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Chapter I: Student/Community Profile and
Supporting Data and Findings
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A. General
Background and
History
Section 1: Community
Maywood Academy High School,
home of the Nighthawks, is one of
nine high schools in the newly
reconfigured
Education
Service
Center- East, of the Los Angeles
Unified School District. In addition,
Maywood only houses three public
schools one of which is Maywood
Academy High School. In September
2006 MAHS opened at its permanent
location after being housed in South East High School. On September 2007, Maywood
Academy met its capacity of approximately 1330 ninth through twelfth grade students
and therefore began utilizing a traditional September through June school calendar. The
opening of this new school has alleviated its overcrowded sister schools: Bell and
Huntington Park High Schools. As a result, all high school students who reside in the
cities of Bell, Huntington Park, and Maywood are able to attend MAHS through
LAUSD’s Zone of Choice, allowing students in the community to choose their desired
site for study.
The City of Maywood resides nestled between Huntington Park, Bell, Vernon and
East Los Angeles. It boasts a strong population of 28,083 people of whom 17, 641 are
adults and 10,392 are children. 96.3% of the population is Hispanic, 2.6% is White, .035
is Asian, .2% is American Indian, and .2% is African American. The aforementioned
population lives in a1.14 area square mile radius.The 2010 Census reported that
Maywood contains 6,430 households and 32% of its population is under the age of 18.
The median household income for such households is 37,573. In fact, the cost of living
in Maywood is 20% higher than the national average, and the cost of housing is 46%
higher than the national average. In addition, only 4.7% of people in Maywood have
completed a bachelor’s degree, while 38.7% have completed high school.
(city-data.com). In addition, Maywood has been recently in the limelight for
environmental contamination issues; one of such environmental threats is the existence
of a Superfund in Maywood Riverfront Park. This data helps paint the vivid picture that
makes up the daily lives of our students here at Maywood Academy High School.
In September 2009 Maywood Academy High School was selected by LAUSD for
possible takeover by an affiliated charter through LAUSD’s Public School Choice
program. Rather than becoming a charter school, the faculty, staff, community of
6



parents and students of MAHS wrote a proposal to run the school as an Expanded
School Based Management Model (ESBMM) school. This model affords the
administration, teachers, and parents flexibility. ESBMM schools are still under the
purview of the local district; however, they are autonomous which means that
stakeholders are held at a higher accountability than a traditional model. In March 2010,
the LAUSD Board of Education approved Maywood Academy’s proposal and it became
an ESBMM school beginning in the 2011-12 school year. At the same time, Maywood
Academy was awarded a three-year, $1.8 million per year School Improvement Grant,
requiring a new principal. Maywood Academy began the 2010-11 school year with a
new administration in place and in 2013-2014. Said new principal was selected via the
ESBMM model. In addition, the 2015-16 school year brought about changes in the
school’s organizational structure resulting in restructuring the sub-committees and Small
Learning Academies and hired a new principal. This report will explore MAHS’ history
since the last WASC visit and explore the progress it has envisioned and experienced to
promote learning and growth.

Section 2: Staff Description
School Faculty & Staff
Certificated

Certificated

Classified

Classified

Principal

1

Special Ed.
Educators

11

Office Tech

5 Student Program
Fac./ARC

12

Assist. Principal

2

School Nurse

1

Campus Assistant

5 Community
Rep./Parent
Center

1

Sch. Psychologist

1

Librarian

1

Custodians

6 Financial Manager

1

Classroom
Teachers

56 Counselors

8

Cafeteria Workers

1
0

Instructional
Coaches

3

Coordinators

2

Technology Rep

1

Dean

1

Athletic Director

1

Instructional Aides

9

Total
Certificated:

97

Library Media
Assist

1 Total Classified:
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106

*Gender, ethnicity, and experience of staff can be seen in sections below.

Section 3: ACS WASC Accreditation History
Maywood Academy High School’s Mission and Vision Statements
Mission: Maywood Academy High School is committed to facilitating a rigorous and
personalized, student centered learning experience that is grounded in effective
pedagogical strategies.
Vision: Maywood Academy High School students will be responsible citizens with the
ability and integrity to thrive in a culturally diverse and technologically advanced society.
School Wide Learning Outcomes
The following are Maywood Academy’s learning outcomes that were developed
collaboratively as a faculty:
1. Strengthen student voice and student-centered instruction strategies in the
classroom.
2. Develop and implement school wide writing and numeracy across the curriculum.
3. Create rigorous Common Core aligned tasks for students.
4. Generate opportunities for students to access curricula via differentiation.
Accreditation
Maywood Academy High School was accredited for six years, with a mid-cycle visit in
the Spring of 2013. Maywood Academy opened in 2005, so it is not considered a new
school.

Section 4: Program Improvement Status of School
Under No Child Left Behind Maywood Academy High School was identified as a
program improvement school. However, under the district’s new accountability system,
the California Office to Reform Education (CORE) determines a classification for all Title
I schools based on data.
It is through the CORE waiver program that for the past five years Maywood Academy
High School has been partnered up with Orthopedic Medical Magnet School. Under the
new accountability program Maywood Academy is considered a Priority School. Priority
Schools include schools that must meet one of the following criterium:
● Includes Tier I or Tier II SIG schools (includes 4 non-Title I) •
● Includes Title I schools in the lowest 5% of proficiency based upon average ELA
and Math proficiency rates (proficient and above) of the “all students” group
(Lowest 5% for 2012, 2011; lowest 10% for 2010)
● Includes Title I schools with graduation rate of <60% for each of the last 3 years
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The rest of this chapter will underscore specific areas illustrating why Maywood
Academy has been identified as a priority school.

Section 5: LCAP Identified Needs and Description of Goals that apply
to the School:
The Los Angeles Unified School District has identified its targeted goals under the LCFF
http://achieve.lausd.net/cms/lib08/CA01000043/Centricity/Domain/358/LCAP%20Infogr
aphic-2015-16-FINAL.7.8.16.pdf
The following goals pertaining to Maywood Academy High School are those identified
on our Single Plan for Student Achievement and our Critical Learner Needs:
Academic Year

Students who
graduate in 4
years

Students on track
to pass all A-G
courses with a ‘C’
or better

Students with
disabilities who
graduate in 4
years

2013-2014

80%

45%

2014-2015

86%

44% n/a

English Learners
who graduate in
4 years

41%

63%
n/a

100% Graduation
a. This goal is identified as the top goal in Maywood Academy’s Single Plan
for Student Achievement.
b. This goal was determined by reviewing the School Report Card, Student
Grades, the School Accountability Report Card, and the School Quality
Improvement Index Report Card. Based on the School Report Card
2014-2015 the 4 Year Graduation Cohort Rate has increased from
2013-2014 80% to 2014-2015 86%. The recent % of students on track to
meet the A-G requirements could decrease graduation rates for the
2016-2017 year. Maywood Academy is providing extended learning
opportunities/ interventions after school, Saturdays that focuses on at risk
students not meeting A-G requirements.
9



District LCAP Goals and Explanations for LAUSD’s High Schools
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Goal#1-100% Graduation
1. Monitor and support high school attainment
a. Metric: HS Graduation rate for 2015-16: 84%
2. Increase number of students who successfully complete high school, college
and career readiness courses.
a. Metric: Students on-track to graduate with A-G requirements in
2015-16-49%
b. Metric: Percentage of AP exam takers passing with a 3 or above in
2015-16: 36%
3. Monitor and reduce drop out rate for middle school and high school pupils.
a. Metric: high school dropout rate for all high schools students in
2015-16: 8%
4. Ensure 12th graders have access to the financial aid and opportunities to
attend universities, community colleges and/or vocational schools.
a. Metric: FAFSA completion rate in 2015-16: 75%
Goal #2- Proficiency for all
1. Increase the number of students who score Proficient and above in ELA on
the SBAC
a. Metric: 2014-2015 Benchmark 44%
2. Increase the number of students who score Proficient and above in grade
level and higher level mathematics on the SBAC.
a. Metric: 2014-15 Benchmark 15%
3. Increase the number of English Learners who achieve full English Language
proficiency
a. Metric: District Reclassification rate for 2015-16: 48%
4. Increase the number of English Learners demonstrating readiness to
participate in a core English language arts curriculum.
a. Metric: AMAO1: 76%
5. Decrease the number of Long Terms English Learners.
a. Metric: Percent of long-term English learners that have not
reclassified in 2015-16:14%
6. Monitor and support Foster Youth high school attainment.
a. Metric: Comprehensive academic assessments are part of the Foster
Youth Achievement pRogram. Measuring completion provides reach
of the program for targeted Foster Youth students in 2015-16: 60%
7. Monitor and increase the number of students with Disabilities participating in
General Education settings.
a. Metric: Percentage of students with disabilities who are in a General
Education Program at least 80% of the School day in 2013-14: 53%
Goal #3- 100% Attendance
1. Achieve or maintain school attendance rates that support student learning.
a. Metric: Measure attendance by % of students attending 96% or more
of the 180 school days in 2015-16: 63%
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2. Decrease chronic absenteeism
a. Metric: Measure chronic absenteeism by % of students missing 16
days or more of school in 2015-16: 19%
Goal #4-Parent, Community and Student Engagement
1. Increase the number of parents providing input about school conditions
a. Percentage of parents completing the School Experience Survey
(SES), in 2015-16: 29%
2. Train parents on how to support learning at home and at school
a. Metric: New Requirements for school sites to hold 4 workshops for
parents, in 2015-16: 100%
3. Increase students’ engagement
b. Metric: Assess level of impact and support students are receiving via
School Experience Survey (SES): 88%
4. Assess effectiveness of parent centers at
school-sites.
c. Metric: Percentages of parents that state their school’s parent center
provides useful resources to help support their child's education in
2015-16: 57%
Goal#5- Ensure School Safety
1. Sustain the low number of student suspension while providing for targeted
reductions in student subgroups.
a. Utilize single-student suspension rate in 2015-16: .3%
2. Sustain low number of instructional days lost to suspension while providing
for targeted reductions in student subgroups.
a. Metric: track impact of suspensions on instruction via number f
instructional days lost to suspension in 2015-2016: 18
3. Reduce or maintain low percentage of expulsions
a. Metric: Measure percent of expulsions, in 2015-2016: 0%
4. Maintain safe and positive school environment
a. Metric: Measure percent of schools implementing the Discipline
Foundation Policy in 2015-2016: 56%
b. Metric: Percentage of students who feel safe on school grounds via
the School Experience Survey in 2015-2016: 75%
Goal #6- Provide for Basic Services
1. Provide and maintain Basic Services for students and schools.
a. Metric: Percentage of teachers that are appropriately credentialed for
the students they are assigned to teach in 2015-2016: 98%
b. Metric: Percentage of teachers that are appropriately credentialed for
the students they are assigned to teach in 2015-2016: 98%
c. Metric: Percentage of school based staff attending 96% or above in
2015-16: 71%
d. Metric: Percentage of schools providing students with standards
based instructional material by meeting Williams Act requirements, in
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2015-2016: 100%
e. Metric: Percentage of facilities that are in good repair, in 2015-2016:
99%
f. Metric: Individual Graduation Plan (IGP) Completion Rate, in
2015-2016: 100%

B. School Program Data
Section 1: Program of Study
The following information draws out the program of study for all students on both a
career or college ready program. Currently, Maywood Academy High School aims to
improve graduation rates by 1% every year.
Subject
A. History/Social Science
B. English
C. Math
D. Laboratory Science
E. Language Other Than English
F. Visual & Performing Arts
G. College Preparatory Elective

Requirements
1 year World History
1 year U.S. History
4 years
3 years
2 years
2 years
1 year
1 year

Additional Requirements
Principles of American Democracy
Economics
Physical Education
Health
Total Numerical Credits

1 semester
1 semester
2 years
1 semester
210

Comments
No Validation
No Validation
Validation*
Validation*
Validation*
No Validation
No Validation

Non-Course Requirements
Service Learning
Career Pathway
Students in the graduating classes of 2017 - 2020 must pass all courses with a grade of "D" or
better.
Semester courses earn 5 credits. Yearlong courses earn 10 credits. Exams do not earn any
credits.
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*Validation may provide credit when a student has successfully completed advanced work
(earning a grade of C or better) in an area of sequential knowledge.

Section 2: Programs
Maywood Academy offers Edgenuity, an online credit recovery program, to students
who are interested in making up semester’s worth of work for courses needed to
graduate. Students also have the option of taking college courses on campus offered
through our partnership with East Los Angeles Community College. Maywood Academy
also hosts Intervention Sessions on Saturdays or specific days out of the week where
students are able to stay after school with teachers whose courses they are not passing
and be able to complete work or extra credit. Maywood Academy also works in tandem
with the ARC program brought to us by the Beyond the Bell outreach program at the
Los Angeles School District. This program provides a variety of academic clubs that
allow students to experience enrichment.

Section 2a: Intervention Programs
Maywood Academy’s Single Plan for Student Achievement indicates that all
limited-English-proficient students will become proficient in English and reach high
academic standards, at a minimum attaining proficiency or better in reading/language
arts and mathematics. A Title III Coach provided by the district to help our school
achieve this goal. Title III Coach is a crucial component in helping our English Language
Learners reclassify along with building active partnerships with parents and assisting
them in understanding the reclassification process. Title III coach initiated a parent
book club with our parent center which actively meet once a week to discuss assigned
books and reading pedagogy strategies that can assist English Learners in improving
their comprehension skills. The Single Plan also notes that supplemental materials will
be provided so as to meet this goal.
In addition, all students will reach high standards, at a minimum attaining proficiency or
better in reading and mathematics. Math Department will focus on the following
instructional strategies: Work in collaboration with the Math Instructional coach to
embed common core and numeracy across the curriculum into their lessons, receive
training on the Blast Cycles, course level meetings using data analysis to identify
struggling math students, develop common assessments and monitor student progress,
professional development around, but not limited to: student centered instruction, writing
and numeracy across the curriculum, cooperative learning strategies, student centered
engagement strategies, lesson plans assigned to depth of knowledge understanding
with a correlation to SBAC testing, and develop units of study for the Common Core
State Standards and support students learning through Blast Cycles. Maywood
Academy will also offer Math after school tutoring, Edgenuity and after school/Saturday
14



credit recovery. There will also be monthly Math intervention for at risk students in Math
content area, and tutoring after school for all content areas.
Programs for Homeless, Foster Youth, Response to Intervention:
Maywood Academy offers Homeless students help with identification with the district,
backpacks, hygiene kits, referrals to district programs such as sponsor a senior, OSB
Prom and Sponsor a family for the holidays. As the homeless liaison, Maywood’s PSA
(Pupil Services and Attendance) Counselor meets with each individual family and does
a needs assessment to see what community resources she can refer them to as
needed.
Foster youth have a LAUSD FYAP ( Foster Youth Achievement Program ) PSA
Counselor assigned to them. The FYAP Counselor visits once a week to meet with our
students and provides them with counseling and grade monitoring. She is also a bridge
between the school and the student's social worker. In addition, the PSA Counselor also
provides counseling to this subgroup of students as needed as well as offers
appropriate community resources.

Services for Special Needs Students:
Maywood Academy currently has three special education programs:
RSP: 112 students, 4 resource teachers, 3 teaching assistants, 2 lab classes and one
flexible use lab class. SDC: 85 students, 5 SDC teachers, 5 teaching assistants, bio and
chem inclusion classes; ID: 36 students, 2 ID teachers, 4 teaching assistants, 11
teachers. Years of experience:1 provisional, 1 university intern, 2 second year teachers
7 clear credentialed teachers, each with 8-15 years of teaching experience, # of
teachers trained in each area:Mastery Learning and Grading- 8 Kagan Cooperative,
Learning Strategies- 8, Unique Learning Systems- 1 + 2 Tas, Learning Centers- 2,
Language! (intensive ELD instruction)- 2, Autism add on specialization- 9, Functional,
Behavior Assessments- 2, Step up to Writing- 4, Step up to Math- 1, Algebra Rescue- 2
Close Reading Strategies for Fiction and Nonfiction Texts- 3.This is a partial list of
trainings sped teachers have.
Under the School Improve Grant, Maywood’s Special Education Department received
two Exceptional Team Awards and two $10,000 grants. Return of the RSP Labs, return
of RSP tutoring, return of Intensive Intervention ELD classes for RSP students,
clustering of students within ELA and math classes, which increases the opportunities
for RSP students to receive in class interventions, additional RSP tutoring opportunities,
additional training for gen ed teachers in IEP accommodations, especially the use of
alternate/ modified assignments including reduced assignments.
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Prior to the 2014-2015 school year Maywood’s SDC program served approximately 60
students and had 4 SDC teachers. The 2014-2015 school year saw significant growth
in SDC students, climbing up to 75 students for fall 2014. Spring 2015 saw the addition
of a 5th SDC teacher, which helped reduce class sizes.
Maywood Academy also decided to begin a partial inclusion program in Science during
the 2014-2015 school year. During the 2014-2015 school year, SDC students were
scheduled into general education biology classes.
During the 2015-2016 school year SDC inclusion expanded to co teaching in health,
biology and chemistry. ICS 1 and 2 classes were taught within the SDC program.
For the 2016-2017 school year SDC co teaching exists in 2 biology classes and 1
chemistry class. Two courses of ICS are still taught within the SDC program.
The SDC program offers all A-G required math classes, including Algebra 2, within the
SDC program. These classes are taught by a single subject math teacher with a dual
special education credential. Developmental math classes are also offered with in the
SDC program.
SDC teachers frequently meet during lunch to discuss student needs, to engage in PD,
to lesson plan and to discuss best practices with special ed and gen ed teachers.
Tutoring for SDC students is offered each semester, but not at the level that it was
offered prior to the 2015-2016 school year.
SDC bio and chem inclusion courses increase opportunities for students to be in the
Least Restrictive Environment possible
SDC tutoring
Highly collaborative teaching team that works closely with one another
Highly collaborative teachers. Clustering for RSP students within their gen ed English
and Math classes. Additional opportunities for tutoring and intervention
Additional opportunities for planning and collaboration

Section 2b: Online Instruction
Maywood Academy High School offers Edgenuity, an online platform with which
students engage to be able to make up credits for courses wherein students earned a D
or below. The platform requires that every student have access to a computer so
Maywood Academy has two labs with over 35 computers where students can attend
and make up courses. Teachers are solicited and identifies as facilitators who help
students engage with the platform. Teachers who are selected must have training in
16



facilitating the use of Edgenuity. Maywood Academy currently has two teachers who
have been trained and are able to offer support. In addition, an assistant principal is in
charge of overseeing the program’s success. The program is asynchronous allowing
students to be able to work independently and at their own speed. At the end of every
unit, students have to take a unit exam. Both students and teachers have complained
about the layout of the program and the difficulty for students.

Section 2C: Focused Programs: Preparing students for
postsecondary college and careers.
1.
2.
3.
4.

AP Courses and ELAC College Courses at Maywood Academy High School
No specific technical requirements are necessitated in AP courses.
AP Teachers are College Board Certified and Trained
AP courses are offered on campus, AP support courses are offered on the UCLA
campus, ELAC courses are offered on campus but students are also encouraged
to go off campus to the college campus to take courses.
5. AP Exams
6. All AP courses are aligned to college guidelines and standards
7. AP courses meet all year.
8. All students on the Maywood Academy Campus are encouraged to take AP
courses. There is no application process or GPA requirement for students to
have to enter AP courses.
9. AP students have access to all counselors for support and services.
10. Maywood Academy is partnered with East Los Angeles College to offer onsite
courses.
Trends and Insights:
Advanced Placement offerings are abundant at Maywood Academy High School.
Maywood Academy may be ready to seek additional support programs for preparing
students for postsecondary college and career readiness aside from Advanced
Placement courses.

C. Demographic Data
1. Socioeconomic Status of Maywood Academy High
School
a. Parent Education Level : Information available online
http://www.census.gov/quickfacts/table/EDU635215/0646492,00
b. Percent of eligible Free and Reduced Lunch students: 88.28 %
Trends and insights: Most students at Maywood Academy high School qualify for
free or reduced lunch.
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2. Student Enrollment
Grade Level: In 2012-2013 LAUSD still used ISIS as the main platform for data filing;
however in 2013-2014 LAUSD rolled over to a new system named MISIS which did not allow
for transfer of ISIS data. Therefore, the following enrollment reflects that since the roll over to
MISIS.
9th


10th


11th


12th


Enrolled English
in AP
Learners
Courses

Students Gifted
with
and
Disabilitie Talented
s

2013-2 1,270
014

ISIS

ISIS

ISIS

ISIS

13%

16%

11%

14%

2014-2 1,290
015

355

375

325

234

17%

14%

12%

20%

2015-2 1,328
016

344

377

335

272

15%

15%

N/A

15%

2016-2 1,293
017

408

342

284

259

19%

18%

17%

15%

Year

Total

Total Enrollment Since Maywood Academy’s Opening in
2005-06

Trends and Insights:
18



Although the central district caps the enrollment for the school during the open
enrollment period and the first few weeks of the school’s opening, Maywood Academy
High School has always been a desirable location for many students to enroll and
obtain their diploma from.

Monthly Attendance

Trends and Insights:
The data shows that in 2014-2015, attendance rate dropped throughout the school year.
Maywood Academy High School went from have a 97.8% attendance rate in August to
having a 92.4% attendance rate in June. During the 2015-2016 school year, attendance
was slightly better by the end of the school year. The attendance rate went from 97.4%
19



in August to a 94.8% attendance rate in June. This was an increase of 2.4% from the
2014-2015 academic school year. The increase in attendance was due in part to the
incentives provided by the PSA Counselor. Every month, students who are not absent
or tardy are entered into a raffle for gift cards to surrounding stores/eateries that are
accessible to the students. Gift cards are donated by some stores/restaurants and other
gift cards are bought with money donated by teachers and parents.

Ethnicity of Student Body
Grade 9

Grade
10

Hispanic or Latino of Any
Race

360

392

336

274

1,362

American Indian or
Alaska Native, Not
Hispanic

1

0

0

0

1

Asian, Not Hispanic

0

0

1

1

2

Filipino, Not Hispanic

1

1

0

0

2

White, not Hispanic

3

1

2

4

10

Ethnicity

Grade
11

Grade 12

Total Enroll

Trends and Insights:
The population of the City of Maywood closely reflects the demographics of the school.
the Majority of the students are latino. There is a trend in the community that students
from other ethnicities attend the other high schools in the area because of the number
of students who already attend those schools. therefore it has become difficult for our
school to build capacity for those other ethnicities.

Predominate primary language other than English:
Primary Language

Spanish

What percentage of students are eligible for Title 1: 88.9%
All Foster Youth:
School

Grade
9

Maywood
Academy High

6

Total
10

11

12

US

1

1

2

0

10

20



Special Needs Foster Youth:

School

Grade
9

Maywood
Academy High

0

Total

10

11

12

US

1

0

0

0

1

Trends and Insights:
Although Maywood Academy does boast a large % of foster youth, the majority of the
foster youth on our campus are special education students. This might mean that
services provided to SPED students may require that the program consider their foster
status and provide necessary and adequate assistance.

3. Language Proficiency Numbers for the Following:
a. English Learners (EL)

 b.-c. Fluent- English Proficient (FEP) & Redesignated FEP (R-FEP)

School

Enrollmen
t

English
Learners

Fluent-Englis
h-Proficient
Students

Students
Redesignated
FEP

Maywood
Academy High

1,377

212 ( 15.4 %)

992 ( 72.0 %)

20 ( 11.2 %)

District Total:

639,337

165,453 (
25.9 %)

219,725 ( 34.4
%)

19,952 ( 12.1 %)

County Total:

1,523,212

346,469 (
22.7 %)

422,660 ( 27.7
%)

38,949 ( 11.1 %)

State Total:

6,226,737

1,373,724
(22.1%)

1,291,197
(20.7%)

155,774 (11.2%)
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Trends and Insights:
Although Maywood Academy is seeing an increase in the number of English Learners
enrolling into our school as well as a boost in the SRI rates for the Fall and Spring of
2016-17, EL students are having difficulty in passing components of the SBAC.
Maywood Academy may consider offering EL students additional supports that pertain
to their performance on SBAC.

D. Data on Addressing the 8 State Priorities:
1. Conditions of Learning
a.
b.
c.
d.
e.

State Priority 1: Appropriately Assigned Educators
Local Priority 1: Additional Qualifications
National Board Certifications: information
Instructors outside credentials:
Short Term Staff Permits and Provisional Intern Permits
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source: SARC

Source: SARC

Trends and Insights:
At Maywood Academy, most teachers are highly qualified who teach within their subject
area.
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Maywood Academy High School Staff Education Report
2012-13

Name
Maywood
Academy
High

Ed.D
/Ph.
D

Specia
l
Degree
(Juris
Doctor
)

M.A.
Degr
ee
+30

3

0

M.A
Deg
ree

Baccal
aureate
Degree
+30

Bacca
laurea
te
Degre
e

Asso
ciate
Degr
ee

No
ne
Re
por
ted

Total

24

3

21

4

0

3

58

Doct
orat
e

Speci
al
Degre
e(Juri
s
Docto
r)

Mas
ter'
s
Deg
ree
+30

Mas
ter'
s
Deg
ree

Baccal
aureat
e
Degree
+30

Baccal
aureat
e
Degree

Asso
ciate
Degre
e

Non
e
Rep
orte
d

Total

1

0

19

3

24

5

0

3

55

Doct
orat
e

Speci
al
Degre
e(Juri
s
Docto
r)

Mas
ter'
s
Deg
ree
+30

Mas
ter'
s
Deg
ree

Baccal
aureat
e
Degree
+30

Baccal
aureat
e
Degree

Asso
ciate
Degr
ee

None
Repo
rted

0

0

20

2

28

1

0

4

2013-14

Name
Maywood
Academy
High

2014-2015

Name
Maywood
Academy
High

Total
55

Source: DataQuest

Teacher Service and Experience Report
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2012-13
Name
Maywood Academy
High

Code
010946
2

Avg Years of
Service
14

Avg Years in
District
13

# First Year
Staff
2

# Second Year
Staff
0

2013-14
Name
Maywood Academy
High

Code
010946
2

Avg Years of
Service
14

Avg Years in
District
13

# First Year
Staff
2

# Second Year
Staff
0

2014-15
Name
Maywood Academy
High

Code
010946
2

Avg Years of
Service
15

Avg Years in
District
14

# First Year
Staff
2

# Second Year
Staff
0

Source: DataQuest

Trends and Insights:
Maywood Academy teachers are highly experienced educators who can pull their
expertise to make substantial gains in instruction and curriculum.

Specialized Training
1. Mastery Learning & Grading: teachers reflect on grading practices, create
learning targets and assessments , learn with colleagues about how Mastery
Learning & Grading works.
2. ERWC: Expository Reading and Writing Course is a mandatory training for
teachers teaching grades 11-12, provided by the district.
3. Advanced Placement Training: a mandatory training for any teacher who is going
to teach an Advanced Placement Course and needs to create course curriculum
that is approved by the College Board.
4. STAR 17 is a program idea that the district developed and the science
department adopted and adapted the program to fit the needs of students. The
Science department trains its own teachers via department time Tuesdays.
Trends and Insights:
Teachers have access to a wealth of trainings via learning zone and many who do take
advantage of those opportunities.
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Professional Development

Trends and Insights:
In 2014 Maywood Academy high school began to focus on using Professional
development hours during school time in order to continue to meet school wide goals of
Maywood Academy. Overall, the district had decided cut back on the amount of time
allotted for professional development so schools like Maywood Academy had to create
opportunities for professional development within the school calendar. The school broke
this time up in between departments and SLCs with the common focus of addressing
student achievement. Departments were able to develop strategies to reach the
learning goals and were able to implement them throughout the year.

