regarding rights to access student records and transfer of
records for youth in foster care.
PARENT ENGAGEMENT
IIECA shall not require a parent or legal guardian of a prospective or enrolled student to perform
volunteer service hours, or make payment of fees or other monies, goods, or services in lieu of
performing volunteer service, as a condition of his/her child’s admission, continued enrollment,
attendance, or participation in the school’s educational activities, or otherwise discriminate against
a student in any manner because his/her parent cannot, has not, or will not provide volunteer
service to IIECA.
FEDERAL PROGRAM COMPLIANCE
As a recipient of federal funds, IIECA has agreed to meet all applicable programmatic, fiscal and
other regulatory requirements of the Elementary and Secondary Education Act (ESEA, also known
as Every Student Succeeds Act (ESSA)) and other applicable federal programs. IIECA understands
that it is a local educational agency (LEA) for purposes of federal compliance and reporting
purposes. IIECA agrees that it will keep and make available to the District any documentation
necessary to demonstrate compliance with the requirements of ESEA and other applicable federal
programs. IIECA also acknowledges that, as part of its oversight of IIECA, the District may
conduct program review for federal as well as state compliance.
GOVERNANCE STRUCTURE
Inner City Education Foundation, a California non-profit public benefit corporation, is the Charter
Management Organization (hereinafter refer to as “CMO”) for IIECA. ICEF operates as a d/b/a
known as ICEF Public Schools. Each of its schools, including IIECA, are also registered as d/b/a
ICEF. As the CMO for IIECA, ICEF’s Board of Directors has the legal and fiduciary responsibility
for IIECA. ICEF will provide IUSD with annual programmatic and fiscal audits for IIECA. All
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management responsibilities not specifically designated to the ICEF’s Board of Directors are
delegated to the Chief Executive Officer (CEO), Chief Schools Officer (CSO) and Chief Academic
Officer (CAO), who comprise the Executive Management Team (also referred to as Executives).
ICEF’s Board of Directors is a self-selecting and self-governing body as outlined in the By-laws.
The CMO operates under the requirements of the Brown Act and its representatives, parents,
employees, or community members may attend any ICEF Board meeting. The Board, by written
resolution, may create one or more committees, each consisting of two or more voting members
who serve at the pleasure of the Board. Appointments to committees of the Board of Directors shall
be by majority vote of the authorized number of Directors. Standing committees of the Board of
Directors include: Audit and Finance. Restrictions on the powers of committees are itemized in
ICEF’s Bylaws.

108

ORGANIZATIONAL CHART

Board of Directors

CEO

CSO

Director of Special
Education
(Certificated)

Director of Data and
Assessments
(Certificated)

CAO

Director of Science
(Certificated)

Director of
Secondary Literacy
(Certificated)

Director of Teacher
Effectiveness
(Certificated)

Principal

School Principal
(Administrator &
Certificated)

Assistant Principal

Teachers and
Instructional
Specialists/Aides

School Operations
Manager

Community
Relations
Coordinator

School Information
Coordinator

School Clerk

109

MAJOR ROLES AND RESPONSIBILITIES
BOARD OF DIRECTORS
The Board of Directors provides fiscal and educational accountability by approving and
monitoring the budgets, other financial matters, educational progress and program
implementation. The Board also helps ensure effective organizational planning by approving
mid and long-range academic goals, financial goals and annual CMO objectives. The Board
monitors ICEF’s general policies such as health, safety, facility use and maintenance, and
fundraising, and ensures that school resources are managed effectively. The ICEF Board
assesses each school’s progress with regard to its enrollment, staff quality, and academic goals.
It is responsible for ensuring that the leadership is held accountable for fulfillment of those its
goals.

Additionally, the Board’s duties include but are not limited to:









Articulating the mission and core values
Leading effective organizational and strategic planning
Ensuring financial sustainability by proving fiscal accountability, monitoring the
budget, and ensuring effective use of school resources
Assisting with ICEF Fundraising
Conducting oversight of school academic programs
Creating a comprehensive public relations strategy
Self-evaluating and improving school and organizational performance
Approving and monitoring general CMO and individual school policies and
procedures

EXECUTIVE MANAGEMENT TEAM
The Board of Directors delegates the corporation’s day-to-day operations to the Executive
Management Team. ICEF’s corporate office provides services for general school operations
including but not limited to human resources, IT operations, fundraising, grant writing, facility
and site development, real estate purchases, budgeting/forecasting, accounting, payroll,
compliance/reporting, service vendor contract negotiations, management, acquisition and special
projects. Moreover, ICEF’s corporate office supports the schools’ instructional operations,
professional development, student services coordination, and curriculum implementation. ICEF
monitors and adheres to the applicable charter process and laws. ICEF uses an accounting system
that adheres to Generally Accepted Accounting Principles (GAAP). ICEF’s Executive
Management Team is comprised of the CEO, CSO and CAO.
A general description of the duties and responsibilities of the members of the Executive
Management Team is provided below:
Chief Executive Officer (CEO)



Carries out the plans and goals established by the Board of Directors. Acts as a
liaison between the Board and the schools
Leads the development and implementation of the organizations vision, mission,
and overall direction
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Presides over the Executive Management Team as they carry out the day-to day
organizational operations and strategies
Supervises the members of the Executive Management Team
Ensures that ICEF operates within approved budgets and operating plans
Ensures that Board Members have adequate and current information to make
sound decisions and judgments
Works with committees of the Board where appropriate and as determined by the
Board
Works with the ICEF Board and the ICEF Family to raise funds for the
organization and promote the ICEF brand
Oversees the preparation of quarterly and annual financial statements
Oversees the annual auditing of the ICEF and school financial statements
Works with the Board and the schools to be a liaison with the schools, staff,
stakeholders, and the community at large
Works with the Board’s Nominating Committee to find future ICEF Board
Members.

Chief Schools Officer (CSO)














Manages the operation’s day-to-day operations and reports on these to the CEO
Oversees ICEF’s operations, human resources, IT operations, special projects, and
administration and facilities departments
Insures compliance with federal, state and local regulations
Develops administrative procedures and programs to implement the intent
established by Board policies, directives and formal actions
Develops and implements training programs to expand the capacity of all staff
Ensures the continued financial viability of ICEF’s operational units through sound
fiscal oversight
Oversees all purchasing and payroll activity for staff and participants
Oversees the management and coordination of all fiscal reporting activities for the
organization including: organizational revenue/expense and balance sheet reports,
reports to funding agencies, development and monitoring of organizational and
contract/grant budgets
Develops and implements a staff recruiting system
Oversees the maintenance of the inventory of all fixed assets, including assets
purchased with government funds (computers, etc.) ensuring all are in accordance
with federal regulations
Reviews and implements the budgets for the schools
Serves as an active participant with the Board’s Education Committee that meets
to review the educational direction and processes for the organization.

Chief Academic Officer (CAO)


Plans, designs, develops, and delivers a network-wide education program and services
that fulfill the schools and the organization’s educational needs
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Ensures compliance with the appropriate use of LCFF funds and the development
and implementation of LCAP plans that meet the state educational priorities
Organizes and executes a network and school wide professional development plan
for teachers and administrators that provides for the organization and school
transition to Common Core State Standards and the ICEF Concentric Circles
Learning program
Oversees the Special Education and Student Services Departments that provide
services to schools and students
Services as an active participant with the Board’s Education Committee that meets
to review the educational direction and processes for the organization

GOVERNING BOARD COMPOSITION AND MEMBER SELECTION
IIECA will be governed by ICEF’s Board of Directors (“Board” or “Board of Directors”) in
accordance with the Board’s adopted corporate bylaws, which shall be consistent with the terms
of this charter.
ICEF’s Board consists of a minimum of three (3) and no more than twenty-one (21) members; the
exact number will be determined from time to time by a majority of the then authorized and acting
Directors. Pursuant to Section 5227 of the California Nonprofit Law, no more than 49 percent of
persons serving on the Board of Directors may be interested persons. Board members represent
of a variety of perspectives, ethnicity, race, gender, age, geography, disciplines, and socioeconomic backgrounds. Collectively, board members constitute as wealth of skills, knowledge and
expertise crucial to charter school operations, including but not limited to education reform,
charter school management, business administration, public administration, legal, financial, real
estate, fundraising, strategic planning, marketing, human resource and public relations. Board
member’s abilities and associations serve as key resources to charter’s school operations. The
Board Member requirements and responsibilities are outlined in the ICEF Corporate By-Laws.
Member Selection Criteria and Process
Selection Process: The Board annually appoints a Nominating Committee. The Nominating
Committee develops the criteria for new board members based on the current board needs and
that reflect the skills needs for the effective oversight of the schools. Based on the criteria, the
Nominating Committee will recruit, evaluate and recommend qualified candidates for election to
the Board of Directors. Prior to the new board member election and approval, the Nominating
Committee furnishes information on each candidate to all members of the board. Prospective
board members must also complete a Due Diligence Questionnaire as part of the interview and
selection process. The full board may elect new members by majority vote at any Board meeting.
The Nominating Committee, composed of board chairman, also develops and administers
orientations for newly elected board members.
Length of Service Terms: Each Director holds office for a three (3) year term (as detailed in
the Bylaws) or until a successor is designated and qualified. Terms of Directors will be staggered
to provide continuity of management and operational control to the organization.
Board Member Qualifications: All board members must represent the core values and mission
of ICEF Public Schools. The Nominating Committee recommends candidates who have the skills,
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knowledge, and abilities necessary to provide effective oversight of school operations. The
specific criteria will vary based on current board compositions and needs.
GOVERNANCE PROCEDURES AND OPERATIONS
The Board may initiate and carry on any program or activity or may otherwise act in a manner
which is not in conflict with or inconsistent with or preempted by any law and which are not in
conflict with this charter or the purposes for which charter schools are established.
The Board may delegate the management of the corporation’s activities to the CEO, to any
person(s), management company or committees, however composed, provided that the activities
and affairs of the corporation shall be managed and all corporate powers shall be exercised under
the ultimate direction of the Board.
ICEF follows all applicable California nonprofit public benefit corporation laws. ICEF’s Board,
employees, and IIECA comply with the requirements of the Ralph M. Brown Act with regards to
all issues related to the governance and operations of ICEF and IIECA, including, but not limited
to meetings regarding policies, education, and fiscal issues. ICEF Board of Directors receives an
annual Brown Act training, which is reflected in the Board Minutes.
Public Meetings: Currently, meetings are held monthly, on the third Thursday of the month.
ICEF holds a minimum of eight Board meetings each year. Meetings are held at the ICEF
corporate office, located at 3855 W. Slauson Ave, Los Angeles, CA 90043. The ICEF Board of
Directors’ Meeting schedule is set for the year at the Annual Board meeting. In accordance with
the Brown Act, the Board meeting agendas are posted within 72 hours of any regularly scheduled
meeting at the following locations: (1) ICEF’s Corporate Office (lobby), (2) in a visible location
outside of each school’s Main Office, (3) CMO and schools’ websites.
Special Meetings: Meetings will be held at ICEF’s corporate office. Agendas for Special Board
meetings will be posted at least 24 hours in advance in a visible location at (1) ICEF’s Corporate
Office (lobby), (2) IIECA’s Main Office, (3) CMO and schools’ websites.
GOVERNING BOARD DECISION-MAKING PROCEDURES
Quorum Requirements: A majority of the voting Directors then in office shall constitute a
quorum. Should there be less than a majority of the Directors present at any meeting, the meeting
shall be adjourned. Directors may not vote by proxy.
Board Action (Voting) Requirements: If a quorum is present, the affirmative vote of the
majority of the voting power represented at the meeting and voting on any matter shall be a
decision of the Board of Directors.
Teleconference participation: Members of the Board of Directors may participate in
teleconference meetings so long as all of the following requirements in the Brown Act are
complied with:
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At a minimum, a quorum of the members of the Board of Directors, shall participate in
the teleconference meeting from locations within the boundaries of IUSD in which
IIECA operates;
All votes taken during a teleconference meeting shall be by roll call;
If the Board of Directors elects to use teleconferencing, it shall post agendas at all
teleconference locations with each teleconference location being identified in the notice
and agenda of the meeting;
All locations where a member of the Board of Directors participates in a meeting via
teleconference must be fully accessible to members of the public and it shall be listed on
the agenda;
Members of the public must be able to hear what is said during the meeting and shall be
provided with an opportunity to address the Board of Directors directly at each
teleconference location, and;
The agenda shall indicate that members of the public attending a meeting conducted via
teleconference need not give their name when entering the conference call.

STAKEHOLDER INVOLVEMENT
ICEF Public Schools is dedicated to the notion of shared decision-making. The governance
structure is designed to assure that members of the school community are able to share in the
decision-making process. ICEF has developed various opportunities in which stakeholders (i.e.
Parents, school staff, and community members) can participate in the school’s decision-making
process as well as in the shaping and implementation of the school’s educational program.
The following describes the various types of parent and stakeholder involvement practices
employed throughout ICEF.
PARENT BOARD ADVISORS
The Board has created a special advisory group who interact with the Board, ICEF schools, and the
community. They are known as Board Advisors. The Board Advisors serve with the following
criteria:








To qualify and remain qualified as a Board Advisor, a parent must have a child enrolled
in an ICEF public school
The Nominating Committee of the Board shall screen and recommend potential parent
candidates for the Board Advisor position to the Board
The Board shall elect no more than five (5) parents to the position of Board Advisor
The Board shall elect Board Advisors to serve in sequencing three (3) year terms
The Board Advisors shall receive the same Notices, Board Packages, and other Board
presentation materials as Board Members receive for regular or special meetings
The Board Advisors may participate in board discussions but they shall have no voting
rights on any Board item or Resolution
To participate in Board meetings, Board Advisors must be present at the time and place
of the noticed Board Meeting
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The Board Advisors may be removed from their position at any time by a vote of the
Board
The Board Advisors may not participate in or receive information of any closed session
meeting of the ICEF Board of Directors

LCAP STAKEHOLDER MEETINGS
The LCAP Stakeholder Meeting, which include School Site Council (SSC) is a group of teachers,
parents, administrators, and interested community members who work together to develop and
monitor a school's improvement plan. IIECA will form a committee comprised of stakeholders.
The committee meets on a regular basis to provide proposed suggestions to the School Principal
in regards to the school’s operations. The committee is composed of a minimum of ten (10) elected
members. The memberships are determined by peer elections - parents elect parents, teachers
elect teachers, and “other” school personnel (any staff member who does not have an attendance
roster and is not the principal) elect “other” school personnel.
CADRES
Cadres are small work groups formed on an as needed basis to address specific school concerns.
Cadres are comprised of members from the school community: teachers, support staff,
administrator(s), parents, students, and those community members who are active participants in
IIECA. School staff, parents, and community members may serve on any cadre. Cadres will be
formed as needed and disbanded after their work is complete (when the school has successfully
addressed the challenge area). An inquiry process is followed by the cadre to explore possible
solutions to previously prioritized areas of concern and suggests solutions to the School Principals.
Typical Cadres includes Curriculum, Volunteers, Fundraising, and Operations.
PARENT INVOLVEMENT POLICY
Parent involvement is a key factor in student academic performance. For this reason, parents are
expected to be active participants in their child’s education venture by communicating with
teachers and monitoring their child’s academic process. Parents are also encouraged to visit
IIECA as this helps brings the school community closer and increases the responsiveness of school
administration. IIECA employs a Community Relations Coordinator. They are responsible to
coordinate parent involvement, meetings and volunteer opportunities. They also serve as an
intermediary between the school and families and act as an advocate for parent concerns. The use
of communication tools like Black Board, School Reach, Illuminate, Email, Insta-message,
Facebook, Social media outlets, and text message will enable school staff to keep parents abreast
on important updates, events, and activities. In addition, the Board has approved a standard Parent
Involvement Policy for the entire organization.
Types of Parent Involvement
ICEF and IIECA provide many opportunities for parent involvement, including but not limited
to: classroom support, school support, LCAP activities, Parent Information Meetings, Parent
Grade Level Meetings, and others as described below.
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Parent Orientations: Provided to all new and returning parents in order to inform them
about school’s parent and student expectation, curriculum offered, and District’s collegereadiness model.
Parent Information Meeting (PIM): The Community Relations Coordinator (CRC) and
key parent leaders will hold monthly PIMs to inform parents on a variety of school issues.
PIMs serve as a platform for parents to voice concerns regarding operation or education
issues. The CRC will seek active parent participation in meeting and will work with
parents to devise strategies to involve parents in school programs. PIMs are also the
venue for the school to share school-site data to inform stakeholders on school
performance and to consult with and gather feedback from stakeholders on the
development of the LCAP and annual updates.
Parent Grade Level Meetings: These meetings are held after each PIM, and are
facilitated by parents with the assistance of school administrators and teachers. The
objective of these meetings is to provide parents with grade specific information and
collaboratively plan student-centered activities. The officers for grade level are (1) Grade
Level Chair, (2) Treasurer, (3) Secretary, and (4) Field Trip Coordinator.
Parent Volunteer Opportunities: To promote family involvement in ICEF schools, ICEF
offers parents many opportunities for volunteering in a variety of capacities, including
but not limited to: teacher support, student yard supervision, special events coordination,
cafeteria duties, main office support, and parent leadership opportunities. No parent is
required to volunteer.
Parent Classroom Observations: Parents can become involved in their child’s education
by conducting classroom observations.
Parent-Teacher Conferences: Schoolwide Parent-Teacher conferences are held once a
year and are an essential for effective communication between teachers and parents.
Parents are encouraged to schedule as many parent conferences with their student’s
teachers as deemed necessary to ensure the academic success of the student.

School Website
IIECA encourages all stakeholders to connect with the school via its website for information on
local, school, community and other resources available, in addition to the latest and greatest
school and ICEF information, including Academic programs & supports, teacher resources, grade
level coursework and expanded learning & extracurricular activities. Through this forum, it will
allow for a seamless and smooth discrimination of information for our stakeholders to take
advantage of and connect quickly & instantaneously.
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ELEMENT 5: EMPLOYEE QUALIFICATIONS
Governing Law: The qualifications to be met by individuals to be employed by the school. – California
Education Code Section 47605(b)(5)(E).
EQUAL EMPLOYMENT OPPORTUNITY
IIECA acknowledges and agrees that all persons are entitled to equal employment opportunity.
IIECA shall not discriminate against applicants or employees on the basis of race, color, religion,
sex, gender, gender expression, gender identity, sexual orientation, pregnancy, national origin,
ancestry, citizenship, age, marital status, physical disability, mental disability, medical condition,
genetic information, military and veteran status, or any other characteristic protected by California
or federal law. Equal employment opportunity shall be extended to all aspects of the employeremployee relationship, including but not limited to recruitment, selection, hiring, upgrading,
training, promotion, transfer, discipline, layoff, recall, and dismissal from employment.
ESEA/ESSA AND CREDENTIALING REQUIREMENTS
IIECA shall adhere to all requirements of the Elementary and Secondary Education Act (ESEA,
also known as Every Student Succeeds Act (ESSA)) that are applicable to teachers and
paraprofessional employees. IIECA shall ensure that all teachers are appropriately assigned and
fully credentialed in accordance with applicable state requirements for certificated employment,
including but not limited to the provisions of Education Code section 47605(l). IIECA shall
maintain current copies of all teacher credentials and make them readily available for inspection.
EMPLOYEE POSITIONS AND QUALIFICATIONS
Employees’ job duties and work basis is negotiated in individual contracts. General job
descriptions and detailed qualifications for each position have been developed; abbreviated
versions are included here. The ICEF Director of Human Resources will ensure that all
employees meet the required background check, certification and TB clearance requirements as
required under applicable laws.
All staff are expected to possess the following General Qualifications:









Must believe in and live out ICEF's Core Values
Must ensure achievement of ICEF’s mission
Must have an unwavering belief that all students can learn and achieve success in school
Must have excellent communication skills, both oral and written, with the ability to foster
positive working relationships.
Must be able to interact with stakeholders at all levels (including all staff, parents,
students, and community members) in a respectful manner and provide excellent
customer service
Must be able to work collaboratively in a team environment
Must have a working knowledge in using Microsoft Office products including Word,
Excel, PowerPoint (or pages, numbers, and keynote if using Apple/MAC products)
Must have strong organizational, problem-solving, and time-management skills
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CMO ACADEMIC LEADERSHIP STAFF
Chief Academic Officer (Certificated)
Director of Special Education (Certificated)
Director of Data and Assessments (Certificated)
Director of Science (Certificated)
Director of Secondary Literacy (Certificated)
Director of Teacher Effectiveness (Certificated)
CHIEF ACADEMIC OFFICER
Part of the Executive Team, the CAO is responsible for articulating the vision of the instructional
program at ICEF Public Schools and ensuring that each school makes strides toward achieving
the mission that all students will be prepared to attend and compete academically at the top 100
colleges and universities in the nation. The CAO provides leadership, vision, and strategic
direction for ICEF’s curriculum, instruction, assessment and school improvement initiatives and
overseeing professional development for all school leaders. (See also Element 4)
Specific Qualifications:










Valid CA Administrator credential required
Bachelors and Master’s degree preferred in the field of education
2 or more years of educational administrative experience
3 or more years of experience teaching in an urban district
Experienced instructional leader, with curriculum, pedagogy
Knowledgeable of Education code, administrative and board policy, federal and
state laws, codes, regulations and requirements and Charter school laws,
pertaining to areas of assigned responsibility
Knowledgeable of funding sources for educational programs and the variety of
related regulations, controls and reporting procedures
Demonstrate knowledge and support of the ICEF, instructional conventions,
policies/procedures, confidentiality standards, and the code of ethical behavior.
Deep experience in the design, integration, implementation and management of
a school including knowledge of curriculum, instructional practices, school
operations and management, and leadership development.

