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District Profile
Demographics
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Mechanicsburg, PA 17055
(717)691-4500
Superintendent: Mark Leidy
Director of Special Education: Paul Bigham

Planning Process
Planning Process:

In the spring of 2017, the Mechanicsburg Area School District began the Comprehensive Planning
process by appointing a Steering Committee of teachers, administrators, School Directors, parents,
students, business and community representatives. The purpose of the Steering Committee was to
oversee the development of the Comprehensive Plan. The committee used goals from the prior
Comprehensive Plan to guide their review and analysis since the goals were still very relevant to the
school district. The Superintendent, Assistant Superintendent/Chief Fiscal Officer and the Assistant
Superintendent for Academics served as Chairs of the Steering Committee and the entire planning
process.
The Steering Committee’s first meeting was held on Monday, March 8, 2017. Approximately 60
people attended, during which the group reviewed the Comprehensive Plan process, and analyzed
school district accomplishments. The committee also began to look at the vision of the school
district since this was not addressed during the last Comprehensive Plan. The Steering Committee
met again on March 27, 2017 and reviewed and analyzed school district patterns of concerns. The
concerns were updated by building principals and also were generated from feedback the committee
members solicited from stakeholders. The committee also continued its review of vision and how
vision would impact the district during the next Comprehensive Plan. At the final meeting on April
26, 2017, the Steering Committee reviewed all the data from the prior meetings (accomplishments
and concerns) and revised district goals and challenges to be included in the Comprehensive Plan.
The committee also developed draft vision statements for consideration. This information was
forwarded to the Administrative Team for review and affirmation. The Administrative Team used
these goals to develop action plans which will serve as a guide over the next three years as we strive
to achieve our district mission. Further, the vision statement was finalized using input from the
Steering Committee and the Administrative Team. The district will revisit the Comprehensive Plan
each year to evaluate progress and consider any changes that are necessary.
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In February of 2018, the Special Education plan was presented to the Board of School Directors and
the public and submission to PDE will be in May 2018. In February 2018, a lengthier presentation of
the rest of the Comprehensive Plan was made in a public session of the Board of Directors. The Plan
was made available for public review, inspection and comments as required by the Comprehensive
Planning process, and then the Board gave final approval to the plan.

Mission Statement
The mission of the Mechanicsburg Area School District is to develop:


Resilient, self-directed learners able to achieve personal goals



Critical and creative thinkers capable of transferring knowledge to new situations



Collaborative team players with effective communication skills



Productive, responsible citizens in a diverse and ever-changing global society

Vision Statement
A Learning Community: Inspired to Explore-Empowered to Innovate

Shared Values
1. We believe a safe and supportive learning environment for all students is essential.
2. We believe the education system should include opportunities to promote social and
emotional wellness.
3. We believe the educational process should nurture student development toward selfdiscipline, self-motivation, and self-direction.
4. We believe students must learn to work collaboratively and independently, as well as be
competitive when appropriate.
5. We believe education must be relevant to students' future college and career goals and
provide students with tools for lifelong learning and global citizenship.
6. We believe access to information and applications through technology is an essential
component of student learning and preparation for life.
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7. We believe assessment should be a purposeful, varied and aligned system which provides
constructive feedback to students, teachers, and parents.
8. We believe students need opportunities to learn and use the processes for acquiring,
applying and transferring knowledge and skills.
9. We believe all students can succeed when appropriate and differentiated instructional
practices and supports are provided.
10. We believe responsibility for education is shared by students, parents, teachers,
administrators and the community.

Educational Community
The Mechanicsburg Area School District is comprised of the communities of the boroughs of
Mechanicsburg, Shiremanstown and Upper Allen Township. It is located in Cumberland County
about nine miles west of the Capital City of Harrisburg, and nine miles east of the County Seat of
Carlisle. The communities are basically residential with a total population of approximately 29,200.
Many residents are employed in professional business fields in the greater Harrisburg Area. The
district continues to reflect the growth of the area with several new housing developments currently
being built. As of spring 2018, the student population was 4,149.
Facilities
The school district is currently comprised of six elementary schools. Broad Street Elementary
School, Northside Elementary School and Elmwood Elementary School each house grades one
through five. Shepherdstown Elementary School houses first and second grades and its sister
school, Upper Allen, has grades three, four and five. The Kindergarten Academy at Filbert Street
houses all full-day kindergarten students. All kindergarten students from across the district attend
the Academy and students are shuttled to the building from their neighborhood schools. The
Mechanicsburg Area Middle School has over 900 students in grades six, seven and eight.
Mechanicsburg Area Senior High School houses over 1160 students in grades nine through twelve.
Approximately 55 students attend the Cumberland Perry Area Vocational Technical School.
All of our schools have undergone extensive refurbishing over the last twenty years to replace HVAC
systems, install security entrances, and upgrade electrical service as well as replace ceilings, lighting
and windows. Due to projected enrollment growth, we are in the process of reconfiguring our
elementary schools. Beginning in 2018-2019, Broad Street, Northside, Shepherdstown and Upper
Allen will house grades 1-3 and Elmwood Elementary will house district-wide grades 4 and 5. The
Kindergarten Academy will continue as a district-wide kindergarten building. The reconfiguration
and enrollment growth will require additions and renovations to each elementary school.
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Student and Community Opportunities
More than 60% of Mechanicsburg Area High School students participate in our outstanding
extracurricular programs. Our students have won honors in the National Debate Society and
Forensic League, and many students have been selected for district regional and state band,
orchestra and choral competitions. Athletic teams have won many Mid-Penn Conference division
championships, and numerous students have been named to Mid-Penn All Star Teams. Students can
benefit from many clubs, organizations and activities such as National Honor Society and Key Club.
The Mechanicsburg Area School District has partnerships with 100-plus area businesses, providing
for student internships and real-life career education activities. Our Wildcat Foundation has raised
over $2 million dollars to enhance the quality of education and the quality of life in the community.

Organizational Resources
The Superintendent serves as the Chief School Administrator for the district, and is assisted by an
Assistant Superintendent/Chief Fiscal Officer and an Assistant Superintendent for Academics.
Working under the supervision of the Assistant Superintendent/Chief Fiscal Officer is the Business
Administrator and the Technology Department Coordinator. The Assistant Superintendent for
Academics oversees the Director of Student Services and the Director of Curriculum and
Instructional Technology. The Director of Student Services oversees the Supervisor of Special
Education and the Special Education Coordinator. The Director of Curriculum and Instructional
Technology oversees four instructional coaches who work directly with elementary and secondary
teachers.
Each elementary school is served by a principal, a full-time or part-time counselor, a school nurse or
nurse’s aide, teachers, one or more reading specialists, part-time librarian, instructional, library and
clerical assistants, and an array of student services. Elmwood Elementary School also has a Dean of
Students. The middle school has a principal, an assistant principal, three counselors (one per grade
level), a school nurse, dean of students, teachers, librarian and library aide, reading specialists,
teacher and clerical assistants, and an array of student services. The middle school is organized into
teams of teachers and students at each grade level. The high school is served by a principal, three
assistant principals, a part-time dean of students, four counselors (one per grade level), a nurse and
nurse’s aide, a librarian and library aide, teachers organized within departments, teacher and
clerical assistants, an array of student services and a Director of Athletics for the secondary schools.
The Student Services department oversees special and gifted education, counseling, nursing services,
child study teams, services for the homeless and student registration. Besides the Director and a
Supervisor, the department also consists of a Special Education Coordinator, three school
psychologists, a home school visitor a social worker and the district registrar.
The Technology department oversees the entire networking, technology and communications
infrastructure. It is responsible for ascertaining and providing for the technology needs of
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classrooms and offices. It also is responsible for supporting the infusion of technology into the
curriculum and making sure that teachers and other staff are trained in the use of technology.
The Assistant Superintendent/Chief Fiscal Officer is primarily responsible for facilities and finances
within the district. The Assistant Superintendent/Chief Fiscal Officer oversees the Directors and
Supervisors of Business services, Food Services, Human Resources, Transportation, Technology,
Buildings and Grounds, Facilities and Custodial Services. The Assistant Superintendent/Chief Fiscal
Officer supervises budget development and building projects.

Financial Information
Overview
The Mechanicsburg Area School District is a primarily residential district and benefits from its easy
access to, and participation in, the Harrisburg Metropolitan Statistical Area (MSA). Some leading
employers are within five to 10 miles of the district, including:



Pennsylvania



U.S. government



Amazon,com DEDC LLC



Giant Food Stores



Select Employment Services

Cumberland County unemployment has historically been below commonwealth and national rates.
For 2017, unemployment averaged 5.4%, comparable commonwealth and national rates. Per capita
income grew 2.5% between 2010 and 2015, from $29,464 to $33,400, which is above the state
averages of $27,049 and $29,291 respectively.

A countywide property reassessment, including the district, occurred in fiscal 2012. As a result of
the reassessment, assessed value (AV) was $2.57 billion in fiscal 2012. Current assessed value is
$2.77 billion, a growth rate of 7.7% over five years.
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2016-2017 Financial Results
The School Board adopted the 2016-2017 general fund budget with a planned deficit of $1,791,427.
The 2016-2017 fiscal year resulted reflect a deficit of $7,203,729 due to a $10,000,000 transfer to
the Capital Reserve Fund. Therefore, the results indicate an operating surplus of $2,796,271.
Increased revenue contributing to the operating surplus was due to earned income tax collection
efficiencies garnered through county-wide consolidation through Act 32 of 2008 as well as wage
growth. This year the school district received $878,929 from the PA Property Tax Relief Fund. This
amount was used to provide property tax reductions to each qualified homeowner in the amount of
$122.00. The ending fund balance at June 30, 2017 was $17,484,108 which is comprised of
$8,175,826 non-spendable or committed for future medical insurance claims and future pension
costs, $5,500,000 committed for and capital outlays and technology upgrades and $3,808,282 which
is unassigned. The unassigned fund balance represents 6% of expenditures and transfers to other
funds.

2017-2018 Budget
The budget for 2017-2018 represents an increase in total expenditures of 4.4%. This is largely due
to increased pension obligations and increased staff due to enrollment growth. The budget contains
a 2% real estate tax increase. The District plans to reduce its fund balance by $1,805,998 to offset the
planned budget deficit.

Planning Committee
Name
Tara Bradley
Stacy Alexander
John Althouse
Timothy Bianchi
Andy Bitz
Nicholas Butt
Stouffer Debra
David Harris
Kathleen Healey
Julie Huff
Gregory Longwell
John McIntosh

Role
Administrative Assistant
Administrator : Professional Education Special
Education
Administrator
Administrator
Administrator
Administrator : Professional Education
Administrator : Professional Education
Administrator : Professional Education
Administrator
Administrator : Professional Education
Administrator : Professional Education
Administrator
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Ashlyn Rehm
Jason Shover
Jocelyn Valentine
Joel Yohn
Layne Lebo
Nathan McWilliams
Dawn Merris
Tracy Morgan
Dennis Burkhard
Abby Souder
Alan Vandrew

Administrator
Administrator
Administrator
Administrator : Professional Education
Board Member
Board Member
Board Member
Board Member
Business Representative
Business Representative : Professional Education
Business Representative : Professional Education

Jetsy Byers
Chris Elson

Community Representative
Community Representative : Professional
Education
Community Representative
Community Representative : Professional
Education
Community Representative
Ed Specialist - Other : Special Education
Ed Specialist - School Counselor : Professional
Education
Ed Specialist - School Nurse : Professional
Education
Elementary School Teacher - Regular Education :
Special Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education :
Professional Education

Holly Laufer
Jason Shover
Donald Spangler
Mark Miller
Meg Rieley
Suzanne Walker
Laurie Benner
Danielle Curzi
Megan Ernst
Sarah George
Holly Hellam
Lisa Hoover
Bonnie Jenkins
Noreen Kirbos
Mary Lehman
Heather Lutz
Michael Roberts
Kelly Wharton
Julia Young

Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
Elementary School Teacher - Regular Education
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Katelyn Mock
Devin Wright
Lynnette Giblin
Ben Motter
Joseph Reidy
Nicholas Sadvari
Monica Shirey
Anne Reardon
Gregory Burrows
Tabitha Kowker
Meg Rieley
Katherine Spalding
Michele Trostle
Adrianna Brumbaugh
David Childress
Chris Elson
Lisa Gebhardt
Chelle Huth
Jeffrey Kreitman
Jaime Bott
William Adams
Cruz Manatt
James Shryock
Aashna Sudhakar
Sam Teru
Jason Baker
Paul Bigham

Elementary School Teacher - Special Education
Elementary School Teacher - Special Education :
Special Education
High School Teacher - Regular Education
High School Teacher - Regular Education
High School Teacher - Regular Education :
Professional Education Special Education
High School Teacher - Regular Education
High School Teacher - Regular Education :
Professional Education
Instructional Coach/Mentor Librarian : Professional
Education
Middle School Teacher - Regular Education
Middle School Teacher - Regular Education :
Professional Education
Middle School Teacher - Regular Education :
Professional Education
Middle School Teacher - Regular Education
Middle School Teacher - Regular Education :
Professional Education
Parent : Professional Education
Parent : Special Education
Parent : Professional Education
Parent
Parent
Parent
Special Education Director/Specialist : Professional
Education Special Education
Student
Student
Student
Student
Student
Student Curriculum Director/Specialist :
Professional Education
Student Services Director/Specialist : Professional
Education Special Education
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics

Developing
Developing
Non Existent
Accomplished

Developing
Developing
Non Existent
Accomplished

Developing

Developing

Developing
Non Existent
Needs
Improvement
Non Existent
Non Existent
Developing
Non Existent
Needs
Improvement
Developing
Developing
Developing
Needs
Improvement
Developing
Developing
Needs
Improvement

Developing
Non Existent
Needs
Improvement
Non Existent
Non Existent
Accomplished
Non Existent
Needs
Improvement
Developing
Developing
Developing
Needs
Improvement
Developing
Developing
Needs
Improvement

Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler⟶Second
Grade
English Language Proficiency
Interpersonal Skills
School Climate

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
Our primary level at Mechanicsburg Area School District continues to work to further
enhance the K-2 curriculum. With the recent Curriculum and Assessment System work
our mapping/alignment of ELA and math is complete. Teachers are purposefully
incorporating science and social studies into various ELA units which will lead to a more
consistent mapping of these content areas once they become a part of our Curriculum
and Assessment System.
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Family and consumer science standards are not mapped or aligned at the primary level at
this time.
While work has been done in the area of building a positive and safe school climate and
environment there is still a need for mapping and aligning to those standards as well.

Elementary Education-Intermediate Level
Mapping

Alignment
Developing
Needs
Improvement
Non Existent
Accomplished

Interpersonal Skills

Developing
Needs
Improvement
Non Existent
Accomplished
Needs
Improvement
Accomplished
Needs
Improvement
Needs
Improvement
Non Existent
Needs
Improvement
Developing
Needs
Improvement
Needs
Improvement
Developing
Developing
Developing
Needs
Improvement
Developing

School Climate

Non Existent

Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency

Developing
Accomplished
Needs
Improvement
Developing
Non Existent
Needs
Improvement
Accomplished
Needs
Improvement
Needs
Improvement
Developing
Developing
Developing
Developing
Developing
Needs
Improvement

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
Our intermediate level at Mechanicsburg Area School District continues to work to further
enhance the 3-5 curriculum. With the recent Curriculum and Assessment System work
our mapping/alignment of ELA and math is complete. Teachers are purposefully
incorporating science and social studies into various ELA units which will lead to a more
consistent mapping of these content areas once they become a part of our Curriculum
and Assessment System.
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Family and consumer science standards are not mapped or aligned at the primary level at
this time.
While work has been done in the area of building a positive and safe school climate and
environment there is still a need for mapping and aligning to those standards as well.

Middle Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Developing
Developing
Developing
Accomplished

Developing
Developing
Developing
Accomplished

Developing

Developing

Accomplished
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Accomplished
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
At the secondary level the recent Curriculum and Assessment System work in ELA and
math has resulted in the completion of the mapping and alignment of the PA Core
Standards. The other subject areas are continuing to work through the Curriculum and
Assessment System which will also result in mapping and alignment to their content
standards.
English Language Proficiency is more of an individualized plan based on the needs of each
child as opposed to a specific curriculum.

High School Level
Standards
Arts and Humanities
Career Education and Work

Mapping

Alignment

Developing
Accomplished

Developing
Accomplished
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Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Developing
Accomplished

Developing
Accomplished

Developing

Developing

Accomplished
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Accomplished
Developing
Developing

Accomplished
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Accomplished
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
At the secondary level the recent Curriculum and Assessment System work in ELA and
math has resulted in the completion of the mapping and alignment of the PA Core
Standards. The other subject areas are continuing to work through the Curriculum and
Assessment System which will also result in mapping and alignment to their content
standards.
English Language Proficiency is more of an individualized plan based on the needs of each
child as opposed to a specific curriculum.

Adaptations
Elementary Education-Primary Level
Checked answers
None.
Unchecked answers
None.
Elementary Education-Intermediate Level
Checked answers
None.
Unchecked answers

15
None.
Middle Level
Checked answers








Arts and Humanities
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Mathematics
Environment and Ecology
History
Science and Technology and Engineering Education

Unchecked answers
None.
High School Level
Checked answers









Arts and Humanities
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Mathematics
Environment and Ecology
Geography
History
Science and Technology and Engineering Education

Unchecked answers
None.
Explanation for any standards checked:
Development beyond these standards were found to be necessary in order to properly
prepare students for AP level or in other accelerated/advanced courses.

Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,

Status
Developing
Developing
Developing
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instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Developing

Processes used to ensure Accomplishment:
The curriculum at Mechanicsburg Area School District is guaranteed and viable. Annual
curriculum meetings, weekly collaboration, the ICC process for all curriculum, board
approved curriculum, building 5x5s and walkthroughs all contribute to ensuring planned
instruction for each standards area is accomplished.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
The curriculum at Mechanicsburg Area School District is guaranteed and viable. Annual
curriculum meetings, weekly collaboration, the ICC process for all curriculum, board
approved curriculum, bulding 5x5s and walkthroughs all contribute to ensuring planned
instruction for each standards area is accomplished.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.

Status
Accomplished
Accomplished
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The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Developing
Developing

Processes used to ensure Accomplishment:
The curriculum at Mechanicsburg Area School District is guaranteed and viable. Annual
curriculum meetings, weekly collaboration, the ICC process for all curriculum, board
approved curriculum, building 5x5s and walkthroughs all contribute to ensuring planned
instruction for each standards area is accomplished.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Accomplished
Accomplished
Developing
Developing

Processes used to ensure Accomplishment:
The curriculum at Mechanicsburg Area School District is guaranteed and viable. Annual
curriculum meetings, weekly collaboration, the ICC process for all curriculum, board
approved curriculum, building 5x5s and walkthroughs all contribute to ensuring planned
instruction for each standards area is accomplished.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
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At the elementary level, intervention reading provides tiered support for all students in
need. Differentiated guided reading groups and math grouping occurs at the classroom
level. At the secondary level modifications and accommodations to our curriculum exists
through leveled courses. These leveled courses permit students to be exposed to the same,
or similar, curriculum while adapting the instruction by providing the proper scaffolding, as
needed. Leveled courses allow all students to be properly challenged in their education.
Various other research based instructional strategies, like preview and acceleration, also
allow students at all levels to access and master our curriculum. Students with identified
needs and/or identified strengths are provided individualized plans through our IEP and
GIEP process. Students with qualifying physical or mental impairment under the Americans
with Disabilities Act are provided accommodations under section 504 service agreements.

Instruction
Instructional Strategies
Checked Answers
 Formal classroom observations focused on instruction
 Walkthroughs targeted on instruction
 Annual Instructional evaluations
 Instructional Coaching
Unchecked Answers
 Peer evaluation/coaching
Regular Lesson Plan Review
Checked Answers
 Administrators
 Building Supervisors
 Department Supervisors
Unchecked Answers
 Instructional Coaches
 Not Reviewed
Provide brief explanation of LEA's process for incorporating selected strategies.


Utilization of differentiated supervision plan



Walkthrough responsiblities shared by building administration



Lesson plans developed collaboratively



5 x 5's with coaching questions



District Walkthrough
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Feedback specific to domains in the Framework for Teaching



Coaches - ELA, Math and Technology



Embedded Professional Development supported with coaching (Instructional)



CPPD/Department Meeting Time

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.