1 Maywood Academy High School Staff Demographics
School by Gender and Ethnicity
All Female Staff 2012-13

Name
Maywood
Academy High

Code
0109
462

Hispa
nic

Ameri
can
Indian
or
Alask
a
Nativ
e

12

Asian
Not
Hispa
nic

Pacifi
c
Islan
der
Not
Hispa
nic

Filipi
no
Not
Hispa
nic

Africa
n
Ameri
can
Not
Hispa
nic

0

2

Ameri
can
Indian

Asian
Not

White
Not
Hispa
nic

Two
or
More
Race
s Not
Hispa
nic

No
Respo
nse

To
tal

0

5

3

9

0

0

31

Pacifi
c
Islan

Filipi
no
Not

Africa
n
Ameri

White
Not

Two
or
More

No
Respo
nse

To
tal

All Male Staff 2012-13

Name

Code

Hispa
nic
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Maywood
Academy High

0109
462

or
Alask
a
Nativ
e

Hispa
nic

der
Not
Hispa
nic

Hispa
nic

can
Not
Hispa
nic

Hispa
nic

Race
s Not
Hispa
nic

0

1

0

1

1

11

0

0

27

Hispa
nic

Ameri
can
Indian
or
Alask
a
Nativ
e

Asian
Not
Hispa
nic

Pacifi
c
Islan
der
Not
Hispa
nic

Filipi
no
Not
Hispa
nic

Africa
n
Ameri
can
Not
Hispa
nic

White
Not
Hispa
nic

Two
or
More
Race
s Not
Hispa
nic

No
Respo
nse

To
tal

14

0

2

0

5

1

8

0

1

31

Hispa
nic

Ameri
can
Indian
or
Alask
a
Nativ
e

Asian
Not
Hispa
nic

Pacifi
c
Islan
der
Not
Hispa
nic

Filipi
no
Not
Hispa
nic

Africa
n
Ameri
can
Not
Hispa
nic

White
Not
Hispa
nic

Two
or
More
Race
s Not
Hispa
nic

No
Respo
nse

To
tal

12

0

1

0

1

2

7

0

1

24

Asian
Not
Hispa
nic

Pacifi
c
Islan
der
Not
Hispa
nic

Filipi
no
Not
Hispa
nic

Africa
n
Ameri
can
Not
Hispa
nic

White
Not
Hispa
nic

Two
or
More
Race
s Not
Hispa
nic

No
Respo
nse

To
tal

13

All Female Staff 2013-14

Name
Maywood
Academy High

Code
0109
462

All Male Staff 2013-14

Name
Maywood
Academy High

Code
0109
462

All Female Staff in 2014-15

Name

Code

Hispa
nic

Ameri
can
Indian
or
Alask
a
Nativ
e
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Maywood
Academy High

0109
462

9

0

2

0

4

1

Hispa
nic

Ameri
can
Indian
or
Alask
a
Nativ
e

14

0

8

0

3

27

Asian
Not
Hispa
nic

Pacifi
c
Islan
der
Not
Hispa
nic

Filipi
no
Not
Hispa
nic

Africa
n
Ameri
can
Not
Hispa
nic

White
Not
Hispa
nic

Two
or
More
Race
s Not
Hispa
nic

No
Respo
nse

To
tal

1

0

1

2

8

0

2

28

No
Respo
nse

To
tal

All Male Staff in 2014-15

Name
Maywood
Academy High

Code
0109
462

All Staff Demographics by Ethnicity
2012-13

Name
Maywood
Academy High

Code
0109
462

Hispa
nic

Ameri
can
Indian
or
Alask
a
Nativ
e

25

0

Asian
Not
Hispa
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Pacifi
c
Islan
der
Not
Hispa
nic

Filipi
no
Not
Hispa
nic

Africa
n
Ameri
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Not
Hispa
nic
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Not
Hispa
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Two
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More
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s Not
Hispa
nic

3

0

6

4

20

0

0
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a
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e
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Not
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Pacifi
c
Islan
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Filipi
no
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n
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Not
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Not
Hispa
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Two
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Race
s Not
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nic

No
Respo
nse

To
tal

26

0

3

0

6

3

15

0

2

55

2013-14

Name
Maywood
Academy High

Code
0109
462
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2014-15

Name
Maywood
Academy High

Code
0109
462

Hispa
nic

Ameri
can
Indian
or
Alask
a
Nativ
e

23

0

Asian
Not
Hispa
nic

Pacifi
c
Islan
der
Not
Hispa
nic

3

0

Filipi
no
Not
Hispa
nic

Africa
n
Ameri
can
Not
Hispa
nic

5

3

White
Not
Hispa
nic

Two
or
More
Race
s Not
Hispa
nic

No
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nse

To
tal

16

0

5

55

Trends and Insights:
The demographics of certificated staff at Maywood Academy is made up mostly of
Hispanic and White teachers.

Teacher Attendance Rates:

Trends and Insights:
Teacher attendance has increased by 7% from one year to the next and have exceeded
the LAUSD Average.

Assigned Paraprofessionals: 1 4
Language
School Total

Language Code

Number of Bilingual Paraprofessionals
0

Trends and Insights:
Although assigned paraprofessionals are abundant on campus, there needs to be a
presence of bilingual paraprofessionals since the majority if not all community members
speak Spanish along with the increasing % of incoming EL students.

Pupils have access to standards-aligned instructional materials
(State Priority 1)
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Trends and Insights:
Maywood Academy has partaken in the transitions LAUSD has undergone to update
the textbooks to properly align to Common Core.

d. School Facilities are Maintained in Good Repair (State Priority 1)
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Trends and Insights: Since Maywood Academy is considered a newer campus and has
been on the site for 10 years the school has not had any serious problems with its
infrastructure. This has allowed the school to continue to focus on school programs
rather than having to focus on making repairs and dealing with the headaches and
problems that can bring with infrastructure issues.

e.-f. School Implementation of Academic, Content, and
Performance Standards (State Priority 2) & Pupil Access and
Enrollment in a Broad Course of Study That Includes Subject
Areas Described in Education Code (State Priority 7)
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Trends and Insights:
While Maywood Academy boasts 17 AP courses, there is a need for AP courses in Fine
and Performing Arts, English, and Science. However, in Fall 2017 the Science
department offered one AP course but in Spring 2017, it the Science department has no
AP courses. There is a strong need for a school who identifies STEAM as one of its
SLCs to offer a variety of pathway Science courses as well as AP Science course
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Students meeting UC a-g Requirements & number enrolled in
UC approved courses:

Trends: Maywood Academy seems to be moving towards small gains in the amount of
34



students who are improving on their A-G requirements. However, Maywood Academy is
making greater gains in the amount of students taking UC/CSU requirements. In the
future this will allow students to make the transition into the UC/CSU system easier.

1. Students Taking Algebra by Grade Level & % of 9th
Students Taking a Course Below Algebra
a. Maywood Academy does not offer math courses lower than Algebra 1. We do
offer a supplemental math course in a lab environment to resource students.

b.
c.
d.
e.
f.
g.
h.
i.
j.
k.
l.
m.
n.
o.

2. Student Participation in Co-Curricular Activities and
Extracurricular
a. Cisco offers certification offered to students who take ROP (Regional
Occupational Program) Cisco Networking courses on our campus.
b. Financial Literacy certificate of completion offed by Everfi and sponsored by City
National Bank offered to students in the ROP Program
c. C-Tech Associates provides industry certification in Structured Network Cabling
d. CompTIA (Computer Telecommunication Industry Association) offers certification
in IT Fundamentals through the ROP Networking courses.
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e. Job Shadowing sponsored by Junior Achievement in the Networking Program
Annual Event, various companies involved like AT&T.
f. Autodesk offers certification to students who take ROP Computer Aided Drafting
courses on our campus. Autodesk Revit Architecture Certified User, Autodesk
Revit Certified Professional and Autodesk Inventor Certified User, and Autodesk
Inventor Certified Professional.
g. Greater Los Angeles Construction & Associated Careers Awareness Day annual
event consist of State of California Employment Development Department
Presentations, vendor workshops, tours, exhibits and demonstrations.
Sponsored by Los Angeles Trade Technical College, LAUSD Career Technical
Education (CTE)Perkins.
h. Leadership offers an array of extracurricular activities
i. ARC offers an array of clubs and in turn activities that offer students enrichment.
j. Athletics: basketball, baseball, volleyball, soccer.
Trends:
Although students at Maywood Academy have access to some co-curricular and
extracurricular activities, it is imperative that Maywood Academy continues to develop
partnerships with outside programs to offer students more opportunities to make
connections between the curriculum they receive and its applicability in the real world.

District Policies/School Financial Support & Expenditures Per
Pupil, Monies from other Funding Sources
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Trends:
School funds are provided by both the state and the federal government and is utilized
to fund all essential components that keep the school running.

2 Pupil Achievement Outcomes:
Performance on Standardized Tests

Longitudinal View of SBAC Scores for ELA and Math
Smarter Balance Assessment
Consortium

Maywood Academy High
School

LAUSD

ELA (2015)

52%

33%

Math (2015)

16%

25%

ELA (2016)

55%

54%

Math (2016)

20%

25%
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SBAC for ELA: 11th Graders in 2014-15
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SBAC 11th Grade: Math 2014-2015
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CST in Science for 10th Graders

Source: SARC
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Maywood Academy COURSE MARKS
Ethnicity
Description

% of A

% of B

% of C

% of D

% of F

Fall 2014-15

21.1%

23.4%

27.2%

14.4%

13.7%

Spring 2014-15

21.4%

23.8%

29.9%

10.4%

14.5%

Fall 2015-16

23.7%

23.8%

27.3%

12.3%

12.8%

Spring 2015-16

24.4%

23.5%

29.9%

11.2%

11.1%

Fall 2016-17

24.7%

23.6%

25.8%

13.3%

12.4%

Trends:
The data shows that Maywood Academy has outperformed the district in ELA but not in
Math. For these reasons, MAHS ensured, three years ago, that its CORE WAIVER
focus would be in Numeracy, the knowledge of and application of mathematical
principals. In partnership with Orthopedic Medical Magnet, Maywood Academy has
collaborated on numerous professional development sessions and cross campus
teacher observations around Numeracy-based instruction. More recently, Maywood
Academy adopted its Critical Learner Needs one of which is the focus on ensuring that
students are passing A-G courses with a ‘C’ or better. This goal was established in
hopes of increasing graduation rates but also in hopes that SBAC scores will reflect
students’ mastery of core content.
Course mark data shows Maywood Academy has had a steady increase in student
pass rates. It went from having 71.7% of students passing with a C or better in the Fall
of 2014-2015 to 77.8% of students passing with a C or better in the Spring of
2015-2016. These increases can be attributed in part to the intervention opportunities
being given to student during class time as well as the 5-week intervention provided by
the school in which students come to school on a given Saturday or after school, to
make up missing work or to retake quizzes and/or tests.
Currently, Maywood Academy boasts 80+% graduation rates, but after further analyzing
students on track to pass all A-G courses with a ‘C’ or better, Maywood Academy
faculty sees the need to focus on graduation and attainment of courses necessary to
achieve graduation. Focus Groups has worked diligently to indicate which steps need to
be considered to ensure students are passing A-G courses. The following chart reflects
faculty discussion around what Maywood Academy currently has in place to meet the
Critical Learning Needs around graduation and what steps are crucial for their
attainment.
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Score on the and Annual Yearly Program:
●

Federal Accountability: Adequate Yearly Progress (AYP)

Met 2008 AYP Criteria
Participation Rate

Percent Proficient

English-Language
Arts

Mathemati
cs

English-Language
Arts

Mathematic
s

Yes

Yes

Yes

Yes

--

--

--

--

American Indian or Alaska Native

--

--

--

--

Asian

--

--

--

--

Filipino

--

--

--

--

Yes

Yes

Yes

Yes

Pacific Islander

--

--

--

--

White (not of Hispanic origin)

--

--

--

--

Socioeconomically Disadvantaged

Yes

Yes

Yes

Yes

English Learners

Yes

Yes

No

No

--

--

--

--

GROUPS
Schoolwide
African American or Black (not of Hispanic
origin)

Hispanic or Latino

Students with Disabilities

●

Federal Accountability: Adequate Yearly Progress (AYP)

Met 2009 AYP Criteria
Participation Rate
GROUPS

English-Language

42

Mathemati

Percent Proficient
English-Language



Mathematic

Arts

cs

Arts

s

Yes

Yes

No

No

--

--

--

--

American Indian or Alaska Native

--

--

--

--

Asian

--

--

--

--

Filipino

--

--

--

--

Yes

Yes

No

No

Pacific Islander

--

--

--

--

White (not of Hispanic origin)

--

--

--

--

Socioeconomically Disadvantaged

Yes

Yes

No

No

English Learners

Yes

Yes

No

No

--

--

--

--

Schoolwide
African American or Black (not of Hispanic
origin)

Hispanic or Latino

Students with Disabilities

Trends:
Maywood Academy High School no longer utilizes AYP scores since 2009.

College Scholastic Assessment Test and ACT Results
Maywood Academy: SAT Scores 2014-15
Grade
12
Enrollm
ent*

Numb
er
Teste
d

245

141

421

436

Los Angeles
Unified

43,324

24,30
5

435

Los Angeles
County

123,666

59,66
3

Statewide

496,901

210,7
06

Name
Maywood
Academy High

Average
Score:
Reading

Average
Score:
Math

Number of
Scores
>=1500

Percent of
Scores
>=1500

420

29

20.57

439

435

5,837

24.02

466

476

464

21,390

35.85

489

500

484

93,334

44.30

43

Average
Score:
Writing



Maywood Academy ACT Scores 2014-15
Grade
12
Enroll
ment

Num
ber
Test
ed

245

49

18

18

20

Los Angeles
Unified

43,324

11,46
7

19

18

Los Angeles
County

123,66
6

27,47
3

21

Statewide

496,90
1

104,2
30

22

Name
Maywood
Academy High

Average
Score:
Reading

Number
of
Scores
>=21

Percent
of
Scores
>=21

19

17

34.69

19

18

3,562

31.06

20

21

20

12,848

46.77

22

22

22

59,881

57.45

Average
Score:
English

Average
Score:
Math

Average
Score:
Science

Advanced Placement Test Results
AP Pass Rates 2014-15
Grade
10-12
Enrollme
nt

Grade
12
Enrollm
ent

Numb
er
Teste
d

AP
Score=1

AP
Score=2

AP
Score=3

AP
Score=4

AP
Score=5

Maywood
Academy High

964

245

234

184

84

58

51

27

Los Angeles
Unified

138,077

43,324

36,52
0

23,566

16,129

12,709

8,711

5,315

Los Angeles
County

365,877

123,666

92,33
1

47,091

39,459

38,336

28,793

19,071

Statewide

1,454,75
1

496,901

329,4
12

130,563

137,482

150,815

118,517

83,501

Name

Score on Academic Performance Index (State Priority 4)
Groups

Numbe
r of

2011
Growt

Numbe
r of

44

2012
Growt

Numbe
r of

2013
Growt



Non-We
ighted

Weight
ed

Student
s
Include
d
in 2011
Growth
API

h
API

682

Student
s
Include
d
in 2012
Growth
API

3-Year
Averag
e
API*

3-Year
Averag
e
API*

705

685

684

706

686

685

Black or African American

1

0

0

American Indian or Alaska
Native

2

3

2

Asian

0

0

2

Filipino

0

0

2

Hispanic or Latino

933

Native Hawaiian or Pacific
Islander

0

1

1

White

5

4

5

Two or More Races

0

0

0

Socioeconomically
Disadvantaged

941

682

986

667

829

711

687

685

English Learners

565

622

573

589

193

518

576

593

Students with Disabilities

91

417

101

402

87

383

401

401

668

919

h
API

941

978

667

Student
s
Include
d
in 2013
Growth
API

Schoolwide

683

986

h
API

907

College and Career Ready
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Trends:
The data shows a 31% drop in AP enrollment from 2013-2014 to the 2014-2015 school
year. We went from having 464 student to 320 students taking AP courses.
The number of students obtaining a C or better in an AP course dropped by 39% in
2014-2015 from the 2013-2014 school year. We went from 408 students to 249
students receiving a C or better in their AP courses.There was a 27% increase in the
number of students obtaining a D or From from 2013-2014 to the 2014-2015 school
year.

ELs Who Became English Proficient
Reclassified as of December, 2016= 10
Reclassified as of January, 2017=19

EL Reclassification Rate
School Year

# EL

#
Reclassifie
d

% Reclassified

2013-2014

241

34

14.1%

2014-2015

199

52

26.1%
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2015-2016

179

20

11.2%

Trends:
In 2014-2015, Maywood Academy High School had 26.1% of its EL students reclassify,
exceeding the District expectations of 16%. Unfortunately, in 2015-2016 Maywood saw
a 14.9% drop from the previous year. Maywood did not meet the 18% District
expectation. In the 2015-2016 school year, Maywood saw the addition of a Title III
Coach. Unfortunately the Title III coach left their position two weeks into the semester
and the new coach arrived during the second semester. This year, the District goal is to
reclassify 20% of our students and Maywood anticipates exceeding this goal.

Students Prepared for College by EAP (Early Assessment Program)
English
Math
Other Pupil Outcomes as Described by the Ed.Code or Local District.
Not applicable

3. Engagement Indicators (Parents and Students)

a. Efforts to Seek Parent Input in Decision-Making [state priority 3]

b. Promotion of Parent Participation in Programs for Socio-Economic
Disadvantaged, English Learners, Foster Youth, and Special Needs Sub Groups
[state priority 3]

Trends:
Maywood Academy’s efforts to seek parent input has been consistent and participation
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has increased.

c. Dropout Rate for Middle or High Schools [state priority 5]
Cohort
Cohort Dropout
Class Of Cohort Students Cohort Graduates Graduation Rate Cohort Dropouts
Rate

201415

247

220

89.1

19

7.7

201314

275

220

80.0

38

13.8

201213

272

245

90.1

20

7.4

Trends:
Dropout rates increased significantly in 2013-14 and has also significantly dropped in
2014-15.

d. Average Daily Rate of Attendance [state priority 5] & e. Chronic Absentee Rate
[state priority 5]

Trends:
Student attendance worsened by 8% between 2013-14 and improved between 2014-15
and 2015-16. Efforts being made to improve attendance are slowly reaping the
benefits.

f. Tardiness Rate [local priority 5]
Not available

g. High School Graduation Rate [local priority 5]
Academic Year

Students who graduate in 4 years

2013-2014

80%

2014-2015
2015-2016

86%
89%

Trends:
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Graduation rates have increased, and Maywood Academy expects graduation rates to
increase by adding on 2 Project Diploma Counselors.

h. Discipline Referrals [local priority 6]
Not available

i-j. Suspension Rates [state priority 6] & Expulsion Rates [state priority 6]

Trends: Maywood Academy has reached its goal of 0% expulsions and has significantly
reduced its suspension rates.

k. Other Local Measures Including Crimes Statistics, and Surveys of Pupils,
Parents and Teachers on the Sense of Safety and School Connectedness
[Local Priorities 3, 5, and 6].
● See Perception Data below

E. Schoolwide Learner Outcomes
1. Strengthen Student Voice
Strategies in the classroom.

and Student-Centered Instructional

Maywood Academy High School has come a long way in the way its teachers deliver
instruction. Efforts have been made to transition from whole class, direct instruction to
more student centered, collaborative instruction. In 2013 Kagan was invited to conduct
a professional development around instructional strategies that allow students a space
to voice their questions, their answers, and be able to interact with other peers and with
the teacher in an effective manner. Observations will confirm that Maywood Academy
High School is on its way to ensuring that students have the opportunity to voice
themselves. In addition, Girls Build Los Angeles is a district grant receiving club that has
worked diligently to empower females on campus to voice their concerns and
reevaluate and renegotiate their role on campus. Teachers have received training in
student voice through Culturally Relevant Pedagogy in which teachers received
literature and professional development around the importance of student interests. As
indicated in the perception data, the School Experience Survey shows under school
climate that 55% of students feel Maywood Academy is a place that respects students’
background.
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2. Develop and implement school wide writing and numeracy across
the curriculum.
Maywood Academy High School has partnered up with Orthopedic Medical Magnet
High School for the past five years. The partnership’s first focus was writing across the
curriculum in which Maywood Academy received district training with Kelly Gallagher to
move from a performance to mastery oriented writing. Maywood Academy ensured that
Orthopedic Medical Magnet attained the same professional development and was able
to implement similar strategies. Teachers were able to observe teachers across
campuses and use the feedback to improve instruction. As a result, Maywood Academy
High School’s ELA SBAC (Smarter Balance Assessment Consortium) scores improved
over time as noted in Student Performance data.

F. Perception Data
Students’ Responses to Future Orientation:
What was the level of FUTURE ORIENTATION reported by STUDENTS?
Disagree a
lot

Disagree a
little

Neither

Agree a
little

Agree a lot

# of
Responses

A. Most
adults at
this school
expect me
to go to
college

5%

4%

25%

30%

37%

1,228

B. I can go
to an adult
at this
school for
help to
prepare me
for college
or career.

3%

5%

22%

33%

38%

1,223

C. I know
which A-G
courses I
need to take
to get into
college.

7%

6%

19%

31%

37%

1,222

D. I know
my current
progress
toward
meeting A-G

7%

7%

22%

29%

35%

1,216
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Requiremen
ts.
E. Someone
at this
school has
helped me
learn the
details of
getting into
college.

9%

6%

23%

29%

34%

1,211

Trends:
Because MAHS prides itself on being an Academy where students will grow their skills
and intelligence so as to be college and career ready, it is pertinent that MAHS aim at
preparing all students for this endeavor. Although not substantial, 61 out of 1,223
students strongly disagreed with adults expecting them to go attend college. This
response and that of Question B are the only two responses in this set of questions that
significantly differ from those of the district. For example, while 67% of students at
MAHS highly agree or agree with adults expecting them to go to college, 73% of all of
LAUSD students strongly agreed or agreed. The 6% difference is one to consider.
Similarly, there is a 7% difference between MAHS and LAUSD in terms of how many
students highly agreed or agreed with obtaining assistance from adults on campus to
help them prepare to go to college. One of the reasons for the resulting data could be
the drop in College Preparation course enrollment in 203-2015 and the 27% increase in
the number of students obtaining a D or F from 2013-2014 to the 2014-2015 school
year. Students may have felt that although they are taking college preparation courses,
their ability to do well in the course was indicative of internal locus of control attributions.
It is suggested that MAHS consider focusing on Carol Dweck’s work on Growth Mindset
concepts to improve the college going culture by raising the self-efficacy of students on
campus.
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Trends & Findings:
As noted above, when considering college preparation with self efficacy and Growth
Mindset percentages between MAHS and LAUSD a few trends can be noted. First, the
questions in the Self-Efficacy survey that directly correlate to the implication that
students do not feel efficacious in their AP courses due to the increase of Ds and Fs
can be seen in the discrepancy in questions pertaining to grades and exams. Most if not
all of the questions pertaining to earning an A, passing difficult tests, mastering difficult
topic, and meeting learning goals all point to a lack of self efficacy. So, while MAHS
students feel they can master challenges and thus have a Growth Mindset, self- efficacy
data suggests that MAHS struggle with the reality of having to use Growth Mindset.
Perception data is key in suggesting qualitative reasons to problems. In this case, the
perception data corroborates with that of College Preparation and pass rates for AP
courses. It is suggested that MAHS reach out to other LAUSD schools who have a well
established college going culture and consider some of the components instrumental in
increasing students’ Self-Efficacy.
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School Climate

Trends & Findings:
The graph above shows that most students who agree or strongly agree to the Survey
Questions align closely with those of the district with the exception of Question: K. One
will note that this question ranges highest for the ‘disagree’ column. What this means is
that students perceive the school’s policies and practices from being disjointed from the
school’s goals. However, what this information could imply is that the school's policies
and practices are disjointed from the school’s goals, and students are acutely aware of
the ramifications. It would benefit the school to look into how its policies align or do not
align with the school goals.
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Trends:
The most notable discrepancy is that of personnel participation in decision making as
well as trust and collegiality among staff. Because MAHS is an ESBMM school, which
means it has charter school-like autonomy over district policies, suggests that it is
perceived that personnel does not fully engage in the benefits of being an ESBMM
school. In fact in 2015-16, the Public School Choice team along with the Chief of School
of Choice visited MAHS to either stunt or renew the ESBMM permit. MAHS was
approved for a 5 year PSC Renewal and will be reviewed again in 2021. This means
that MAHS will continue to be able to bypass district policies and further work to
collaboratively arrive at decisions with faculty and staff. It is suggested that MAHS reach
out to other schools under the same school management model so as to utilize specific
operations and strategies to be able to incorporate all voices on campus. Similarly,
because in a 2016 November faculty survey responded to WASC questions pertaining
the culture at Maywood Academy, many teachers indicated that there was no trust
between teachers. This is an area that MAHS may consider addressing if it aims to
achieve a successful ESBMM model in which all stakeholders are able to have
constructive conversations using the exact norms and skills the Public School Choice
Board requested that teachers teach their students.
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Trends:
Perception Data suggests that a majority of students feel MAHS is a safe place
of learning where they are challenged with rigorous curriculum. It also shows that
parents feel MAHS is a safe place to send their children and is an environment rich in
learning opportunities. In addition, the polled faculty show that they too agree that
MAHS is a place where learning and growth is imperative to success. Some areas of
need are Maywood’s exploration of how to further support students and parents of EL
students and how to involve teachers in the process of monitoring and supporting the
growing EL population. Better serving parents in the process of college and financial aid
application. Parent-teacher communication. Teachers’ perception of how MAHS
handles discipline and disruptive behavior. In addition, areas of collaboration for school
improvement is an area for further discussion and analysis.
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Chapter II: Progress Report
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Significant Developments Since the Last WASC Visit in 2013-14
When WASC last visited, it commended MAHS for its many efforts and successes in
making the school a community of learning. Since the last WASC visit, Maywood
Academy High School has experienced changes in the following areas:
1. SLC Reconfiguration
2. Electives offered at MAHS
3. English Learner Support
4. Graduation Requirement Support
5. Building Capacity
6. Common Core Alignment
The following chapter outlines the significant changes that have come about since the
last WASC visit. All documents referred to can be found in the appendices of the report.
1. Significant Developments:
a. Addition of Title III Coach to support Reclassification & Increase in EL
Population
On November 30, 2015 MAHS attained a title III coach to collaborate with teachers of
English Learners. The duties of the Title III coach have been the following: conducting
and modeling Start Smart Lesson in LTEL classes, collaboration with Title I Coordinator
to conduct the SRI, now titled RI, Test (Scholastic Reading Inventory), and collaborate
with teachers to expand a pioneered literacy project with parents of English Learners.
To further clarify, the Start Smart Lessons are district created and only for LTEL classes
but could be done in other courses. In addition, the Title III Coach will be providing
Professional Development to the entire staff during Spring 2017 on Language
Standards and Objectives and on facilitating ‘Constructive Conversations’ in the
classroom. Furthermore, SRI & RI: Scholastic Reading Inventory works in tandem with
the CELDT. SRI, now RI, corroborates the CELDT scores. CELDT is given once a year
and RI is given twice a year. In addition, the parent literacy project was pioneered by the
Title III coach to promote critical reading in the household. Currently, the Title III Coach
has been reaching out to English teachers to promote the literacy project by offering
incentives to participating students. The ELA Department is currently considering
offering incentives to students to encourage increased student and parent participation.
The Title III Coach’s role will be instrumental as Maywood Academy High School seeks
to meet its Critical Learner Needs of increasing graduation rates of English Learners.
Focus Groups have requested that the Title III coach begin working with teachers in
other content areas.
b. Addition of A-G Diploma Program PSA Counselors
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In 2014 and 2015 MAHS also took on two district appointed Diploma Project Counselors
whose main objective is to counsel students who are struggling to make progress in
meeting the A-G requirements. Both counselors use a district mandated schedule
wherein they are required to address frequently updated reports to establish early
intervention for 9th graders and offer parent workshops for the A-G requirements
(http://www.maywoodacademy.org/apps/pages/index.jsp?uREC_ID=52519&type=d&pR
EC_ID=184321). Typically, the workload increases after the first semester. Students are
tiered into three levels of need. As indicated below, students who have 3-4 fails end up
speaking with either one of the Diploma Program counselors in order to ensure the
appropriate measures are taken to get the students back on track.
a. Tier 1 students -2 Fails (Students see regular counselors)
b. Tier 2 students 3-4 Fails (Students see A-G Counselors)
c. Tier 3 students 5+ Fails (Students see A-G Counselors)

