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humorous holidays to make a
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when they are done right.
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The new NLMUSD logo
was oﬃcially introduced at
the school board meeting
on February 4, 2019. Here
it is! What do you think?

TANLA Site Representatives
The Norwalk La Mirada Adult School currently has two active
TANLA site representatives who are ready to assist our adult
school TANLA members. Kathy Nishimoto currently volunteers
as the site rep for the members on our La Mirada campus.
Rob Tully has just recently volunteered to serve in the same
capacity on the Norwalk campus.
Kathy and Rob are happy to provide assistance or try and
answer any questions you might have regarding the latest
union activities and actions.
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Message From Our Director

Sharon Todd

I was waiting for inspiration to hit for this Director’s message when my mind started focusing
on all of the signi8icant events, people and institutions we celebrate during the month of February:
Black History, Presidents, Valentines, and School Counselors to name a few. I was going to encourage
some focus on them and emphasize the importance of giving fair and unbiased information on both
sides of those that tend to feed into our current political climate. (After all, I did hear a friend of mine
recently grumble about the ludicrous celebration of a day that was commercially engineered by
Hallmark.) Please do remember the importance of giving voice to both sides of important issues as we
work to ensure our students are self-directed critical thinkers. That being said, as I did a little research
to bolster my original intent, I came across a website that informed me of twenty-eight little known
February celebrations that suddenly became more important for me to share. I honestly believe we
should consider adopting some of these as strongly as we do those I mentioned above. Here’s a sample
list of my favorites…
2/1 No Politics Day (Please, please, please can we have this go national?)
2/1 Spunky Old Broads Day (Offensive? Not to this spunky old broad.)
2/4 Thank a Mailman Day (Particularly those delivering packages)
2/6 Lame Duck Day (Actually rather interesting if you look it up.)
2/7 Wave All Your Fingers at Your Neighbor Day (Seriously, it’s to build community.)
2/13 Get a Different Name Day (An honest-to goodness-copyrighted holiday!)
2/15 Singles Awareness Day (Try that one on, Hallmark!)
2/27 No Brainer Day ()
2/28 Public Sleeping Day (This will NOT be celebrated around here.)
Sometimes, particularly after a fabulous three-day weekend, humor breaks through an
otherwise serious bent. So, here’s to humor…a very creative, often thought provoking and inspirational
art form that can serve as a teaching tool, build community, or just put a smile on your face.
Happy National Chocolate Mint Day!
Sharon
February 2019
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OUR 2018-19 EMPLOYEES OF THE YEAR
TANLA Teacher of the Year

Dr. Linda Hodo
Dr. Hodo has proudly served as an educator for
33 years. Dr. Hodo has been with our district
since 2002 and has served as a stand-out teacher
to our students enrolled in the English as a
Second Language classes since 2009.
She
currently teaches our level 3 students in the
mornings on the Norwalk campus.
While she has certainly earned the academic
title of Doctor, in most conversations we call her
“Linda” because she’s such a valued member of
our work family.

Dr. Linda Hodo

Congratulations Dr. Linda Hodo for this welldeserved recognition from your colleagues.

Classi8ied Employee of the Year

Pauline Claborn
Pauline is a valued member of our classi8ied staff.
She has proudly served at the Norwalk La Mirada
Adult School for more than 25 years. Pauline
currently serves as a member of the of8ice staff on
our Norwalk campus.
Pauline is well-loved by her colleagues and students
alike because of her cheerful demeanor and her
willingness to assist as needed.
Congratulations Pauline for this well-deserved
recognition from your colleagues.
February 2019
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Professional Learning Communities Work (If Done Right)
by Rick Dufour and Douglas Reeves

