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◦

This EL Master Plan will be amended as new state and federal policies,
rules and regulation are provided to reflect the passage of Proposition
58, the Global Education for a Global Economy Initiative and ESSA.
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MISSION STATEMENT
The mission of Alliance College-Ready Public Schools, a nonprofit charter management
organization, is to open and operate high-performing public high schools and middle schools
in low-income communities with historically underperforming schools that will annually
demonstrate student academic achievement growth and graduate students ready for
success in college.
The primary purpose of Alliance English Learner Master Plan is to establish and communicate
the following:
1.
2.
3.
4.

How the needs of students who are English Learners will be identified;
What services will be offered for students who are English Learners;
How, where and by whom the services will be provided;
How the program for students who are English Learners will be evaluated each year and
how the results of this evaluation will be used to improve those services;

The Alliance EL Master Plan is applicable to all Alliance Schools. Current Alliance Schools as
of the 2018-19 academic year include:
COMPLEXES
 Alliance Gertz-Ressler/Richard Merkin 6-12 Complex
 Alliance Ouchi-O’Donovan 6-12 Complex
 Alliance Marine – Innovation & Technology 6-12 Complex
HIGH SCHOOL
 Alliance Patti & Peter Neuwirth Leadership Academy
 Alliance Ted K. Tajima HS
 Alliance Cindy & Bill Simon Technology Academy HS
 Alliance Dr. Olga Mohan HS
 Alliance Leichtman-Levine Family Foundation Environmental Science HS
 Alliance Piera Barbaglia Shaheen Health Services Academy
 Alliance Margaret M. Bloomfield HS
 Alliance Judy Burton Technology Academy HS
 Alliance Marc & Eva Stern Math and Science School
 Alliance Morgan McKinzie HS
 Alliance Renee and Meyer Luskin Academy HS
 Alliance Susan & Eric Smidt Technology Academy HS
 Alliance Tennenbaum Family Technology HS
 Alliance Alice M. Baxter College-Ready HS
 Alliance Collins Family College-Ready HS
MIDDLE SCHOOLS
 Alliance College-Ready Middle Academy #4
 Alliance College-Ready Middle Academy #5
 Alliance College-Ready Middle Academy #8
 Alliance College-Ready Middle Academy #12
 Alliance Kory Hunter Middle School
 Alliance Jack H. Skirball Middle School
 Alliance Leadership Middle Academy
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INTRODUCTION
The Alliance serves approximately 12,000 students in fifteen high schools, seven
middle schools and three 6-12 complexes as of fall 2017 of which 93% are Hispanic;
17% are English Learners (ELs). We are committed to implementing evidence-based
instructional methods and strategies to insure that ELs achieve proficiency in English
and graduate high school ready for success in college.
The Alliance English Learner Master Plan outlines systems and instructional practices
expected to be in place in every school serving ELs. Adherence to the Plan ensures
that all ELs in Alliance schools have access to English Language Development (ELD)
courses and rigorous curriculum in order to become fluent in English and to reach
proficiency on the state-adopted academic standards, including the ELD standards.
The Alliance recognizes that ELs have a double curricular load in that they must
become proficient in English while also mastering the core content courses. English
Learners must be proficient in all of the academic content required of all students in
California, and must demonstrate readiness for college by taking and passing all A-G
courses with a C or better to graduate. This means that ELs require additional services
and time to ensure that they acquire English and have access to the full curriculum in
a way that makes instruction comprehensive and meaningful. English Learners must
receive effective first-time teaching in the core content and must receive services in
addition to core instruction to ensure that their linguistic and academic needs are met.
All Alliance students receive additional time for learning:
 Block schedule with longer, uninterrupted instructional periods of 2 hour periods
 A longer school day
 After school tutoring
 190 days of instruction
 Summer sessions / summer bridge
We will use the California Department of Education 2010 publication of Improving
Education for English Learners: Research-Based Approaches as a resource and work
in partnership with district and the state and local levels, so that all students benefit.
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GUIDING PRINCIPLES FOR EDUCATING ENGLISH LEARNERS
(ADAPTED BY ALLIANCE COLLEGE-READY PUBLIC SCHOOLS)
PRINCIPLE 1
English Learners are held to the same high expectations of learning established for
all students. We hold the same standards for all students including readiness for
college level coursework. Recognizing that the education of English Learners is
multi-faceted, Alliance schools will work towards not just supporting second language
acquisition, but all educational subjects and academic needs.
PRINCIPLE 2
English Learners develop full receptive and productive proficiencies in English in the
domains of listening, speaking, reading, and writing, consistent with expectations for
all students. Alliance recognizes that we need to be on the forefront in helping ELs
develop language skills quickly and effectively. At the secondary level beginning in
grade 6, it is our expectation that students entering Alliance schools will receive 3
years of effective designated and integrated ELD and transition to RFEP status
within those 3 years.
PRINCIPLE 3
English Learners are taught challenging academic content that enables them to
demonstrate proficiency in performance standards in all content areas, including
reading and language arts, mathematics, social studies, science, fine arts, health
and physical education, consistent with those for all students. Alliance further
recognizes that ELs must be provided the same challenging content in all academic
areas with differentiated and additional support.
PRINCIPLE 4
English Learners receive instruction that builds on their previous education and
cognitive abilities that reflects their language proficiency levels. Alliance recognizes
that ongoing assessment using multiple measures is crucial to determine progress
and to drive instruction that focuses on language acquisition and academic content.
Alliance further recognizes the need to provide professional development for school
leaders, teachers, and all school staff to support the learning of ELs in our schools.
PRINCIPLE 5
English Learners are evaluated with appropriate and valid assessments that are
aligned to state standards and that have the same expectations for all students.
English Learners must also be evaluated using the state-approved English language
proficiency assessment to measure progress in English language development.
PRINCIPLE 6
The academic success of English Learners is a responsibility shared by all
educators, the family, and the community. Alliance, in partnership with its families
and community, will take interest and be accountable for the education of English
Learners. The Alliance English Learner Master Plan strives to promote the family’s
role in the education of ELs and to promote open communication and avenues for
involvement consistent with our core values of “Parents as Partners.”
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ALLIANCE ENGLISH LEARNER MASTER PLAN BASED
COMMITMENTS DEFINES IN ALLIANCE CHARTER PETITIONS

ON

English Learners – College Readiness requires proficiency in English for all students.
English language development curriculum and instructional strategies are provided for
all ELs. English Learners are expected to demonstrate proficiency after receiving three
years of effective integrated and designated ELD instruction as defined below.
Designated ELD – Designated ELD is a protected time during the regular school day
when teachers use the CA ELD Standards as the focal standards in ways that build into
and from content instruction in order to develop critical English language skills,
knowledge, and abilities needed for content learning in English
Integrated ELD – All teachers attend to the language learning needs of their ELs in
strategic ways that promote the simultaneous development of content knowledge and
advanced levels of English using the CA ELD standards.
Teachers participate in training to continually develop expertise in designated and
integrated ELD instructional strategies for students learning to speak English. Digital
content used in blended learning environments offers more supports for ELs, including
ELD, primary language support, text-to-speech, and replay.
Alliance schools will meet all requirements of federal and state law relative to equal
access to the curriculum for those who are English Learners. The goal is to develop
high quality instructional programs and services for ELs which allow them to achieve
the same challenging grade-level and graduation standard, in the same proportions, as
native-English speaking students.
The English language literacy intensive component of the Alliance instructional program
supports ELs through:
 A teaching staff qualified in second language pedagogy.
 Extended learning time with a strong English language development/ literacy focus.
 Additional bilingual teacher’s aides in the classroom to assist ELs in designated and
integrated ELD.
To support the environment needed and to ensure students receive English language
development, Alliance schools recruit teachers who have a secondary credential as
well as bilingual or ESL endorsement (state authorization to teach ELs such as BCLAD,
CLAD, SB1969). Additionally, Alliance seeks teachers who not only have training in
second language acquisition pedagogy but also have experience teaching English
Learners in designated and integrated ELD. Alliance teachers are trained to use the
California English Language Development standards and are trained in appropriate and
effective methods for teaching ELs at various levels of English language proficiency.
Additional supports include bilingual teachers’ aides and after school tutoring programs
that are coordinated with the regular curriculum and designed for ELs.
Alliance schools administer the California English Language Development Test
(CELDT) and the English Language Proficiency Assessment for California (ELPAC) to
10

all new students whose home language is other than English on their Home Language
Survey and to all English Learners annually to determine each student’s individual
proficiency level and to assess student progress in acquiring English Proficiency.
NOTE: At the time of publication of this document, California will use the CELDT for
the initial language proficiency assessment and as a retest for annual students
during the fall semester. The new English language proficiency assessment, the
“English Language Proficiency Assessment for California” (ELPAC), will replace the
CELDT and will be fully implemented in the spring 2018. The acronyms, CELDT and
ELPAC, will be used interchangeably throughout this document. Subsequent
versions of this EL Master Plan will refer to the CA English Language Proficiency
Assessment as the ELPAC.
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CHAPTER 1: INITIAL IDENTIFICATION, PARENT NOTIFICATION OF
INSTRUCTIONAL PROGRAM OPTIONS, ASSESSMENT, PROGRAM
PLACEMENT AND RECLASSIFICATION
CHAPTER OVERVIEW
Alliance’s process for initial identification, parent notification, assessment and program
placement of ELs is standardized for consistency and equity throughout all schools,
and is consistent with federal and state requirements. This process is responsive to the
educational needs of ELs and the preference of parents and guardians. The process is
described in this chapter.
The Alliance’s overall goal is to ensure consistency in enrollment, assessment, and
sharing of information regarding the instructional programs, services, and program
placement options to ensure all parents can make informed decisions.

ENROLLMENT PROCESS
The enrollment process begins when a parent or guardian enrolls their child in an
Alliance school. The main office of each Alliance school is designed to be a warm and
welcoming place for parents and students. Each school office will have an appropriate
staff member available to provide accurate information about the instructional program
options offered to ELs. All information is provided in a language that parents
understand. Every effort is made to ensure the enrollment process is as convenient and
efficient as possible. Included with the enrollment packet for all students, including ELs,
is an explanation of the Uniform Complaint Process (UCP) to ensure that all parents
understand how the address any potential concerns with staff.

HOME LANGUAGE SURVEY
Upon initial enrollment, parents complete the Home Language Survey (HLS) section on
the Alliance’s Student Enrollment Form, as required by state and federal law. The
purpose of the HLS is to determine if a language other than English is used in the
student’s home. Prior to completing the HLS, parents will receive an explanation
regarding its purpose and use, as well as the possibility that their child may be given an
assessment to determine their English language proficiency level.
The information provided is kept on file as the official information until the initial (first)
HLS survey completed is obtained from LAUSD or other sending school. The initial
(first) HLS takes precedence over any information provided on subsequent surveys
completed. The information provided on the HLS is maintained thereafter in the Alliance
Student Information System and the student’s cumulative folder. Should LAUSD make
their student information system available to independent charter schools, Alliance
schools will comply with its use as appropriate.
The HLS consists of the following four questions:
1. What language did your child learn when she/he first began to talk?
2. What language does your child use most frequently at home?
3. What language do you use most frequently to speak to your child?
4. What language is used most frequently by adults at home?
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These questions are used to determine a student’s home language status as follows:
English Only (EO)
If “English” is the answer to the four questions on the HLS, the child is classified as
English Only.
Possible English Learner (EL)
If the answer to any of the first three questions on the HLS indicate a language other
than English, or a combination of English and another language, the child is assessed
to measure his or her level of English proficiency.
However, if the parent’s response to the first three questions on the HLS is English, and
the response to the fourth question is other than English, then reasonable doubt may
exist as to the student’s home language. The school’s administrator/designee must
research the student’s home language background using the following indicators, as
well as consultation with the student’s parent:
 Parent/guardian requires an interpreter to communicate in English
 Parent/guardian speaks to their child in a language other than English
 HLS is completed in a language other than English (including spelling the
word “English” in another language; e.g. ingles)
 Student initiates interaction with their parents/guardians in language other
than English
 It is revealed that the child, while their parent/guardian is at work, is under the
care of a person(s) who speaks a language other than English
If there is evidence of significant non-English exposure, then the pupil must be
administered the state-approved English language proficiency assessment
(CELDT/ELPAC). The parent will be notified of the assessment results and the
subsequent program placement of the child.
NOTE: When reasonable doubt is established, the school must annotate the
HLS to document the reason(s) for state-approved English language
proficiency assessment administration. The school administrator/designee
must sign and date the annotations provided.
The parent has the right to amend the HLS at any time. However, if the student has
already been administered the state-approved language proficiency assessment, any
changes to the HLS will not affect the student’s official language classification. If the
parent amends the HLS prior to assessment administration, the school must honor the
changes made while continuing to take reasonable doubt into consideration, given the
probable impact of the change relative to the parent’s or student’s observed linguistic
behavior.
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PARENT NOTIFICATION OF INSTRUCTIONAL PROGRAM OPTIONS
After completing the HLS, parents must be informed of the instructional program
options available to students. Program option information is to be provided in writing,
using language and materials designed to be easily understandable to parents.
NOTE: If a parent makes no selection at the time of the enrollment, the child will be
placed in the Structured English Immersion (SEI) program.
To inform parents of the instructional program options, schools must provide a copy
of the English Learner Programs Options flyer (Appendix H). The content of the flyer
includes an explanation of available program options. This flyer is also posted on the
individual school site’s website.

LANGUAGE PROFICIENCY ASSESSMENT
ENGLISH LANGUAGE PROFICIENCY ASSESSMENT – INITIAL IDENTIFICATION
State and federal regulations require that if the student’s HLS indicates a language
other than English is used at home, the student’s English language proficiency level
must be assessed. Students will be assessed within 30 calendar days at the
beginning of the school year, or within 30 days of enrollment if the student enrolls
later in the school year. In addition, parents must be notified of the assessment
results and program placement within 30 days of initial enrollment.
NOTE: In accordance with California Education Code (EC), initially-enrolling
students identified by the HLS as potential ELs may not be exempt from taking
the state-adopted English language proficiency assessment.
Based on a student’s overall performance on the CELDT/ELPAC, s/he may be
classified as an English Learner (EL) or Initially Fluent English Proficient (IFEP).
Once a student is identified as EL, the student must be assessed annually using the
state-adopted English language proficiency assessment until s/he meets the
eligibility criteria and is Reclassified to Fluent English Proficient (RFEP).
Prior to administration of the state-adopted English language proficiency
assessment, all test examiners (classroom teachers or Alliance certified English
Learner Testing Coordinators) must obtain annual certification by attending the
assessment training session conducted by an approved state-adopted language
proficiency assessment instructor. Classroom teachers or the EL Testing
Coordinators are responsible for administering the state-adopted English language
proficiency assessment.
Initial CELDT/ELPAC assessments must be hand-scored at the school site so that
an interim language classification can be identified for each student assessed. This
score is used to determine appropriate program placement for students identified as
ELs. The overall proficiency level must be communicated to the parent using the
14

Initial Parent Notification letter within 30 calendar days of initial enrollment.
(Appendix A)
At the end of the testing cycle, students’ test booklets are submitted to the test
vendor for official scoring and the test vendor provides the school with official state
assessment results. The Alliance CELDT/ELPAC Testing Coordinator will upload
CELDT/ELPAC results into the Alliance Student information System. Should LAUSD
make its student information system available to independent charter schools,
Alliance schools will record the results in LAUSD SIS.
NOTE: If there is a discrepancy between the unofficial hand-scored results
and the official score provided by the test vendor, the official score overrides
the unofficial hand-scored results.
ELs with disabilities must be assessed using the CELDT/ELPAC assessment. ELs
with disabilities may be tested using the California Department of Education (CDE)approved Testing Variations, Accommodations, and Modifications, which is updated
annually. The Individualized Education Plan (IEP) team must document the use any
accommodations or modifications in the student’s IEP, and these must not deviate
from those approved by the CDE. All ELs with disabilities will be assessed annually
with the ELPAC, beginning in the spring 2018. ELs with moderate-to-severe
disabilities are to be assessed in accordance with their IEP.x

ENGLISH LANGUAGE
ASSESSMENT

PROFICIENCY

ASSESSMENT

ANNUAL

State and federal guidelines require each EL to be assessed annually to determine
their progress in acquiring English language proficiency. This assessment is given
within a test window prescribed by California Education Code. Alliance ensures that
each EL is assessed annually, and the assessment results and program placement
are communicated to parents in writing within 30 days of the start of school, using
the Initial and Annual Parent Notification Letters. (Appendix A,B)
The Alliance Data Team will prepare and provide the Parent Notification letters. Each
Alliance school will be responsible for distribution of the letters. The official
CELDT/ELPAC assessment results are provided to parents in a language they
understand when the results become available from the test publisher. Information
on how to interpret the CELDT/ELPAC results will be available in various languages.
Parents may request a meeting to discuss the assessment results.