Instructional coach facilitating learning walks, model lessons



Initial efforts to engage in peer coaching opportunities



Co-teaching between regular and special education staff



New teacher lesson plans are reviewed at least for one semester



Mentor teachers do peer coaching



At present, peer coaching is not a formal framework we use acrosss the district

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
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If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
Differentiated instruction is an area we are currently focused on and looking to grow in
within the coming years. Flexible math grouping is not yet pervasive across the district in
some grade levels. Additional professional development opportunities, including topics
such as growth for all learners, will enhance teachers' skill set for differentiating learning
opportunities.
Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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If necessary, provide further explanation. (Required explanation if column selected was
Differentiated instruction is an area we are currently focused on and looking to grow in
within the coming years. Additional professional development opportunities, including
topics such as growth for all learners, will enhance teachers' skill set for differentiating
learning opportunities.
High School Level
Status

Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Full
Implementation
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was


Flexible Instructional Time - We are fairly locked in by our schedule (flex
scheduling/time exists with respect to interventions)

o

Support Math

o

Support Reading

o

Keystone Remediation



Gifted

o

100% within gifted program

o

but >50% within regular education program

Recruitment
Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.
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Hiring process - Rigorous!
Extensive Interview Process

Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

SY 19/20

SY 20/21

SY 21/22

27.00
4.00
3.00
3.00
3.00
4.00
2.00

27.00
4.00
3.00
3.00
3.00
4.00
2.00

27.00
4.00
3.00
3.00
3.00
4.00
2.00

2.00

2.00

2.00

5.00

5.00

5.00

70.00

70.00

70.00

Graduation Requirement Specifics
We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a
combination of the following:Checked answers


Completion of secondary level coursework in English Language Arts (Literature),
Algebra I and Biology in which a student demonstrates proficiency on the associated
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to
general policies) applies.

Unchecked answers


Locally approved and administered assessments, which shall be independently and
objectively validated once every 6 years. Local assessments may be designed to
include a variety of assessment strategies listed in ? 4.52(c) and may include the use
of one or more Keystone Exams. Except for replacement of individual test items that
have a similar level of difficulty, a new validation is required for any material
changes to the assessment. Validated local assessments must meet the following
standards:
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I.

Alignment with the following State academic standards: English Language
Arts (Literature and Composition); Mathematics (Algebra I) and
Environment and Ecology (Biology).

II. Performance level expectations and descriptors that describe the level of
performance required to achieve proficiency comparable to that used for the
Keystone Exams.
III. Administration of the local assessment to all students, as a requirement for
graduation, except for those exempted by their individualized education
program under subsection (g), regarding special education students, or
gifted individualized education plan as provided in ? 16.32 (relating to
GIEP).
IV. Subject to appropriations provided by law, the cost to validate local
assessments shall be evenly divided between the school district, AVTS or
charter school, including a cyber-charter school, and the Department. If the
Department does not provide sufficient funding to meet its share, local
assessments submitted for validation shall be deemed valid until a new
validation is due to the Department.
V. The Department will establish a list of entities approved to perform
independent validations of local assessments in consultation with the Local
Assessment Validation Advisory Committee as provided in ? 4.52(f).
VI. School boards shall only approve assessments that have been determined to
meet the requirements of this subsection by an approved entity performing
the independent validation. If a school district, AVTS or charter school,
including a cyber-charter school, uses a local assessment that has not been
independently validated, the Secretary will direct the school entity to
discontinue its use until the local assessment is approved through
independent validation by an approved entity.


Completion of an Advanced Placement exam or International Baccalaureate exam
that includes academic content comparable to the appropriate Keystone Exam at a
score established by the Secretary to be comparable to the proficient level on the
appropriate Keystone Exam.



Not Applicable. Our LEA does not offer High School courses.

Local Assessments
Standards
Arts and Humanities
Career Education and Work

WA

TD

X

X
X

NAT

DA

PSW

Other

X
X

X
X
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Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
World Language

X

X

X

X

X

X

X
X

X
X
X
X
X

X

X
X
X
X
X

X

X

X

X

X

X

X

X

X
X

Methods and Measures
Summative Assessments
Summative Assessments
Teacher developed
Performance based
Portfolios
PSSA state exams
PASA state exams
Keystone Exams
End of unit exams by publisher in math

EEP

EEI

ML

HS

X
X

X
X

X
X
X
X
X
X

X
X
X

X
X

X
X

X

X

EEP

EEI

ML

HS

X
X
X

X
X
X

X
X
X
X

X

EEP

EEI
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HS

X
X

X
X

X
X

X
X

Benchmark Assessments
Benchmark Assessments
ACCESS for ELLs
AIMSweb
WAPT Test
Oral exam for fluency

X

Formative Assessments
Formative Assessments
Graphic organizers
Collaborative pairs/report out
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Summarizing activities
Checks for understanding
Type 1 and 2 Collins Writing
Observation
Teacher developed quizzes
Progress monitoring
Performance based

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

EEP

EEI
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X

X

X
X

X

Diagnostic Assessments
Diagnostic Assessments
DRAs
CDTs
Running Records

X

X

EEP

EEI
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X

X

X

X

X
X

X
X

X

X

X
X
X
X

X
X

Validation of Implemented Assessments
Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

X
X
X

X
X
X

X

Provide brief explanation of your process for reviewing assessments.
Our secondary ELA/math curriculum and assessments were reviewed by an independent
study at Penn State University and came back with an above average to excellent rating.
At all grade levels collaborative planning teams develop common assessment experiences
(cornerstones, perfromance tasks and other evidence) for our students.
At the secondary level department coordinators review semester summative assessments.
The district has hired Jay McTighe & Associates to provide feedback on our ELA
assessments.

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
Our district has developed a Curriculum and Assessment System with common
cornerstones and performance tasks for ELA and Math with rubrics. All other subject areas
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have begun this process and will be developing these over the next few years as well. All
assessments at these levels are a part of our annual curriculum review process to ensure
consistency for all students. Other assessments are also developed through this process to
assist in providing a "photo album" of evidence.

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
Mechanicsburg uses a more centralized data warehouse software program to allow teachers
and administrators easier access to more information in a timely manner. Data meetings
involving both teachers and administrators take place at scheduled times throughout the
school year.

Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
Through district and building data meetings struggling students are identified so they may
be assigned to extra support. The extra support may take place in the form of tier one, tier
two, or tier three interventions. Some support occurs within the regular education
classroom through grouping and push-in services while other needs are met through pullout supports.

Assessment Data Uses
Assessment Data Uses
Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are linked to
student success in mastering specific PA assessment
anchors, eligible content or standards-aligned
learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate sufficient
mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.
Instructional practices modified or adapted to
increase student mastery.

EEP

EEI
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X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
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Primary report cards (K-2) have been aligned to the PA state standards through curriculum
mapping.
Student data from Keystone Exams, PSSAs, diagnostic testing and benchmarks is analyzed
by teachers of those content areas. These results are then used to plan collaboratively to
assist our students in showing growth in those areas identified as not achieving mastery.
Research based instructional strategies are prevelant throughout the district.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Upon full development of a curriculum and assessment system the district will investigate
reporting out by PA assessment anchors or standards-aligned learning objectives.

Distribution of Summative Assessment Results
Distribution Methods
Course Planning Guides
Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

EEP

EEI
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X

X

X

X

X

X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X

X
X

X
X

X
X

Provide brief explanation of the process for incorporating selected strategies.
Mechanicsburg Area School District understands the importance of communication. That
understanding includes the distribution of summative assessment results. Our parents,
community and school board are updated on a regular basis throughout the year of student
achievement and growth as well as the changes the district is making as a result of the data.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
While Mechanicsburg Area School District does not actively seek to use press releases to
distribute state summative assessment results, local newspapers have done so at their
discretion as they receive the information from both our district and the state.

Safe and Supportive Schools
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Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.
The Mechanicsburg Area School District has eight school buildings in district; none of which
meet the definition of a struggling school. Proactive measures for continued growth in
student achievement include benchmark testing, conducted in grades K to 8 in the areas of
mathematics and reading. Our building conduct data analysis meetings three times per year
to discuss benchmark data, state assessment data, and other district determined sources of
data to identify intervention needs. Students with demonstrated need are placed in TIER II
and TIER III level interventions using a standard protocol approach for TIER II and a
problem solving model for TIER III interventions. Intervention planning meetings are held
for each student to establish goals that will be progress monitored in conjunction with
intervention services. Ongoing professional development of staff and expanded use of
reasearch-based instructional practices provide learning opportunities for all students at
the TIER I level.

Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline

EEP
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X

X

X

X

X
X
X
X

X
X
X
X
X

X
X
X
X
X

X

X

X

X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X

X

X

X

Explanation of strategies not selected and how the LEA plans to address their
incorporation:

X
X
X
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Screening, Evaluating and Programming for Gifted Students
Describe your entity’s awareness activities conducted annually to inform the public
of the gifted education services and programs offered (newspaper, student
handbooks, school website, etc.)
The Mechanicsburg Area School District participates with the Capital Area Intermediate
Unit to post an “Annual Public Notice of Special Education Services and Programs, Services for
Gifted Students, and Services for Protected Handicapped Students”. This provides notice to
parents regarding eligibility, the evaluation process, requirement for consent, program
development, and the confidentiality requirements for information. This notice is published
in the local newspaper as well as displayed on the district’s website (www.mbgsd.org).
Additionally, the district publishes information related to gifted education on the website
that includes general information, the identification process, parent request for screening
form, Notice of Parent Rights for Gifted Students, and district contact information. Access to
each program’s web page (elementary, middle level, and high school) as well as a link for
online GIEP scheduling can also be found on the website.
Describe your entity’s process for locating students who are thought to be gifted and
may be in need of specially designed instruction (screening).
The current practice for locating students who are thought to be gifted and may be in need
of specially designed instruction consists of referral for screen at the recommendation of
teachers, counselors, or parents based upon student readiness, academic achievement, and
scores on standardized assessments. The district does not utilize a packaged assessment as
a Universal Screening option for the identification of gifted students; however, we are
piloting criteria that utilizes existing assessment data when considered collectively, produce
a listing of students eligible for gifted screening. This assessment data and criteria include
the following:


AIMSWeb Elementary Reading, MAZE, Fall 5th grade: Above average or Well above
average



AIMSWeb Elementary Reading, RCBM, Fall 5th grade: Above average or Well above
average



DRA, Spring 4th grade: Text level greater than or equal to 50



PVAAS Projections, ELA, Projected Grade 5 State Percentile: Greater than or equal to
90



PVAAS Projections, Math, Projected Grade 5 State Percentile: Greater than or equal
to 90



AIMSWeb Elementary Math, MCAP, Fall 5th grade: Above average or Well above
average



AIMSWeb Elementary Math, MCOMP, Fall 5th grade: Above average or Well above
average
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The district will continue to evaluate the aforementioned criteria to determine if the net it
casts is appropriate to the students who are referred and qualify for the gifted program.
Describe your entity’s procedures for determining eligibility (through multiple
criteria) and need (based on academic strength) for potentially mentally gifted
students (evaluation).
Chapter 16 of the Pennsylvania School Code requires multiple criteria to be considered
when identifying students as mentally gifted. The Intelligence Quotient (IQ) of 130 or
higher is representative of the qualifying IQ score to be considered mentally gifted;
however, the district utilizes the IQ score of 126 or higher with the student scoring 80% or
higher on a gifted screening matrix that evaluate students in five areas that follow:
Elementary (K to 5)


AIMSweb RCBM percentage compared to the National Norm



Percentile Rank for Reading Comprehension on the W-J III nu (Brief)



Percentile Rank for Math Applied Problems on the W-J III nu (Brief)



Percentile Rank for Math Calculation on the W-J III nu (Brief)



Percentile Rank for General Ability, Creativity, Leadership, and Highest Other Area
on the Scales for Identifying Gifted Students
Secondary (6 to 12)



Reading Levels (QRI)



Percentile Rank on Reading Composite on the W-J III (Brief) Battery



Above grade level courses



Percentile Rank on Math Composite on the W-J III (Brief) Battery



Renzulli/Hartman Scales Percentages

Describe the gifted programs* being offered that provide opportunities for
acceleration, enrichment or both. *The word "programs" refers to the continuum of
services, not one particular option.
Mechanicsburg Area School District operates a K to 12 Gifted education program within the
structure of three defined age groups: elementary, middle and high school. The mission of
the gifted support program is to provide the students qualified as gifted under Chapter 16 of
PA School Code with opportunities to extend their learning connected to areas of strength.
While comprehensive in scope, each level of gifted support provides unique opportunities
for students providing academic challenge while supporting appropriate social and
emotional development.
The gifted department is comprised of three gifted support teachers; one assigned at each
age range, who are responsible for the case management and individualized support of
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gifted students. All assigned caseloads meet the established criteria not exceeding sixty-five
students. The gifted support teachers provide enrichment, opportunities for acceleration,
or both for students as provided in each student's Gifted Individualized Education Plan
(GIEP).
The elementary program supports students in grades K-5 by meeting established
educational goals. The gifted support teacher provides curriculum based supports for
students and collaborates with the classroom teacher. Goals and specially designed
instruction (SDIs) are established based upon each student’s academic strengths. Based on
student’s present levels, students may receive enrichment, acceleration, or a combination of
both. Enrichment opportunities may include but are not limited to curriculum based
extensions, compaction, differentiated instruction and assignments, pullout class, and
academic competitions. Acceleration may include but are not limited to online learning,
advanced curriculum instruction and assignments, subject specific acceleration, and grade
skipping. The district Acceleration Protocol is used when making decisions regarding
whole grade and subject specific acceleration.
The middle level program provides enrichment and/or acceleration opportunities for each
student based on the individual strengths outlined in the student’s GIEP. Students have the
option of receiving enrichment classes to supplement grade level classes. Students have the
opportunity to expand content knowledge in all curricular areas with increased
opportunities for higher order thinking. In these classes, above grade level instruction,
texts and rubrics may be utilized to accelerate within this course. In addition, students have
the opportunity to accelerate core curriculum through advanced math classes and through
world language. Students can compact a unit or course of study through pre assessment,
then extend and enrich their depth of knowledge through independent projects under the
supervision and collaboration of the gifted support and regular education classroom
teachers.
The high school program provides numerous opportunities for the gifted learner. Advanced
Placement and honors-level courses meet the needs of many students, while the scope and
sequence of curricular options are expanded to customize an educational plan for each
student. For those students who require additional enrichment or acceleration
opportunities to be adequately challenged in their areas of strength, several course options
are available:


Enrichment: A seminar-based enrichment course is offered 3x per cycle. The course
groups students with a cohort of intellectual peers to study and discuss topics that are not
covered in regular-education courses or that are not covered in adequate depth.



Enrichment: Students also have the option of completing independent projects
under the supervision of and collaboration with the gifted support teacher.
The focus of all programs is to support the strengths of each student, providing rigor and
challenge to grow each learner. As a department, the gifted support teachers meet on a
weekly basis to discuss comprehensive goals for the gifted program and opportunities to
extend learning opportunities for students. This collaborative effort supports transition
between grade level programs fostering the continuum of service.

Developmental Services
Developmental Services

EEP

EEI
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HS
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Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RTII/MTSS
Wellness/Health Appraisal

X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X

X

X

X

X
X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X

Explanation of developmental services:
RtII - The district has established intervention programs for students to meet their
individualized needs in the areas of reading and mathematics. At the elementary level,
reading intervention is formally established incorporating AIMSweb benchmarking of
general outcome measures and progress monitoring for students identified as in need of
TIER II or TIER III intervention. Study Island is utilized as a benchmark assessment for both
reading and mathematics. Currently, Math Clubs are used as a form of intervention in
elementary mathematics; however, the district is in the process of formalizing a TIER II and
TIER III approach for elementary mathematics.

Diagnostic, Intervention and Referral Services
Diagnostic, Intervention and Referral Services

EEP
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Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning

X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X
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Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program

X

X

X

X

X
X

X
X

X
X

X
X

Explanation of diagnostic, intervention and referral services:
Counseling for eductional planning is conducted as age appropriate. Students at the
elementary levels are provided a guaranteed and viable curriculum.

Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
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X
X
X

X
X
X

X
X
X

X
X
X

X

X

X

X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

X

X

X
X

X
X

X
X

X
X

Explanation of consultation and coordination services:
Alternative Education for both primary and intermediate elementary students do not meet
the state definition of Alternate Education as established in the Alternate Education for
Disruptive Youth. Elementary students who demonstrate a need for an alternate
educational setting can receive services in consortium programs in cooperation with River
Rock Academy.
The category "System Support" is assumed to outline the duties of the Office of Student
Services in the coordination of programs necessary to meet the diverse needs of the
students of the Mechanicsburg Area School District.

Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & Test-related Websites
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X
X

X
X
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Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X
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X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

X
X
X

X
X
X

X
X

X
X

X

X

X
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Communication of Student Health Needs
Communication of Student Health Needs
Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook
Text message for Language Line, email for hearing
impaired or English Language Learners

Frequency of Communication
Elementary Education - Primary Level
 More than once a month
Elementary Education - Intermediate Level
 More than once a month
Middle Level
 More than once a month
High School Level
 More than once a month

Collaboration for Interventions
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Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
At the elementary level, Data Analysis Meetings occur three times a year after each
benchmark to discuss trends of student data and identify building needs for intervention.
Intervention Planning Meetings follow to discuss specific student goals and level of
intervention. The building principal, school counselor, school psychologist, interventionists,
and classroom teacher collaborate to determine a plan for each student in need. These
plans are reevaluated through progress monitoring data and adjusted to meet the needs of
each student. Team meetings are used to collaborate with the parent when adjustments are
required for either academic, social, emotional, or behavioral issue.
At the middle level, team meetings are used in conjunction with Data Analysis Meetings to
establish intervention supports for students. Team meetings provide opportunity for the
fostering of small learning communities within the middle school. When possible,
interventionists attend team meetings to provide data and receive feedback on the
individual needs of students.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

The district participates in an agreement with the Mechanicsburg Learning Center to
provide before and after school services for students in the Broad Street, Elmwood,
Northside, Shepherdstown, and Upper Allen elementary buildings.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
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1. The school district works in conjunction with the Capital Area Intermediate Unit for the
coordination and the provision of early intervention services to preschool age children with
disabilities. An annual parent meeting is held in collaboration with the CAIU and the
consortium of school districts in December to provide information connected to schoolaged services. In January of each year, early intervention transition meetings are held in the
district to review each student's service needs to provide a determination of adoption of the
student's Individualized Education Plan (IEP), adoption with revision of the IEP, or whether
a reevaluation is necessary prior to the start of Kindergarten. The transition meetings serve
as a springboard in the preparation for the provision of services.
2. Not applicable.
3.The district collaborates with a Pre-K Counts program at two separate sites in the
Mechanicsburg Area School District. A preschool liaison was hired by the district to
coordinate efforts to ensure preschool and school age is aligned with PACC. Two meetings
are held annually for preschool directors and Kindergarten teachers to have conversations
around alignment and expectations (standards).
Numerous activities occur to support students receiving early intervention services from
our intermediate unit. In December of each year, a parent meeting is held with our special
education consortium schools (Big Spring, Carlisle, Mechanicsburg, Northern York,
Shippensburg, South Middleton) to provide general information regarding school based
services for students receiving erly intervention services through the Capital Area
Intermediate Unit. In January, transition meetings are held at the district where IU staff and
a district team that includes the Supervisor of Special Education, a school psychologist, and
representatives from the Kindergarten Academy (principal, school counselor, special
education teacher, and speech clinician), meet to discuss the specific needs of each
transitioning student.
In May, all students registered for kindergarten in the following school year are invited to
attend a "Sneak a Peek" at kindergarten. In addition, field trips are offered to local preschools which include visiting the school and eating lunch. A three-week transition
program is offered to students who have not attended pre-school or daycare. During the
transition program the focus is on developing social skills. Beginning skills of kindergarten
are also previewed. Bus orientation is offered to all students attending kindergarten. An
open house visit is provided prior to the school year as an opportunity to meet the teacher.
Additionally, a back to school night is provided before schools starts to help transition
parents to school and program expectations. Kindergarten registration is conducted on-site
at the kindergarten building, and serves as an opportunity to visit the school. A DVD is
distributed to students at kindergarten registration that previews important places, people
and parts of the day. Also at registration, students and parents meet staff members, speech
and language screenings are provided, and informational resources are provided to
parents. A school website is also available to all community members. The district's
preschool liaison invites those students with no preschool experience to attend monthly
sessions held at different places in the community such as the library and the community
pool.
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Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Developing
Needs
Improvement

Provide explanation for processes used to ensure Accomplishment.