New Administration
In 2015-16, Felipe Caceres announced his retirement after serving as MAHS’ principal
from 2013-2016. Before the Summer Break, MAHS’ UTLA put together a hiring
committee as to abide by the ESBM bylaws. During the Summer Break, Local District
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East put together a string of interviews. Most of the hiring committee members were
present for the interview process of applicants. The hiring committee recommended
three possible candidates who were, in turn, interviewed by the Local District
Superintendent. As a result, Jose Gonzalez was appointed the new principal of MAHS.
Increasing Capacity: Mastery Grading Training, PIQUE, and Parent University
Courses.
b. Mastery Grading Professional Development Courses, 15 teachers and 2
administrators have attended
c. PIQUE Courses (In WASC Folder)
d. PUMBA Courses (Folder of Documents)
Core Waiver Partnership
e. Professional Development for Leadership Team on Nov. 3rd.
f. Professional Development for Faculty on December 3rd.
New Textbook Adoption in Math and Pending ELA
g. Springboard- Professional Development for Math Teachers Fall 2016 and Spring
2017
h. November Local District East meeting for ELA Textbook Adoption
2. Schoolwide Critical Areas for Follow-Up:
a. Reconfiguration of SLCs:
One of the central focuses of MAHS has been to reconstruct existing Small Learning
Communities. Before the last WASC visit, certificated staff voted against the reduction
of SLCs. However, after WASC recommended that the reduction take place, MAHS’
previous principal, Mr. Caceres, welcomed faculty and staff to engage in discussions
around the potential reconstruction in 2013-14. Existing SLC Leads engaged in
conversations about the pros and cons of reconstruction. As a result, continuing
dialogue prolonged the process of undergoing a shift from three SLCs to two. In
2014-15, discussions of new academies was scant. It wasn’t until 2015-16 that SLCs
began serious discussions restructure and what it would entail.
As noted in the document titled “The History of STEAM at MAHS,” faculty met to
discuss a variety of topics concerning the focus of the SLC, its name, and its purpose.
The few meetings held during the 2015-16 school year were lead by the Teacher’s
Union representative. It was during these meetings that teachers were prompted to offer
suggestions for SLC name and focus. Four certificated faculty member submitted at the
time. Teachers took a vote on the SLC Options and decided to shift from STEM to
STEAM so as to include the Arts. At that time, teachers decided to meet by grade levels
during SLC time and teachers selected Leads.
2016-17 brought about a variety of shifts within STEAM. In August, STEAM teachers
reconsidered meeting by grade levels and expressed a desire to meet as one group
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rather than three. Leads began to brainstorm prospective projects by grade level, since
the solidification of STEAM meeting as one group wasn’t determined at this point. As a
result, the 12th grade cohort of teachers considered a portfolio project. Leads met to
debrief on the Culminating Task the 12th grade cohort has suggested, and Leads
agreed to the use of a portfolio. STEAM teachers voted to have one culminating task for
the STEAM academy at 58/72 votes as well as voted on having one feasible
culminating task for STEAM for the 2016 school year and one for 2017-18 school year.:
#1: Earthquake “Big 1” (2016-17) and #2: Project Citizen (2016-18). Some teachers
expressed confusion about why culminating tasks were being considered. Few verbally
noted that they had already voted on the portfolio which they believed was the STEAM
project. Few teachers verbally questioned the integrity of the suggested projects as
STEAM quality. Few teachers verbally voiced their dissatisfaction with the way STEAM
was selected and STEAM as an SLC approach, in general. The majority of STEAM
teachers felt that the focus on both STEAM projects would bring integrity to the STEAM
SLC as its name suggests. The following suggested next steps were presented: Roll out
project C “Earthquake, Big 1, discussion of Project A “Project Citizen,” do we want to
same project or individual grade levels, time to plan, 10th grade project B
reconsideration. In addition, STEAM produced working mission statements that have
yet to be discussed and the SLC has yet to select one final mission statement for the
2016-17 school year.
STEAM Mission Statements
Mission: mis·sion state·ment- noun: a formal summary of the aims and values of a
company, organization, or individual,
The following are ideas generated about the STEAM Mission Statement, although it is
still a work in progress:
- Provide all students with rigorous and relevant education through
project-based-learning.
- Well rounded education with a focus on science, technology, engineering, arts, and
math to support learning in their areas of strength and interests. Students will
successfully meet the common core standards through instruction that is tailored to
meet their unique needs by engaging in project-based-learning and inquiry based
instruction (Linden STEAM Academy)
- Engage in and explore the interconnected of the fields of science, technology,
engineering, design arts, and mathematics. Develop as leaders and support one
another through collaboration and team building. Create a learning environment that
facilitates student based learning with flexible opportunities to master STEAM concepts
moving toward real world readiness.
- Maywood Academy High School is committed to ensure the technological literacy of all
students. Maywood Academy High School is a STEAM academy committed to
professional and academic excellence that designs programs to help all students meet
high expectations for future endeavors by embedding college prep courses and
electives/ ROP courses. STEAM: The STEAM academy is committed to fostering
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balanced, college-ready education focused on supporting students in college-readiness.
STEAM education creates an integrated, innovative, learning in every classroom. Assist
our children to become globally competitive in the world economy.
In a similar vein, during the 2015-16 school year, the 9th Grade Academy worked
towards setting a foundation from which to build it vision, mission, goals, and projects.
Both Leads as well as the ELA Instructional Coach met to discuss the need to establish
a vision for the SLC. With the assistance of the Instructional Coach, Leads explored the
question, concerns, and desires of the faculty designated to serve as a member of the
9th Grade Academy. As a result, teachers voiced their desire to ground the 9th Grade
Academy’s focus in: Motivation. Some teachers took on projects that Leads called
“Babies” so that teachers could spearhead projects of their choice to engender the
change they sought via SLC Conversations. All “Babies” were presented to the School
Leadership Council in early November and approved. Currently, a few “Babies” that are
in place include: Parent University Mind & Brain Advocacy, Academic Intervention,
Knitting Class, Student Leadership and Student Growth, and Bullying. The current
vision and mission for the 9th Grade Academy is as follows:
Vision: Students will leave the 9th grade house with the knowledge, work ethic,
citizenship, skill-set and sense of accomplishment and ownership to thrive in STEAM
courses and meaningfully collaborate with school and community groups.
Mission: The teachers, parents and staff in the 9th grade house will provide rigorous
quality education that will offer each student ample opportunities to grow academically
and socially, be informed, and to advocate for her/his own learning experiences.
The 9th Grade Academy arrived at this vision and mission in the following way:
academy teachers met during SLC time with a rough draft of a mission and vision
statement. The presented mission and vision statement was produced in collaboration
of the ELA Instructional Coach, the Math Coach/9th Grade Academy Lead as well as
the Computer Science Teacher/9th Grade Academy Lead. These three entities used
teacher feedback from the previous SLC meeting to piece together a working vision and
mission statement that was then presented to the SLC. The 9th Grade Academy then
worked collaboratively to revise and edit the mission and vision statement. Final drafts
were created and sent out to SLC teachers who approved the vision and mission shown
above.
Moving forward, the 9th Grade Academy has progressed in its attempts to align their
vision and mission statement with their culminating project for the 2016-17 school year.
After many discussions, teachers within the SLC decided that a Health Summit would
bolster the integrity of the academy and in many ways align themselves with STEAM.
As noted above, one of the pertinent goals of the 9th Grade Academy is to prepare
students for the STEAM Academy. Because of this, teachers felt that the Health Summit
would best serve this objective. The project is in its infancy but the large Health Summit
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document provides the gist of the Summit’s purpose which is to raise awareness of
health issues dominating various parts of the world.
b. Is it (SLC restructuring) beneficial to the students’ futures?
As teachers engage in conversations about the purpose of each SLC, teachers had the
following to say about the two new SLCs:
“More streamlined; also more flexible than the four SLC's we had in the past.”
“More focused themes.” “Includes technology into all curriculum.” “9th grade
students share same teachers.” “Grade level teams can tackle projects that are
cross curriculum.” “individualized attention that focuses on the needs of students
at different grade levels.” “focusing on specific student needs.” “Preparing
students for world experiences and college.”
Teachers continued to have opportunities to discuss the effects of the SLC on students
futures during WASC meetings with SLC focus. In particular, teachers have engaged in
these discussions with students and clerical staff who have been invited to the meetings
so as to offer their insight on the purpose and nature of the work that is to be done in
each SLC. In addition, parents have been invited to participate in Coffee with the
Principal where they were asked to offer advice to each SLC about ways that they could
effectively influence their children’s lives.
c. Increase Electives to Support Different SLCs
Since the last WASC visit, MAHS has engaged in a variety of efforts to offer electives
that correlate with the emerging SLCs. Below, one will note the various electives that
have been offered since WASC’s last visit: Physiology, Psychology, Mexican-American
Studies and Literature, Advanced Placement World History for 10th Graders and
Zoology. Some elective courses were also offered after-school through ELAC (East Los
Angeles College), such as psychology. Efforts to increase electives have been thwarted
due to high Ds and Fs in core courses. As a result of high Ds and Fs, previous
administration reached out to the Mastery Grading professional development so as to
be able to decrease the amount of Ds and Fs in all classes. The amounts of D’s and F’s
can be noted in the performance data.
3. Ongoing Follow-up Process:
SPSA 2016-2017
Maywood Academy High School took into consideration the recommendations from the
mid cycle visit in 2012-2013 when revising its Single Plan for Student Achievement. The
Title 1 Coordinator collaborated with the governing boards (SSC, SLC, ELA, and
District) to analyze data and create a Single Plan for Student Achievement that would
reflect the LCAP district goals based on data retrieved from MyData on the district
LCAP measures. The following goals outlined in the Single Plan for Student
Achievement for the 2016-17 school year are:
1. Parent participation in the School Experience Survey will increase from 47%
(2014-2015) to 60% (2016-2017).
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2.

3.

4.

5.

a. Progress: As of 2016 parent participation has increased by 6%. Currently,
Maywood Academy boasts a 53% parent participation in the School
Experience Survey.
Our School Community will increase the percentage of students with 96% or
higher attendance rate from 69.9% to 75% by June 2017
a. Progress: In 2014-15 the attendance rate was at a 74% high and
unfortunately dropped to 66% in 2015-16. According to the PSA
Counselor over attendance, the percentages were not accurate due to the
new MISIS system that went into use in 2013-14. There were extensive
problems district wide with accurate recordings of attendance in all
schools.
Graduation rates will increase 10% over the next three years from 80%
(2013-14) to 90% in June 2017.
a. Progress: In 2014-15 Maywood Academy High School increased its
graduation rates from 80% to 89%. The graduation rate for 2015-16
remained the same at 89%.
The number of students meeting or exceeding the standard on the Math portion
of the Smarter Balanced will increase from 16% in 2015 to 21% in 2017.
a. Progress: Currently, 20% of the students at Maywood Academy High
School met or exceeded the standards for Math for the 2015-16 school
year.
The number of students meeting or exceeding the standard on the ELA portion
Smarter Balanced test will increase from 52% to 57% in June 2017.
a. Progress: Currently, Maywood Academy High School’s ELA meet and
exceed the ELA standards percentage rests at a solid 55%. Maywood
Academy High School is currently revising the current programs to help
raise the ELA scores.

Review of the SPSA as well as goal evaluation and progress was conducted on campus
on the dates listed below. The governing board developed new goals after analyzing
previous data: CAHSEE and CST scores. ELAC recommended goals for SPSA also
based on data analysis. Ultimately, Maywood Academy high school adopted the new
SPSA objectives via voting results from the School Site Council. Talked about the SPSA
11/9/15,02/08/16,3/17/2016; Review SPSA goals, ,ELAC recommendations
11/13/15,1/22/15, 12/12/16. The SPSA was sent to the district for review and was
returned to the Title One Coordinator with feedback and for corrections. At this point the
district mandated that the Title One Coordinator make the adjustments without the
governing board and re-submit to the District for final approval.
While the breadth and depth of the conversations around the alignment between the
Single Plan for Student Achievement and the Action Plans were mostly had during the
Mid-Cycle WASC Visit, it is important that the governing board is aware of the WASC
Action Plan Goals’ direct alignment to the Single Plan for Student Achievement.
Nonetheless, the governing board makes all decisions for the Single Plan for Student
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Achievement based on data and school wide learning goals in a systematic way so as
to measure the effectiveness and quality of the programs Maywood Academy High
School offers its students.

Schoolwide Action Plan Progress
The following section will outline the relationship between the Action Plan Goals from
the Mid-Cycle WASC Visit and the Critical Areas for follow-up.
WASC Action Plan Goals 2012-13 Mid-Cycle Visit
Goal 1: Maywood will increase the number of students performing at proficient or
advanced on the CST and CAHSEE English Language Arts and Mathematics
Standardized Tests by 5% annually.
Goal 2: Implement an align instruction to the Common Core State Standards while
continuing to provide rigorous, data driven standards based instruction in all disciplines.
Goal 3: Maywood Academy will increase the achievement of all students through the
implementation of fully developed Small Learning Communities.
Goal 4: Maywood Academy will develop a school culture that promotes collaboration,
high expectations and distributive leadership.
Goal 1: Maywood will increase the number of students performing at proficient or
advanced on the CST and CAHSEE English Language Arts and Mathematics
Standardized Tests by 5% annually.
Correlates with Critical Area: How will this benefit the students future?
Schoolwide Learner Outcome: 3. Create rigorous Common Core aligned tasks
for students.
Progress: Since the setting of this goal, the Los Angeles Unified School District adopted
a different assessment to measure student achievement. Both the California State Test
(CST) and the California High School Exit Exam (CAHSEE) were discontinued with the
advent of the Smarter Balance Consortium Assessment. The reasons for this shift rests
in the shift from the California State Standards to the Common Core Standards as well
as a shift away from No Child Left Behind. Although the integrity of the assessments are
different, they both gauge students as proficient or not proficient. It is important to note
that there was a period where the district didn’t mandate the CST or CAHSEE for Math
and English so there is a lack of data for the 2013-14 school year. Currently, Maywood
Academy High School boasts a robust 20% in meeting and exceeding the standards for
Math. In addition, Maywood Academy High School’s ELA meet and exceed the ELA
standards percentage rests at a solid 55%. Maywood Academy High School is currently
revising
the
current
programs
to
help
raise
the
ELA
scores.http://caaspp.cde.ca.gov/sb2016/ViewReport?ps=true&lstTestYear=2016&lstTes
tType=B&lstGroup=1&lstCounty=19&lstDistrict=64733-000&lstSchool=0109462
Activities: Maywood Academy is revamping its professional development process.
Currently, our school is partnered through Core Waiver with Orthopedic Medical Magnet
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High School. The work done in tandem with our partner school revolves around growing
the mindset around numeracy. In doing so the goal is to bolster our students’ critical
thinking and writing skills in all core subjects. In addition with the introduction of a Title
III Coach last academic year, there have been an increase in reclassification rates
which we hope will contribute to the rise in Math and ELA scores. Title III Coach is a
crucial component in helping our English Language Learners reclassify along with
building active partnerships with parents and assisting them in understanding the
reclassification process. Title III coach initiated a parent book club with our parent
center which actively meet once a week to discuss assigned books and reading
pedagogy strategies that can assist English Learners in improving their comprehension
skills. This year, Maywood Academy has and will continue to focus deeply on
constructive conversations and the new English Learner standards to better assist
students reclassify. Finally, there are systems in place (after school tutoring, Saturday 5
Week Intervention program, as well as Summer School) to help students who are
struggling. The Math Department is focusing on the following instructional strategies:
work in collaboration with the Math Instructional coach to embed common core and
numeracy across the curriculum into their lessons, receive training on Cycles, Course
level meetings using data analysis to identify struggling math students, develop
common assessments and monitor student progress Professional Development around,
but not limited to: student centered instruction, writing and numeracy across the
curriculum, cooperative learning strategies, student centered engagement strategies,
lesson plans assigned to depth of knowledge understanding with a correlation to SBAC
testing. The hope is that teachers will develop units of study for the Common Core State
Standards and support students learning through Cycles.
Evidence: after school tutoring logs, Saturday 5 week Intervention sign-ins and
attendance, Summer School program data and SBAC scores available in the link
above. 2016-2017 SPSA.
Goal 2: Implement and align instruction to the Common Core State Standards while
continuing to provide rigorous, data driven standards based instruction in all disciplines.
Correlates with Critical Area: Reduce from 3 to 2 Small Learning Communities so
that students attain a more focused academy that will re-evaluate and redesign its
curriculum so as to better align with the Common Core Standards.
Schoolwide Learner Outcome:
1. Strengthen Student Voice and Student-Centered Instructional Strategies in the
Classroom
2. Develop and implement school wide writing and numeracy across the curriculum
3. Create rigorous Common Core aligned tasks for students.
4. Generate opportunities for students to access curricula via differentiation.
Progress: Since the setting of this goal, Maywood Academy High School has had
professional development to assist teachers in implementing and aligning instruction to
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the Common Core State Standards. There was and continues to be an emphasis on
writing across the curriculum. Maywood Academy Teachers were invited to a district
Kelly Gallagher training on writing. Numeracy across the curriculum was added when
the SBAC scores were analyzed and the instructional team saw the need to support
math. Some teachers have implemented Kagan strategies in their classrooms, some
have implemented Cycles and/or mastery based learning. The 2014-2015 school year
saw the first implementation of the new standardized tests, the Smarter Balance
Consortium Assessments. In that first year, the number of students meeting or
exceeding state proficiency goals was 16% for math and 52% for ELA. The following
year, 2015-2016, the number of students meeting or exceeding state proficiency goals
was 20% for Math and 55% for ELA. Math fell 4% short of the district-wide goal of 20%
in 2014-2015 and fell 5% short of the district-wide goal in 2015-2016. ELA exceeded the
district-wide goal of 48% by 4% in 2014-2015. They also exceeded the district-wide goal
of 54% by 1% in the 2015-2016 school year. Maywood Academy transitioned from three
SLCs to two SLCs during the 2016-2017 school year in hopes that a stronger focus can
be placed on revitalizing the STEAM based curriculum and student centered instruction.
Activities: The Maywood Academy High School Single Plan for Student Achievement
notes that in 2016-2017 professional development will revolve around common core
standards infused units and lessons that focus on student centered and differentiated
instruction with an emphasis on the blast cycles, depth of knowledge and writing across
the curriculum. Teachers will implement rigorous curricula aligned to both the common
core standards as well the department’s action plan to meet the smart goal. Emphasis
will be placed on Cooperative Learning Strategies (Kagan), Common core aligned units,
Writing Across the Curriculum, Close Reading, and Blast Cycles. In addition, teacher
auxiliary periods (3) to assist English Learners in meeting state standards and
reclassify. There is also ELA after school tutoring, Edgenuity and after school/Saturday
credit recovery. Finally, there is monthly ELA intervention for at risk students in ELA
content area
Evidence: 2016-2017 SPSA, SBAC sores, Training sign-in sheets, SLC sign-in sheets
Goal 3:  Maywood Academy will increase the achievement of all students through the
implementation of fully developed Small Learning Communities.
Correlates with Critical Area: Reduce from 3 to 2 Small Learning Communities.
Schoolwide Learner Outcome: Generate opportunities for students to access
curricula via differentiation
Progress: After the mid-cycle visit, Maywood Academy High School engaged in
conversations around the revamping of the Small Learning Communities. The
documents under ‘evidence’ serve as proof of efforts made to strengthen the Small
Learning Communities. The underlying problem with the efforts made to progress the
Small Learning Communities was purity issues. Communities found and still find it
difficult to implement programs and projects when only a percentage of students in their
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courses will be able to participate. Although communities struggled with this issue,
Small Learning Communities pressed forward with their projects and programs only to
find that the results were not as meaningful and didn’t have as much student buy-in as
they hoped. Teachers at Maywood Academy High School continue to press for pure
Small Learning Communities.
Activities: All activities were done via SLCs.
Evidence: Minutes and Agenda
School of Science
https://drive.google.com/drive/u/2/folders/0B6avSLvzPTAhVXVRcHMzU1BfYVU
https://drive.google.com/drive/u/2/folders/0B6avSLvzPTAhVXVRcHMzU1BfYVU
https://drive.google.com/drive/u/2/folders/0B6avSLvzPTAhVXVRcHMzU1BfYVU
School of Liberal Arts
https://drive.google.com/drive/u/2/folders/0B6avSLvzPTAhaXd5a0pwUWR5Rkk
https://drive.google.com/drive/u/2/folders/0B6avSLvzPTAhbWwtVWVTeUN0MzQ
School of Technology
https://drive.google.com/drive/u/2/folders/0B6avSLvzPTAhQ1ZfaHhTNm90UFU
Goal 4: Maywood Academy will develop a school culture that promotes collaboration,
high expectations and distributive leadership.
Correlates with all three Critical Areas of Follow up
Schoolwide Learner Outcome: Create rigorous Common Core aligned tasks for
students.
Progress: With the shift from 3 to 2 SLCs, the opportunity for collaboration has
increased. However, there is still a substantial amount of work that needs to be done to
both distribute leadership among certificated staff within the SLCs and collaboration
opportunities.
Activities: SLC meetings to begin the development of STEAM and 9th Grade House.
Evidence: SLC Agenda and Sign-in

Critical Areas for Follow-up not Currently in the Action Plan: (critical areas
for follow up that have already been addressed and are currently not in the plan)
None at this time.
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Chapter III: Student/Community Profile-Overall
Summary from Analysis of Profile Data and
Progress/Critical Learner Needs
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Maywood Academy High School has engaged in the self-reflection process
required by the Western Association of Schools and Colleges. It has been that through
such process, the faculty and staff have been able to analyze data as a faculty under
various meetings. While departments analyze both their qualitative and quantitative
data, it is usually during the beginning of the year that the faculty and staff as a whole
look at data to make determinations for the academic year. Two of such meetings were
WASC meetings in which the faculty and staff gathered to analyze salient data. The first
meeting consisted of Focus Groups meeting to analyze data then using a graphic
organizer as a team to determine their identified Critical Learner Need, supporting data,
action plans for the short (2016) and long term (2017). Each Focus Group submitted a
graphic organizer via google classrooms or email. This document was shared with all
teachers.
In the second meeting all Focus Groups met as one to study perception data
from Back to School Night as well as Students and Teachers Survey results on the 5
areas of WASC (assessment, instruction, curriculum, assessment, and culture).
Teachers reviewed the Focus Groups’ Critical Needs organizers. They engaged in a
small group activity within their Focus Group to determine the commonalities and
differences of the Critical Needs. Using a prompt: what systems are in place/or need to
be developed within your category so as to assist in meeting this/these Critical Learning
Needs? Offer a Rational and Data to support your findings. Educators reviewed data,
and in their focus groups, identified what they felt were critical Needs, each focus group
shared their Critical Need, and each individual educator voted on three Critical Needs.
As a result, the following three critical learner needs were identified for Maywood
Academy:
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Critical Learner Needs
Critical
Learner
Needs

Focus
Focus
Group-A:
Group-B:
Organization Curriculum

Focus
Group-C:
Instruction

Focus
Group-D:
Assessment

#1:
Increase
the
percentag
e of
students
who pass
their A-G
courses
with a ‘C’
or better.

Systems in
Place

Systems in
Place
1. Kagan
2. Edgenuity
3. Cycles
4. Student
centered
instruction
5. Jane
Schaffer
Writing
Model
6. Kelly
Gallagher
reading and
writing
strategies

Systems in
Place
Counselor
grad-checks

Systems in
Place
1. Tutoring
2. Edgenuity
3. Saturday
grade
interventio
n
4. Star 17
5. Summer
School
6. A-G
Courses
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Focus
Group-E:
Culture

Needs
1. Continue to
update
students on
their A-G
progress.
2. 9th grade
house
checks lists
that follow
students
every
semester
allowing
students to
update and
read their
own
transcripts.

Systems in
#2:
Place
Increase
the
percentag
e of
graduation
for English
Learners
and
students
with
disabilities
.

Needs
1. Provide
Integrated
Science
2. Financial
Algebra
2-focus on
rigor
3. Track
tutoring
data to
evaluate
tutoring
program
4. Fall
Interventio
n courses
5. A-G Night
(Parents/St
udents)

Needs
1. Provide
more
intervention
within the
classroom.
2. Provide
more
intervention
outside the
classroom:
tutoring & 5
wk grade
intervention.
3. Better use of
instructional
groups.
4. Teacher
professional
developmen
t with
grounded in
current
pedagogical
research.

Needs
1. Consistency
in use of
assessments
and the grading
of those
assessments.
2. Bolstering
tutoring
opportunities
as intervention
for assessment
results.

Systems in
Place
ELD courses,
ESL courses

Systems in
Place
1. PD led by
special
education and
EL Specialists
grounded on
current
pedagogical
research.

Systems in
Place
Celdt
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Needs
Needs:
Needs:
1. Use ELD
1. More
1. More
coach to
support for
support for
help
students
students
students
who are
who are
understand
integrated
integrated
graduation
into
into regular
requirement
regular
classes.
s.
classes.
Differentiate
2. IEP teams to
Differentiat
d Instruction
help track
ed
2. Modify
student
Instruction
Grading
progress.
2. Modify
Rubrics
Grading
Rubrics
3. PD on ELD
Objectives
and
Standards

3. Increase
graduation
rates by
5%.

Systems in
Place
1.Credit
Recovery
2. Counselors
3. Interventions

Systems in
Place
1.Credit
Recovery
2. Tutoring
3. SDAIE
Strategies
4. Saturday
intervention

Needs:
1. Modify
Grading
Rubrics
2. Modified
assessment
s
3. Analysis of
assessment
s to better
meet needs
of studnts

Systems in
Systems in
Place
Place
1.Matrix is
1. College
developed
fair and
based on
awaren
student’s
ess.
needs.
2. Tutorin
2. Tutoring and
g
intervention
3. Interven
based on 5week
tion
report cards to
Classes
assist students
4. Counsel
in making up
ing
work or
understanding.

Needs:
Needs
Needs
1. Teachers
1. Counselors 1. Better
need to be
and
tracking of
open to
parents
SPED
visits from
check in
students so
counselors
with
there aren’t
to facilitate
students’
an
communicat
progress in
overwhelmi
ion.
Jupiter
ng amount
2. Update
Grades.
in any one
students on 2. Teachers
class.
their
show
2. Systems to
progress.
students
dissuade
3. Allow
how to use
highly
students to
Jupiter
unqualified
make up
Grades.
students
exams.
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Needs
1. Whole
School
needs to
explore
Mastery
Learning for
assessment
purposes
2. Systematic
analysis of
in-house
data on a
regular
basis.



4. Need
formative
and
summative
assessment
s data
analysis

3. Systems to
get
students in
the right
classes on
the first
day of
school and
not a few
weeks into
the year.

3.
4.

from taking
AP classes.
Better
instructiona
l materials
Smaller
class sizes
in 11th-12th
grade.

Critical Learner Needs
● Increase the percentage of students who pass their A-G courses with a ‘C’ or
better.
● Increase the percentage of graduation for English Learners and students with
disabilities.
● Increase graduation rates by 5%.
Maywood Academy High School’s Vision and Mission
Vision: Maywood Academy High School students will be responsible citizens with the
ability and integrity to thrive in a culturally diverse and technologically advanced society.
Mission: Maywood Academy High School is committed to facilitating a rigorous and
personalized, student centered learning experience that is grounded in effective
pedagogical strategies.
School Wide Learning Outcomes
The following are Maywood Academy’s learning outcomes that were developed
collaboratively as a faculty:
1. Strengthen student voice and student-centered instruction strategies in the
classroom.
2. Develop and implement school wide writing and numeracy across the curriculum.
3. Create rigorous Common Core aligned tasks for students.
4. Generate opportunities for students to access curricula via differentiation.
Imperative Questions with the adoption of CLNs by the WASC Leadership Team:
1. How have and how will Maywood Academy increase the percentage of students
who pass their A-G courses with a ‘C’ or better?
2. How have and how will Maywood Academy increase the percentage of
graduation for English Learners and students with disabilities?
3. How have and how will Maywood Academy increase graduation rates by 5%?
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Appendices
A. Results of student questionnaire/interviews
School Experience Survey
http://reportcardsurvey.lausd.net/surveys/linker?school_type_code=S&cost_center_code=18882
01&school_year=2016&location=INDIVIDUAL&grade_level=HIGHSCHOOL&district=&scho
ol_name=maywood+aca&partner=&descr=Maywood+Academy+Senior+High&language=EN&
prop=TCIBCfwDEq8ZVcVy%2B845cmjEOCtnQngVISEUc%2B5MvswgVMpNQihYChXSu8
LHkJ7r1zjjIZslYyDj%0D%0AO2LE4ngCJhDfz4QOxp8AqMyhe7phnbqwSdq33%2BSosRQwk
ngUzI2gIJqgc%2BfbLxXFVnkAcWRtE0hv%0D%0AHySbLkAH8Z6gYVzeOwkt%2FYcC4Eb
HRQ%3D%3D
Alternate School Experience Survey
http://lausd.panoramaed.com/
B. Results of parent/community questionnaire/interviews
School Experience Surveys
http://lausd.panoramaed.com/
http://reportcardsurvey.lausd.net/surveys/linker?school_type_code=S&cost_center_cod
e=1888201&school_year=2016&location=INDIVIDUAL&grade_level=HIGHSCHOOL&di
strict=&school_name=maywood+aca&partner=&descr=Maywood+Academy+Senior+Hi
gh&language=EN&prop=TCIBCfwDEq8ZVcVy%2B845cmjEOCtnQngVISEUc%2B5Mvs
wgVMpNQihYChXSu8LHkJ7r1zjjIZslYyDj%0D%0AO2LE4ngCJhDfz4QOxp8AqMyhe7p
hnbqwSdq33%2BSosRQwkngUzI2gIJqgc%2BfbLxXFVnkAcWRtE0hv%0D%0AHySbLk
AH8Z6gYVzeOwkt%2FYcC4EbHRQ%3D%3D

74



C. Master schedule
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D. Approved AP course list: https://apcourseaudit.epiconline.org/ledger/
Maywood Academy High School AP Courses
https://apcourseaudit.epiconline.org/ledger/school.php
E. UC A–G approved course list: https://doorways.ucop.edu/list/app/home/
Maywood Academy High School UC/CSU Course List
https://hs-articulation.ucop.edu/agcourselist#/list/details/1067/
F. Additional details of school programs, e.g., online instruction, college- and
career-readiness programs, partnership academies, IB, AVID
None additional to the ones already mentioned in the report.
G. School Quality Snapshot (see cde.ca.gov)
Maywood Academy High School School Quality Snapshot
http://www6.cde.ca.gov/schoolqualitysnapshot/sqsreport.aspx?id=7A4097FB-A5ED-4B0
5-8444-C76814E9
H. School accountability report card (SARC)
Maywood Academy High School SARC Report
http://search.lausd.net/cgi-bin/fccgi.exe?w3exec=sarc20142015&which=8882
I. CBEDS School Information Form
Not Applicable
http://www.cde.ca.gov/ds/dc/cb/
J. Graduation Requirements
Maywood High School Graduation Requirements
http://www.maywoodacademy.org/apps/pages/index.jsp?uREC_ID=52519&type=d&pR
EC_ID=184321
K. Any pertinent additional data (or have on exhibit during the visit)
Maywood Academy will have Open House on April 4 to which the visiting committee is
invited to attend.
L. Budgetary information, including school budget and pages from the school’s
action plan, i.e., the Single Plan for Student Achievement
M. Glossary of Terms Unique to the School
SLC= School Leadership Council
SLC= Small Learning Community
SSC= School Site Council
ESBMM= Extended School Based Management Model
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STEAM= Science, Technology, Engineering, Arts, and Mathematics
N. Local Control and Accountability Plan (LCAP): provide a link to the LCAP.
Los Angeles Unified School District Local Control and Accountability
http://achieve.lausd.net/lcap
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Chapter IV: Self-Study Findings
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Category A: Organization: Vision and Purpose,
Governance, Leadership and Staff, and Resources
Name

Department

David Nolasco

Social Studies ( Focus Group Lead)

J.Gonzalez

Principal

H Cervantes

Spanish Teacher;Department Chair

R. Martinez

English

S. Robles

Counselor

L. Viramontes

Special Education

M. Timoteo

Special Education

R. Birch

Special Education

B. Salguero

Special Education

A. Sagafi

Science

N.Torres

Counselor

A.Tagaban

Math

S. Valencia

Classified

B.Galvez

Classified

A.Romero

Classified

S.Tomlin

English

A.Padilla

Dean

A.Hernandez

Classified

G. Orozco

Classified

N.Morales

Special Education

Geraldine Marmolejo

Student
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SECTION A

CATEGORY A Organization: Vision and
Purpose, Governance, Leadership and
Staff, and Resources

MAHS
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A1: Vision and Purpose Criterion
Prompt:
Evaluate the degree to which the development of the school’s statements have been
impacted by pertinent student/community profile data, the district Local Control and
Accountability Plan [LCAP], identified future global competencies, and current
educational research.