INITIAL LANGUAGE CLASSIFICATION STATUS
A student’s initial language classification or status is determined by their overall
performance on the initial English language proficiency assessment. Based on the
performance level, a student may be classified as follows:
English Learner (EL)
The overall performance level on the Initial CELDT is Beginning, Early
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Intermediate, or Intermediate. A student may also be classified as an EL if the overall
performance level is Early Advanced or Advanced, but with skill area scores of
Beginning or Early Intermediate in Listening, Speaking, Reading or Writing (grades
6-12).
Initial Fluent English Proficient (IFEP)
The overall performance level on the Initial CELDT is Early Advanced or Advanced,
with Listening, Speaking, Reading, and Writing skill area scores of Intermediate or
higher (grades 6-12). This result can occur when the student enters school already
fluent in English and the home language(s), or when the student had minimal
exposure to the other language(s) spoken at home.
NOTE: Student classified as IFEP are not eligible to receive EL services and will
receive grade-level instruction in an instructional program designed for native- and
fluent-English speakers.

ANNUAL LANGUAGE CLASSIFICATION STATUS
Parents of ELs will be notified each year of their child’s current language
classification along with the annual assessment results. A student will remain
classified as an EL until he or she has met the criteria for reclassification.

PRIMARY LANGUAGE ASSESSMENT
Students designated as ELs on the basis of Initial CELDT/ELPAC results are not
automatically assessed in their primary language. On a case-by-case basis, ELs may
be given a primary language assessment at any time (i.e. at enrollment or
thereafter). The decision to administer the primary language assessment is made at
the recommendation of the EL Coordinator, counselor, administrator, teacher, IEP
team or parent.
While the primary language assessment is not a criterion for identifying a student as
an EL, assessing the primary language proficiency of an identified EL can provide
important information to instructional staff. A low primary language proficiency level
(particularly in reading and writing) may indicate limited or interrupted formal
schooling prior to entering the U.S., or it could simply be the result of a child who is
shy with the test examiner. School staff should take great care when interpreting the
results of these assessments.
Whenever possible, a primary language assessment is conducted by a certificated
employee who is fluent in the student’s primary language. A recommended primary
language assessment includes the LAS Links Español for students in grades 6-12
and an informal language assessment protocol for non-Spanish speakers.
ELs enrolling in Spanish for Native Speakers will be assessed in their primary
language in Alliance schools that offer Spanish as a foreign language to meet the A16

G requirement for foreign language to determine the appropriate Spanish course
level placement.
Results of the primary language assessment are placed in the student’s Cumulative
folder and permanently recorded in the Alliance Student Information System. This
information may be used as one indicator of the student’s level of literacy
development in the primary language.

PARENTAL NOTIFICATION OF INITIAL ASSESSMENT RESULTS
AND PROGRAM PLACEMENT
Parents of students who are administered the Initial CELDT/ELPAC must receive
official notification within 30 calendar days, informing them of their child’s:
 Initial English language proficiency level and how it was assessed
 Official language classification
 Instructional program placement
In addition to the above, parents must also receive information regarding the
following:
 Various instructional program options, educational strategies and educational
materials to be used in each program
 Reclassification criteria
 Instructional program for ELs with a disability (with an Individualized
Education Plan) and how such a program will meet the goals in the IEP
 Expected rate of graduation for ELs (expectation is the same for all Alliance
students)
Parents of ELs and IFEP students are informed of the above information via the
Alliance’s Initial Parent Notification Letter and the EL Program Options flyer.
(Appendix A,H) Parents are advised to contact the school if they should need
additional information.

PARENTAL NOTIFICATION OF ANNUAL ASSESSMENT RESULTS
AND PROGRAM PLACEMENT
Parents of ELs who are administered the Annual CELDT/ELPAC must receive official
notification within 30 days of the beginning of the school year, informing them of their
child’s:
 Annual English language proficiency level (provisional, then official when
results become available) and how it was assessed
 Official language classification
 Instructional program placement
Information regarding instructional program options is found in Chapter 2.
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TRANSFER STUDENTS
TRANSFERS BETWEEN SCHOOL DISTRICT AND ALLIANCE BETWEEN
ALLIANCE SCHOOLS AND BETWEEN ALLIANCE AND OTHER SCHOOLS
The receiving school must request the student’s cumulative record from the previous
school. Upon receipt of the cumulative record, the site principal at the receiving
school is responsible for reviewing the accuracy of the student’s records, including
the information in the Alliance Student Information System, to ensure the student is
placed in the appropriate instructional program as determined by the previous
CELDT/ELPAC levels and English/Language Arts achievement in the student’s
current records.
TRANSFERS FROM OTHER CALIFORNIA PUBLIC SCHOOL DISTRICTS
Students transferring into the Alliance from another public school within California
must present documentation verifying previous enrollment. Ideally, student records
such as HLS, state assessment scores, including the CELDT/ELPAC and official
language classification (EO, IFEP, EL, RFEP) are presented at the time of
enrollment.. If the information is not available, staff must contact the previous school
to request the student’s information. All student information from a previous district
should be entered into PowerSchool.
NOTE: Due to student confidentiality requirements, student records can only
be transmitted via fax or U.S. mail. Student records cannot be sent via email.
TRANSFERS FROM OUT OF STATE OR FROM ANOTHER COUNTRY
The initial identification and assessment process is to be used for students entering
an Alliance School from another state or country.
Students enrolling in an Alliance School who were born in another country may have
two different enrollment dates:
(1) Alliance School Enrollment Date
The student’s first day of attendance is the official enrollment date in Alliance
School.
(2) U.S. Enrollment Date
The student’s first day of attendance in a U.S. school is the official U.S. enrollment
date.
For example, a student from Argentina enrolled in a Pennsylvania public school on
February 9, 2010 and moved to California in 2011. On September 20, 2011, the
student enrolled in an Alliance school. The Alliance school enrollment date is
September 20, 2011, while the U.S. enrollment date is February 9, 2010.
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The Alliance initial enrollment procedure is followed for students entering an Alliance
school who are new to the state or from another country. The student’s Alliance
school enrollment date is entered into the student’s records and the Alliance Student
Information System as the date the student first enrolled in a California school or,
when appropriate, the date the student first enrolled in an U.S. school. The student
will be placed in the grade level that is aligned with the student’s age and/or
transcripts.
Students who initially attended a California public school, relocated out of state, and
returned to attend a California public school again, should have the initial
identification and assessment information on file.
TRANSFERS FROM PRIVATE SCHOOLS
The initial identification and assessment process is to be used for students entering
an Alliance school from a private school. The student’s Alliance enrollment date is
entered into the Alliance Student Information System as the date the student first
enrolled in a California public school. The student will be placed in the grade level
that is aligned with the student’s age and/or transcripts.

PROFESSIONAL
DEVELOPMENT
FOR
STAFF
AND
ADMINISTRATORS ON INITIAL IDENTIFICATION, PLACEMENT, AND
RELATED PARENTAL RIGHTS/INFORMED CONSENT
The Alliance will provide on-going annual professional development for school sites,
including certificated and classified support staff, on the legal requirements and
district procedures relating to implementation of the identification and placement
requirements of this English Learner Master Plan including but not limited to:
 Initial identification
 Placement options and procedures
 Communicating assessment results to families effectively
 Parental rights and informed consent regarding initial identification and
placement
Those who must participate in the training include but are not limited to: instructional
staff, site administrators, teaching staff, counselors, classified staff members who
work with EL records, office staff members responsible for registration, school site
CELDT/ELPAC Coordinators, special education teachers, paraprofessionals, Parent
Engagement Specialties, and other support staff as necessary. New staff members
responsible for student enrollment, including all site administrators are required to
complete this training.
The training places special emphasis on sensitivity to parents, including how to make
parents feel welcome, and how to ensure they are fully informed and able to take an
active role in the process of determining the appropriate instructional program
placement for their child.
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Training for site staff must take place at least annually, prior to or within 10 days of
the opening of school for the year, or when new members have been added to the
staff.

ENGLISH LEARNER ONLINE ACCOUNTABILITY SYSTEM
Schools are responsible for inputting and updating school level information into the
Alliance Student Information System. The Home Office updates CELDT/ELPAC
results, interim assessments, grades and basic skills assessment results (Lexile level
and CAASPP) for the reclassification process as they become available.
This system is one way to ensure that there are consistent and effective procedures
in place throughout the Alliance for enrolling, assessing, identifying, and placing ELs,
as well as notifying parents of ELs regarding their rights and options. The
accountabilities include, but are not limited to: CELDT/ELPAC Training for All Test
Examiners, Alliance Master Plan Instructional Program Options Meeting, Initial and
Annual Parent Notification Requirements for Parents of English Learners.

RECLASSIFICATION
Schools reclassify ELs as Reclassified Fluent English Proficient (RFEP) at the point
when designated and integrated ELD are deemed no longer necessary for ELs to be
successful in the mainstream educational program at a level commensurate to nonEnglish Learners (i.e. English Only, Initially Identified Fluent English Proficient). This
decision is made as described in the section below.
Once ELs are reclassified, they retain RFEP status for the rest of their educational
careers. However, the academic progress of RFEP students must be monitored for a
minimum of four years, as required by federal guidelines. Specifically, if their
continued linguistic and academic performance declines or stalls, interventions must
be provided to ensure that these students reach and maintain grade-level academic
proficiency. A full description of the reclassification process is detailed below.

CRITERIA FOR RECLASSIFICATION
ELs are reclassified to fluent English proficient based on the following multiple
criteria identified in the California Education Code and recommended by the State
Board of Education (SBE). The minimum criteria to be considered for reclassification
are:
 English proficiency on the CELDT: Overall level of Early Advanced (level 4) or
Advanced (level 5) with each domain score (Listening, Speaking, Reading,
and Writing) Intermediate (level 3) or higher.
o Intermediate level students may be considered for reclassification if
additional measures determine the likelihood that a student is proficient
in English.
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Teacher evaluation, including but not limited to, a review of a the student’s
curriculum mastery
Score on an assessment that has an empirically established range of
performance in basic skills based on the performance of English proficient
students of the same age. This includes the following: Basic or above on the
Lexile level Assessment (see chart below) or CAASPP ELA (nearly met, met
or exceeded grade level standard).
Parent consultation and approval

*The Teacher Evaluation measure includes, but is not limited to student performance
on:
 Standards-based ELA assessments or standards-based ELA interim
assessments
 Report card grades/progress report marks in equivalent ELA courses
 Authentic student work samples, especially writing samples

Lexile Performance Cut-Points
Grade

Far Below Basic

Below Basic

Basic

Proficient

Advanced

1
2
3
4
5
6
7
8
9
10
11
12

79 & Below
264 & Below
259 & Below
304 & Below
474 & Below
624 & Below
719 & Below
734 & Below
774 & Below
774 & Below
854 & Below
859 & Below

80 to 144
265 to 299
260 to 399
305 to 409
475 to 579
625 to 744
720 to 834
735 to 849
775 to 879
775 to 909
855 to 974
860 to 979

145 to 204
300 to 349
400 to 574
410 to 594
580 to 759
745 to 924
835 to 999
850 to 1014
880 to 1044
910 to 1084
975 to 1129
980 to 1134

205 to 275
350 to 404
575 to 744
595 to 749
760 to 909
925 to 1089
1000 to 11159
1015 to 1144
1045 to 1199
1085 to 1219
1130 to 1269
1135 to 1274

275 & Above
405 & Above
745 & Above
750 & Above
910 & Above
1090 & Above
1160 & Above
1145 & Above
1200 & Above
1220 & Above
1270 & Above
1275 & Above
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RECLASSIFICATION PROCESS
The administrator/designee at each school site is responsible for ensuring that ELs
who meet the eligibility criteria are reclassified in a timely manner. The Alliance Data
Team generates rosters identifying students from the Student Information System
who are eligible for reclassification. This is an ongoing process that takes place when
new data from any of the reclassification measures are released.
1. Alliance Data Team reviews the rosters for accuracy and missing data (e.g.
missing CELDT/ELPAC scores for a specific language domain) and ensures
the latest data is included.
2. Student who have met the reclassification criteria are identified and parents
are informed of their proficiency in writing.
3. Parents must review and sign the Parent Consent For Reclassification as
Fluent English Proficient letter. (Appendix G)

MONITORING PROGRESS OF RECLASSIFIED STUDENTS
At least once per semester, the school’s Language Appraisal Team (LAT) will meet
to review the performance and progress of RFEP students using the RFEP FollowUp Form. (Appendix E) The Alliance Data Team will create an RFEP Follow-Up
Form annually for each student and disseminate to principals in the fall. The school
LAT includes the principal or designee, the student’s classroom teacher(s), and other
personnel such as counselors, specialist teachers, intervention teachers, EL experts,
as appropriate, and/or parents of the student being reviewed. The review of students
who have met reclassification criteria takes place upon receiving any new data
relevant to the criteria for reclassification. For students not performing on standardsaligned interims in ELA, Math and/or Science, staff will meet to analyze student
assessment data and decide on next steps. In addition to meeting for progress
monitoring (Appendix C) of students not performing on standards-aligned interims,
the LAT will complete and maintain the RFEP Follow-Up Form to keep a record of
RFEP student progress.
The site administrator/designee coordinates the monitoring of reclassified students.
All RFEP students are monitored for a minimum of four years following
reclassification. Additionally, at the high school level, graduation progress checks are
conducted twice each year by the school’s counselor. If a student is not making
satisfactory progress after reclassification, the LAT must meet with the classroom
teacher(s) to complete the RFEP Follow Up form which outlines the appropriate
interventions. Appropriate support/intervention measures may include, but are not
limited to, any of the following:
 Student/teacher/parent conference
 Content-based language development support classes
 Online primary language support
 Placement in reading, writing, or math support/differentiated intervention class
 After-school academic support and/or tutoring
 Online English Language Development support
 Summer Session
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RECLASSIFYING ENGLISH LEARNERS WITH DISABILITIES
The reclassification criteria apply to EL Special Education students being considered
for reclassification however, a California Alternative Assessment (CAA) ELA score
of Basic or higher may substitute for ELA if the student takes that assessment. The
IEP team must be consulted when reclassifying an EL with disabilities. IEP teams will
verify that in addition to meeting the criteria for reclassification, students with English
Language Development (ELD) goals in their IEPs have mastered those goals before
the students are reclassified.
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CHAPTER 2: INSTRUCTIONAL PROGRAM OPTIONS
CHAPTER OVERVIEW
Alliance schools provide instructional program options tailored to meet the diverse needs
of ELs. The program options guarantee access to a full, comprehensive curriculum with
scaffolds and supports for students at different English language proficiency levels. The
ultimate goal of each program option is for ELs to acquire English as rapidly and
effectively as possible and to ensure ELs have access to the state adopted academic
content standards, including ELD standards.
The program options, Structured English Immersion (SEI) and Mainstream English,
outlined below are available at Alliance Schools
Each option ensures that ELs with disabilities have an equal opportunity to participate in a
program consistent with their IEP. All program options also allow for equal access to
students who are advanced learners or gifted and talented. No ELs are excluded from the
core curriculum based solely on their English language proficiency level.

STRUCTURED ENGLISH IMMERSION – GRADES 6 THROUGH 12
The goal of SEI is acquisition of English language skills and access to core content so
that ELs can succeed in a Mainstream English classroom. This program option is
designed to ensure that ELs meet ELD and grade-level standards through high quality
instruction. Students are provided grade-level core content that is appropriately
differentiated and scaffolded in English, with primary language support for clarification
throughout the day. Because mastery of grade-level content delivered to students who are
not yet proficient in English is challenging, interventions that provide additional support
are provided to ELs in this program. The focus is on accelerated instruction to minimize
any academic deficits that may occur as students are not yet proficient in the language of
instruction.
The SEI program is designed for ELs who are “less than reasonably fluent in English”
(i.e., ELD levels 1-3). Because research evidence suggest that students learning new
content taught in a second language often experience delays in mastering such content,
interventions supporting core subject instruction will be provided to students not making
expected progress toward English and content mastery.
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Figure 1. Structured English Immersion Program – Grades 6 through 12
Program Goals: Acquisition of English language skills so that ELs, including those with
disabilities, can succeed in an English Language Mainstream classroom. SEI is designed to
ensure that ELs receive appropriate support to meet ELD proficiency and grade-level content
standards. High quality ELD and scaffolded content instruction are provided with primary
language for support. SEI is designed for ELs who are “less than reasonably fluent in English”
(ELD levels 1-3).
Students Served: English Learners with “less than reasonable fluency in English” (ELD levels 1-3)
Program Components

ELs meeting “reasonable
fluency”:
 1-2 periods of ELD instruction
at the students’ assessed level
of
English
language
proficiency.

 Standard-based instruction in
all curricular areas aligned to
Common Core standards using
integrated ELD methodology.

 Standard-based materials and
supplemental materials are
used.