DIRECTOR OF SPECIAL EDUCATION
The Director of Special Education will be responsible for coordinating and supervising ICEF wide
related services for students with disabilities. The person in this position will support General and
Special Education teachers with strategies that will promote students, interest, enhance areas of
student’s strength and support their areas of needs. This person will support the Schools through
meaningful In-Service training, assist in District Compliance Review and participate in IEP
meetings as needed. Director is responsible providing leadership, direction, and evaluating the
Special Education Faculty, particularly RSP Teachers, School Psychologists and School
Counselors, Designated Instruction Services (DIS) providers, and Intervention Specialists at
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school sites to maintain special education compliance.
Specific Qualifications:



Master’s degree from an accredited college or university
One of the following California credentials or credential combinations authorizing
K-12 service must be in force and on file in the Office of the Los Angeles County
Superintendent of Schools:
o Service Credential with a specialization in administrative services
o Standard or General Administration Credential
o Mild/Moderate Resource Specialist Credentialed
o Possession of an earned, valid California Administrative Credential and/or
appropriate Supervision Credential






Board of Behavioral Sciences – Licensure (Preferred)
School Psychologist/ Special Education DIS provider background (Preferred)
A California Administrative Credential
At least eight school years of successful full-time service in a certificated position(s),
no fewer than two years of which must have been in a management position.
Knowledge of the California Education Code, District Board Rules, and District
policies and procedures, goals and objectives, organizational structure and
functions, and negotiated contracts, as related to the District’s policy for special
education services.
Knowledge of the fundamental principles and accepted practices, current trends,
literature, and research in the field of special education.
Knowledge of IDEA, PL-94-142, and Modified Consent Decree outcomes.
Knowledge of federal, state and local policies, rules, laws, regulations, and
legislation pertaining to Modified Consent Decree. Understanding of how to use
MCD data to change practice of related service providers.







DIRECTOR OF SCIENCE
The Director of Science works closely with the Home Office Instructional Team, teachers and
administrators to strategically plan and successfully implement a comprehensive improvement plan
to increase student achievement in Science, as well as lead the efforts to horizontally and vertically
align ICEF’s science curriculum, with a particular focus on the secondary level. The Director of
Science must take a hands-on approach to improving instruction and effectiveness by working at
various levels (classroom-, school-, system-wide) to directly improve Science instruction and
student learning. This may include modeling lessons in classrooms, helping teacher groups plan
instruction, creating system- wide policies and procedures, and facilitating professional
development.
Specific Qualifications:



Valid CA Administrator credential required
Bachelor’s Degree Required, Master’s Degree Preferred
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Professional Clear California Single Subject Teaching Credential in Math and/or
Science
A deep understanding of content specific and general pedagogy, the California
Standards for Mathematics, the California Common Core Standards, and current
trends and best practices in curriculum design and instruction
Familiarity with the Next Generation Science Standards
Teaching and administrative experience in an urban school setting, serving low
income students

DIRECTOR OF SECONDARY LITERACY
The Director of Secondary Literacy will work closely with the teachers, administrators and the
Home Office Instructional Team (the Directors of Math and Science, Secondary Literacy, Teacher
Effectiveness, Special Education and Equity) to strategically create and implement a plan to
increase student achievement in ELA while facilitating the transition to and implementation of
the Common Core Standards for English Language Arts and Literacy in History/Social Studies,
Science and the Technical Subjects.
The Director of Secondary Literacy must take a hands-on approach to improving instruction and
effectiveness by working at various levels (classroom-, school-, system-wide) to directly improve
ELA instruction, student learning and the transition to the Common Core. This will include
providing support to school-site Principals, modeling lessons in classrooms, helping teacher groups
plan instruction, creating system-wide policies and procedures, and facilitating and leading
professional development.
Specific Qualifications:










Four-year college degree, Master’s Degree preferred
Experience working with adult learners, coaching teachers, and delivering
professional development
A deep understanding of theories of literacy, including the diagnostic teaching of
reading and reading intervention
An understanding of the California Standards for ELA, the Common Core Standards,
the Smarter Balanced Assessment Consortium, and researched-based best practices
in curriculum design and instruction
At least 5 years of ELA teaching experience in an urban school setting, serving low
income and minority students
Strong record of helping students achieve academic success, primarily with minority
and low- income students
Significant experience with ELA curriculum development and daily lesson planning
Experience in analyzing data and using results to modify curricula
A Valid Clear California Professional Teaching Credential

DIRECTOR OF TEACHER EFFECTIVENESS
The Director of Teacher Effectiveness will work closely with the Home Office Instructional
Team, School Site Principals, School Site Instructional Specialists, and teachers to provide
professional development related to the Teacher Effectiveness Framework. The Director of
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Teacher Effectiveness must take a hands-on approach to improving instruction and effectiveness
by working at various levels (classroom-, school-, system-wide) to directly support evaluation
and support of teachers’ effectiveness. This will include working with school site Principals to
conduct classroom observations, collect evidence, calibrate ratings, lead the observation
certification process, and facilitate and lead professional development as it relates to the Teacher
Effectiveness Framework.
Specific Qualifications:








Bachelor’s Degree required, Master’s Degree preferred
A Valid Clear California Professional Teaching Credential
Experience working with adult learners, coaching teachers, and delivering
professional development
A deep understanding of Charlotte Danielson’s Framework for Effective Teaching
Experience as a school principal, assistant principal or teacher leader requiring
coaching and providing professional development to others
An understanding of the CA Common Core State Standards, the Smarter Balanced
Assessment Consortium, and researched-based best practices in curriculum design
and instruction
Strong record of helping students achieve academic success, primarily with minority
and low- income students

SCHOOL SITE STAFF
Elementary School:
School Principal (Administrator & Certificated)
Assistant Principal (Administrator and Certified)
Teachers (Certificated)
Special Education (Resource) Teacher (Certificated)
Instructional Specialist (Certificated)
Instructional Aides (Instructional Support Staff)
Special Education Intervention Specialist (Instructional Support Staff)
School Operations Manager (Classified)
Community Relations Coordinator (Classified)
School Information Coordinator (Classified)
School Clerk (Classified)
SCHOOL PRINCIPAL (Certificated Administrator)
The School Principal serves as the instructional leader and chief administrator of IIECA;
incumbent is responsible for the direction of the instructional program, supervisor of faculty
and the operation of the school site. School Principal, in conjunction with staff, is empowered
to make all decisions over hiring, instructional, and budget decisions. School Principal will be
held accountable for delivering student results in line with agreed upon goals.
A. LEADERSHIP-CURRICULUM AND INSTRUCTION
1.
Projects and encourages a positive, cooperative atmosphere within the school and
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2.
3.
4.
5.
6.

seeks to motivate all staff toward the fulfillment of the school’s mission statement.
Assumes responsibility for the supervision of programs and improvement of
instruction within the school.
Promotes curriculum improvement and insures that instructional program sand
courses are implemented consistent with California State Standards.
Organizes and coordinates professional development activities for the staff.
Works constructively in securing staff involvement and support for the development
and implementation of instructional changes.
Keeps informed and up to date regarding new developments in curriculum,
instruction and administration, such as workshops, meetings, credit class, etc.

B.

ADMINISTRATION AND ORGANIZATION
1.
Supervises building custodial/maintenance staff to ensure a clean and wellmaintained building and encourages energy conservation measures.
2.
Maintains both formal and informal lines of communication to all staff while
meaningfully involving them in the operation of the school.
3.
Schedules and conducts faculty meetings and professional development on a
weekly basis.
4.
Ensures all school personnel, including administrators, teachers and staff are
properly trained in complying with child abuse reporting requirements.
Supervises an adequate system of teacher, pupil, and staff records.
5.
6.
Directs the planning for all aspects of instruction, including all types of scheduling,
registration of students, and the development of a master schedule.
Supervises routine health and safety inspections and works closely with ICEF
7.
Public Schools to insure adherence to local, state and federal health and safety
standards.
8.
Participates in negotiations and supervises the implementation of the contracted
school lunch program.
9.
Oversees the collection and deposit of all student fees.
10.
Recommends purchase of all new equipment and instructional supplies.
11.
Ensures the publication of regular newsletters and bulletins to convey the school
message to the community.
12.
Maintain effective relations with parents, parent groups and the community.
Interprets the goals, objectives and programs of the school to parents.
Maintains an up-to-date system of student attendance and discipline records.
13.
14.
Submits all reports required by the State, Charter authorizer or other regulatory
agency.
15.
Maintains communications with all appropriate ICEF Public Schools.

C.

FINANCIAL AND BUSINESS MANAGEMENT
1.
Works with ICEF Public Schools to create and manage the school budget.
2.
Supervises the approved budget for the school and the receipt, care and inventory
of equipment, furniture, and supplies purchased for the school.
3.
Evaluates the general condition and needs of the physical plant.
4.
Maintains accurate records and receipts for all monies associated with the school
bank account and petty cash funds maintained by the school.

D. PUPIL PERSONNEL
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1.
2.

Prepares all students to attend college.
Strives to attain a positive school climate in which students can mature and
develop a sense of responsibility, self-worth, and good citizenship.
Establishes rules and sets the tone for student discipline commensurate with ICEF
Public Schools’ philosophy and policies and current school law.
Enforces rules consistent with the approved Charter petition, the school’s philosophy
and current law.
Carries out and supervises disciplinary consequences for students who violate the
school’s code of conduct
Maintains communication with the student body in regular community meetings
and interactions.
Develops a program of orientation and acclimation for all new students.
Assumes responsibility for security and pupil safety within the building; develops
procedures designed to protect and enhance the safety of students and staff, and to
promote the security of property and equipment.
Protects the interests and wellbeing of all students by ensuring that any allegations
of employee misconduct towards a student, whether physical, sexual, or emotional,
are taken seriously and handled in a timely manner.
Coordinates IIECA’s extra-curricular activities with assistance of volunteers, staff
and parents.
Coordinates and supervises an effective guidance program to insure student
awareness of and access to the services provided.
Promotes the general health, safety and welfare of the student body, guiding,
supervising and/or coordinating all student activities to include school related
activities outside of regular school hours, i.e. career exploration, field trips, Service
learning, etc.

3.
4.
5.
6.
7.
8.
9.
10.
11.
12.

E. COMMUNITY RELATIONS
1.
Develops and maintains a positive communication system with the community and
is responsive to meaningful input.
2.
Encourages all staff to be sensitive to the community and to be aware of the public
relations responsibilities and opportunities inherent in their positions.
3.
Develops and maintains parent resources within the school and engages parents in
volunteerism in the school.
F. OTHER
1.
Other duties as assigned.
Specific Qualifications:





CA Teaching Credential
Bachelor’s Degree and an MA, MBA, Ed.D., PhD, or California Administrative
credential
At least 4-5 years of full-time teaching experience
At least 2 years of administrative experience.

ASSISTANT PRINCIPAL OF INSTRUCTION & ASSISTANT PRINCIPAL OF SCHOOL
CULTURE
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The Assistant Principal serves as the instructional leader with the Principal and assists with
instructional program, and teacher development. The Assistant Principal of School culture serves
as the supervisor of faculty and the operation of the school site. Along with the principal, the AP
of school culture insures that the school is a safe environment both physically and emotionally.
Both Assistant Principals, in conjunction with the Principal, are empowered to assist with the
operation of the school, discipline students when necessary, and coach, develop and mentor
teachers and staff. The Assistant Principals must have a clear understanding of operational
procedures and the ability to maintain and support school daily operations. The person in this
position will be responsible for all aspects of conceptualizing, forming, organizing and managing
the launch and growth of the assigned ICEF School.
Essential Functions:













Service as an instructional leader alongside the Principal. Supervise curriculum and
guidance program of the school.
Provide leadership for, and facilitate collaboration with all stakeholders on identifying
goals for student achievement; assess progress towards meeting goals; develop the
School’s Single Plan for Student Achievement and measure the outcome of goals
Monitor student enrollment and recruitment efforts on an ongoing basis.
Assist in the school climate that ensures the safety, health, and welfare of students, and
personnel; organize and implement an “Emergency Operational Plan”
Counsel students, recommend and implement student disciplinary action in accordance
with the school’s charter, unique student population needs, and Education Code
Maintain positive public relations and outreach contacts with parents and community
groups.
Attend and participate in monthly Parent Information Meetings
Participate in ICEF Professional Development, and provide effective professional
development and training when necessary
Oversee collection and deposit of all student fees
Available for contact with parents, students, and staff to discuss student problems after
class, at night, or on weekends (via cell phone or in person)
Maintain work hours extending beyond school hours for other professional duties or
functions such as staff meetings, school events, etc. when necessary
Perform other duties as assign
Specific Qualifications:








Bachelor’s Degree and an MA, MBA, or Ed.D
CA Teaching Credential
California Administrative Credential
At least 2-4 years of full-time teaching experience
At least 1 years of administrative experience.
Must be able to interact with stakeholders at all levels (including all staff, parents,
students, and community members) in a respectful manner and provide excellent
customer service
Must be able to work collaboratively in a team environment
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TEACHERS (CERTIFICATED)
Teachers are the responsible for the day-to-day work and management of the class and the safety
and welfare of the pupils, during on-site and off-site activities. Teachers are expected to support
and enforce the school’s mission, core values, philosophy, its policies and procedures.
Essential Functions:


















Teachers are expected to aspire to effective performance in all areas of the ICEF core
values, principles and instructional strategies as described in their ICEF Effectiveness
Criteria for Classroom Instruction
Teachers will create a powerfully engaging curriculum designed to move students
towards meeting proficient performance of the high priority standards identified in ICEF
Instructional Guides and common core state standards
Teachers will regularly provide lesson plans to Principal as agreed to with Principal.
Teachers will provide clear information (through periodic course syllabus) to students
and parents regarding class objectives, weekly assignments, homework requirements,
grading rubrics and grading scale.
Teachers are expected to employ a wide variety of teaching methods designed to
create opportunities for deep understanding and differentiated instruction for all levels
of ability within a class, including serving students identified with special needs.
Teachers are expected to use Benchmark Exam results to determine differentiated reteaching needed for low performing students.
Teachers are expected to implement ICEF’s Essential Elements and Core Values: and
Instructional Model College Going Culture, College Style Discourse, College Level
Analytical Writing, College Style Study Habits, and Backward Mapping to College
Standards, and the use of technology through Blended learning
Teachers are expected to collaborate with Special Education Team and ELL Support
Staff to ensure that students with additional needs are able to access the curriculum.
Teachers will create and maintain a nurturing, structured and engaging classroom
environment.
Teachers are expected to have a coherent plan for classroom discipline and to keep clear
and specific documentation of all intervention taken to correct student behavior before
referring a student out of class.
Teachers are expected to use PowerSchool to maintain accurate and up-to-date records
of attendance, coursework, and to submit student report cards and school-wide
assessment records on time
Teachers are expected to participate actively in all professional development session.
Teachers are expected to attend and participate in monthly PIM (Parent Information
Meetings), back-to-school nights, parent conferences, and office hours/tutoring as
communicated by administration and track all efforts to create consistent and meaningful
communication with parents
Teachers will work required school hours (half an hour before school day begins to
4:00p.m.), dressed professionally, and adhere professional code of conducts.
Teacher will perform other duties as assigned by Principal.
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Specific Qualifications:












Bachelor’s Degree
Possession of a valid (internship, preliminary, or clear) California Teaching
Credential
Strong commitment to ICEF’s mission and values
EL Authorization
Desire to teach in an urban school environment
Confident in managing student behavior
Ability to work under pressure and adapt to change easily
Demonstrated success working with students from educationally underserved areas
Possession of either a Bilingual, Cross-Cultural, Language or Academic Development
(BCLAD) certificate; a Cross-Cultural, Language and Academic Development
(CLAD) certificate; a Bilingual Certificate of Competence (BCC); or a Language
Development Specialist (LDS) certificate is desirable.
Provide employment eligibility verification (Form I-9), pass background check
through DOJ and FBI, and provide proof of recent Tuberculosis clearance

SPECIAL EDUCATION RESOURCE TEACHER (CERTIFICATED)
The person in this position ensures that special education compliance is maintained at IIECA
through the maintenance of the following: Support for the instructional program for students with
special needs; Pertinent information and consultant services to staff members and parents; Ongoing student assessment and evaluation; On-going planning with regular classroom teachers
(establishing and implementing a co-teaching plan) and also promotes and supports the school
student success team; and provide workshop/learning center support.
Essential Functions:







Develops individual educational programs for the purpose of meeting the individual
needs of exceptional students.
Evaluated students for the purpose of identifying student needs.
As a Special Ed case manager coordinates services to students for the purpose of
ensuring efficient instructions and an effective cohesive program.
Teaches/instructs students for the purpose of ensuring successful progress towards
student's goals and objectives.
Consults/collaborates with staff, parents, and agencies for the purpose of ensuring
appropriate delivery of services and adherence to due process.
Schedules services for students for the purpose of providing efficient and effective
instruction to students.
Specific Qualifications:



Bachelor’s Degree, including appropriate coursework in education
CA Special Education Credential and/or Resource Specialist Certificate (or be eligible
for an Emergency Credential or waiver)
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Charter School Experience
Experience as a teacher or special education support staff

INSTRUCTIONAL SPECIALIST (CERTIFICATED)
The Instructional Specialist is a member of the School Site Instructional Leadership Team and
provides instructional support to teachers and students to ensure that all students are meeting
academic targets. The Instructional Specialist’s primary role is to work with teachers to support
best practices in Common Core Instruction and effective teaching as per the ICEF Teacher
Effectiveness Framework and to use data to lead the school’s Response to Intervention Programs
(RTI). The Instructional Specialist works in conjunction with the School Site Principal and ICEF
Home Office Academic Team to focus support on the following three areas:





Data Use of Data - Determine instructional implications and strategies for
intervention; guide grade-level and grade-span teams in analyzing and using data for
instruction,
Professional Development - Observe instructional delivery; provide teacher
coaching/feedback to enhance and support teacher effectiveness and Common Core
Instruction utilizing the ICEF Teacher Effectiveness Framework, collaborate with
School Site Principal and Instructional Leadership Team to provide differentiated
professional development based on data,
ICEF School Model – Provide support in the implementation of Common Core
curriculum, ICEF- wide instructional initiatives, the ICEF-wide Instructional
Elements, and other school-wide programs, as directed.