Social studies and technology



Improve for word work and social students

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:


Personnel resources not equitibly distributed



Math intervention needed



Increase access to community based resources/supports



Increase resources and support to amplify student readiness to learn

Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Developing
Developing
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Provide explanation for processes used to ensure Accomplishment.


Social studies and technology



Improve for word work and social students

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:


Personnel resources not equitibly distributed



math intervention needed

Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Developing

Provide explanation for processes used to ensure Accomplishment.


Induction process for new teachers



Decentralized budgeting



Special Education professional development focused on differentiaton



Technology update plan



CPPD - collaborative efforts to ensure/promote vertical articulation

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
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This narrative is empty.
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Developing

Provide explanation for processes used to ensure Accomplishment.


All of our curricula have been mapped and prioritized according to the state
standards and have subsequently been approved by the Board. Clearly, we will see
modifications as we adapt to PA Common Core.



Instructional materials - Our annual budget process is the means by which we align
and ensure high quality materials and resources for all teachers.



Having a budgeting and purchasing process that is close to and involves our lead
teachers leads to efficient acquisition of materials and resources.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.

SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities

Career Education and Work
Civics and Government

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
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PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology
Family and Consumer Sciences
Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students

Early Childhood Education: Infant-Toddler&rarr;Second Grade
English Language Proficiency

district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Not Applicable
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Not Applicable
Not Applicable
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
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less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Interpersonal Skills

School Climate

Further explanation for columns selected "


Lack of training



Using alternate resources

Elementary Education-Intermediate Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Not Applicable
Not Applicable
Not Applicable
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Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Not Applicable
Not Applicable
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Further explanation for columns selected "
Some teachers independently use SAS resources
Middle Level
Standards
Arts and Humanities

Career Education and Work
Civics and Government

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
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PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics
Economics
Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Not Applicable
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
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classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

English Language Proficiency

Interpersonal Skills

School Climate

World Language

Further explanation for columns selected "
State's standards guide all curricular decision making, but SAS materials/resources are not
explicitly, consistently, pervasively accessed to guide instructional planning.
High School Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics
Economics

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
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Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
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Implemented in
less than 50% of
district
classrooms

World Language

Further explanation for columns selected "
Our coordinators have familiarity with SAS via our assessment work. However, at present
this is not a regularly referenced resource by most teachers. Math teachers are most likely
to access CDT information via this process.

Early Warning System

The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA
EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students
who may be on a path to dropping out of school. Please indicate your selection of the
following options.
Other
Comments:

The district is currently investigating the Early Warning System available on the SAS Portal
and has not determined at this point our participation.

Professional Education
Characteristics
District’s Professional Education Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X
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District’s Professional Education Characteristics
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of your process for ensuring these selected characteristics.
The district approach to determining the needs of our professional staff is an ongoing
process which gathers data from a variety of sources. Our Professional Education
Committee serves as a liaison between building staff and district office, gathering and
providing input related to staff needs throughout the year. Data gathered throughout the
year is shared with the Professional Education Committee. Information provided on
professional development session surveys and feedback shared at the building levels is
evaluated to enhance future sessions and ensure the needs of our staff are met.
This information along with data gathered from other district-wide committees and groups
such as Intervention Teams, Instructional Coordinating Council, Curriculum Committees,
Grade Level Teams and Department Coordinators is used to develop our Professional
Development Plan.
Based upon the data gathered throughout the year we prioritize the needs of our staff and
plan accordingly. The goals of the Comprehensive Plan serve as our guide when planning
professional development and evaluating district progress. PDE initiatives also must be
considered as we prioritize time available for professional development within the district.
Student achievement data from summative assessments admininstered in the district (i.e.
PSSA, Keystones, benchmark tests) is analyzed by disaggregated groups, grade level trends
and content specific categories.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
All strategies were selected.

Educator Discipline Act 126, 71
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Provides educators with mandated reporter training, totaling 3 hours, every 5 years as
outlined in Act 126.
Questions
The LEA has conducted the required training on:
12/31/2013 3 hour training completed by all staff
12/31/2013 3 hour training required to be completed by all new staff as a part of the
district's induction plan.
The LEA plans to conduct the required training on approximately:
12/21/2018 3 hour training to be conducted for all staff
Provides educators with four (4) hours of professional development in youth suicide
awareness and prevention every five (5) years for professional educators in grades six
through twelve as outlined in Act 71.
Questions
The LEA has conducted the training on:
10/7/2016 1 hour training completed by all staff
2/16/2018 1 hour training will be completed for all professional staff
The LEA plans to conduct the training on approximately:
6/1/2019 District will complete a 1 hour training annually for all professional staff
Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.
Questions
Not Applicable for our school entity

Strategies Ensuring Fidelity
Checked answers
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
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 Administrators participate fully in all professional development sessions targeted for
their faculties.
 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
Instructional leaders across the district monitor the implementation of practices shared
during professional development through dialogue with district staff, classroom
observations, district walkthroughs, 5 x 5 classroom visitations, and data analysis. These
methods are also used to gather input from staff regarding their needs and plan for
differentiated follow-up sessions as needed. In addition, each year building principals
review progress in district and building level action plans. Based upon this
review, staff professional development needs can be identified and considered as part
of future professional development plans.
Following each professional development session our staff is asked to complete a
professional development evaluation form which is shared with the presenters and district
office administration. These forms are analyzed to ensure the quality and content of
professional development meets the needs of our staff. Prior to someone presenting in our
district, trainers are often asked to attend multiple trainings themselves as well as share a
"dry-run" with administration to ensure presentations are effective and reflect district
philosophies.
Our district approaches the implementation of new initiatives through a gradual release
model. This model begins with an initial training, followed by classroom/building support
from the principal and/or instructional/peer coaches. As time progresses, initiatives are
then monitored through classroom visits with formative feedback supplied on a regular
basis. Eventually these initiatives are institutionalized and become district expectations and
part of the evaluation system.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
All strategies were selected.

Induction Program
Checked answers


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.
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Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.

Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
Each of these items are identified on a new teacher's induction checklist which is the tool
used to monitor inductee progress during the induction program. The items listed below
are included on the checklist. As the inductee attends the required professional
development session for each item listed above, the presenter will sign off on the checklist
next to the item. Inductees are provided ongoing support through a mentor specifically
assigned to them as well as from instructional coaches and their peers. Building
administrators offer feedback to new teachers as part of the induction process, providing
additional support as needed.
INDUCTION CHECKLIST ITEMS
Assistant Superintendent for Academics - Plans and Procedures

Policies & Procedures, Protocals, Comprehensive Plan, Professional Education Plan,
Differentiated Supervision Plan
Chief Fiscal Officer - Plans and Procedures
Demographics, School District Budget, Collective Bargaining Agreement, Business Office
Procedures
District Trainer -Instruction Year 1
Part I - Curriculum, Assessment and Instruction System (C,A & I), Part II - C, A & I
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(Research based strategies), Part III - C, A & I System (Research based strategies)
District Trainer - Instruction Year 2
Curriculum, Assessment and Instruction System (C, A & I)
District Trainer - Prioritized Curriculum
Literacy K-5, Components of Literacy K-5, Math K-5, Science/Social Studies K/5, Course
of Study-Secondary, Integrated Literacy-Secondary
District Trainer - Classroom Management
Wildcat Classroom - Part 1 and 2
District Trainer - Literacy (Year 2)
Components of Literacy (K-2), integrated Literacy (3-12)
Director of Student Services - Student Services Orientation
Catching Kids Up, Counseling Services, Engligh Language Learners, Types of Assessments,
Special Education, Gifted, Wellness, School Based Services
Technology Trainers - Technology Integration
District website, Acceptable Use Policies, Social Media Policy
Director of Safety - Safe Schools
Emergency Operations
Director Of Curriculum and instructional Technology - instruction/Prioritized
Curriculum
Lesson Plan Sign Off
Building Induction Team Meetings
Plans and Procedures
Curriculum
Assessment
Intervention
Instruction
Meetings and Observations
Classroom observation of inductee conducted by mentor
Classroom observation of other teachers conducted by inductee
Meeting with instructional coach
Formal observation of inductee conducted by administrator
Needs based workshops

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
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We will include a training related to the Standards Aligned System in our induction program
and add it to our checklist.

Needs of Inductees
Checked answers


Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify
needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).

Unchecked answers
 Review of written reports summarizing instructional activity.
Provide brief explanation of your process for ensuring these selected characteristics.
An inductee is any temporary professional or professional employee with less than one full
year of previous experience in the Mechanicsburg Area School District and/or a part-time
professional employee who is new to the district. Any long-term substitute teacher who is
hired for one semester or longer is also an inductee. Mentors shall be assigned to all
inductees and to substitutes assigned to the same position for at least 45 contigous days.
As part of the induction process, inductees are required to meet with instructional coaches
at least once a semester. Additionally, building principals regularly facilitate building
induction team meetings which include inductees and may include mentors as needed. As
part of our differentiated supervision process, inductees are evaluated twice a year and
observed two times each semester. In addition, building principals provide regular
formative feedback through 5 x 5 visits. Inductees are required to share lesson plans
with their mentors and building principals who provide feedback to the inductee. Inductees

53
are required to complete the two-year induction program, but the process may extend
beyond two years for inductees who have not completed all parts of the plan. All trainings
in this program must be completed before having their checklist signed-off by the
superintendent. The Superintendent or a Supervisor may modify the training requirements
of an inductee based on his/her knowledge and/or prior experience in a particular content
area - or lack thereof, and the applicability of each content area to the inductee's job
expectations.
Inductees who are hired after the August training dates will received abbreviated training,
which will be coordinated by the Induction Council Coordinator.
Surveys are sent to inductees, mentors and building principals each year. This information
is reviewed by the Professional Education Committee to consider the feedback provided
and make recommendations based upon this feedback.
Responsibilities of Inductee
1.

Attend all scheduled meetings as a condition of employment

2.

Formally fulfill all the requirements for induction

3.

Seek the aid of their principal or department chair should serious conflict arise
between the inductee and the mentor

4.

Arrange for weekly meetings with mentor as a condition of employment

5.

Maintain documentation of movement through the Induction Plan

6.

Complete and submit survey instrument

SURVEY INSTRUMENT - INDUCTEE
Name of Inductee:
Building:
1.

To what extent were the following objectives met: (Please answer Strongly Agree,
Agree or Disagree)



As a new teacher, the procedures for identifying and solving my problems were
well-defined



The process provided relevant information regarding policies, practices, support
services, and resources



I understand the components of effective teaching as defined in the school district
Staff Development Process



A collegial relationship was established between me and members of the staff



Feedback was provided to me from a variety of sources
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I feel I acquired necessary skills in such areas as communication skills, classroom
management, planning, use of effective instructional strategies, student evaluation, and
curriculum utilization
I believe I have become a functioning member of the school community
2. Do you have any suggestions for changes in the Induction Process? (for example,
format, timeline, etc.)
3. How were your needs met as an inductee?
4. What changes could be made to strengthen the mentor program?
5. Please comment on the support you received through the Induction Process
6. Were the online Induction modules beneficial to the Induction process?
7. Additional comments
8. If you were hired after August Induction Training, what topics would you like to be
trained on mid-year?
Responsibilities of Principal



Assist in the identification of potential mentors



To assign mentors to inductees within his/her building



Insure the overall administration of the induction process in their buildings,
including peer observations



Provide feedback to the Assistant Superintendent for Academics regarding the
induction process







Orient entire staff to induction process
Orient inductees to building-level management functions and support services as
outlined on the induction checklist (see Induction Program section of Comprehensive Plan)
Certify successful completion of each inductee
Conduct a minimum of one building induction team meeting per month with the
inductees and mentors within their building
Complete and submit survey form

SURVEY INSTRUMENT - PRINCIPAL
Name of Principal:
Building:
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1.

To what extent were the following objectives met? (Plese answer Strongly Agree,
Agree or Disagree)



The procedures for identifying and solving problems for the inductee were welldefined



The process provided relevant information regarding policies, practices, support
services and resources



Inductees understand the components of effective teaching as defined in the school
district Staff Development Process



A collegial relationship was established between inductee and members of the staff



Feedback was provided to inductee from a variety of sources



Inductee acquired necessary skills in such areas as communication skills, classroom
management, planning, use of effective instructional strategies, student evaluation, and
curriculum utilization



The inductee became a functioning member of the school community.

Provide a brief explanation for strategies not selected and your plan to address their
incorporation.
Written summary of instructional activities are not something we ask inductees to do as
part of the induction program; however, it may be a strategy we ask them to use if we find
they need additional support in meeting a particular goal or competency.

Mentor Characteristics
Checked answers






Pool of possible mentors is comprised of teachers with outstanding work performance.
Potential mentors have similar certifications and assignments.
Potential mentors must model continuous learning and reflection.
Potential mentors must have knowledge of LEA policies, procedures and resources.
Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
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 Mentors and inductees must have compatible schedules so that they can meet
regularly.
 A positive attitude toward the professional and the school district
 A high level of motivation
 The respect of other staff members
 Confidentiality
 A commitment to the mentoring process
Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
To ensure mentors have the characteristics listed above multiple critieria are used to select
them for these positions. Mentors must have attained tenure, served at least two years in
the Mechanicsburg Area School District and completed the Mechanicsburg Area School
District's mentor training within the past two years. Teachers are nominated for these
positions by their peers with building principals assigning mentors after considering
geographic proximity of the mentor and inductee, similarity of assignments or grade level
and overall compatibility.
The mentor's primary role shall be to assist the inductee in making a positive transition into
the Mechanicsburg Area School District.. A summary of the responsibilities can be found
below:
Responsibilities of Mentors:


Promote the socialization of the inductee into the school setting and the community
at large



Orient inductees to classroom level management functions



Assist the inductee, when appropriate, in the instructional delivery process



Seek the aid of their principals should serious conflicts arise between mentors and
inductee



Identify problems and assist the inductee with appropriate problem-solving
techniques




Serve as a role model
Identify resource persons who can address specific district/building policies and
procedures, curriculum development and implementation, management functions, current
educational research, external support services, etc.



Meet at least once per cycle with inductee



Attend building induction team meetings as needed



Review with the inductee all items found on the induction checklist as referenced in
the Induction Program section of the Comprehensive Plan.
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Formally assure through accurate record keeping that the above responsibilities
have been carried out. (see items found on induction checklist as referenced in the
Induction Program section of the Comprehensive Plan)



Complete and submit survey instrument (see survey instrument listed below)



Complete and submit a contract (see contract listed below)
Training - Mentors shall undergo orientation prior to assuming duties. Content topics will
include, but not be limited to:



District level management functions



District Initiatives



Employment information



Building level management functions



Training or refresher in research-based strategies and classroom management
Mentor training shall be valid for a period of two (2 years).
Compensation - Each mentor shall be compensated for services provided according to the
following schedule:

1.

Full school year (four marking periods) - $750.00

2.

3/4 school year (three marking periods) - $562.50

3.

1/2 school year (two marking periods) - $375.00

SURVEY INSTRUMENT: MENTOR
Name of Mentor:
Building:
1.

To what extent were the following objectives met? (Please answer Strongly Agree,
Agree or Disagree)



The structure for identifying and solving problems for the inductee were welldefined.



The process provided relevant information regarding policies, practices, support
services, and resources.



Inductees understand the components of effective teaching as defined in the school
district Staff Development Process.
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A collegial relationship was established between inductees and members of the
staff.






Feedback was provided to inductees from a variety of sources.
Inductees acquired necessary skills in such areas as communication skills,
classroom management, planning, use of effective instructional strategies, student
evaluation and curriculum utilization.
The inductee became a functioning member of the school community.
Additional Comments can be included.
MENTOR CONTRACT
I (name of mentor), agree to serve as a mentor for (inductee name) beginning (date) and
ending (date).
I have completed mentor training in the past two years, and I am familiar with my
responsibilities as a mentor. I agree to perform these duties as listed in the Mechanicsburg
Area School District Induction Plan for Professional Employees.
I understand that I will receive the following compensation for performing these duties:



Full school year (four marking periods) - $750.00



3/4 school year (three marking periods) - $562.50



1/2 school year (two marking periods) - $375.00
General Conditions
In order to serve as a mentor, the professional employee must have:



Attained tenure



At least two (2 years) experience in the Mechanicsburg Area School District



Completed the Mechanicsburg Area School District mentor training within the past
two (2) years
General Information

1.

The building principal is responsible for assigning a mentor to each inductee in
his/her building.

59
2.

Each candidate who complete mentor training shall be paid at the "supplemental
rate" for the time spent in that training

3.

If an inductee resigns from his/her job before the end of the induction period, the
mentor will be paid on a prorated basis.

4.

The role of the mentor shall not exceed four consecutive marking periods with any
particular inductee.
Payment Options (
to be completed by the mentor), Please circle your preferred payment option.
Option I. Two payments included with your regular paycheck - the first payment in the
middle of the year; the second payment at the end of the year.
Option II. One payment on a separate check at the end of the year.
Option III. Payments divided over 14 pay periods.

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
All characteristics were selected.

Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X

X

X

X

X

X

X
X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X

X
X

X
X

X
X

X
X

X
X
X

X
X
X

X
X

If necessary, provide further explanation.
Initial training for inductees occurs immediately before school which includes the following
topics: code of professional practice and conduct for educators, instructional practices,
standards, curriculum, instruction, materials and resources for instruction, Balanced
Literacy (K-5) and Integrated Literacy (6-12), district plans and procedures, use of
technology, and classroom managment. Each of these trainings are followed up throughout
the school year with support from instructional coaches, through collaborative lesson
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planning and curriculum discussions with department/grade level coordinators and
mentors, during building induction meetings and during building specific data analysis
meetings.
Year two of the induction process includes another day of training in instructional practices.
In addition, inductees are required to attend 3-5 days of literacy training specific to their
grade level.
Mentors are asked to visit their inductee's classroom at least once a marking period to
provide feedback to the inductee. Inductees are encouraged to visit their mentor's
classroom once a marking period.
Inductees are expected to attend all training sessions that are scheduled prior to the first
day of school (not to exceed three days) as well as sessions that are scheduled during the
school year - either during Professional Development Days or Contracted In-Service Days.
Some training sessions will also be scheduled during regular school hours. (Substitute
teachers will be hired as necessary to cover Inductee's classes.)
The formal induction process is a two year process, but may extend beyond two years for
inductees who have not completed all parts in the induction plan or based upon the results
of the inductee's evaluation.
Responsibilities of Chief Fiscal Officer


Demographics of district and geography



School district budget



CBA (Collective Bargaining Agreement)



Business Office: payroll and other functions of the Business Office
Responsibilities of Director of Student Services



Types of services provided: Differentiation, Counseling Services, English Language
Learners, Assessments, Special Education, Gifted, Wellness, School Based Services



Evaluation process



Role of staff evaluation



MDE/IEP/NOREP



Provision of services in the classroom



Implementation of specially designed insruction in the classroom



Classroom Management Programs
Responsibilities of Supervisor of K-12 Curriculum (Secondary staff based upon department,
all elementary staff)




Overview to the PA Academic Standards and associated curricular programs
Coordinator the training of staff in the use of instructional methods that support
students use of literacy as a tool for learning (secondary and grades 3,4,& 5)
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Train inductees in Curriculum/Assessment System model, including development of
unit and lesson planning



Review digital tool to support learning



Provide individual help as needed
Responsibilities of the Supervisor of Administrative Services



Emergency Operations
Responsibilities of Technology Coordinator



Orient inductees to technology tools such as district website, Student Information
System, AESOP (substitute calling system) and acceptable use and social media policies
Responsibilities of Department Chairpersons




Participate in building induction team meetings as requested by the building
administrator
Assist induction team as requested

Monitoring and Evaluating the Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
The Mechanicsburg Area School District Professional Education Committee shall serve as
the overall advisory committee for the Mechanicsburg Area School District's "Professional
Employee Induction Plan." It shall meet at least two times each school year.
An annual evaluation of the Professional Employee Induction Plan shall be conducted by the
Assistant Superintendent for Academics. Evaluation forms will be completed by the
inductee, mentor and the building principal. A summary of the evaluations will be
presented to the Professional Education Committee during the spring meeting.
The inductee is responsible for maintaining a record of his/her participation in induction
activities. This record will be in the form of a district-developed checklist. Upon completion
of the induction process, the inductee will meet with their supervisor. He/She will sign off
on the completed checklist and the inductee will schedule a meeting with the
superintendent. After meeting with the superintendent, a copy of the checklist should be
given to the Human Resources Office.
Responsibilities of Professional Education Committee:


Develop goals/objectives of the "Professional Employee Induction Plan"



Conduct a needs assessment and/or determine needs of inductees
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Plan, oversee, and carry out a supportive induction program for all district inductees



Modify, as needed, the district's "Professional Employee Induction Plan"



Evaluate and improve the overall district program for the induction of education
professionals; and



Meet at least two times during each school year

Responsibilities for the Assistant Superintendent for Academics:


Direct the induction program activities via principals



Coordinate the schedule for the induction program



Coordinate the schedule for the mentor training



Conduct a Strength and Needs Assessment Survey of inductees



Conduct group meetings with mentors - as defined in the plan and as needed



Conduct group meetings with inductees - as defined in the plan and as needed



Conduct an evaluation of the induction program each year by surveying inductee,
mentors, and principals



Review the evaluation instruments of the inductees, mentors and principals and
recommend appropriate changes to the Professional Education Committee



See that the district-wide induction process is completed



Orient inductees to district-wide management functions, facilities, and curricula
outlined on the checklist



Submit reports to the Pennsylvania Department of Education as required



Certify the successful completion of each inductee



Review with the inductee the organizational chart and administrative job
descriptions



Review of the Professional Employee Induction Plan



Review of the Professional Education Plan



Teacher observation and evaluation form



Review of Code of Professional Practice and Conduct



Coordinate traiing for mentor teacher



Coordinate luncheon and calendar dates for teacher induction in-service
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Keep appropriate records for the Induction Program

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)Checked answers


Mentor documents his/her inductee's involvement in the program.