 Instruction overwhelmingly in
English with primary language
support per student need.

 For ELs with “less than
reasonable fluency in English”
(ELD 1-3) and for schools with
small numbers of ELs at levels
1-3.

Staffing/Credentialing

Parent Information

Preference is for BCLAD
teacher who is bilingual/
biliterate to provide primary
language support.

Upon student’s enrollment,
parents must be informed of
English Instructional program
options.
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Figure 2. Minimum Progress Expectations for Structured English Immersion

ELD Entry
Level

End 1st Year
Enrolled

End of 2nd Year
Enrolled

End of 3rd
Enrolled

End of 4th Year
Enrolled

ELD 1-2

Improve minimum 1
ELD Level

Improve minimum 1
ELD Level

Improve minimum 1
ELD Level

Student should be
eligible for
Reclassification

Improve ELA Grade

Improve
ELA Grade

Improve ELA
Grade

Improve minimum 1
ELD Level

Improve minimum 1
ELD Level

Student should be
eligible for
Reclassification

Student should be
eligible for
Reclassification

Improve ELD Skills 1
level

Improve ELD
Skills 1 level

Improve ELA Grade

Improve ELA
Grade

Student may be
eligible for
Reclassification

Student may be
eligible for
Reclassification

Monitor Progress
in ELA and Math

Monitor Progress
in ELA and Math

ELD 3

ELD 4
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Within SEI, additional supports, as outlined below, are offered to two typologies of ELs, Long
Term English Learners and Newcomers.

ACCELERATED LEARNING SUPPORT FOR LONG-TERM ENGLISH
LEARNERS – GRADES 6-12
The goals of this instructional model are to accelerate academic English and to attain
academic proficiency in core content subjects for ELs who have attended school in
the U.S. for more than five full years (i.e. beginning their sixth year and beyond), but
still have not met the criteria to be reclassified. This option ultimately aims to reduce
the risk of dropping out of school, ensure that these students are able to perform at a
level comparable to their native-English speaking peers, have access to and to meet
A-G graduation requirements to be college-prepared and career-ready.
Figure 3. Accelerated Learning Support for Long-Term English Learners, Grades 6-12
Program Goals: Accelerate the academic ELD and academic achievement of Long-Term ELs
(LTELS) so they are reclassified and able to meet college- and career-ready standards
comparable to native-English speaking peers in Mainstream English classrooms.
*ELs in grades 6-12 who have not reclassified after five full years or more in U.S. schools.
Students Served: ELs in grades 6-12 who have completed five full years or more in the U.S.
schools but have not yet met reclassification criteria.
NOTE: Most EL students entering Alliance schools in grade 6 are LTELs having already been
enrolled in LAUSD schools 5 or more years.
Program Components
Staffing/Credentialing
Parent Information
1. Advanced, content-based
Preference is for CLAD or Parent and student meet at
ELD emphasizing oral and
BCLAD
teacher
with least
twice
yearly
with
written academic language
specialized
professional designated faculty member to
development
with
an development
to
meet review
LTEL
progress,
emphasis on expository text. language and academic needs progress, program placement,
Includes
instruction
in of LTELs.
test results, and goals for
organization strategies and
meeting
reclassification
support for each other content
criteria
and
accelerated
classes. See Chapter 3 for full
academic progress targets.
description of ELD for long
term ELs (LTELs).
2. Access to instruction
aligned to content standards.
Students
clustered
in
heterogeneous
Mainstream
English content classes.
3. Explicit language and
literacy development across
curriculum using integrated
ELD strategies.
4. Focus on study skills and
critical thinking in all content
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areas.
5. Counselor or school EL/
CELDT/ELPAC Coordinator or
other faculty member to
monitor
LTEL
language
proficiency level, test results,
goals for meeting grade level
standards
and
progress
toward reclassification.
6. Alliance data systems are
configured to identify and
monitor.

Figure 4. Minimum Progress Expectations for Accelerated Learning Support for LongTerm English Learners, Grades 6-12
Minimum Progress Expectations for Accelerated Learning Support for Long-Term English
Learners
ELD Entry
End 1st Year Enrolled
Level

End of 2nd Year Enrolled

End of 3rd Year Enrolled

End of 4th Year Enrolled

Student should be
eligible for
Reclassification

ELD
1-2

Improve minimum 1
ELD level

Improve minimum 1
ELD level

Improve minimum 1
ELD level

ELD
3

Improve ELA Grade
Improve minimum 1
ELD Level

Improve ELA Grade
Improve minimum 1
ELD Level

Improve ELA Grade
Student should be
eligible for
Reclassification

Student should be
eligible for
Reclassification

Improve ELD Skills
1 level

Improve ELD Skills
1 level

Improve ELA Grade
Student may be
eligible for
Reclassification

Improve ELA Grade
Student should be
eligible for
Reclassification

Monitor progress in
ELA and Math

Monitor progress in
ELA and Math

ELD
4

ENGLISH LEARNER NEWCOMER SUPPORT GRADES 6-12
The goals of this instructional model are to acquire Early Intermediate or
Intermediate academic English language proficiency and to develop core academic
skills and knowledge for immigrant students new to U.S. schools. This program
ensures that newcomers are better prepared to participate, with support, in
Structured English Immersion and Mainstream English language classrooms. This
model also supports acculturation to new school routines and communities. It is
designed to foster literacy and academic skills in English of middle- and high schoolage recent immigrants who sometimes arrive with limited primary language literacy
and formal schooling.
Primary Language may be used for some core academic subject instruction when
resources are available in the student’s native language. A newcomer is defined as a
student enrolled in a U.S. school for fewer than two years and who is at beginning
levels of English proficiency. This program model is an intensive, specialized, one- to
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three- semester instructional strand within a school where students may also
participate in Mainstream English non-core subjects such as art, music and physical
education.
Figure 5. English Learner Newcomer Program, Grades 6-12
Program Goals: Rapid acquisition of English and acculturation to U.S. school life.
Students Served: ELs in grades 6-12 who have been enrolled in U.S. schools for 2 years or less andd
are ELD 1-2 overall and in skill areas.
Program Components
1. Acculturation to life in the
U.S. and Los Angeles.
2. Access
to
Mainstream
English courses with Google
Docs or other translations
where feasible.

Staffing &
Credentialing

Parent
Information

Preference is for CLAD or
BCLAD teacher with specialized
professional development to
meet language and academic
needs of secondary newcomers

Parent and child meet at least
twice yearly with a designated
faculty member to review
academic progress.
For Newcomer ELs, particularly
those enrolling in high school,
who will not be able to complete
graduation requirements before
the age of 19, a transition plan
will be developed for the student
to matriculate to Adult School or
Community College to complete
requirements.

3. Access to content classes
through integrated ELD.
4. Primary language instruction
in the content areas when
resources are available.
5. Peer tutors will be assigned
as partners to support
newcomer students where
possible.

6. Cluster newcomers in all
content area classes to
allow
for
differentiation/scaffolding
of
instruction
using
integrated ELD for access
to
grade-level
content
standards
7. Provide bilingual aides to

assist in core content and
ELD classrooms

Figure 6: Minimum Progress Expectations for
Secondary EL Newcomer Program
Minimum Progress Expectations for Secondary EL Newcomer Program
ELD Entry
Level

End 1st Year Enrolled

End of 2nd Year Enrolled

End of 3rd Year Enrolled

End of 4th Year Enrolled

ELD 1-2

Improve minimum 1
ELD level

Improve minimum 1
ELD level

Improve minimum 1
ELD level

Student should be
eligible
for
Reclassification

Improve ELA Grade

Improve ELA Grade

Improve ELA Grade
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MAINSTREAM ENGLISH INSTRUCTIONAL PROGRAM – GRADES 6
THROUGH 12
Figure 7. Mainstream English Instructional Program – Grades 6-12



Program Goals: The goal of this program is to ensure that secondary ELs that have transitioned
from SEI or an alternative program (or have been opted into the Mainstream English program via a
parental withdrawal of services) continue to progress linguistically and academically to met ELD
proficiency and grade-level standards. These students receive differentiated ELD instruction and
scaffolded academic content instruction and support and have access to A-G course requirements
to be college-prepared and career-ready. This program option also meets the needs of reclassified
students to ensure that their linguistic and academic skills are comparable to the performance of
their native- English speaking peers.
Student Served: ELs who are “reasonable fluent in English” (ELD 4-5) and ELs with “less than
reasonable fluency in English” (ELD 1-3) whose parents/guardians have requested a withdrawal of
services from the SEI program
Program Components

Staffing/Credentialing

Parent Information

ELs
meeting
“reasonable
fluency:”
1. ELD focused on Academic
Language development .

Preferences is for BCLAD
teacher who is bilingual
/biliterate to provide primary
language support.

Parents of ELs at ELD 1-3 are
informed of
all
program
options.

2. Mainstream Language Arts
courses
with
EO/RFEP/IFEP student.
3. Access to Instruction in all
curricular areas aligned to
common core standards
using
integrated
ELD
strategies.

Information is provided for
parents of ELs to ensure they
understand
that
the
Mainstream English Program is
designed for ELs at ELD levels
4 and 5.

4. Differentiated
instruction
and
integrated
ELD
strategies used in content
classes.
5. Standard-based materials
and supplementary are
used.




6. Instruction overwhelmingly
in English with primary
language
support
per
student needed.
For ELs with “’less than
reasonable fluency in English”
(ELD 1-3) and for schools with
small numbers of ELs at levels
1-3.
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For ELs who are “reasonably
fluent in English”.



1. Cluster ELs in Mainstream
English/ELA
classroom
with ELs support.
2. Cluster ELs in all content
area classes to allow for
differentiation/scaffolding of
instruction using integrated
ELD strategies for access
to
grade-level
content
standards.

INTERVENTION FOR STUDENTS
PROGRESS EXPECTATIONS

NOT

MEETING

MINIMUM

The minimum progress benchmark expectations have been designed to assist
parents, educational personnel and students to understand what constitutes
appropriate progress for the students’ instructional program and when students require
additional support. All ELs are monitored regularly to ensure adequate progress
toward acquiring English proficiency and mastery of grade level academic content.
When students fail to meet the expected progress benchmarks, interventions are
provided to accelerate learning and parents are notified in writing of the student’s
specific areas of need as well as the intervention(s) that are being provided.
The progress benchmarks described in this English Learner Master Plan are annual
benchmarks, but students must be monitored much more frequently to ensure that
academic deficits do not develop. It is important to examine the achievement of the
student’s “true peers” (similar language proficiencies, culture and experiential
background) to determine if they are progressing or not. If several “true peers” are
struggling, this is an indication that the core instruction is less than optimal for that
entire group of students. When the progress of a particular student is substantially
slower than the students “true peers”, the student requires additional support in the
form of intervention. The process for monitoring student progress and the required
components of interventions are discussed in the following chapter.

CHA
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CHAPTER 3: INSTRUCTIONAL SERVICES FOR ENGLISH LEARNERS
INSTRUCTIONAL SERVICES FOR ENGLISH LEARNERS

GUIDING PRINCIPLES FOR INSTRUCTIONAL SERVICES FOR
ENGLISH LEARNERS
Alliance schools are committed to implementing the following three guiding principles
in all of its instructional services for ELs:
 ELs have a variety of linguistic and cultural abilities that are viewed as assets.
 Focused instruction for these students builds on their cultural and linguistic
strengths and provides meaningful access to curriculum that is standards-based,
cognitively complex, rigorous, and coherent.
 All teachers are teachers of language and content.

CHAPTER OVERVIEW
This chapter addresses the language development needs of ELs and articulates the
Alliance guiding principles of instruction for ELs. Instruction is designed to ensure that
ELs acquire English language proficiency, master academic content standards
required of all California students, and recoup any academic deficits that they may
have accrued while in EL status. The instructional programs contain the following
components:




Well-articulated, standards-based, differentiated ELD instruction, specifically
designed for ELs to address ELD skill levels, and overall ELD level.
Well-articulated, standards- based, differentiated instruction using integrated
ELD to ensure full access to the core curriculum.
Primary language support, as needed, to improve ELs comprehension of and
meaningful participation in core instruction in English language instructional
programs.

ENGLISH LANGUAGE DEVELOPMENT
Alliance recognizes its obligation to ensure that ELs become a proficient in English
as rapidly and effectively as possible. Alliance schools consider these obligations to
be a high priority. This section describes ELD instructional practices in Alliance
Schools.
Given that Alliance schools serve students in grades 6-12, the overwhelming majority
of our students have already been enrolled in LAUSD/US school for 5 to 8 years,
many since kindergarten, and should have already met reclassification criteria
though rigorous instructional practices and high expectations for student learning. It
is also our obligation to meet the needs of the few students who enter Alliance
schools as newcomers.
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WHAT IS ENGLISH LANGUAGE DEVELOPMENT?
English Language Development (ELD) is a component of all program options for
ELs. ELD is separate from but complementary to English-language arts instruction.
ELD core courses are designed to meet the linguistic needs of the varying typologies
of ELs, and are delivered in separate classes in addition to grade-level ELA. English
Learners also participate in afterschool tutoring, as well as online individualized ELD
support.
English Language Development addresses all four domains of language: speaking,
listening, reading and writing. The intent of ELD is to accelerate English language
learning in strategic ways by developing skills in these four domains with robust and
contextualized instruction. This includes many opportunities for students to engage in
meaningful language practices at an appropriate level of challenge and complexity
based on their CELDT/ELPAC skills and overall level. Effective ELD improves
access to reading/language arts and all core subjects by explicitly focusing on the
language demands of the core.
In Alliance schools, ELD does not replace a robust grade-level appropriate
reading/language arts program. It is instruction both embedded within and provided
in addition to a standards-based program in reading and language arts. It is our
belief that ELD instruction must not be provided in a manner that tracks ELs into
lower performance expectations or in a manner which limits their academic progress
towards college-readiness. ELD is considered by the State of California and the U.S.
Department of Education to be core instruction for ELs and not an elective or an
instructional service which students may opt out.
As described in Improving Education for English Learners: Research-Based
Approaches (CDE, 2010), the purpose of ELD instruction is “to advance English
learners’ knowledge and use of English in increasingly sophisticated ways.” The
intent of the ELD component of instructional programs for ELs is for teachers to
explicitly and intentionally teach English in order to develop a strong English
language foundation in both social and academic settings aligned to the ELD levels
of students.
Current research evidence indicates that providing explicit ELD instruction is
valuable for ELs. In addition, there is strong supporting evidence that ELD instruction
should include interactive activities among students. These activities must be
carefully planned and implemented. ELD instruction focuses on all components of
the English language not likely to be acquired adequately or efficiently in other
instructional or social settings such as mainstream English instructional settings, and
in daily school, family and community interactions. Effective ELD instruction is
provided in addition to grade level English/Language Arts.
ELD instruction is research- and standards-based. It is systematically planned and
structured via a scope and sequence of language progressions. It must be assessed
and monitored for progress over time to ensure that ELs learn English within a
reasonable amount of time. It is planned and delivered targeting specific language
objective.
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ELD instruction in Alliance schools explicitly teaches elements and features of the
English language such as vocabulary, syntax, grammar, discourse, functions, and
conventions, as well as the comprehension and production of discipline-specific
academic language (e.g. math, science, social studies) based on student ELD skills
and needs.. The Alliance endorses the following guidelines for effective ELD
instruction provided by Saunders and Goldenberg (in CDE, 2010, pp.27-28):












A separate block of time is devoted to daily ELD instruction.
ELD instruction emphasizes listening and speaking although it can incorporate
reading and writing.
ELD instruction explicitly teaches elements of English (e.g., vocabulary,
syntax, grammar, function and conventions).
ELD instruction is planned and delivered with specific language objectives for
each lesson.
ELD instruction integrates meaning and communication to support explicit
teaching of language.
ELD instruction includes carefully planned interactive activities among
students.
ELD instruction provides students with corrective feedback on form.
ELD teachers attend to communication and language-learning strategies
during instruction.
ELD instruction emphasizes academic language as well as conversational
language.
ELD instruction continues until students meet reclassification criteria.
ELs are carefully grouped by language proficiency for ELD instruction; they
are mixed classrooms, not segregated by language proficiency at other times
of the school day.