This prompt has been highlighted as of importance to the WASC Leadership
Team
Background
The school’s mission and vision statements reflect the student and community data that
Maywood Academy High School [MAHS] is striving to ensure all students thrive. The
community data, as noted in chapter one, impact the student demographics here at
Maywood Academy. Most of the students attending MAHS live in the City of Maywood,
as well as, the surrounding communities of Bell, Cudahy and Huntington Park.
Maywood Academy seeks to provide a safe, clean, caring, and academically
challenging environment where student and parent voices are heard and validated. For
example, MAHS has worked diligently to promote student centered instruction. The
faculty and staff have worked to personalize the educational experience to meet
students’ needs.
Since Maywood Academy High School’s last WASC visit, teachers focused instruction
on student accessibility of the content by promoting a student-centered instructional and
personalization of the educational experience for students. Many teachers attended a
variety of trainings focused on various strategies of instruction. In 2012-13, Maywood
Academy purchased the outside vendor Kagan to facilitate a week long, on-site
professional development. Maywood Academy also purchased the book The Common
Core Companion:The Standards Decoded by Jim Burke as a resource while LAUSD
transitioned into The Common Core Standards. In 2012-2014, teachers were provided
with professional development, using Burke’s book, in an instructional planning
professional development titled BLAST, now known as Cycles. While the professional
developments were not mandatory, a significant number of teachers participated to
strategically facilitate their learning. Currently, about 20 teachers have participated in
the Mastery Learning Training to better gauge student learning with a student centered
grading student system.
As Maywood Academy High School worked its way into the 2015-16 school year,
certificated staff reviewed the existing Vision and Mission statements and collaborated
formulating a clearer and relevant mission and vision statement that accurately captured
the culture of Maywood Academy. During a Professional Development session,
MAHS
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teachers drafted various mission and vision statements. A committee compiled all the
contributions to synthesize one vision and one mission statement which was then
presented to the Leadership Subcommittee [ESBMM] who approved both the Mission
and Vision Statements to be sent to the School Leadership Council. The School
Leadership Council approved both the Mission and Vision statement January 2016.
Vision: Maywood Academy High School students will be responsible citizens with the
ability and integrity to thrive in a culturally diverse and technologically advanced society.
Mission: Maywood Academy High School is committed to facilitating a rigorous and
personalized, student-centered learning experience that is grounded on effective
pedagogical strategies.
As Maywood Academy High School transitioned into the 2016-17 school year and the
WASC self-study meetings ensued,Focus groups were formed to review and implement
the programs gleaned from the data. Focus Group A suggested that a survey be used
to tally current use of strategies and programs. A school-wide survey was conducted
with Certificated Staff (31/65). As of September 7, 2016, 31 teachers who returned the
stated that they utilize specific instructional tools at Maywood Academy (See
‘Instruction’ Section Below for data).
In light of this data, each department at Maywood Academy High School reviewed each
department’s goals. Under the auspice of WASC, departments were asked to reflect on
how each department has met or will meet the new vision and mission statement. The
Department Goals underscore the importance of literacy and numeracy. Smarter
Balanced Assessment Consortium overall scores increased by 3% between 2015 and
2016 in ELA and SBAC Math scores have increased by 4% from 2015 to 2016, math
our target is to improve by 5%. The English Department plans to focus on Constructive
and Academic Conversations for its professional development to increase student’s
critical thinking and speaking skills.
Maywood Academy High School has also increased the number of teachers trained to
teach Advanced Placement courses. In 2016, some teachers were sent to Advanced
Placement training. In 2015, the following Advanced Placement courses were offered to
students at Maywood: AP calculus, AP Literature, AP Language and Composition, and
AP Statistics, AP U.S. History, AP Government, and AP World History.
Another area of strength is Maywood Academy High School’s promotion of the Hour of
Code in collaboration with code.org which empowers teenagers by facilitating their
learning of reading and writing computer code. Specifically, in 2015-16 a Robotics club
was established on campus so students could utilize skill learned in their coding
courses. These courses provide Maywood Academy High School students opportunities
in the arena of technology.
In addition, teachers have adopted current curriculum by revamping lessons now
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aligned to Common Core ELA and Math shifts , ERWC, SHEG, and SPRINGBOARD.
Such curriculum gears its objectives to assist students in connecting the academic
learning to pragmatic real world application and college preparation.
Assessing students’ learning has also made progress at Maywood Academy High
School. As an example, some teachers completed the Mastery Learning professional
development to create student centered graded practices. In addition, Maywood
Academy High School purchased the Jupiter Grades software, to ensure transparency
to all stakeholders in classroom assessment and grading. Maywood Academy High
School also added one PSA counselor to serve as the bridge between home and school
for many struggling students. The district funded two additional A-G Diploma Program
PSA Counselors for the 2016-2017 academic year . In summary, Maywood Academy
High school has taken active steps to make its Vision a reality. Examples of leadership
opportunities at Maywood include: ELAC, SSC, Student Leadership Class, ESBMM,
Instructional Leadership Committee, School Safety Committee, ARC after school
programs, parent center, and monthly “Coffee with the Principal” meetings are
foundational components in this process.
Evidence:
Instructional Tools Survey https://goo.gl/forms/dgvzkEF8aIqHoe042
WASC Agenda for Vision and Mission
Core Standards http://www.corestandards.org/
Mission and Vision
http://www.maywoodacademy.org/apps/pages/index.jsp?uREC_ID=217438&type=d&p
REC_ID=478510
PROMPT

RESPONSE

A1.Vision and Purpose
Criterion

A1.2. Evaluate the effectiveness
of the process

MAHS

A1.2 The process with Certificated Staff was
highly effective, both mission and vision
statements were approved by the School
Leadership Council. Currently, MAHS ordered
and posed our new Vision and Mission posters in
each classroom and office. The Leadership class
is also created posters with the vision and
mission statement to post throughput the
campus.
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A1.3. Evaluate the degree to
which the school ensures that
students, parents, and other
members of the school’s
community understand and are
committed to the school’s vision,
mission, and schoolwide learner
outcomes.

A1.3 A1.3 Maywood ensures that students,
parents, and other members of the school
community understand and are committed to the
vision and mission of the school via:
1. Daily PA Announcements to Students
2. Parent Participation in the School Site
Council
3. Parent Participation in the School
Leadership Council
4. Connect Ed. Calls and Letters Home
5. Maywood Academy High School Website
with updated information
6. Parent Courses
7. Coffee with the Principal
8. ARC after school courses
9. ELAC partnership
10. Title I and Title III collaboration to assist
EL students
11. Annual IEPs
12. During open house and parent
conferences, parents are informed and
made aware of the curriculum that is used
to support the vision and mission of our
school.
In sum, Maywood Academy ensures that there
are multiple methods in which information is
divulged to give all stakeholders the opportunity
to obtain this information.
Evidence:
www.MaywoodAcademy.org
Agendas and Sign-Ins

MAHS
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A1.4. Evaluate the effectiveness
of the process for revising these
statements with wide involvement

A1.4 Maywood had an extensive process to
ensure all stakeholders were involved in the
process for revising the Mission and Vision
Statements. In October of 2015, Maywood
Academy held the first WASC meeting with the
certificated staff. During this meeting teachers
revisited the purpose of vision and mission
statement. Certificated staff were asked to revisit
Maywood’s mission and vision statements.
Teachers identified themes or phrases they felt
strongly represented what Maywood Academy
was implementing and where they saw
themselves going with the students. Each
certificated staff had an opportunity for reflection
and participation. Parent representatives were
then able to review the revisions, comment on,
and approve them. As a result, the process was
extremely effective creating a mission and vision
statement which was translated by the Spanish
Department and approved by the School
Leadership Council.
Evidence:
WASC October 31st Meeting Agenda
New Mission and Vision posters

A.2 Governance Criterion
A2.1 Provide evidence that the
policies and procedures regarding
the selection, composition, and
specific duties of the governing
board, including the frequency
and regularity of board meetings
are clear.

MAHS

A2. 1 At the beginning of the school year the
Union representative, the Title One coordinator,
and the SAA begin to set a timeline for elections
to the governing boards of the school. The
governing board comprises of the SSC, SLC,
ELAC and ESBMM Committees. These
committees are kept abreast of information
regarding any changes or ideas for change on
campus or in school policies. These governing
committees meet regularly as mandated. The
School leadership Council, and the School Site
Council criterion are placed in teacher boxes and
deadlines are set for self nominations to these
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governing bodies. Parents are informed during
student orientation(s) that they have an
opportunity to be part of these councils. After
nominations are collected, elections for each
council are administered and then results are
posted in the main office. Afterwards, the
Principal will set up the first meeting and
promptly place a copy of the agenda for the
meeting both in the main office and near teacher
sign ins where it is visible. The ESBMM
subcommittees deal with the daily operations and
instruction of the school. Every teachers is part of
one subcommittee of their choice where
possible, but everyone is evenly distributed
among
subcommittees.
When
Maywood
Academy High School began its self-study, the
WASC focus groups were embedded into our
ESBMM subcommittees where meetings were
held at least once a month. The governing
boards meet at least once a month.
Evidence:
Flyers and emails to teachers from UTLA
representatives.
A2.2. Evaluate the adequacy of
the policies and district LCAP to
support the school’s vision,
mission, and schoolwide learner
outcomes through its programs
and operations.

A2. 2 Maywood Academy’s programs and
operations follow either district or school set
policies to support the school’s vision and
mission. Because Maywood Academy High
School is an ESBMM school, it has more
flexibility due to the nature of its autonomy. All
program
and
operations decisions are
site-based. The process works for Maywood
Academy as decisions made are in the best
interest of the students.
In fact, LAUSD has offered the following
information pertaining to ESBMM schools:
“ESBMM Schools transfer authority directly to the
school level. This school model provides
charter-like flexibilities and local control of
schools to promote academic excellence and full
engagement of the school community. Funding is

MAHS
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provided through a site-based funding model
determined by the District. Responsibility and
decision-making over school operations is
transferred to the administrator, teachers,
parents, and in some cases, the students and
community members through the School
Leadership Council. These schools remain part
of the District but have increased control over
decision-making and use of their resources.
ESBMM schools are held to higher levels of
accountability in exchange for increased
autonomy. They are open to students in
accordance with the LAUSD student assignment
plan.”

Evidence:
SLC Agenda and Minutes. Items are presented at

the meetings and they are approved or denied.

A2.3. Evaluate the process for
involving the governing board in
the regular review and refinement
of the school’s vision, mission,
and schoolwide learner outcomes.

MAHS

A2.3 The Vision, Mission and school learner
outcomes were presented to the governing
boards once teachers had an opportunity to
condense and develop a rough draft of the
mission, vision and schoolwide learner
outcomes. The first version was sent out to all
governing board for feedback. Once feedback
was received from the ELAC, SSC, SLC and
ESBMM subcommittees, the committee of three
who were in charge of condensing and
developing the Vision and Mission made
adjustments as needed. The schoolwide learner
outcomes were condensed as a staff. They were
then sent out to governing board and teachers
for approval. Once a version was finalized and all
are were agreement to accept, the final approval
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came from the School Leadership Council. It was
presented and approved during one of the
Council meetings. This has proved to be the
most efficient way to involve and allow different
stakeholders groups to have input in the
reviewing and refining of the school’s vision,
mission and schoolwide learner outcomes.
Evidence:
Minutes and Sign-ins for governing board
meetings

A2.4. Evaluate the policies related
to online instruction for
effectiveness in clarifying the
vision for the school’s use of
various types of online curriculum,
instruction and support
methodologies; this includes,
upgrading or updating technology,
acceptable use policies, CIPA
policies, and policies to ensure
internet safety.

A2.4 Maywood has a rigorous an online
program which serves students who need to
make up credits and is supervised by
appropriately credentialed teachers.
Students progress is monitored on a regular
basis and support is offered when needed by the
teacher overseeing the class. All students sign
District’s acceptable use policy and receive
information on internet safety and responsible
use.
Upon completion of course the grade is reflect on
the student’s transcript.
Evidence:
Logs
Roster
Student Transcripts

MAHS
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A2.5. Evaluate the ways the
school community and parents
are informed as to how they can
participate in the school’s
governance including their role in
the determination of the district
LCAP.

A2.5 Since Maywood Academy High School is
an ESBMM school parents have a few
opportunities to sit on the governing boards.
Parents are informed during student orientations
over the summer about their opportunities to join.
For those parents who are unable to attend the
orientations a flyer and a Connect ED is usually
set out during the first couple of weeks of school
in order to get more parents to come to
informational meetings regarding the governing
boards. They are told about the responsibilities of
the governing board and then are encourage to
join. Elections for the parent component of the
governing bodies are set up by the parent center
and results are then given to the principal in
order to fill out the committee. Parents are
solicited via Connect Ed to participate in the
school councils. While the district offers parents
trainings that inform them about the governing
board
processes,
the
parent
center
representative also reaches out to parents to
attain participation in the various opportunities
parents have to get involved in the school
governance.
Evidence:
Maywood Academy sends parent a flyer

A2.6. Determine whether there is
clear understanding about the
relationship between the
governing board and the
responsibilities of the professional
staff and how that understanding
is developed and maintained.

MAHS

A2.6 At the beginning of the year teachers are
given two handouts. One that explains the role of
the SSC and the other that explains the role of
the SLC. These same handouts are given to
office personnel so that they may also decide
whether or not they would like to participate.
Bylaws for each governing council are made
available through the Maywood website in order
to create a clear understanding of what the
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committees will do. To clearly align school
decisions to data, the school report card is
presented annually at SSC & ELAC.
Evidence:
Teacher flyer
A2.7. Determine the degree to
which there is clarity of the
evaluation and monitoring
procedures carried out by the
governing board, including the
annual LCAP assessment of
district goals and the Eight State
Priorities.

A2.7 Specific councils in the governing board
(ELAC and SSC) use Robert’s Rules or Order so
that there rests an appropriate protocol to meet
all agenda needs including quorum. In
addition,the School Leadership Council utilizes
the same protocol to ensure that meetings run
appropriately. All stakeholders are informed of
uniform complaint procedures at the beginning of
the school year. SPSA goals are created with
input from all stakeholders. Budgetary decisions
are made with student needs in mind and to
support meeting the SPSA goals.
Evidence:
Bylaws for councils
UCP Brochure
SPSA

A2.8. Comment on the
effectiveness of the established
governing board/school’s
complaint and conflict resolution
procedures.

A2.8
Concerns from any stakeholder may be brought
up in any of our governing scheduled meetings. .
s That concern can be addressed by that
particular council or can be directed to the
appropriate administrator. In addition, the
administration keeps an open door policy,
Issues may also be addressed at coffee with the
principal. In addition, any member of the
Maywood Academ community has access to
filing a uniform complaint. Also, they may be able
to go through their bargaining unit chairperson.
All efforts are made to solve issues at the school
site, if at all possible. If unable to do so, District
support staff may be involved.
Evidence

MAHS
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Sign-in and minutes for governing board
meetings
ESBMM subcommittee member names.
Agendas
Minutes
A.3 Leadership: Continuous
Planning and Monitoring
Criterion
A3.1 Comment on the
effectiveness of the school
planning process to ensure that it
is broad-based, collaborative and
fosters the commitment of the
stakeholders, including the staff,
students, parents, and business
community.

A3.1The effectiveness of the school planning
process to ensure that it is broad-based and
collaborative can be seen through the utilization
of the School Leadership Council as well as the
School Site Council. Both organizations include
students, parents, teachers, and administration
all of whom weigh in on and vote to enact or
eliminate components of the school program(s).
Data drives our SPSA development and
monitoring.
Evidence:
SLC and SSC Minutes and Agenda

A3.2. How do staff ensure that the
analysis of student achievement
of the critical learner and career
readiness needs, schoolwide
learner outcomes, and academic
and career readiness standards
are incorporated into the single
plan and impact the development,
implementation, and monitoring of
the single plan and the LCAP?

A3.2 The Single Plan for Student Achievement
(SPSA) is the foundation upon which all
developed and implemented curriculum and
professional development as well as other
academic programs are built and funded. The
SPSA supports the district LCAP goals under the
three umbrellas: academics, culture and climate,
and social/emotional goal. The stakeholders
participating in the School Site Council analyze
academic achievement data to help determine
the needs for the next academic year.
Evidence:
https://docs.google.com/a/mymail.lausd.net/docu
ment/d/1UaJpbR97RkmRSYvBG9S3vk27vLLXl3
NPDviqhOIavcw/edit?usp=sharing

MAHS
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A3.3. Evaluate the degree to
which the allocation of all
resources supports the
implementation, monitoring, and
accomplishment of the
Schoolwide Learner Outcomes,
the Single Plan for Student
Achievement, and the LCAP.

A3.3 Maywood Academy’s SPSA focus on
academics are the following:
1.Academic Goal—100% Graduation
2. Academic Goal—English Language Arts
3. Academic Goal—Mathematics
4. Academic Goal—English Learner Programs
5. Culture and Climate Goal—Student, Staff,
Parent and Community Engagement
6.Social/Emotional Goal—Attendance,
Suspension/Expulsion and Non-Cognitive Skills
The allocations, as noted in the SPSA, are
focused on Lesson Planning, Data Analysis, and
Professional Development, Effective Classroom
Instruction, Interventions Beyond the Regular
School Day and Other Supports, and Building
Parent Capacity and Partnership to Support the
Academic
Goal.
Maywood
Academy’s
School-wide learner outcomes are the following:
1. Strengthen
student
voice
and
student-centered instructional strategies in
the classroom.
2. Develop and implement the schoolwide
writing and numeracy across the
curriculum.
3. Create rigorous Common Core aligned
tasks for students.
4. Generate opportunities for students to
access curricula via differentiation.
As can be seen, the SPSA supports our school’s
learning outcomes/goals in so much as they
provide the support to improve the school’s
curriculum,
PD,
and
school/classroom
environment.
Evidence
SPSA
PD Agenda
Classroom Observations
Coaches Support

MAHS
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A3.4. How effective are the
processes and procedures for
involving staff in shared
responsibility, actions, and
accountability to support student
learning throughout all programs?
Provide representative examples
and data regarding impact on
student learning.

A3.4 Currently, Maywood Academy High
School’s academic departments promote
accountability to student achievement via their
curriculum alignment to the shifts in Common
Core. 2012-2014 were two years that
departments spent revamping curriculum and
instruction to better align it to Common Core
standard shifts. In addition, LAUSD rolled out
new Common Core aligned textbooks for Math in
2014-15 and new ELA textbooks were chosen in
the Fall of 2016. Maywood Academy’s cross
disciplinary focus on writing was attributed to the
reasons for the ELA achievement in SBAC as
noted in the links. In 2015 14% of our students
exceeded the standards while 38% met the
standards. In 2016, 16% of our students
exceeded the standards while 39% met the
standards. As a result of the effective process in
increasing its ELA scores, the school has now
focused on Numeracy as one of its school-wide
instructional foci in order to improve the
mathematics scores.
Evidence:
2015 SBAC Scores
http://caaspp.cde.ca.gov/sb2016/ViewReport?ps
=true&lstTestYear=2015&lstTestType=B&lstGrou
p=1&lstCounty=19&lstDistrict=64733-000&lstSch
ool=0109462
2016 SBAC Scores
http://caaspp.cde.ca.gov/sb2016/ViewReport?ps
=true&lstTestYear=2016&lstTestType=B&lstGrou
p=1&lstCounty=19&lstDistrict=64733-000&lstSch
ool=0109462

A3.5. To what extent does the
school leadership regularly review
the existing processes to
determine the degree to which
actions of the leadership and staff
focus on successful student
MAHS

A3.5 School leadership is periodically in touch
with classroom personnel to assure successful
student learning. This is evident by how student
progress is supported and credits are monitored.
Students behind in credits are provided with
support to help students maintain the correct
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learning?

path necessary to complete
graduation requirements.

high

school

Administration and Counselors review student
progress after each grading period. Counselors
meet with students to review progress, develop
goals and strategies for intervention.
SSPT [Student Support and Progress Team]
meets on a monthly basis to review and develop
a plan for students needing intervention. The
plan is then revisited to ensure there is student
progress.
Evidence:
Agenda and Minutes
Sign-ins
A3.6. How effective are the
existing structures for internal
communication, planning, and
resolving differences?

A3.6 The existing structures for internal
communication,
planning,
and
resolving
differences are somewhat effective. Week at a
Glance memos are sent to all staff members on
Friday’s to keep everyone abreast of the
following weeks activities. Governing board
agendas are placed at sign-in counter for all to
see. Administration is available to assist/mediate
any conflicts that arise. The principal and the
UTLA have standing weekly meetings to address
any concerns; the chair and principal do what is
needed to solve all issues at the local level and
when needed district support staff are involved
as appropriate. In sum, the principal has an open
door policy for all stakeholders.
Evidence:
Week at Glance e-mails

A4.Staff: Qualified and
Professional Development
Criterion
A4.1 Evaluate the procedures to
MAHS

A4.1 As programs become available, teachers
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ensure all staff members in all
programs, including online
instruction, are qualified based on
employment policies and
practices, staff background,
training, and preparation are
qualified for their responsibilities.

are given an opportunity with a deadline to apply.
The school administrator then looks through the
applications to ensure
each applicant is
qualified to teach the intervention and/or summer
school class or classes. Teachers are sent to
trainings for these class offerings in order to
understand what is being asked of them and how
each program will work.
Evidence:
District Policy

A4.2. Evaluate the process to
assign staff members and provide
an appropriate orientation process
to ensure all staff are qualified
and prepared or their
responsibilities, including any type
of online instruction.

A4.2.The Master Schedule at Maywood is built
based on student need. Assigning staff members
was always determined by the assistant principal
in charge of the Master Schedule. The past three
years, the administrator in charge of the Master
Schedule opened the assignment process to all
faculty on campus in order to meet the needs of
the students. Decisions regarding teaching
assignments are conducted as a department
during these Master Building meetings which
were held after school with the administrator .
During these meetings, teachers voice their
opinions, concerns, and it is in these meetings
where teachers agree to their teaching lines.
During these Master Building meetings, teachers
become aware of what training is needed for
courses they wish to teach. Teachers are then
able to apply for trainings as needed in order to
synchronous and asynchronous courses on
campus and online. This open process has
offered transparency in the School Master and
has informed many of the fact that decisions are
not made in isolation, but rather in the best
interest of the student. Changes are made for
compliance and student need, as they arise.
Evidence:
District Policy

MAHS
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Department Chairs

A4.3. Evaluate the system used to
communicate administrator and
faculty written policies, charts,
pacing guides and handbooks that
define responsibilities, operational
practices, decision-making
processes, and relationships of
leadership and staff. Determine
the degree of clarity and
understanding of these by
administration and faculty.

A4.3 At the onset of the instructional year, the
Senior Administrative Assistant ensures that
every staff member r has at their disposal a USB
drive that includes important policies and forms
to inform and provide guidance to all staff of
District Policy. It also includes important School
information like the school’s schedule, policies,
and contact information. In December 2016, a
Professional Development meeting with the
Local Options Oversight Committee to explain to
all faculty and staff was conducted to review
school autonomies under
ESBMM policy.
However, definition of responsibilities are not
widely distributed annually. There may be faculty
and staff who do not fully understand the nature
of work for all others on campus.
Evidence:
District Forms, Bulletins, and Memorandums
12/6/16 Faculty Meeting Minutes & Agenda
ESBMM Bylaws
http://achieve.lausd.net/cms/lib08/CA01000043/
Centricity/Domain/262/MAYWOOD_HS_PROPO
SAL_%20FINAL%20DRAFT.pdf

A4.4. How effective is the support
of professional
development/learning? Provide
evidence and examples.

MAHS

A4.4 Professional Development at Maywood is a
point of focus.For many years, the Leadership
Committee (all department chairs, instructional
coaches, and administrators) made decisions
concerning
the
nature
of
professional
development. As an example, based on the
recommendations of the Leadership Committee,
Kagan was brought on campus to provide all
faculty and staff with student-centered strategies.
Today, many teachers utilize the strategies
during instruction. These strategies can be seen
when observing classes on campus. Writing
across the curriculum was a focus in previous
years. The most recent addition of the
Leadership Committee was Numeracy as one of
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the schoolwide instructional goals. Per the
recommendation of the Leadership Committee,
LAEP (Los Angeles Education Partnership) was
brought in to conduct professional development
on Numeracy. The process allows for input from
certificated staff to address the needs of both
students and staff.
Evidence:
Leadership Committee Minutes & Agenda
Classroom Observations
Professional Development calendar

A4.5. How effective are the
school’s supervision and
evaluation procedures?

A4.5 The school’s supervision and evaluation
procedures are reviewed for effectiveness. The
current administration has taken a more
proactive
observation,
supervision,
and
evaluation procedures. For example, this school
year the administrator over each department visit
classrooms on a weekly basis. Teachers are
provided a feedback form with data regarding
what was observed and what can be improved.
Evidence:
Administration Observation schedule and Logs
Teacher feedback

A4.6. Comment on the
effectiveness of the processes in
determining the measurable effect
of professional development,
coaching, and mentoring on
student performance. Provide
evidence about whether the
professional development/learning
has had a positive impact on
student learning.

A4.6 In November 2015, Maywood Academy
High School was provided a Title III Coach
specifically for the bolstering of English Learner
preparation for the CELDT and SRI Test and the
passage of ELA Courses. In December 2016
English Learners took the Scholastic Reading
Index Test and passed with higher rates that in
previous years. One of the contributing factors is
the preparation workshops that were delivered to
every ELD class, Smart Start Lessons the Title
III Coach modeled in courses with a high
percentage of English Learner Students.
The Kagan professional development, has lead

MAHS
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to an increase in student engagement. Many
teachers currently use strategies that were
taught during the five day professional
development and have some of the software
that was purchased for them including the
binders. Observational data was gathered on
instructional strategies used in the classroom, as
it was deemed a need during a meeting with our
Partnership School, Orthopedic Medical Magnet.,
Maywood Academy High School is in the
process of developing procedures that will
measure the effect of Professional Development
on teacher practices.
Evidence:
Scholastic Reading Index Test Results
Classroom Observations for Student Centered
Learning Strategies.
Core Waiver Pairing PD
A5. Resources Criterion
A5.1 To what extent are
resources allocated to meet the
school’s vision, mission, and
student achievement of the critical
learner needs, the schoolwide
learner outcomes, student needs
identified in the district LCAP, the
academic standards, and the
college- and career-readiness
standards. Additionally, comment
on the extent to which leadership
and staff are involved in the
resource allocation decisions.
What impact has the process for
the allocation of resources made
on student learning?