It is the School Site Principal’s responsibility to provide accountability for the above-mentioned
focus areas, while the Instructional Specialist ensures that teachers receive the support necessary
for success.
The Instructional Specialist must take a hands-on approach to improving instruction and
effectiveness by working at various levels (classroom-, school-, system-wide) to directly improve
instruction, student learning and foster teacher development. This includes modeling lessons in
classrooms, working with small groups of students, helping teacher groups plan instruction,
creating system-wide policies and procedures, and facilitating and leading professional
development.
Specific Qualifications:







Active California Teaching Credentials
Four-year college degree
A deep understanding of instruction, including theories of literacy and effective math
instruction
An understanding of the California State Standards, the Common Core Standards,
and current trends and best practices in curriculum design and instruction
At least 3 years of teaching experience in an urban school setting, serving low income
and minority students.
Experience coaching, leading and supporting teachers
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Strong record of helping students achieve academic success, primarily with minority
and low- income students
Significant experience with curriculum development and daily lesson planning
Experience in analyzing data and using results to modify curricula

INSTRUCTIONAL AIDES (INSTRUCTIONAL SUPPORT)
Teacher aides provide support for full-time teachers, helping them with clerical work and
classroom activities. This can involve providing individual attention to students in need of extra
assistance.
Specific Qualifications:





High school diploma plus one of the following,
Two years of colleges (minimum 48 units of core college credit, majoring in
childhood education, child development, or other relevant fields)
Associates degree or higher
Or passed the CBEST

SPECIAL EDUCATION INTERVENTION SPECIALIST (INSTRUCTIONAL SUPPORT)
Provide intervention and specialized instructional support to students with exceptional needs in
ICEF – Public Schools. She/he will develop, implement, and evaluate individualized programs for
ICEF Students who have special academic and social adjustment needs.
Specific Qualifications:





Bachelor’s Degree, including appropriate coursework in education
CA Special Education Credential and/or Resource Specialist Certificate (or be eligible
for an Emergency Credential or waiver)
Charter School Experience
Experience as a teacher or special education support staff

SCHOOL OPERATIONS MANAGER (SOM) (CLASSIFIED)
The School Operations Manager (SOM) supports the School Principal by acting as the manager of
the day- to-day activities on their school campus. This position oversees and monitors all of the
operations taking place on the school sites and within the related community. The SOM supervises
and provides training for all on-site staff and holds them accountable for the successful completion
of their job duties. They will work side-by-side with the School Principal to insure a smoothly
operating school in all areas of operation including but not limited to:





Responsible for all school site operational activities;
Responsible for overseeing school administration activities;
Oversees all school site classified staff and provides staff supervision, training, evaluation,
and discipline;
Oversees and participates in Budget Reviews, expense control activities, and school
banking and money handling procedures;
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Works with the School Information Coordinator (SIC) to insure school compliance with
Federal, State, Authorizer, Auditor, Governmental, and any other required reporting
agencies;
Works with the SIC to insure the correct input of all data into ICEF systems including
Illuminate and other documentation programs;
Oversees the facilities maintenance staff and takes proactive steps to ensure the creation
and maintenance of a clean, safe and secure campus environment and facility;
Meets regularly with the School Principal and school staff to create culture of
expectations and accountability for student and parent academic and behavioral
expectations;
Assists the CRC in developing and administrating an ongoing recruitment program and
a student retention program for the school;
Assists the CRC in creating and overseeing an extensive parent involvement and
volunteer program that provides assistance with administrative, classroom, campus, and
school events and functions;
Works with ICEF Home Office and the School to develop family based programs and
activities that promote community involvement in the school and in ICEF Public
Schools.

Specific Qualifications:





High school diploma
Must be able to lead a school operationally, ensuring the operational and sustainable
success of the school.
Five years’ experience in fast-paced administrative support position, experience in a
school front office is preferred.
Must have operating knowledge of and experience with Microsoft Office Suite,
including Word, Excel, and PowerPoint

COMMUNITY RELATIONS COORDINATOR (CRC) (CLASSIFIED)
The Community Relations Coordinator is responsible for acting as an advocate on behalf of their
school and ICEF with students, parents, and community stakeholders. They are charged with: (1)
developing and implementing a strong parent involvement plan for their school that includes direct
parental involvement in their child’s educational program, and provides for parental involvement
that assists schools in many needed areas and programs; (2) developing parent and community
focus or other meeting groups to promote discussions about school strategies, needs and activities;
(3) attending and becoming involved in community activities including neighborhood councils,
business groups, civic organizations, community events, and other areas where community
partnerships with the schools can be developed to enhance school and community communications,
relationships, and participation in school activities; (4) meeting regularly with the School Principal
and the School Operations Manager to discuss community and parental concerns, suggestions, and
involvement; (5) creating opportunities for parents and students to benefit from community
resources including workshops, services and other opportunities aimed at enhancing home and
school collaborative relationship; (6) working with CRC’s from other schools to share successes,
failures and opportunities for increased personal and schools successes; (7) developing a year long,
ongoing student recruitment program that insures a continuous full student body and a waiting
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list of additional and potential students; (8) filling student body openings as they occur with
students from the waiting list; (9) mobilizing parents to provide school support and increasing
parental knowledge of the school and the role it plays in their students’ lives; (10) overseeing
communication programs between the school, parents, and the community; (11) preparing for and
conducting Parent Information Meetings, parent seminars, and other school based meetings; (12)
attending ICEF wide and other community events representing both the school and ICEF in a
positive manner; (13) developing an exit interview strategy and reporting system to better
understand and record the reasons why parents leave their school; (14) creating, with other
ICEF and school staff, a retention program aimed at increasing student retention; (15) acting as the
first line of communication with parents that have disputes or issues with the school or with respect
to incidents that take place at the school; (16) working with school and ICEF staff to explain and
enforce a Parent, Student, and School behavior and academic expectations compact; and (17)
contacting school parents on a regular basis to inquire about student or school issues, parental
concerns, and completeness of parental contact information and forms.
Specific Qualifications












High School Diploma, Bachelor’s degree is highly preferred.
Experience in school operations and charter school experience preferred
Experience serving as an advocate for children and parents
Strong public relations skills
Knowledge of or experience in establishing successful programs for parents
Experience in conducting community outreach, customer service or dispute
resolution
Ability to host parent meetings and coordinate successful events
Ability to speak eloquently to parents, community members, school and district
leader
Ability to write proficiently as a means of communication with parents and
community members and organizations.
Must have a working knowledge of Microsoft Office products including Word,
Excel, PowerPoint (or pages, numbers, and keynote if using Apple/MAC products)
Must be willing to regularly work nights and weekends

SCHOOL INFORMATION COORDINATOR (SIC) (CLASSIFIED)
The person in this position is responsible for: (1) compiling, maintaining and ensuring the
accuracy of student and school information and records; (2) collecting and analyzing all
information necessary for the completion and submission of a variety of reports for the Board, the
Executive Team; the Instructional Team, Authorizers, Governmental Entities, School Principals,
School Operations Managers, Teachers, Auditors, and others as requested; (3) timely and accurate
CUM file inputs and recordkeeping and handling; (4) the Student Nutrition Program
implementation including meal application processing, recordkeeping; staff training; and accurate
submission of meal counts (ordering and daily count); (5) creation and maintenance of
immunization records and notifications of medical conditions as required; (6) development and
record keeping for all required medical testing and recordkeeping; (7) accurate keeping and
recording of attendance records for the school; (8) disposition of student records for students
graduating or withdrawing from their school; (9) requesting school records from previous schools
for new incoming or transferring students; (10) collections, clean scrubbing, review, and
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submission to the home office of data for CALPADS two weeks before the CALPADS due date; (11)
collection of EL data and records including scores for ELPAC, reclassification, or other required
information; (12) input and maintenance of Illuminate records for all students; (13) provides
training in Illuminate for teachers and required staff at their schools; (14) ensuring that School
reporting deadlines are met and that the reports are accurate; (15) maintenance of staffing records
and report completion in Illuminate as required to meet all reporting requirements; (16) insuring
the submission of all incident reports into Illuminate; (17) gathers attendance data and insure
proper recordkeeping and timely data submissions; gather, insure completeness and (18)
completion of mealtime records, reports, and applications;
Specific Qualifications:




Graduation from high school or possession of a high school equivalency diploma;
a Bachelor’s Degree is preferred but is not required.
Three years of work experience at least one of which is data entry or one year of
work directly related to a computer system which requires knowledge of editing and
completing source data or an equivalent combination of education and experience.
2-5 years of experience in K-12 education (preferred)

SCHOOL CLERK (CLASSIFIED)
The Office Clerk will assist the School Operations Manager by performing specialized clerical and
other activities to manage the school office and its operations. The Clerk will answer phones, check
the mail, filings, and other basic clerical office duties. The Clerk will also be expected to assist in
other school functions including but not limited to assisting with food service activities, parental
notifications, record keeping activities, and other activities as directed by the School Operations
Manager. The Clerk represents the school and must be friendly, professional and able to multitask.
Specific Qualifications




High School Diploma
Experience in school operations and charter school experience preferred
Ability to provide superior customer service to a diverse population of employees and
families.
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ELEMENT 6: HEALTH & SAFETY PROCEDURES
Governing Law: The procedures that the charter school will follow to ensure the health and safety of pupils
and staff. These procedures shall include the requirement that each employee of the charter school furnish it
with a criminal record summary as described in Section 44237. Education Code Section 47605(b)(5)(F)
HEALTH, SAFETY AND EMERGENCY PREPAREDNESS PLAN
Charter School shall comply with all applicable federal, state, and local requirements related to
school and student health, safety, and emergency preparedness.
If IIECA occupies and/or operates on a District facility, IIECA shall comply with all District health,
safety, and emergency procedures and requirements applicable to District facilities and related
operations, and shall be subject to inspection by the District’s Facilities Services Division, Office
of Environmental Health and Safety, and other District offices in the same manner as other IUSD
campuses.
IIECA shall adopt, implement, and maintain at all times a current, comprehensive, and site-specific
Health, Safety, and Emergency Preparedness Plan (“Plan”), which must include but is not limited
to provisions for building and site emergency evacuation, the acquisition and maintenance of
adequate onsite emergency supplies. The Plan must include IIECA’s requirements and procedures
for protecting student health and safety during off-campus school-sponsored activities, including
but not limited to field trips and transportation. IIECA shall ensure that all staff members receive
annual training on IIECA’s health, safety, and emergency procedures, including but not limited to
training on bloodborne pathogens, and shall maintain a calendar for, and conduct, emergency
response drills for students and staff.
IIECA shall provide all employees, and other persons working on behalf of IIECA who are
mandated reporters, with annual training on child abuse detection and reporting, which shall occur
within the first six weeks of each school year, or within the first six weeks of a person’s employment
if employed after the beginning of the school year, in accordance with the requirements of AB 1432
(2014).
IIECA shall stock and maintain the required number and type of emergency epinephrine autoinjectors onsite and provide training to employee volunteers in the storage and use of the
epinephrine auto-injector as required by Education Code section 49414 and section 4119.2 of the
Business and Professions Code, as they may be amended from time to time.
IIECA shall comply with the requirements of Education Code section 49475, with respect to any
athletic program (as defined in Education Code § 49475) offered by or on behalf of IIECA.
IIECA shall periodically review, and update and/or modify as necessary, its Health, Safety, and
Emergency Preparedness Plan, and keep it readily available for on-site use. IIECA shall provide a
copy of the Health, Safety, and Emergency Preparedness Plan for review upon CSD request.
FAMILY EDUCATIONAL RIGHTS AND PRIVACY ACT (FERPA)
IIECA, including its employees, officers, and representatives, shall comply with the Family
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Educational Rights and Privacy Act (FERPA) and Education Code section 49060 et seq. at all
times.
CRIMINAL BACKGROUND CLEARANCES AND FINGERPRINTING
IIECA shall comply with all requirements of Education Code sections 44237 and 45125.1. IIECA
shall designate and maintain at all times at least one Custodian of Records duly authorized by the
California Department of Justice.
IIECA shall maintain on file and available for inspection evidence that (1) IIECA has performed
criminal background checks and cleared for employment all employees prior to employment; (2)
IIECA has obtained certification from each of its contracting entities/independent contractors that
the entity/contractor has conducted required criminal background clearances for its employees
prior to provision of schoolsite services and/or any contact with students, and has requested
subsequent arrest notification service; and (3) IIECA has performed criminal background checks
and cleared for service all volunteers not directly supervised by staff and who may have contact
with students. IIECA shall also ensure that it requests and receives subsequent arrest notifications
from the California Department of Justice for all employees and volunteers not directly supervised
by staff. Upon request, IIECA shall provide a copy of Department of Justice confirmation of
Custodian of Records status for each Custodian of Records. IIECA, including its administrators
and officers, shall comply with the requirements of Education Code section 44030.5.
IMMUNICATION AND HEALTH SCREENING REQUIREMENTS
IIECA shall require all employees, and any volunteer or vendor/contracting entity employee who
may have frequent or prolonged contact with students, to undergo a risk assessment and/or be
examined and determined to be free of active tuberculosis (TB) within the period of 60 days prior
to employment/service, or otherwise meet the requirements of Education Code section 49406.
IIECA shall maintain TB clearance records and certificates on file.
IIECA shall comply with all federal and state legal requirements, including but not limited to the
requirements of SB 277 (2015), related to student immunization, health examination, and health
screening, including but not limited to screening for vision, hearing, and scoliosis, to the same
extent as would be required if the students were attending a non-charter public school. IIECA shall
maintain student immunization, health examination, and health screening records on file.
SAFE PLACE TO LEARN ACT
IIECA shall comply with all applicable requirements of the Safe Place to Learn Act, Education
Code section 234 et seq.
SUICIDE PREVENTION POLICY
Pursuant to the requirements of Ed. Code §215, ICEF’s governing board shall ensure that its policy
on pupil suicide prevention in grades 7 to 12, inclusive, was developed in consultation with school
and community stakeholders, school-employed mental health professionals, and suicide prevention
experts and shall, at a minimum, address procedures relating to suicide prevention, intervention,
and postvention, including the needs of high-risk groups, including, but not limited to, all of the
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following, youth bereaved by suicide, youth with disabilities, mental illness, or substance use
disorders, youth experiencing homelessness or in out-of-home settings, such as foster care, lesbian,
gay, bisexual, transgender, or questioning youth. In addition, the policy shall address any training
to be provided to teachers of pupils in grades 7 to 12, inclusive, on suicide awareness and prevention.
All materials approved by IIECA for training shall include how to identify appropriate mental
health services, both at the schoolsite and within the larger community, and when and how to refer
youth and their families to those services, and these materials may also include programs that can
be completed through self-review of suitable suicide prevention materials.
The policy shall be written to ensure that a school employee acts only within the authorization and
scope of the employee’s credential or license. Nothing in the policy shall be construed as
authorizing or encouraging a school employee to diagnose or treat mental illness unless the
employee is specifically licensed and employed to do so.
The policy shall be modeled after the CDE’s model policy.
FEMININE HYGIENE PRODUCTS
Pursuant to the requirements of Ed. Code §35292.6, IIECA shall ensure at least 50 percent of the
school’s restrooms are stocked with feminine hygiene products at all times should the school
maintain any combination of classes from grade 6 to grade 12, inclusive, that meets the 40-percent
pupil poverty threshold required to operate a schoolwide program pursuant to
Section6314(a)(1)(A) of Title 20 of the United States Code.
IIECA shall not charge for any menstrual products provided to pupils, including, but not limited
to, feminine hygiene products as that term is defined in Ed. Code §35292.6(c).
CUSTODIAN OF RECORDS
In accordance with California Department of Justice requirements, the Director of School
Operations & Legal Services will serve as IIECA’s Custodian of Records.
STUDENT HEALTH AND WELLNESS
ICEF has developed and implemented a School Wellness Policy to ensure that all students
develop the nutritional, physical and mental competencies necessary to support their academic
endeavors, both in and outside of school.
The School Wellness Policy focuses primarily on nutrition, physical education, student support
services and parent engagement. This policy sets dietary restrictions to ensure all food and
beverages available during school hours meet local, state and federal standards. It also ensures
that all ICEF schools have a rigorous Physical Education Curriculum and Athletic Program that
will provide appropriate levels of physical activity in accordance with guidelines, and promote
healthy social skills and positive self-image. ICEF’s Student Services and Counseling Department
also ensures the health and safety of our students by providing students with counseling, mental
health, and other social services to support healthy youth development and transition into
adulthood. Lastly, our Wellness Policy invites our school administrators to disseminate health
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information and provide periodic health workshops to parents, through multiple avenues, to
educate parents and, therefore, ensure a consistent message between school and home.
In addition, school administrators support the safety and wellness of our school community by
ensuring that all students have the required immunizations, in accordance with HSC120325HSC120380. In addition, free resources are provided to families such as St. John’s Child & Family
Center (who provides free or low-cost medical care, including immunizations) and other local
health to ensure compliance and a healthy student and family. Additionally, ICEF Public Schools
provides mandatory health screening (Scoliosis, vision and hearing) on an annual basis. Also, ICEF
provides free and reduced meals for all students of families that meet School Nutrition program
eligibility. Starting July 1, 2019, AB 1871 will require charter schools to provide needy students
with one nutritionally adequate free or reduced price meal each day. IIECA affirms that they will
comply with AB 1871. Lastly, ICEF ensures that appropriate staff undergo the necessary safety
training such as CPR, First Aid, and Medication Administration Training, as required by law, to
ensure the safety of our students, staff, and volunteers.
SEXUAL HARASSMENT TRAINING
Sexual harassment training will be mandated for all eligible employees pursuant to Govt. Code
§12950.1, including at least two hours of classroom or other effective interactive training and
education regarding sexual harassment to all supervisory employees in California within six months
of their assumption of a supervisory position and sexual harassment training and education to each
supervisory employee in California once every two years.
Pursuant to the requirements of Senate Bill 1343, sexual harassment training will be required for all
employees, consisting of at least an hour of instruction on workplace sexual harassment within six
months of being hired at a new job and every two years after that.
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ELEMENT 7: RACIAL & ETHNIC BALANCE
Governing Law: The means by which the school will achieve a racial and ethnic balance among its pupils
that is reflective of the general population residing within the territorial jurisdiction of the school district to
which the charter petition is submitted. – California Education Code Section 47605(b)(5)(G)
COURT-ORDERED INTEGRATION
As noted, IIECA, located in a neighborhood that is predominantly African American and Latino,
currently serves students that are 78% African American and 20% Latino. In pursuit of our
mission and our commitment to serve all students, IIECA, and ICEF’s recruitment outreach is
designed to attract a diverse student population. Parents and Families should have options to best
meet the needs of their children, thus it is our responsibility to make families aware of the
educational options for their children. IIECA is committed to serving all students.
While any student can apply to attend IIECA, ICEF and IIECA shall focus marketing efforts on
recruiting students who reside within the community immediately surrounding the campus, up to
a 2-4 mile radius. ICEF and IIECA will make every effort to recruit students from various racial
and ethnic groups to achieve a balance that reflects the general population residing in the area
surrounding the school. The recruitment plan includes:




Distributing recruitment information throughout the neighboring community
Delivering announcements about enrollment opportunities through publicity flyers,
school’s website, mass mailers, local media outlets, and community presentations
Monitoring the implementation and outcomes of the initial recruitment plan and
modifying it as necessary to achieve recruitment goals.

We will also seek recommendations from teachers, staff, and counselors of students who might
benefit from a developmentally appropriate, rigorous, challenging, activity-based, college
preparatory curriculum. Additionally, local non-profit organizations who serve homeless children,
children in the foster-care system, and other children whose circumstances put them at risk for
school failure will be encouraged to refer families to the charter school via flyers and phone
conversations with local community-based organizations such as St. John’s Well Child & Family
Center and Youth Policy Institute.
ICEF and IIECA will engage in the following recruitment activities on an ongoing basis:
Specific Annual Recruitment Activities
Radio Ads: ICEF will place radio ads regarding the time and location of
upcoming Information Meetings on English and Spanish language radio
stations including but not limited to Radio La Nueva Piolin 107.1 and KDAY
93.5
Community Events: ICEF Representatives will attend events such as the
“Taste of Soul,” to advertise ICEF’s mission, school model, and to promote
enrollment opportunities to the surrounding community.
School Tours: Held at school site to expose parents and community to
school and classroom environment.

Month
DecemberAugust
Year-long
(September
- August)
March-July
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Open House: Held to showcase all ICEF schools and explain the admissions Septemberprocess.

ICEF Food Drive: Annual drive helps engage community and keep ICEF’s
name visible.

Community Presentations: To provide information to the community at

large, ICEF’s representatives will give presentations in local community
based organizations, faith-based organization, Family Source Centers, Special
Education Resource Centers, and other family and youth based agencies.
Parent Volunteers: ICEF will continually evaluate and redirect its parent
volunteer programs so that parents can continue to provide natural
leadership in supporting ICEF’s efforts, including outreach efforts.
Parent Information Meetings (PIM): These meetings take place on first
three Saturdays in the month of December or another day through the week.
Parents receive information about the school’s mission, vision, culture and
expectations, as well as their rights and responsibilities in attendance at the
charter school. Meetings will take place at each ICEF school.

May
NovemberDecember
SeptemberMarch

Year-long
(September
- August)
SeptemberFebruary
MayJune

Specific Materials and Methods Used to Advertise
ICEF will use a variety of materials and methods to conduct student outreach, potentially
including:

Flyer Distribution: prepare and distribute information flyers at nearby libraries, park and
recreation facilities, churches, after-school programs, social and mental health services
providers, youth organizations, grocery stores, and athletics leagues, local business,
overcrowded middle schools, nearby schools in Program Improvement, and public bus stops.