THE IMPORTANCE OF ORAL LANGUAGE DEVELOPMENT IN ELD
ELD addresses all domains of language – listening, speaking, reading and writing –
but the emphasis is on speaking and listening. There is established research
evidence that supports the importance of oral language proficiency. The
development of oral language is positively related to the development of literacy
(August & Shanahan, 2006). Moreover, recent research suggests that increased time
spent on oral language instruction leads to stronger oral language outcomes without
compromising literacy outcomes (Saunders & O’Brien, 2006). In fact, teachers who
spent more time creating and implementing well-designed oral language activities
saw greater growth in their English Learners’ literacy skills.
As identified in the Common Core State Standards, opportunities for speaking and
listening must be thoughtfully planned, not left to chance, therefore these domains
must be taught purposefully in every ELD class. As students progress in ELD levels,
these activities must also increase in sophistication, support students to engage in
analyzing, explaining, discussing, constructing arguments about, and provide
evidence from complex texts in all academic content areas.
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ENGLISH LEARNER DIVERSITY AND GROUPING FOR ENGLISH
LANGUAGE DEVELOPMENT
Alliance schools and classrooms are small with 150 students per grade level and
typically an average of 30 students per class.
ELD instruction is differentiated by the student’s level of English language
proficiency. The number of years a student has attended U.S. schools is also taken
into consideration when students are placed in ELD classes. This is especially
important at the secondary level where both newly arrived students and Long-Term
English Learners may have the same CELDT/ELPAC score.
For example, a student who scored at the “Intermediate” level who has been in the
U.S. for two years has very different linguistic needs than a student who scores at
the same level but has been in U.S schools for six or more years. Alliance schools
and classrooms are small allowing for more individualized attention to address
disparate needs of various English Learner typologies.

ELD INSTRUCTIONAL GROUPING AND COURSE PROGRESSION FOR
MIDDLE AND HIGH SCHOOLS
All English Learners in Alliance schools receive differentiated ELD instruction until
they meet reclassification criteria. This includes high school students who are LTELs
–those EL students who have completed five full years in U.S. school (i.e., beginning
their sixth year and beyond) without meeting the criteria for reclassification. Most EL
students entering Alliance schools in grades 6 or 9 have already been enrolled in
LAUSD or other U.S. schools for 5 or more years. These students are of particular
concern and addressing their linguistic and academic needs is a priority.
The Language Appraisal Team (LAT) monitors language status, test results, goals
for meeting grade level standards and reclassification of all LTELs in grades 6-12.
The Alliance Data Team provides current data on the status of Reclassification
criteria for LTELs.

THE ROLE OF ASSESSMENT IN APPROPRIATE LTEL COURSE
PLACEMENT, GRADES 9-12
Proper identification of linguistic and academic needs is critical to appropriate course
placement of high school LTELs.
High school students who have been enrolled in U.S. schools for 5 years or more but
have not yet met reclassification criteria will be carefully considered on an
individualized basis, and provided additional assessment as necessary, to identify
the specific remaining barriers to reclassification.
ELD instruction may be provided in an English language arts class, using strategies
or approaches specified by the LAT, and/or through other designated interventions or
approaches including individualized online support. The LAT will also provide
guidance to the ELA teacher or other teachers who are designated to provide ELD to
the student regarding the content and standards that should not be emphasized in
order to address the student’s language needs.
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PROGRESS MONITORING FOR ELD AT THE MIDDLE AND HIGH
SCHOOL LEVELS
During each reporting period throughout the year, site administrators at the middle
and high schools must ensure that monitoring is done to identify students who may
be incurring academic deficits in language and core content areas while learning
English. If by the third year of instruction an EL student is not meeting the minimum
benchmarks of progress for his/her particular instructional program, an in-depth
diagnostic assessment will be administered to identify specific student needs and
provide appropriate interventions to accelerate the student’s progress.
Monitoring progress of the acquisition of English is essential. Regular assessments
that measure English language proficiency- over and above curriculum-embedded
assessments, and those assessments are administered regularly to all ELs in grades
6-12. Alliance schools monitor EL student development of English using:
 CELDT/ELPAC Scores
 EL Passports
 Alliance Interim Assessments
 Curriculum Embedded Assessments
The ELD teacher updates the EL Passport (Appendix I) at each grading period to
share with other content teachers, parents, students and administrators for accurate
and current information on the English language proficiency progress of their
students. The results of these assessments are compared to the Minimum Progress
Expectations for the established ELD level. Students not making adequate progress
will be provided intervention services. These interventions can include additional
ELD instruction, extended day with ELD tutoring, summer session, and other
instructional supports to help the student quickly accelerate to the expected level of
English proficiency.
Middle and high school teachers will be provided the EL Passport at the beginning of
the school year. These reports will include at minimum:
 Overall CELDT/ELPAC results, including each domain
 EL typology (e.g. LTEL)
 CAASPP scores in ELA and in Mathematics
 Most recent ELA grade
 Most recent Lexile level
These regular reports serve to remind middle and high school teachers of their EL’s
status and progress toward the expected benchmarks of achievement. While some
of these data points do not change over the school year, it is imperative that school
leaders and teachers review and monitor these progress reports closely in order to
intervene in a timely manner if adequate progress is not being made. Site leadership
is encouraged to conduct walkthroughs to monitor ELD specific instructional
strategies.t.
At least once a year, the LAT meets to review performance of each EL who is not
making expected progress towards meeting reclassification criteria. The LAT
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includes the principal or designee, site EL coordinator, a classroom teacher, and
other personnel as appropriate, including counselors, intervention teachers, or other
personnel.

ELD FOR ENGLISH LEARNERS WITH DISABILITIES
As with all English learners, ELs with an Individualized Education Plan (IEP) are
expected to make progress in English language proficiency and academic content
mastery. To attain this, the instructional programs for ELs with IEPs will include ELD
as a component of their core instruction, as well as access to core content using
integrated ELD, and, as appropriate, primary language support.
ELD instruction is required for all ELs, including those with IEPs until they are
reclassified. ELs with disabilities should receive ELD in the mainstream classroom
with students of like age/grade and language proficiency whenever possible. For ELs
with IEPs, the opportunity to have access to non-disabled peers is essential to their
growth and development.
The IEP team will decide placement of ELs with special needs and determine if they
will participate in ELD with general education level-alike peers or in their special
education classroom setting based on individual student needs. At the IEP meeting,
the team will discuss the instructional components in this chapter identified to meet
the student’s individual needs, determine the educational setting in which the student
will receive ELD, and monitor the student’s progress in ELD.
In order to determine whether a student placed in mainstream ELD is making
adequate progress in ELD, the IEP team will use the EL Passport. If the student is
not making adequate ELD progress, the IEP team will review the four language
domains and determine a present level of performance that identifies areas of
strengths, needs, and impact of the disability for each domain, and identify
appropriate accommodations and modification, if applicable.
The IEP team will also consider whether the student requires ELD interventions or
other programmatic supports. If the team determines that the student is not making
adequate progress in ELD due to the impact of the disability, and the
accommodations, modifications, or interventions have not provided the student with
sufficient support to make adequate progress, the team will consider whether the
student should receive ELD in a special education setting.
When IEP teams determine that students should receive ELD through special
education, the IEP team will develop language development goals for the student.
IEP teams will review each of the four language domains, and determine a present
level of performance that identifies areas of strength needs, and impact of disability.
IEP teams will develop appropriate goals based on the needs identified in the
present level of performance appropriate for the student, and identify appropriate
accommodations and modifications if applicable, and any ELD interventions as
appropriate. In order to determine whether a student who receives ELD in a special
education classroom setting is making adequate progress in ELD, the IEP team will
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use the EL Passport and the student’s progress toward meeting their IEP language
development goals.

INTERVENTIONS TAILORED TO STUDENT NEEDS AT ALL GRADE
LEVELS
When ELs struggle, care must be taken to determine, as precisely as possible, the
specific area of need and provide accelerated instruction to meet those needs. This
supplemental instruction is in addition to the time allowed for core instruction.
In all interventions the curriculum addresses the student’s specific learning needs
and progress is carefully monitored and reported. All interventions have the following
in common:
 Initial meeting with LAT to discuss teacher concerns about the student’s
progress. The site will invite the parent/guardian to meet with LAT.
 In depth assessment to determine specific area(s) of need and instruction that
targets those needs.
 Entry and exit criteria for participation in the intervention.
 Frequent (weekly) progress monitoring to ensure the effectiveness of the
intervention.
 Systematic and explicit instruction with modeling, multiple examples and
feedback.
 Option of receiving different curriculum from the core program with increased
time and intensity of instruction.
If a student is temporarily removed from core instruction, the student should be
returned to core instruction as quickly and efficiently as possible.
Each school site will describe its intervention plan in the Single District School Plan,
including (1) the types of interventions that will be provided at the school (2) the
process the school will use to identify ELs who need interventions and the process it
will use to determine the type of instruction needed, and (3) how the school will
evaluate the effectiveness of the interventions.

PROFESSIONAL DEVELOPMENT FOR ELD
Alliance is committed to providing regular, ongoing professional development for all
teachers to meet the needs of ELs, including the terms and implementation of this
Master Plan, student progress and communicating areas of need to parents.

TEACHERS
Schools offer ongoing professional development for new and experienced teachers
that addresses instructional strategies and expectations for meeting the needs of
ELs. Sessions are offered in the summer and on early release professional
development days. Professional development sessions are supplemented by
Alliance-wide professional development opportunities which bring teachers from
across Alliance schools together.
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The goals of these sessions are:
 To train teachers on the requirements of the Alliance English Learner Master
Plan;
 To instruct teachers on the elements of quality ELD instruction with an
emphasis on effective instructional practices;
 To provide opportunities for teachers to learn and practice effective ELD
teaching strategies, especially incorporating rigorous academic oral discourse
activities into daily ELD instruction; and,
 To learn how to monitor progress and to implement a process for effectively
managing and using multiple sources of data to design instruction.

ENSURING ACCESS TO CORE ACADEMIC CONTENT
As previously stated in the Guiding Principles for Instructional Services to ELs, all
teachers are teachers of language and content. In Structured English Immersion and
Mainstream English settings, core instruction occurs in English, with the use of
integrated ELD strategies and some primary language support as needed and
feasible.

INTEGRATED ENGLISH LANGUAGE DEVELOPMENT
All teachers who provide content instruction in English at any grade level must use
integrated ELD methodology to provide access to core content areas for English
Learners, taking into account their level of language proficiency and the language
demands of the lessons. In addition, teachers need to consider the language needed
to construct meaning and demonstrate acquisition of a concept/skill. For students
who are at ELD levels 1-3, the teacher must incorporate the use of additional
research based strategies, techniques and material that will ensure
comprehensibility, including primary language support as appropriate.
The primary purpose of integrated ELD is teaching skills and knowledge in the
content areas, more specifically content identified in standards for English/Language
Arts, math, science, social studies, physical education, and the arts.
Integrated ELD promotes language development, particularly what is called
“academic language”, or the language of the discipline. ELs are provided with access
to well articulated, standards-based core curriculum via many different scaffolding
techniques and strategies.
The key features of Alliance school 6-12 integrated ELD includes:
 Grade-level appropriate content standards in each content area
 Emphasis on the key or essential standards
 Alternate assessments that allow students to demonstrate content mastery
with minimal construct-irrelevant language interference (i.e. the language of
the assessment minimizes interference with student’s ability to demonstrate
knowledge of the subject)
 Significant scaffolding of content
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Emphasis on language objectives in addition to content objectives
Alternative materials that may present the content with a more accessible
reading level and/or more visual supports
Extensive student engagement strategies that allow students to practice using
the language of the discipline in meaningful ways

USE OF THE PRIMARY LANGUAGE IN INSTRUCTION
The use of the primary language has a consistent, positive effect on the scholastic
performance of English learners in English and the home language and the effects,
while modest in nature, are educationally significant. (Dolson & Burnham, 2011,
p.46)

PRIMARY LANGUAGE SUPPORT
Primary language support for ELs is defined as the use of students’ home
language(s) to facilitate and enhance learning. It is provided by a teacher who is
bilingual or a trained bilingual professional, and is a further means of increasing
access to core curriculum taught in English. The purpose of primary language
support with ELs is to provide comprehensible input for ELs to facilitate the
understanding of core content that is taught in English. The purpose of primary
language support with ELs is to provide comprehensible input for ELs to facilitate the
understanding of core content that is taught in English. Primary language support
provides an additive approach to acquiring a second language.

PRIMARY LANGUAGE SUPPORT IN AN
INSTRUCTIONAL PROGRAM

ENGLISH

LANGUAGE

The bilingual teacher is uniquely qualified to provide access to the core curriculum
through primary language support. The following strategies illustrate ways that
teachers can facilitate comprehension and meaningful participation utilizing students’
primary language, while maintaining English as the overall medium of instruction.
1. Teachers of ELs in English language instructional programs can build on
and draw students’ attention to transferable and non-transferable literacy
skills. These are the linguistic features that are similar to or very different
from English and the students’ primary language. Examples of these
include grammatical structures, cognates, and prefixes and suffixes that
follow predictable patterns such as “tion-ción” in English and Spanish, or
the use of prepositions in English. This knowledge is critical for all teachers
of ELs to help students build connections between what they know and
what they are learning. Teachers may use the students’ primary language
to point out those features to teach transferable skills, as well as to identify
those skills that are non-transferrable to help students avoid
interference/errors.
2. Teachers may use primary language resources such as bilingual
dictionaries for vocabulary development, bilingual or primary language
trade books across a variety of genres (expository prose and fiction), and
content area textbooks in the students’ primary language. Teachers must
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take into consideration the age and level of primary language literacy of
the student to determine if these resources are useful.