School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.



Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.

Unchecked answers
 A designated administrator receives, evaluates and archives all mentor records.
 LEA administrator receives, tallies, and archives all LEA mentor records.

Special Education
Special Education Students
Total students identified: 549

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
Special Education Plan – Specific Learning Disability (SLD) Determination
Pennsylvania Special Education Regulations (§14.125) outline the criteria for the
determination of students with specific learning disabilities (SLD). These criteria are
derived from Federal Individuals with Disabilities Education Act (IDEA) regulations
(§300.309). Mechanicsburg Area School District (MASD) multidisciplinary teams consider
four criteria when identifying a student as eligible for special education under the category
of specific learning disability (SLD). The four questions for eligibility include:
1.

Does the student achieve adequately for his/her age or meet State-approved grade
level standards?

2.

Does the student demonstrate a pattern of strengths and weaknesses or has the
student shown a lack of response to research-based instruction?
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3.

Have other factors or conditions (e.g., visual, hearing, or orthopedic disability,
mental retardation, emotional disturbance, cultural factors, environmental or economic
disadvantage, or limited English proficiency) been ruled out?

4.

Are the student’s academic concerns the result of a lack of academic instruction?
In order to answer the first question: Does
the student achieve adequately for his/her age or meet State-approved grade level
standards in one or more of the following areas, when provided with learning
experiences and research-based instruction appropriate for the student’s age or
State-approved grade level standards: oral expression, listening comprehension,
written expression, basic reading skill, reading fluency skills, reading
comprehension, mathematics calculation, or mathematics problem solving
, several sources of data are collected by the District Data Analysis teams which include:



Review of student performance in comparison to national and/or local norms on
District benchmark reading and mathematics assessments (e.g., iReady, AIMSweb, criterionreferenced / standards-based assessments) provided three times a year throughout the
school year in the Fall, Winter, and Spring.



Performance on progress monitoring measures (e.g., AIMSweb) which are provided
on a weekly or monthly basis at the elementary level dependent upon student
individualized needs and level of intervention.





Performance of State-wide assessments such as the PSSA.
Performance on a wide variety of curriculum-based or norm-referenced tests of
academic achievement.
Classroom observations in the student’s area(s) of weakness.



As student’s IQ is not considered the criterion against which the student’s academic
performance is compared to meet qualification under this first question.



In terms of assessment parameters, inadequate achievement is demonstrated by
consistent performance below the average range of performance on more than one measure
(e.g., below the 25th percentile rank).
The second question, Does the student demonstrate a pattern of strengths and
weaknesses or has the student shown a lack of response to research-based
instruction
, requires a choice of discrepancy model or RtII model. At this time, the District continues to
use the ability-achievement discrepancy model to determine the student’s eligibility for SLD
identification. Although the district has numerous elements of RtII in place, we do not have
all comprehensive factors secured in order to utilize the RtII model for identification.
Therefore, multidisciplinary teams examine whether the student exhibits a pattern of
strengths and weaknesses, relative to intellectual ability as defined by a severe discrepancy
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between intellectual ability and achievement, or relative age or grade. This process uses the
following sources of data:


Results of tests of ability to determine a student’s IQ.



Results of norm-referenced tests of academic achievement.



The District’s discrepancy, between a standardized measure of ability and a normreferenced test of academic achievement, required for eligibility is set as a minimum of 1
standard deviation and within the Below Average range in the nine areas recognized under
IDEA.



Use of formative assessment data (e.g., curriculum-based) is necessary as part of the
decision making process.



Available education records are necessarily reviewed together with present data
(e.g., grades, norm-referenced group-administered tests, district benchmark assessments,
and state assessment) to determine a student’s educational progress across years.


o

o
o

To be identified with SLD, a student must meet three criteria:
A student must display a discrepancy between ability and achievement, such
that one or more areas of academic achievement are below a standardized measure of
intellectual functioning.
The area of academic achievement must be below the average range.
The student must be performing below age or grade level standards in the
district curriculum.
Next, the District teams must address exclusionary factors. The third criterion for
determining whether a student qualifies for special education under the SLD criteria is that
the evaluation team has answered the question, Have other factors or conditions (e.g.,
visual, hearing, or orthopedic disability, intellectual disability, emotional
disturbance, cultural factors, environmental or economic disadvantage, or limited
English proficiency) been ruled out?
The evaluation report must document evidence that each of these factors is not the
primary cause through screening, or if necessary, conduct a more in-depth evaluation to
definitely rule them out.
Visual Impairment



District teams will review vision screening results located in health records in the
school nurse’s office.



If there is a concern regarding the student’s vision, the student should be rescreened and if results indicate a potential vision problem, referral information (e.g., further
evaluation by an optometrist or ophthalmologist) should be shared with the parents.
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If further evaluation reveals that the student has a visual impairment that is the
primary cause of his/her academic difficulties, the student is excluded from consideration
for SLD.

Hearing Impairment


District teams will review hearing screening results located in health records in the
school nurse’s office.



If there is a concern regarding the student’s hearing, the student should be rescreened and if results indicate a potential hearing problem, referral information (e.g.,
further evaluation by an audiologist) should be shared with the parents.



If further evaluation reveals that the student has a hearing impairment that is the
primary cause of his/her academic difficulties, the student is excluded from consideration
for SLD.

Physical Disability


District teams will check school nurse health records.



Team members should also review any available physical or occupational therapy
evaluation results.



Team members could conduct observations of the student’s motor difficulties and
make a referral to a physical or occupational therapist or another medical practitioner.



If the student is found to have an orthopedic disability that is causing their academic
problems, he/she cannot be identified as SLD.

Intellectual Disabilities




Team members will review school records and document typical functioning in
other academic or adaptive behavior.
Review of intelligence test results.
If there are concerns about significant cognitive or adaptive behavior difficulties, a
second measure of the student’s cognitive functioning along with norm-referenced adaptive
behavior rating scales is necessary.

Emotional Disturbance
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Team members will have a staffing to review behavioral and social/emotional data
(outside reports, classroom behaviors, discipline record, nurse visits, counselor visits,
attendance, etc.)



Team members will determine behaviors of concern and need for an informal
behavior plan



If concerns are present, specific narrow-band social, emotional, and/or behavioral
rating scales should be considered along with observations of the student’s behavior in a
variety of settings.



If after the implementation of an informal behavior plan there is still need for the
collection of additional data, the school psychologist or the school social worker will be
consulted



If behavioral interventions fail, the student should be referred for a psychological
evaluation to rule out an emotional disturbance



An evaluation can consist of all or parts of the following: cognitive assessment,
academic assessment, social/emotional rating scales, observations, functional behavior
assessment if needed, psychiatric evaluation if needed



Students whose academic difficulties are predominantly a result of emotional
disturbance may not be identified as SLD, however, SLD can be secondary if data supports
qualification. If, on the contrary, a student whose behavioral difficulties are predominantly
a result of academic deficits may not be identified with an emotional disturbance.

Cultural Factors and Limited English Proficiency


Team members will review the home language screening form located in the
cumulative file.



Sources of data may include an interview with the student and/or evaluation of the
level of acculturation (e.g., cultural differences).



Consultation with District ELD teacher to obtain additional information or further
assessment may also help with ruling out cultural factors. Basic interpersonal
communication skills and cognitive academic language proficiency must be carefully ruled
out.

Environmental or Economic Disadvantage


Team members will review school records to include social history and agency
reports.
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If necessary, interviews with the family and developmental histories will be
conducted.



Chronic medical conditions, child abuse, poor nutrition, frequent absences, and
sleep disorders must be considered by the team.



The last of the four eligibility questions, Has the student been provided with
appropriate instruction
, must be answered by the multidisciplinary team members. District teams considering
students for SLD eligibility must document the school’s efforts to provide the student with
research-based instruction in the essential components of reading and math. Key questions
to answer include:



Is a standards-based, guaranteed and viable curriculum in place at a sufficient level
of fidelity?



Has the student been provided with instructional supports in the general education
classroom?



Has the student been provided with a sufficiently intense individualized
intervention using research-based instructional practices?



The manner for District teams to assess these questions include:



Principal, supervisor, and or specialist walk-through observations conducted during
instruction of the targeted area on a routine basis.



Integrity checklists completed by teachers as self-monitoring measures.



Review of teacher qualifications (e.g., highly qualified).



A thorough review of supports and research-based instructional practices via team
meetings to ensure effective instruction was conducted in the core standards-based
curriculum and that the student was provided with appropriate and supplemental
interventions in addition to the core program.



In the cases where the team determines that the core curriculum and instruction are
insufficient (e.g., home school, transiency, truancy, homeless), programmatic features
should be implemented in order to assess a level of improvement in the student’s academic
performance.



As previously noted, MASD conducts universal screening through benchmark
assessment for all students and those considered at-risk are progress monitored at a

69
minimum of once a month. Screening results and progress monitoring data are shared with
both students and parents.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent
report. The link is:
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
Based on the 2016-2017 Special Education Report Card,12.5% of the students in the
Mechanicsburg Area School District are identified with special needs. This is less than the
overall state average. In terms specific disability categories, the LEA is less than the state
average in the areas of Other Health Impairments (10%), Specific Learning Disabilities
(31.1%), and Speech and Language Impairments (14.5.%). The district has significant
disproportionalities in the disability categories for Autism and Emotional Disturbance.
The LEA has a 19.9% special education enrollment in the area of Autism compared to the
state average of 10.7%. To meet this rising need, the district continues to grow all teachers
in understanding Autism through training from professionals in the field. Additionally, the
district contracts with NHS Autism School and the CAIU to provide consultation for teachers
on how to meet the needs of students with Autism in their classrooms. Emotional support
teachers continue to receive specific professional development on social thinking and selfregulation strategies. Occupational Therapists and Speech Therapists continue to support
teams in terms of building regulation skills and assisting with pragmatic language
development.
The LEA has a 13.7% special education enrollment in the area of Emotional Disturbance
compared to the state average of 8.5%. The LEA provides a range of services for the
emotionally disturbed consisting of itinerant emotional support and supplemental
therapeutic emotional support services at the elementary level; itinerant and supplemental
emotional support with therapeutic emotional support services at the middle level; and the
full range of services at our high school, including itinerant, supplemental, and full-time
emotional support with therapeutic emotional support. During the evaluation process, the
team may determine that a psychological evaluation from a contracted Board Certified Child
Psychiatrist, Dr. Shawna Brent, is necessary to determine eligibility. This consultation with
an outside psychiatrist and our school psychologists aid in validating the disability
classification of Emotionally Disturbed.
The district can speculate based on parent input that our disproportionality of these two
disability categories can be attributed to the reputation of the district programs in these
areas. Parents have commented during registration that they intentionally moved into our
district for their child to receive appropriate supports not provided in their previous school
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district. Although this is a subjective explanation, it remains the logical rationale for the
differences between the LEA and the state average.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
If the District were a host district, we would fully comply with the requirements of the IDEA
and Chapter 14 regarding the identification, evaluation, placement, and provision of special
education to all eligible school-age individuals housed therein.
1. Specifically, school districts providing special education services to incarcerated schoolage individuals are required to:
1.

Comply with the “child-find” obligation of IDEA;

2.

Utilize appropriate evaluation procedures and diagnostic/screening instruments to
determine the eligibility and educational needs of children identified under Public School
Code 1306;

3.

Implement timely review and/or develop Individualized Education Programs (IEPs)
for eligible students in accordance with state and federal laws and regulations, including
compliance with procedural safeguards; and

4.

Provide FAPE in conformity with the IEP.

2. As with all students, if the district were to serve students under Public School Code 1306,
the District would review data as an IEP team and make determinations based on progress
made within their educational programming.
3. The District does not serve any institutions classified under Public School Code 1306.
Anticipated barriers would include parental involvement in the IEP team, legalities
involving educational rights, and environmental factors inhibiting student progress.
24 P.S., §1306 and §1306.2 Placements

Facilities for Nonresident Students
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Facility Name

Provider of Educational # of Students Receiving
Services
Service as of December 1

There are no facilities for incarcerated
students, state hospitals, or state
Not applicable
development centers in
Mechanicsburg Area School District

0

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).
The District recognizes our operational responsibility to offer FAPE to each student who is
eligible for special education until the student turns 21 years of age. Students who turn 21
are entitled to complete that school term.
If a correctional institution existed within the district, the District would fully comply with
the requirements of the IDEA and Chapter 14 regarding the identification, evaluation,
placement, and provision of special education to all eligible school-age individuals housed
therein. Eligible students are entitled to receive special education both when they are
charged with a criminal offense and are awaiting trial and after they have been convicted of
a criminal offense.
Specifically, school districts providing special education services to incarcerated school age
individuals are required to:
1.

Comply with the “child-find” obligation of IDEA;

2.

Utilize appropriate evaluation procedures and diagnostic/screening instruments to
determine the eligibility and educational needs of inmates;

3.

Implement timely review and/or develop Individualized Education Programs (IEPs)
for eligible students in accordance with state and federal laws and regulations, including
compliance with procedural safeguards; and

4.

Provide FAPE in conformity with the IEP.
Further, if a correctional institution were located in the district, the District would have a
responsibility to adopt and use a system to locate and identify all students within the
District’s jurisdiction who are thought to be eligible and to determine those students’ needs
through a screening and evaluation process which meets the requirements of Chapter 14.
Part of this responsibility is to provide annual public notices under Section 14.121. Districts
should send their annual public notice to the warden of each county jail or prison within
their jurisdiction. Furthermore, districts in which local correction institutions are located
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must develop a systematic, on-going means of communicating with these institutions to
ensure that all incarcerated students who may be eligible for special education are located,
identified, evaluated, and, when deemed eligible, are offered FAPE. In addition, districts
may obtain information from the Department’s Penn Data database to determine whether
school-age inmates have been previously identified as eligible for special education by
contacting the Records Center ay 717-541-8575 or 1-800-945-7854.
Finally, Section 614(d)(6)(B) provides that if a child with a disability is convicted as an adult
under state law and incarcerated in an adult prison, the child’ IEP team may modify the
child’s IEP or placement notwithstanding the requirements of section 612(a)(5)(A) and
614(d)(1)(A)(least restrictive environment) if a bona fide security or compelling
penological interest that cannot otherwise be accommodated is demonstrated. Where the
continued delivery of services in a student’s IEP is suspended by the duty of the local
correction institution to maintain and control security, the school district must conduct an
IEP meeting and revise the IEP accordingly, following the usual procedural safeguards
provided under Chapter 14.
Facilities for Incarcerated Students

Facility Name

Provider of Educational # of Students Receiving
Services
Service as of December 1

There are no facilities for incarcerated
students in Mechanicsburg Area
Not applicable
School District

0

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.
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The Mechanicsburg Area School District supports the mandate of Least Restrictive
Environment (LRE) for the education of its exceptional students in program planning and
implementation.
The School District supports the practice of early identification and evaluation of each
thought to be an exceptional student. The District plans for and implements a continuum of
services to provide instructional support to students found to be in need of assistance in
order to benefit from regular educational programs to the maximum extent possible.
Individual aides have also been provided for students when such support enables a student
to remain in the least restrictive environment. There are currently eleven
(11) students with disabilities in the school district that have a one-to-one aide to assist in
their educational programming. At the present time, we have thirty-four (34) students who
utilize Therapeutic Support Staff (TSS) as one-to-one support, provided by an outside
agency.
Mechanicsburg Area School District serves 86%
of its exceptional student population in their home district. To this end, the District is
implementing itinerant supports for 66%
of its exceptional students from Kindergarten to grade 12. These students attend regular
classes for the entire day with supports being provided by special educators and
instructional aides. The provision of supplementary aids and services to meet identified
strengths and needs enables the student to be included in the educational and social
environment of the neighborhood school. Such assistance includes the provision of study
guides, adapted classroom materials and tests, verbal and visual cues to redirect students,
behavior support plan, reading/explaining directs, etc.
Inclusion of exceptional students in the regular education class requires the cooperation of
the educational community in collaborative planning and service provision. The
educational community includes the parent/guardian, regular and special education staff,
involved agency representatives, educational specialists, other persons involved with the
student, and when appropriate, the student. The School District is committed to the
development and implementation of supports that will enable all
exceptional students to benefit from education in the regular classroom whenever
possible. The District is also committed to providing training to staff in collaborative
planning, educational intervention, differentiated instruction, and in the adaptation of
materials to meet the needs of our students.
Mechanicsburg Area School District serves 25%
of its exceptional student population with supplemental supports. These students are
provided one or more replacement classes taught by a special education teacher. A majority
of these students are in their home school and have access to the regular curriculum to the
greatest extent possible. At the present time, the district operates supplemental Life Skills
for grades K to 12, supplemental Therapeutic Emotional Support for grades 3 to 12, an
Intensive Learning Support class for grades 1 to 5, supplemental DHH for grades K to 5, and
an Emotional Support class from grades K to 3. It is important to note that even students in
the supplemental programs have opportunities to participate with their non-disabled peers
as deemed appropriate by the team.
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Students receive a full complement of related services including, but not limited to, speech
and language, occupational therapy, physical therapy, audiology, itinerant vision and
hearing support, personal care aides, assistive technology, transportation, social work
services, autism and behavior support, and transition services. Many students are
transported from their schools daily to participate in work experiences, both within the
district and the community.
All students being served within the Mechanicsburg Area School District, including those
students who have IEPs requiring supplemental supports, have the opportunity to interact
with their same-aged peers. The level of interaction is determined individually through the
IEP process. All students in the District participate in non-academic areas in the general
education environment. Those with the most severe disabilities spend time with their
regular education peers on the playground, at recess, in the cafeteria, and at assemblies and
special programs.
Decisions to place students out of the District are made by the individual IEP teams, based
on individual needs. The District provides a full continuum of options to meet the needs of
its students. The District collaborates and plans with the Western Region Consortium in
order to provide services to students in the least restrictive environment. The District may
seek placement outside the regular school when a student’s needs are so severe that they
cannot be met with supplementary aids and services. This may occur when a student
presents a danger to himself or others in the regular education setting, or when he or she
needs a non-traditional school environment or program, such as an adventure-based
program for a brief period of time to address emotional or behavioral needs.
The District Supervisor of Special Education participates in all IEP meetings for students
who are placed outside of the district. Each IEP team discusses the student’s readiness to
return to the homeschool. The Supervisor assists the team in developing a transition plan
to successfully implement the student’s return to the District.
Supplementary Aids and Services
Service/Resource

Collaborative Supplemental
Aids and Services

Instructional

Description
o Schedule time for planning and team meetings
o Instructional arrangements that support collaboration
(i.e., para-education support 20 hours per school year)
o Professional development relative to collaboration
o Scheduled opportunities for parental collaboration
o Regular Ed and Special Ed teachers collaborate in the
development and delivery of Supplemental Aids and Services
o Parent training
o Sensitivity training
o Providing modified goals
o Providing alternate ways for students to demonstrate
learning
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Physical

Social-Behavioral

o Providing test modification/accommodations
o Providing alternate materials or assistive technology
including devices and programs
o Providing instruction on functional skills in the context of
typical routines in the regular classroom
o Changing methods of presentation
o Using reader services
o Providing research-based instructional materials (with
consideration to the needs of color materials, specialized
papers, specialized writing implements, etc.)
o Providing instructional adaptations
o Personal Care Aide
o Furniture arrangements in environments
o Specific seating arrangement
o Individualized desk or chair
o Adjustments for sensory input
o Environmental aids (e.g., amplification system)
o Structural aids (e.g., wheelchair accessibility)
o Program design per grade band (Kindergarten Academy,
1-3 buildings, 4-5 building, Middle School and High School)
o Social skills instruction using research-based materials
o Counseling/Social Work support
o Peer supports
o Individualized behavior support plans
o Modifications of rules and expectations
o Cooperative learning strategies
o School-wide behavior support (Wildcat Classroom)
o Trainers and training in Safe Crisis Management

LRE Data Analysis
In reviewing the 2015-2016 District report card for Indicator 5, Mechanicsburg met two of
the three indicators required. The District had 65.9% of their special education students in
regular classes 80% or more of the day as compared to the SPP/APR target of 63.1%. The
District had 7.6% of their special education students inside regular education classes less
than 40% of the day as compared to the SPP/APR target of 8.5%. In terms of special
education students in alternative settings, the District had 5.3% of their special education
students in other settings as compared to the SPP/APR target of 4.6%.
The district uses various locations for out of district placements based on the needs
presented by each student. IEP teams review student present level data to determine
strengths, need, goals, specially designed instruction and related services. Once this data is
determined, the team discusses the best placement in which the plan can be delivered. In
cases where the IEP team feels that an out of district placement is necessary, the IEP team
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makes recommendations for the best fit for the student. IU placements are always
considered but do not always meet the unique needs of an individual child.