MAHS

A5.1 The School Site Council [SSC] is an
important component on the governing board.
Each stakeholder group is represented in the
School Site Council.This board determines how
resources are allocated to meet the school’s
vision, mission, and student achievement needs,
including teacher professional development.
Also, SSC receives budgetary from other school
councils such as ELAC, and ESBMM advisory
committees. All meetings are conducted on
campus and are open to the public. The Title I
Coordinator is present at meetings to ensure
categorical funds are appropriated accordingly.
Minutes are available for all faculty members on
Maywood’s website, but need to more
consistently be uploaded. All faculty, staff and
community stakeholders are able to to access
how
resources are utilized and allocated.
Maywood Academy High School has seen an
increase in test scores for both Math and
English. Current data is reviewed when making
budgetary decisions.
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Evidence:
SSC , ELAC, ESBMM Minutes and Agenda
Meeting logs
Categorical budgets
General Fund Budgets

A5.2. Evaluate the effectiveness
of the school’s processes in
relationship to district practices for
developing an annual budget,
conducting an annual audit, and
at all times conducting quality
business and accounting
practices, including protections
against mishandling of institutional
funds. (Note: Some of this may be
more district-based than
school-based.)

A5.2 Annually, the Title I Coordinator along with
the principal attend a district budget meeting
where all are informed about changes in
allocations, etc. The district plays an integral role
in auditing budgets to ensure that all funds are
used for appropriate purposes. However, with the
Local Control Funding Formula, there are
different foci for budget allocation of funds on
English Learners, Foster and Homeless
Students. Maywood Academy High School has
an effective process for recordkeeping in which
sign-ins, agendas and minutes are kept by
Administrators and the SAA as well as
Department Chairs and SLC Leads of any official
meeting conducted on campus.
Evidence:
Maywood Academy High School Budget
http://lausdbudget.lausd.net/budgetsummary/bud
get/2016/November/1888201_School%20Budget
%20Summary.pdf

A5.3. Specifically, to what extent
do the facilities support the
school’s vision, mission,
schoolwide learner outcomes, the
educational program, and the
health and safety needs of
students?

MAHS

A5.3 The facilities on campus are set up in a way
that support student learning. The school is
made up of two large buildings which are the
only structures on campus, giving the school
community a small town feel.
The school has allocated resources for a full time
nurse with dedicated space. The school has also
purchased a full time PSW with allocated space
to allow her to conduct small group counseling
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sessions. We also have a full functioning library
which is staffed by a fully credentialed
teacher-librarian. Maywood is fortunate enough
to have two part time coaches in English in and
math. We have space for four academic
counselors, and two A-G counselors. We also
have two coordinators, one Title 1 and 1 Title III,
who works with our LEP population and
teachers.maywood also has one out of
classroom dean. Maywood has budgeted for
supervision and campus aides varying from 3 to
8 hours. We have a fully functioning Parent
Center staffed with a Parent Representative.
Maywood has a dedicated Special Education
Office along with two resource rooms for small
groups and IEPs. We have also set aside space
for itinerant SPED services. The gym at
Maywood is able to support physical education
program and our athletic sports teams. The pool
is staffed by a lifeguard at all times during the
school day .
Evidence:
School map
Staff Roster

A5.4. Evaluate the effectiveness
of the policies procedures for
acquiring and maintaining
adequate instructional materials
and equipment, such as
technology tools and software, the
support systems for technology,
software, textbooks, other printed
materials, library media
resources, manipulatives, and
laboratory materials for instruction
including online.

MAHS

A5.4 Maywood Academy High School’s SAA
purchases books and/or materials for each
department electronically. She is also able to
borrow books from other schools when
necessary. The SAA is effective in following
policies
for
acquiring
and
maintaining
instructional materials. The William’s Compliance
component of instructional materials comes into
play in September ensuring all teachers have the
appropriate instructional materials. Maywood
Academy’s Title 1 Coordinator ensures teachers
have access to: a promethean board, a laptop, a
projector, and an ELMO. The Title 1 Coordinator
ensures teachers have this technology on the
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Pupil Free Day before school begins. Teachers
also have access to the on site computer
technician who ensures technology is up to date
and access is given to teachers. He is also a
source of support when technology problems
arise. The library is an excellent source of tech
help for students. The Librarian at Maywood
Academy High School have annually met with
students, teaching them about ways they can
access data and books for their academic needs.
The SAA has ensured that teachers have their
personal and/or departmental code to make
copies on copiers located on floors near their r
classrooms. In addition, duplo copiers are
located in the main office and one in each main
building. Procedures for obtaining materials are
effective
Evidence:
William’s visit Forms (SAA)
www.maywoodacademy.org (library resources)
Copier Codes and data (SAA)

A5.5. Determine if the resources
are available to hire, nurture, and
provide ongoing professional
development for a well-qualified
staff. Include specifics if online,
IB, and/or college and career
preparation programs are in
place.

MAHS

A5.5 Maywood Academy High School is an
ESBMM School which means that it has
autonomies in hiring faculty, staff, and
administration. A hiring committee is voted by the
faculty that is made up of eight members as
indicated in the Final Draft of the ESBMM
Bylaws. Access to the report is available via the
open link under ‘evidence.’ The nurturing of the
staff is provided via the training LAUSD provides
for instruction and other programs like the move
to Common Core. Much of professional
development is accessed via Learning Zone and
MyPLN. District trainings available were emailed
to staff on a regular basis. When developing the
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professional development calendar for the school
year staff needs are considered and all efforts
are made to align to areas of growth. Teacher
can also attend non-district conferences as
conference attendance moneys is set aside.
Knowledge of the additional professional
development (i.e. PD not offered via district or
school;
enrichment
opportunities)
can
communicated to all staff and faculty via the
Maywood Academy website as well as during
Department and Faculty Meetings or even in the
principal’s weekly email to teachers.
Evidence:
1. ESBMM Bylaws
http://achieve.lausd.net/cms/lib08/CA01000043/
Centricity/Domain/262/MAYWOOD_HS_PROPO
SAL_%20FINAL%20DRAFT.pdf
2. Conference attendance forms
3. Email logs
A5.6. Evaluate the effectiveness
of these processes.

MAHS

A5.6 The process of identifying PD needs,
calendaring PD, PD development as well as its
implementation is currently changing.Various
stakeholders are now able to offer input and
insight. The District Administrator of Instruction
sends out to all certificated employees monthly
instructional updates which include professional
development opportunities in various content
areas. Also, administrators inform Department
chairs of professional development opportunities
being offered. School site has developed a form
that facilitates PD attendance requests To
further progress towards a more effective
dissemination process, administration and union
representatives could select a place on campus,
like the teacher's lounge, and place opportunities
for professional development on a bulletin board
in order for all people to see.
Evidence:
Principal’s weekly emails
District Instructional Monthly Updates
Conference attendance Form
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A5.7. Evaluate the degree to
which the allocation of all
resources support the
implementation, monitoring, and
accomplishment of the single plan
for student achievement.

A5.7 The School Site Council welcomes all
stakeholders to participate in the discussions and
recommendations of how and where resources
can
be
allocated to improve student
achievement. With the adoption of the Local
Control Funding Formula, many resources have
been funneled to support the growth and
achievement of English Learners. Maywood
Academy High School’s critical learner needs are
the increase of graduation and pass rates for
English Learners. Resources are serving to
improve the goals noted in the SPSA. as student
needs arise, all efforts are made to ensure
appropriate resources are available.
Evidence:
Maywood Academy High School Budget
http://lausdbudget.lausd.net/budgetsummary/bud
get/2016/November/1888201_School%20Budget
%20Summary.pdf

A5.8. Evaluate the process to
assign staff members and provide
an appropriate orientation process
to ensure all staff are qualified
and prepared or their
responsibilities including any type
of online instruction.

A5.8 At the onset of every academic year the
faculty and staff receive a description of jobs
duties. Both faculty and staff are provided with all
appropriate documents and reference forms as
well as have access to them on the Maywood
Academy High School website.
In relation to the appropriate preparation in
teaching specific courses, teachers at Maywood
Academy High School have to undergo
appropriate training to teach courses like ERWC
and Advanced Placement courses as well as
English
Learner
specific
courses. The
administration ensures that faculty have the
appropriate training..
Evidence:
www.maywoodacademy.org
Florida Herrera

A5.9. Comment on the
effectiveness of the school’s
MAHS

A5.9 The Title I Coordinator facilitates all School
Site Council meetings which focus on budgets.
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procedures to develop and
monitor its annual budgeting
process to ensure transparency.

These meetings are open for all to attend and a
representative from each stakeholder group is
represented on the Council. The School Site
Council carries out the following duties:
·Review recommendations for improvement of
the Single Plan for Student Achievement
(SPSA) from the English Learner Advisory
Committee.
·Develop and approve the SPSA and related
expenditures in accordance with all District, state
and federal laws and regulations.
·Recommend the plan and expenditures to the
LAUSD Board of Education for approval.
·Provide ongoing review of the implementation of
the plan with the principal, teachers, school staff
members and other stakeholders.
·Make modifications to the plan whenever the
need arises.
·Submit the modified plan to LAUSD Board of
Education for approval whenever a material
change is made in planned activities or related
expenditures.
·Annually, and at each semester or trimester, by
assessing data, evaluate the progress made
toward school goals to raise the academic
achievement of all students.
·Develop the comprehensive safe school plan.
·Carry out all other duties assigned to the School
Site Council by the LAUSD Board of Education
and by state law.
Thus far, the process followed by Maywood
Academy has been effective in developing and
monitoring its annual budgeting process to
ensure transparency
Evidence:
SSC Responsibilities
http://home.lausd.net/apps/search/?q=SSC+Res
ponsibilites&x=0&y=0

A6-A7: For Charter schools
Only

MAHS

Answers to prompts aligned for sections A6-A7
do not apply to Maywood Academy High School
since it is not a charter school.
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Summary:
Maywood Academy High School’s ESBMM model allows transparency and
inclusiveness of all stakeholder groups. The governing boards allow information to flow
from one group to another for oversight and final approval. Writing of the mission and
vision, the planning and monitoring of resource allocations takes place in a democratic
manner where stakeholders share the responsibility and have the opportunity to
provide input as all meetings are open to all who wish to attend.
The monitoring of professional development needed by teachers to teach specific
courses and the monitoring of qualified teachers is based on student need and multiple
measures of data. Much thought and research is invested in who is qualified at the end
of the school year in preparation for the following school year. This gives teachers the
opportunity to attend professional development as needed.

Areas of Strength

Areas of Growth

Maywood Academy High School’s
ESBMM model allows the school to
continuously reflect on goals that the
entire school can agree on. These
reflections allow the school to implement
various programs which help students be
successful at Maywood Academy High
School. Teachers at Maywood Academy
are continuously looking for opportunities
to grow professionally and have brought
back what they have learned to their
departments and allowed teachers to use
the knowledge to improve instruction in
the classroom.

As Maywood Academy High School is
working toward reaching our goal of
ensuring all students are able to thrive in
a complex world by implementing
requisite systems, there are areas where
Maywood Academy High School can
further provide robust opportunities for
our students. While teachers have access
to the Promethean Boards, Jupiter
Grades, and both laptop and iPad carts,
students need additional and meaningful
access to technology. Finally, although
Maywood Academy High School has
transitioned from three to two SLCs, the
SLCs need additional planning time to
effectively implement STEAM with fidelity.
Maywood is in its informational year of
restorative
justice
and
will
be
implementing the program with fidelity the
following school years. In addition, it
would benefit the organization and
leadership
if
conflict
resolution
procedures were clearer to students,
faculty, and staff.

MAHS
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Category B: Curriculum

Name

Department

Judith Ponferrada

Science; (Focus Group Lead)

S. Kortkamp

Social Studies

L. Mukherji

English

L. Boutee

World Languages

V. Ferician

Science

M.Riley

Music

L.Goodwin

Social Studies

J.Bonilla

Computers

W.Hamilton

ROP

A.Navar

Math

D.Santiago

Counselor

S. Dammett

Classified

R. Delvillar

Classified

Christina Saldana

Student

Diana Garcia

Student

Maria Diaz

Parent

MAHS
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SECTION B

CATEGORY B: Standards-Based
Learning: Curriculum

MAHS
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B1. Rigorous and Relevant Standards-Based Curriculum
Prompt:
Comment on the effective use of current educational research related to the curricular
areas to maintain a viable, meaningful instructional program for students. Examine
the effectiveness of how the school staff stay current and revise the curriculum
appropriately.

This prompt was highlighted as one of specific importance to the WASC
Leadership Team.
The majority of the Maywood Academy High School staff have participated in
professional development grounded in research. For example, eleven teachers were
registered to participate in Advanced Placement training over the Summer of 2016. Ten
teachers attended. Math teachers participated in local district trainings focused on the
Common Core shifts. Math teachers were able to collaboratively lesson plan units for
the 2015-16 academic year. In addition, per request of the district, teachers who are
teaching students being serviced as honor students, were expected to complete sixteen
hours of professional development. In that same vein, Science and Physical Education
teachers received training in and administered the Star 17 program to support students
who did not originally meet standards to pass their respective courses in those
departments. In addition, Cycles/BLAST trainings teachers received in 2013-14 are
professional development sessions grounded in brain based research as well as tied to
motivational theories that promote self-efficacy through extensive opportunities for
growth as well as promotion of meaningful feedback.
SCIENCE DEPARTMENT
The Science department developed common BLAST/Cycle Lessons that were used in
all Chemistry classes and in some Biology classes. Teachers collaborated to create the
lessons. In addition, the Science department has also added a Zoology course to the
department as an elective. The STAR 17 program has been adopted to offer
intervention opportunities for students. To better assist students in academically
succeeding in Science courses, the department has determined that the following needs
must be addressed:
1. Proficiency in Math helps students become proficient in Chemistry.
2. Ensure proficiency in basic Math and writing skills of student goes a long
way in achieving more success in core content.
3. Students may be helped with visuals and diagram to aid their thinking.
4. Repetition, reteaching and chunking of assessment makes it manageable
for student to show understanding.
MAHS
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5. There is a school-wide need to teach students work ethics.
The department aims to achieve these goals by doing the following:
1. Explain more clearly, at the beginning of the lesson/activity, the end goal.
2. Add another step to the assignment where students are also asked to
explain verbally or in written form the illustration they created.
3. Teacher will continue to incorporating strategies for checking for
understanding.
4. Students are also allowed to redo some part of the assignment.
5. Students may work in small group with one student expert (tutor) to help
them understand the concept.
6. Use more visual as part of instruction and show the order of organization.
7. Create their own sequence DNA sequence and from there other concepts
may be introduced such as protein synthesis, translation, replication and
forms of mutation.
The Science department currently utilizes the Next Generation Science Standards to
align curriculum and instruction to the Common Core shifts. Teachers, however, could
benefit from access to more resources that will help them meaningfully implement
projects that align to Maywood Academy’s STEAM mission and vision.

Social Studies Department:
The social studies department has received trainings with the Stanford History
Education Group (SHEG) in the use of their Reading Like a Historian Curriculum
through LAUSD and through Teaching American History Grants. This curriculum
engages students in historical inquiry and models and reinforces the skills of sourcing,
contextualization, close reading and corroboration. The use of manageable primary and
secondary sources are the cornerstone of this historical analysis process. The social
studies department has made a commitment to employ at least one lesson per unit
using SHEG.
MATH DEPARTMENT
More specifically, the Math department has adopted the Common Core State Standards
per the state mandate. The Math department has focused on writing across the
curriculum. In addition, Kagan strategies are being used to engage and enhance
student learning. For example, cooperative learning groups are used as well as in class
intervention. Students are allowed to make up missed work, and teachers utilize
re-teaching in class to then allow students to re-take quizzes and tests in class.
Furthermore, the Math department adopted a new textbook via the district, aligned to
the CCSS. The newly adopted textbook is SpringBoard Algebra 1, Geometry, and
MAHS
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Algebra 2. The Math department began updating curriculum maps during the Fall of
2016 and began the process of creating a Technology based system to produce and
analyze data in order to drive/adjust instruction.
TECHNICAL SUBJECTS
ART: Maywood Academy has one art teacher. The art teacher has made an effort to
align his curriculum with the Common Core State Standards for technical subjects. In
particular, his painting class was designed from the ground up over the Summer with
CCSS. The teacher uses scaffolding of vocabulary combined with practical application
of the material through art production. Modeling of vocabulary used in verbal critique
with students help to provide examples of how to phrase their writing critiques.
Extended working time is available for students after school. Students are given
demonstrations as a whole class, and then the teacher assists individual or small
groups of students struggling to understand material. Full curriculum is available as the
printed PPT presentation so students can work on notes and project instruction and
criteria/rubric. The teacher also uses rubrics to grade student work and assess what
goals and objectives were not achieved. This information is used to guide instruction,
provide clearer goals and objectives, provide clearer lesson scaffolding, and so forth.
He also uses his experiences each year to change his teaching practice, goals, and
project concept to continually improve his outcomes from year to year. Music classes
use various tools for instruction involving group and peer instruction which are
performance oriented.
ARCHITECTURE AND DESIGN: MAHS only has one architecture and design teacher.
The most significant change in this course was the implementation of Common Core
which changed the method of instruction to foster a more collaborative culture among
students and the teacher serving as a mentor and guide rather than a lecturer. He has
increased his project based learning angle with extended long term projects. These
projects allow students to utilize advanced design and manufacturing software and
equipment such as solid modeling software, combined with 3D printers and a laser
cutter. The computers, equipment, and software were purchased through use of the
Perkins grant applications submitted over several years. He integrates research,
conceptual design, and retrieve design process, as well as final deliverables and
presentation. He uses his data to refine instructional delivery of differentiated instruction
and SDAIE strategies, graphics, students pairing and grouping.
NETWORKING: Currently, MAHS has only one Networking teacher. His aim has been
to reduce lecture to approximately 10% of instructional time, increase student centered
instruction, and the integration of the Common Core state standards has been the most
significant changes to Networking. His department has focused on strengthening depth
of student knowledge. They are achieving this goal by first recognizing student
individual performance and seeing each student as having an individual educational
plan. In supporting depth of knowledge other instructional strategies are also being
implemented, such as differentiated instruction, scaffolding, and modeling. Mydata and
MAHS
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data from student assignments are used to guide instruction. The Cisco Networking
Academy Program prepares students for entry level employment in the Information
Communications Technologies industry sector. Cisco provides certificate of completion
for individual courses and industry certification can be obtained through an authorized
testing. The ROP industry advisory committee’s specific to the pathway and industry
lead professional developments help to direct instruction and ensures instruction
remains relevant and coherent to the needs of industry.
WORLD LANGUAGES: The World Language department is made up of five teachers
who have worked as a department to construct a 2016-17 Academic Year Department
Action Plan that outlines department objectives, rationale, instructional strategies, and a
plan to meet the public school choice recommendations since our school is an ESBMM
school. This department promotes respect and celebration of other cultures as well as a
rigorous program that prepares students to be college and career ready and to prepare
students to be literate in language and culture. Each World Language class will include
standards and objectives so that students have a clear understanding of their
expectations in the classroom. Student engagement is evident in the four domains:
writing, reading, listening, and speaking. The mission and vision statement are posted in
the classroom. Evidence of best practices may include the posting of student work that
represents writing across the curriculum, writing prompts, rubrics corresponding to a
finished project, and the use of checklists completed by students. In addition, a list of
academic vocabulary related to units of study is displayed and reviewed with students in
the classroom. Students also use Cornell Notes, Readers’ Journals and thinking maps
to organize their ideas as they prepare to write. Teachers use the Jane Schaffer Writing
Method, Kelly Gallagher, Writing Across the Curriculum Strategies, and the Writer’s
Workshop (Nueva Vista’s program).
This year, the World and Language Department aims to use Kagan techniques
including Time Pair Share, Rally Coach, Mix-Pair Share, and Rally Robin and include
Kagan questioning techniques. Students will be given sufficient time in class to solve a
problem or answer a question. Teachers will formulate questions that allow students to
understand the purpose of their reading. In addition, students in this department will use
the following reading strategies to make connections to other content areas: visualize,
clarify, ask questions, predict, summarize, and evaluate.
Evidence:
-Teacher Lesson Plans
-Department Action Plans
-Classroom Observations

PROMPT

RESPONSE

B1. Rigorous and Relevant

MAHS
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Standards-Based Curriculum Criterion
Current Educational Research and
Thinking:
B1.1 Comment on the effective use of current
educational research related to the curricular
areas to maintain a viable, meaningful
instructional program for students. Examine
the effectiveness of how the school staff stay
current and revise the curriculum
appropriately.

B1.1 Maywood Academy High School
embraces several educational research
methods to guide and maintain a viable and
meaningful
instructional
program
for
students. For example, the Cycles pedagogy
developed and created by a Maywood
Academy teacher includes components that
are heavily anchored on research, as follows:
a. Formative and Summative
Assessments
b. Project centered instruction
c. Stations
d. Checking for Understanding
e. Student centered strategies
f. Use of Models
g. Use of supplemental materials
h. Differentiation
i. Rescue Assignments
j. Mastery Orientation
Teachers are currently using all or some
parts of the above-named pedagogical
approaches.
In 2015-16 Mastery Grading and Learning,
which revolves around promoting mastery
learning as opposed to performance goal
orientation, was introduced to MAHS. About
15 teachers and 2 administrators participated
in the training and several of them are
currently using the grading system in their
classes. Both Cycles and Mastery Grading is
based on Cognitive Research that suggests
learning is best achieved when students have
ample opportunities to practice mastery.
Some would argue that the Common Core
standards are also based on research seeing
as their nationwide application. Teachers at
MAHS currently use the common core state
standards to construct lessons and guide
instruction.

MAHS
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The Math department is in the process of
revising and completing the curriculum maps
for Algebra 1, Algebra 2, Geometry and
Precalculus. The teachers in the Social
Studies department use their curriculum
maps and the district-created CCSS-based
instructional guides. The ERWC English
teachers use the instructional guide provided
to them by the CSU system. Teachers in the
Science department have individual access
to the NGSS and design lessons around
them.
Evidence:
Mastery Grading and Learning certificates of
attendance
Social Studies instructional guide
ERWC instructional guide
Curriculum maps for Algebra 1, Algebra 2,
Geometry, and Precalculus
Academic and College-and
Career-Readiness Standards for Each
area:
B1.2. Evaluate to what extent there are
defined academic standards and college- and
career-readiness standards for each subject
area, course, and/or program that meet state
or national/international standards and, where
applicable, expectations within courses that
meet the UC “a-g” requirements. Examine the
annual submission of course syllabus
approval to UC for all AP courses. Verify that
the facility requirements for "wet labs" are met
for all lab science courses

MAHS

B1.2 Maywood Academy high school has
made the full transition to implementing the
Common Core State Standards. The past
four years has involved the district
disseminating English and Math modules that
were intended to be shared with teachers via
department meetings in helping teachers
transition to Common Core. However, there
was some sentiment around the modules
lacking the ability to fully assist teachers in
making the transition to Common Core. It is
worth noting, however that teachers know
how to access the standards that drive their
instruction. This can be observed by asking
all classroom teachers on campus. The
district also ensures that all teachers with AP
courses have submitted a course syllabus
that has been accepted by the College Board
as AP appropriate, and as a part of College
Board’s AP audit.
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B1.3. Evaluate the extent to which the online
curriculum/courses consistently meet state
academic standards. Determine if there is
effective integration of outsourced curriculum
into the program.

B1.3
Edgenuity
and
APEX
are
LAUSD-approved online courses that were
offered at Maywood Academy HS in previous
school years for credit recovery. However,
the Math department has determined that
such courses lack the flexibility of moving the
program past content already mastered by
students and decided against the continued
use of the program with the exception of the
Geometry B course.
Credit recovery via online Virtual Edgenuity
continues to be offered to students in English
and Social Sciences. In addition to an online
professor, students also have access to a
school based computer lab and facilitator
after school twice a week. English and Social
Science courses offered through Virtual
Edgenuity meet A-G requirements and align
to state academic standards. The Special
Education department also utilizes a flexible
online program that allows for differentiation.

B1.4. Evaluate the extent to which the online
curriculum/courses consistently meet state
academic standards. Determine if there is
effective integration of outsourced curriculum
into the program.

B1.4 The extent to which the online
curriculum/courses consistently meet the
state academic standards is that which the
district determines. This is to say that the
online programs are District approved; They
have been deemed to meet state academic
standards per the District policy.
Evidence:
1. District Training Agenda
2. Course Descriptions

B1.5. Congruence: Evaluate the extent to
which there is congruence between the actual
concepts and skills taught, the academic
standards, the college- and career-readiness
standards, and the schoolwide learner
outcomes.

MAHS

B1.5 Teachers report alignment between
instruction and Core Standards. Display of
student work is indicative of the pride that
both teachers and students alike feel about
the mastery of Core Standards. These can be
observed in both and around the campus of
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Maywood High School . Since all core
courses are those needed to meet the A-G
requirements, these courses by their very
nature are congruent with Core Standards
and thus College and Career Readiness to
the extent that the quality of teachers’
lessons align during any given unit. While
administration observes teachers on a
regular basis, there could be more
peer-to-peer observations so as to witness
congruence and alignment.Teachers within
the departments meet to design lesson plans
and activities based on CCSS and/or NGSS.
In most classes the academic standard for a
specific concept is displayed/written on the
board along with the learning outcomes.

Evidence.
Core Standards
http://www.corestandards.org
State Standards
http://www.cde.ca.gov/be/st/ss/
Next Generation Science Standards
http://www.nextgenscience.org/
Student Work- Engagement in Learning:
B1.6. Evaluate to what extent the
examination of representative samples of
student work and snapshots of student
engagement in learning demonstrate the
implementation of a standards-based
curriculum and the addressing of the
schoolwide learner outcomes.

MAHS

B1.6 The extent to which the examination of
student work represents student engagement
and learning can be observed by various
components of department curriculum: from
its development to its manifestation in student
work. Departments at Maywood Academy
High School divide up the responsibility of
displaying student work in the main office
hallway to showcase students achieving
academic standards and college as well as
career readiness. The vast majority of
classrooms are beaming with student work
which
displays
how
our
student’s
engagement is demonstrated through the
implementation
of
standards-based
curriculum. Each department also utilizes its
own student analysis protocol(ie Gallery
walks) to analyze student work, and the
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extent to which it is done and the results
shown is a testament to the work done at
Maywood. Although departments met in
December to analyze student work in order to
determine areas of need, focus Group D has
indicated a greater need to analyze data
schoolwide and this sentiment could also be
utilized for departments as well.
Evidence:
Student work in both buildings and Main
Hallway
Focus Group D write-up

Integration Among Disciplines:
B1. 7. Evaluate to what extent is there
integration among disciplines and where
applicable, integration of outsourced
curriculum into the program so that curricular
integrity, reliability, and security are
maintained.

MAHS

B1.7 When evaluating the extent in which
there is integration among disciplines, one
salient goal Maywood Academy has given
much attention and resources is Writing
Across the Curriculum. Several teacher-led
professional development were conducted to
ensure that teachers across all disciplines are
trained to use writing techniques appropriate
to their subject areas. This effort encouraged
teachers across different subject areas to
continue conversation and collaboration in
pertaining to this goal. In addition, in school
year 2013-14 through 2014-15 Maywood
Academy High School in partnership with
Orthopaedic Medical Magnet High School
through the CORE Waiver partnership
decided to focus on the goal on Writing
Across the Curriculum. Maywood Academy
teachers collaborated with teachers from
Orthopedic Medical Magnet to share best
practices as well as visited each other’s
classrooms to observe teachers writing
across the curriculum. Core Subjects were
represented during this visit and brought back
to their departments strategies that could be
utilized in their respective classes. However,
there is no evaluation source that validates
the integrity of the partnership. In sum, the
goal of integration among disciplines MAHS
SLCs consist of representatives of teachers
from every department. In addition, the
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CORE Waiver instructional team consists of
teachers from core subject areas. It is also
worth noting that each focus group in WASC
consists of teachers from various disciplines
Evidence:
CORE Waiver partnership with OMMHS
composition of instructional team
WASC focus group composition of teachers
SLC composition of teachers
Curricular Development, Evaluation, and
Revisions:
B1.8. Comment on the effectiveness of the
school’s curriculum review, evaluation, and
review processes to ensure student needs
are being met through the curriculum; include
the extent to which there is involvement of
key stakeholders.