Late last year, the Bill & Melinda Gates
foundation published a widely noted study
intended to explore what teachers want when it
comes to professional development. But
particularly on the important matter of teacher
professional learning communities, the study—
conducted by the Boston Research Group—
resulted in more confusion than clarity.
First, let’s look at the part that was not at all
c o n f u s i n g . A c c o rd i n g t o t h at s t u d y,
titled “Teachers Know Best: Teachers’ Views on
Professional Development,” teachers would
prefer professional development that helps
them plan and improve their instruction, is
teacher-driven, includes hands-on strategies
relevant to their classrooms, is sustained over
time, and recognizes that teachers are
professionals with valuable insights.
In addition, the teachers surveyed who said
they see themselves as members of strong
collaborative cultures saw significant benefits in
their day-to-day work in key instructional areas,
such as planning lessons, developing teaching
skills and content, and aligning curriculum and
expectations. They reported dramatically
higher satisfaction “with day-to-day work,” their
“perceived effectiveness,” and “their ability to
meet challenges.”
These responses are consistent with research
showing that the best job-embedded
professional development occurs when
educators are members of high-performing
professional learning communities, or groups
of teachers working together, in a structured
format, to improve specific areas of student
learning. A 2009 study by McKinsey & Co. of
the world’s best school systems, for example,

found that “the expansion of Professional
Learning Communities (PLCs) is indicative of
the increased emphasis on teacher
collaboration as a powerful means of
professional development … professional
development that is increasingly collaborative,
data-driven, and peer facilitated, all with a focus
on classroom practice.” So the conditions
teachers in the “Teachers Know Best” study
described as desirable represent a good
description of PLCs.
The confusion in the Boston Research study
arises in the finding that teachers surveyed say
that the least beneficial of their professional
d e v e l o p m e n t o p p o rt u n i t i e s i s i n f a c t
“professional learning communities.” How
could this be so given teachers’
acknowledgement, in the same report, of the
benefits of strong collaborative cultures?
Not ‘Just Another Meeting’
It is not clear from the report how the Boston
Consulting Group or the respondents define
PLC. But their use of the term is certainly not
consistent with the PLC process we have
witnessed in highly effective schools around
the world. Some teachers quoted in the study
indicate that they see their PLCs is “just another
meeting,” a place to “share their frustrations,” or
“a social hour.” If this is how educators are
actually spending their time when provided
with the opportunity to collaborate, we
absolutely agree that their time is being
wasted. But we want to stress as emphatically
as possible that the conditions they describe
are not related to the authentic PLC process in
any way.
Continued on next page
February 2019
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Professional Learning Communities Work (If Done Right)
by Rick Dufour and Douglas Reeves

While providing time for educators to
collaborate in meaningful teams is a necessary
condition for effective PLCs, it is far from
sufficient. A professional learning community is
not simply a meeting: It is an ongoing process
in which educators work collaboratively in
recursive cycles of collective inquiry and action
research in order to achieve better results for
the students they serve.
For example, in the Professional Learning
Community at Work model outlined by
Solution Tree (which with we are both
connected), the process includes the following
essential elements:
1) Educators work in collaborative teams rather
t h a n i n i s o l a t i o n a n d t a ke c o l l e c t i v e
responsibility for student learning.
2) Collaborative teams implement a
guaranteed and viable curriculum, unit by unit.
3) Collaborative teams establish the criteria
they will use in assessing student work, can
apply the criteria consistently, and monitor
student learning through an ongoing
assessment process that includes frequent,
team-developed common formative
assessments.
4) Educators use the results of common
assessments to help one another improve their
individual practice; build the team’s capacity to
achieve its goals; and identify individual
students, by name and by need, for
intervention and enrichment.
5) The school provides a systematic process for
intervention and enrichment based on the
needs of individual students.

Failures of Leadership
A process like that does not emerge by
accident. It requires leaders at the district and
school level to provide purpose and support
for work to be done by collaborative teams and
to maintain the groups’ focus on specific goals
and initiatives.
Too often we see school and district leaders fail
at these responsibilities, which results in
confusion and frustration on the part of
teachers. The teachers who participated in the
“Teachers Know Best” survey offered excellent
advice on what was needed to improve their
ineffective collaborative time. They called for
more structured agendas and objectives,
mutual accountability, and protocols for giving
and receiving feedback to one another. In
high-performing PLCs, these matters are not
left to chance but are well established to clarify
and support the work of each collaborative
team.
In a study we conducted involving more than
200 schools in four countries with more than
three-quarters of a million students, we found a
strong link between gains in student
achievement and long-term implementation of
PLCs. So we continue to believe the PLC
process, when done well, offers the best
strategy for powerful professional
development. The findings of the “Teachers
Know Best” study should not be used to
obscure that.
Click here to read the full article originally
posted on edweek.org on October 2, 2015.

February 2019

|

NLMAS n.o.t.e.s.

|

Page 5