Behavior Support Services
1. Provide a summary of the District policy on behavioral support services including,
but not limited to, the school wide positive behavior supports (PBS).
2. Describe training provided to staff in the use of positive behavior supports, deescalation techniques and responses to behavior that may require immediate
intervention.
3. If the district also has School-Based Behavioral Health Services, please discuss it.
Students with disabilities shall be educated in the least restrictive environment and shall
only be placed in settings other than the regular education class when the nature or severity
of the student’s disability is such that education in the regular education class with the use
of appropriate supplementary aids and services cannot be achieved satisfactorily. The IEP
team for a student with disabilities shall develop a positive behavior support plan if the
student requires specific intervention to address behavior that interferes with learning. The
identification, evaluation, and plan or program shall be conducted and implemented in
accordance with state and federal law and regulations.
The Board directs that the district’s behavior support programs shall be based on positive
rather than negative behavior techniques to ensure that students shall be free from
demeaning treatment and unreasonable use of restraints or other aversive techniques. The
use of restraints shall be considered a measure of last resort and shall only be used after
other less restrictive measures, including de-escalation techniques. Behavior support
programs and plans shall be based on a functional assessment of behavior and shall include
a variety of research-based techniques to develop and maintain skills that will enhance
students’ opportunity for learning and self-fulfillment.
Definitions
The following terms shall have these meanings, unless the context clearly indicates
otherwise:
Aversive techniques
- deliberate activities designed to establish a negative association with a specific behavior.
Behavior support
- development, change and maintenance of selected behaviors through the systematic
application of behavior change techniques.
Behavior Support Plan or Behavior Intervention Plan
- plan for students with disabilities who require specific intervention to address behavior
that interferes with learning. A positive Behavior Support Plan shall be developed by the
IEP team, be based on a functional behavioral assessment, and become part of the individual
student’s IEP. These plans must include methods that use positive reinforcements, other
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positive techniques and related services required to assist a student with a disability to
benefit from special education.
Positive techniques
- methods that utilize positive reinforcement to shape a student's behavior, ranging from
the use of positive verbal statements as a reward for good behaviors to specific tangible
rewards.
Restraints
- application of physical force, with or without the use of any device, designed to restrain
free movement of a student’s body, excluding the following:
1.

Briefly holding a student, without force, to calm or comfort him/her.

2.

Guiding a student to an appropriate activity.

3.

Holding a student’s hand to escort him/her safely from one area to another.

4.

Hand-over-hand assistance with feeding or task completion.

5.
Techniques prescribed by a qualified medical professional for reasons of safety or for
therapeutic or medical treatment, as agreed to by the student’s parents/guardians and
specified in the IEP.
6.
Mechanical restraints governed by this policy, such as devices used for physical or
occupational therapy, seatbelts in wheelchairs or on toilets used for balance and safety,
safety harnesses in buses, and functional positioning devices.
Seclusion
- confinement of a student in a room, with or without staff supervision, in order to provide
a safe environment to allow the student to regain self-control.
Students with disabilities
- school-aged children within the jurisdiction of the district who have been evaluated and
found to have one or more disabilities as defined by law, and who require, because of such
disabilities, special education and related services.
Delegation of Responsibility
The Superintendent or designee shall ensure that this Board policy is implemented in
accordance with federal and state laws and regulations.
The Superintendent or designee shall provide regular training, and retraining as needed, of
staff in the use of specific procedures, methods and techniques, including restraints and
seclusions, that will be used to implement positive behavior supports or interventions in
accordance with students’ IEPs and Board policy.
The Superintendent or designee shall maintain and report data on the use of restraints, as
required. Such report shall be readily available for review during the state’s cyclical
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compliance monitoring. Procedures shall be established requiring reports be made to the
district by entities educating students with disabilities who attend programs or classes
outside the district, including private schools, agencies, intermediate units and vocational
schools.
Guidelines
Development of a separate Behavior Support Plan is not required when appropriate
positive behavioral interventions, strategies and supports can be incorporated into a
student’s IEP.
When an intervention is necessary to address problem behavior, the types of intervention
chosen for a student shall be the least intrusive necessary.
Physical Restraints
Restraints to control acute or episodic aggressive behavior may be used only when the
student is acting in a manner that presents a clear and present danger to the student, other
students or employees, and only when less restrictive measures and techniques have
proven to be or are less effective.
The Director of Student Services or designee shall notify the parent/guardian as soon as
practicable of the use of restraints to control the aggressive behavior of the student and
shall convene a meeting of the IEP team within ten (10) school days of the use of restraints,
unless the parent/guardian, after written notice, agrees in writing to waive the meeting. At
this meeting, the IEP team shall consider whether the student needs a functional behavioral
assessment, reevaluation, a new or revised positive Behavior Support Plan, or a change of
placement to address the inappropriate behavior.
The use of restraints shall not be included in the IEP for the convenience of staff, as a
substitute for an educational program, or employed as punishment. Restraints may be
included in an IEP only if:
1.

The restraint is used with specific component elements of a positive Behavior
Support Plan.

2.

The restraint is used in conjunction with teaching socially appropriate alternative
skills or behaviors.

3.

Staff are authorized to use the restraint and have received appropriate training.

4.

Behavior Support Plan includes efforts to eliminate the use of restraints.
Mechanical Restraints
Mechanical restraints, which are used to control involuntary movement or lack of muscular
control of students due to organic causes or conditions, may be employed only when
specified by an IEP and as determined by a medical professional qualified to make the
determination, and as agreed to by the student’s parents/guardians.
Mechanical restraints shall prevent a student from injuring him/herself or others or
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promote normative body positioning and physical functioning.
Seclusion
The district permits involuntary seclusion of a student in accordance with the student’s IEP
or in an emergency to prevent immediate or imminent injury to the student or others, but
the seclusion must be the least restrictive alternative with staff supervision at all times.
The district prohibits the seclusion of students in locked rooms, locked boxes and other
structures or spaces from which the student cannot readily exit.
Aversive Techniques
The following aversive techniques of handling behavior are considered inappropriate and
shall not be used in educational programs:
1.

Corporal punishment.

2.

Punishment for a manifestation of a student's disability.

3.

Locked rooms, locked boxes, other locked structures or spaces from which the
student cannot readily exit.

4.

Noxious substances.

5.

Deprivation of basic human rights, such as withholding meals, water or fresh air.

6.

Suspensions constituting a pattern as defined in state regulations.

7.

Treatment of a demeaning nature.

8.

Electric shock.

9.

Methods implemented by untrained personnel.

10.

Prone restraints, which are restraints by which a student is held face down on the
floor.
Referral to Law Enforcement
The Superintendent or designee shall immediately report required incidents and may
report discretionary incidents committed on school property, at any school-sponsored
activity or on a conveyance providing transportation to or from a school or schoolsponsored activity by a student with a disability, including a student for whom an
evaluation is pending, to the local police department that has jurisdiction over the school’s
property, in accordance with state and federal laws and regulations, the procedures set
forth in the memorandum of understanding with local law enforcement and Board policies.
The Superintendent or designee shall respond to such incidents in accordance with the
district’s Special Education Plan and, if applicable, the procedures, methods and techniques
defined in the student’s Behavior Support Plan.
Subsequent to notification to law enforcement, an updated functional behavioral
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assessment and Behavior Support Plan shall be required for students with disabilities who
have Behavior Support Plans at the time of such referral.
If, as a result of such referral, the student is detained or otherwise placed in a residential
setting located outside the district, the Director of Student Services or designee shall ensure
that the responsible school district or intermediate unit is informed of the need to update
the student’s functional behavioral assessment and Behavior Support Plan.
For a student with a disability who does not have a Behavior Support Plan, subsequent to
notification to law enforcement, the district shall convene the student’s IEP team to
consider whether a Behavior Support Plan should be developed to address the student’s
behavior, in accordance with law, regulations and Board policy
Relations With Law Enforcement
The district shall provide a copy of its administrative regulations and procedures for
behavior support, developed in accordance with the Special Education Plan, to each local
police department that has jurisdiction over school property. Updated copies shall be
provided each time the administrative regulations and procedures for behavior support are
revised by the district.
The district shall invite representatives of each local police department that has jurisdiction
over school property to participate in district training on the use of positive behavior
supports, de-escalation techniques and appropriate responses to student behavior that may
require intervention, as included in the district’s Special Education Plan and positive
behavior support program.
Behavior Support, School Based Behavioral Health and De-Escalation
Baseline Data:
1.

The district employs a three school psychologists and two school social workers
with all appropriate certifications to assist in the education of district staff in strategies and
behavioral management.

2.

The district employs thirteen school counselors who meet with students with lowlevel behavior concerns.

3.

The district has one Dean of Student positions at Elmwood Elementary to address
mid-level behavior concerns.

4.

The district operates emotional support programs at both the itinerant and
supplemental levels. Emotional Support teachers also assist in supporting regular
education staff in the management and implementation of behavior support plans.

5.

All teachers, administrators, and paraprofessionals have been trained in the use of
social skills strategies in our Wildcat Classroom curriculum. The use of this strategy serves
as a Tier 1 intervention.
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6.

All special education teachers have been trained in the proper development of
positive behavior plans based upon functional behavioral assessments developed by the
school psychologists and supported by emotional support teachers.

7.

The District invites Therapeutic Support Staff, mobile therapists, and behavior
specialists from social service agencies to meet with students throughout the school day in
the school environment. In addition, school staff maintains a working relationship with
probation officers assigned to students.

8.

A CASSP representative has been assigned to the district to provide community
support to parents.

9.

The school district houses a Therapeutic Emotional Support program for students
with severe psychiatric conditions. This program features a Masters level therapist and a
consultation with a psychiatrist.

10.

The district contracts with a number of alternative education providers who work
on teaching the students appropriate social skills necessary to be successful in a schoolbased setting.

11.

The district utilizes the Student Assistance Program (SAP) process at the
elementary, middle, and high school levels. Students are referred by students, staff, parents,
or students can make a self-referral. All referrals are reviewed by the SAP team for
appropriateness prior to any action. SAP team members must include teachers,
administrators, school nurse, and school counselors. The team meets weekly to discuss
referrals and make recommendations. Outside counseling is contracted through Teenline
and Cumberland-Perry Drug and Alcohol counseling.

12.

All new staff is trained during the induction process with a focus on effective
classroom management, de-escalation strategies, and positive behavior support through
instruction in "The Wildcat Classroom". The district is looking at how to provide review of
this training for staff with more regularity.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
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3. Discuss any expansion of the continuum of services planned during the life of this
plan.
Ensuring FAPE
At the present time, the district has no unresolved issues of locating services for difficult to
place students. When faced with barriers to educational placement for these students, we
work to collaborate with parents as well as the Intermediate Unit Interagency Coordinator,
local community child serving agencies (county Mental Health and Mental Retardation
offices, Children & Youth, Probation and Vocational Rehabilitation). Interagency meetings
are requested, such as through CASSP, and are scheduled to include all involved parties,
including the family. When needed, the assistance of the Regional Interagency Coordinator
at PaTTAN is also requested.
Hard to Place Students
On occasion, the District has a student that presents a placement challenge. There are many
options that the District employs to provide a continuum of services, and thereby FAPE, for
students in the district. Many of these options are provided by outside agencies. The
district collaborates with the CAIU and the consortium districts to offer the most placement
options for our students. The district also consults with Cumberland-Perry Mental Health
and Intellectual Disability and other mental health agencies to ensure appropriate
placements for student with disabilities. Outside service providers such as River Rock, New
Story, NHS, Yellow Breeches Educational Center, Cumberland County Children and Youth,
and multiple providers for family-based and Wrap services. These all allow the district to
provide FAPE to students with a range of disabilities.
Local Continuum of Supports and Services
The district is interested in providing the most current solutions to challenges in
educational placement. The district accomplished this variety of placement options by
actively identifying the need through collaboration with local consortium districts, and
actively seeking solutions to these needs. Monthly, representatives from the consortium
districts meet to discuss the specific needs of students in their district. Likewise, monthly,
the Special Education Advisory Council (SEAC) from the Capital Area Intermediate Unit
(CAIU) meets to discuss placement needs that are surfacing. Through these discussions, as
well as discussions occurring at IEP meetings, the special education administration creates
and fosters cross-system agency support and support with local service providers. These
provide a variety of non-traditional educational placements for the students of our district.
The district actively engages in staff recruitment, retention and professional development to
build capacity among our staff. The district consults with a child psychiatrist who provides
monthly in-service for staff members. Our school social workers and positive behavior
support specialist receive advanced training and work with individual teachers and groups
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of teachers to increase their knowledge. These options and activities allow the district to
fully provide FAPE to students with disabilities.

Strengths and Highlights
Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for staff,
faculty and parents.
General Strengths of Program
The special education teaching staff at Mechanicsburg Area School District is one of the
greatest strengths of the special education program. Teachers are dedicated and committed
to providing the most appropriate supports and services necessary for each student to
receive a free and appropriate public education. Teachers continually attend professional
development opportunities in the form of conferences, seminars, and workshops, to expand
their skills for the benefit of students. Further, there is intentional collaboration between
regular education and special education staff to ensure students are receiving the benefit of
the regular education curriculum within special education programing.
The District’s special education program is effective due to the collaborative efforts between
special education teachers, regular education teachers, administration, and parents in the
writing and implementing of Individualized Education Plans (IEP). With the District’s
commitment to improving inclusive opportunities for students, such programming is not
only positive, it is vital for the success of our special education students. Consistent
communication exists for the development of lesson plans and classroom activities.
Curriculum adaptations and instructional modifications are done in the regular classroom
allowing the least restrictive environment possible. Instructional practice is enhanced by
the implementation of research-based instructional practices based upon the Learning
Focused Schools, Incorporated instructional model. Scaffolding, previewing, and
acceleration strategies aid staff in meeting the educational needs of all students, including
the needs of special education students. As a student’s needs change, so does the type of
service offered. This ongoing communication between educational stakeholders assures
that students with disabilities receive a free and appropriate public education.
The commitment of the Superintendent and the Board of School Directors to special
education services is evident in the financial support for services, programs, and personnel.
The District provides instructional aide support in good numbers to further special
education programming. There are currently forty-five (45) part time or full time aides
providing classroom and individual assistance to our special education students as directed
by student need and the special education teachers. In some situations, this assistance is in
the form of one-to-one assistance.
Annually, the District allocates a staff development day for the purpose of reviewing special
education needs for students with continued education throughout the year. At the
elementary, middle, and high school levels, an orientation training is provided to all staff as
a joint presentation between administration and special education staff. The purpose of this
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training is to reinforce with all staff the legal requirements under IDEA and any updates to
procedures or policy relative to special education within the district. Upon completion of
this training, district staff is provided with IEP snapshot information for each special
education student included on their class rosters. They are also able to speak with each case
manager regarding questions or concerns so that there is an understanding of needs and
necessary accommodations prior to students beginning the school year.
The District is fortunate to have three full time psychologists who have a wealth of
knowledge. They not only do comprehensive testing and evaluations, but are instrumental
in interpreting building data and providing input toward Data Analysis Meetings (DAM) and
student Intervention Planning Meetings (IPMs). The school psychologists are available for
consultation to any student, parent, and/or teacher. They provide both individual and
group counseling, assist with crisis intervention, and provide teacher and parent trainings.
The District has two certified Home/School Visitors and licensed Social Workers who assist
in the implementation and support of programs. They serve as Home-School Visitors to
combat truancy issues as well as support behavioral intervention and provide counseling
services for our LEARN program, the in-district alternative education program. Our social
workers play a vital role in the District’s Student Assistance Program (SAP) and connect
students and parents to community-based services within the area.
An important aspect of the Special Education program of the Mechanicsburg Area School
District is the shared ownership of our students. Both District Office staff and building
administration serve in the capacity as the LEA for IEPs. Building administration reinforces
with all staff that special education students belong to the collective; not just the special
education teacher or case manager. This shift in paradigm has been essential to the
development of programs associated to Response to Intervention and Instruction.
Special Education Programming
Least Restrictive Environment
Mechanicsburg Area School District provides a continuum of services and placement
options for students with disabilities. The District works with neighboring districts in a
consortium agreement to provide programs for students with disabilities. Within the
district, learning support, emotional support, life skills support, intensive learning support,
therapeutic emotional support, deaf/hard of hearing support, vision support, and
speech/language services are provided to students. These programs are provided through
itinerant support, supplemental support, and full-time support classes. Special education
support is also provided within the general education classroom through inclusive
practices. General education teachers are active participants in IEP meetings, are aware of
specially designed instruction required for each child and implement the specially designed
instruction within their classroom. The District also contracts Autism support, occupational
therapy, and physical therapy supports and services.
The District reserves a full day of staff training in analysis and review of student IEP goals
and specially designed instruction. The District strives to provide supports and services for
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all students within general education when appropriate.
Learning Support Programming
The District provides both itinerant and supplemental Learning Support programming at
the elementary, middle, and high school level. For a student to be considered itinerant level
support, the student receives less than twenty percent of their school day with a special
education setting. For a student to be considered supplemental level, the student receives
more than twenty percent but less than eighty percent of their school day within a special
education setting.
Students with specific learning disabilities, emotional support, other health impairments,
and autism can receive learning support services. At the 4/5 building, the middle school and
the high school, there is one special education teacher per building that services all students
who qualify for itinerant level service. These teachers teach few or no content courses
directly to the students. They are a support and resource for the content teacher regarding
students who have an Individualized Education Plan (IEP). These teachers are also
available to read assessments to students, proctor tests in the small group setting, and offer
study halls to review and preview information.
At all levels, students identified with a need can receive specific learning support services in
ELA and math in a push in or pull out format. Learning support services in other content
areas is provided via leveled classes, tiered intervention, or push-in support. The learning
support classes follow the regular education curriculum and their curriculum maps.
Accommodations and modifications are made based on the student’s needs. Information
deemed "essential" is taught from the learning maps in the learning support setting.
Additional time is spent on remediation of deficit skills to bring students to grade level with
the hope of moving them to a lesser restrictive environment.
Overall, learning support teachers are a resource for regular education teachers when
specially designed instruction is being implemented. Communication between the special
education teacher and regular education teacher ensures that the students specially
designed instruction is being appropriately implemented to ensure success. Progress
monitoring is a part of a learning support teacher’s job description. Progress monitoring
reports are provided to parents or guardians at the end of the marking period when report
cards are distributed.
Emotional Support Programming
The District operates Emotional Support programming at the elementary, middle, and high
school levels. The flexibility of the program allows the teacher to spend additional time
with those students needing assistance with organizational skills, social skills, or developing
the skills necessary to deal with their emotional and behavioral needs. The goal of this
program is to include the student as much as possible within the regular education
environment, while providing the structure and support to address their individualized
needs.
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The Emotional Support teachers provide instruction and strategies in social thinking,
mindfulness, anger management, conflict resolution, and conduct friendship groups with
students. This instruction also occurs individually when students are identified with that
need. Positive behavior approaches and the use of positive reward systems are beneficial to
the success of the program. Services are coordinated with outside community agencies to
provide a continuum of services to our students.
At the secondary school level, the District has a supplemental emotional support program
that is designed to meet the intensive needs of our students. The core of the program is to
provide academic support in a small group setting built around the emotional needs of the
student. This program assists students in developing academic, cognitive, and social skills
necessary to transition into the work force upon completion of high school.
At the elementary level, there is an Intensive Learning Support Classroom providing
students with full-time and supplemental services. The class is geared towards students
with neurological impairments that requires a small group setting to work on social
thinking and self-regulation skills. Additionally, there is a full-time Emotional Support
classroom from grades 1 to 3 which provides students with behavioral needs a small group
setting to work on regulation and academics
Progress monitoring is a part of an emotional support teacher’s job description. Progress
monitoring reports are provided to parents or guardians at the end of the marking period
when report cards are distributed.
Therapeutic Emotional Support Programming
The District operates a Therapeutic Emotional Support program for three grade ranges in
the district: intermediate (grade 4 to grade 5), middle school (grade 6 to grade 8), and high
school (grade 9 to grade 12). This continuum of service has enabled the district to maintain
students with a high level of emotional needs within the auspice of school district
programs. The Therapeutic Emotional Support classrooms are available for students of the
Mechanicsburg Area School District, as well as students of our consortium of districts.
Students in the Therapeutic Emotional Support classroom have the ability to receive service
at the itinerant, supplemental, or full-time level that best meets their individualized needs.
The foundation of the Therapeutic Emotional Support program is the individual and group
counseling that is received by each student. The district contracts the service to provide for
each classroom, a Masters level classroom therapist and a Behavior Interventionist. In
addition, the program is monitored by a contracted psychiatrist who meets with staff, the
student, and the parents throughout the school year.
Progress monitoring is a part of a TES teacher’s job description. Progress monitoring
reports are provided to parents or guardians at the end of the marking period when report
cards are distributed.
Life Skills Programming
The district operates a Life Skills Program for four grade ranges in the district: primary
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(Kindergarten to grade 2), intermediate (grade 3 to grade 5), middle school (grade 6 to
grade 8), and high school (grade 9 to grade 12). This continuum of service has enabled the
district to meet the specific learning needs of the students in the program. The primary
and intermediate programs are also available for enrollment to the consortium of districts.
Our Life Skills program prides itself on our students gaining practical knowledge and
developing the individual learning skills that support continuous education, encourage
effective participation in society, and maximize their employment opportunities. Our Life
Skills students participate in Community Based Instruction (i.e. grocery store, eating in a
restaurant, public transportation, community service) multiple times per month depending
on age which extends the opportunities for learning across settings. Our students actively
participate in Special Olympics and other athletic opportunities to showcase their talents.
They are also included in regular classes across the school day based on their areas is
strengths and needs. Some examples include regular specials and morning meeting in the
elementary, homeroom and special at the middle level, and electives, homeroom, and
specials at the high school.
The District has a positive work experience program for our secondary Life Skills students.
The Transition Coordinator and Job Coaches work closely to provide prevocational and
employment opportunities for these students as well as secondary Learning Support and
Emotional Support students. Local business owners are contacted regularly to furnish jobs
that meet the strengths and needs of students according to their Individualized Education
Plans (IEPs).
The District is proud of its collaborative venture with consortium districts in securing the
Real Deal House for our students. The property, located at 723 Franklin Street in the
Carlisle Area School District, is leased and operated by the consortium of districts. All on
one level, the modern-looking house has two bedrooms, two bathrooms, eat-in kitchen,
living room, washer and dryer. Everything is accessible for individuals with disabilities.
The focus of the Real Deal house is to teach students independence and daily living skills
while providing the opportunity to generalize these skills in a real-world environment.
Progress monitoring is a part of a life skills support teacher’s job description. Progress
monitoring reports are provided to parents or guardians at the end of the marking period
when report cards are distributed.
Speech and Language Programming
The District has four Speech and Language clinicians on staff to facilitate the students’
communication development by providing: (1) speech/ language screenings and/or
evaluations to determine present communication levels, (2) identification of individual
students, through multi-disciplinary evaluation process, who meet the criteria of speech or
language impairment, (3) individual and/or small group instruction in the areas of
articulation, receptive language, expressive language, fluency, idioms, pragmatics, and voice
based on identified needs as outlined in the student’s Individualized Education Plan (4)
consultation and collaboration with classroom teachers, special education teachers, and
parents to encourage student transfer and maintenance of acquired communication skills