MAHS

B1.8 To appropriately comment on the
effectiveness of the school’s curriculum
review etc, it should be noted that each
department is committed to reviewing and
analyzing student work and data that helps
evaluate and review the curriculum.
To further explain how the school
reviews and evaluates curriculum to ensure
student needs, it is also helpful to indicate
that in the past few years, Maywood
Academy has mainly used SBAC data to
determine next steps for curriculum
developments. Teachers have worked in
small groups or individually to plan, develop,
implement, and revise curriculum and
instruction that is aligned to students’ needs.
In particular, Cycles units in various subject
areas, Math Curriculum Maps and Foreign
language Curriculum Maps are examples of
stakeholders analyzing current trends in
student performance and making decisions
about what amendments and additions need
to be made to curriculum and instruction so
as to meet the needs of students. More
currently, as the new Academy (STEAM) has
begun to take shape, parents, students, and
staff was invited to chime in on the quality of
curriculum that will be offered to align with the
culminating task. This is an example of
involving all key stakeholders.
Another example of involving key
stakeholders in curriculum development can
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be noted during the development of STEAM’s
culminating task meetings. Students were
invited to participate and chime-in in
conversations involving curriculum design .
They asked pertinent questions and teachers
were able to listen to students’ requests. In
addition, students were surveyed regarding
how well the curriculum and instruction ties in
with real world scenarios and many students
felt that curriculum could better align with the
real world. Moreover, students and teachers
overwhelmingly spoke out against the current
grading system that needs to be addressed.
So while Maywood Academy has made
visible gains in involving key stakeholders in
the revision and evaluation of curriculum, the
process could be more effective and efficient.
While in the recently released School Report
Card 2015-2016, 85% of the staff agreed that
the decisions made at this school are based
on students’ need and interests, the process
and outcomes of those decisions need to be
consistent.
Evidence:
WASC student survey
School Report Card 2015-2016
Math department curriculum maps
Foreign Language curriculum maps
Coffee with the Principal meeting focusing on
WASC
Rigorous, Relevant, Coherent Curriculum:
B1. 9. Determine the extent to which key
stakeholders are involved in the selection and
evaluation of the curriculum to ensure it
matches the school’s mission and schoolwide
learner outcomes. Particularly evaluate the
strategies used to solicit teacher input into the
design of the curriculum and the use of
technology within the curriculum.

MAHS

B1.9 The extent to which key stakeholders
are involved in the selection and evaluation of
curriculum that aligned with our mission,
vision, and learning goals can be determined
by analyzing school’s use of assessments to
evaluate student needs. In the past three
years, departments have opted to use their
own assessments.This is the primary method
by which teachers evaluate their curriculum.
Be it teacher created and individually used,
department created and departement used,
assessments offer teachers and students a
clear picture of what will be taught. Teachers
have been aware of the school learning goals
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for many years now, but the extent to which
their curriculum aligns to the mission, vision,
and schoolwide learner outcomes is not
something that is evaluated explicitly. This is
not to say that current curriculum doesn’t
meet the mission, vision, and learning goals.
Core subjects also use SBAC scores to
determine and analyze departmental needs.
This year, core subjects are using district
mandated Interim Assessments.
Teachers as a department, a group of key
stakeholders, have had the autonomy to
develop their own interim assessments and
have been encouraged to submit. However,
this semester, the ELA and Math
departments are utilizing the district created
Interim Assessments.
Next semester, the ELA department aims
to meet and develop an interim assessment
which the teachers feel more closely aligns to
the SBAC exam and with the content that is
being taught in the two new Academies. This
would be great opportunity to involve other
key stakeholders. ,.

The Math department participated in district
mandated meetings for the selection process
for the new common core aligned textbook
which the entire math department is currently
using. Although students and parents were
not involved in the selection of this
curriculum, the math department met with the
Special Education and English department to
ensure that the selected meets the students’
needs.
The English department is in the process of
selecting a new text in tandem with the local
district East. It may behoove the department
to have an textbook use inservice
for parents to better involve them in the
selection of curriculum.
Furthermore, through the PUMBA courses for
parents as well as the Literacy project with
the Title III Coach, parents are welcomed to

MAHS
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get involved in what their child is learning in
class and how their child learns in class. In
this sense, parents have had the opportunity
to offer indirect input in how their child learns
and what their child learns.
Teachers use technology to make the
curriculum more rigorous, relevant and
coherent. For example, some teachers use
Google docs, others use Jupiter ed as
another avenue for students to turn in work;
laptop and ipad carts are available for
teachers upon request for research
assignments and other relevant activities.
Evidence:
Science Department Cycles lessons
English department sign ins and agendas
PUMBA courses sign ins and curriculum
WASC meeting sign ins and agendas

Additional Online Instruction:
B1.10. Determine the school’s effectiveness
in the use of outsourced curriculum to
maintain curricular integrity, reliability, and
security.

MAHS

B1.10
The school has used a few outside
vendors to assist in setting the framework for
curriculum. First, and foremost, our school
uses textbooks written by vendors as the
main source of curriculum materials.
The school purchased Kagan
professional development to boost the
inclusion of student centered instruction. This
purchase is deemed effective by qualitative
means.
More currently, most of the professional
development has been organically emerged
out of the needs detailed in our Core Waiver
Partnership (Writing across the curriculum
and Numeracy) as well as the professional
development around the Common Core
Shifts.
In
the
Fall
of
2016,
Maywood-Orthopaedic
CORE
Waiver
Partnership did use LAEP (Los Angeles
Education
Partnership)
to
host the
professional development around the Core
Waiver Numeracy initiative. Based on an
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informal individual teacher feedback, this
outsourced PD gave them insights on how
numeracy may be integrated into their
lessons.
Evidence:
District approved Textbook list

Articulation and Follow-Up Studies:
B1.11. Share examples of articulation with
feeder schools and local colleges and
universities and technical schools, including
comments on the regularity and effectiveness
of these effects. What has been revealed
through the follow-up studies of graduates
and others regarding the effectiveness of the
curricular program?

MAHS

B1.11
Maywood Academy’s current articulation
is limited and hasn’t been quantifiably and/or
qualitatively
evaluated.
The
following
description will show examples of this limited
articulation:
ERWC is a English Reading and Writing
Course which is a program that began to be
used in student's’ junior year and then was
implemented in their senior year. The
promotion for this program at the high school
level was to improve the pass rates for the
college entrance exam in English. The
ERWC program was developed by the
California State Universities to help promote
college readiness. As a result, students who
performed at the average level in their 12th
grade ERWC are exempt of taking this test.
The Cal State Universities indicate that the
English Placement Test (EPT) is designed to
assess the level of reading and writing skills
of students entering the California State
University. The CSU EPT must be completed
by all non-exempt entering undergraduates
prior to enrollment in any course, including
remedial courses. Students who score 147 or
above on the EPT will be placed in
college-level
composition
classes.
Exemptions from the EPT are granted only to
those who present proof of one of the
following:
A result of Standard Exceeded: “Ready” for
CSU or participating CCC college-level
coursework in English on the CAASPP Early
Assessment Program (EAP) exam.
A result of Standard Met: “Conditionally
Ready” for CSU or participating CCC
college-level coursework in English on the
CAASPP Early Assessment Program (EAP)
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exam and met the conditional requirement.
The Conditional requirement may be met by
completing an approved English course in the
12th grade and earning a grade of “C” or
better. Students who do not meet the
conditional requirement will need to
participate in the CSU’s Early Start Program,
unless exemption was met through one of the
college exams. This is one way that
Maywood Academy High School articulates
students’ preparation for college with exams
and courses offered on our campus.
Maywood Academy High School could keep
track of how many students enter the CSU
system due to this articulation as well as offer
some type of incentive for students to inform
the school to indicate if they’ve successfully
completed college.
Evidence:
ERWC Curriculum
ERWC Training Agenda
EPT scores with College Counselor
B2. Access to Curriculum Criterion:
Full Range of Choices:
B2.1
How effective are the processes to allow all
students to make appropriate choices and
pursue a full range of realistic college and
career and/or other educational options?
Discuss how the school ensures effective
opportunities for career exploration,
preparation for postsecondary education, and
pre-technical training for all students.

MAHS

B2.1
The process to allow all students to make
appropriate choices and pursue a full range
of realistic college and career and/or
educational options is limited.
First, counselors are able to meet
students one on one to determine their class
schedules, but the amount of electives
offered to students is narrow. Therefore, the
process to allow all students to make
appropriate choices to pursue a full range of
realistic college and career options is a well
developed process with finite realistic
opportunities.
As a result, our electives are not as
stable and robust as our new academies call
for. Maywood Academy needs to revisit the
amount and range of electives in preparing
students for post-secondary careers and
academic experiences.
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Evidence:
Matrix schedule

Accessibility of All Students to
Curriculum:
B2.2. Evaluate students’ access to a
rigorous, relevant, and coherent curriculum
across all programs. To what extent do the
instructional practices of teachers and other
activities facilitate access and success for all
students?

B2.2
The evaluation of Maywood Academy’s
rigorous, relevant, and coherent curriculum
across all programs can be best discussed
under the umbrella of Common Core.
Maywood Academy students have access to
rigorous curriculum as far as is mandated by
the Common Core standards.This means that
departments across content areas indicate
they have aligned curriculum to the Common
Core State Standards. The relevancy and the
coherence of the curriculum is assessed
within departments, but there is no
methodical approach to such analysis on site.
One plausible contributing factor is the
District had made changes to its periodic
assessment procedures. More recently, both
ELA and Math Departments adopted the
District offered assessments this year. .
Because instructional practices have shifted
in the past five years from traditional
classroom settings to more collaborative and
student centered strategies, the effects on
student achievement have been notable. So
much so, that teachers have celebrated their
curriculum and students’ performance on that
curriculum by displaying student work.
This is to say that although teachers are
analyzing their students’ work and thus
always assessing the rigor, relevance, and
coherence, this approach can be better done
department wide as well as school wide.

Evidence:
-Student Work displayed in hallways in both

MAHS
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buildings and main hallway.
Classroom Observations
AP classes rosters
Interim assessments

Additional Online Instruction:
B2.3. Evaluate the procedures to ensure that
students have access that meet the UC “a-g”
requirements, including lab courses.

MAHS

B2.3 The procedures to ensure that students
have access that meet the UC ‘A-G’
requirements are those carried out by the
Counselors. Maywood Academy High
School’s seven counselors work diligently to
ensure students are made aware of the A-G
requirements as well as are met with
individually so as to attain a one-on-one
conversation regarding their progress. This
means that students begin their ‘access’ to
meet the UC A-G requirements via
knowledge. They are first made aware of the
requirements.
Specifically, the PSA Diploma Project
Counselors have ensured that their district
mandated, tiered program has been followed
so as to improve the percentage of students
passing their A-G courses with a ‘C’ or better.
Because every effort needs to be made,
Maywood Academy High School offers credit
recovery courses in the Summer where
students who failed in a class retake the
entire course, credit recovery Saturday
Intervention where students go to the classes
they are receiving low scores on and
complete work and exams, and Star 17
Program which is a 20-hour intervention
sessions for students who were close to
getting a “C”. Some Teachers are also
available to meet with students before and
after school as well as during lunch.
Teachers who use the Cycles program
include various intervention components like
‘Rescue Assignments’ for students who
receive a ‘D’ or ‘F’ on any exam. Last year, all
teachers were introduced to Mastery
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Grading, a program that helps teachers
reflect on their grading methods and the
impact of the 100 point system rather than
the 4 point system. Finally, recently Maywood
Academy High School faculty and staff
adopted as their Critical Learner Need that
we work harder to raise the percentage of
students passing their A-G requirements with
a ‘C’ or better.
In addition, focus groups have indicated that
a closer look at student work will reveal some
solutions, a school wide analysis of data,
more professional development around
English Learners and Students with IEPS,
more tutoring (although a revamp of the
system needs to be considered since
currently there is no data supporting its
success or failure), as well as more Saturday
Intervention opportunities for students to
make up work and exams, and a
re-evaluation of in-class interventions.
Evidence:
Critical Learner Needs
Saturday Intervention E-Mail
Summer School Program
Star 17 Program
5 week intervention roster
Jupiter Ed
Student- Parent-Staff Collaboration:
B2.4.
Evaluate to what extent parents, students,
and staff collaborate in developing and
monitoring a student’s personal learning plan
and their college and career and/or other
educational goals.

B2.4
The extent to which parents, students,
and staff collaborate in developing and
monitoring students’ personal learning
plans and their college and career and/or
other educational goals can been seen
through the venues offered to parents
and students as well as teachers to voice
their concerns, suggestions and needs
for their children: IEP meetings, meetings
with counselors, and meetings with
teachers.
As an example, in 2014 and 2015 school

MAHS
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year Maywood Academy took on two
district appointed Diploma Project
Counselors whose main objective is to
work with identified students in their
attendance
and
progress
toward
graduation and meeting the A-G
requirements. Both counselors use a
district mandated schedule wherein they
are required to address frequently
updated reports to establish early
intervention for 9th graders and offer
parent
workshops
for
the
A-G
requirements. Typically, the counselors’
workload increases after the first
semester as students are tiered into three
levels of need. As indicated below,
students who have 3-4 fails end up
speaking with either one of the Diploma
Program counselors in order to ensure
the appropriate measures are taken to
get the students back on track.
a. Tier 1 students -2 Fails
(Students see academic
counselors)
b. Tier 2 students 3-4 Fails
(Students see A-G Counselors)
c. Tier 3 students 5+ Fails
(Students see A-G Counselors)
Similarly, students with special needs
also partake in annual IEPs so that their
progress is monitored and students’
needs are met. In addition, the 9th Grade
Academy is launching an Intervention
Program by which a few leading teachers
will monitor Ds and Fs. and notify
teachers so that teachers can decide
what alternative solutions can be offered
to students in the 9th grade Academy
outside of what the counselors currently
do to help students. In sum, if teachers,
parents, or students feel the need to
discuss, develop or monitor a student's’
personalized learning plan, these are the
venues by which that can be done.
MAHS

 HOME OF THE NIGHTHAWKS

Evidence:
-Signed Individualized Graduation Plans
(IGPs) maintained in mini-chumes
-9th Grade House “baby” project
-School Report Card (District)
-IEP’s

Monitoring/Changing Student Plans:
B2.5. Evaluate the effectiveness of the ways
the school ensures that processes are utilized
for monitoring and making appropriate
changes in students’ personal learning plans.

B2.5
The ways the school ensures that processes
are utilized for monitoring and making
appropriate changes in students’ personal
learning plans are those mentioned in the
prompt
above.
It
is
through
the
aforementioned venues that teachers and
parents as well as students can monitor or
change a student plans.If there are
evaluation measures to ensure the
effectiveness of the process, they are not
explicitly noted. Maywood Academy’s
graduation rate is a great indirect data point
indicative of the strength of effective
monitoring of students’ graduation plans.
To further elaborate, A-G PSA Counselors
offer additional assistance to students on
their specific caseload while collaborating
with the students’ academic counselors. This
assistance includes: daily homework and
attendance checks and weekly grade checks.
A-G PSAs also work with parents of the
students on their caseload, holding
conferences with them and their child to
review credits and discuss alternative
education options if needed, and inviting
them to informational A-G parent meetings.
In addition, Counselors meet with individual
students once a semester to go over their
Individualized Graduation Plan (IGP) to
ensure students are on pace for graduation.
Utilizing the IGPs, the counselors assist
students in finding appropriate intervention,
which may be Credit Recovery, Tutoring,

MAHS

 HOME OF THE NIGHTHAWKS

Adult School, Edgenuity Online Credit
Recovery, Saturday Interventions, etc.
Parents have access to Jupiter grades which
help students and parents keep track of and
monitor schedules and progress.
Evidence:
Meeting Agenda and Minutes

Post-High School Transitions:
B2.6. Evaluate the effectiveness of the
strategies and programs to facilitate
transitions to college, career, and other
postsecondary high school options.

B2.6
The facilitation of the transition to college
begins with offering students AP courses.
ROP offers various program which prepare
students for jobs in technology upon high
school graduation. Furthermore, college
classes are provided on campus during the
school year. Financial aid and college
application workshops are provided to
parents and students. Credit recovery
classes are offered during summer, after
school and Saturdays to assist students with
meeting A-G college requirements and
LAUSD graduation requirements. Counselors
conduct classroom visits during which they
present information on A-G and LAUSD
requirements, college qualification and
application processes. Field trips to colleges
and
universities,
plus
visits
from
representatives colleges and universities on
the Maywood campus. College application
and financial aid workshops for the
graduating class. The process can be more
effective by keeping stakeholders informed of
the strategies and activities so they can
encourage students to participate.
Evidence:
Counselor Workshop Agenda and Sign-In

B3. Preparation for Career and College
Criterion

MAHS
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Real World-Applications-Curriculum:
B3.1 Evaluate ways the school ensures that
all students have access to a rigorous and
relevant curriculum that includes real world
applications that will prepare them for
success in college, career, and life.

‘

B3.1
The school ensures that all students have
access to rigorous and relevant curriculum to
the extent that the Common Core Standards
as well as the Next Generation Science
Standards dictate. This is to say that the
school hasn’t quantifiably evaluated the ways
the school ensures that curriculum includes
real world application that will meaningfully
prepare students for college or career
readiness. This is not to say it isn’t done, but
rather that it is not evaluated.
With that being said, Students have
expressed a need to have more “real world”
centered activities and projects as noted in
the large student survey conducted in
November. This is a reality that our current
STEAM and 9Th grade Academies are
facing. STEAM and the 9th grade academy
need to revisit meaningful ways to connect
their curriculum and projects to real life.
Evidence:
SLC projects

B3.2. Comment on the effectiveness of the
academic, college- and career-readiness
support programs to ensure students are
meeting all requirements, including the
CAHSEE.

B3.2
The academic, college-and career-readiness
support programs to ensure students are
meeting all requirements, including CAHSEE
are school and district assessments and
courses offered through community college
partnerships as well as online courses.
Although the English and Math departments
were not utilizing the district created Interim
Assessments, this year they are doing so.The
English and Math department are hoping to
use the data to help navigate the
reconsideration of curriculum and instruction.
Because these Interim Assessments help
gauge where students lie in the Smarter
Balance Consortium continuum, it is
imperative that departments study the data
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but also disseminate that data to all
stakeholders. This has not been done at
Maywood Academy High School. Because
the district is at a point where there is a lack
of data (CAHSEE and CST are gone and the
SBAC scores are only available for the past
two years), it is important that the school
begin to use its in-house data as well as
consider other qualitative data to help it
gauge its effectiveness. In addition, In a
recent survey poll of 350 students, 57.1% of
students reported that Maywood Academy is
‘Somewhat’ preparing them to be ready for
college and/or career after graduation. In
addition, 58.3% of 350 students felt that the
curriculum
at
Maywood
‘Somewhat’
connected to the real world, 19.1% felt that it
‘absolutely’ connects to the real world and
15.1% felt it did ‘not really’ connect to the real
world.
Maywood Academy’s partnership with ELAC
allows students to take courses on the
Maywood Academy campus so as to begin
taking college courses. In addition, students
are able to recover credits by taking courses
online using an outside vendor Edgenuity.
Evidence:
Interim Assessments
http://achieve.lausd.net/Page/6138

Summary
Maywood Academy High School utilizes curriculum developed either by the district or
outside, district approved vendors as well as the Common Core standards to offer
students rigorous curriculum. Currently, Maywood Academy offers opportunities for
students to meet their A-G requirements: ELAC partnership to take college courses on
our campus, Edgenuity to recover credits for courses not passed, Saturday Credit
Recovery days to raise grades in A-G courses, after school tutoring for core subjects.
While departments have autonomy over the pedagogical approach to curriculum and its
evaluation, a more comprehensive and consistent approach to studying student work as
a way to reflect on curriculum is needed so as to consistently meet students’ needs.
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Areas of Strength
Each department continues to update
and revise lessons and curriculum.
Teachers seek and participate in
professional development. For example,
the World Language department had
trainings in 2014-15 regarding the
common core curriculum for three
Saturdays sponsored by LA Stars at
Occidental college, the French consulate
and USC. The music department
participated in an 8 hour PD on 10/26/16
focusing on finance, budget funds and
basic instructional techniques. Teachers
in all department are tying best practices
with research. Although California has yet
to update its Science and World
Languages state standards, Maywood
Academy’s departments have actively
sought out professional development as a
means to helping align existing standards
with new contents and state expectations.

MAHS

Areas of Growth
Departments have recently begun to
express concern about the need, use,
and usefulness of curricular maps that
needs to be further explored. It is
important that departments engage in the
consistent, collaborative analysis of
student work to better gauge the
pedagogical approach to curriculum.
More data analysis is needed as well to
better approach the foci of department
curriculum.
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Category C: Instruction

Name

Department

Laura Vasquez

Math Coach, (Focus Group Lead)

C.Prado

World Languages

L.Taniform

Special Education

D. Arce

Special Education

S.Tu

Science

L.Ding

Special Education

C.Johangten

English

F. Ramirez

Spanish

K.Coultas

Social Studies

C.Van

Math Chair

J.Pena

Counselor

C.Brenneman

English

J.Wright

Classified

M.Avila

Classified

A.Johnson

Classified

A.Guerrero

Social Studies

Samantha Villareal

Student

Jessica Saldana

Student

Olimpia Marmolejo

Student

Marline Valencia

Student

Andrew Pence

Student
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SECTION C

Focus Group C: Instruction
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C1. Challenging and Relevant Learning Experiences
Prompt: Comment on the degree to which all students are involved in challenging and
relevant learning to achieve the academic standards, the college- and
career-readiness standards, and the schoolwide learner outcomes. Include how
observing students working and examining student work have informed this
understanding.
❖ This prompt was highlighted as one of specific importance to the WASC
Leadership Team
The degree to which all students are involved in challenging and relevant
learning to achieve the academic standards, the college-and career-readiness
standards, the schoolwide learner outcomes can be noted in Maywood Academy’s
instructional approaches. Maywood Academy’s instructional programs aim at aligning
themselves to Common Core shifts. For example, certificated staff were offered an
in-service training in which teachers developed knowledge and skills to instruct with,
were trained in depth of knowledge questions so as to raise the rigor of their instruction.
Maywood Academy also took on the ELA shift of Evidence Based Writing (EBW)
school-wide, making EBW common in every classroom on campus. Maywood
Academy, along with other high schools in our local district East, adopted a new math
textbook, Springboard, which focuses on the Math shifts Common Core requires.
Through our Core Waiver Partnership with Orthopedic Medical Magnet,
Maywood Academy took on the pursuit of making Numeracy a focus. In partnership with
its sister school, Maywood Academy planned and developed a professional
development wherein teachers were offered opportunities to self-reflect and focus on
take-away Numeracy strategies to use in all content areas. Currently, about 60% of
Maywood Academy teachers reported using Numeracy strategies in their classrooms. If
students were not able to meet the academic requirements in class, they were offered
Saturday intervention through a Credit Recovery program coordinated by the Title I
Coordinator and developed by individual teachers. In addition, Maywood Academy
publicly displays student work in hallways that reflect the mastery and, academic rigor
taking place inside classrooms. Displayed work celebrates student persistence.
According to the results of a survey conducted at the beginning of Fall 2016, 52% of 31
teachers responding to surveys reported using Cycles/BLAST or components thereof in
their classrooms which promote student-centered collaborative techniques, teacher
feedback, intervention, and self-motivation. History teachers have taken on “Reading
Like a Historian” lessons, created by Stanford History University Education Group
(SHEG). These lessons promote the use of primary source documents as well as critical
thinking skills and writing across the curriculum. The SHEG lessons encourage teacher
modeling of the historical analysis skills (sourcing, contextualization, close reading and
corroboration) and focuses on both writing and discussion skills through structured
conversations. In addition, teachers of all disciplines were offered an opportunity to
MAHS
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participate in Local District East professional development with Kelly Gallagher to
promote writing across the curriculum.
Maywood Academy promotes Code.org and is now offering a technology elective that
utilizes CODE.org by a trained CODE.org teacher. The course utilizes robots that the
students use and written into the curriculum as well as a Robotics club that meets
regularly and is making plans to teach students to program micro computer in Spring of
2017. In addition, Maywood Academy now has three new computer labs through ROP
via a Perkins Grant, an additional Advanced Placement course (10th Grade World
Advanced Placement) and Honors Psychology. Furthermore, with the addition of a Title
III district English Learner Coach, teachers have substantial guidance on how to
implement EL strategies via coach modeling.
In addition, the following statistics describe certificated staff’s responses to a
school wide survey conducted in the month of September, 2016 to identify current
trends in usage of instructional strategies (31 of 65 teachers responded).
● 74% of respondents reported using Kagan Cooperative Learning Strategies
occasionally, sometimes, often, or daily.
● 52% of respondents reported using BLAST/Cycles teaching strategies
occasionally, sometimes, often, or daily.
● 16% of respondents reported having begun to employ Mastery Based Grading in
their classes.
● 80% of respondents reported using Culturally and Linguistically Responsive
teaching strategies occasionally, sometimes, often, or daily.
● 74% of respondents reported using the Promethean Board occasionally, often, or
daily.
● 87% of respondents reported incorporating Numeracy in their instruction.
Evidence:
Orthopedic Agenda and Minutes
WASC Teacher Instructional Tools Survey
PROMPT

RESPONSE

C1 Challenging and Relevant Learning
Experiences Criterion
Results of Student Observations and
Examining Work:
C1.1 Comment on the degree to which all
students are involved in challenging and
relevant learning to achieve the academic
standards, the college- and career-readiness
standards, and the schoolwide learner
outcomes. Include how observing students
working and examining student work have

MAHS

C1.1 This prompt was answered above but
generally, teachers and students alike feel
that the common core lessons they use to
provide instruction are rigorous. Data from
the School Experience Survey suggests that
both teachers and students agree on this
matter. In that same vein, students and
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informed this understanding.

teachers feel that those same lessons can,
be more relevant as they pertain to the ‘real
world.’ This statement can be corroborated
with data from the Student and Teacher
WASC Survey administered in November of
2016. Both Surveys were offered openly to
both students and teacher on the Maywood
Academy High school website.
Evidence:
Posted student work
Teacher Observations
Survey Data

Additional Online Instruction:
C1.2. Evaluate the effectiveness of timelines
and pacing guides for completing coursework
for asynchronous online instruction

C1.2 The effectiveness of the online
instruction Edgenuity was evaluated by the
teachers who facilitated the program on our
campus. The teacher facilitators felt that the
Edgenuity program did not work well for the
math department. It was tried for intervention
and for enrichment and in both cases, the
number of students who were able to finish
was very low. The program didn’t allow for
students to move on without viewing all the
videos which in some cases contained
material already mastered by the students.
This caused frustration and eventual
dropping of the class. It was determined that
the intervention and enrichment classes be
teacher directed for the math department.
The Edgenuity program worked well for ELA
and History. Sixty-six courses were passed in
2015-2016, mostly by seniors who needed
graduation credits.
Evidence:
Teacher Facilitators
online platform
Edgenuity website:
https://www.edgenuity.com/
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3. Student Understanding of Learning
Expectations:
C1.3 Examine and evaluate the extent to
which students know the standards/expected
performance levels before beginning a new
area of study; an example of online
instruction is the use of pacing guides.

C1.3
The extent to which students are aware of the
standards and what is the expected
performance levels before beginning a new
area of study is determined by teachers’
individual classrooms. Evaluation of the
extent begins with the posting of agendas
and standards in each class. There has been
no consistent process to qualitatively or
quantitatively examine the extent of students’
perception
As a result of the need for data, a WASC
survey was conducted with. 350 students on
campus in November 2016. Students were
asked to select the areas of instruction that
were beneficial to their learning. The
following three were perceived to be the most
beneficial to their learning:
1. Classroom Activities
2. Teacher Disposition (Attitude/Approach)
3.Assignments connected to Student’s
Interests
‘Clear Objectives’ was the lowest
perceived beneficial component integral to
student learning. Peer observations may
assist in corroborating the student perception
data as well as the use of formative
assessments. Currently, Maywood Academy
does not have a school wide protocol or
program to use formative assessments aside
from the mandated Formative Assessments
incorporated into the Cycles pedagogy
program. Although it is believed that many
teachers use formative assessments in one
way or another, it has yet to be corroborated
with rich data.
In addition, teachers provide students
with a syllabus at the beginning of each
semester which outlines student expectations
and Common Core standards which will be
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covered during the course. Teachers use a
variety of rubrics as a way to communicate to
students the expected levels of performance
relevant to college readiness. In sum, the
extent to which students are aware of the
goals of instruction when learning new
content, can only be determined by analyzing
each department’s instructional approach,
since each department has varying level of
commonly shared instructional approaches.
Evidence:
Survey Data
Syllabi

Differentiation of Instruction:
C1.4. How effectively do instructional staff
members differentiate instruction, such as
integrating multimedia and technology?
Evaluate the impact of this on student
learning.