Banners: post banners to indicate “Open Enrollment” in multiple sites.
Newspaper Ads: place newspaper ads regarding the time and location of Information Meetings
in English and Spanish language newspapers including but not limited to The Sentinel, La
Opinion, The Wave and other local newspapers.

Website: announce enrollment opportunities, admissions policies, enrollment procedures, and
access to “Intent to Enroll Form.”

Mass Media: Radio spots, movie theater screens, mailers and telephone marketing efforts to
target potential families to inform them of enrollment opportunities, process and deadlines.

Brochures: Brochures that describe ICEF’s and IIECA’s mission, Academics, Arts, and Athletic
emphasis, college-readiness educational model, and educational success rates distributed at local
community based organizations, youth-based centers, and local businesses.

Social Media: common forms of social media including Facebook, Twitter, Instagram, and
Blackboard to reach parents and other community stakeholders.

School Organizations and Parent Leaders: The best opportunities for recruitment will come
from parent and student referrals. IIECA will use groups of its parents to assist in the recruiting
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and marketing efforts.
Language Used for Outreach and Recruitment
All recruitment materials, including school brochures, Prospective Student Form, Lottery
Ticket, Enrollment Application, and admissions and enrollment policies and procedures are
available in both English and Spanish. To ensure all interested families received adequate
information about IIECA’s policies and procedures, orientation meetings, open house events,
and school tours will take place both English and Spanish. Translation of materials into other
languages will be made available upon request.
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ELEMENT 8: ADMISSION POLICIES AND PROCEDURES
Governing Law: Admission policies and procedures consistent with subdivision (d), of Education Code
Section 47605(b)(5)(H)
HOMELESS AND FOSTER YOUTH
IIECA shall adhere to the provisions of the federal McKinney-Vento Homeless Assistance Act and
ensure that each child of a homeless individual and each homeless youth has equal access to the
same free, appropriate public education as provided to other children and youths. IIECA shall
provide specific information, in its outreach materials, websites, at community meetings, open
forums, and regional center meetings, that notifies parents that IIECA is open to enroll and provide
services for all students, and provides a standard District contact number for access to additional
information regarding enrollment.
IIECA shall comply with all applicable federal and state laws regarding homeless and foster youth,
including but not limited to the provisions of AB 379 (2015) and Chapter 5.5 (commencing with
Section 48850) of Part 27 of Division 4 of Title 2 of the Education Code, as amended from time to
time. IIECA shall extend its uniform complaint procedure to complaints filed pursuant to the
applicable provisions of AB 379.
NON-DISCRIMINATION
IIECA shall not require a parent/legal guardian/student to provide information regarding a
student’s disability, gender, gender identity, gender expression, nationality, legal or economic
status, primary language or English Learner status, race or ethnicity, religion, sexual orientation,
immigration status, or any other characteristic that is contained in the definition of hate crimes set
forth in section 422.55 of the Penal Code, or any other information that would violate federal or
state law, prior to admission, participation in any admissions or attendance lottery, or preenrollment event or process, or as a condition of admission or enrollment. IIECA may request, at
the time of, and as part of, conducting its lottery process, the provision of information necessary to
apply specific admissions preferences set forth in this Charter.

ADMISSION REQUIREMENTS
IIECA is not permitted to charge tuition. Admission to IIECA is available to all students residing
in California. IIECA complies with all laws establishing minimum and maximum age for public
school attendance.
All applicants will be admitted provided that the number of applications received at the time of the
deadline does not exceed the school’s enrollment capacity.
STUDENT RECRUITMENT
IIECA shall deploy the following efforts in order to recruit low-achieving, economically
disadvantaged students and students with disabilities:
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Students will be recruited from Inglewood, Culver City and South Los Angeles areas
where the public schools are characterized by low achievement and a predominantly Title
1 population.
Flyers in Spanish and English announcing the enrollment period will be distributed to
the local elementary schools under the guidance of the school administration in order to
avoid disruption, six weeks prior to the closing of the enrollment period and the
implementation of the public random lottery (if needed). The flyers will include
enrollment period and lottery information (location, date, time). The following measures
will be taken to minimize any disruption to IUSD schools:
o IIECA’s principal will contact principals of the local elementary schools to make
arrangements to drop off flyers during normal office hours.
o IIECA’s will provide copies of the flyers to each school.



IIEC will participate in presentations to local early childhood centers, daycares and
elementary schools at the discretion of the local school administration as to avoid
disruption. At the presentations, flyers will be provided which will include enrollment
period and lottery information (location, date, time). The following measures will be
taken to minimize any disruption to IUSD schools:
o IIECA’s principal will contact principals or center administrators of the local early
childhood centers, daycares and elementary schools to coordinate meeting
dates/times and align them with regularly scheduled parent meetings. This will
minimize the necessity to have the school provide additional personnel that would
need to be present at these meetings.
o Meeting dates and times will not be made at inconvenient dates and times.





All students will be encouraged to apply, if interested.
There will be no special qualifications required for admission to IIECA.
Local community events, ICEF-sponsored events, and radio advertisement

Additionally, IIECA will comply with all laws establishing minimum age for public school
attendance in charter schools. No test or assessment shall be administered to students prior to
acceptance and enrollment into IIECA. IIECA shall be nonsectarian in its programs, admission
policies, employment practices, and all other operations, shall not charge tuition, and shall not
discriminate against a pupil on the basis of the characteristics listed in Education Code section 220.
Admission to IIECA shall not be determined according to the place of residence of the pupil, or of
his or her parent or legal guardian, within this state. IIECA shall admit all pupils who wish to
attend the charter school.
IIECA shall require students who wish to attend IIECA to complete an Intent to Enroll form.
After admission, students will be required to submit an enrollment packet, which shall include,
but not limited, to the following:





Student enrollment/registration form
Proof of Immunization
Home Language Survey
Completion of Emergency Medical Information Form
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Proof of minimum age requirements, e.g. birth certificate
Release of Record

LOTTERY PREFERENCES AND PROCEDURES
As a charter school, IIECA is a school of choice, and IIECA may have more students interested in
attending the school than there are spaces available. If the number of students who wish to attend
IIECA exceeds the number of openings, entrance shall be determined by single random public
drawing in accordance with Education Code §47605(d)(2)(B) and all federal requirements.
In the event that more students apply for enrollment than there are spaces available, exemptions
and preferences in the case of a public random drawing shall be as follows:
Preference is given as following:





Pupils currently attending the charter school
Pupils who reside in IUSD except as provided for in Ed. Code section 47614.5
Siblings of students enrolled at the time of the lottery who reside within IUSD boundaries
Siblings of students enrolled at the time of the lottery and reside outside IUSD
boundaries

These preferences shall not result in limiting enrollment access for pupils with disabilities,
academically low-achieving pupils, English learners, neglected or delinquent pupils, homeless
pupils, or pupils who are economically disadvantaged, as determined by eligibility for any free or
reduced-price meal program, foster youth, or pupils based on nationality, race, ethnicity, or sexual
orientation.
Student enrollment is open to all students in the state of California.
Lottery Procedures
Parent(s) and/or legal guardian(s) will be notified of the open enrollment period through the
aforementioned student recruitment activities and promotional materials (see Element 7). During
this time, interested parties will be directed to complete an “Intent to Enroll Form” to indicate
their interest in enrolling. Our Enrollment Procedures, Admissions Policy, and Procedures will
be provided (in both English and Spanish) to all interested parties who complete Intent to Enroll
form during the Open Enrollment Period.
Following the initial open enrollment period each year, applications shall be counted to determine
whether any grade level has received more applications than availability. In the event that
applications received by the deadline set forth (after the initial open enrollment period, occurring
annually on or about January 31) for enrollment exceed school’s enrollment capacity, a public
lottery will take place between February 9-12 (depending on which date falls on a Saturday to
maximize parent/guardian attendance). Parents/Guardians who completed “Intent to Enroll
Form,” will be notified of the date, time, location, and procedures of the public lottery ten (10) days
prior to the lottery date via regular mail, emails, and/or phone calls. A written copy of the lottery
procedures will be clearly publicized in the school website and posted on IIECA’s bulletin board
prior to and during the lottery. Notification Letters will be provided in both English and Spanish.
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The following are the procedures IIECA will follow to ensure a safe and transparent public lottery
has taken place:






IIECA will hold the public lottery at the school location that will accommodate all
interested parties. The School Principal and/or a designee of the Principal along with a
member of the ICEF Home Office Team will be present to ensure the lottery is properly
and fairly executed.
At the designated time, the School Principal or his/her designee, will draw names from
the lottery bin. Student names will be randomly drawn to fill the number of available
spaces, with all additional names drawn to compile a wait list.
Within 48 hours of the end of the public lottery, the admitted and waiting lists will
become available on IIECA and ICEF’s website to ensure speedy communication to the
parents and/or legal guardians.
Additionally, within two weeks of the lottery, parents and/or legal guardians will be
notified, in writing, as to whether the student has been offered enrollment or placed on a
waiting list, along with their number on the waiting list. IIECA shall use its website and
ICEF’s main website to communicate, as well as use ParentSquare, ICEF’s Parent
Engagement & Communications system. The random public lottery will determine
applicants' waitlist status as all names will be placed on the wait list in the order drawn
in the lottery.
o However, those who apply after the lottery deadline are added to the end of the
lottery waitlist in the order they are received. Vacancies that occur during the
school year will be filled according to the wait list. When an opening occurs
during the school year, families will be contacted in the order of the wait list and
given a deadline of 2-3 days to complete and return an Enrollment Packet to
accept a space at IIECA.
o The waitlist for the current school year remains active until the end of the school
year and does not “rollover’; applicants must reapply for the lottery annually if
the school is unable to offer them admission for the current year.
o Lottery results and the waiting list will be kept at the school site and at ICEF’s
corporate office.
o In the event that no such wait list exists where the space is available, the space
will be made available on a first come, first served basis to the next interested
family at the appropriate grade level.

At the lottery, should one be required, 2 individuals shall witness and document the process: 1
ICEF employee (typically the CRC) and 1 Parent Representative (typically, an SSC representative).
These 2 individuals will document and transcribe what occurs at the lottery and ensures
communication is disseminated in a timely and equitable manner.
Translation in Spanish will be provided upon request. Parents/Guardians are not required to
attend the lottery meeting to be eligible for enrollment of their child.
The parents whose children are selected for enrollment from the lottery results will receive an
Enrollment Packet, which contains the Student Registration Form and a list of required
documents. To complete the enrollment process parents/guardians must complete and submit a
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Student Registration Form in its entirety, along with the following documentation: (1) a copy of
their identification, (2) a copy of their student’s birth certificate (or any other valid proof of age),
and (3) Immunization Record. Parents/Guardians who fail to submit the Student Registration
form by the given deadline will be placed at the bottom of the wait list, and his/her spot will be
given to the next student on the waiting list. The school will take all practicable steps to remind
parents about registration deadlines and answer any questions regarding the enrollment process.
In addition to the Student Registration Form, parents must sign the Parent/Student Compact,
which serves to:




Acknowledge they understand and value IIECA’s vision and the distinctive
characteristics of the educational program as described in the Charter; and agree to
adhere to the School’s policies and procedures.
Affirm their commitment to actively participate in their child’s education both at school
and at home.
Acknowledge they have read and discussed the expectations as a family and agree to work
together to achieve those expectations.

Unless the School office has been notified in advance of the first day of school, students who are
not in attendance by noon on the first day of school will forfeit their admission and the next student
on the Waiting List will be offered admission.
The 2 individuals documenting the lottery shall use a written format and electronic format (such
as Google Docs) to post on the IIECA and ICEF websites to ensure transparency. However, only
lottery numbers and grade level shall be posted to ensure confidentiality to our stakeholders.
Transportation
Given that IIECA is a “school of choice,” transportation to and from school will be the sole
responsibility of the parent and will not be provided by ICEF, except in specific cases where
transportation may be otherwise mandated by law.
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ELEMENT 9: ANNUAL INDEPENDENT FINANCIAL AUDITS
Governing Law: The manner in which annual, independent, financial audits shall be conducted, which shall
employ generally accepted accounting principles, and the manner in which audit exceptions and deficiencies
shall be resolved to the satisfaction of the chartering authority. — California Education Code Section
47605(b)(5)(I)
IIECA shall provide for an annual audit that shall be conducted in compliance with applicable state
and federal laws, including but not limited to the requirements of Education Code sections
47605(b)(5)(I) and 41020 as they may be amended from time to time. IIECA shall ensure compliance
with the requirements of section 41020(f)(2), which makes it unlawful, absent an Education Audits
Appeal Panel waiver, for a public accounting firm to provide audit services to a local educational
agency if the lead audit partner, or coordinating audit partner, having primary responsibility for
the audit, or the audit partner responsible for reviewing the audit, has performed audit services for
that local educational agency in each of the six previous years.
The following reports will be submitted to IUSD, in the required format and within timelines to
be specified by IUSD, each year:










Provisional Budget – Spring prior to operating fiscal year
Final Budget – July of the budget fiscal year
First Interim Projections – November of operating fiscal year
Second Interim Projections – February of operating fiscal year
Unaudited Actuals – July following the end of the fiscal year
Audited Actuals – December 15 following the end of the fiscal year
Classification Report – monthly according to IIECA’s Calendar
Statistical Report – monthly according to IIECA’s Calendar of Reports
In addition:
o P1, first week of January
o P2, first week of April




Instructional Calendar – annually five weeks prior to first day of instruction
Other reports as requested by the District

ANNUAL AUDIT PROCEDURES
ICEF’s Board of Directors will commission and approve an annual financial audit by an
independent third party auditor to review IIECA’s financial statements, attendance and enrollment
accounting practices, and internal controls. The contracted auditor will report directly to the
Board of Directors. The Executives have the responsibility of ensuring compliance with all
financial reporting requirements and providing a copy of the approved audit to the required
charter-granting agency. The Board can appoint someone else to perform the Executives’
responsibilities in the case of his/her absence.
ICEF’s Board of Directors will annually appoint an Audit Committee by January 1 of each year.
The Audit Committee may include persons who are not members of the board, but may not include
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any members of the staff of the audit company, including the president or CEO or the treasurer or
CFO.
One of the duties of the Audit Committee shall be to recommend to the Board which candidate
shall be the selection as the next year’s auditor by March 1st for the following year Audit.
ICEF’s Executive Team will be responsible for monitoring the audit process. These Executives,
assisted by any outsource services provider (currently ExED), will provide IUSD with the final
audit results no later than December 15th for the preceding fiscal year.
AUDITOR SELECTION AND QUALIFICATION PROCESS
The Audit Committee will select only CPAs that are certified as being in good standing by the
California State Controller’s Offices (CSCO). The Audit Committee will ensure that auditor’s
license is current and active by conducting a license search in CSCO’s webpage. The Audit
Committee will check for any enforcement actions against auditors. The Audit Committee will
interview prospective CPAs and conduct reference checks. The Audit Committee will review
Quality Control Reviews available in CSCO’s website before nominating an auditor to ICEF’s
Board of Directors. The Audit Committee may reuse a former auditor without an additional
auditor search, provided the conditions above are met.
Audit exceptions and deficiencies will be resolved in conference with the auditing firm prior to the
completion of the auditor’s final report. At the conclusion of the audit, the Audit Committee will
be responsible for reviewing the results of the annual audit, identifying any audit exceptions or
deficiencies, and reporting them to the ICEF Board of Directors with recommendations on how to
resolve them. The Governing Board will review and approve the audit no later than December 15.
The Final Board approval of the Audit will be reflected in the Board minutes.
ICEF will utilize accounting procedures that satisfy the requirements for IUSD, LACOE and CDE
and adhere to General Accepted Accounting Principles (GAAP). The school will follow the
internal fiscal control policies governing all financial activities as set forth by the CMO and by
ICEF’s Board of Directors.
The Board will submit a report to the District describing how the exceptions or deficiencies have
been or will be resolved to the satisfaction of the District along with an anticipated timeline. The
CFO will provide a final copy of the audit to IUSD, LACOE and the CDE as required, by the
December 15 annual deadline.
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ELEMENT 10: SUSPENSION & EXPULSION PROCEDURES
Governing Law: “The procedures by which pupils can be suspended or expelled from the charter school for
disciplinary reasons or otherwise involuntarily removed from the charter school for any reason. These
procedures, at a minimum, shall include an explanation of how the charter school will comply with federal
and state constitutional procedural and substantive due process requirements that is consistent with all of the
following:
(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against the pupil and,
if the pupil denies the charges, an explanation of the evidence that supports the charges and an opportunity
for the pupil to present his or her side of the story.
(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both of the following:
(I) Provide timely, written notice of the charges against the pupil and an explanation of the pupil’s basic
rights.
(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at which the pupil
has a fair opportunity to present testimony, evidence, and witnesses and confront and cross-examine adverse
witnesses, and at which the pupil has the right to bring legal counsel or an advocate.
(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter school for any reason
unless the parent or guardian of the pupil has been provided written notice of intent to remove the pupil no
less than five schooldays before the effective date of the action. The written notice shall be in the native
language of the pupil or the pupil’s parent or guardian or, if the pupil is a foster child or youth or a homeless
child or youth, the pupil’s educational rights holder, and shall inform him or her of the right to initiate the
procedures specified in clause (ii) before the effective date of the action. If the pupil’s parent, guardian, or
educational rights holder initiates the procedures specified in clause (ii), the pupil shall remain enrolled and
shall not be removed until the charter school issues a final decision. For purposes of this clause, ‘involuntarily
removed’ includes disenrolled, dismissed, transferred, or terminated, but does not include suspensions specified
in clauses (i) and (ii).” (Ed. Code §47605(b)(5)(J).)
SCHOOL CLIMATE AND STUDENT DISCIPLINE SYSTEM
IIECA is committed to providing a positive and safe school environment that nourishes growth
and healthy scholar development for each and every student. Our discipline policy is designed to
provide fair and consistent guidelines for addressing student behavior with the least amount of
disruption to the learning process. Our policy prescribes a multi-level approach that emphasizes
positive reinforcement, proactive staff involvement and scholar support services.
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The multi-tiered approach is described as follows:

1. Standards of behavior, school rules, and consequences for violating these are thoroughly
and clearly relayed to all stakeholders, including, students, parents, teachers and
administrators. Teachers, staff, and administrators will repeatedly reinforce expected
student behaviors, both in and out of the classroom.
2. All ICEF employees, including teachers, staff, administrators, and volunteers, will play
an active role in teaching and modeling mutual respect, effective communication skills,
problem solving, and conflict resolution techniques to ICEF students. Administrators
will ensure that all teachers, staff, and administrators receive adequate and continual training
on classroom management, with an emphasis on techniques to effectively deal with disruptive
student behavior. School Principals will ensure that staff designated to deal with student
discipline have required qualifications to address students’ social-emotional needs.
3. The entire ICEF Staff will be expected to contribute to a supportive school climate by
providing students with positive reinforcement (i.e., recognizing and rewarding
positive student behavior). All students will be treated in a respectful manner and be given
opportunities to engage in healthy interactions with peers and adults.
4. Violations of standards of behaviors by students will lead to corrective actions
(consequences), which will be strategically related and relevant to student specific
violations. Consequences for violation of expected student behaviors or school rules will not be
random, shame provoking, or inadvertently cause harm to the student in any way.
5. Student discipline will be documented, monitored on a monthly basis and trends will be
evaluated to ensure adherence with the Modified Consent Decree MCD.
Basic student expectations are founded on the following tenets:





Respect for oneself
Respect for parents, peers, teachers, staff and volunteers
Respect for the knowledge received and opportunities granted by education
Respect for all school community and school personal property