OTHER STRATEGIES
SUPPORT

FOR

PROVIDING

PRIMARY

LANGUAGE

Below are additional strategies and resources using the students’ primary language
as support that teachers may use to facilitate students’ understanding of content
delivered in an English language instructional setting:
1. Where available and appropriate, bilingual teaching assistants may be used to
support the students’ understanding of subject matter content. When teaching
assistants are used, great care must be taken to ensure that the instruction
comes from a certified teacher, not the teaching assistant. Teachers who work
with bilingual teaching assistants must plan instruction carefully with the
teaching assistant prior to class time to ensure that the teaching assistant
clearly understands the concepts that will be taught and his or her role in
supporting that instruction. Bilingual teaching assistants support instruction;
they may not provide direct instruction of the lesson. It is also critical that a
bilingual teaching assistant working in an English language instructional
setting is fully bilingual and biliterate in English and the target language to be
able to provide quality support to the students.
2. Families are encouraged to continue to support primary language
development at home using all domains of language.
3. For students with literacy skills in their native language, the teacher can have
resource materials available in the students’ primary languages, including
bilingual dictionaries, textbooks and other support materials.
4. Students are allowed to use their native language conversationally with peers
and staff to support instructionally “on-task” conversations, and promote
higher-level, critical thinking skills.
5. Teachers can use parent volunteers in the classroom for both language and
literacy support, as well as for cultural validation.
6. Cross-age tutors can be used and directed by teachers, when appropriate.
7. Bilingual community volunteer can be utilized (retired persons, business
leaders, etc.)
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SPECIAL NOTE ON SIMULTANEOUS TRANSLATION AS INSTRUCTIONAL SUPPORT
The practice of simultaneous translation and of removing ELs from the classroom for
a separate “translation” of the instructional lesson during direct instruction is not
supported by research and serves to marginalize ELs.
Alliance schools are accountable for ensuring that any student with disabilities who is
also an EL becomes proficient in English and have meaningful access to core
content. All of the strategies and practices described in this chapter are applicable for
ELs with disabilities.
UNDERSTANDING SECONDARY ENGLISH LEARNERS
Adolescent English Learners enrolled in secondary schools bring a variety of
educational and cultural experiences to their classes. In order to develop and
implement an effective program it is critical to identify each student’s level of
language proficiency, both in English and in their native language. There are three
types of ELs enrolled in Alliance College Ready Public Schools at the secondary
level. These include:
 Newcomers with formal schooling
 Newcomers with limited formal schooling
 Long Term English Learners (LTELs) with 6 or more years in any U.S.
English Learner program
Because adolescent EL students are a diverse group of learners in terms of their
educational backgrounds, native language literacy, and socio economic status,
acquiring English proficiency requires the use of variety of strategies.
1. Integrating all four language skills (Listening, Speaking, Reading and
Writing) into instruction:
ELs benefit from the integration of explicit instruction in listening, speaking,
reading and writing across the curriculum, regardless of English proficiency
level. Oral language practice should not be sacrificed for time in reading and
writing.
2. Teaching the components and processes of reading and writing: It is
important to teach ELs the components of reading: beginning with
phonemic awareness and phonics and adding vocabulary, text
comprehension, and fluency. After acquiring the basic skills, ELs need to
become active readers and writers who use reading and writing processes.
3. Focusing on vocabulary development: knowledge of words, word parts,
and word relationships is critical if students are to understand topics in a
content area. Teachers must teach multiple meanings of words and help
students incorporate words into their expressive vocabularies.
4. Teaching reading comprehension strategies: ELs need to receive explicit
instruction about reading comprehension strategies.
5. Building and activating background knowledge: Connecting instruction to
what learners already know and then explicitly discuss how that knowledge
applies to a new topic.
6. Teaching language through content and themes: Providing content or
theme based instruction gives ELs a framework for assimilating new
information and applying language skills learned across the curriculum.
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7. Using primary language strategically: Maximizing students’ knowledge of
their primary language by clarifying concepts and information through primary
language support, bilingual dictionaries, glossaries, or other resources.
8. Providing choice in learning activities: ELs are more motivated and
successful when they have the opportunity to choose a text, task or partner.
Newcomers with Formal Schooling
Characteristics of these students may include:
 Recent arrival in the U.S. (1 year or less)
 Little or no English literacy
 Adequate formal schooling in native country, at grade level or beyond in
primary language
 Bilingual
 Often highly motivated, may seek additional support and resources
 Easily transfers academic concepts with language support
 Low performance on standardized test when administered in English
These students face the challenge of mastering English quickly in order to meet
district and state content and performance standards, as well as passing CAASPP
and completing all district high school graduation requirements. Time is a critical
factor for these students. They need an accelerated ELD program that is rigorous yet
flexible and allows students to progress at their own rate. Opportunities to move
between levels must be frequent (at semester, if appropriate). Attention to content
instruction is also important so that students successfully complete the high school
course of study. In some cases, they require an additional year of high school or the
opportunity to transition to other programs such as Adult School.
In all cases, it is important that these students are counseled correctly, made aware
of the challenges ahead of them, and given a defined learning plan that enables
them to successfully complete high school and post graduate studies.
Instructional Requirement
 Minimum of a core ELD course with targeted instruction in literacy all four
language domains in addition to core ELA.
 Integrated ELD in content classes with adequate primary language support
when available.
Newcomers with Limited Formal Schooling
Characteristics of these students may include:
 Recent arrivals to the U.S. (1 year or less)
 Schooling in native country inadequate or interrupted
 Minimal literacy skills in primary language
 Require additional time to become accustomed to school routines and
educational expectations in the United States
 Strong survival and life skills, intuitive learners, cooperative workers
 Low performance in proficiency exams and standardized tests
Adolescent ELs who enter at the secondary level with limited formal schooling face a
daunting challenge and require additional support to complete all high school
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graduation requirements. These students who enroll for the first time at the high
school level need additional time in order to develop English proficiency and
complete all requirements for high school graduation. Careful counseling,
development of a long range learning plan, and articulation between school levels,
including Adult School, are essential.
Instructional Requirements
 A core ELD course with targeted instruction in all four language domains in
addition to core ELA
Long Term English Learners (LTELs)
Characteristics of these students include:
 6 or more years in the U.S.
 Language proficiency remains stagnant for two or more years
 High functioning social language (strong oral English skills)
 Limited academic language; vocabulary general and imprecise
 Significant deficits in reading and writing skills
 Struggles academically (low grade point average and score standard
nearly met or not met in ELA and Math on state assessments)
 Difficulty with content classes and academically challenging text
 Mixture of primary language and English spoken in the home
LTELs often demonstrate strong oral English skills, but lack academic language and
vocabulary. In order to engage with the academic demands of the secondary school
curriculum, they need explicit instruction in academic uses of English with a focus on
comprehension, vocabulary development, and the advanced grammatical structure
needed to comprehend and produce academic language in all content classes. For
these students, the traditional sequence of classes in ELM does not apply. LTELs
are placed in a mainstream ELA class and require a core ELD course with emphasis
on oral language development and academic language
Instructional Requirements
 Explicit direct instruction in language development in all four domains
(listening, speaking, reading and writing) for multiple function and contexts
 Explicit direct instruction in academic vocabulary in all core courses
 Explicit instruction in study skills, meta-cognitive and cognitive learning
strategies
 Integrated ELD in content courses
English Learners with an IEP
 The requirements in a student’s IEP take precedence over EL
programming. State and federal law require that ELs with an IEP continue
to receive the programs and services that address the students’ special
needs, including linguistically appropriate goals and objectives. An IEP
must determine which services are appropriate for ELs based on their
particular disabilities and level of English proficiency. Regardless of
services prescribed, ELs must also receive ELD instruction.
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If a student with an IEP is placed in an ED course, it is recommended that the ELD
teacher collaborate with the students’ IEP case manager to ensure that instruction
effectively meets the student’s IEP goals.

CHAPTER 4: FAMILY AND COMMUNITY INVOLVEMENT
The Alliance believes that parents are essential partners in the overall educational
achievement of their children. The active involvement of parents and community
members in the work of the schools is an Alliance core value and is essential to high
achievement for all students

TRANSLATORS AND INTERPRETERS
Communication with parents of ELs in their primary language is essential to foster
parent support, involvement and engagement. Translation and interpretation services
are provided by school sites and by Home Office for School Board meetings. In
accordance with state and federal requirements, Alliance schools must provide
written communication in the primary language of the parent when fifteen percent
(15%) or more of the students speak a language other than English.
Alliance schools provide translated communication that includes all written
communication sent to a parent or guardian, including, but not limited to IEPs,
progress reports, discipline notes, other parent notification, meeting/conference
materials, School Board agendas/minutes and community/town hall meetings, and
School Advisory Committee agendas.
Alliance schools recognize that under federal law, a school must ensure that all
parents, including those who speak low incidence languages, receive meaningful
access to important information. Important written information such as IEPs must be
translated even when less than 15% of the student population speaks the language
of a parent. In cases where families are not literate in their native language, oral
communication will be provided.
School sites maintain a process for identifying parents who need translation and/or
oral interpretation, and the language in which these services are needed.

REQUIRED PARENT NOTIFICATIONS
Alliance schools provide written notification to parents of all EL students concerning
the following:
 Initial identification
 Program Options
 Program placement
 Progress expectations for each grade level
 Annual CELDT/ELPAC level
 Reclassification criteria
 Graduation requirements
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In addition, the Alliance or the school site provides, as appropriate to the individual
student, written notification of the following:
 Progress expectations in any area that are not met
 Criteria for reclassification
 Intervention available at the school and their purpose
 Individual Graduation and Culmination Plan
Each school year parents of all students including ELs are advised of their child’s
progress in ELD and core content areas on the progress reports and report card for
their grade level. In addition, English Learners progress toward meeting the
reclassification criteria for English learners is discussed on an annual basis through
parent meetings with designated site staff.

PARENT EDUCATION ACADEMY OBJECTIVES





Educate parents of ELs to support their children to become English proficient
and on-target for college- and career-readiness.
Teach parents about the Alliance’s program for ELs, including EL
identification, program models and options, progress expectations, and
reclassification criteria and process.
Optimize communication with parents of ELs that is consistent and
comprehensible, particularly in all matters related to the Alliance English
Learner Master Plan.
Ensure that current information for parents of ELs is distributed and used
uniformly throughout all Alliance schools.

PARENT EDUCATION ACADEMY ACTIVITIES
 Design and conduct parent orientation meetings for parents new to the U.S. or
new to Alliance.
 Include topics such as the culture of schools, parents’ rights, roles and
expectations within the educational system and how to advocate for their
child.
 Consistently communicate information that is clear, comprehensive, and
parent-friendly, in the languages spoken by parents, related to EL education.

WORKING WITH PARENTS AS PARTNERS
To ensure accountability for implementing effective family and community
involvement for ELs and all students, Alliance schools have established a
parent/community liaison and parent representatives on each School Board of
Directors

ALLIANCE DIRECTOR OF PARENT/COMMUNITY ENGAGEMENT
The Director of Parent Engagement Specialists for the Alliance:
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Supports Parent liaisons’ training and provides them with the support they
need to respond to diverse parent and community interests and needs
Provides an infrastructure for training and technical assistance to school site
advisory committees
Uses multiple communication strategies with parents and the community to
connect conversations about student achievement goals and the instructional
program
Responds to parent concerns
Supports principals on issues regarding parent participation
Supports school leaders in providing parent education and involvement
activities that promote and are aligned to Alliance goals, including increasing
graduation and college acceptance rates
Supports schools in the implementation of the “Parents as Partners”
Supports all schools with strategies to communicate parent rights and
responsibilities to parents and stakeholders
Provides training to school staff and/or school action teams to implement
effective parent engagement plan

SITE-BASED PARENT LIAISON










Contributes to strengthening school staff knowledge of research and best
practices regarding parent engagement
Assists in planning and implementing a school-wide plan for parent
engagement
Helps school cultivate the involvement of parents as partners in the education
of their children
Assists school staff in ensuring parents’ rights and in helping parents carry out
their responsibilities as partners
Responds to parents’ concerns regarding their children’s education and refers
to them to resources for additional support
Supports parent center staff in providing effective training and curriculum for
parents and referral to health and other resources
Supports schools in ensuring effective school to home communication and a
welcoming environment for parents
Guides schools in developing and implementing parent involvement activities
Plans and implements professional development activities for staff and/or
parents
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CHAPTER 5: MONITORING, EVALUATION, AND ACCOUNTABILITY
CHAPTER OVERVIEW
This chapter discusses the monitoring, evaluation, accountability policies, and
practices the Alliance uses to ensure timely progress of ELs towards reclassification
and to insure that effective instructional programs and services are fully
implemented. It describes the Alliance EL program goals, performance targets and
related evaluation questions and measures, as well as how program implementation
and evaluation information is to be used at different levels of the system to improve
and strengthen programs. It also delineates key evaluation, accountability roles and
responsibilities across Alliance schools and the Home Office to ensure system-wide
reciprocal accountability for ELs.

PURPOSES OF EL PROGRAM MONITORING, EVALUATION AND
ACCOUNTABILITY
The Alliance is committed to monitoring the progress of ELs’ academic achievement,
implementation of its EL policies, programs and services, as well as their
effectiveness in order to continuously improve them and to hold schools accountable.
English Learner program monitoring, evaluation, and accountability practices will
address the following purposes:
a. Monitor progress of ELs towards reclassification;
b. Monitor
implementation
of
instructional
program
services,
educator/stakeholder roles and duties, and administrative processes as
defined in the Alliance English Learner Master Plan;
c. Determine effectiveness of programs, services and processes in promoting EL
linguistic and academic success, and college- and career-readiness;
d. Provide useful, timely feedback and identify needed modifications and
actionable information to all educators and stakeholders in the system;
e. Support continuous improvement of EL achievement and the implementation
of instructional and support services, and identify needed modifications; and
f. Foster internal accountability of all educators and stakeholders for
implementation, outcomes and continuous improvement.

EL PROGRAM GOALS AND RELATED EVALUATION QUESTIONS
AND MEASURES
The Alliance will evaluate the following goals related to English Learner progress and
EL programs.
Goal 1. Implement the Alliance English Learner Master Plan fully and consistently
across all Alliance Schools.
The Alliance will monitor the implementation of EL programs, services, and
processes to ensure that these are being delivered fully and consistently across all
schools. Responsibility for monitoring implementation will reside with school site
administrators, Area Superintendents, and the Alliance Academic and Data Teams.
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Goal 2. Ensure steady progress toward and attainment of academic English language
development per expected timeframes.
Alliance schools operationalize expectations for ELD progress and attainment as
follows: English Language Proficiency: ELs in Alliance Schools for more than three
years will meet the English Proficient level as measured by the CELDT/ELPAC.
English Proficiency on CELDT is defined as the “Early Advanced/Advanced” level
with all Sub-skills (Listening, Speaking, Reading, and Writing) at the “Intermediate”
level.
English Proficiency standards for ELPAC have not yet been determined.
English Language Development Progress: ELs in Alliance schools will steadily
progress one or more levels per year toward developing English language
proficiency as measured by CELDT and demonstrated as follows:
 Students at “Beginning” will progress at least to the “Early Intermediate” level.
 Students at “Early Intermediate” will progress at least to the “Intermediate”
level.
 Students at “Intermediate” will progress at least to the “Early Advanced” level.
 Students at “Early Advanced/Advanced” will achieve “English Proficiency.”
 Students reaching English Proficiency will maintain this level until designated
as RFEP.
RFEP denotes an English Learner who has been reclassified Fluent English
Proficient by meeting the reclassification criteria.
English Proficiency standards for ELPAC have not yet been determined.
ELD progress will be supported and indicated during the year by curriculum
embedded standards-based assessments to monitor student acquisition of English.
Goal 3. Ensure steady progress toward and attainment of grade level academic
proficiency per expected timeframes.
The Alliance operationalizes its expectations for academic progress and attainment in
alignment with California’s performance expectations and empirically based research
evidence for ambitious yet realistic progress by ELs acquiring the language in which
they are being taught and assessed.
Academic Proficiency: Students in Alliance schools completing three or more years of
schooling will meet grade-level standards in core academic subjects as measured by
proficiency on the:
 Standards-Based Alliance Interim Assessments
 Standards-based grades
Academic Progress: will be supported and indicated during the year by:
 Alliance Interim Assessments
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Standards-Based mid-semester reporting marks
Other Alliance, school, teacher assessments

Goal 4. Decrease risks of linguistic and academic failure, low English language
proficiency, grade retention, and dropping out.
To decrease the failure of ELs in meeting linguistic and academic progress
expectations, the Alliance will collect, analyze, assess, and monitor key indicators of
risk. The goal is to identify and address the root causes of these risks and decrease
them over time. This requires ensuring that data are consistently collected,
accurately recorded in the Alliance Student Information System and regularly
provided to all teachers of ELs. These data will be reviewed using Alliance
coordinated data collection and reporting protocols. English Learner data to be
collected include (but are not limited to):
1. A-G course enrollment and completion rates
2. Placement in strategic and intensive interventions, especially in core
academic courses and “gatekeeper” courses such as algebra
3. Grade retention/credit deficiency at any grade
4. Graduation and dropout rates (using state’s four-year cohort calculation
method)
5. Instructional program type
6. Length of time in program
7. Special education services received
8. Absences
9. Suspensions
When feasible, data will be disaggregated and analyzed for all students identified as
ELs, and for subgroups of ELs (e.g., ELs with fewer than five years) in U.S. schools;
Long-Term ELs, and RFEPs).

Goal 5. Increase access to and participation in advanced academic program
opportunities.
The Alliance will collect, assess, analyze, and monitor key indicators of access to
and participation in advanced academic program opportunities for all students
including disaggregated data to be collected include (but are not limited to):
1) Enrollment and pass rates in Advanced Placement (AP) and early college
courses,
2) California Early Assessment Program (EAP) results
3) College information, such as, but not limited to, application, enrollment,
enrollment without remediation, and completion
Goal 6. Strengthen parent/guardian participation and engagement in students’
academic development.
The Alliance will collect, assess, analyze, and monitor key indicators of
parent/guardian participation and engagement in students’ academic development.
Possible indicators include: 1) attendance at parent/teacher conferences, 2) Parent
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survey, 3) “hits” to school online parent portals, 4) parent orientation to and
consistent support for advanced academic opportunities, 5) participation in school
activities and parent education academies.

EL PROGRAM EVALUATION QUESTIONS AND MEASURES, BY
GOAL
The table below summarizes the key EL program goals, evaluation question that
explore implementation and progress toward these goals, and measures/sources
used to answer the evaluation questions.
The Alliance will conduct an annual evaluation of programs and services for English
Learners. At a minimum the percentage of ELs on-track to reclassify based on the
progress expectations described in the Alliance English Learner Master Plan; and
the percentage of LTELs who do not meet reclassification criteria. The Alliance will
evaluate and report data on a regular basis. Action research will be conducted to
determine reasons schools show significant increases or decreases in achieving the
program goals.
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Figure 8. EL Program Goals, Evaluation Questions, and Measures
EL
Program
Goal
1.Consistently
Implement
Alliance
English
Learner
Master Plan

Evaluation Questions

Measures/Scores

1. Are Master Plan Instructional Programs fully
and consistently implemented to meet the needs
of ELs?
a. To what extent do teachers of ELs have the
qualifications and capabilities to address their
ELs’ linguistic and academic needs?
b. Are all ELs provided instruction in ELD?
c. Is ELD instruction that is provided to ELs of
high quality?
d. Are
all
ELs
provided
appropriately
differentiated instruction (Integrated ELD) in
all academic content areas?
e. Are differentiated instructional practices that
are provided to ELs effective?



2. Ensure steady
progress toward
& attainment of
academic ELD
per expected
timeframes.

1. Are
increasing
percentages
of
ELs
progressing in ELD a minimum of one level
per year per state and
federal expectation?
2. Are increasing percentages of ELs attaining
English language proficiency per state and
federal expectations>
3. Are
ELs
progressing
on
curriculum
embedded assessments of ELD?




3. Ensure steady
progress toward
& attainment of
grade-level
academic
proficiency per
expected
timeframes.
4. Decrease risks
of linguistic and
academic failure,
grade retention,
and dropping out.

1. Are ELs progressing academically per
expectations?
2. Are ELs attaining academic proficiency per
expectations?




1. Are the key risk indicators for ELs decreasing
annually in schools?
2. Are appropriate interventions being offered to
students who fail to meet expected
benchmarks of achievement?
3. Are ELs being referred to and placed in
special education services appropriately?