MAHS

C1.4 While differentiation has always been
present at Maywood Academy,
the
increased use of differentiation as a means of
helping students access the curriculum was
added to Maywood Academy’s School Wide
Learning Goals in 2015-2016.
Determining how effectively instructional
staff members differentiated instruction has
not been measured before the setting of this
learning goal. Although differentiation is a
relatively new instructional goal, no
assessments have been conducted to
determine
the
knowledge
base
of
differentiation on our campus, implying that
all certificated staff understand and can
implement differentiation.
In addition, teachers have access to a
variety of technology and may use it on a
daily to weekly basis with students. Some
teachers incorporate visuals, graphs, audio
versions of text, educational videos, and
interactive quizzes via the Promethean
Boards, while others integrate the use of
Ipads and tablets that facilitate learning
through a wide range of apps, technology,
and educational software. Students who
have special needs receive differentiation
according to their educational setting.
Resource teachers, Special Day Program
teachers, General education teachers and
teachers teaching the alternate curriculum
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provide support and scaffolds in the inclusive
setting as well as in small groups through
designing relevant, motivating lessons,
chunking content, delivering instruction
through multiple methods, and assessing in
ways that allow students to be most
successful.
Teachers using Cycles also differentiate,
offering students various worked examples
for novice learners as well as extension
activities for experts. In addition, the Special
Education department facilitated a faculty
professional development on differentiation.
The full extent of differentiation has not been
assessed and shared with the faculty.
Departments are more than likely using a
variety of strategies to differentiate instruction
in the classroom (for example Special
Education
department’s
use
of
differentiation); department communication
about how teachers are differentiating across
the curriculum is not explicit . Teachers are
encouraged to utilize Bloom’s Taxonomy and
Depth of Knowledge as a means of moving
students toward higher levels of thinking
skills, as well as, to provide scaffolding
standards based instruction within each
student’s Zone of Proximal Development
[ZPD}. The processes to ensure that each
lesson on a given day are meeting these
encouragements could be done via
administrative classroom visits, but could
presented an opportunity for the school to
further explore ZPD strategies . One example
is: the Frayer Model, a vocabulary
development graphic organizer, which was
encouraged as a school wide tool for
vocabulary development but the continued
use of this one strategy has not been
assessed nor the quantitative benefits of its
use. Because there is no blanket strategy
that will show the school’s effective
differentiation of instruction, a deeper look
into the knowledge-base, culture, and
organizational approach to differentiation
should be conducted. There is little doubt
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that differentiation is happening, the
effectiveness of that differentiation has yet to
be measured as a solitary variable. As
mentioned, the current assessment tools for
differentiation are : frequent administrative
classroom observations, positive impact on
subgroups, and targeted lesson planning.
Evidence:
Special Education Teacher Lesson Plans
Cycle Lesson Plans
C2. Student Engagement Criterion

Current Knowledge:
C2.1 Evaluate the extent to which teachers
effectively use a variety of strategies
including multimedia and other technology in
the delivery of the curriculum.

MAHS

C2.1 In order to evaluate the extent to

which teachers effectively use a variety of
strategies including multimedia and other
technology in the delivery of the
curriculum,a Focus Group suggested that
surveys be c onducted to determine which
instructional practices were being utilized
currently and frequently. As a result, a
large majority of teachers indicated that
they used strategies grounded in
research as well as used the Promethean
boards and ELMOS daily for instruction.
74% of respondents reported using
Kagan Cooperative Learning Strategies
occasionally, sometimes, often, or daily.
● 52% of respondents reported
using BLAST/Cycles teaching
strategies occasionally,
sometimes, often, or daily.
● 16% of respondents reported
having begun to employ Mastery
Based Grading in their classes.
● 80% of respondents reported
using Culturally and Linguistically
Responsive teaching strategies
occasionally, sometimes, often, or
daily.
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● 74% of respondents reported
using the Promethean Board
occasionally, often, or daily.
● 87% of respondents reported
incorporating Numeracy in their
instruction.
In addition, teachers have moved away
from more formal classroom set-ups to
more student centered instruction and
grouping. One of our School Wide
Learning Goals is that teachers engage in
more student centered instruction which
also
now
includes
Constructive
Conversations taught by our ELD Title III
Coordinator.
Evidence:
Classroom set-up, Cycle Lesson Plan, use of
Promethean Board, Example of student work
with numeracy, Observational
Data/Orthopedic.
ELD title III coordinator Data
Teachers as Coaches:
C2.2. Evaluate and comment on the extent to
which teachers work as coaches to facilitate
learning for all students. Provide examples.

MAHS

C2.2 The extent to which teachers work

as coaches to facilitate learning for all
students can be noted through the extent
to which teachers focus on student
centered instruction. As an example,
teachers who participated in the Cycles
training as well as teachers who
participated in Mastery Grading training
were exposed to instructional strategies
that help teachers transition from
depositors of knowledge to facilitators of
learning. Currently there are about 5
teachers who currently either use Cycles
to its full fidelity and more who use its
subcomponents; there is currently no tally
on those utilizing Mastery Grading. In
addition, teachers using the Think Like a
Historian SHEG lessons as well as those
using
the
ERWC
instructional
suggestions provided in the curriculum
also have the opportunity to facilitate
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learning. The extent to which it is actually
done has not been determined though if
grades and graduation rates are a
measure of teachers as coaches, then
Maywood Academy is at an 89% effective
rate for 2015-2016.
Evidence:
Agenda and Minutes
Survey results
Examination of Student Work:
C2.3. Evaluate and comment on the ways in
which student work demonstrates a)
structured learning so that students organize,
access, and apply knowledge they already
have acquired; b) that students have the tools
to gather and create knowledge and have
opportunities to use these tools to research,
inquire, gather, discover, and invent
knowledge on their own and communicate
this.

C2.3
a) The ways in which student work
demonstrates structured learning and
b) The ways in which student work
demonstrates that students have the
tools to gather and create knowledge
can be noted in each department’s
notes below:

The Math Department has determined
student reading and writing skills have
improved since the implementation of the
common core. This is seen in the writing
being done in ninth grade, to the writing
being done in the eleventh grade.
Student work has demonstrated that
students do not always have the tools
necessary to become proficient in new
concepts, which leads to a decreased in
topics discussed during the semester.
The math department will implement a
spiral review every banked Tuesdays in
order to increase student proficiency
levels. The purpose of this activity is to
increase the number of students with a
grade of C or better to meet the A-G.
requirements. This goal will also benefit
our EL and students with disabilities in
order to achieve our 5% increase.
The History Department has learned from
analyzing student work that they need to
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focus on helping to meet Critical Learner
need #3. They are doing this by focusing
on improving students literacy skills which
will help them to improve their grades
across the curriculum. The department is
improving their literacy skills by using the
Reading Like a Historian curriculum in
which they analyze historical texts and
write informative/ argumentative essays.
The Science Department determined that
students have difficulty in the following
areas: basic math skills, some students
have difficulty following directions and the
use of academic language in their writing,
about 50% of students generate low level
type of questions, students simply
paraphrase or copy their notes when
asked to summarize, they have difficulty
identifying anion and cation and use them
in writing and naming ionic compound
formulas and lastly students are confused
about base pairs in creating DNA strands
and identifying correct bonding present
between base pair. The Science
Department determined that they need to
explain things clearly at the beginning of
the lesson/activity, end goal, add another
step to the assignment where students
are asked to explain verbally or in writing
the illustration they created, teachers will
continue to incorporate strategies for
checking for
understanding, allow
students to redo some parts of the
assignment, have students work in small
groups where there is one student expert
explaining and lastly, teachers will use
more visuals as part of their instruction
and show the order of organization.
Science teachers will create their own
sequence DNA and from there, introduce
other concepts like protein, synthesis,
translation, replications and forms of
MAHS
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mutation.
The English Language Department
determined that students need to
understand literary elements and that
students need to concentrate more on
real world situations/meaningful thinking.
There is need to continue support of
academic language, support or reading
strategies, constructive conversations
through modeling, scaffolding revisiting,
outlining and as a department, teachers
need to give students more variety of
choices in reading to increase interest.
The department also discussed the need
to stick to either MLA or APA format as a
school.
The
World
Language Department
determined the need to continue
implementing the Kelly Gallagher reading
and writing strategies in the classroom,
providing samples of effective writing to
students prior to starting their own writing.
It was determined there was a need to
continue teaching students how to write
argumentative essays aligned to the CA
English Standards and to continue the
need for the Jane Schaffer writing
method to provide basic structure in
writing. More teachers have taken the
ERWC training which will improve student
writing and aid in college preparedness in
grades 10-12. The program was
developed in conjunction with CSU to
prepare and equip students with the
necessary tools for college level thinking
and writing. The program provides
consumable textbooks for students that
are provided by the district as tools to
help students access knowledge.
The
MAHS

Technical

Arts

Department
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determined that there is students
exposure to writing across the curriculum
and evidence based writing is used to
reinforce students understanding of
subject matter. The Technical Art
Department will continue to support EL
students by implementing real world
applications and stimulating industry
related content and they agreed to
continue to improve numeracy as it is
integral to understanding and being
proficient in the technical arts.
The Physical Education Department
determined they will need to use the
FitnessGram scores as well as oral and
written assignments. Based on common
core P.E. standards and common core
elective standards, they will include
speaking, writing and reading.
The Special Education department
determined it will continue to utilize
questioning techniques and allow ample
time for students to answer, encourage
students to speak with each other,
provide ample time for discussions and
sometimes jump into the conversation
with them, use writing prompts- allow
students to formulate thoughts in writing
and then have students share their ideas,
tilize sentence starters to jumpstart the
writing process, let students get up and
move around the classroom as they hold
discussions, and tilize ‘why’ questions
with
real
world
examples.
The
department wants to increase our
students’ ability to share ideas with one
another. These ideas and discussions
may or may not be standards based
discussions, but instead will focus on
allowing students to discuss topics they
are comfortable with, with one another
MAHS
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while encouraging the idea of ‘an
exchange of information.’ The short term
plan will also focuses on the teacher
utilizing questioning techniques to elicit
information from students.
The long term plan is to have students
engage in academic discussions in small
groups.

Evidence:
Posted student work,
Sign-in
Minutes

Online Instruction Prompt:
C2.4. Evaluate and comment on the
effectiveness of reviewing student work
online and online communications to
determine the degree to which students are
analyzing, comprehending, and conducting
effective research.

The effectiveness of reviewing
student work online to determine learning
success can be noted with the online
Edgenuity program which allowed the
teacher to evaluate in detail and review
the mastery of student work and their
understanding of the topic being covered.
Some teachers find the use of a google
drive to be quite effective. Teachers who
have their students use google docs find
that it is much easier for students to
revise/edit their papers online.
C2.4

The computer programming teacher has
students gather data on google docs for
the purpose of analyzing the data. In the
mini study on sleep patterns, students
input data on a daily basis and then use
that data to analyze and discuss results
for the benefit of analyzing the effects on
their scholastic progress. There are some
teachers that utilize google classroomes
MAHS
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as well as google drive to collect and
grade student work. The effectiveness of
their process can only determined by the
teachers themselves. In sum, the only
large scale development and collection of
online assignments can be noted in the
two components above: Edgenuity and
Computer Courses.
Evidence:
Computer Course student work access
Edgenuity platform

C2.5. Evaluate and comment on how well the
representative samples of student work
demonstrate that students are able to think,
reason, and problem solve in group and
individual activities, projects, discussions and
debates, and inquiries related to
investigation.

C2.5 Evaluation of student work in each

department can be read in the respective
prompt above. A variety of student work
demonstrates that students are able to
think, reason and problems solve across
the curriculum. The analysis of student
work done by department provided some
insight on curriculum adjustments that
need to be made in order to assist
students in transferring concepts from
one content to another.
Evidence:
Agenda and Minutes

C2.6. Evaluate the extent to which
representative samples of student work
demonstrate that students use technology to
assist them in achieving the academic
standards and the schoolwide learner
outcomes.

MAHS

C2.6 The extent to which representative

samples of student work demonstrates
students’ use of technology for support
can be seen through the student work
created in the computer programming
classes, the Cisco networking program
classes, the CAD Architectural Design
program classes; These demonstrate that
students use technology to assist them in
achieving the academic standards and
schoolwide learner outcomes. Student
work submitted via google docs shows a
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C2.7. Evaluate the extent to which
representative samples of student work
demonstrate student use of materials and
resources beyond the textbook; availability of
and opportunities to access data-based,
original source documents and computer
information networks; and experiences,
activities and resources which link students to
the real world.

Real World Experiences:
C2.8. Evaluate the degree to which the
opportunities for access and involvement in a
variety of real world experiences are
available and effective.

greater number of students using teacher
comments and feedback to better
understand essay writing.
C2.7 The extent to which representative

samples of student work demonstrate
students use of materials and resources
beyond the textbook can be seen on
school wide posted student work. It
demonstrates students must go beyond
the use of a textbook to accomplish their
work in the computer programming
classes, the Cisco networking classes
and CAD classes. These classes have
software students need to use in order to
produce student work. Research papers
conducted in some classes require
students to search outside resources,
such as the Library research drives and
the Maywood Academy website in order
to incorporate learned information in their
essays.

is currently a topic of
discussions held in both SLCs. Teachers
have been discussing ways in which real
world experiences can be replicated and
whose skills can be acquired via a
classroom experience, lesson, field trips
or projects.
C2.8

This

The 9th grade house SLC has decided to
do a culminating project on Global
Health. Implementation is scheduled for
Spring of 2017. The topic of AIDS will be
covered in all content areas to better
inform students about this disease.
Students will be able to present their
findings/information at a conference set
up by the school in which other grades
can be informed of the findings.
MAHS
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However, there are other examples of
real world connections. The History
Department uses the Reading like a
Historian curriculum in which they
analyze historical texts and write
informative/ argumentative essays.
Maywood Academy High School’s
computer programming classes offers
student
a
variety
of
real-world
applications. For instance, students track
behaviors, like sleep patterns by creating
google docs where students input data on
a daily basis and then use that data to
analyze and discuss results for the
benefit of analyzing the effects on their
scholastic progress. Additionally, many
teachers in the history department
conduct in-class simulations to illuminate
principles of economics, government, and
world history.
Additionally, students in economics
spend several weeks engaging in career
and job market research to help them
plan their future vocations and higher
education goals.
Many MAHS senior government classes
have also encouraged real-world learning
through voter guide projects in which
students research races and measures
and write analytical recommendation. The
project culminates as students use
rhetoric to try to influence family and
friends to A) vote, and B) vote based on
the recommendation of the voter guide.
Science classes offer great opportunities
for real-world and hands-on learning.
Physics classes offer projects where
students develop and design working
models to test physics principles. Two
such projects implemented by Ms. Puno
are putt putt boat project, and the
MAHS
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packaging design project.
Maywood Academy High School offers
computer programming classes, Cisco
networking classes, CAD Architectural
Design classes are offered to students
who are sixteen years or older. In some
cases, ninth graders are allowed in the
class, but require permission from the
Assistant Principal with the understanding
that no more than 5% of the class is
made up of ninth graders.
English Language Arts has brought the
opportunity to students to prepare for
real world experience via the ERWC
readings and writing component. As they
matriculate through High School students
are called upon to research and evaluate
current issues facing our students. This is
effective because these are common
concerns shared by all students in and
continuing on after High School.
Evidence:
Posted Student work
Projects in Mrs. Puno’s class
ERWC Curriculum

Summary
In summary, instruction at Maywood Academy High School is always being revisited
and revised. Instruction is based on district approved textbooks, curriculum, and also
aligns with Common Core State Standards. Student work is displayed as a way to
celebrate mastery. In addition, teachers use technology to promote its literacy and its
use.

Areas of Strength

Areas of Growth

One area of strength is student work
displayed throughout the school.

Explore types of intervention strategies
within class time. Promotion of student
centered
strategies. Promotion
of
Saturday intervention to allow students to
make up missed work. Summer School to
allow students who didn’t pass courses

The introduction to Master Learning &
Grading

MAHS
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9th Grade SLC is influencing how
instruction will be done with 9th graders.
Common Core Aligned Lessons
Constructive Conversations throughout
ELD classes

during the year to pass A-G courses.
More one-on-one intervention (SAT
School & Tutoring). Promote enrichment
classes. Students in Algebra 1 as ninth
graders have no opportunity to take AP
Calculus their senior year unless
provided with an enrichment Geometry
class during their ninth grade year. This
will allow for students to take Algebra 2
as tenth graders, Pre-Calculus as an
eleventh graders and final AP Calculus
their senior year.
In addition, although many teachers study
student work consistently as individuals
and use those results to help them plan,
the opportunities to study student work on
a larger, more collaborative scale is not
present. One emerging suggestion is that
departments are becoming aware of the
need to study student work in the future
so as to gather pertinent data that will
inform data-based understanding of
student needs. As an example, the Math
department is in the process of
developing a system that will collect data
in order for teachers to analyze and direct
instruction. Interim assessment data will
be available for analysis once all math
teachers have finished conducting the
assessment, at the end of the first
semester.
Maywood Academy High School still
needs to focus more on intentional data
analysis,
meaningful
student
collaboration with appropriate individual
grading systems that foster collaboration,
further explore partnerships that will
further support real-world application so
as to involve other stakeholders besides
students and teachers in the facilitation of
instruction.

MAHS
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Category D: Assessment

Name

Department

Juliet Puno

Science Chair, (Focus Group Lead)

O.Longi

Physical Education

O.Diaz

English

D.Eller

Assistant Principal

J. Martinez

Science

I.Venegas

Special Education

B.Farmer

Special Education

H.Hudnall

Art

S.Toscano

Counselor

A.Farooq

Math

O.Salazar

Title 1 Coordinator

D. Jimenez

Social Science

J. Villanueva

Classified

M.Uribe

Classified

Diana Lucia Cortez

Parent
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SECTION D

D: Assessment and Accountability

MAHS
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D1. Using Assessment to Analyze Monitoring and Report Student Progress
Prompt: Evaluate the effectiveness of the assessment processes.

❖ This prompt was highlighted as one of particular importance by the WASC Leadership Team.
Maywood Academy utilizes a variety of systems in place to collect, disaggregate,
analyze, and report student performance to all stakeholders. Students and parents have
access to students’ current grades via Jupiter Grades and teachers have access to
Juno which allows teachers to create and disseminate tests and quizzes, as well as,
online essays and peer editing. Extensive training has been offered to parents on this
process of accessing student grades. The use of Jupiter Grades is commonplace for
teachers school wide to get access to student grades. As a result students are better
able to access current grades, counselors are able to talk to students and parents about
their most recently updated academic progress, teachers are able to discuss grades
with students more easily, and parents are up to date with their child’s progress and can
contact the teacher should changes arise that need attention.
In addition, teachers also communicate student performance to students and parents
through progress reports and Fitnessgrams. The Fitnessgram is a District assessment
that is given to every 9th and 10th grade student. Every student has to pass 5 of 6
components of the test. The components are: body composition, aerobic, mile run or
pacer (depending on the teacher) curl and push ups as well as trunk lifts, and finally,
flexibility. If students in the ninth grade do not pass the Fitnessgram, they have to take
an additional year of Physical Education in the eleventh grade. This District assessment
has been in place for roughly six years.
MAHS
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Furthermore, school report cards reflect culminating assessment marks based on
teacher assessments. Teacher assessments may include: formative and summative
assessments; district created, grade level interim assessments, in additional to state
level assessments from which data is used at the department level to make decisions
about instruction, curriculum, and acquisition of resources to meet department goals. As
far as interim assessments are concerned, this is a recent practice that the Math and
English Language Arts Department have incorporated . Departments are encouraged to
access data both individually and as a department in order to better comprehend the
needs of our students. Another component of assessment that many teachers use on a
daily basis is qualitatively assessing, and thus gauging student learning. This includes
the ability to ‘read the room’ for comprehension, read student body language, and using
‘checking for understanding’ strategies to better assess student learning in the moment.
These forms of assessment are not as high stakes as state or district assessments, but
are, nonetheless, particularly crucial to better gauge the progression of learning in the
classroom.
To further utilize assessment for the sake of progress and growth, Maywood Academy
High School makes parents aware of the school’s academic performance when it
disseminates school report cards via school mail and/or during parent conferences . In
addition, currently the administration encourages the faculty and departments to refer
back to data when planning and goal-setting.
More specifically, assessments are analyzed by students and counselors. Students are
able to meet with counselors, at least once per semester to remain current with their
academic progress. In a recent survey of a majority of students, over 50% of students
indicated that the counseling services are crucial to their academic experience at
Maywood Academy High School. In September 2016 the counseling team produced a
department action plan listing their short term-goals for the 2016-2017 school year.
Some of those goals included assessment goals like: preparing IGP (Individual
Graduation Plan) and referencing their mini cume folders for each student, visit
classrooms to complete IGPs with students and assist parents’ understanding of IGPs
during parent conferences and hold parent A-G informational meetings by grade level.
In addition, MAHS’ core departments have brainstormed and refined a list of
departmental goals for the 2016-17 school year. As a way of holding the department
accountable in meeting the Public School Review Recommendations and the School
Wide Learning Goals. Each subject area used department and WASC professional
development time to meet and outline their departmental goals for 2016-17. Social
Studies, World Languages, Counseling, Special Education, Physical Education, Math,
Science, and English were able to outline their projected goals for 2016-17 and were
encouraged to continue strengthening them by detailing short-term, as well as, long
term goals. In particular, World Languages reflects a specific pacing plan whihc
encompases a shared vision for benchmarks of student learning and assessments.

MAHS
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The School Learning Communities have reflected on the purpose of shifting from three
academies to two. In 2015-16, teachers voted on the names of the two academies: the
Ninth Grade House and the STEAM academy. Teachers selected to meet by grade
levels and selected leads teacher.
The ninth grade house met three times on their own accord to discuss the necessary
goal of the ninth grade academy, narrowing the goal down to motivation. Teachers
underwent the process of developing projects they felt strongly tied to or could join to
develop. As a result, the ninth grade house has various components that include
benchmarks for accountability. As an example, every project is to be evaluated by the
ninth grade house for effectiveness by the end of the first semester. Projects that are
not reaping success will be reevaluated and redeveloped with the assistance of the
ninth grade house faculty. In addition, the Ninth Grade House was able to develop and
approve their projects during the October 27, 2016 School Leadership Council meeting.
In addition, the following reflects a vision and mission statement that a collective group
of teachers agreed to foster as the Ninth Grade Academy’s mission and vision:
Vision: Students will leave the 9th grade house with the knowledge, work ethic,
citizenship, skill-set and sense of accomplishment and ownership to thrive in STEAM
courses and meaningfully collaborate with school and community groups.
Mission: The teachers, parents and staff in the 9th grade house will provide rigorous
quality education that will offer each student ample opportunities to grow academically
and socially, be informed, and to advocate for her/his own learning experiences.
As a result, the Ninth Grade Academy voted, on October 25, 2016, to utilize a Global
Health Summit for the 2016-17 academic year as a feasible project. For the 2017-18
school year, the Ninth Grade Academy will execute a project wherein students will have
to construct boats and test their effectiveness.The Ninth Grade Academy will begin to
connect concepts with curriculum and instruction.
Similarly, in 2016-2017, STEAM continued their meetings. Teachers reconsidered
meeting by grade levels and thus teachers considered meeting as one group as
opposed to three. STEAM began to brainstorm prospective projects by grade levels.
Leads met to debrief on the Culminating Task the twelfth grade level created and Leads
met and agreed to the use of a portfolio as an archive platform. It was during the
WASC-SLC time that STEAM teachers voted to have only one culminating task or
theme for the STEAM academy at 58/72 votes. In the second WASC-SLC meeting
teachers voted on one feasible culminating task/theme for STEAM for the 2016 school
year and one for 2017-18 school year: #1: Earthquake “Big 1” for 2016-17 and #2:
Project Citizen 2016-18. Although teachers have brainstormed a mission statement for
STEAM, no decision has yet been made about a final version.

MAHS
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When asked how these SLCs and projects/themes were going to benefit the students’
futures, the following SLCs responded with the following:
● “Expose students to various career pathways”
● “ Students will be better prepared for postsecondary education and career
readiness”
● “Career Technical Education in ROP classes, industry certifications, Skills
USA will allow students to discover and grow their career passions by
competing from local to national states”
● “Common Core is getting them ready for college”
● “The two SLCs are more streamlined: also more flexible than the four
SLCs we had in the past”
● “9th grade students share same teachers. Grade level teams can tackle
projects that are cross curriculum”
● “Preparing students for world experiences and college”
● “The 9th grade academy will grow a sense of belongingness. The
intervention will be easier. Teachers will know the kids. We will assist in
acclimating them to high school. They will learn that education is taken
seriously and develop career ideas. We aim to reduce failure rate”
● “Students will graduate, gain awareness of citizenship and be
well-rounded adults”
● “There is evidence based writing within each class to support their ability
to make decisions based on logic.”
● “Exposure to classes that cover each component of STEAM”
● “ Science offers courses in Biology, Chemistry, Physics, Zoology, Health”
● “Technology
and
Engineering
courses
include
Networking,
CAD/Architecture, Programming/Computer Science, Robotics, Drone
design and construction, 3 labs and library”
● “Courses are offered in drawing, painting, AP studio art (planned in
2017-18), Drama, Music, and Band”
● “Students will gain a sense of connectedness and community between
members of a common SLC and will have exposure to different college
opportunities available”
● “STEAM will have a positive impact on their lives because of the
inter-student communication and cooperation.”
● “STEAM will produce positive work ethics like collaboration, cooperation
when doing projects.”
● “STEAM prepares students for real-world environment and helps promote
networking among students and helps maintain good behavior and
positive attitude”
These quotes capture the voices of each SLC in the 2016-17 school year. The aim of
the WASC prompt, assigned by the previous visiting team, was used to engage
teachers in brainstorming about the purpose and potential gravitas of each SLC.

MAHS
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On a different note, accountability and assessment is further promoted at MAHS by
administrative team who shares students’ performance scores with teachers via their
department chairs who, in turn, chime into conversations needed to revisit existing
programs and/or introduce new programs. As an example, based on the SBAC Math
scores for 2014-15, Numeracy was adopted as a school-wide goal. Furthermore, a
credit recovery program was established by both the Title 1 Coordinator and the
Assistant Principal and supported by teachers who used their 5 and 10 week report
cards to offer assistance to students in need. Furthermore, Maywood Academy High
School’ partnered with CORE Waiver, sister school Orthopedic Medical Magnet
resulted in classroom observation visits in which collected data was shared with the
Instructional Committee who was encouraged to report back to their departments.
Teachers are also encouraged to contact parents when students are falling below
standard performance in class.

PROMPTS

RESPONSES

D1. Using Assessment to Analyze
Monitoring and Report Student
Progress Criterion
Professionally Acceptable
Assessment Process:
D1.1 Evaluate the effectiveness of the
assessment processes.

MAHS

D1.1
Assessments are based on the standards
and are reported to staff and community
annually. Before the Smarter-Balance
Assessment Consortium, MAHS used
CST and CAHSEE to measure student
achievement. Departments met twice a
month to discuss scores and their impact
on student learning as well as instruction.
In addition, reports from the respective
organizations informed students on their
meeting or not meeting the standards and
were sent to students’ homes. Teachers
use a variety of qualitative assessments
to gear their instruction. Special Day
Class students are tested to determine
their strengths and weaknesses. IEP
meetings are held continuously so that
parents are aware of student progress.
Test scores are discussed with and
accessible to parents. In the same vein,
teachers
utilizing
Cycles
lesson
pedagogy use both qualitative and
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quantitative assessments to inform their
curriculum design and instructional
approaches. They use both formative and
summative assessments in prescribed
parts of their lesson to determine what
modifications or strategies will need to
be utilized to better service student
growth and learning. Many teachers use
exit tickets, project based curriculum,
Kagan strategies and other methods to
assess if students are acquiring learning.
Teachers have also used Advanced
Placement results to plan their curriculum
for the year. JupiterEd.com has been
another useful venue for parents and
students to be able to always have
access to grades and teacher feedback
on the learning progress.
Evidence:
Teachers offer tutoring programs after
school to help students.(Student sign-in
sheet care of the Title I office) Students
are referred to the Diploma Project
Counselors on campus if they are
missing graduation credits or are in
danger of failing a course.
Monitoring and Reporting Student
Progress:
D1.2. Evaluate the effectiveness of the
processes that inform appropriate
stakeholders (governing board members,
teachers, students, parents,
business/industry community) about
student achievement of the academic
standards, the college- and
career-readiness standards, and the
schoolwide learner outcomes.