SUSPENSION AND EXPULSION PROCEDURES
These Pupil Suspension and Expulsion Procedures have been established to promote learning
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and protect the safety and well-being of all students at IIECA. When a student commits one
of the enumerated offenses described herein, it may be necessary to suspend or expel a student
from regular classroom instruction. Compliance with the procedures set forth in this Charter
shall be the only processes for IIECA to remove or otherwise exclude a student who attends
IIECA from attendance at IIECA.
IIECA will follow all applicable federal and state laws including but not limited to the
California Education Code, when imposing any form of discipline on a student identified as an
individual with disabilities or for whom IIECA has a basis of knowledge of a suspected
disability or who is otherwise qualified for such services or protections in according due
process to such students.
These procedures may be amended without the need to materially revise the charter, subject
to the prior written approval of IIECA’s authorizer, so long as the amendments comport with
legal requirements.
These Procedures will be printed and distributed as part of IIECA’s Parent-Student Handbook
and will clearly describe discipline expectations. IIECA staff shall enforce disciplinary rules
and procedures fairly and consistently among all students. Corporal punishment shall not be
used as a disciplinary measure against any student. Corporal punishment includes the willful
infliction of or willfully causing the infliction of physical pain on a student. For purposes of
the Policy, corporal punishment does not include an employee’s use of force that is reasonable
and necessary to protect the employee, students, staff or other persons or to prevent damage
to school property.
The IIECA administration shall ensure that students and their parents/guardians are notified
in writing upon enrollment of all discipline policies and procedures. The notice shall state that
these Procedures are available on request at the Principal’s office.
Suspended or expelled students shall be excluded from all school and school-related activities
unless otherwise agreed during the period of suspension or expulsion.
Grounds for Suspension and Expulsion of Students
A student may be suspended or expelled for prohibited misconduct if the act is:




related to school activity;
related to school attendance occurring at IIECA or any other school; or
related to attendance at a IIECA sponsored event. A student may be suspended or
expelled for acts that are enumerated below and occur at any time including but not
limited to the following:
o while on school grounds;
o while going to or coming from school;
o during the lunch period, whether on or off the school campus;
o during, going to, or coming from a school-sponsored activity.
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ENUMERATED OFFENSES
DISCRETIONARY SUSPENSION AND RECOMMENDATION FOR EXPULSION
OFFENSES
Students may be suspended from school or recommended for expulsion for any of the following
acts when it is determined the pupil:
1. Either:
a. Caused, attempted to cause, or threatened to cause physical injury to
another person.
b. Willfully used force or violence upon the person of another, except in selfdefense.
c. Possessed, sold, or otherwise furnished a firearm, knife, explosive, or other
dangerous object.
d. Caused or attempted to cause damage to school property or private
property.
e. Stole or attempted to steal school property or private property.
f. Possessed or used tobacco, or products containing tobacco or nicotine
products, including, but not limited to, cigarettes, cigars, miniature cigars,
clove cigarettes, smokeless tobacco, snuff, chew packets, and betel.
However, the pupil is not prohibited from the use or possession by that pupil
of his or her own prescription products.
g. Committed an obscene act or engaged in habitual profanity or vulgarity.
h. Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell
drug paraphernalia, as defined in Section 11014.5 of the Health and Safety
Code.
i. Disrupted school activities or otherwise willfully defied the valid authority
of supervisors, teachers, administrators, school officials, or other school
personnel engaged in the performance of their duties.
j. Knowingly received stolen school property or private property.
k. Possessed an imitation firearm. “Imitation firearm” means a replica of a
firearm that is so substantially similar in physical properties to an existing
firearm as to lead a reasonable person to conclude that the replica is a
firearm.
l. Harassed, threatened, or intimidated a pupil who is a complaining witness
or a witness in a school disciplinary proceeding for purposes of either
preventing that pupil from being a witness or retaliating against that pupil
for being a witness, or both.
m. Unlawfully offered, arranged to sell, negotiated to sell, or sold the
prescription drug Soma.
n. Engaged in, or attempted to engage in, hazing. For purposes of this
subdivision, “hazing” means a method of initiation or preinitiation into a
pupil organization or body, whether or not the organization or body is
officially recognized by an educational institution, that is likely to cause
serious bodily injury or personal degradation or disgrace resulting in
physical or mental harm to a former, current, or prospective pupil. For
purposes of this subdivision, “hazing” does not include athletic events or
school-sanctioned events.
IIECA CHARTER PETITION RENEWAL: 2019-24
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o. Engaged in an act of bullying, including, but not limited to, bullying
committed by means of an electronic act.
i. “Bullying” means any severe or pervasive physical or verbal act or
conduct, including communications made in writing or by means of
an electronic act, and including one or more acts committed by a
student or group of students which would be deemed hate violence
or harassment, threats, or intimidation, which are directed toward
one or more students that has or can be reasonably predicted to have
the effect of one or more of the following:
1. Placing a reasonable student (defined as a student, including,
but is not limited to, a student with exceptional needs, who
exercises average care, skill, and judgment in conduct for a
person of his or her age, or for a person of his or her age with
exceptional needs) or students in fear of harm to that
student’s or those students’ person or property.
2. Causing a reasonable student to experience a substantially
detrimental effect on his or her physical or mental health.
3. Causing a reasonable student to experience substantial
interference with his or her academic performance.
4. Causing a reasonable student to experience substantial
interference with his or her ability to participate in or benefit
from the services, activities, or privileges provided by
IIECA.
ii. “Electronic Act” means the creation or transmission originated on
or off the schoolsite, by means of an electronic device, including, but
not limited to, a telephone, wireless telephone, or other wireless
communication device, computer, or pager, of a communication,
including, but not limited to, any of the following:
1. A message, text, sound, video, or image.
2. A post on a social network Internet Web site including, but
not limited to:
(a) Posting to or creating a burn page. A “burn page”
means an Internet Web site created for the
purpose of having one or more of the effects as
listed in subparagraph (1) above.
(b) Creating a credible impersonation of another
actual pupil for the purpose of having one or more
of the effects listed in subparagraph (1) above.
“Credible impersonation” means to knowingly
and without consent impersonate a pupil for the
purpose of bullying the pupil and such that
another pupil would reasonably believe, or has
reasonably believed, that the pupil was or is the
pupil who was impersonated.
(c) Creating a false profile for the purpose of having
one or more of the effects listed in subparagraph
(1) above. “False profile” means a profile of a
IIECA CHARTER PETITION RENEWAL: 2019-24
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fictitious pupil or a profile using the likeness or
attributes of an actual pupil other than the pupil
who created the false profile
iii. An act of cyber sexual bullying.
1. For purposes of this clause, “cyber sexual bullying” means
the dissemination of, or the solicitation or incitement to
disseminate, a photograph or other visual recording by a
pupil to another pupil or to school personnel by means of an
electronic act that has or can be reasonably predicted to have
one or more of the effects described in subparagraphs (i) to
(iv), inclusive, of paragraph (1). A photograph or other visual
recording, as described above, shall include the depiction of
a nude, semi-nude, or sexually explicit photograph or other
visual recording of a minor where the minor is identifiable
from the photograph, visual recording, or other electronic
act.
2. For purposes of this clause, “cyber sexual bullying” does not
include a depiction, portrayal, or image that has any serious
literary, artistic, educational, political, or scientific value or
that involves athletic events or school-sanctioned activities.
iv. Notwithstanding the above, an electronic act shall not constitute
pervasive conduct solely on the basis that it has been transmitted on
the Internet or is currently posted on the Internet.
v. “Reasonable pupil” for purposes of this subsection means a pupil,
including, but not limited to, an exceptional needs pupil, who
exercises average care, skill, and judgment in conduct for a person
of his or her age, or for a person of his or her age with his or her
exceptional needs.


A pupil who aids or abets, as defined in Section 31 of the Penal
Code, the infliction or attempted infliction of physical injury to
another person may be subject to suspension, but not expulsion,
except that a pupil who has been adjudged by a juvenile court to
have committed, as an aider and abettor, a crime of physical
violence in which the victim suffered great bodily injury or
serious bodily injury shall be subject to discipline pursuant to
subdivision (a).

2. In addition to the reasons specified above, a pupil may be suspended from school or
recommended for expulsion from school if the Principal or Designee determines
that the pupil has committed sexual harassment as defined in Ed. Code section
212.5. The conduct described in Section 212.5 must be considered by a reasonable
person of the same gender as the victim to be sufficiently severe or pervasive to
have a negative impact upon the individual's academic performance or to create an
intimidating, hostile, or offensive educational environment. This enumerated
offense shall not apply to pupils enrolled in kindergarten and grades 1 to 3,
inclusive.
IIECA CHARTER PETITION RENEWAL: 2019-24
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3. In addition to the reasons set forth above, a pupil in any of grades 4 to 12, inclusive,
may be suspended from school or recommended for expulsion from school if the
Principal or Designee determines that the pupil has caused, attempted to cause,
threatened to cause, or participated in an act of, hate violence, as defined in
subdivision (e) of Education Code section 233.
4. In addition to the grounds specified above, a pupil enrolled in any of grades 4 to
12, inclusive, may be suspended from school or recommended for expulsion from
school if the Principal or Designee determines that the pupil has intentionally
engaged in harassment, threats, or intimidation, directed against school personnel
or pupils, that is sufficiently severe or pervasive to have the actual and reasonably
expected effect of materially disrupting classwork, creating substantial disorder,
and invading the rights of either school personnel or pupils by creating an
intimidating or hostile educational environment.
5. In addition to the grounds specified above, a pupil may be suspended from school
or recommended for expulsion if the superintendent or the principal of the school
in which the pupil is enrolled determines that the pupil has made terroristic threats
against school officials or school property, or both.
a. “Terroristic threat” shall include any statement, whether written or oral, by
a person who willfully threatens to commit a crime which will result in
death, great bodily injury to another person, or property damage in excess
of one thousand dollars ($1,000), with the specific intent that the statement
is to be taken as a threat, even if there is no intent of actually carrying it
out, which, on its face and under the circumstances in which it is made, is
so unequivocal, unconditional, immediate, and specific as to convey to the
person threatened, a gravity of purpose and an immediate prospect of
execution of the threat, and thereby causes that person reasonably to be in
sustained fear for his or her own safety or for his or her immediate family’s
safety, or for the protection of school district property, or the personal
property of the person threatened or his or her immediate family.
6. “School property” includes, but is not limited to, electronic files and databases.
7. For a pupil subject to discipline, the Principal may use his or her discretion to
provide alternatives to suspension or expulsion that are age appropriate and
designed to address and correct the pupil’s specific misbehavior.
1. Shall Recommend for Expulsion Offenses
The Principal or designee shall recommend the expulsion of a pupil for any of the
following acts committed at school or at a school activity off school grounds, unless the
Principal or designee determines that expulsion should not be recommended under the
circumstances or that an alternative means of correction would address the conduct:
1) Causing serious physical injury to another person, except in self-defense.
2) Possession of any knife or other dangerous object of no reasonable use to the pupil.
3) Unlawful possession of any controlled substance listed in Health and Safety Code
section 11053 et seq. (except one ounce of marijuana or over the counter
medications or medication prescribed to student).
IIECA CHARTER PETITION RENEWAL: 2019-24
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4) Robbery or extortion.
5) Assault or battery (as defined in Penal Code section 240 and 242) upon any school
employee.
2. Immediate Suspension and Mandatory Recommendation for Expulsion
Offenses
1) Possessing, selling, or furnishing a firearm, as defined below. E.C. 48915(c)(1)
2) Brandishing a knife1 at another person. E.C. 48915(c)(2)
3) Unlawfully selling a controlled selling a controlled substance listed in Health and
Safety Code section 11053 et seq. E.C. 48915(c)(3)
4) Committing or attempting to commit a sexual assault or committing a sexual
battery, as defined in the enumerated offenses above. E.C. 48915(c)(4)
5) Possession of an explosive2. E.C. 48915(c)(5)
ALTERNATIVES TO SUSPENSION OR EXPULSION
Suspension shall be imposed only when other means of correction fail to bring about proper
conduct. IIECA may document the other means of correction used and place that documentation
in the pupil’s record. However, a pupil, including an individual with exceptional needs, as defined
in Ed. Code section 56026, may be suspended, subject to Section 1415 of Title 20 of the United
States Code, upon a first offense if the principal or principal’s designee determines that the pupil’s
presence causes a danger to persons or that the pupil committed any of the following acts:










Caused, attempted to cause, or threatened to cause physical injury to another person.
Willfully used force or violence upon the person of another, except in self-defense.
Possessed, sold, or otherwise furnished a firearm, knife, explosive, or other dangerous
object, unless, in the case of possession of an object of this type, the pupil had obtained
written permission to possess the item from a certificated school employee, which is
concurred in by the principal or the designee of the principal.
Unlawfully possessed, used, sold, or otherwise furnished, or been under the influence
of, a controlled substance listed in Chapter 2 (commencing with Section 11053) of
Division 10 of the Health and Safety Code, an alcoholic beverage, or an intoxicant of
any kind.
Unlawfully offered, arranged, or negotiated to sell a controlled substance listed in
Chapter 2 (commencing with Section 11053) of Division 10 of the Health and Safety
Code, an alcoholic beverage, or an intoxicant of any kind, and either sold, delivered, or
otherwise furnished to a person another liquid, substance, or material and represented
the liquid, substance, or material as a controlled substance, alcoholic beverage, or
intoxicant.
Committed or attempted to commit robbery or extortion.

1
“Knife” means any dirk, dagger, or other weapon with a fixed, sharpened blade fitted primarily for stabbing, a
weapon with a blade fitted primarily for stabbing, a weapon with a blade longer than 31/2 inches, a folding knife
with a blade that locks into place, or a razor with an unguarded blade.
2
The term “explosive” means “destructive device” as described in Section 921 of Title 18 of the United States
Code.
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Other means of correction include, but are not limited to, the following:











A conference between school personnel, the pupil’s parent or guardian, and the pupil.
Referrals to the school counselor, psychologist, social worker, child welfare attendance
personnel, or other school support service personnel for case management and
counseling.
Study teams, guidance teams, resource panel teams, or other intervention-related
teams that assess the behavior, and develop and implement individualized plans to
address the behavior in partnership with the pupil and his or her parents.
Referral for a comprehensive psychosocial or psychoeducational assessment, including
for purposes of creating an individualized education program, or a plan adopted
pursuant to Section 504 of the federal Rehabilitation Act of 1973 (29 U.S.C. Sec.
794(a)).
Enrollment in a program for teaching prosocial behavior or anger management.
Participation in a restorative justice program.
A positive behavior support approach with tiered interventions that occur during the
schoolday on campus.
After-school programs that address specific behavioral issues or expose pupils to
positive activities and behaviors, including, but not limited to, those operated in
collaboration with local parent and community groups.
Performing community service on school grounds or, with written permission of the
parent or guardian of the pupil, off school grounds, during the pupil’s non-school hours.
“Community service” may include, but is not limited to, work performed in the
community or on school grounds in the areas of outdoor beautification, community or
campus betterment, and teacher, peer, or youth assistance programs. Community
service may not be assigned if a pupil has been suspended, pending expulsion, for any
of the acts enumerated in the “Shall Recommend for Expulsion Offenses” or the
“Immediate Suspension and Mandatory Recommendation for Expulsion Offenses.”
However, if the recommended expulsion is not implemented or is, itself, suspended by
stipulation or other administrative action then community service may be assigned.

IN-CLASS SUSPENSIONS
A pupil suspended from a school for any of the reasons enumerated in the “Discretionary
Suspension and Recommendation for Expulsion Offenses” may be assigned, by the Principal or
designee, to a supervised suspension classroom for the entire period of suspension if the pupil
poses no imminent danger or threat to the campus, pupils, or staff, or if an action to expel the
pupil has not been initiated.
Pupils assigned to a supervised suspension classroom shall be separated from other pupils at the
school site for the period of suspension in a separate classroom, building, or site for pupils under
suspension.
IIECA may continue to claim apportionments for each pupil assigned to and attending a
supervised suspension classroom provided as follows:


The supervised suspension classroom is staffed as otherwise provided by law.
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Each pupil has access to appropriate counseling services.
The supervised suspension classroom promotes completion of schoolwork and tests
missed by the pupil during the suspension.
Each pupil is responsible for contacting his or her teacher or teachers to receive
assignments to be completed while the pupil is assigned to the supervised suspension
classroom. The teacher shall provide all assignments and tests that the pupil will miss
while suspended. If no classroom work is assigned, the person supervising the
suspension classroom shall assign schoolwork.

At the time a pupil is assigned to a supervised suspension classroom, a school employee shall
notify, in person or by telephone, the pupil’s parent or guardian. Whenever a pupil is assigned to
a supervised suspension classroom for longer than one class period, a school employee shall notify,
in writing, the pupil’s parent or guardian.
SUSPENSION PROCEDURE
The following suspension procedures shall be followed:




Suspension for violations of the offenses listed in the “Discretionary Suspension
and Recommendation for Expulsion Offenses” stated herein shall be for no more
than five consecutive days.
 For suspensions of fewer than 10 days, the charter school shall provide oral or
written notice of the charges against the pupil and, if the pupil denies the charges,
an explanation of the evidence that supports the charges and an opportunity for the
pupil to present his or her side of the story.
 For suspensions of 10 days or more and all other expulsions for disciplinary
reasons, the charter school shall do both of the following:
o Provide timely, written notice of the charges against the pupil and an
explanation of the pupil’s basic rights.
o Provide a hearing adjudicated by a neutral officer within a reasonable
number of days at which the pupil has a fair opportunity to present
testimony, evidence, and witnesses and confront and cross-examine adverse
witnesses, and at which the pupil has the right to bring legal counsel or an
advocate.
The notice shall contain a clear statement that no pupil shall be involuntarily removed
by the charter school for any reason unless the parent or guardian of the pupil has been
provided written notice of intent to remove the pupil no less than five (5) school days
before the effective date of the action. The written notice shall be in the native language
of the pupil or the pupil’s parent or guardian or, if the pupil is a foster child or youth
or a homeless child or youth, the pupil’s educational rights holder, and shall inform
him or her of the right to initiate the procedures specified in clause (2) before the
effective date of the action. If the pupil’s parent, guardian, or educational rights holder
initiates the procedures specified in clause (2), the pupil shall remain enrolled and shall
not be removed until the charter school issues a final decision. For purposes of this
clause, “involuntarily removed” includes disenrolled, dismissed, transferred, or
terminated, but does not include suspensions specified in clauses (1) and (2).
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The total number of days for which a pupil may be suspended from school shall not
exceed twenty (20) schooldays.

Suspensions shall be initiated according to the following procedures:


Conference
Suspension shall be preceded, if possible, by an informal conference conducted by the
Principal or Designee with the student and his or her parent and, whenever practical,
the teacher, supervisor or IIECA employee who referred the student to the Principal
or Designee.
The conference may be omitted if the Principal or Designee determines that an
emergency situation exists. An “emergency situation” involves a clear and present
danger to the lives, safety or health of students or IIECA personnel. If a student is
suspended without this conference, both the parent/guardian and student shall be
notified of the student’s right to return to school for the purpose of a conference.
At the conference, the pupil shall be informed of the reason for the disciplinary action
and the evidence against him or her and shall be given the opportunity to present his
or her version and evidence in his or her defense. This conference shall be held within
(2) two school days, unless the pupil waives this right or is physically unable to attend
for any reason including, but not limited to, incarceration or hospitalization. No
penalties may be imposed on a pupil for failure of the pupil’s parent or guardian to
attend a conference with IIECA officials. Reinstatement of the suspended pupil shall
not be contingent upon attendance by the pupil’s parent or guardian at the conference.



Notice to Parents/Guardians
At the time of the suspension, an administrator or Designee shall make a reasonable
effort to contact the parent/guardian by telephone or in person. Whenever a student
is suspended, the parent/guardian shall be notified in writing of the suspension and
the date of return following suspension. This notice shall state the specific offense
committed by the student. In addition, the notice may also state the date and time
when the student may return to school and the notice shall contain a clear statement
that no pupil shall be involuntarily removed by the charter school for any reason
unless the parent or guardian of the pupil has been provided written notice of intent
to remove the pupil no less than five (5) school days before the effective date of the
action. If IIECA officials wish to ask the parent/guardian to confer regarding matters
pertinent to the suspension, the notice may request that the parent/guardian respond
to such requests without delay.
For suspensions of fewer than 10 days, the charter school shall provide oral or written
notice of the charges against the pupil and, if the pupil denies the charges, an
explanation of the evidence that supports the charges and an opportunity for the pupil
to present his or her side of the story.
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For suspensions of 10 days or more and all other expulsions for disciplinary reasons,
the charter school shall do both of the following:





Provide timely, written notice of the charges against the pupil and an explanation of
the pupil’s basic rights.
Provide a hearing adjudicated by a neutral officer within a reasonable number of days
at which the pupil has a fair opportunity to present testimony, evidence, and witnesses
and confront and cross-examine adverse witnesses, and at which the pupil has the right
to bring legal counsel or an advocate.
Suspension Time Limits/Recommendation for Expulsion
Suspensions, when not including a recommendation for expulsion, shall not exceed
five (5) consecutive school days per suspension. Upon a recommendation of Expulsion
by the Principal or Designee, the pupil and the pupil’s guardian or representative will
be invited to a conference to determine if the suspension for the pupil should be
extended pending an expulsion hearing. This determination will be made by the
Principal or Designee upon either of the following: 1) the pupil’s presence will be
disruptive to the education process; or 2) the pupil poses a threat or danger to others.
Upon either determination, the pupil’s suspension will be extended pending the
results of an expulsion hearing.