Alliance GROW Teaching
Framework
CLAD/BCLAD credential
roster & Teacher
Assignment data base
Subject matter credential
roster
Progress
in
meeting
minimum benchmarks by
instructional program

ELD levels
Progress
in
meeting
minimum benchmarks by
instructional program
Rate at which ELs meet
criteria for reclassification

CAASPP
Math and ELA interim
assessments
Course Grades
Progress
in
meeting
minimum benchmarks by
instructional program
Chronic Absenteeism
Suspensions
Failing grades especially
in core academic courses
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EL Program
Goal
5. Increase
access to and
participation in
advanced
academic
program
opportunities.

Evaluation Questions

Measures/Scores

1. Is there an increase in ELs taking part in 
advanced academic program opportunities?
2. Is there an increase in students applying,
attending and completing college?

3. Is there an increase in the number of ELs
participating
in
and
passing
AP 
examinations?

6. Strengthen
parent/guardian
participation and
engagement in
students’
academic
development.

1. What types of orientation and training 
opportunities are parents offered?
2. What measures are used to ensure that
parents of ELs are knowledgeable about EL
program placement and their academic
progress?
3. To what extent are parents participating in
and
consistently
supporting
students’
academic development?


7. Reduce
disproportional
referral to and
identification of
ELs for special
education
services.

1.

2.
3.
4.
5.

Enrollment and pass
rates in AP and early
college courses
California EAP
participation
College information/data:
applications, enrollment
without remediation, and
completion data

Parent
orientations/trainings
offered and attended
regarding English
Learner Master Plan, EL
instructional program
options, advanced
academic opportunities,
Parent response rates,
and positive ratings of
trainings
 Evidence of consistent
support for home/school
partnership efforts,
advanced academic
opportunities
What
is
the
percent
of
students, Alliance special education
disaggregated by language status (EO, IFEP, statistics, by characteristics
EL, RFEP), and how is it relative to their  Special education status,
proportion of total population by:
service, qualifying
a. Special education status?
condition, EL status,
b. Specific special education program
grade
service?
 CELDT/ELPAC scores
c. Qualifying condition?
 Special Education
In what grades are ELs being identified and
services and participation
placed in special education services?
rates
Are ELs being referred to and placed in  Random audit of IEPs of
special education services appropriately?
ELs to ensure access to
What CELDT/ELPAC levels are ELs in at the
all appropriate linguistic
time of their identification for special
and academic services
education services?
How long have students been at the ELD
proficiency level during the time of referral?
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ALLIANCE APPROACH TO PERFORMANCE MANAGEMENT
To ensure that monitoring program implementation and evaluating program
effectiveness leads to continuous improvement, the following will be implemented.
SITE LEVEL
Site level personnel will review outcomes of EL performance relative to expected
linguistic and academic progress. In grade level or subject matter teams, they will
discuss student work, and identify areas of instructional practice that need
strengthening based on student performance evidence. Key points of discussion will
include effective feedback to students and the effective use of EL observational
protocols as a way to continually strengthen instructional practice.
Alliance schools work closely with the Alliance Academic and Data Teams to track
progress of ELs towards meeting performance targets.
SITE ADMINISTRATORS
Site administrators supervise classroom instruction for content and pedagogy to
ensure the delivery of designated and integrated ELD provide access to the Core
content.


Provide leadership and support to teachers and staff to improve student
achievement and accelerate the progress of English proficiency for ELs.
 Conduct regular classroom walkthroughs to ensure Designated and Integrated
ELD and/or primary language support are being delivered in the manner outlined
in the English Learner Master Plan.
 Identify, design and implement appropriate interventions for ELs when they do
not meet minimum progress benchmark achievement.
 Use multiple sources of data to monitor EL program implementation (e.g.
CELDT/ELPAC, CAASPP, and ELA Grades).
 Review placement of ELs in ELD instruction prior to the beginning of each
semester and monthly, and correct any inconsistencies.
 Monitor the progress of RFEPs each semester and intervene as necessary.
 Ensure that teachers have professional development opportunities to continue to
develop their skills and knowledge in Designated and Integrated ELD and/or
primary language support.
 Conduct monthly/semester ELD progress reviews with teachers to identify
student progress and plan for acceleration and/or intervention according to
evidence from data.
 Ensure that Language Appraisal Team (LAT) meetings occur for all ELs and that
team recommendations are fully implemented.
 Ensure that interventions are designed and delivered consistent with the Master
Plan.
 Provide a welcoming environment for parents of ELs and ensure that they are
regularly apprised of the EL assessment and reclassification process and
results.
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SCHOOL DATA TEAM AND EL SITE-DESIGNEE
 Provide professional development to all stakeholders, in support of the EL
Master Plan Program implementation. This may include but is not limited to:
- Identification and placement of ELs
- Effective instruction and intervention services for ELs
- Effective Designated and Integrated ELD, and access to appropriate
instructional methodology
- Reclassification criteria process and procedures
 Collaborate with teachers and principals to ensure that the professional
development plan and intervention services are aligned to specific EL needs
and address the linguistic and academic needs of ELs
 Conduct demonstration lessons and facilitate classroom observations to
improve instruction for ELs
 Facilitate grade level/team/department meetings to analyze EL assessment
data, review student work, debrief classroom observations and best practices,
identify student needs, and plan differentiated instruction
Facilitate peer coaching by working with teachers to plan, deliver, and analyze
lessons. Provide support to teachers and staff to improve student achievement and
accelerate the learning of ELs, such as:
 Serve as faculty member designated to monitor the language status, test
results, goals for meeting grade level standards and reclassification for
assigned LTEL students
 Convene and participate in LATs for students not making adequate progress
Indirect services include, but are not limited to the following:
 Maintain EL Program documentation as required by state and federal
mandates
 Assist the administrator with the enrollment process for ELs
 Assist with identifying the initial ELD level of newly enrolled ELs
 Coordinate the administration of state-approved assessment used to
determine EL placement
 Conduct registration and orientation meetings
 Review EL Placement monthly with site administrators and/or counselors and
correct any inconsistencies
PRINCIPALS AND EL SITE-DESIGNEES
 Meet with students and their parents/guardian on Individual Culmination Plan
and Individual Graduation Plans for high school and conduct High School
Conferences with students and their parent/guardian
 Ensure appropriate placement for ELs in the development of Master Schedule
 Conduct monthly EL placement audits to ensure proper course placement and
correct any inconsistencies
 Monitor the progress of RFEPs each semester and intervene as necessary
 Collaborate with, parents, students and others to monitor the progress of ELs
toward meeting graduation and college admission requirements. Counselors
meet frequently with students who are at risk of not graduating.
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Provide support to teachers and staff to improve student achievement and
accelerate the learning of ELs
Serve as individual designated to monitor the language status, test results,
goals for meeting grade level standards and reclassification for assigned
LTEL students

AREA SUPERINTENDENTS
 Supervise and coach principals on training and providing teacher support to
raise student achievement at their schools
 Ensure that staffing patterns, student grouping plans, scheduling, and
organizational structures are appropriate to desired student outcomes
 Use EL Data to drive changes in classroom instruction by collecting,
analyzing, and determining next steps based on:
o Disaggregated state test scores; school walkthroughs; collections of
student work and interim assessments.
ALLIANCE ACADEMIC AND DATA TEAMS
 Conduct annual data review regarding EL Program Goals; Master Plan
implementation, English language proficiency and ELD progress, and
progress toward grade level academic proficiency, and the percentage of EL
students on track to reclassify based on progress expectations
 Prepare regular reports regarding students who are not making adequate
progress toward reclassification and provide lists of such students to school
sites and network stakeholders.
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CHAPTER 6: MEETING STATE AND FEDERAL COMPLIANCE
REQUIREMENTS
CHAPTER OVERVIEW
This chapter addresses the additional state and federal requirements for the services
to ELs not previously addressed in this Master Plan. This chapter will be updated
annually and will be supplemented as changes in law occur.

AUTHORIZATION TO TEACH ENGLISH LEARNERS
TEACHER AUTHORIZATION


Specialized knowledge is required to teach ELs. This requirement is met by
completing coursework leading to a teaching credential with the appropriate
authorization(s), or by passing exams approved by the California Commission
on Teacher Credentialing (CTC).



The State of California issues two types of authorization that permit teachers
to provide instruction to ELs: English Learner (EL) Authorization/CLAD
Certificate and Bilingual Authorization (BCLAD)



Alliance requires all teachers to possess an appropriate authorization to teach
ELs in order to be eligible to receive an offer of employment or to continue in
an existing assignment. An EL Authorization allows the teacher to provide
instruction (Designated and Integrated ELD) to ELs. Primary language support
may be provided by a bilingual paraprofessional or by the EL-authorized
teacher if the teacher possesses A-level (native-level) fluency, as determined
by Los Angeles Unified School District language assessment measures. A
Bilingual Authorization certifies that the teacher is qualified to provide primary
language instruction and support, as well as ELD and integrated ELD for ELs.

TEACHING ASSISTANT
The role of the bilingual instructional assistant is to provide instructional support to
ELs to ensure access to the core curriculum. Bilingual instructional assistants who
provide instructional assistance must meet specific requirements, as outlined in job
description, in order to be hired or continue in an existing assignment. Bilingual
instructional assistants must meet the following requirements.
1. Successful completion of 60 semester units (or 90 quarter units) from a
recognized college or university
2. Attainment of an Associate (or higher) Degree from a recognized college
or university, AND
3. Bilingual instructional assistants must be supervised by a highly qualified
teacher at all times and provide reinforcement and support of the
classroom
4. Instruction provided by the teacher. Lesson planning and delivery of
instruction (e.g. ELD, primary language isupport) is the responsibility of the
classroom teacher, not the paraprofessional.
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FUNDING
LOCAL CONTROL FUNDING FORMULA (LCFF)
Alliance schools receive base funds to provide core curriculum and services to all
students. Schools use these funds to ensure that every student, grades 6-12, receive
quality, standard-based instruction in all content areas to enable all students to
graduate ready for college and career. To reach this goal, the following instructional
priorities have been identified:
 Use of multi-tiered, data-based instruction and intervention to improve core
instruction and move ELs to proficiency
 Alignment of instruction of ELD, NGSS and Common Core State Standards
(CCSS) with a focus of differentiated literacy and numeracy instruction across
all content areas;
 Use of standards-aligned and Advanced Placement aligned instructional
materials and strategies to meet the needs of ELs;
 Effective ELD differentiated for ELs by proficiency level.
 Professional development and collaboration that ensures the use of multitiered, data-based instruction and intervention to improve instruction;
 Monitoring of program effectiveness through student-centered, data-based
decision making;
 Increased quality, and improved involvement, of staff, parents, and
community;
 Use of technology integrated into instruction;
 Equitable access to the core curriculum to improve English language
proficiency and academic achievement;
 Successful completion of A-G requirements for all students including ELs.
Additionally, as the schools receive supplemental and concentration funds from the
state to address the needs of specific subgroups. The achievement levels of ELs in
the State has made this subgroup a targeted priority under concentration grant
funding. The school must assure funds for ELs are used specifically for this
subgroup.
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◦

This EL Master Plan will be amended as new state and federal policies,
rules and regulation are provided to reflect the passage of Proposition
58, the Global Education for a Global Economy Initiative and ESSA.

APPENDIX A. INITIAL ASSESSMENT PARENT NOTIFICATION LETTER
Alliance {School Name}
To the parent(s)/guardians of:_________________________________________
Date:___________________
Student ID#:___________________
Date of Birth:___________________
Grade:______ Primary Language:____________________
Dear Parent(s) or Guardian(s): When your child enrolled in our school, a language other than
English was noted on your child’s Home Language Survey. As a result, the law requires us to test
your child’s English language proficiency. We are also required to inform you of the test results which
are used to decide the best program placement for your child.
CELDT SCORES

Domain

CELDT Test Date: Latest Test MM/DD/YY

Proficiency Level of California English Language Development
Test (CELDT)*
(Advanced, Early Advanced, Intermediate, Early Intermediate,
Beginning)

Listening
Speaking
Reading
Writing
Total
*A scoring guide, developed by the testing contractor, has been used to determine these results.
Parents will receive their child’s official results within 30 days after the district has received
individual student reports from the contractor.
Based on the results of the California English Language Development Test (CELDT), your child has
been identified as an:
 English learner (EL) with less than reasonable fluency in English who will be placed in the
Structured English Immersion Program.
 English learner (EL) with reasonable fluency in English who will be placed in the English
Language Mainstream Program.
 Initial Fluent English Proficient (I-FEP) student who will be placed in the general program.
Check if applicable:
 Individualized Education Program (IEP) on file
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Program Placement Options for English Learners
The chart below shows all program placement options for English Learners.
English Proficiency Levels
Advanced
Early Advanced

Initial Fluent English Proficient
(IFEP)

School’s Mainstream English
Program

Reasonable fluency

Structured English Immersion (SEI)

Less than reasonable fluency

Structured English Immersion (SEI)

Intermediate
Early Intermediate
Beginning

Instructional Program Placement

Description of Program Placement Options and Goals for English Learners
All programs include English Language Development (ELD) and teaching strategies differentiated for each
student’s level of English language proficiency. These strategies are used to help each student reach proficiency
in speaking, reading and writing English, and succeed academically in all core subjects.


Structured English Immersion (SEI): Students who score at less than reasonable fluency are
placed in an SEI program and are taught overwhelmingly in English. Some assistance may be provided
in the primary language. Students are taught ELD and other core subjects authorized teachers using
district-adopted textbooks and supplementary materials. Instruction is based on ELD and grade-level
content standards.



English Language Mainstream (ELM): Students who score at reasonable fluency in English are
placed in an ELM program. Students are taught ELD and other core subjects by authorized teachers
using district-adopted textbooks and supplementary materials. Instruction is based on ELD and gradelevel content standards. Students receive any additional instruction needed for them to be reclassified
as fluent English proficient.

NOTE: At any time during the school year, you may have your child moved into the English Language
Mainstream Program.
Reclassification (Exit) Criteria
The goal of the English Learner Program is for students to become fully proficient in English and to master state
standards for academic achievement as rapidly as possible. This district’s reclassification criteria are listed below:
Required Criteria
(California Education Code, Section 313[d])
English Language Proficiency Assessment (CELDT)

Comparison of Performance in Basic Skills

LEA Criteria
Intermediate or better in each domain (listening,
speaking, reading and writing) and Early Advanced or
Advanced overall
Basic skills criteria as measured by CAASPP-ELA,
Lexile Assessment/Nearly Met or Met or Exceeded
grade level standards

Parental Opinion and Consultation
Teacher Evaluation

Grade of C or better in an ELA class for the most
recent semester

Graduation Rate: The expected rate of graduation for students in this program is ____ %.
Please contact __________________________ at ________________ if you would like to discuss your child’s
English Language Program placement.
Sincerely,
Principal
9/15/2017

INITIAL ASSESSMENT PARENT NOTIFICATION LETTER
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Alliance {School Name}
A los padres/tutores de:___________________________________________
Fecha:_____________________
No. de Id. Del estudiante:___________________ Fecha de nacimiento:_________________
Grado:_______ Lengua maternal:__________________
Estimado padres o tutores: En la encuesta de la lengua materna que se completó cuando el niño/a
se inscribió en nuestra escuela figura que en u hogar se habla otro idioma además del inglés. La ley
nos exige que evaluemos el dominio que el niño tiene del idioma inglés y de su lengua materna.
Utilizamos los resultados de estas pruebas para decidir la mejor ubicación en el programa para el
niño. Tenemos la obligación de informarle los resultados de las pruebas, nuestra recomendación del
programa y todas las opciones de colocación disponibles para el niño. Además, proporcionamos la
información que nuestro distrito utiliza para decidir cuándo un estudiante se encuentra listo para salir
del programa de estudiantes de ingles como segunda lengua.
Resultados de la evaluación de lengua

Fecha de la prueba:

Nivel de rendimiento de la Prueba para Medir el Desarrollo
del Inglés en California (CELDT)*
Áreas
(Inicial, preintermedio, intermedio, preavanzado, avanzado)
Comprensión auditiva
(escuchar)
Expresión oral (hablar)
Lectura (leer)
Expresión escrita (escribir)
Total (Global)
*Para determinar estos resultados se utilizó una guía desarrollada por el examinador contratado.
Los padres recibirán los resultados oficiales de los niños en un plazo de 30 días después de que
el examinador contratado haya enviado los informes individuales de los estudiantes al distrito.
En función de los resultados obtenidos en la Prueba para Medir el Desarrollo del Inglés en California
(conocida en inglés como CELDT), se identificó al niño/a como:
 English Learner (EL) o estudiante de inglés como segunda lengua, con una fluidez en
inglés menos razonable y será ubicado en el Programa de Inmersión Estructurada en
Inglés.
 English Learner (EL) o estudiante de inglés como segunda lengua, con una fluidez en
inglés razonable y será ubicado en el Programa en Inglés Regular.
 Initial Fluent English Proficient (I-FEP) student o estudiante inicial con dominio del inglees
fluido que será ubicado en el Programa General del Distrito.
Marque si corresponde:
 Individualized Education Program (IEP) en archivo
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Opciones de ubicación en el programa para estudiantes de inglés como segunda lengua
La tabla a continuación muestra todas las opciones de ubicaciones en el programa disponibles. (A continuación
encontrara una descripción mas detallada.)
Descripción de los objetivos y de las opciones de ubicación en el programa para los estudiantes de
inglés como segunda lengua:
Niveles de dominio del idioma inglés
Avanzado (Advanced)
Preavanzado (Early Advanced)

Inicial con dominio del inglés fluido

Intermedio (Intermediate)
PreIntermedio (Early Intermediate)
Inicial (Beginning)

Ubicación en el programa

Fluidez razonable
Fluidez menos que la razonable

Programa General del Distrito
Inmersión Estructurada en Inglés
Inmersión Estructurada en Inglés

Todos los programas incluyen el Desarrollo del Inglés Como Segunda Lengua (conocido en inglés como ELD) y
estrategias de enseñanza diferenciadas para el nivel de domino del ingles de cada estudiante. Dichas
estrategias se utilizan para ayudar a los estudiantes a dominar la expresión oral, lectura y expresión escrita en
inglés, así como también a conseguir el éxito académico en todas las materias requeridas.