88
across curriculum areas and environments. The clinicians provide speech and language
support to students at all district buildings and River Rock Academy, an alternative
education site within the district.
Progress monitoring is a part of a clinician's job description. Progress monitoring reports
are provided to parents or guardians at the end of the marking period when report cards
are distributed.
Deaf/Hard of Hearing Programming
The District has two Deaf and Hard of Hearing programs: one at the primary level
(Kindergarten to grade 3) and the other at the secondary level (grade 6 to grade 12). For
grades 4 and 5, the district houses the program and operates with a teacher from a
neighboring school district. Each program has a certified teacher of the Deaf and
paraprofessional support, and certified school interpreters to assist each student in
achieving the maximum benefit of their education. The Deaf/Hard of Hearing program in
the district can meet the individualized needs of the student at the itinerant or
supplemental level. The District primary program is housed at Upper Allen, the
intermediate program at Elmwood Elementary and the secondary program operates in both
the middle school and high school setting.
Progress monitoring is a part of a DHH support teacher’s job description. Progress
monitoring reports are provided to parents or guardians at the end of the marking period
when report cards are distributed.
Blind/Visually Impaired Programming
The District Blind and Visually Impaired program is an itinerant-based program for
students and a support for school personnel which are outlined in the student’s IEP. The
BVI teacher works collaboratively with the school staff to provide accommodations and
direct service to meet each student’s individualized needs. The program is shared with the
consortium of districts (Carlisle, Northern York, Mechanicsburg, Shippensburg, and South
Middleton).
Progress monitoring is a part of a BVI support teacher’s job description. Progress
monitoring reports are provided to parents or guardians at the end of the marking period
when report cards are distributed.
Assistive Technology
At this time, the District has formed a committee to address the ever changing and
advancing needs for assistive technology for students. This committee works
collaboratively with experts from the IU to deepen their knowledge of the SETT Framework
and assistive technologies available.
All students in the District in need of assistive technology have the appropriate technology.
This includes FM systems, hearing aids, communication devices, portable keyboards, iPads,
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and netbook computers. Consultations with the Intermediate Unit are available for
comprehensive Augmentative/ Alternate Communication (AAC) device evaluations and
classroom/ educational supports.
Elementary classrooms in the district are equipped with classroom amplification systems
that are readily used during instruction for all students.
Child Find: Public Notice
Information is provided annually to the public through the newspaper, school newsletter,
school calendar, and District website. All teachers are aware of the referral process for
students thought to be disabled and provide this information to parents. Annually, the
referral process is reviewed during the special education activities day. The District also
uses local and state assessments (PSSA), Study Island benchmark data, and AIMSweb
benchmark data (elementary reading and mathematics), to find students in need of
intervention planning. Data Analysis Meetings are held a minimum of three times a year to
review benchmark data and align student needs to intervention programs. Intervention
Planning Meetings refine the process through the establishment of specific student learning
goals. The school based team discusses present academic and behavior concerns and
implement interventions over a set period of time with progress monitoring accompanying
the interventions. The student’s response to the established intervention is continually
reviewed to determine if the plan needs to be continued, modified, or if additional
evaluation is warranted.
Preschool Transition
The Capital Area Intermediate Unit conducts child find activities to identify preschool
children who may have developmental delays or other disabilities. The IU coordinates
transition activities when these children approach school age. The District
completes a multi-disciplinary evaluation (MDE) and speech and language evaluations
when deemed necessary to assist in finding the most appropriate supports and services for
incoming students. The District collaborates with the families, the Intermediate Unit,
preschool case managers and special education teachers to encourage the most appropriate
transition to school aged services.
This collaboration takes place through multiple meetings prior to students starting
Kindergarten. It begins with a consortium-based meeting where parents meet all the special
education directions in the consortium and then break into small groups to talk with the
supervisor from their district. Following, the CAIU schedules twenty-minute informational
meetings for each family. District team members including the supervisor of special
education, Kindergarten Academy principal, a school psychologist, a speech and language
pathologist, a learning support teacher, a counselor attend this meeting to hear current
progress of each student. After this meeting, families are issued a permission to reevaluate
for any student the district feels requires updated assessments. The District team will again
meet with families in the beginning of June to review reevaluation reports and school aged
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IEP’s for these students.
Some students are identified in early intervention after the initial group of meetings. The
Intermediate Unit will schedule additional twenty-minute meetings with the district in May
to review the information for these students. The district will take this information and
complete a reevaluation or an IEP as they do with the earlier meetings as well. The team
will get together sometime in July to review these documents.
Prior to the start of any school year, all students who are coming to the district with early
intervention students will have met with a school aged team to determine needs and
develop a plan prior to the student entering Kindergarten.
Exclusions: Suspensions and Expulsions
The District uses a variety of proactive strategies to prevent disruptive behavior and a
variety of strategies to manage disruptive behavior when it occurs including: tiered
behavioral interventions at the elementary level and informal behavior contracts and
interventions. The District conducts many Functional Behavioral Assessments (FBAs) to
develop effective behavior intervention plans for students with significant behavioral needs
to manage and teach appropriate behaviors. The District does everything possible to
maintain the least restrictive environment for our students.
Extracurricular and Non-Academic Programs
Students with disabilities have equal opportunity to participate in extracurricular and
nonacademic programs. The District maintains its responsibility to provide necessary
supports and services to meet the individualized needs of students with special needs. At
each level, students with disabilities participate as members of band, chorus, and sports
teams. Students participate in club activities at both the middle and high schools. Club
options provide regular education students the opportunity to interact with special
education students.
Secondary Transition
The special education teachers and the transition coordinator are very active participants in
helping students at the high school level prepare for their futures. In a collaborative
venture, these teachers work closely with the school counselors, School to Career
coordinator, the transition consultant at the Intermediate Unit, and a variety of agencies
who can offer support to students prior to leaving school.
Transition plans are initially created when a student is turning 14 in the calendar year of
their IEP. The purpose of transition plans is to ensure student programming is focused on
the post-secondary, employment, and independent living goals of each student. Secondary
staff are reviewing Indicator 13 training in the 2017-2018 school year. Indicator 13 training
is provided by the Capital Area Intermediate unit and is in accordance with the most recent
laws relating to transitioning students identified with disabilities into life after high school.
The district utilizes a variety of transition assessments to aid in data collection for our
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secondary students. Our assessments range from interest inventories and assessments of
barriers to cluster groupings of possible career pathway options beyond high
school. Naviance, a web-based computer application, is utilized by all high school students
in the planning and preparation for life beyond high school. This data assist IEP teams in
determining appropriate educational programing to meet student’s transition needs.
The Districts Transition Coordinator collaborates with case managers to ensure that
appropriate transition assessments are given to students. The coordinator also participates
in IEP meetings for students with more extensive transition plans. Our students gain
experiences that range from supported work experience and co-ops to participating in a
local community college for a transition to college or community living. Every year our
Transition Coordinator leads a transition conference that brings local college
representatives, businesses, and disability support agencies together to discuss the needs of
future graduates. Case managers invite representatives from OVR and other agencies to
participate in IEP meetings during students' junior and senior year to aid in planning.
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Assurances
Safe and Supportive Schools Assurances
The LEA has verified the following Assurances:


Implementation of a comprehensive and integrated K-12 program of student services based
on the needs of its students. (in compliance with § 12.41(a))



Free Education and Attendance (in compliance with § 12.1)



School Rules (in compliance with § 12.3)



Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and
§ 12.32)



Discrimination (in compliance with § 12.4)



Corporal Punishment (in compliance with § 12.5)



Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)



Freedom of Expression (in compliance with § 12.9)



Flag Salute and Pledge of Allegiance (in compliance with § 12.10)



Hair and Dress (in compliance with § 12.11)



Confidential Communications (in compliance with § 12.12)



Searches (in compliance with § 12.14)



Emergency Care and Administration of Medication and Treatment (in compliance with 35
P.S. § 780-101—780-144)



Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General Education
Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))



Persons delivering student services shall be specifically licensed or certified as required by
statute or regulation (in compliance with § 12.41(e))



Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)



Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)
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Establishment and Implementation of Student Assistance Programs at all of levels of the
school system (in compliance with 24 PS § 15-1547)



Acceptable Use Policy for Technology Resources



Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.

24 P.S. §1306 and §1306.2 Facilities
There are no facilities.
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Least Restrictive Environment Facilities
Facility Name
Boiling Springs High School
NHS Autism School
IU #15- Hilltop Academy
River Rock Academy
Yellow Breeches Educational
Center
New Story
Northern Elementary (Northern
York County School District)
Eisenhower Elementary (Camp
Hill School District)
Oak Flat Elementary School (Big
Spring School District)
Carlisle Area Senior High School
(Carlisle Area School District)
Center Point Wilderness
Program at Diakon (CAIU)
Dillsburg Elementary (Northern
York County School District)
CAIU Classroom
Wellsville Elementary (Northern
York County School District)
Susquehanna Township Middle
School (Susquehanna Township
School District) CAIU
Susquehanna Township High
School (Susquehanna Township
School District) CAIU
Yellow Breeches Middle School
(South Middleton School District)
CAIU

Type of Facility

Number of
Students
Placed

Type of Service

Neighboring
School Districts
Other
Special
Education
Centers
Other
Special
Education
Centers
Other
Neighboring
School Districts
Neighboring
School Districts
Neighboring
School Districts
Neighboring
School Districts
Special
Education
Centers
Neighboring
School Districts

Multiple Disabilities
Support
Autism Support
Emotional Support, Autism
Support, MDS Support,
Therapeutic Supports
Emotional Support
Emotional Support

1

Autism Support
Intensive Learning Support

3
1

Autism

1

Intensive Learning Support

1

BVI/Vo Tech

1

Emotional Support

4

Autism Support

1

Neighboring
School Districts
Neighboring
School Districts

MDS

1

DHH

1

Neighboring
School Districts

DHH

1

Neighboring
School Districts

Autism Support

2

4
8
4
5
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Special Education Program Profile
Program Position #1
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

Supplemental (Less Than 80%
Learning Support
6 to 11
8
but More Than 20%)
Justification: Elementary learning support. Students receive support in grade level assignment.
Locations:
Broad Street (Schroyer)
An Elementary
A building in which General
School Building
Education programs are operated
Type of Support

Level of Support

Age Range

Caseload

Itinerant
Learning Support
6 to 11
30
Justification: Elementary position where students receive services is grade level of assignment.
Locations:
Broad Street
An Elementary School
A building in which General Education
(Schroyer)
Building
programs are operated

FTE
0.4

FTE
0.6

Program Position #2
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Elmwood (Munkittrick)

Type of Support
Itinerant
Locations:
Elmwood
(Munkittrick)

Age Range

Learning Support

6 to 9

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

6 to 9

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

8

0.4

Caseload

FTE

30

0.6

Caseload

FTE

8

0.4

Caseload

FTE

30

0.6

Program Position #3
Operator: School District
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Elmwood (Kent)

Type of
Support
Itinerant

Level of Support

Age Range

Learning Support

8 to 11

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support
Learning Support

Age Range
8 to 11
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Locations:
Elmwood
(Kent)

An Elementary School
Building

A building in which General Education
programs are operated

Program Position #4 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 21, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than 80% Deaf and Hearing
5 to 11
10
0.7
but More Than 20%)
Impaired Support
Justification: An IEP Team determines the appropriateness of student placement in this program for students
outside the allocated classroom age range.
Locations:
An Elementary School A building in which General
Elmwood (Earley)
Education programs are
Building
operated
Type of
Support

Level of Support

Age Range

Caseload

FTE

Itinerant

Deaf and Hearing Impaired 5 to 11
3
0.05
Support
Justification: An IEP Team determines the appropriateness of student placement in this program for students
outside the allocated classroom age range.
Locations:
Elmwood
An Elementary School
A building in which General Education
(Earley)
Building
programs are operated
Type of Support

Level of Support

Age Range

Full-Time Special
Deaf and Hearing
5 to 11
Education Class
Impaired Support
Justification: Supplemental program with one student at the full time level of support
Locations:
Elmwood (Earley)
An Elementary School
A building in which General Education
Building
programs are operated

Caseload

FTE

2

0.25

Program Position #5 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 21, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
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Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Elmwood (Gabert)

Type of Support

Age Range

Life Skills Support

9 to 11

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Full-Time Special
Education Class
Locations:
Elmwood (Gabert)

Age Range

Life Skills Support

9 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

5

0.25

Caseload

FTE

9

0.75

Program Position #6 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 21, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Elmwood (Sharpe)

Type of Support
Full-Time Special
Education Class
Locations:
Elmwood (Sharpe)

Age Range

Life Skills Support

5 to 8

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Life Skills Support

5 to 8

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

5

0.25

Caseload

FTE

8

0.75

Program Position #7 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: July 18, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant

Level of Support
Speech and Language
Support

Age Range
6 to 11

Caseload

FTE

65

1
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Justification: Building is Grades 1 to 5. Students receive speech and language services individually or in grade
level clusters.
Locations:
Elmwood
An Elementary School
A building in which General Education
(Burdette)
Building
programs are operated

Program Position #8 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 21, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

Supplemental (Less Than 80%
Learning Support
6 to 11
8
but More Than 20%)
Justification: Building is grades 1 to 5. Students receive instruction in grade level cluster groups.
Locations:
Northside (Leffler)
An Elementary
A building in which General
School Building
Education programs are operated
Type of
Support

Level of Support

Age Range

Itinerant
Learning Support
6 to 11
Justification: Building is grades 1 to 5. Students receive support in grade level clusters.
Locations:
Northside
An Elementary School
A building in which General Education
(Leffler)
Building
programs are operated

FTE
0.4

Caseload

FTE

30

0.6

Caseload

FTE

12

0.6

Caseload

FTE

20

0.4

Program Position #9
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Shepherdstown (Shay)

Type of Support
Itinerant
Locations:
Shepherdstown
(Shay)

Age Range

Learning Support

5 to 8

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

5 to 8

An Elementary School
Building

A building in which General Education
programs are operated

Program Position #10 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
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Type: Position
Implementation Date: July 18, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Upper Allen (Elliot)

Type of
Support
Itinerant
Locations:
Upper Allen
(Elliot)

Level of Support

Age Range

Learning Support

8 to 11

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

8 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

12

0.6

Caseload

FTE

20

0.4

Caseload

FTE

12

0.6

Caseload

FTE

20

0.4

Caseload

FTE

12

0.6

Program Position #11 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 22, 2018
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Upper Allen (Mock)

Type of
Support
Itinerant
Locations:
Upper Allen
(Mock)

Level of Support

Age Range

Learning Support

8 to 11

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

8 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Program Position #12 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 22, 2018
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)

Level of Support
Learning Support

Age Range
8 to 11
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Locations:
Upper Allen (Daugherty)

Type of Support
Itinerant
Locations:
Upper Allen
(Daugherty)

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

8 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

20

0.4

Caseload

FTE

10

0.5

Caseload

FTE

6

0.5

Program Position #13 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 22, 2018
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Upper Allen (Albert)

Type of Support
Full-Time Special
Education Class
Locations:
Upper Allen (Albert)

Age Range

Emotional Support

8 to 11

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Emotional Support

8 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Program Position #14 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: July 18, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