EXPULSION PROCEDURES
Students will be recommended for expulsion after the Principal or Designee conducts an
investigation process by gathering written statements, meeting with witnesses, and conducting
a pre-expulsion conference with the student and family.
In cases where a finding is made that a student has caused, attempted to cause, or threatened to
cause physical injury to another person; willfully used force or violence upon the person of
another, except in self-defense; possessed, sold, or otherwise furnished a firearm, knife, explosive,
or other dangerous object; unlawfully possessed, used, sold, or otherwise furnished, or been under
the influence of, a controlled substance listed in Chapter 2 (commencing with Section 11053) of
Division 10 of the Health and Safety Code, an alcoholic beverage, or an intoxicant of any kind;
unlawfully offered, arranged, or negotiated to sell a controlled substance listed in Chapter 2
(commencing with Section 11053) of Division 10 of the Health and Safety Code, an alcoholic
beverage, or an intoxicant of any kind, and either sold, delivered, or otherwise furnished to a
person another liquid, substance, or material and represented the liquid, substance, or material
as a controlled substance, alcoholic beverage, or intoxicant; or committed or attempted to commit
robbery or extortion, a decision for expulsion by the Principal (or designee) will be based on one
or both of the following findings:


Other means of conduct support and correction are not feasible and have repeatedly
failed to bring about an improvement in conduct.
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Due to the nature of the violation, the presence of the student causes a continuing
danger to the health and/or safety of the student, other students in the schools and/or
faculty.

Upon this determination, the student will be suspended, pending the results of an expulsion
hearing. The Principal’s or Designee’s recommendation to expel the student will satisfy all the
procedural requirements stated herein.
EXPULSION HEARING – RULES AND REGULATIONS
The family of a student who has been recommended for expulsion will be notified of the student’s
right to request a hearing to determine whether the expulsion recommendation was justified and
whether the expulsion will be upheld. The hearing will be held, if requested, within 30 days from
the original expulsion decision. The hearing will be presided over by an administrative panel
(three to five impartial individuals) appointed by the Principal. A document will be prepared by
the Principal or Designee that includes a full description of the reasons for the expulsion,
including dates, previous conferences and actions taken, and events.
ICEF’s governing board shall establish rules and regulations governing procedures for the
expulsion of pupils. These procedures shall include, but are not necessarily limited to, all of the
following:




The pupil shall be entitled to a hearing to determine whether the pupil should be expelled.
An expulsion hearing shall be held within 30 school days after the date the principal
determines that the pupil has committed any of the acts enumerated herein, unless the
pupil requests, in writing, that the hearing be postponed. The adopted rules and
regulations shall specify that the pupil is entitled to at least one postponement of an
expulsion hearing, for a period of not more than 30 calendar days. Any additional
postponement may be granted at the discretion of the principal. The administrative panel
shall make its decision to expel within 3 school days after the hearing’s conclusion, unless
the pupil requests in writing that the decision be postponed.
If compliance by the administrative panel with the time requirements for the conducting
of an expulsion hearing and a decision to expel is impracticable during the regular school
year, the principal or the principal’s designee may, for good cause, extend the time period
for the holding of the expulsion hearing for an additional five schooldays. If compliance
by the administrative panel with the time requirements for the conducting of an expulsion
hearing is impractical due to a summer recess of more than two weeks, the days during
the recess period shall not be counted as schooldays in meeting the time requirements.
The days not counted as schooldays in meeting the time requirements for an expulsion
hearing because of a summer recess shall not exceed 20 schooldays, and unless the pupil
requests in writing that the expulsion hearing be postponed, the hearing shall be held not
later than 20 calendar days before the first day of school for the school year. Reasons for
the extension of the time for the hearing shall be included as a part of the record at the
time the expulsion hearing is conducted. Upon the commencement of the hearing, all
matters shall be pursued and conducted with reasonable diligence and shall be concluded
without any unnecessary delay.
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o Written notice of the hearing shall be forwarded to the pupil at least 10 calendar
days before the date of the hearing. The notice shall include all of the following:
 The date and place of the hearing.
 A statement of the specific facts and charges upon which the proposed
expulsion is based.
 A copy of the disciplinary rules of the school that relate to the alleged
violation.
 A notice of the parent, guardian, or pupil’s obligations pursuant to Ed.
Code section 48915.1(b).
 Notice of the opportunity for the pupil or the pupil’s parent or guardian to
appear in person or to be represented by legal counsel or by a nonattorney
adviser, to inspect and obtain copies of all documents to be used at the
hearing, to confront and question all witnesses who testify at the hearing,
to question all other evidence presented, and to present oral and
documentary evidence on the pupil’s behalf, including witnesses. In a
hearing in which a pupil is alleged to have committed or attempted to
commit a sexual assault as specified in subdivision (n) of Section 48900 or
to have committed a sexual battery as defined in subdivision (n) of Section
48900, a complaining witness shall be given five days’ notice before being
called to testify, and shall be entitled to have up to two adult support
persons, including, but not limited to, a parent, guardian, or legal counsel,
present during his or her testimony. Before a complaining witness testifies,
support persons shall be admonished that the hearing is confidential. This
subdivision shall not preclude the person presiding over an expulsion
hearing from removing a support person whom the presiding person finds
is disrupting the hearing. If one or both of the support persons is also a
witness, the provisions of Section 868.5 of the Penal Code shall be followed
for the hearing. The pupil or the pupil’s parent or guardian is not required
to be represented by legal counsel or by a nonattorney adviser at the
hearing.
“Legal counsel” means an attorney or lawyer who is admitted to the practice of law
in California and is an active member of the State Bar of California.



“Nonattorney adviser” means an individual who is not an attorney or lawyer, but who
is familiar with the facts of the case, and has been selected by the pupil or pupil’s
parent or guardian to provide assistance at the hearing.
The administrative panel shall conduct a hearing to consider the expulsion of a pupil in a
session closed to the public, unless the pupil requests, in writing, at least five days before
the date of the hearing, that the hearing be conducted at a public meeting. Regardless of
whether the expulsion hearing is conducted in a closed or public session, the
administrative panel may meet in closed session for the purpose of deliberating and
determining whether the pupil should be expelled.
o If the administrative panel admits any other person to a closed deliberation
session, the parent or guardian of the pupil, the pupil, and the counsel of the pupil
also shall be allowed to attend the closed deliberations.
o If the hearing is to be conducted at a public meeting, and there is a charge of
committing or attempting to commit a sexual assault as defined in subdivision (n)
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of Ed. Code section 48900 or to commit a sexual battery as defined in subdivision
(n) of Ed. Code section 48900, a complaining witness shall have the right to have
his or her testimony heard in a session closed to the public when testifying at a
public meeting would threaten serious psychological harm to the complaining
witness and there are no alternative procedures to avoid the threatened harm,
including, but not limited to, videotaped deposition or contemporaneous
examination in another place communicated to the hearing room by means of
closed-circuit television.
If the administrative panel decides not to expel, the expulsion proceedings shall be
terminated, and the pupil immediately shall be reinstated and permitted to return to the
classroom instructional program from which the expulsion referral was made. The
decision not to recommend expulsion shall be final.
If the administrative panel determines to expel, findings of fact in support of the
recommendation shall be prepared. All findings of fact and recommendations shall be
based solely on the evidence adduced at the hearing.
The decision of the administrative panel to expel a pupil shall be based upon substantial
evidence relevant to the charges adduced at the expulsion hearing or hearings. Except as
provided herein, no evidence to expel shall be based solely upon hearsay evidence. The
administrative panel may, upon a finding that good cause exists, determine that the
disclosure of either the identity of a witness or the testimony of that witness at the
hearing, or both, would subject the witness to an unreasonable risk of psychological or
physical harm. Upon this determination, the testimony of the witness may be presented
at the hearing in the form of sworn declarations that shall be examined only by the
administrative panel. Copies of these sworn declarations, edited to delete the name and
identity of the witness, shall be made available to the pupil.
A record of the hearing shall be made. The record may be maintained by any means,
including electronic recording, so long as a reasonably accurate and complete written
transcription of the proceedings can be made.
A record of the hearing shall be made. The record may be maintained by any means,
including electronic recording, so long as a reasonably accurate and complete written
transcription of the proceedings can be made.
Technical rules of evidence shall not apply to the hearing, but relevant evidence may be
admitted and given probative effect only if it is the kind of evidence upon which reasonable
persons are accustomed to rely in the conduct of serious affairs. A decision of the
administrative panel to expel shall be supported by substantial evidence showing that the
pupil committed any of the acts enumerated herein.
In hearings that include an allegation of committing or attempting to commit a sexual
assault as defined in subdivision (n) of Ed. Code section 48900 or to commit a sexual
battery as defined in subdivision (n) of Ed. Code section 48900, evidence of specific
instances, of a complaining witness’s prior sexual conduct is to be presumed inadmissible
and shall not be heard absent a determination by the person conducting the hearing that
extraordinary circumstances exist requiring the evidence be heard. Before the person
conducting the hearing makes the determination on whether extraordinary circumstances
exist requiring that specific instances of a complaining witness’s prior sexual conduct be
heard, the complaining witness shall be provided notice and an opportunity to present
opposition to the introduction of the evidence. In the hearing on the admissibility of the
evidence, the complaining witness shall be entitled to be represented by a parent,
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guardian, legal counsel, or other support person. Reputation or opinion evidence
regarding the sexual behavior of the complaining witness is not admissible for any
purpose.
Before the hearing has commenced, the administrative panel may issue subpoenas at the
request of either the principal or principal’s designee or the pupil, for the personal
appearance of percipient witnesses at the hearing. After the hearing has commenced, the
administrative panel may, upon request of either the principal or principal’s designee or
the pupil, issue subpoenas. All subpoenas shall be issued in accordance with Sections 1985,
1985.1, and 1985.2 of the Code of Civil Procedure. Enforcement of subpoenas shall be
done in accordance with Section 11455.20 of the Government Code.
o Any objection raised by the principal or principal’s designee or the pupil to the
issuance of subpoenas may be considered by the administrative panel in closed
session, or in open session, if so requested by the pupil before the meeting. Any
decision by the administrative panel in response to an objection to the issuance of
subpoenas shall be final and binding.
o If the administrative panel determines that a percipient witness would be subject
to an unreasonable risk of harm by testifying at the hearing, a subpoena shall not
be issued to compel the personal attendance of that witness at the hearing.
However, that witness may be compelled to testify by means of a sworn
declaration as provided for herein.
o Service of process shall be extended to all parts of the state and shall be served in
accordance with Section 1987 of the Code of Civil Procedure. All witnesses
appearing pursuant to subpoena, other than the parties or officers or employees of
the state or any political subdivision of the state, shall receive fees, and all
witnesses appearing pursuant to subpoena, except the parties, shall receive
mileage in the same amount and under the same circumstances as prescribed for
witnesses in civil actions in a superior court. Fees and mileage shall be paid by the
party at whose request the witness is subpoenaed.
Final action to expel a pupil shall be taken only by the administrative panel in a public
session. Written notice of any decision to expel or to suspend the enforcement of an
expulsion order during a period of probation shall be sent by the principal or his or her
designee to the pupil or the pupil’s parent or guardian and shall be accompanied by all of
the following:
o Notice of the right to appeal the expulsion to the ICEF Governing Board.
o Notice of the education alternative placement to be provided to the pupil during
the time of expulsion, if applicable.
o Notice of the obligation of the parent, guardian, or pupil, upon the pupil’s
enrollment in a new school district, to inform that school district of the pupil’s
expulsion.
The governing board of the IIECA shall maintain a record of each expulsion, including
the cause for the expulsion. Records of expulsions shall be nonprivileged, disclosable
public records.
o The expulsion order and the causes for the expulsion shall be recorded in the
pupil’s mandatory interim record and shall be forwarded to any school in which
the pupil subsequently enrolls upon receipt of a request from the admitting school
for the pupil’s school records.
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DECISION OF THE PANEL
The final decision by the administrative panel will be made within 3 school days following the
conclusion of the hearing, unless the pupil requests in writing that the decision be postponed.
The administrative panel will make one of two determinations:
 Uphold the expulsion.
 Determine the expulsion was not within the IIECA’s guidelines, overturn it, and order
that records and documents regarding the proceedings be destroyed and removed from
student’s record.
Following the final decision of the administrative panel, the administrative panel will send
written Findings of Fact to the parent that contain the following information:








The outcome of the hearing and the decision of the administrative panel
The specific offenses committed by the student for any of the acts listed in the above
“Reasons for Suspension and/or Expulsion” section (if expulsion is decided)
Notification of the family’s responsibility to inform any new district in which the
student seeks to enroll of the student’s status with IIECA (if expulsion is decided)
Reinstatement eligibility review date (if expulsion is decided)
A copy of the rehabilitation plan (if expulsion is decided)
The type of educational placement during the period of expulsion (if expulsion is
decided)
Pupils who are expelled shall be responsible for seeking alternative education
programs

ALTERNATIVE EDUCATION
Pupils who are expelled shall be responsible for seeking alternative education programs including,
but not limited to, programs within the County for their school district of residence. The school
shall work cooperatively with parents/guardians as requested by parents/guardians or by the
school district of residence to assist with locating alternative placements during expulsion.
REHABILITATION PLANS
Students who are expelled from IIECA shall be given a rehabilitation plan upon expulsion as
developed by the administrative panel at the time of the expulsion order, which may include, but
is not limited to, periodic review as well as assessment at the time of review for readmission. The
rehabilitation plan should include a date not later than one year from the date of expulsion when
the pupil may reapply to IIECA for readmission.
READMISSION
The decision to readmit a pupil or to admit a previously expelled pupil from another school
district or charter school shall be in the sole discretion of the ICEF Board following a meeting
with the CEO or designee and the pupil and guardian or representative to determine whether the
pupil has successfully completed the rehabilitation plan and to determine whether the pupil poses
a threat to others or will be disruptive to the school environment. The CEO or designee shall
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make a recommendation to the ICEF Board following the meeting regarding his or her
determination. The pupil’s readmission is also contingent upon the IIECA enrollment capacity
at the time the student seeks readmission.
NOTICE OF EXPULSION TO LAST KNOWN DISTRICT OF RESIDENCE
IIECA shall, in accordance with Education Code § 47605(d)(3), notify the superintendent of the
school district of the pupil’s last known address within 30 days of expulsion, and shall, upon
request of the district, provide the district with a copy of the student’s cumulative record,
including a transcript of grades or report card and health information.
SPECIAL PROCEDURES FOR EXPULSION HEARINGS INVOLVING SEXUAL
ASSAULT OR BATTERY OFFENSES
IIECA may, upon a finding of good cause, determine that the disclosure of either the identity of
the witness or the testimony of that witness at the hearing, or both, would subject the witness to
an unreasonable risk of psychological or physical harm. Upon this determination, the testimony
of the witness may be presented at the hearing in the form of sworn declarations that shall be
examined only by IIECA or the hearing officer. Copies of these sworn declarations, edited to
delete the name and identity of the witness, shall be made available to the pupil.










The complaining witness in any sexual assault or battery case must be provided with a
copy of the applicable disciplinary rules and advised of his/her right to (a) receive five
days’ notice of his/her scheduled testimony, (b) have up to two (2) adult support persons
of his/her choosing present in the hearing at the time he/she testifies, which may include
a parent, guardian, or legal counsel, and (c) elect to have the hearing closed while
testifying.
IIECA must also provide the victim a room separate from the hearing room for the
complaining witness’s use prior to and during breaks in testimony.
At the discretion of the person or panel conducting the hearing, the complaining witness
shall be allowed periods of relief from examination and cross-examination during which
he or she may leave the hearing room.
The person conducting the expulsion hearing may also arrange the seating within the
hearing room to facilitate a less intimidating environment for the complaining witness.
The person conducting the expulsion hearing may also limit time for taking the testimony
of the complaining witness to the hours he/she is normally in school, if there is no good
cause to take the testimony during other hours.
Prior to a complaining witness testifying, the support persons must be admonished that
the hearing is confidential. Nothing in the law precludes the person presiding over the
hearing from removing a support person whom the presiding person finds is disrupting
the hearing. The person conducting the hearing may permit any one of the support
persons for the complaining witness to accompany him or her to the witness stand.
If one or both of the support persons is also a witness, IIECA must present evidence that
the witness’s presence is both desired by the witness and will be helpful to the school. The
person presiding over the hearing shall permit the witness to stay unless it is established
that there is a substantial risk that the testimony of the complaining witness would be
influenced by the support person, in which case the presiding official shall admonish the
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support person or persons not to prompt, sway, or influence the witness in any way.
Nothing shall preclude the presiding officer from exercising his or her discretion to
remove a person from the hearing whom he or she believes is prompting, swaying, or
influencing the witness.
The testimony of the support person shall be presented before the testimony of the
complaining witness, and the complaining witness shall be excluded from the courtroom
during that testimony.
Especially for charges involving sexual assault or battery, if the hearing is to be conducted
in the public at the request of the pupil being expelled, the complaining witness shall have
the right to have his/her testimony heard in a closed session when testifying at a public
meeting would threaten serious psychological harm to the complaining witness and there
are not alternative procedures to avoid the threatened harm. The alternative procedures
may include videotaped depositions or contemporaneous examination in another place
communicated to the hearing by means of closed-circuit television.
Evidence of specific instances of a complaining witness’s prior sexual conduct is presumed
inadmissible and shall not be heard absent a determination by the person conducting the
hearing that extraordinary circumstances exist requiring the evidence be heard. Before
such a determination regarding extraordinary circumstances can be made, the witness
shall be provided notice and an opportunity to present opposition to the introduction of
the evidence. In the hearing on the admissibility of the evidence, the complaining witness
shall be entitled to be represented by a parent, legal counsel, or other support person.
Reputation or opinion evidence regarding the sexual behavior of the complaining witness
is not admissible for any purpose.
If the pupil being expelled requests a public hearing, the complaining witness shall
have the right to have his/her testimony heard in a closed session or alternative methods
videotaped, etc.

PROBATION
The administrative panel, upon voting to expel a pupil, may suspend the enforcement of the
expulsion order for a period of not more than one calendar year and may, as a condition of the
suspension of enforcement, assign the pupil to a school, class, or program that is deemed
appropriate for the rehabilitation of the pupil. The rehabilitation program to which the pupil is
assigned may provide for the involvement of the pupil’s parent or guardian in his or her child’s
education in ways that are specified in the rehabilitation program. A parent or guardian’s refusal
to participate in the rehabilitation program shall not be considered in the administrative panel’s
determination as to whether the pupil has satisfactorily completed the rehabilitation program.
The administrative panel shall apply the criteria for suspending the enforcement of the expulsion
order equally to all pupils, including individuals with exceptional needs as defined in Cal. Ed.
Code section 56026.
During the period of the suspension of the expulsion order, the pupil is deemed to be on
probationary status.
The administrative panel may revoke the suspension of an expulsion order if the pupil commits
any of the acts enumerated in Ed. Code section 48900 or violates any of the school’s rules and
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regulations governing pupil conduct. When the administrative panel revokes the suspension of
an expulsion order, a pupil may be expelled under the terms of the original expulsion order. Upon
satisfactory completion of the rehabilitation assignment of a pupil, the administrative panel shall
reinstate the pupil in the school and may also order the expungement of any or all records of the
expulsion proceedings.
A decision of the administrative panel to suspend an expulsion order does not affect the time
period and requirements for the filing of an appeal of the expulsion order with the Governing
Board of ICEF.
EXPULSION APPEALS
If a pupil is expelled from IIECA, the pupil or the pupil’s parent or guardian may, within 30 days
following the decision of the administrative panel to expel, file an appeal to the Governing Board
of ICEF, which shall hold a hearing thereon and render its decision.
The Governing Board shall hold the hearing within 20 schooldays following the filing of a formal
request.
The Governing Board shall hear an appeal of an expulsion order in closed session, unless the
pupil requests, in writing, at least five (5) days prior to the date of the hearing, that the hearing
be conducted in a public meeting. Upon the timely submission of a request for a public meeting,
the Governing Board shall be required to honor the request. Whether the hearing is conducted
in closed or public session, the Governing Board may meet in closed session for the purpose of
deliberations. If the Governing Board admits any representative of the pupil or the school district,
the board shall, at the same time, admit representatives from the opposing party. The Governing
Board shall render a decision within three schooldays of the hearing unless the pupil requests a
postponement.
The period within which an appeal is to be filed shall be determined from the date the student is
provided notice of the decision of the administrative panel to expel, even if enforcement of the
expulsion action is suspended and the pupil is placed on probation. A pupil who fails to appeal
the original action of the panel within the prescribed time may not subsequently appeal a decision
of the panel to revoke probation and impose the original order of expulsion.
TRANSCRIPTS
The pupil shall submit a written request for a copy of the written transcripts and supporting
documents from the administrative panel simultaneously with the filing of the notice of appeal
with the Governing Board. IIECA shall provide the pupil with the transcriptions, supporting
documents, and records within 10 schooldays following the pupil’s written request.
The Governing Board shall determine the appeal from a pupil expulsion upon the record of the
hearing before the administrative panel, together with such applicable documentation or
regulations as may be ordered. No evidence other than that contained in the record of the
proceedings of the administrative panel may be heard unless a de novo proceeding is granted as
provided herein.
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It shall be the responsibility of the pupil to request a written transcription from IIECA for review
by the ICEF Governing Board. The cost of the transcript, if any, shall be borne by the pupil
except in either of the following situations:


Where the pupil’s parent or guardian certifies to IIECA that he or she cannot
reasonably afford the cost of the transcript because of limited income or exceptional
necessary expenses, or both.