Inmersión Estructurada en Inglés (conocida en inglés como SEI). Los estudiantes que obtienen
como resultado una fluidez menos que la razonable son ubicados en un programa se SEI y la
enseñanza en la mayor parte se brinda en ingles. Se puede proporcionar asistencia en la lengua
materna. Maestros autorizados le enseñan ELD y otras materias requeridas mediante el uso de libros
de texto y materiales suplementarios adoptados por el distrito. La enseñanza se basa en los estándares
de contenido del grado escolar y del ELD.



Clases en Inglés Regulares (conocido en inglés como ELM). Los estudiantes que obtienen como
resultado una fluidez razonable en inglés son ubicados en el programa ELM. Maestros autorizados les
enseñan ELD y otras materias requeridas mediante el uso de libros de textos y materiales
suplementarios adoptados por el distrito. La enseñanza se basa en los estándares de contenido del
grado escolar y del ELD. Los estudiantes reciben toda la instrucción adicional que sea necesaria para
ser reclasificados como estudiantes con dominio fluido del inglés.

Criterios de reclasificación (salida)
El objetivo del programa para estudiantes de inglés como segunda lengua es que los estudiantes dominen
completamente el inglés y que dominen los estándares para obtener el logro académico tan rápido como sea
posible. A continuación se detallan los criterios de reclasificación del distrito:
Criterios exigidos
(Código de Educación de California,
Sección 313[d])
Prueba para Medir el Desarrollo del Inglés en
California (CELDT)
Comparación del desempeño en destrezas básicas

Consulta y opinión de los padres
Evaluación del maestro

Criterio de la LEA
Obtener Intermedio o mejor en cada área (escuchar,
hablar, leer y escribir) y Avanzado-Bajo, o Avanzado
en Total Global.
Criterio de destrezas básicas según lo medio por
CAASPP o evaluación de Lexile (Lexile
Assessment)/Casi cumplido o cumplido o superado los
estándares de nivel de grado
C o mejor por un semestre de inglés

Tasa de graduación escolar: La tasa de graduación por los estudiantes del idioma inglés es ______ %.
Por favor llame a __________________________________ al _________________________ si quiere
programar una reunión de padres para analizar las opciones de ubicación en el programa para el niño/a.
Atentamente,
____________________________________________, Director/a

APPENDIX B. ANNUAL ASSESSMENT PARENT NOTIFICATION LETTER
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Alliance {School Name}
To the parent(s)/guardians of:_________________________________________
Date:___________________
Student ID#:___________________
Date of Birth:___________________
Grade:______ Primary Language:____________________
Dear Parent(s) or Guardian(s): When your child enrolled in our school, a language other than
English was noted on your child’s Home Language Survey. As a result, the law requires us to test
your child’s English language proficiency. We are also required to inform you of the test results which
are used to decide the best program placement for your child.
CELDT SCORES

CELDT Test Date: ______________
Proficiency Level of California English Language Development Test
(CELDT)*

Domain
(Advanced, Early Advanced, Intermediate, Early Intermediate,
Beginning)
Listening
Speaking
Reading
Writing
Total
Based on these results, your child has been identified as an:
 English Learner (EL) with less than reasonable fluency in English who will be placed
in the Structured English Immersion Program.
 English Learner (EL) with reasonable fluency in English who will be placed in the
English Language Mainstream Program.
Check if applicable:
 Individualized Education Program (IEP) on file
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Program Placement Options for English Learners
The chart below shows all program placement options for English Learners.
English Proficiency Levels
Advanced
Early Advanced

Initial Fluent English Proficient
(IFEP)

School’s Mainstream English
Program

Reasonable fluency

Structured English Immersion (SEI)

Less than reasonable fluency

Structured English Immersion (SEI)

Intermediate
Early Intermediate
Beginning

Instructional Program Placement

Description of Program Placement Options and Goals for English Learners
All programs include English Language Development (ELD) and teaching strategies differentiated for each
student’s level of English language proficiency. These strategies are used to help each student reach proficiency
in speaking, reading and writing English, and succeed academically in all core subjects.


Structured English Immersion (SEI): Students who score at less than reasonable fluency are
placed in an SEI program and are taught overwhelmingly in English. Some assistance may be provided
in the primary language. Students are taught ELD and other core subjects authorized teachers using
district-adopted textbooks and supplementary materials. Instruction is based on ELD and grade-level
content standards.



English Language Mainstream (ELM): Students who score at reasonable fluency in English are
placed in an ELM program. Students are taught ELD and other core subjects by authorized teachers
using district-adopted textbooks and supplementary materials. Instruction is based on ELD and gradelevel content standards. Students receive any additional instruction needed for them to be reclassified
as fluent English proficient.

NOTE: At any time during the school year, you may have your child moved into the English Language
Mainstream Program.
Reclassification (Exit) Criteria
The goal of the English Learner Program is for students to become fully proficient in English and to master state
standards for academic achievement as rapidly as possible. This district’s reclassification criteria are listed below:
Required Criteria
(California Education Code, Section 313[d])
English Language Proficiency Assessment (CELDT)

Comparison of Performance in Basic Skills

LEA Criteria
Intermediate or better in each domain (listening,
speaking, reading and writing) and Early Advanced or
Advanced overall
Basic skills criteria as measured by CAASPP-ELA,
Lexile Assessment/Nearly Met or Met or Exceeded
grade level standards,

Parental Opinion and Consultation
Teacher Evaluation

Grade of C or better in an ELA class for the most
recent semester

Graduation Rate: The expected rate of graduation for students in this program is ____ %.
Please contact __________________________ at ________________ if you would like to discuss your child’s
English Language Program placement.
Sincerely,
Principal

64

ANNUAL PARENT NOTIFICATION LETTER
Alliance {School Name}
A los padres/tutores de:___________________________________________
Fecha:_____________________
No. de Id. Del estudiante:___________________ Fecha de nacimiento:_________________
Grado:_______ Lengua maternal:__________________
Estimado padres o tutores: En la encuesta de la lengua materna que se completó cuando el niño/a
se inscribió en nuestra escuela figura que en u hogar se habla otro idioma además del inglés. La ley
nos exige que evaluemos el dominio que el niño tiene del idioma inglés y de su lengua materna.
Utilizamos los resultados de estas pruebas para decidir la mejor ubicación en el programa para el
niño. Tenemos la obligación de informarle los resultados de las pruebas, nuestra recomendación del
programa y todas las opciones de colocación disponibles para el niño. Además, proporcionamos la
información que nuestro distrito utiliza para decidir cuándo un estudiante se encuentra listo para salir
del programa de estudiantes de ingles como segunda lengua.
Resultados de la evaluación de lengua

Fecha de la prueba:

Nivel de rendimiento de la Prueba para Medir el Desarrollo
del Inglés en California (CELDT)*
Áreas
(Inicial, preintermedio, intermedio, preavanzado, avanzado)
Comprensión auditiva
(escuchar)
Expresión oral (hablar)
Lectura (leer)
Expresión escrita (escribir)
Total (Global)
*Para determinar estos resultados se utilizó una guía desarrollada por el examinador contratado.
Los padres recibirán los resultados oficiales de los niños en un plazo de 30 días después de que
el examinador contratado haya enviado los informes individuales de los estudiantes al distrito.
En función de los resultados obtenidos en la Prueba para Medir el Desarrollo del Inglés en California
(conocida en inglés como (CELDT), se identificó al niño/a como:
 English Learner (EL) o estudiante de inglés como segunda lengua, con una fluidez en
inglés menos razonable y será ubicado en el Programa de Inmersión Estructurada en
Inglés.
 English Learner (EL) o estudiante de inglés como segunda lengua, con una fluidez en
inglés razonable y será ubicado en el Programa en Inglés Regular.

Marque si corresponde:
 Individualized Education Program (IEP) en archivo

Opciones de ubicación en el programa para estudiantes de inglés como segunda lengua
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La tabla a continuación muestra todas las opciones de ubicaciones en el programa disponibles. (A continuación
encontrara una descripción mas detallada.)
Descripción de los objetivos y de las opciones de ubicación en el programa para los estudiantes de
inglés como segunda lengua:
Niveles de dominio del idioma inglés
Avanzado (Advanced)
Preavanzado (Early Advanced)

Ubicación en el programa

Inicial con dominio del inglés fluido

Intermedio (Intermediate)

Fluidez razonable

PreIntermedio (Early Intermediate)
Inicial (Beginning)

Fluidez menos que la razonable

Programa General del Distrito
Inmersión Estructurada en Inglés
Inmersión Estructurada en Inglés

Todos los programas incluyen el Desarrollo del Inglés Como Segunda Lengua (conocido en inglés como ELD) y
estrategias de enseñanza diferenciadas para el nivel de domino del ingles de cada estudiante. Dichas
estrategias se utilizan para ayudar a los estudiantes a dominar la expresión oral, lectura y expresión escrita en
inglés, así como también a conseguir el éxito académico en todas las materias requeridas.

Inmersión Estructurada en Inglés (conocida en inglés como SEI). Los estudiantes que obtienen
como resultado una fluidez menos que la razonable son ubicados en un programa se SEI y la
enseñanza en la mayor parte se brinda en ingles. Se puede proporcionar asistencia en la lengua
materna. Maestros autorizados le enseñan ELD y otras materias requeridas mediante el uso de libros
de texto y materiales suplementarios adoptados por el distrito. La enseñanza se basa en los estándares
de contenido del grado escolar y del ELD.



Clases en Inglés Regulares (conocido en inglés como ELM). Los estudiantes que obtienen como
resultado una fluidez razonable en inglés son ubicados en el programa ELM. Maestros autorizados les
enseñan ELD y otras materias requeridas mediante el uso de libros de textos y materiales
suplementarios adoptados por el distrito. La enseñanza se basa en los estándares de contenido del
grado escolar y del ELD. Los estudiantes reciben toda la instrucción adicional que sea necesaria para
ser reclasificados como estudiantes con dominio fluido del inglés.

Criterios de reclasificación (salida)
El objetivo del programa para estudiantes de inglés como segunda lengua es que los estudiantes dominen
completamente el inglés y que dominen los estándares para obtener el logro académico tan rápido como sea
posible. A continuación se detallan los criterios de reclasificación del distrito:
Criterios exigidos
(Código de Educación de California,
Sección 313[d])
Prueba para Medir el Desarrollo del Inglés en
California (CELDT)
Comparación del desempeño en destrezas básicas

Consulta y opinión de los padres
Evaluación del maestro

Criterio de la LEA
Obtener Intermedio o mejor en cada área (escuchar,
hablar, leer y escribir) y Avanzado-Bajo, o Avanzado
en Total Global.
Criterio de destrezas básicas según lo medio por
CAASPP o evaluación de Lexile (Lexile
Assessment)/Casi cumplido o cumplido o superado los
estándares de nivel de grado
C o mejor por un semestre de inglés

Tasa de graduación escolar: La tasa de graduación por los estudiantes del idioma inglés es ______ %.
Por favor llame a __________________________________ al _________________________ si quiere
programar una reunión de padres para analizar las opciones de ubicación en el programa para el niño/a.
Atentamente,
____________________________________________, Director/a

APPENDIX C: PROGRESS MONITORING
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August-October
 Review and analyze
EL data from the
following:
 EL Passport
 Identifying students
not meeting
benchmark in one or
more of the areas on
the Passport
 Present case to LAT
to begin progress
monitoring

Intervention
LAT meetings

Intervention
LAT meetings

November-March
 Review and analyze
EL data from the
following:
 EL Passport
 Identifying students not
meeting benchmark in
one or more of the
areas on the Passport
 Present case to LAT to
begin progress
monitoring

March-June
 EL Passport
 Identifying students
not meeting
benchmark in one or
more of the areas on
the Passport
 Present case to LAT
to begin progress
monitoring

Students are identified for
additional services or
interventions bases on
benchmark
LAT meetings
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APPENDIX D: SCAFFOLDING AND MAINTAINING RIGOROUS STUDENT TALK
STRATEGIES
We implement ELD strategies and scaffold the activities so that students have universal access to the
grade level curriculum. While performing these tasks is meaningful and helpful to our English
Language Learners, we often miss an opportunity for students to increase their understanding and
mastery of the Academic English Language with rigor. Providing quality interactions between students
so they can talk using grade level academic vocabulary, provides our ELL students such rigor,
Student Talk strategies along with Formulaic Expressions are an efficient and effective strategy to
achieve success.
Student/Talk Tasks/Activities:
 Focus attention on concepts to be developed
- First Turn Last Turn
- Think-Pair-Share
- Quick-Write/Round-Robin
- Anticipatory Guide or Extended Anticipatory Guide


Activate (or build) or build relevant background knowledge
- Think-Pair-Share
- Quick-Write/Round-Robin
- Novel Ideas Only
- Jigsaw Project



Introduce essential vocabulary in context
- Anticipatory Guide or Extended Anticipatory Guide

Formulaic Expressions are pre-taught and given to ELL learners prior to the Student Talk Task.
Tasks/Activities Explanations:
First Turn Last Turn
 Students work in groups of four
 Students are numbered 1 through 4 with ELL students assigned a 3 or 4
 Assign the roles of facilitator and time keeper (The facilitator assures no one interrupts the
person speaking and the time keeper assured they don’t pass the assigned time which can
be from 30 to 60 seconds.
 The students may respond to a reading with a key topic they came up from the reading or
students respond t the Formulaic Expression provided in writing
 The first student begins
 The second student then can either add to the first persons thought or speak about their
own and so on.
 Once the fourth person finishes, the first person is also the last person to speak by
summarizing, modifying or disagreeing with the other people.
Think Pair Share
 Students work in dyads
 The teacher asks students to think about a scenario or a couple of questions (writing the
prompt for all to see)
 Students have on or two minutes to individually jot down ideas
 Students start to work in dynamic interaction: Student 1 asks Student 2 the questions or
prompt
 Student 2 response and, after the response, presents the same questions or prompts to
Student 1.
 Student 1 responds
 When called upon by the teacher to share information, chosen students share first their
partner’s answer and then their own
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Quick Write/Round Robin
 Students works in groups of 4
 The teacher asks students to think about a scenario or a couple of questions (writing the
prompt for all to see)
 Students have two or three minutes to individually write down their answers
 Students take turns reading what they have written to the group. Group members do not
interrupt or comment.
 When all students have had a turn reading their narrative to the group, group members may
ask each other questions, comment, compare ideas, and otherwise discuss what group
members’ narratives reveal.
 When group members have completed their discussions, the teacher may call on students
to relate a story from their group or to report on their group’s discussion.
Advantages of Think Pair Share and Quick Write/Round Robin Tasks:
 Students begin by quietly writing down some ideas. As students write, the teacher
circulates, noting students’ responses and helping those who have not written anything or
have misunderstood the prompt.
 The tasks get students talking and using language that is beyond their current competence,
especially the language that is modeled in the question.
 The tasks focus students on meaning, on the experiences they are relating and learning
about, and it allows for the emergence of novelty.
 All students have the opportunity to talk, listen, and understand; those who report to the
class practice paraphrasing what they learn from others as well
Novel Ideas Only
 Students begin work in groups of four.
 The teacher asks students to think about a topic or questions.
 Students each write the prompt and number their paper for a list
 Students have one minute to individually brainstorm and write down their ideas.
 Student A reads from his or her paper one idea to the group.
 Student B echoes the idea and group members add it to their lists.
 Student B reads from his or her paper one idea (that is different from the ideas already
given) to the group.
 Student C echoes the idea and group members add it to their lists.
 Student C reads from his or her paper one idea (that is different from the ideas already
given) to the group.
 Student D echoes the idea and so forth.
 After all novel ideas within the group have been given and written on the group members’
lists, students draw a line under the last item on their lists.
 The teacher calls on one member of a group to read the group’s list of ideas.
 All other groups monitor their own lists, adding (below the line they have drawn) any ideas
that are novel and checking off any of their ideas (above the line) that have been given.
 The teacher calls on one member of another group, who then reads to the class any
remaining novel ideas on that group’s above the line list.
 The teacher call on all groups until all novel ideas have been given.
Advantage of using Novel Ideas Only Task
 When groups share heir ideas with the class, students react to their classmates’ ideas, and
interest in the story possibilities builds.
 By the time all the ideas are reported, everyone in the class has heard a range of novel
ideas. (ex. “The Necklace”) Students engage with the story (novel) to check what they and
their classmates have predicted and to entertain what will turn out to be yet another novel
idea – the authors’.