Blind or Visually
5 to 18
25
Impaired Support
Justification: Teacher is itinerant level BVI who services students on an individual or small group basis
throughout the district.
Locations:
Multiple Buildings
An Elementary School
A building in which General Education
(Leister)
Building
programs are operated
Itinerant

Program Position #15
Operator: School District

FTE
0.5
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PROGRAM SEGMENTS
Type of Support

Level of Support

Itinerant
Locations:
Kindergarten Academy
(Dorsey)

Age Range

Learning Support

5 to 6

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Kindergarten Academy
(Dorsey)

Age Range

Learning Support

5 to 6

An Elementary
School Building

A building in which General
Education programs are operated

Caseload

FTE

25

0.5

Caseload

FTE

10

0.5

Caseload

FTE

16

0.8

Caseload

FTE

10

0.2

Caseload

FTE

16

0.8

Caseload

FTE

10

0.2

Program Position #16
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of
Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Middle School (Fesler)

Type of Support
Itinerant
Locations:
Middle School
(Fesler)

Age Range

Learning
Support

11 to 13

A Middle School
Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

11 to 13

A Middle School
Building

A building in which General Education
programs are operated

Program Position #17
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of
Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Middle School (Barthelmess)

Type of Support
Itinerant
Locations:
Middle School
(Barthelmess)

Age Range

Learning
Support

12 to 14

A Middle School
Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

12 to 14

A Middle School
Building

A building in which General Education
programs are operated

Program Position #18
Operator: School District
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PROGRAM SEGMENTS
Type of Support

Level of
Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Middle School (Mukusa)

Type of Support
Itinerant
Locations:
Middle School
(Mukusa)

Age Range

Learning
Support

13 to 15

A Middle School
Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

13 to 15

A Middle School
Building

A building in which General Education
programs are operated

Caseload

FTE

12

0.6

Caseload

FTE

20

0.4

Caseload

FTE

35

0.7

Caseload

FTE

6

0.3

Caseload

FTE

3

0.25

Caseload

FTE

15

0.75

Program Position #19
Operator: School District
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Middle School
(McGarvey)

Level of Support

Age Range

Learning Support

11 to 14

A Middle School
Building

A building in which General Education
programs are operated

Type of Support

Level of
Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Middle School (McGarvey)

Age Range

Learning
Support

11 to 14

A Middle School
Building

A building in which General
Education programs are operated

Program Position #20 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 22, 2018
PROGRAM SEGMENTS
Type of Support
Full-Time Special
Education Class
Locations:
Middle School (Panza)

Level of Support

Age Range

Emotional Support

11 to 14

A Middle School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:

Level of Support
Emotional
Support

Age Range
11 to 14

103
Middle School (Panza)

A Middle School
Building

A building in which General
Education programs are operated

Program Position #21
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Middle School (Piatt)

Type of Support
Itinerant
Locations:
Middle School
(Piatt)

Age Range

Emotional
Support

11 to 14

A Middle School
Building

A building in which General
Education programs are operated

Level of Support

Age Range

Emotional Support

11 to 14

A Middle School
Building

A building in which General Education
programs are operated

Caseload

FTE

8

0.4

Caseload

FTE

30

0.6

Program Position #22 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 21, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of
Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Middle School (Walter)

Type of Support
Full-Time Special
Education Class
Locations:
Middle School (Walter)

Age Range

Life Skills
Support

12 to 15

A Middle School
Building

A building in which General
Education programs are operated

Level of Support

Age Range

Life Skills Support

12 to 15

A Middle School
Building

A building in which General Education
programs are operated

Program Position #23 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 21, 2017

Caseload

FTE

12

0.6

Caseload

FTE

6

0.4
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Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
High School (Reese)

Type of
Support
Itinerant
Locations:
High School
(Reese)

Age Range

Learning Support

14 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

14 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

12

0.6

Caseload

FTE

20

0.4

Program Position #24 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 24, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
High School (Holtzman)

Type of Support
Itinerant
Locations:
High School
(Holtzman)

Age Range

Learning Support

15 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

15 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

12

0.6

Caseload

FTE

20

0.4

Program Position #25 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 21, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
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Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
High School (Hoover)

Type of Support
Itinerant
Locations:
High School
(Hoover)

Age Range

Learning Support

15 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

15 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

12

0.6

Caseload

FTE

10

0.2

Program Position #26 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 21, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

Itinerant
Learning Support
14 to 19
40
Justification: Building in grades 9 to 12. Students receive learning support through grade level clusters.
Locations:
High School
A Senior High School
A building in which General Education
(Ausherman)
Building
programs are operated

FTE
0.8

Program Position #27 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: July 18, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support

Level of Support

Age Range

Caseload

FTE

Itinerant
Emotional Support
14 to 19
35
0.7
Justification: Building is grades 9 to 12. Students receive individual support or group support in grade level
clusters.
Locations:
High School
A Senior High School
A building in which General Education
(Gay)
Building
programs are operated
Type of Support
Supplemental (Less Than 80%

Level of Support
Emotional Support

Age Range
14 to 19

Caseload

FTE

6

0.3
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but More Than 20%)
Justification: Building is grades 9 to 12. Students receive individual support or group support in grade level
clusters.
Locations:
A Senior High
A building in which General
High School (Gay)
School Building
Education programs are operated

Program Position #28
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
High School (Bingaman)

Type of Support
Itinerant
Locations:
High School
(Bingaman)

Age Range

Emotional Support

14 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Emotional Support

14 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

16

0.8

Caseload

FTE

10

0.2

Program Position #29 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 21, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than 80%
Life Skills Support 15 to 20
14
0.7
but More Than 20%)
Justification: Building is grades 9 to 12. Students receive classroom lessons in grade level clusters as well as
job coaching on an individual or grade appropriate cluster basis.
Locations:
High School (Diegel)
A Senior High
A building in which General
School Building
Education programs are operated
Type of Support

Level of Support

Age Range

Caseload

FTE

Itinerant
Learning Support
15 to 20
5
0.1
Justification: Building is grades 9 to 12. Students receive classroom lessons in grade level clusters as well as
job coaching on an individual or grade appropriate cluster basis.
Locations:
High School
A Senior High School
A building in which General Education
(Diegel)
Building
programs are operated
Type of Support

Level of Support

Age Range

Caseload

FTE
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Full-Time Special
Life Skills Support
15 to 20
2
0.15
Education Class
Justification: Building is grades 9 to 12. Students receive classroom lessons in grade level clusters as well as
job coaching on an individual or grade appropriate cluster basis.
Locations:
High School (Diegel)
A Senior High School A building in which General Education
Building
programs are operated

Program Position #30 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 21, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
High School (J. Miller)

Type of Support

Itinerant
Locations:
High School (J.
Miller)

Emotional Support

14 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Level of Support

Full-Time Special
Education Class
Locations:
High School (J. Miller)

Type of Support

Age Range

Age Range

Emotional Support

14 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Level of Support

Age Range

Emotional Support

14 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

16

0.8

Caseload

FTE

2

0.17

Caseload

FTE

1

0.02

Caseload

FTE

25

0.5

Caseload

FTE

25

0.5

Program Position #31
Operator: School District
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Itinerant

Deaf and Hearing
11 to 15
Impaired Support
Justification: Teacher provides itinerant services to students on an individualized basis.
Locations:
Multiple Buildings
A Middle School
A building in which General Education
(Stewart)
Building
programs are operated
Type of Support
Itinerant

Level of Support
Deaf and Hearing

Age Range
15 to 20

108
Impaired Support
Justification: Teacher provides itinerant services to students on an individualized basis.
Locations:
Multiple Buildingd
A Senior High School
A building in which General Education
(Stewart)
Building
programs are operated

Program Position #32 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 24, 2015
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

FTE

Itinerant
Emotional Support
5 to 11
30
0.7
Justification: Teacher services students in multiple elementary buildings in appropriate grade level clusters or
on an individual basis.
Locations:
Multiple Buildings
An Elementary School A building in which General Education
(Notte) [KA, EE, BS]
Building
programs are operated
Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than 80%
Emotional Support
5 to 11
6
0.3
but More Than 20%)
Justification: Teacher services students in multiple elementary buildings in appropriate grade level clusters or
on an individual basis.
Locations:
Multiple Buildings (Notte) [KA, An Elementary
A building in which General
EE, BS]
School Building
Education programs are operated

Program Position #33 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 21, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant

Level of Support

Age Range

Caseload

FTE

Speech and Language
5 to 11
52
0.8
Support
Justification: Speech clinician provides service in Kindergarten Academy and Broad Street Elementary (Grades
1 to 5). Students receive speech on an individual basis or in appropriate grade level cluster groups.
Locations:
Multiple Buildings
An Elementary School
A building in which General Education
(Etter)
Building
programs are operated
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Type of Support

Level of Support

Age Range

Itinerant

Speech and Language
14 to 21
Support
Justification: Services are delivered in small age appropriate groups.
Locations:
Multiple Buildings
A Senior High School
A building in which General Education
(Etter)
Building
programs are operated

Caseload

FTE

13

0.2

Program Position #34 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: July 18, 2016
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Caseload

Itinerant

Speech and Language
5 to 11
26
Support
Justification: Speech services are provided on an individual basis or in appropriate grade level clusters.
Locations:
Multiple Buildings
An Elementary School
A building in which General Education
(De Jesus)
Building
programs are operated
Type of Support
Itinerant
Locations:
Multiple Buildings
(De Jesus)

Level of Support

Age Range

Speech and Language
Support

11 to 15

A Middle School
Building

A building in which General Education
programs are operated

FTE
0.4

Caseload

FTE

39

0.6

Program Position #35 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 21, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant

Level of Support

Age Range

Caseload

Speech and Language
6 to 11
65
Support
Justification: Speech services are provided on an individual basis or in appropriate grade level clusters.
Locations:
Multiple Buildings
An Elementary School
A building in which General Education
(Ross)
Building
programs are operated

FTE
1
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Program Position #36 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 21, 2017
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Broad Street (Paterniti)

Type of Support

Learning Support

8 to 11

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Full-Time Special
Education Class
Locations:
Broad Street (Paterniti)

Type of Support
Itinerant
Locations:
Broad Street
(Paterniti)

Age Range

Age Range

Learning Support

8 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Level of Support

Age Range

Learning Support

8 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

8

0.4

Caseload

FTE

6

0.5

Caseload

FTE

5

0.1

Caseload

FTE

Program Position #37 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 24, 2015
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Itinerant
Emotional Support
6 to 11
30
0.7
Justification: Staff provides itinerant emotional support services in grade level clusters in multiple elementary
buildings
Locations:
Multiple Buildings
An Elementary
A building in which General
(Morgan) [UA, SE, NS]
School Building
Education programs are operated
Type of Support

Level of Support

Age Range

Supplemental (Less Than 80%
Emotional Support
6 to 11
but More Than 20%)
Justification: Staff provides services in grade level clusters across multiple buildings.
Locations:
Multiple Buildings (Morgan)
An Elementary
A building in which General
{UA, SE, NS]
School Building
Education programs are operated

Program Position #38 - Proposed Program

Caseload

FTE

6

0.3
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Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 22, 2016
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Shepherdstown (Hanus)

Type of Support

Age Range

Learning Support

6 to 8

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Itinerant
Locations:
Shepherdstown
(Hanus)

Age Range

Learning Support

6 to 8

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

12

0.6

Caseload

FTE

20

0.4

Caseload

FTE

12

0.6

Caseload

FTE

5

0.26

Caseload

FTE

2

0.14

Program Position #39 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 21, 2017
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
High School (Richards)

Type of Support
Itinerant
Locations:
High School
(Richards)

Age Range

Life Skills Support

17 to 21

A Senior High
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Life Skills Support

17 to 21

A Senior High School
Building

A building in which General Education
programs are operated

Type of Support
Full-Time Special
Education Class
Locations:
High School (Richards)

Level of Support

Age Range

Life Skills Support

17 to 21

A Senior High School
Building

A building in which General Education
programs are operated

Program Position #40 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 22, 2018
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PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Elmwood Academy

Type of Support

Itinerant
Locations:
Elmwood
Academy

Learning Support

9 to 11

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Full-Time Special
Education Class
Locations:
Elmwood Academy

Type of
Support

Age Range

Age Range

Learning Support

9 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Level of Support

Age Range

Learning Support

9 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

4

0.25

Caseload

FTE

4

0.5

Caseload

FTE

2

0.25

Caseload

FTE

2

0.5

Caseload

FTE

2

0.5

Program Position #41 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 22, 2018
PROGRAM SEGMENTS
Type of Support
Full-Time Special
Education Class
Locations:
Elmwood Academy

Level of Support

Age Range

Deaf and Hearing
Impaired Support

9 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Elmwood Academy

Level of Support

Age Range

Deaf and Hearing
Impaired Support

9 to 11

An Elementary School
Building

A building in which General
Education programs are
operated

Program Position #42 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 22, 2018
PROGRAM SEGMENTS
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Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Mechanicsburg Middle School

Type of Support
Itinerant
Locations:
Mechanicsburg Middle
School

Age Range

Emotional
Support

11 to 14

A Middle School
Building

A building in which General
Education programs are operated

Level of Support

Age Range

Emotional Support

11 to 14

A Middle School
Building

A building in which General Education
programs are operated

Caseload

FTE

14

0.8

Caseload

FTE

6

0.2

Special Education Support Services
Teacher FTE

Support Service

Location

SD Director of Student Services
SD Supervisor of Special Education
SD Psychologist
SD Home and School Visitor/Social Worker
SD Teacher Instructional Assistants for Special Education
SD Personal Care Assistant
SD Interpreter
SD Communication Facilitator
SD Special Education Department Coordinator
SD Job Coach for Special Education

Various Locations
Various Locations
Various Locations
Various Locations
Various Locations
Various Locations
Elmwood/MMS/MASH
Kindergarten Academy
Various Locations
MASH

1
1
3
2
41.5
11
6
1
1
2

Special Education Contracted Services
Special Education Contracted Services
Therabilities OT Support
Therabilities PT Support
Dr. Shawna Brent - Psychiatric Consultation/Evaluations
Merakey- Autism Support
CAIU- Audiology
Merakey - TES Classroom Therapist Elementary

Operator
Outside
Contractor
Outside
Contractor
Outside
Contractor
Outside
Contractor
Intermediate Unit
Outside
Contractor

Amt of Time per
Week
2160 Hours
650 Hours
200 Hours
100 Hours
16.5 Hours
180 Days
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Merakey - TES Classroom Theraphist High School
Merakey - TES Classroom Behavior Interventionist
Elementary
Merakey - TES Classroom Behavior Interventionist
Middle School
Merakey - TES Classroom Behavior Interventionist High
School
Merakey - TES Classroom Therapist Middle School

Outside
Contractor
Outside
Contractor
Outside
Contractor
Outside
Contractor
Outside
Contractor

180 Days
180 Days
180 Days
180 Days
180 Days
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?
What other information do you still need to assess?
Answer:
This question has not been answered.

District Accomplishments
Accomplishment #1:
Parent and Community Involvement and Support
Accomplishment #2:
Positive school-wide behavior support
Accomplishment #3:
School climate/culture
Accomplishment #4:
Student achievement
Accomplishment #5:
Academic growth
Accomplishment #6:
Development and implementation of the Curriculum/Assessment System

District Concerns
Concern #1:
Mental health
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Concern #2:
Special education - emotional support
Concern #3:
Intervention - behavior

Concern #4:
Intervention - reading

Concern #5:
Intervention - math

Concern #6:
English Language Development

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #7) Establish a district system that fully ensures students
who are academically at risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring effectiveness.
Aligned Concerns:
Mental health

Special education - emotional support

Intervention - behavior

Intervention - reading

117

Intervention - math

English Language Development

Systemic Challenge #2 (Guiding Question #5) Establish a district system that fully ensures barriers
to student learning are addressed in order to increase student achievement and graduation rates.
Aligned Concerns:
Mental health

Special education - emotional support

Intervention - behavior

Intervention - reading

Intervention - math

English Language Development

Systemic Challenge #3 (Guiding Question #2) Establish a district system that fully ensures the
consistent implementation of effective instructional practices across all classrooms in each school.
Aligned Concerns:
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Special education - emotional support

Intervention - behavior

Intervention - reading

Intervention - math

English Language Development

Systemic Challenge #4 (Guiding Question #1) Establish a district system that fully ensures
consistent implementation of standards aligned curricula across all schools for all students.
Aligned Concerns:
Special education - emotional support

Intervention - reading

Intervention - math

English Language Development

Systemic Challenge #5 (Guiding Question #3) Establish a district system that fully ensures staff
members in every school use standards aligned assessments to monitor student achievement and
adjust instructional practices.
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Aligned Concerns:
Special education - emotional support

Intervention - reading

Intervention - math

English Language Development

Systemic Challenge #6 (Guiding Question #4) Establish a district system that fully ensures high
quality curricular assets (e.g. model curricula, learning progressions, units, lesson plans, and content
resources) aligned with state standards and fully accessible to teachers and students.
Aligned Concerns:
Intervention - reading

Intervention - math

Systemic Challenge #7 (Guiding Question #13) Establish a system that fully ensures the district's
resources effectively address instructional priorities aligned with the district's vision and mission
and fully ensures that the expenditure and accounting of funds meets all legal and ethical
requirements within the parameters of generally accepted accounting practices.
Systemic Challenge #8 (Guiding Question #9) Establish a district system that fully ensures each
member of the district community promotes, enhances and sustains a shared vision of positive
school climate and ensures family and community support of student participation in the learning
process.
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District Level Plan
Action Plans
Goal #1: Growth for All Learners: Establish a district system that supports the academic
growth and overall wellness of all learners.
Related Challenges:




Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Establish a district system that fully ensures barriers to student learning are
addressed in order to increase student achievement and graduation rates.
Establish a district system that fully ensures students who are academically at
risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring
effectiveness.