In a case in which the Governing Board reverses the decision of the administrative
panel, the Governing Board shall require that IIECA reimburse the pupil for the cost
of such transcription.

STANDARD OF REVIEW
The review by the Governing Board of the decision of the administrative panel shall be limited
to the following questions:


Whether the administrative panel acted without or in excess of its jurisdiction.



Whether there was a fair hearing before the administrative panel.



Whether there was a prejudicial abuse of discretion in the hearing.



Whether there is relevant and material evidence which, in the exercise of reasonable
diligence, could not have been produced or which was improperly excluded at the hearing
before the administrative panel.

As used herein, a proceeding “without or in excess of jurisdiction” includes, but is not limited to,
a situation where an expulsion hearing is not commenced within the time periods prescribed by
this article, a situation where an expulsion order is not based upon the acts enumerated herein,
or a situation involving acts not related to school activity or attendance.
As used herein, an “abuse of discretion” is established in any of the following situations:


If school officials have not met the procedural requirements of this article.



If the decision to expel a pupil is not supported by the findings prescribed herein as
grounds for expulsion.



If the findings are not supported by the evidence.

The Governing Board may not reverse the decision of the administrative panel to expel a pupil
based upon a finding of an abuse of discretion unless the Governing Board also determines that
the abuse of discretion was prejudicial.
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DECISION OF APPEAL
The decision of the Governing Board shall be limited as follows:




If the Governing Board finds that relevant and material evidence exists which, in the
exercise of reasonable diligence, could not have been produced or which was improperly
excluded at the hearing before the administrative panel, it may do either of the following:
o Remand the matter to the administrative panel for reconsideration and may in
addition order the pupil reinstated pending the reconsideration.
o Grant a hearing de novo upon reasonable notice thereof to the pupil and to the
administrative panel. The hearing shall be conducted in conformance with the
rules and regulations stated herein.
If the Governing Board determines that the decision of the administrative panel is not
supported by the findings required to be made herein, but evidence supporting the
required findings exists in the record of the proceedings, the Governing Board shall
remand the matter to the administrative panel for adoption of the required findings. This
remand for the adoption and inclusion of the required findings shall not result in an
additional hearing, except that final action to expel the pupil based on the revised findings
of fact shall meet all of the following requirements:
o Final action to expel a pupil shall be taken only by the administrative panel in a
public session. Written notice of any decision to expel or to suspend the
enforcement of an expulsion order during a period of probation shall be sent by
the administrative panel to the pupil or the pupil’s parent or guardian and shall be
accompanied by all of the following: 1) Notice of the right to appeal the expulsion
to the Governing Board; 2) Notice of the education alternative placement to be
provided to the pupil during the time of expulsion, if applicable; 3) Notice of the
obligation of the parent, guardian, or pupil, upon the pupil’s enrollment in a new
school district, to inform that school district of the pupil’s expulsion.
 IIECA shall maintain a record of each expulsion, including the cause for the expulsion.
Records of expulsions shall be nonprivileged, disclosable public records.
 In all other cases, the Governing Board shall enter an order either affirming or
reversing the decision of the administrative panel. In any case in which the Governing
Board enters a decision reversing the administrative panel, the Governing Board may
direct the administrative panel to expunge the record of the pupil and the records of
the school of any references to the expulsion action and the expulsion shall be deemed
not to have occurred.

The decision of the Governing Board shall be final and binding upon the pupil and upon the
administrative panel. The pupil and the administrative panel shall be notified of the final order
of the Governing Board, in writing, either by personal service or by certified mail. The order
shall become final when rendered.
The Principal or Designee shall send a copy of the written notice of the decision to expel to the
school district of student’s last known residence, within thirty (30) days.
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SPECIAL PROCEDURES FOR THE CONSIDERATION OF SUSPENSION AND
EXPULSION OF STUDENTS WITH DISABILITIES
As an independent LEA member of a SELPA, IIECA shall immediately notify the SELPA and
coordinate the procedures in this policy with the SELPA of the discipline of any student with a
disability or student who IIECA or SELPA would be deemed to have knowledge that the student
had a disability.
1.

Services During Suspension

Students with disabilities suspended and/or placed in an interim alternative setting shall
continue to receive services so as to provide FAPE and enable the student to continue to
participate in the general education curriculum and to progress toward meeting the goals set out
in the child's IEP/504. Any discipline that includes removal from school for more than ten (10)
consecutive days, including placement in an interim alternative educational setting, constitutes
a change in placement and a manifestation determination shall be conducted.
An IEP or 504 meeting is required within ten (10) days of initial suspension or placement in an
interim alternative educational setting.
2.

Procedural Safeguards/Manifestation Determination

Within ten (10) school days of a recommendation for expulsion or any decision to change the
placement of a child with a disability because of a violation of a code of student conduct, IIECA,
the parent, and relevant members of the IEP/504 Team shall review all relevant information in
the student's file, including the child's IEP/504, any teacher observations, and any relevant
information provided by the parents to determine:



If the conduct in question was caused by, or had a direct and substantial relationship
to, the child's disability; or
If the conduct in question was the direct result of the local educational agency's failure
to implement the IEP/504.

If IIECA, the parent, and relevant members of the IEP/504 Team determine that either of the
above is applicable for the child, the conduct shall be determined to be a manifestation of the
child's disability.
If IIECA, the parent, and relevant members of the IEP/504 Team make the determination that
the conduct was a manifestation of the child's disability, the IEP/504 Team shall:


Conduct a functional behavioral assessment or a functional analysis assessment, and
implement a behavioral intervention plan for such child, provided that IIECA had not
conducted such assessment prior to such determination before the behavior that
resulted in a change in placement;
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If a behavioral intervention plan has been developed, review the behavioral
intervention plan if the child already has such a behavioral intervention plan, and
modify it, as necessary, to address the behavior; and
Return the child to the placement from which the child was removed, unless the
parent and IIECA agree to a change of placement as part of the modification of the
behavioral intervention plan.

If IIECA, the parent, and relevant members of the IEP/504 team determine that the behavior
was not a manifestation of the student’s disability and that the conduct in question was not a
result of the failure to implement the IEP/504, then IIECA may apply the relevant disciplinary
procedures to children with disabilities in the same manner and for the same duration as the
procedures would be applied to students without disabilities.
3.

Due Process Appeals

The parent of a child with a disability who disagrees with any decision regarding placement, or
the manifestation determination, or IIECA believes that maintaining the current placement of
the child is substantially likely to result in injury to the child or to others, may request a hearing.
A hearing officer shall make a determination regarding an appeal requested under 20 USC
1415(k)(3)(A).
The hearing officer may order a change in placement of the child and either return the child to
the placement from which the child was removed, or order a change in placement of a child with
a disability to an appropriate interim alternative educational setting for not more than 45 school
days if the hearing officer determines that maintaining the current placement of such child is
substantially likely to result in injury to the child or to others.
When an appeal has been requested by either the parent or IIECA, the child shall remain in the
interim alternative educational setting pending the decision of the hearing officer or until the
expiration of the time period provided for in 20 USC 1415(k)(1)(C), whichever occurs first, unless
the parent and the State or local educational agency agree otherwise, and the State or IIECA
shall arrange for an expedited hearing, which shall occur within 20 school days of the date the
hearing is requested and shall result in a determination within 10 school days after the hearing.
In effect, this would allow for a maximum placement in an interim alternative educational setting
pending a decision for no more than 30 school days.
4.

Special Circumstances

IIECA personnel may consider any unique circumstances on a case-by-case basis when
determining whether to order a change in placement for a child with a disability who violates a
code of student conduct.
The Principal or Designee may remove a student to an interim alternative educational setting
for not more than forty-five (45) days without regard to whether the behavior is determined to
be a manifestation of the student’s disability in cases where a student:
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5.

Carries or possesses a weapon, as defined in 18 USC 930, to or at school, on school
premises, or to or at a school function;
Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled
substance, while at school, on school premises, or at a school function; or
Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), upon a person
while at school, on school premises, or at a school function.

Interim Alternative Educational Setting

The student's interim alternative educational setting or change of placement shall be determined
by the student's IEP/504 team. A change of placement is a removal from education for more than
ten (10) consecutive days or a pattern of removal, even if for less than ten (10) days. For effective
change of placement, there first need be:



6.

Notice
Manifestation determination
Continued receipt of special education services

Procedures for Students Not Yet Eligible for Special Education Services

A student who has not been identified as an individual with disabilities pursuant to IDEIA and
who has violated the District’s disciplinary procedures may assert the procedural safeguards
granted under these procedures only if IIECA had knowledge that the student was disabled
before the behavior occurred.
IIECA shall be deemed to have knowledge that the student had a disability if one of the following
conditions exists:





The parent/guardian has expressed concern in writing, or orally if the
parent/guardian does not know how to write or has a disability that prevents a
written statement, to IIECA supervisory or administrative personnel, or to one of the
child’s teachers, that the student is in need of special education or related services; or
The parent has requested an evaluation of the child; or
The child’s teacher, or other IIECA personnel, has expressed specific concerns about
a pattern of behavior demonstrated by the child, directly to the director of special
education or to other IIECA supervisory personnel.

If IIECA knew or should have known the student had a disability under any of the three (3)
circumstances described above, the student may assert any of the protections available to IDEIAeligible children with disabilities, including the right to stay-put.
If IIECA had no basis for knowledge of the student’s disability, it shall proceed with the proposed
discipline. IIECA shall conduct an expedited evaluation if requested by the parents; however,
the student shall remain in the education placement determined by IIECA pending the results of
the evaluation.
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IIECA shall not be deemed to have knowledge that the student had a disability if the parent has
not allowed an evaluation, refused services, or if the student has been evaluated and determined
to not be eligible.

IIECA CHARTER PETITION RENEWAL: 2019-24

212

ELEMENT 11: RETIREMENT COVERAGE
Governing Law: The manner by which staff members of the charter schools will be covered by the State
Facilitators’ Retirement System, the Public Employees’ Retirement System, or federal social security. —
California Education Code Section 47605(b)(5)(K)
As the employer of all IIECA staff, ICEF will enroll all eligible certificated staff in State Teachers
Retirement System (“STRS”) and appropriate classified employees in the California Public
Employees’ Retirement System (“CalPers”) program in order for them to receive employee
retirement benefits as mandated by this Charter, the State of California, and the Los Angeles
County Office of Education (“LACOE”). ICEF will use a retirement reporting system compatible
with LACOE to report contributions in a timely matter. An outside service provider (ExED) is
currently entrusted to handle payroll for ICEF schools. Therefore, ExED transmits ICEF
payroll information to Hess and Associates, who in turn reports to LACOE. This may change
in the future as ICEF may be allowed to submit directly to LACOE the appropriate employee
contributions.
ICEF will prepare and submit all required LACOE forms and documents related to staff
qualifications and registrations along with any and all required reports or documentation by
LACOE.
ICEF will maintain and abide by its school contract for IIECA with LACOE along with any
amendments or changes in contributions required by the program.
CERTIFICATED EMPLOYEES
All eligible staff from IIECA will participate in a defined benefit Plan (“STRS” or “Plan”), as
established by the State of California and the LACOE. Certificated employees not eligible for
STRS will be enrolled in Social Security. As part of the Plan, all salaried employees will
contribute the required percentage of their salary. All withholdings from employees and from
the ICEF will be sent to the STRS as required. Employees will accumulate service credit years
in the Plan as determined by the terms of the Defined Benefit Plan and the ICEF Board of
Directors. The vesting period and other relevant Plan terms will be defined as set in the Plan.
Any employee who separates from IIECA, whether voluntarily or involuntarily, prior to the end
of the vesting period as defined by the Plan, will receive all monies deferred by them from their
paycheck. The monies contributed will remain in the Plan.
CLASSIFIED EMPLOYEES
Upon initial employment by ICEF, provided that the work assignment requires at least fifty
percent of an eight-hour day, an employee will automatically become a member of the Public
Employees Retirement System (PERS). In addition to becoming members of PERS, all employees
will be covered under the Federal Social Security System (OASDI). Employee contributions
towards these retirement systems are automatically deducted from each month’s salary. In each
case, the District also contributes toward the retirement system. Employees shall receive a yearly
statement of contributions, interest earned, and years of service credited to their account, from
the state PERS office in Sacramento.
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ELEMENT 12: PUBLIC SCHOOL ATTENDANCE ALTERNATIVES
Governing Law: The public school attendance alternatives for pupils residing within the District who
choose not to attend the charter school. – California Education Code Section 47605(b)(5)(L)
Pupils of IIECA do not have or gain any right to admission in a particular school of any school
district, or program of any school district, as a consequence of applying to or enrolling in IIECA,
except to the extent that such a right is extended by the school district.
A pupil who chooses not to attend IIECA may attend a public school within the pupil’s school
district of residence in accordance with applicable law and that school district’s policies and
procedures. The pupil alternatively may seek to enroll in another charter school in accordance
with applicable law and the terms of the school’s charter. If IUSD is the pupil’s school district of
residence, an eligible pupil may pursue an inter-district transfer, if available, in accordance with
the admission, enrollment, and transfer policies and procedures of the District, as they may
change from time to time.
IIECA will communicate to all prospective and current parents and students that IIECA is a
school of choice, and parents may choose to send their children to a different school in the area.
Parents and students are informed of their alternatives during the school enrollment process.
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ELEMENT 13: POST-EMPLOYMENT RIGHTS OF EMPLOYEES
Governing Law: A description of the rights of an employee of the school district, upon leaving the
employment of the school district, to work in a charter school, and of any rights of return to the school
district after employment at a charter school. – California Education Code Section 47605(b)(5)(M)
Employees of the District who choose to leave the employment of the District to work at IIECA
shall have no automatic rights of return to the District after employment at IIECA unless
specifically granted by the District through a leave of absence or other agreement or policy of
the District as aligned with the collective bargaining agreements of the District. Leave and return
rights for District union-represented employees and former employees who accept employment
with IIECA will be administered in accordance with applicable collective bargaining agreements
and any applicable judicial rulings.
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ELEMENT 14: DISPUTE RESOLUTION PROCEDURES
Governing Law: The procedures to be followed by the charter school and the entity granting the charter
to resolve disputes relating to provisions of the charter. — California Education Code Section
47605(b)(5)(N)
The governing board members of ICEF agree to resolve any claim, controversy or dispute
arising out of or relating to the Charter agreement between the District and the IIECA, except
any controversy or claim that is in any way related to revocation of this Charter (“Dispute”),
pursuant to the terms of this Element 14.
Any Dispute between the District and IIECA shall be resolved in accordance with the procedures
set forth below:
1)
Any Dispute shall be communicated in writing (“Written Notification”). The Written
Notification must identify the nature of the Dispute and any supporting facts. The Written
Notification shall be tendered to the other party by personal delivery, by facsimile, or by certified
mail. The Written Notification shall be deemed received (a) if personally delivered, upon date of
delivery to the address of the person to receive such notice., or otherwise on the business day
following personal delivery; (b) if by facsimile, upon electronic confirmation of receipt; or (c) if
by mail, two (2) business days after deposit in the U.S. Mail.
2)
A written response (“Written Response”) shall be tendered to the other party within
twenty (20) business days from the date of receipt of the Written Notification. The parties agree
to schedule a conference to discuss the Dispute identified in the Written Notice. The Issue
Conference shall take place within fifteen (15) business days from the date the Written Response
is received by the other party. The Written Response may be tendered by personal delivery, by
facsimile, or by certified mail. The Written Response shall be deemed received (a) if personally
delivered, upon date of delivery to the address of the person to receive such notice, or otherwise
on the business day following personal delivery; (b) if by facsimile, upon electronic confirmation
of receipt; or (c) if by mail, two (2) business days after deposit in the U.S. Mail.
3)
If the Dispute cannot be resolved by mutual agreement at the Issue Conference, either
party may then request that the Dispute be resolved by mediation. Each party shall bear its own
attorneys’ fees, costs and expenses associated with the mediation. The mediator’s fees and the
administrative fees of the mediation shall be shared equally among the parties. Mediation
proceedings shall commence within 120 days from the date of either party’s request for mediation
following the Issue Conference. The parties shall mutually agree upon the selection of a mediator
to resolve the Dispute. The mediator may be selected from the approved list of mediators
prepared by the American Arbitration Association. Unless the parties mutually agree otherwise,
mediation proceedings shall be administered in accordance with the commercial mediation
procedures of the American Arbitration Association.
4)
If the mediation is not successful, then the parties agree to resolve the Dispute by binding
arbitration conducted by a single arbitrator. Unless the parties mutually agree otherwise,
arbitration proceedings shall be administered in accordance with the commercial arbitration rules
of the American Arbitration Association. The arbitrator must be an active member of the State
Bar of California or a retired judge of the state or federal judiciary of California. Each party shall
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bear its own attorney’s fees, costs and expenses associated with the arbitration. The arbitrator’s
fees and the administrative fees of the arbitration shall be shared equally among the parties.
However, any party who fails or refuses to submit to arbitration as set forth herein shall bear all
attorney’s fees, costs and expenses incurred by such other party in compelling arbitration of any
controversy or claim.
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ELEMENT 15: CLOSURE PROCEDURES
Governing Law: The procedures to be used if the charter school closes. The procedures shall ensure a
final audit of the charter school to determine the disposition of all assets and liabilities of the charter
school, including plans for disposing of any net assets and for the maintenance and transfer of public
records. Education Code Section 47605(b)(5)(O).
REVOCATION OF THE CHARTER
The District may revoke the Charter pursuant to the provisions set forth in IIECA’s Act of 1992,
as they may be amended from time to time. The District may revoke the Charter of IIECA if the
District finds, through a showing of substantial evidence, that IIECA did any of the following:





IIECA committed a material violation of any of the conditions, standards, or
procedures set forth in the Charter.
IIECA failed to meet or pursue any of the pupil outcomes identified in the Charter.
IIECA failed to meet generally accepted accounting principles, or engaged in fiscal
mismanagement.
IIECA violated any provision of law.

Prior to revocation, and in accordance with Education Code section 47607(d) and state
regulations, the IUSD Board of Education will notify IIECA in writing of the specific violation,
and give IIECA a reasonable opportunity to cure the violation, unless the IUSD Board of
Education determines, in writing, that the violation constitutes a severe and imminent threat to
the health or safety of the pupils. Revocation proceedings are not subject to the dispute resolution
provisions set forth in this Charter.
Pursuant to AB 97, charter schools may be identified for assistance based on state evaluation
rubrics and be subject to revocation pursuant to Education Code section 47607.3.
CLOSURE ACTION
The decision to close IIECA, by the governing board of ICEF, must be documented in a “Closure
Action”. A Closure Action shall be deemed to have been automatically taken when any of the
following occur: the Charter is revoked (subject to the provisions of Education Code section
47607(i)) or non-renewed by the IUSD Board of Education and IIECA has exhausted its
revocation or non-renewal administrative appeal rights pursuant to Education Code sections
47605(j)(1) and 47607(f), or its administrative appeal rights have lapsed, or the charter school
voluntarily closes at any stage of the administrative appeal process; the governing board of ICEF
votes to close IIECA; or the Charter lapses.
CLOSURE PROCEDURES
The procedures for charter school closure set forth below are guided by Education Code sections
47604.32, 47605, and 47607 as well as California Code of Regulations, title 5, sections 11962 and
11962.1, and are based on “Charter School Closure Requirements and Recommendations
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(Revised 08/2009)” posted on the California Department of Education website. All references to
“Charter School” apply to IIECA, including its nonprofit corporation and governing board.
DESIGNATION OF RESPONSIBLE PERSON(S) AND FUNDING OF CLOSURE
ICEF’s Chief Schools Officer will serve as the school’s closure agent in the event that the school
closes.
Prior to or at the time of the taking of a Closure Action by the governing board of ICEF, the
governing board of ICEF shall allocate sufficient funding for, or otherwise determine how IIECA
will fund, these activities.
NOTIFICATION OF CLOSURE ACTION
Upon the taking of a Closure Action, IIECA shall send written notice of its closure to:


IUSD. IIECA shall provide IUSD with written notice of (1) the person(s) designated to
be responsible for conducting and overseeing all closure activities, and (2) the source,
location, and management of the funding for such activities. If the Closure Action is an
act of IIECA, IIECA shall provide IUSD with a copy of the governing board resolution
or minutes that documents its Closure Action.