69

APPENDIX E: RECLASSIFICATION FOLLOW-UP FORM 2018-2019
Name
Grade
SPED

DOB

2013-14

Alliance Student #
SSID
RFEP Date

2014-15

2015-16

2016-17

ELA grade Fall
Spring
# NPs all classes
Lexile score
GPA
Suggested Supports
Speaking/Listening
Choose an item.

Reading
Choose an item.

Choose an item.
Other
Writing
Choose an item.
Choose an item.
Other

Choose an item.
Other
Other (Vocabulary, Assessment, etc)
Choose an item.
Choose an item.
Other

Student Interview Notes
Enter

Language Appraisal Team (LAT) – Recommendations/Suggested Supports
Enter

Signatures
____________________________________________
LAT Representative

____________________________________________
LAT Representative

____________________________________________
LAT Representative

____________________________________________
LAT Representative

____________________________________________
Date of Follow-up Review

____________________________________________
Principal

THIS IS A CONFIDENTIAL DOCUMENT. DO NOT SHARE THE CONTENTS OF THIS DOCUMENT AND
ENSURE THAT THIS DOCUMENT IS KEPT IN A SECURE LOCATION.

71

RECLASSIFICATION FOLLOW-UP FORM 2018-2019
Literacy Strategies for all English Learners
Reading

Speaking and Listening




Provide opportunities for
students to use vocab
during structured
discourse
Model how to clarify,
summarize, ask questions








Chunk reading into smaller segments
Teach vocab using physical movement and
drawings
Focus on tier 2 and 3 vocab
Conduct think-a-louds, modeling how proficient
readers make meaning of the text
Build background knowledge regarding text
type and features
Teach students to access background
knowledge prior to reading a text







Writing
Provide specific grammar instruction
Provide time for students to orally
practice what they will write
Model composing a text, focusing on
one writing strategy at a time
Conduct think-a-louds, analyzing an
exemplar before students write
Use thinking maps to prepare for
writing

Additional Practices for English Learners
Provided multiple speaking opportunities every class period (once every 10 minutes)


This can be structured speaking opportunities (Community Circle, Socratic Seminars) or less formal (turn to partner and
explain concept that teacher just explained)

Give student structured academic discourse opportunities


Students need to speak in order to brainstorm idea, synthesize new information and to prepare for writing

Use visuals, multimedia and manipulatives


Assists with processing and accessing into background knowledge

Use instructional routines to teach Tier 1 and Tier 2 vocabulary


Students must use a new vocabulary word in order to retain the world

Use Precision partners


Pair students with a partner that is close to their level of language proficiency

Provide scaffolds that help students to make a sense of input


Use Thinking Maps, diagrams, visuals

Provide opportunities to connect new learning prior to knowledge


Connecting new ideas to previous knowledge increases engagement and students’ ability to move new information into
their long-term memory
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Important Acronyms/Terms:

EL – English Learner; LTEL – Long-Term English Learner; Newcomer – An EL student who recently
entered our school system; RFEP – A student who has classified and no longer an EL

THIS IS A CONFIDENTIAL DOCUMENT. DO NOT SHARE THE CONTENTS OF THIS
DOCUMENT AND ENSURE THAT THIS DOCUMENT IS KEPT IN A SECURE LOCATION.
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APPENDIX F: RECLASSIFICATION LETTER
Dear Parents and Guardians of :
State and federal laws require all school districts in California to give a state test each
year to every student whose home language is not English and who is currently
identified as an English learner. The name of this test is the California English
Language Development Test (CELDT). Its purpose is to see how well each student is
learning to listen, speak, read, and write in English.
Based on the proficiency level your student achieved on this test, he/she is qualified to
be reclassified as fluent English proficient. The following criterion was used to make this
decision:







CELDT score of Early Advanced (4) or Advanced (5) overall and at least (3) in
each skill area (reading, writing, speaking, listening)
Lexile – SBAC (Must meet either)
Meeting or exceeding designated Lexile grade-level cut points (6th Grade >= 745,
7th Grade >=835, 8th Grade >=850, 9th Grade >=880, 10th Grade >=910,
11th Grade >=975, 12th Grade>=980),
Receiving a score of 2 or higher in the English section of the SBAC
Pass English course (most recent semester) with grade of C or better
Parent consent of language reclassification

Your student scored the following and is qualified to be reclassified to fluent English
proficient:
Category

Minimum Score Requirement
Needed

Overall CELDT score

Early Advanced (4)

Lexile/SBAC

Met required score

English Grade

C

Score Received/Met
Requirement

Please fill out the attached form confirming your consent that your student has learned
English sufficiently to listen, speak, read, and write the language fluently and
proficiently. If you have any questions, please call.
Sincerely,
Principal

Estimados Padres y tutores de :
Las leyes federales y estatales requieren que todos los distritos escolares en California
proporcionen un examen anual a cada estudiante cuyo idioma de casa no es inglés, y
quien actualmente esta identificado como un estudiante del idioma de inglés como
segundo idioma. Este examen se llama el California English Language Development
Test (CELDT). El propósito del examen es para medir la aptitud del estudiante al
escuchar, hablar, leer y escribir en inglés.
Basado en el nivel de competencia que su estudiante logró en este examen, el/ella
califica ser reclasificado/a como competente y fluido en el idioma de inglés. Se usó el
siguiente criterio para tomar esta decisión:
 Punteo de Principios de ser Avanzado o Avanzado en todas las categorías del
examen CELDT
 Lexile – SBAC (Must meet either)
 Cumplen ò exceden el punto limite del Lexile designado para el grado ò nivel
(6th Grado >= 745, 7th Grado >=835, 8th Grado >=850, 9th Grado >=880,
10th Grado >=910, 11th Grado >=975, 12th Grado >=980) o exceden
 Reciben un 2 o mas en el examen de ingles del estado (SBAC).
 Aprobó su curso de inglés (semestre mas recientesimon)
 Permiso del padre para la reclasificación del idioma
Los resultados de su estudiante son lo siguiente, y califica para ser reclasificado al nivel
competente y fluido en el idioma de ingles:
Punteo que sacó el
Categoría
Punteo mínimo
estudiante/Requisito Cumplido
Punteo total en el
Principios de ser
examen CELDT
Avanzado(4)
Se cumplió con la
Lexile/SBAC
puntuación
Calificación de ingles
C
del semestre uno

Por favor complete el formulario otorgando su consentimiento y entendimiento que su
estudiante ha aprendido el idioma de inglés para escuchar, hablar, leer y escribirlo con
fluidez y competencia. Si usted tiene algunas preguntas, por favor llame.
Sinceramente,
Principal

Parent Consent for Reclassification
APPENDIX G: PARENT CONSENT FOR RECLASSIFICATION AS FLUENT ENGLISH PROFICIENT
Permiso del padre/tutor para la reclasificación del estudiante como competente y fluido en el
idioma de inglés
Student/Estudiante

School Year/Año
test
escolar

The above student has demonstrated proficiency in reading, writing, listening, and speaking English through the
following academic achievements/El estudiante nombrado en este documento ha demostrado la competencia
en el idioma de inglés para leer, escribir, escuchar y hablarlo por medio de las siguientes destrezas
académicas:
Category/Categoría
Overall CELDT score
Punteo total en el examen CELDT
Lexile/SBAC

Minimum Score Requirement Needed/
Punteo mínimo requerido
Early Advanced/
Principios de ser Avanzado (4)
Se cumplió con la puntuación (Met
required score)

English Grade Fall Semester
Calificación de ingles del semestre de
otoño

Score Received/
Punteo que sacó el estudiante

C

The student has the opportunity to be reclassified from an English Learner (EL) to a Reclassified as Fluent English
Proficient (RFEP)./El estudiante tiene la oportunidad de ser reclasificado de un estudiante del idioma de inglés
como segunda idioma (EL) a estudiante reclasificado como competente y fluido en el idioma de inglés
(RFEP).
In this transition, the school will continue to support the student’s English language development by monitoring the
academic achievement and progress throughout the next two years with the following interventions./ Durante esta
etapa de transición, la escuela continuará apoyando el desarrollo del idioma de inglés al observar la
realización académica y el progreso de su estudiante durante los siguientes dos años. Lo harán con las
siguientes intervenciones:
• Available after school tutoring/Tutoría después de la escuela
• In-class teacher monitoring/Observaciónes por el maestro
• Academic counseling/Asesoramiento académico
• Summer school/Escuela de verano
Parent Consent/ del padre/tutor
Parent/Guardian Signature/Firma del padre/tutor
Printed Name/Nombre en letra de molde
Date/Fecha
Please return to the Office. Thank you! Por favor regresen este formulario a la oficina. ¡Gracias!
I agree that my student should be Reclassified as Fluent English Proficient and will receive any necessary
academic assistance to support his/her English language development./Estoy de acuerdo que mi
estudiante sea reclasificado como competente y fluido en el idioma de inglés y entiendo que
recibirá todo apoyo académico necesario para apoyar su desarrollo del idioma de inglés.
Please sign and return to the school. Firma and envisa a la escuela, por favor.

APPENDIX H: ENGLISH LEARNER PROGRAM OPTIONS
The Alliance College Ready Public Schools provides various instructional program options
tailored to meet the diverse needs of English learners (ELs) and the educational preferences of
the parents of ELs in secondary schools. All instructional program options guarantee access to
a full curriculum with scaffolds and support for students in grades 6-12 at different levels of
English language proficiency. The ultimate goal for each instructional program option is for ELs
to meet performance criteria to reach full proficiency in English. All students, including ELs, are
expected to participate fully in college-preparatory (A-G) courses and to graduate from high
school ready for college and careers.
In addition, each instructional option ensures that ELs with disabilities have an equal
opportunity to participate in a program consistent with their Individualized Education Plan
(IEP). All instructional program options also allow for equal access to gifted and talented
program opportunities and do not exclude ELs based solely on their English language
proficiency levels.
This flyer was designed with parents’ needs in mind and describes the various instructional
program options for English learners in grades 6-12. If, after reading this flyer, you still have
questions about the instructional programs, please speak with the administrator or
administrator’s designee at your child’s school.
Structured English Immersion (SEI) Program
What is it?
•

Instructional program taught in English for students beginning to learn English.

How does this program help my child?
• Students acquire English language skills with appropriate support while learning
standards-based content to able to succeed in a mainstream English classroom.
What makes this program unique?
• Students learn all academic subjects in English, with help in their primary language
only as needed.
• Teachers use special strategies to teach academic subjects to English learners.
• Students receive at least 60- 120 minutes of English Language Development
instruction daily.
Who can enroll in this program?
• English learners in grades 6-12 who are just beginning to develop English language
fluency.
• English learners enrolled in a U.S. school for less than 5

Secondary English Learner Newcomer Program
What is it?

•

Instructional program taught in English for English learners who have been enrolled in
U.S. schools for fewer than 2 years and are just beginning to learn English.

How does this program help my child?
• Students learn to acquire English and learn about the cultures of the school’s
community and the United States.
What makes this program unique?
• English learners develop core academic skills and knowledge.
• English learners are supported in the acculturation to the new school routines and
communities.
• English learners may receive primary language support in core academic subjects.
• English learners may receive primary language instruction in some core academic
subjects when Parental Exception Waivers are in place.
Who can enroll in this program?
English learners who have been in U.S. schools fewer than 2 years.
Accelerated Learning Program for Long Term English Learners (LTEL)
What is it?
•
Instructional program taught in English for students who have been enrolled as English
learners for 5 years or more (at any English language proficiency level) and not yet met
reclassification criteria.
How does this program help my child?
•
Students receive accelerated instruction aimed to help them reclassify and have
access to all academic program options.
What makes this program unique?
•
Course content includes accelerated English literacy and socio-emotional support targeting reclassification.
•
English learners receive instruction to be able to perform at a level comparable to their native-English
peers.
•
It provides students the ability to have access to and meet A-G requirements to be college–prepared and
career ready.
•
Students enrolled as an English learner for 5 years or more (at any English language proficiency level)
may be placed in an LTEL course.
•
Who can enroll in this program?
All students who have been identified as English learners for 5 or more years and have not yet met reclassification
criteria will be enrolled in this program.

Mainstream English Program
What is it?
• Instructional program taught in English for English proficient students and English
learners at the highest levels of English language proficiency.

How does this program help my child?
• Students learn standards-based academic content in grade-level academic English.
What makes this program unique?
• Instructional program designed for English-proficient students.
• English is used as the only
language of instruction.
• English learners receive support as needed in English, including the use of special
strategies for English learners.
• English learners receive 60-120 minutes of English language development daily
with special attention on academic English.
Who can enroll in this program?
• English learners in grades 6-12 at the highest levels of English language proficiency,
and/or students proficient in English per their official language classification (RFEP,
IFEP, EO).
• Students at the lower levels of English language proficiency may enroll if parents
have requested a withdrawal of services from the Structured English Immersion
program.

APPENDIX I: CONFIDENTIAL ENGLISH LEARNER PASSPORT 2018-2019
DATE UPDATED: Click here to enter a date.
Name
Grade
Lexile

Last Name, First Name
DOB
Select
Select
ACT
Enter
Enter

Student Number
SPED
Select
ACT
Enter

Reading

CELDT Levels

Writing

Enter
EL Type

Select
Enter

Curr. ELA
Gr

Speaking

Listening

Reading

Writing

Overall

Select

Select

Select

Select

Select

ELD Standards of Focus, Present Levels of Performance and Goals:
ELD Focus Standards

Level

Choose an item.

Choose
an item.
Choose
an item.
Choose
an item.

Choose an item.
Choose an item.

Goals
Enter narrative explaining present level
of performance and goals
Enter narrative explaining present level
of performance and goals
Enter narrative explaining present level
of performance and goals

Suggested Supports:
Speaking/Listening

Reading

Choose an item.
Choose an item.
Other

Choose an item.
Choose an item.
Other

Writing

Other (Vocabulary, Assessment, etc)

Choose an item.
Choose an item.
Other

Choose an item.
Choose an item.
Other

THIS IS A CONFIDENTIAL DOCUMENT. DO NOT SHARE THE CONTENTS OF THIS
DOCUMENT AND ENSURE THAT THIS DOCUMENT IS KEPT IN A SECURED
LOCATION.

Literacy Strategies for all English Learners
Speaking and Listening
Reading
Writing
 Provide opportunities for
 Chunk reading into
 Provide specific
students to use vocab
smaller segments
grammar instruction
during structured
 Teach vocab using
 Provide time for
discourse
physical movement and
students to orally
 Model how to clarify,
drawings
practice what they will
summarize, ask
write
 Focus on tier 2 and 3
questions
vocab
 Model composing a
text, focusing on one
 Conduct think-a-louds,
writing strategy at a
modeling how proficient
time
readers make meaning
of the text
 Conduct think-a-louds,
analyzing an exemplar
 Build background
before students write
knowledge regarding
text type and features
 Use thinking maps to
prepare for writing
 Teach students to
access background
knowledge prior to
reading a text
Additional Practices for English Learners
Provide multiple speaking opportunities every class period (once every 10
minutes)
 This can be structured speaking opportunities (Community Circle, Socratic
Seminars) or less formal (turn to partner and explain concept that teacher just
explained)
Give student structured academic discourse opportunities
 Students need to speak in order to brainstorm idea, synthesize new information
and to prepare for writing
Use visuals, multimedia and manipulatives
 Assists with processing and accessing into background knowledge
Use instructional routines to teach Tier 2 and Tier 3 vocabulary
 Students must use a new vocabulary word in order to retain the word
Use Precision partners
 Pair students with a partner that is close to their level of language proficiency
Provide scaffolds that help students to make sense of input
 Use Thinking Maps, diagrams, visuals
Provide opportunities to connect new learning to prior knowledge
 Connecting new ideas to previous knowledge increases engagement and
students’ ability to move new information into their long-term memory
Important Acronyms/Terms:
EL – English Learner; LTEL – Long-Term English Learner; Newcomer – An EL student
who recently entered our school system; RFEP – A student who has reclassified and no
longer an EL