Indicators of Effectiveness:
Type: Annual
Data Source: Indicators of Academic Growth on the School Performance
Profile
Specific Targets: 100% of all schools will meet or exceed the state standard for
academic growth in each content area as reported on the School Performance
Profile

Type: Interim
Data Source: AIMSweb
Specific Targets: 90% of all students will have an increase in their subtest raw
scores with each administration of the benchmark or achieve the top score for
subtest in AIMSweb

Type: Interim
Data Source: i-Ready
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Specific Targets: 90% of all students will have an increase in their raw score
with each administration of the benchmark or maintain the equivalency of an
advanced rating

Strategies:
Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase
Description:
The International Society for Technology in Education cites research that
indicates an increase in access to technology has a positive effect on
student achievement.
This strategy will be an integral part of the professional development
provided to staff as an element to consider when creating learning/unit
plans and lesson plans for all content areas. Ongoing support will be
provided to staff through the use of PLCs to ensure the latest tools
available are considered, shared and supported.
SAS Alignment: Instruction, Materials & Resources

Differentiating Instruction
Description:
Empirical validation of differentiated instruction as a package was not
found; however, a large number of testimonials and classroom examples of
positive effects have been reported.
Knowing students come to our classrooms with a variety of interests,
backgrounds, skill sets and preferred ways of learning it is essential
teachers have the tools needed to support students in reaching their
learning goals while considering these individual characteristics. By
developing a district framework for differentiation we will create a model
for our staff which will facilitate their ability to prepare lessons and
classrooms for diverse learners. This framework will define the district
differentiation philosophy, principles of differentiation, and practices to
support the use of differentiation in classrooms. In addition, this
framework will serve as the basis for staff professional development as
well as decisions related to resource allocation.
SAS Alignment: Instruction
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Intervention - Multi-Tiered Systems of Support (MTSS-RtII)
Description:
Pennsylvania's Multi-Tiered System of Supports (MTSS) is defined as a
comprehensive system of supports that in the commonwealth includes
standards-aligned, culturally responsive and high quality core instruction,
universal screening, data-based decision-making, tiered services and
supports, family engagement, central/building level leadership, RtII/SLD
determination and professional learning. Simply put, PA-MTSS represents
a broad set of evidence-based practices that may be implemented across a
system to include Academics AND Behavior within a recursive and
systematic problem-solving process. PA-MTSS is relatively synonymous
with RtII and is intended to help ALL students meet with continuous
academic and behavioral success. (Source:
http://www.pattan.net/category/Educational%20Initiatives/MultiTiered%20Systems%20of%20Support%20(MTSS-RtII) Resource:
http://effectivestrategies.wiki.caiu.org/School+Improvement+Resources)
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction

Intervention - Response to Instruction and Intervention (RtII)
Description:
The Pennsylvania Department of Education strongly endorses the RtII
model as the assessment and instructional framework to organize and
implement Pennsylvania’s Standards Aligned System (SAS) to improve
student achievement. RtII in PA is not viewed as a stand-alone strategy,
product or program; rather it is a part of the state’s comprehensive system
of continuous school improvement and provides a structure for schools to
arrange and implement standards aligned instruction, core strategies, and
interventions in the building to meet the academic and relational support
needs of all students. (Sources:
http://effectivestrategies.wiki.caiu.org/file/view/RtIIAnIntro.pdf/528272
716/RtIIAnIntro.pdf) Resource:
http://effectivestrategies.wiki.caiu.org/Safe+and+Supportive
SAS Alignment: Safe and Supportive Schools

Dimensions of Wellness
Description:
Students deal with a variety of factors that contribute to their success or
provide barriers to their ability to achieve. Dimensions of Wellness
encompass eight research-based areas of the human lens that assist in
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providing balance, building resiliency, and connect with the growth
mindset. Connecting functions of student learning to these dimensions
(physical, social emotional, intellectual, occupational, environmental, and
financial) will build a culture of wellness within each student. As a school
organization, our goal would be to model for every student the capacity to
live a balanced and productive life.
SAS Alignment: None selected

District/School Use of Data - Data Analysis Procedures, DataInformed Instruction, Data Teams & Data Warehousing
Description:
Using Student Achievement Data to Support Instructional Decision Making
provides a WWC reporting of various strategies related to the acquisition,
analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf )
SAS Alignment: Assessment, Instruction

Implementation Steps:
Develop/define MASD Differentiation Framework/Model
Description:
As an administrative team we will review research related to
differentiation. Based upon this research we will define our district
philosophy and principles regarding differentiation. Principals will begin
informal conversations with staff about differentiation. Evidence of this
implementation step will be Administrative Team meeting minutes and the
completed development of a MASD Differentiated Framework.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Special Education, Student Services, Gifted Education,
Educational Technology
Supported Strategies:




Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase
Differentiating Instruction
Intervention - Multi-Tiered Systems of Support (MTSS-RtII)
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Intervention - Response to Instruction and Intervention (RtII)
Dimensions of Wellness

Create Implementation Plan
Description:
1. Seek feedback from teachers regarding the district differentiation
framework, make changes as approved by administrative team.
2. Through conversations with the administrative team determine the content
of Professional Development based upon the district framework for
differentiation.
3. Determine how professional development will be delivered to staff (PLC's,
building level teams, departments, grade levels, pilot teachers, etc.).
4. Determine who will provide this professional development
5. Determine when this professional development will occur.
Evidence of the completion of this implementation step will be
Administrative Team meeting minutes and scheduled professional
development sessions.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education, Special Education, Student Services,
Gifted Education, Educational Technology
Supported Strategies:


Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase



Differentiating Instruction



Intervention - Multi-Tiered Systems of Support (MTSS-RtII)



Intervention - Response to Instruction and Intervention (RtII)



Dimensions of Wellness



District/School Use of Data - Data Analysis Procedures, Data-Informed Instruction,
Data Teams & Data Warehousing

Implement District Differentiation Professional Development Plan
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Description:
Provide professional development to staff as defined in Implementation
Plan. Evidence of completion of this implementation step will be staff signin sheets at professional development sessions and presentation materials.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education, Special Education, Student Services,
Gifted Education, Educational Technology
Supported Strategies:


Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase



Differentiating Instruction



Intervention - Multi-Tiered Systems of Support (MTSS-RtII)



Intervention - Response to Instruction and Intervention (RtII)



Dimensions of Wellness



District/School Use of Data - Data Analysis Procedures, Data-Informed Instruction,
Data Teams & Data Warehousing

Monitor Implementation of District Differentiation Framework
Description:
1. Determine how support will be provided to staff implementing
differentiation framework after receiving professional development.
2. Provide ongoing support to buildings and staff.
3. Provide follow-up professional development as needed.
Evidence of completion of this implementation step will be district and
building walkthrough and observation data. Sign-in sheets from any
needed follow-up professional development will also serve as evidence of
this step.
Start Date: 7/1/2019

End Date: 6/30/2022

126
Program Area(s): Professional Education, Special Education, Student Services,
Gifted Education, Educational Technology
Supported Strategies:


Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase



Differentiating Instruction



Intervention - Multi-Tiered Systems of Support (MTSS-RtII)



Intervention - Response to Instruction and Intervention (RtII)



Dimensions of Wellness



District/School Use of Data - Data Analysis Procedures, Data-Informed Instruction,
Data Teams & Data Warehousing

Institutionalize District Differentiation Framework
Description:

Provide feedback and evaluate teachers' use of differentiation in the
classroom. Teachers should have received professional development in
framework and been monitored for at least a year prior to
institutionalization. Evidence this step has been completed will
be observation and evaluation data related to the use of differentiation in
the classroom.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education, Special Education, Student Services,
Gifted Education, Educational Technology
Supported Strategies:


Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase



Differentiating Instruction
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Intervention - Multi-Tiered Systems of Support (MTSS-RtII)



Intervention - Response to Instruction and Intervention (RtII)



Dimensions of Wellness



District/School Use of Data - Data Analysis Procedures, Data-Informed Instruction,
Data Teams & Data Warehousing

Technology Integration
Description:
1. Consider what types of technology can support differentiation.
2. Include these tools as part of the ongoing professional development
provided to staff through Technology PLCs.
Evidence of completion of this step will include the use of technology as a
tool for differentiation in teacher lesson plans and classroom observations.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education, Special Education, Student Services,
Gifted Education, Educational Technology
Supported Strategies:


Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase

Goal #2: Curriculum, Assessment and Instruction System: Establish a district system that
fully ensures the implementation of Pennsylvania Academic Standards aligned curricula and
consistent use of Pennsylvania Academic Standards aligned assessments to monitor
achievement and adjust instructional practices impacting all students across all schools.
Related Challenges:



Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.
Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
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Establish a district system that fully ensures staff members in every school use
standards aligned assessments to monitor student achievement and adjust
instructional practices.
Establish a district system that fully ensures students who are academically at
risk are identified early and are supported by a process that provides
interventions based upon student needs and includes procedures for monitoring
effectiveness.

Indicators of Effectiveness:
Type: Annual
Data Source: Indicators of Academic Growth on the School Performance
Profile
Specific Targets: 100% of all schools will meet or exceed the state standard for
academic growth in each content area as reported on the School Performance
Profile

Type: Annual
Data Source: Curriculum and District Common Assessments
Specific Targets: 100% of curriculum and common assessments will be
reviewed as defined by district administrative regulations

Type: Annual
Data Source: Closing the Achievement Gap - All Groups and Historically
Underperforming Students as reported on the School Performance Profile
Specific Targets: 100% of all district schools will meet or exceed the state
expectations for Closing the Achievement Gap - All Groups and Historically
Underperforming Students as reported on the School Performance Profile

Type: Interim
Data Source: i-Ready and AIMSWeb
Specific Targets: annually 100% of all schools will increase the number of
assessed students scoring proficient or higher on the benchmark assessments
after each administration
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Strategies:
Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase
Description:
The International Society for Technology in Education cites research that
indicates an increase in access to technology has a positive effect on
student achievement.
This strategy will be an integral part of the professional development
provided to staff as an element to consider when creating learning/unit
plans and lesson plans for all content areas. Ongoing support will be
provided to staff through the use of PLCs to ensure the latest tools
available are considered, shared and supported.
SAS Alignment: Instruction, Materials & Resources

District/School Use of Data - Data Analysis Procedures, DataInformed Instruction, Data Teams & Data Warehousing
Description:
Using Student Achievement Data to Support Instructional Decision Making
provides a WWC reporting of various strategies related to the acquisition,
analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf )
SAS Alignment: Assessment, Instruction

Common Assessment Within Grade/Subject
Description:
WWC reports the effective use of data can have a positive impact upon
student achievement; using common assessments to inform teacher
practice is one such use of data.
As part of the Understanding by Design process, assessments
(cornerstones and performance tasks at a unit level) are critical to defining
the ultimate outcomes essential to students. By creating cornerstones for
grade levels and departments as well as performance tasks for all units of
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study, staff and students will have a clear understanding of the desired
learning outcomes. These assessments will also serve as resources for
teachers to reflect upon their classroom practices and district curricula.
SAS Alignment: Assessment, Instruction

Curriculum Mapping
Description:
Empirical evidence of a positive statistical correlation of the use of
curriculum mapping with student achievement is scarce. There was a 2001
study by the Indiana Center of Evaluation conducted for the Ohio DOE that
determined curriculum alignment (defined as curriculum mapping with
subsequent change in instructional practice) was the “single greatest
factor in achieving improved test scores.”
Using the Understanding by Design model for curriculum mapping, we will
ensure our district curriculum is aligned to our district mission, state
academic standards and district desired learning outcomes. Using this
model will provide teachers and students with clarity about the desired
learning outcomes, as well as resources to develop units of study. A
revision process will be developed to support any necessary changes
based upon student data and teacher feedback, while also ensuring we
continue to align and maintain the appropriate rigor for our students as
they move through our educational system.
SAS Alignment: Standards, Materials & Resources

Intervention - Multi-Tiered Systems of Support (MTSS-RtII)
Description:
Pennsylvania's Multi-Tiered System of Supports (MTSS) is defined as a
comprehensive system of supports that in the commonwealth includes
standards-aligned, culturally responsive and high quality core instruction,
universal screening, data-based decision-making, tiered services and
supports, family engagement, central/building level leadership, RtII/SLD
determination and professional learning. Simply put, PA-MTSS represents
a broad set of evidence-based practices that may be implemented across a
system to include Academics AND Behavior within a recursive and
systematic problem-solving process. PA-MTSS is relatively synonymous
with RtII and is intended to help ALL students meet with continuous
academic and behavioral success. (Source:
http://www.pattan.net/category/Educational%20Initiatives/MultiTiered%20Systems%20of%20Support%20(MTSS-RtII) Resource:
http://effectivestrategies.wiki.caiu.org/School+Improvement+Resources)
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SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction

Response to Instruction and Intervention (RtII)
Description:
The Pennsylvania Department of Education strongly endorses the RtII
model as the assessment and instructional framework to organize and
implement Pennsylvania’s Standards Aligned System (SAS) to improve
student achievement. RtII in PA is not viewed as a stand-alone strategy,
product or program; rather it is a part of the state’s comprehensive system
of continuous school improvement and provides a structure for schools to
arrange and implement standards aligned instruction, core strategies, and
interventions in the building to meet the academic and relational support
needs of all students. (Sources:
http://effectivestrategies.wiki.caiu.org/file/view/RtIIAnIntro.pdf/528272
716/RtIIAnIntro.pdf) Resource:
http://effectivestrategies.wiki.caiu.org/Safe+and+Supportive
SAS Alignment: Safe and Supportive Schools

District/School Use of Data - Data Analysis Procedures, DataInformed Instruction, Data Teams & Data Warehousing
Description:
Using Student Achievement Data to Support Instructional Decision Making
provides a WWC reporting of various strategies related to the acquisition,
analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf )
SAS Alignment: Assessment, Instruction

Dimensions of Wellness
Description:
Students deal with a variety of factors that contribute to their success or
provide barriers to their ability to achieve. Dimensions of Wellness
encompass eight research-based areas of the human lens that assist in
providing balance, building resiliency, and connect with the growth
mindset. Connecting functions of student learning to these dimensions
(physical, social emotional, intellectual, occupational, environmental, and
financial) will build a culture of wellness within each student. As a school
organization, our goal would be to model for every student the capacity to
live a balanced and productive life.
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SAS Alignment: None selected

Implementation Steps:
Curriculum Alignment
Description:
Align curriculum to PA Core and Academic Standards and develop new
units and assessments through backwards design. Evidence of this
implementation step will be completed K-12 curriculum maps submitted
for Board approval.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:






Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase
Common Assessment Within Grade/Subject
Curriculum Mapping
Intervention - Multi-Tiered Systems of Support (MTSS-RtII)
Response to Instruction and Intervention (RtII)

Unit Implementation
Description:
Implementation of units aligned to PA Core and Academic Standards.
Evidence of this implementation step will be based upon building and
district walkthroughs and formal observations along with documented
units and lesson plans.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:
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Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase



Common Assessment Within Grade/Subject



Curriculum Mapping



Intervention - Multi-Tiered Systems of Support (MTSS-RtII)



Response to Instruction and Intervention (RtII)



District/School Use of Data - Data Analysis Procedures, Data-Informed Instruction,
Data Teams & Data Warehousing

Development and Implementation of Curriculum/Assessment
System Review Process
Description:
Development and implementation of review process for curriculum
assessment system. Evidence of this implementation step will be changes
made to the curriculum as a result of meetings held with departments and
grade levels.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s):
Supported Strategies:


Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase



Common Assessment Within Grade/Subject



Curriculum Mapping



Intervention - Multi-Tiered Systems of Support (MTSS-RtII)



Response to Instruction and Intervention (RtII)



District/School Use of Data - Data Analysis Procedures, Data-Informed Instruction,
Data Teams & Data Warehousing
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Develop Lesson Level Assessments/Incorporate Research Based
Instructional Strategies Across Lessons
Description:
Implementation of backwards design at the lesson level, including the
incorporation of research-based instructional strategies throughout
lessons. Walkthrough and formal observations along with teacher lesson
plans will serve as evidence that the implementation step has been
implemented.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:


Technology - Digital Learning - Technology Infrastructure
Enhancement/Technology Access and Training Increase



Common Assessment Within Grade/Subject



Intervention - Multi-Tiered Systems of Support (MTSS-RtII)



Response to Instruction and Intervention (RtII)



District/School Use of Data - Data Analysis Procedures, Data-Informed Instruction,
Data Teams & Data Warehousing
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Appendix: Professional Development Implementation
Step Details

LEA Goals Addressed:

Start

End

Growth for All Learners: Establish a district
system that supports the academic growth
and overall wellness of all learners.

Title

Strategy #1: Technology - Digital Learning Technology Infrastructure
Enhancement/Technology Access and
Training Increase
Strategy #2: Differentiating Instruction
Strategy #3: Intervention - Multi-Tiered
Systems of Support (MTSS-RtII)
Strategy #4: Intervention - Response to
Instruction and Intervention (RtII)
Strategy #5: Dimensions of Wellness
Strategy #6: District/School Use of Data Data Analysis Procedures, Data-Informed
Instruction, Data Teams & Data
Warehousing

Description
1. Seek feedback from teachers regarding the district differentiation
framework, make changes as approved by administrative team.

7/1/2019

6/30/2022

Create Implementation Plan

2. Through conversations with the administrative team determine the content
of Professional Development based upon the district framework for
differentiation.
3. Determine how professional development will be delivered to staff (PLC's,
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building level teams, departments, grade levels, pilot teachers, etc.).
4. Determine who will provide this professional development
5. Determine when this professional development will occur.

Person Responsible
Julie Huff/Paul
Bigham/Jason
Baker/Jaime Bott

SH
6.0

S
3

EP
50

Evidence of the completion of this implementation step will be Administrative Team
meeting minutes and scheduled professional development sessions.
Provider
Type
App.
District lead teachers, instructional coaches and
School
Yes
administration
Entity

Knowledge

Effective differentiation strategies for content, process and products when planning lessons for diverse
learners. In addition, These strategies should address all students including varying abilities, interests and
backgrounds.

Supportive
Research

The Understanding by Design model for curriculum mapping and the resource, Integrating Differentiated
Instruction and Understanding by Design by Jay McTighe and Carol Ann Tomlinson will provide us with the
information needed to answer where differentiation can occur while maintaining the integrity of district
learning outcomes for all students. The Differentiated Classroom: Responding to the Needs of All Learners by
Carol Ann Tomlinson will serve as a resource as we define our district framework. Other resources associated
with differentiation will also be reviewed to ensure multiple perspectives are considered when defining our
district philosophy, principles and practices.

Designed to Accomplish

For classroom teachers, school 
counselors and education
specialists:


Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.
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For school and district

administrators, and other
educators seeking leadership

roles:


Training Format

Participant Roles











Follow-up Activities


Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
Instructs the leader in managing resources for effective results.

LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
Department Focused Presentation

Classroom teachers
Principals / Asst. Principals

Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,
with administrator and/or peers




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)



Evaluation Methods



Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Classroom student assessment data
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Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Joint planning period
activities




LEA Goals Addressed:

Start
7/1/2019

Curriculum, Assessment and Instruction
System: Establish a district system that fully
ensures the implementation of Pennsylvania
Academic Standards aligned curricula and
consistent use of Pennsylvania Academic
Standards aligned assessments to monitor
achievement and adjust instructional
practices impacting all students across all
schools.

End

Title

6/30/2022

Curriculum Alignment

Person Responsible
Jason Baker

Knowledge

SH
6.0

S
12

EP
40




Participant survey
Review of participant lesson plans

Strategy #1: Technology - Digital Learning Technology Infrastructure
Enhancement/Technology Access and
Training Increase
Strategy #2: Common Assessment Within
Grade/Subject
Strategy #3: Curriculum Mapping
Strategy #4: Intervention - Multi-Tiered
Systems of Support (MTSS-RtII)
Strategy #5: Response to Instruction and
Intervention (RtII)

Description
Align curriculum to PA Core and Academic Standards and develop new units and
assessments through backwards design. Evidence of this implementation step will
be completed K-12 curriculum maps submitted for Board approval.
Provider
Type
App.
District lead teachers, instructional coaches and
School
Yes
administration
Entity

Learning how to use backwards design (UbD) when developing curriculum at teh curriculum, unit and lesson
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levels.
Supportive
Research

Backwards design (UbD)

Designed to Accomplish

For classroom teachers, school 
counselors and education
specialists:


For school and district
administrators, and other
educators seeking leadership 
roles:

Training Format

Participant Roles

Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.




Series of Workshops
Department Focused Presentation





Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex




Grade Levels


Team development and

Evaluation Methods

Follow-up Activities

Dir

Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Classroom observation focusing on
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LEA Goals Addressed:

Start

End

sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Joint planning period
activities
Journaling and reflecting

Curriculum, Assessment and Instruction
System: Establish a district system that fully
ensures the implementation of Pennsylvania
Academic Standards aligned curricula and
consistent use of Pennsylvania Academic
Standards aligned assessments to monitor
achievement and adjust instructional
practices impacting all students across all
schools.

Title

Description







factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans

Strategy #1: Technology - Digital Learning Technology Infrastructure
Enhancement/Technology Access and
Training Increase
Strategy #2: Common Assessment Within
Grade/Subject
Strategy #3: Intervention - Multi-Tiered
Systems of Support (MTSS-RtII)
Strategy #4: Response to Instruction and
Intervention (RtII)
Strategy #5: District/School Use of Data Data Analysis Procedures, Data-Informed
Instruction, Data Teams & Data
Warehousing
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7/1/2019

6/30/2022

Develop Lesson Level
Assessments/Incorporate
Research Based Instructional
Strategies Across Lessons

Person Responsible
Building principals

SH
6.0

S
2

EP
200

Implementation of backwards design at the lesson level, including the incorporation
of research-based instructional strategies throughout lessons. Walkthrough and
formal observations along with teacher lesson plans will serve as evidence that the
implementation step has been implemented.
Provider
Type
App.
Building administrators
School
Yes
Entity

Knowledge

Use backwards design (UbD) at the lesson level to develop lessons, and assessments incorporating higher order
thinking in conjunction with curriculum assessment work in the district.

Supportive
Research

Backwards design (UbD)

Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.



Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.

For school and district
administrators, and other
educators seeking leadership 
roles:



Series of Workshops

Training Format
Participant Roles 

Classroom teachers

Grade Levels


Elementary - Primary (preK - grade 1)
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Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex
Dir




Follow-up Activities



Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Journaling and reflecting





Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)




Evaluation Methods




Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all
staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
Affirmed by Dawn Merris on 8/14/2018
Board President
Affirmed by Mark Leidy on 8/9/2018
Superintendent/Chief Executive Officer
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
We affirm that the school district has completed a 28 day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).
Affirmed by Dawn Merris on 4/20/2018
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Board President
Affirmed by Mark Leidy on 4/20/2018
Superintendent/Chief Executive Officer