Parents/guardians of all students, and all majority age and emancipated minor students,
currently enrolled in IIECA within 72 hours of the Closure Action. IIECA shall
simultaneously provide a copy of the written parent notification to IUSD.



Los Angeles County Office of Education (LACOE). IIECA shall send written notification
of the Closure Action to LACOE by registered mail within 72 hours of the Closure Action.
IIECA shall simultaneously provide a copy of this notification to IUSD.



The Special Education Local Plan Area (SELPA) in which IIECA participates. IIECA
shall send written notification of the Closure Action to the SELPA in which IIECA
participates by registered mail within 72 hours of the Closure Action. IIECA shall
simultaneously provide a copy of this notification to IUSD.



The retirement systems in which IIECA’s employees participate. Within fourteen (14)
calendar days of the Closure Action, IIECA shall notify, as applicable, the State Teachers
Retirement System (STRS), Public Employees Retirement System (PERS), the Social
Security Administration, and the Los Angeles County Office of Education of the Closure
Action, and follow their respective procedures for dissolving contracts and reporting.
IIECA shall provide a copy of these notifications and correspondence to IUSD.



The California Department of Education (CDE). IIECA shall send written notification of
the Closure Action to the CDE by registered mail within 72 hours of the Closure Action.
IIECA shall provide a copy of this notification to IUSD.
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Any school district that may be responsible for providing education services to the former
students of IIECA. IIECA shall send written notification of the Closure Action within 72
hours of the Closure Action. This notice must include a list of potentially returning
students and their home schools based on student residence. IIECA shall provide a copy
of these notifications, if any, to IUSD.



All IIECA employees and vendors within 72 hours of the Closure Action. IIECA shall
simultaneously provide a copy of the written employee and vendor notification, with any
attachments, to IUSD.

Notification of all the parties above, with the exception of employees and vendors, must include
but is not limited to the following information:





The effective date of the closure of IIECA
The name(s) and contact information for the person(s) handling inquiries regarding
the closure
The students’ school districts of residence
How parents/guardians of all students, and all majority age and emancipated minor
students, may obtain copies of student records and transcripts, including specific
information on completed courses and credits that meet graduation requirements

In addition to the four required items above, notification of the CDE shall also include:



A description of the circumstances of the closure
The location of student and personnel records

In addition to the four required items above, notification of parents/guardians of all students,
and all majority age and emancipated minor students, shall also include:





Information on how to enroll or transfer the student to an appropriate school
A certified packet of student information that includes closure notice, a copy of the
student’s cumulative record and other records, including but not limited to grade
reports, discipline records, immunization records, completed coursework, credits
that meet graduation requirements, a transcript, and state testing results
Information on student completion of college entrance requirements, for all high
school students affected by the closure

Notification of employees and vendors shall include:




The effective date of the closure of IIECA
The name(s) and contact information for the person(s) handling inquiries regarding
the closure
The date and manner, which shall be no later than 30 days from the effective date
of the closure of IIECA, by which IIECA shall provide employees with written
verification of employment
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Within 30 calendar days of the effective date of closure, IIECA shall provide all employees with
written verification of employment. IIECA shall send copies of all such employee verification
letters to IUSD.
RECORDS RETENTION AND TRANSFER
IIECA shall comply with all applicable laws as well as District policies and procedures, as they
may change from time to time, regarding the transfer and maintenance of IIECA records,
including student records. These requirements include:












IIECA shall provide the District with all original student cumulative files and
behavior records, pursuant to District policy and applicable District handbook(s)
regarding cumulative records for secondary and elementary schools, for all students,
both active and inactive, of IIECA. Transfer of the complete and organized original
student records to the District, in accordance with District procedures applicable at
the time of closure, shall occur within seven (7) calendar days of the effective date of
closure.
IIECA’s process for transferring copies of student records to receiving schools shall
be in accordance with applicable law and IUSD procedures for students moving from
one school to another.
IIECA shall prepare and provide an electronic master list of all students to the IUSD
Charter Schools Division in accordance with the District procedures applicable at the
time of closure. This list shall include the student’s identification number, Statewide
Student Identifier (SSID), birthdate, grade, full name, address, home school/school
district, enrollment date, exit code, exit date, parent/guardian name(s), and phone
number(s). If an IIECA closure occurs before the end of the school year, the list also
shall indicate the name of the school to which each student is transferring, if known.
This electronic master list shall be delivered to IUSD in the form of a CD or otherwise
in accordance with District procedures.
IIECA must organize the original cumulative files for delivery to the District in two
categories: active students and inactive students. IIECA will coordinate with IUSD
for the delivery and/or pickup of student records.
IIECA must update all student records in the California Longitudinal Pupil
Achievement Data System (CALPADS) prior to closing.
IIECA must provide to IUSD a copy of student attendance records, teacher
gradebooks, and Title I records (if applicable).
IIECA must provide to IUSD the name, title, and contact information of the person
designated to maintain all IIECA personnel records after the closure. Personnel
records to be transferred to and maintained by the designee must include any and all
employee records, including but not limited to, records related to performance and
grievance. IIECA must provide to IUSD and the designee a list of all active and
inactive employees and their periods of service. Both IIECA and the designee,
individually and separately, shall inform IUSD immediately upon the transfer of
IIECA’s employee records to the designee.
IIECA shall ensure that all records are boxed and clearly labeled by classification of
documents and the required duration of storage in accordance with District
procedures.
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IIECA shall provide to the responsible person(s) designated by the governing board
of IIECA to conduct all closure-related activities a list of students in each grade level
and, for each student, a list of classes completed and the student’s district of residence.

FINANCIAL CLOSE-OUT
After receiving notification of closure, the California Department of Education (CDE) will notify
IIECA and the authorizing entity of any liabilities IIECA owes the state, which may include
overpayment of apportionments, unpaid revolving fund loans or grants, and/or similar liabilities.
The CDE may ask the county office of education to conduct an audit of the charter school if it
has reason to believe that the school received state funding for which it was not eligible.
Charter School shall ensure completion of an independent final audit within six months after the
closure of IIECA that includes:




An accounting of all financial assets. These may include cash and accounts receivable
and an inventory of property, equipment, and other items of material value.
An accounting of all liabilities. These may include accounts payable or reduction in
apportionments due to loans, unpaid staff compensation, audit findings, or other
investigations.
An assessment of the disposition of any restricted funds received by or due to IIECA.

This audit may serve as IIECA’s annual audit if it meets all of the requirements of the annual
audit.
IIECA shall pay for the financial closeout audit of IIECA. This audit will be conducted by a
neutral, independent licensed CPA who will employ generally accepted accounting principles.
Any liability or debt incurred by IIECA will be the responsibility of IIECA and not IUSD. IIECA
understands and acknowledges that IIECA will cover the outstanding debts or liabilities of
IIECA. Any unused monies at the time of the audit will be returned to the appropriate funding
source. IIECA understands and acknowledges that only unrestricted funds will be used to pay
creditors. Any unused AB 602 funds will be returned to the District SELPA or the SELPA in
which IIECA participates, and other categorical funds will be returned to the source of funds.
IIECA shall ensure the completion and filing of any annual reports required. These reports
include but are not necessarily limited to:





Preliminary budgets
Interim financial reports
Second interim financial reports
Final unaudited reports

These reports must be submitted to the CDE and the authorizing entity in the form required.
These reports should be submitted as soon as possible after the Closure Action, but no later than
the required deadline for reporting for the fiscal year.
For apportionment of categorical programs, the CDE will count the prior year average daily
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attendance (ADA) or enrollment data of the closed IIECA with the data of the authorizing entity.
This practice will occur in the first year after the closure and will continue until CDE data
collection processes reflect ADA or enrollment adjustments for all affected LEAs due to the
charter closure.
DISPOSITION OF LIABILITIES AND ASSETS
The closeout audit must identify the disposition of all liabilities of IIECA. IIECA closure
procedures must also ensure appropriate disposal, in accordance with ICEF’s governing board
bylaws, fiscal procedures, and any other applicable laws and regulations, of any net assets
remaining after all liabilities of IIECA have been paid or otherwise addressed. Such disposal
includes, but is not limited to:






IIECA, at its cost and expense, shall return to the District any and all property,
furniture, equipment, supplies, and other assets provided to IIECA by or on behalf of
the District. The District discloses that the California Education Code sets forth the
requirements for the disposition of the District’s personal property and IIECA shall
bear responsibility and liability for any disposition in violation of statutory
requirements.
The return of any donated materials and property in accordance with any terms and
conditions set when the donations were accepted.
The return of any grant and restricted categorical funds to their sources according to
the terms of the grant or state and federal law.
The submission of final expenditure reports for any entitlement grants and the filing
of Final Expenditure Reports and Final Performance Reports, as appropriate.

If IIECA is operated as or by a nonprofit corporation, and if the corporation does not have any
functions other than operation of IIECA, the corporation shall be dissolved according to its
bylaws.
IIECA shall retain sufficient staff, as deemed appropriate by the ICEF governing board to
complete all necessary tasks and procedures required to close the school and transfer records in
accordance with these closure procedures.
ICEF’s governing board shall adopt a plan for wind-up of IIECA and, if necessary, the
corporation, in accordance with the requirements of the Corporations Code.






IIECA shall provide IUSD within fourteen (14) calendar days of the Closure Action
with written notice of any outstanding payments due to staff and the time frame and
method by which IIECA will make the payments.
Prior to final close-out, IIECA shall complete all actions required by applicable law,
including but not limited to the following:
File all final federal, state, and local employer payroll tax returns and issue final W-2s
and Form 1099s by the statutory deadlines.
Make final federal tax payments (employee taxes, etc.)
Complete and submit all required federal and state filings and notices to the State of
California, the Internal Revenue Service, and the Department of the Treasury,
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including but not limited to final tax returns and forms (e.g., Form 990 and related
Schedules).
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ADDITIONAL PROVISIONS
FACILITIES
IIECA shall comply with all geographic and site limitations and related requirements set forth
in Education Code sections 47605.1, 47602(a), and 47605(a).
Occupancy and Use of the Site: Prior to occupancy or use of any school site or facility, IIECA
shall provide IUSD with a current Certificate of Occupancy or equivalent document issued by
the applicable permitting agency that allows IIECA to use and occupy the site as a charter school.
IIECA shall not exceed the operating capacity of the site and shall operate within any limitations
or requirements provided by the Certificate of Occupancy and any applicable permit. IIECA may
not open or operate without providing a copy of an appropriate Certificate of Occupancy to IUSD.
If IIECA intends to move or expand to another facility during the term of this Charter, IIECA
shall adhere to any and all District policies and procedures regarding charter material revision
and non-material amendment. Prior to occupancy or use of any such additional or changed school
site, IIECA shall provide an appropriate Certificate of Occupancy to IUSD for such facility.
Notwithstanding any language to the contrary in this Charter, the interpretation, application,
and enforcement of this provision are not subject to the Dispute Resolution Process outlined in
Element 14.
Facility Compliance: Prior to occupancy or use of any non-District-owned school site and/or
facility, IIECA shall ensure that the site and/or facility complies with all applicable building
codes, standards and regulations adopted by the city and/or county agencies responsible for
building and safety standards for the city in which IIECA is to be located, federal and state
accessibility requirements (including the Americans with Disabilities Act (ADA) and Section
504), and all other applicable fire, health, and structural safety and access requirements. This
requirement shall also apply to the construction, reconstruction, alteration of or addition to the
facility. IIECA shall resolve in a timely manner any and all corrective actions, orders to comply,
and notices issued by any authorized building and safety agency. IIECA cannot exempt itself
from applicable building and zoning codes, ordinances, and ADA/Section 504 requirements.
IIECA shall maintain on file readily accessible records that document facilities compliance and
shall promptly provide such documentation to IUSD upon request.
Pest Management: IIECA shall comply with the Healthy Schools Act, Education Code section
17608, which details pest management requirements for schools.
Asbestos Management: IIECA shall comply with the asbestos requirement as cited in the
Asbestos Hazard Emergency Response Act (AHERA), 40 C.F.R. part 763. AHERA requires that
any building leased or acquired that is to be used as a school or administrative building shall
maintain an asbestos management plan.
INSURANCE
Insurance Requirements
No coverage shall be provided to IIECA by the District under any of the District’s self-insured
programs or commercial insurance policies. IIECA shall secure and maintain, at a minimum,
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insurance as set forth below with insurance companies acceptable to the District [A.M. Best A-,
VII or better] or the equivalent provided through a California Joint Powers Authority selfinsurance program to protect IIECA from claims which may arise from its operations. Each
IIECA location shall meet the below insurance requirements individually.
It shall be IIECA’s responsibility, not the District’s, to monitor its vendors, contractors, partners,
and/or sponsors for compliance with the insurance requirements.
The following insurance policies are required:















Commercial General Liability, including Fire Legal Liability, coverage of $5,000,000
per Occurrence and in the Aggregate. The policy shall be endorsed to name the Los
Angeles Unified School District and the Board of Education of the City of Los Angeles
as named additional insureds and shall provide specifically that any insurance carried
by the District which may be applicable to any claims or loss shall be deemed excess
and IIECA's insurance shall be primary despite any conflicting provisions in IIECA's
policy. Coverage shall be maintained with no Self-Insured Retention above $15,000
without the prior written approval of the Division of Risk Management and Insurance
Services for the IUSD.
Workers' Compensation Insurance in accordance with provisions of the California
Labor Code adequate to protect IIECA from claims that may arise from its operations
pursuant to the Workers' Compensation Act (Statutory Coverage). The Workers’
Compensation Insurance coverage must also include Employers Liability coverage
with limits of $1,000,000/$1,000,000/$1,000,000.
Commercial Auto Liability, including Owned, Leased, Hired, and Non-owned,
coverage with limits of $1,000,000 Combined Single Limit per Occurrence if IIECA
does not operate a student transportation service. If IIECA provides student
transportation services, the required coverage limit is $5,000,000 Combined Single
Limit per Occurrence.
Crime Insurance or Fidelity Bond coverage shall be maintained by IIECA to cover all
IIECA employees who handle, process or otherwise have responsibility for IIECA
funds, supplies, equipment, or other assets. Minimum amount of coverage shall be
$1,000,000 per occurrence/$1,000,000 aggregate, with deductible that is acceptable to
the Inglewood Unified School District.
Cyber Liability insurance coverage with minimum limits of $500,000 per occurrence
and $500,000 general aggregate.
Professional Educators Errors and Omissions liability coverage with minimum limits
of $5,000,000 per occurrence and $5,000,000 general aggregate.
Sexual Molestation and Abuse coverage with minimum limits of $5,000,000 per
occurrence and $5,000,000 general aggregate. Coverage may be held as a separate
policy or included by endorsement in the Commercial General Liability or the Errors
and Omissions Policy.
Employment Practices Legal Liability coverage with limits of $5,000,000 per
occurrence and $5,000,000 general aggregate.
Excess/Umbrella Liability insurance with limits of not less than $10,000,000 is
required of all high schools and any other school that participates in competitive
interscholastic or intramural sports programs.
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Coverages and limits of insurance may be accomplished through individual primary policies or
through a combination of primary and excess policies and alternative methods of coverage as
approved by the District. The policy shall be endorsed to name the Los Angeles Unified School District
and Its Board of Education as named additional insureds and shall provide specifically that any insurance
carried by the District which may be applicable to any claims or loss shall be deemed excess and IIECA's
insurance shall be primary despite any conflicting provisions in IIECA's policy.
EVIDENCE OF INSURANCE
IIECA shall furnish within 30 calendar days all new policies, inceptions, renewals or changes,
certificates, or such insurance signed by authorized representatives of the insurance carrier.
Certificates shall be endorsed as follows:
“IIECA shall be required to provide IUSD with 30 days’ prior written notice by certified mail, return
receipt requested, if the insurance afforded by this policy shall be suspended, cancelled, reduced in
coverage limits or non-renewed.”
HOLD HARMLESS/INDEMNIFICATION PROVISIONS
To the fullest extent permitted by law, IIECA does hereby agree, at its own expense, to indemnify,
defend and hold harmless the IUSD and the Board of Education and their members, officers,
directors, agents, representatives, employees and volunteers from and against any and all claims,
damages, losses and expenses including but not limited to attorneys’ fees, brought by any person
or entity whatsoever, arising out of, or relating to, this Charter agreement. IIECA further agrees
to the fullest extent permitted by law, at its own expense, to indemnify, defend, and hold harmless
the IUSD and the Board of Education and their members, officers, directors, agents,
representatives, employees and volunteers from and against any and all claims, damages, losses
and expenses including but not limited to attorneys’ fees, brought by any person or entity
whatsoever for claims, damages, losses and expenses arising from or relating to acts or omission
of acts committed by IIECA and/or its officers, directors, employees or volunteers. Moreover,
IIECA agrees to indemnify, defend and hold harmless “the IUSD and the Board of Education and
their members, officers, directors, agents, representatives, employees and volunteers, for any
contractual liability resulting from third party contracts with IIECA’s vendors, contractors,
partners or sponsors.
FISCAL MATTERS
DISTRICT OVERSIGHT COSTS
The District may charge for the actual costs of oversight of IIECA not to exceed 1% of IIECA’s
revenue, or the District may charge for the actual costs of oversight of IIECA not to exceed 3%
if IIECA is able to obtain substantially rent free facilities from the District. Notwithstanding the
foregoing, the District may charge the maximum oversight fee allowed under the law as it may
change from time to time. The oversight fee provided herein is separate and distinct from the
charges arising under charter school facilities use agreements.
CASH RESERVES
IIECA CHARTER PETITION RENEWAL: 2019-24

227

IIECA acknowledges that the recommended cash reserve is 5% of expenditures, as provided in
section 15450, title 5 of the California Code of Regulations.
THIRD PARTY CONTRACTS
IIECA shall ensure that all third party contracts, whether oral or written, for supplies, equipment,
goods and/or services, for the direct or indirect benefit of, or otherwise related to the operation
of, IIECA, require compliance with and otherwise conform to all applicable local, state, and
federal policies, regulations, laws, and guidelines, including but not limited to licensing and
permit requirements as well as requirements related to protection of health and safety.
FISCAL POLICIES AND PROCEDURES
IIECA shall establish, maintain, and implement sound fiscal policies and procedures, including
but not limited to internal controls governing all financial and business-related activities.
APPORTIONMENT ELIGIBILITY FOR STUDENTS OVER 19 YEARS OF AGE
IIECA acknowledges that, in order for a pupil over nineteen (19) years of age to remain eligible
for generating charter school apportionment, the pupil shall be continuously enrolled in public
school and make satisfactory progress toward award of a high school diploma. (Ed. Code §
47612(b).)
LOCAL CONTROL AND ACCOUNTABILITY PLAN
In accordance with California Education Code sections 47604.33 and 47606.5, IIECA shall
include in its annual update a “listing and description of the expenditures for the fiscal year
implementing the specific actions included in the charter as a result of the reviews and assessment
required by paragraph (1)” of section 47606.5(a). These expenditures shall be “classified using
the California School Accounting Manual pursuant to Section 41010.” (Ed. Code § 47606.5(b).)
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MISCELLANEOUS CHARTER PROVISIONS

APPENDIX A: DATA QUEST REPORTS
APPENDIX B: ARTICLES OF INCORPORATION
APPENDIX C: BOARD BYLAWS
APPENDIX D: BOARD ROSTERS
APPENDIX E: CONFLICT OF INTEREST CODE/POLICY
APPENDIX F: UNIFORM COMPLAINT PROCEDURES
APPENDIX G: PARENT/STUDENT HANDBOOK
APPENDIX H: 5-YEAR BUDGET; 3-YEAR CASH FLOW
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