MAHS

D1.2 Currently, respective certificated
staff communicate pertinent information
to specific stakeholders at different times.
The process has been effective. For
example,
PSA
Diploma
Project
counselors have a district set calendar
where they set up dates with students
and their parents to sit and discuss the
progress students have achieved since
the last counselor meeting. Counselors
address all A-G requirement components
and they do so in tiers. Counselors
advise parents and students on strategies
and resources they can to meet
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graduation requirements. Departments
individually access course content
standards via the Common Core State
Standards website and the Next
Generation Science Standards. Subjects
like history and foreign languages
continue to utilize portions of the
California State Standards. In addition,
MAHS analyzed the released SBAC
scores only to find that math has not
bolstered its scores both district and
school wide. As a result, MAHS’ Core
Waiver partnership focused on Numeracy
as its sole focus for the past three years.
Teachers have received the data and
training that pertains to the growing
knowledge set around numeracy at both
sites.
Evidence:
Parent Conference Nights are well
attended as evidenced by the sign-in
sheets. Students who are at-risk have
daily checks for self-monitoring. School
Report Card for the year 2015-2016.
Agendas and sign-ins from partnership
meetings with Orthopedic Medical
Magnet High School tackle numeracy
across content.
Parent/Community and Student
Achievement:
D1.3. Determine the adequacy and
effectiveness of the school’s strategies to
ensure that parents and school
community understand student
achievement of the academic
standards/schoolwide learner outcomes
through the curricular/co-curricular
program.

MAHS

D1.3 Maywood Academy High School
administration ensures that teachers are
made aware of important information that
should be shared with parents on Back to
School Night as well as Parent
Conference. These are the days in which
teachers are able to share students’
academic achievement. In addition,
Coffee with the Principal is the
administration’s opportunity to share
imperative achievement data with
parents. For example, this year, the
principal shared the SBAC (Smarter
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Balance Assessment Consortium) scores
with parents. Achievement scores of
various kinds can be made available
online as well as sent home to parents in
a monthly Newsletter. Annual School
Report Card is sent home to families to
show school’s progress based on
district’s set of goals.
Evidence:
Coffee with the Principal; Minutes &
Agenda for August-October.
School Report Card (SRC)
Monitoring of Student Growth:
D1.4. Evaluate the system used to
monitor the progress of all students
toward meeting the academic standards,
the college- and career-readiness
standards, and the schoolwide learner
outcomes.

MAHS

D1.4 Teachers and other certificated
faculty consistently evaluate the progress
students are making to meet the
benchmarks set forth by the standards
and schoolwide learner outcomes. This
has been effective at identifying students’
needs. Appropriate steps are taken in the
classroom level and in the counselor level
to ensure that students are meeting
grade level requirements. Teachers’
curriculum is tied to standards and their
assessments reflect the assessment of
the mastery of those standards. In turn,
counselors monitor the marks teachers
assign to students to show completion of
course requirements. MAHS currently
houses four regular course counselors,
one PSA Counselor and two district
appointed diploma project counselors
who meet with students struggling to
meet A-G requirements. Each grade level
counselor meet individually with each
student to track the progress of their
efforts
toward
completing A- G
requirements.
Teachers report student progress every 5
weeks.
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Evidence: The special education teachers
review their case load of student and
each time during the student's IEP. We
review their progress and monitor their
marks to see mastery in each of their
subjects. Also every ten weeks we review
their progress towards passing or
achieving mastery. General Ed. teacher
review the student's grades on a weekly
basis to see how the students are doing.
If a teacher notices that a student is
falling behind an attempt is made to make
the students aware and if it continues an
attempt to contact the parents is made to
improve the students growth.
Welcome Back to School Night and
Parent Conference nights are a few ways
to disseminate information to
stakeholders.
Basis for Determination of
Performance Levels:
D1.5. Evaluate the impact and
effectiveness of the basis for which
students’ grades, their growth, and
performance levels are determined.

MAHS

D1.5 Last year, teachers at Maywood
Academy were given the opportunity to
attend a Mastery Grading and Learning
training. Currently, it is unknown how
many teachers use this type of grading
practice. A variety of grading systems are
currently being used at Maywood. Along
with grades, specific assessments that
determine student growth levels are not
implemented school
wide. School
Experience Survey that polls the
perception data determining students’
growth
mindset
and
self-efficacy.
However, the data is not used to
determine and evaluate curriculum or
instruction per se. In the area of Special
Education, the use of pre and post test
assessments, student work samples and
teacher observations are used to
evaluate students growth, instruction and
curriculum.
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Evidence:
Based on WASC Student Survey of 350
responses from 10th through 12th grade
History classes, only 46.2% perceived
grading as beneficial to their learning and
about 60% thought teacher’s disposition
positively affect their learning.
Additional Online Instruction Prompts:
D1.6. Evaluate the effectiveness for
determining if a student is prepared to
advance to the next unit, course, or grade
level. Evaluate how course mastery is
determined and evaluate the “steps” or
“gates” that are in place to prevent
students from proceeding to the next unit
if mastery has not been demonstrated.
Evaluate the effectiveness of the
procedures for grading student work
whether it is done electronically or
individually by the teachers.
Evaluate how teachers ensure academic
integrity and determine students are
doing their own work in the online
environment. Comment on the degree to
which the results for state-mandated
assessments and the high school exit
exam are used in decisions about student
achievement and advancement and
improving the instructional program.

D1.6 In Mathematics credit recovery
classes, the program Edgenuity was very
effective in determining the next content
level for the students, but was not flexible
enough to allow students to move past
content already mastered.
Students are given opportunities to redo
writing assessments or test corrections
to demonstrate mastery. This happens, to
some extent, in History, science and
math classes. Students are able to
recover grades and are able to move on
to the next unit. Teachers using Jupiter
Ed gradebook has more on-demand
access to student score and progress to
make necessary changes in the
instruction. Timely feedback to students’
submitted work is a practice that
Maywood Academy faculty should strive
for. Online quizzes and programs in the
core subjects are not widely used due to
the absence of school protocol on
academic integrity

D2. Using Assessment to Monitor and
Modify Learning in the Classroom
Criterion
Appropriate Assessment Strategies:
D2.1 Evaluate the effectiveness and
appropriateness of the assessment
strategies selected based on the
MAHS

D2.1
In regards to standardized testing, our
school utilizes the state required testing
documents and procedures to ensure that
 HOME OF THE NIGHTHAWKS

programmatic goals and standards to
determine student achievement. Evaluate
the selection of and the use of proctors,
the security systems for test documents,
and the means to maintain the integrity of
the assessments.

testing is completed in a secure and
appropriate
environment.
Testing
materials are kept in a secured room in
the D Building. The training provided to
teachers as proctors are sufficient to
ensure security of documents
Evidence:
Testing Coordinator

Demonstration of Student
Achievement:
D2.2. Evaluate how student work and
other assessments demonstrate student
achievement of the academic standards,
the college- and career-readiness
standards, and the schoolwide learner
outcomes.

D2.2
Although the approach to evaluating
student work varies in each department,
the following is a compilation of the most
recent evaluation of student work from
each department and their findings: (this
data is also provided in a different
category of this report)
The Math Department has determined
student reading and writing skills have
improved since the implementation of the
common core. This is seen in the writing
being done in ninth grade, to the writing
being done in the eleventh grade.
Student work has demonstrated that
students do not always have the tools
necessary to become proficient in new
concepts, which leads to a decreased in
topics discussed during the semester.
The math department will implement a
spiral review every banked Tuesdays in
order to increase student proficiency
levels. The purpose of this activity is to
increase the number of students with a
grade of C or better to meet the A-G.
requirements. This goal will also benefit
our EL and students with disabilities in
order to achieve our 5% increase.
The History Department has learned
from analyzing student work that they
need to focus on helping to meet Critical

MAHS
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Learner need #3. They are doing this by
focusing on improving students literacy
skills which will help them to improve their
grades across the curriculum. The
department is improving their literacy
skills by using the Reading Like a
Historian curriculum in which they
analyze historical texts and write
informative/ argumentative essays.
The Science Department determined
that students have difficulty in the
following areas: basic math skills, some
students
have
difficulty
following
directions and the use of academic
language in their writing, about 50% of
students generate low level type of
questions, students simply paraphrase or
copy their notes when asked to
summarize, they have difficulty identifying
anion and cation and use them in writing
and naming ionic compound formulas
and lastly students are confused about
base pairs in creating DNA strands and
identifying correct bonding present
between base pair. The Science
Department determined that they need to
explain things clearly at the beginning of
the lesson/activity, end goal, add another
step to the assignment where students
are asked to explain verbally or in writing
the illustration they created, teachers will
continue to incorporate strategies for
checking for
understanding, allow
students to redo some parts of the
assignment, have students work in small
groups where there is one student expert
explaining and lastly, teachers will use
more visuals as part of their instruction
and show the order of organization.
Science teachers will create their own
sequence DNA and from there, introduce
other concepts like protein, synthesis,
translation, replications and forms of
mutation.
MAHS
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The English Language Department

determined that students need to
understand literary elements and that
students need to concentrate more on
real world situations/meaningful thinking.
There is need to continue support of
academic language, support or reading
strategies, constructive conversations
through modeling, scaffolding revisiting,
outlining and as a department, teachers
need to give students more variety of
choices in reading to increase interest.
The department also discussed the need
to stick to either MLA or APA format as a
school..
The
World
Language Department
determined the need to continue
implementing the Kelly Gallagher reading
and writing strategies in the classroom,
providing samples of effective writing to
students prior to starting their own writing.
It was determined there was a need to
continue teaching students how to write
argumentative essays aligned to the CA
English Standards and to continue the
need for the Jane Schaffer writing
method to provide basic structure in
writing. More teachers have taken the
ERWC training which will improve student
writing and aid in college preparedness in
grades 10-12. The program was
developed in conjunction with CSU to
prepare and equip students with the
necessary tools for college level thinking
and writing. The program provides
consumable textbooks for students that
are provided by the district as tools to
help students access knowledge.
The Technical Arts Department
determined that there is students
exposure to writing across the curriculum
and evidence based writing is used to
reinforce students understanding of
subject matter. The Technical Art
MAHS
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Department will continue to support EL
students by implementing real world
applications and stimulating industry
related content and they agreed to
continue to improve numeracy as it is
integral to understanding and being
proficient in the technical arts.
The Physical Education Department
determined they will need to use the
FitnessGram scores as well as oral and
written assignments. Based on common
core P.E. standards and common core
elective standards, they will include
speaking, writing and reading.
The Special Education department
determined it will continue to utilize
questioning techniques and allow ample
time for students to answer, encourage
students to speak with each other,
provide ample time for discussions and
sometimes jump into the conversation
with them, use writing prompts- allow
students to formulate thoughts in writing
and then have students share their ideas,
tilize sentence starters to jumpstart the
writing process, let students get up and
move around the classroom as they hold
discussions, and tilize ‘why’ questions
with
real
world
examples.
The
department wants to increase our
students’ ability to share ideas with one
another. These ideas and discussions
may or may not be standards based
discussions, but instead will focus on
allowing students to discuss topics they
are comfortable with, with one another
while encouraging the idea of ‘an
exchange of information.’ The short term
plan will also focuses on the teacher
utilizing questioning techniques to elicit
information from students.
The long term plan is to have students
engage in academic discussions in small
groups
MAHS
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In addition, each department at
Maywood Academy divides up the
responsibility to displaying student work
in the main office to showcase students
achieving academic standards and
college as well as career readiness.
While many students feel the curriculum
could more plausibly tie into real-world
content, students’ scores show they are
starting to show competence and are
getting prepared to take on college or
career tasks. The use of rubrics to show
attainment of standard or proficiency is
one of the common tools used across
core subject.
Evidence:
Rubrics used; Student work are
showcased in the hallways on campus.
Additional Online Instruction Prompts:
D2.3.Evaluate the use of student work
and other online assessments (formative
and summative) that demonstrate student
achievement of academic standards and
the schoolwide learner outcomes.

D2.3
The Edgenuity program allowed the
teacher to review, in detail, analyze
formative and summative assessments,
and student work for each topic at
specific checkpoints. In some cases,
students were not allowed to move onto
the next topic until the teacher graded
and inputted the passing results for that
topic in order to open the next section.
This allowed for accountability on both
the student and teacher.
Evidence:
Edgenuity program platform.

Curriculum-Embedded Assessments:
D2.4. How effective are the
standards-based curriculum-embedded
assessments in English language and
math and all other curricular areas as
MAHS

D2.4
Standards-based curriculum-embedded
assessments in English language helped
English language learners to score high
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students apply their knowledge?

gains in Scholastic Reading Inventory
(SRI).
The Math department will begin DARTS
(diagnostic,
assessment,
rescue
assignment,
translation
and
story
problems) program as a diagnostic tool to
determine student’s needs and chart
progress in math. With the help of the
math coordinator in the district the
mathematics faculty will be in close
cooperation
to
create
weekly
assessments.
In science courses, projects created in
class, as students learn the standards
show better understanding of the content
taught.
Evidence:
Title III Coordinator
Student projects posted on the walls on
campus.

Student Feedback:
D2.5. Using interviews and dialogue with
students, evaluate the extent to which
students understand the expected level of
performance based on the standards and
the schoolwide learner outcomes in
relation to preparation for college, career,
and life. Evaluate the effectiveness of the
student-teacher interaction and
monitoring of student progress based on
student feedback.

MAHS

D2.5
Based on WASC Student Survey, here
are some of the student perceptions
regarding Maywood Academy:
● Large portion of students feel that
the curriculum needs to be tied to
‘real world’ application
● A large portion of students feel that
the teachers’ grading system
hinders learning.
● A large portion of students feel that
teachers’ attitudes strongly
influence learning or the lack of.
● Very few to no student knew that
the shift had taken place from 3
SLCs to 2.
During the August/September Back to
School
Night event, the WASC
Coordinator prepared a site where
parents and students could drop by and
complete a survey about Back to School
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Night. Information was presented on the
reconstruction of SLCs and many
students and parents did not know about
the restructuring. This sentiment was also
illustrated when students completed the
Student WASC survey and many
students had no clue about the
restructure. It is suggested that student
have access to this information via
:instruction,
announcements,
presentations, etc.
Evidence:
Data from Student WASC survey
https://goo.gl/forms/R5MptVTXASustSzu
1
Modification of the Learning/Teaching
Process:
D2.6. Evaluate the effectiveness of how
assessment data is collected, analyzed,
and used as the basis to make decisions
and changes in the curricular and
instructional approaches.

D2.6 The school year 2016-17 marked
the first time since 2013 that Maywood
Academy’s ELA and Math departments
implemented the Periodic Assessments.
Due to the shifts made to the Smarter
Balanced
Assessment
Consortium
(SBAC), Los Angeles Unified School
District schools were unable to use or
access
SBAC
data
on
student
performance. This means that between
2012 through 2014 marked a weak point
on school information/assessment data
collection. One way Maywood Academy
has remedied this problem is by looking
and discussing student progress by
departments using both qualitative and
quantitative data teachers gathered.
Evidence:
Department minutes and agendas

D3. Using Assessment to Monitor and
Modify the Program Schoolwide
Criterion
MAHS
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Assessment and Monitoring Process
D3.1 Evaluate the impact of stakeholder
involvement in assessing and monitoring
student progress. Include district, board,
staff, students, parents, and the business
and industry community.

D3.1 Currently, both administration and
certificated staff engage in assessing and
monitoring student progress. Parents
monitor their child’s progress through
report cards every 5 weeks and online
access to JupiterEd.com. at any time in
between. More recently, October 2016
marked the month in which teachers
overwhelmingly voted on the Critical
Learner Needs which are:
#1 Increase Graduation Rate 86%-90%
#2 Increase Percentage of Students with
Disabilities who graduate in 4 years.
#3 Increase the number of students who
are on track to pass all A-G courses with
a ‘C’ or better.
Evidence: Supporting Data Charts can be
found in Chapter 1.

Additional Online Instruction Prompt:
D3.2.Evaluate how the school ensures
that all online students have access to
state-mandated tests and that results are
reported to all stakeholders.

D3.2 Maywood Academy has no online
students that attend the school primarily
through online services/programs.
Students taking the Edgenuity Online
program after-school are solely for credit
recovery and have the opportunity to take
state-mandated tests during the school
day. Stakeholders are able to access
results online or through published school
reports.
Evidence:
Virtual Edgenuity

Schoolwide Modifications Based on
Assessment Results:
D3.3. Comment on the overall
effectiveness of how assessment results
have caused changes in the school
MAHS

D3.3 The school master schedule is
based on the student needs. For
example, a high percentage of students
not passing courses meant the addition of
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program, professional development
activities, and/or resource allocations,
demonstrating a results-driven
continuous process. Examine examples
and comment on the overall effectiveness
of changes in the online opportunities,
professional development of the staff,
and the resource allocations to support
student achievement and their needs.

a 7th period for the Spring 2017
semester,f a science elective (i.e
Zoology) for the 2016-17 academic year.
The leadership committee has informally
voted for the professional development
the last three years, and the current
administration instituted an Instructional
Cabinet that will analyze and inform the
type of professional development MAHS
implements. In addition, the assessment
focus group assessed the need to further
analyze data as a whole school in order
to make more informed decisions for the
betterment of the school.

Summary
2012-2013 marked the year LAUSD moved away from the use of the ISIS program to
the MISIS data storage and retrieval platform. The result was inaccess to specific data
useful to decision making like correct attendance. In addition, LAUSD discontinued the
CAHSEE and CST causing a gap in the data Maywood Academy could pull to make
data based decision. Furthermore, the move toward the SBAC exam meant that
Maywood Academy experienced a pregnant pause before LAUSD released student
scores. In the absence of data, Maywood Academy’s development and use of
assessments and its data was done differently than in years prior. This means that each
department developed, implemented, and used its data accordingly.

Areas of Strength:
-

-

MAHS

Maywood Academy High School
has made gains in the ELA
component of SBAC and the SRI
(Scholastic Reading Inventory) test
with English language learners.
The Social Studies department
analyzes
student
work
to
determine
department-wide
instructional goals to coordinate
grade level writing across the
curriculum. Each grade level has
their own instructional focus that is
essential for the next grade level.
Embedded
formative
and

Areas of Growth
The evidence suggests that Maywood
Academy has a variety of systems in
place to notify teachers and parents of
student performance, the systems of
disaggregating and analyzing data could
be
strengthened.
Departmental
assessment process can be put into
place as a means to create baseline data
to inform decisions on instruction and
programs. In the absence of district
assessments,
department-made
assessments could be used to gather and
analyze data to better inform instruction.
Many teachers at Maywood Academy do
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summative assessments are found
in the implementation of Cycles.
- Some teachers have begun using
Mastery Learning and Grading to
help students in meeting the
standards of the course.
- Student progress report cards are
available every 5 weeks to the
parents to keep abreast of their
child’s academic standing.
Use of the available use of Jupiter
grading system to all staff.

MAHS

not speak Spanish and face barriers in
communicating clearly with the Spanish
speaking population that make up most of
our community. Necessary support
services must be considered so that they
may communicate better with the
Spanish speaking population.
The focus group felt that it would be best
to frequently review assessment results
as a faculty and as a core subject
department. Furthermore, the usefulness
of the assessment is clear if the learning
targets are known.
A system of dialogue has to be put into
place among department efforts to
collectively create a protocol that aligns to
Maywood Academy’s vision.
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Category E: Culture
Name

Department

Kristina Brubaker

Social Studies ( Focus Group Lead)

E.Torres

Title III Coach

T.Smith

Science

R.Jefferey

Math

M.Lara

English

L.Lapitan

Math

E.Serratos

Physical Education Director

L.Olvera

ROP

F.Groves

English

I.Romero

World Languages

J.Ramirez

Special Education

C.Lander

Counselor

M.Gongora

Counselor

M. Macias

Math

Jesus Perez

Student

E.Yanez

Classified

N. Benitez

Classified

A.Cortez

Classified

N.Lopez

Classified

D. Panameno

Classified

R. Tambuzi

Classified

Y. Iniguez

Classified
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SECTION E

Category E: School Culture and
Support for Student Personal and
Academic Growth

MAHS
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E1. Parent and Community Engagement
Prompt: Evaluate the strategies and processes for the regular involvement of the
family, business, industry, and the community, including being active partners in the
learning/teaching process. Comment on the effectiveness of involving parents of
non-English speaking, special needs and online students.

This prompt was highlighted as one of particular importance of the WASC
Leadership Team.
Maywood Academy High School prides itself in its focus on learning. Through
various programs and partnerships, the school has been able to focus on academic
achievement in a number of ways since the last WASC self-study. The following
programs have bolstered Maywood Academy’s focus on academic achievement. First
and foremost, Maywood Academy’s School Site Council and School Leadership Council
have always been committees wherein a variety of stakeholders have volunteered to
commit themselves to understanding and making decisions about the needs that arise
throughout the year. Similarly, the tradition of Coffee with the Principal has always
ensured that parents have a platform to obtain and share information concerning all
things achievement. In that same vein, the Parent Center has been a strong force on
our campus where parents have collaborated with a variety of programs, clubs, courses,
and supervision to ensure that the culture of Maywood Academy is one where students
are expected to be proactive Maywood Academy learning members. Working in tandem
with the Parent Center are a few systems in place that help promote the growth of our
parent community: The Parent Book Club, the English Learner Advisory Council
(ELAC), and the Parent University Mind and Brain Advocacy courses (PUMBA). The
Parent Book Club is hosted by the Title III coach, ELAC is hosted by Title 1, and the
PUMBA courses are hosted by the ELA Instructional Coach; PIQE [Parent Institute for
Quality Education]provided a series of morning and evening workshops which focused
on providing tools to parents to better understand their child. Through these programs it
is evident that parents have access to a variety of platforms wherein they can voice their
concerns, opinions, share their funds of knowledge and partake in the academic
achievement process. In addition, when Maywood Academy offered professional
learning opportunities with BLAST, parents were invited and participated in the training
alongside teachers so as to grow the awareness around curriculum and instruction at
Maywood Academy.
To further support college and career readiness, Maywood Academy High
School fosters a learning environment by promoting college courses on campus.
Maywood Academy is in partnership with East Los Angeles College who utilizes their
college professionals to facilitate college classes on our campus after school. In
addition, Maywood Academy continues to support a culture of learning by providing
MAHS
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students college and career counseling throughout their four years. Maywood Academy
also has a standing partnership with Wells Fargo who provides our students with
lessons on personal finance to help them navigate the process of obtaining a higher
education.
In addition, every year, the principal selects a teacher to become the Bell
Teacher of the Year. This tradition contributes to the culture of learning among the
faculty on our campus. Teachers are also active participants in hiring faculty and
administration. Positions on the Hiring Committee are elected positions as indicated by
ESBMM bylaws.
The Maywood Academy campus houses various clubs like the French, Junior
State of America, Spanish/Korean, History, Robotics, Environmental/Hiking, Students
Save LA and Bible Club. In a recent student survey conducted in November of 2016,
35.4% of students relied on clubs as crucial component of their affective experience at
Maywood Academy High School. In addition, the aforementioned clubs all are
welcomed to participate in Annual Club Fair. Students have contributed to the culture of
learning by requesting teachers to order Advanced Placement t-shirts to promote the
AP culture. In tandem, Maywood Academy athletic teams sell their own t-shirts to
students and staff who are able to wear club, AP, and/or athletic shirts every Friday.
Maywood Academy’s active Parent Center strongly supports the school uniform
policies and ensures they take an active part in its implementation through school
supervision in the mornings and during lunch each day. In a survey, recently during
Coffee with the Principal, parents offered their feedback on several issues. The
following was noted: 69% of parents selected the Parent Center as the most important
contributing component to their positive experience at Maywood Academy High School.
Further, the Administration team and the Counselors’ Services tied as the next most
important component contributing to the parents positive experience on campus. The
school’s main office and sports tied for the third most important component contributing
to their positive experience. When asked to describe the culture at Maywood Academy
High School parents said the following:
● “mas oportunidades” (more opportunities)
● “Los niños en el grado nueve son medio violentos como que vienen de
una escuela con un ambiente violento” (the 9th grade students are kind of
violent since they come from a school with a violent environment)
● “muy acogedor tanto para padres como para los estudiantes” (very cozy
for parents and students)
● “necesita algunos cambios, mejorar la instrucción, igualdad para todos
estudiantes y los padres agregar más apoyo académico, tutoría” (a few
changes are needed, improve the instruction, equally for students and
parents to offer more academic support, tutoring)
● “A mi en lo personal me parece que está muy bien” (For me personally I
feel everything is just fine)
● “Cambiar el pensamiento para tratar de ayudar a los alumnos a terminar
una carrera universitaria” (change the mindset so as to try and help all
students finish a university career)
MAHS

 HOME OF THE NIGHTHAWKS

In addition, parents felt that the culture at Maywood Academy High School could
change with the following:
● “mas oportunidades para los muchachos” (more opportunities for the
students)
● “que todo esté tranquilo para que los estudiantes sean más relajados”
(that everything be relaxed for the students to be more relaxed)
● “Que haya más comunicación padres y maestros” (That there be more
communication between parents and teachers)
● “Bueno para todos” (good for everyone)
● “Que todo el personal demostrará interés en los estudiantes” (That all
people demonstrate interest in the students)
● “que yo como padre me siento muy acogida por el personal de la escuela
y también por sus maestros” (that I, as a parent, feel very comfortable with
the staff and the school)
● “El ambiente, es plan de que los estudiantes usen uniforme y la seguridad
que hay para ellos” (the culture is plain to see that the students use
uniform and they are safe)
● “Colegial” (collegial)
In the survey parents expressed an overall appreciation of the school culture, and they
stated that the aforementioned services offered to them were helpful. As noted in the
comments above, parents do show concern in the following areas such as
communication, opportunities for students, and interest in students’ achievement.
Additionally, parents were also given the opportunity to speak to the curriculum and
instruction at Maywood Academy High School as well as offered some advice to the two
new SLCs as recommendations for improvement. In a survey offered to all parents, 14
parents responded. This survey was conducted during Coffee with the Principal and
represents a sampling of parents who usually attend this information session. The
sampling of 14 parents showed the following: 45% of parents felt that the curriculum at
Maywood Academy is preparing their children for college and careers, 36% said a bit,
and 18% said that in reality, it wasn’t. Further, 61% of parents indicated that the
curriculum at Maywood Academy was based on the real world while 38% argued that it
was somewhat tied to the real world. The majority of parents felt that classroom
assignments were tied to their children's’ interests. In addition, 10 of the 14 parents
surveyed felt that teachers positive or negative attitudes affected their children’s
learning in a positive or negative way. This data indicates a need to gain data from more
teachers to ensure that their concerns are heard and addressed. Lastly, in regards to
the SLCs, parents suggested the following to the SLCs for the 2016-17 scholastic year:
1. Focus on the material the students have the most difficulty with.
2. Teachers can agree to comply and assist each student achieve.
3. Make the STEAM material a lot more interesting to the students so they
achieve the STEAM goals.
4. Maywood Academy High School should focus more on students who need
extra help so as not to reach rock bottom.
MAHS
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5. Teachers should be able to identify how to help each student and provide
instruction that will help them get back on track.
6. A-G courses should be the focus in both academies.
7. Offer more honors and AP courses under each academy for students who
are ready.
8. Focus on evaluation to ensure both course and student are on the right
track.
9. Ensure both parents and students know which periods are A-G courses.
10. Ensure that teachers also know and understand the implication of
eachA-G course in their child’s future.
The recommendations were shared with the faculty and staff on October 4, 2016 before
they selected their Critical Learning Needs. Teachers were also given the survey with
the same questions.
When asked to describe the current culture at Maywood Academy High School,
teachers said:
1. “Students have a lot of power. Parents have a lot of power. Some
teachers attempt to force ideas onto others. Teachers are the only ones
being held accountable for student success, behavior, interest, and
attitude.”
2. “That students are expected to succeed.”
3. “Positive but needs more work.”
4. “Student-centered.”
5. “I have a culture of high expectations, but students are not always
academically prepared to meet them.”
6. “Work in progress.”
7. “Defensive and dull.”
8. “Hopeful, learning common core.”
9. “Not the greatest as people are at odds for petty things and ideas.”
10. “Family.”
11. “Too much like K-8, there is no accountability for students.”
12. “Very little camaraderie camaraderie.”
13. “The environment is toxic, most decisions made by staff are made to
benefit the staff only and not the students. Student voice is non-existent
here.”
14. “WASC Readiness.”
It should be noted parents were presented with the opportunity to participate in a survey
during Back to School Night where they were asked basic questions about their child’s
grade level, what made Back to School Night successful, and what could be changed.
The following data were collected:
● The majority of the parents participating in the survey during Back to
School Night are parents of freshmen; the least were parents of Juniors
and Sophomores.
MAHS
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● The majority of students participating in the survey during Back to School
Night are seniors and the least are freshmen.
● The majority of the parents said that they heard about Back to School
Night via the telephone or a teacher.
● When asked what they expect to see in the classrooms, parents said
progress and work displayed. Students said they expected to see their
work displayed.
● When asked what made Back to School Night a success, the majority of
parents said the parents and the majority of students agreed that the
parents made Back to School Night a success.
● When asked what could make Back to School Night more successful,
parents noted that advanced notices will help make it a success. It should
be noted, as of now a one and sometimes two week notice is given. It is
also posted on the Maywood website.
PROMPTS

RESPONSES

E1. Parent and Community Engagement
Criterion
E1.1 Regular Parent Involvement:
Evaluate the strategies and processes for the
regular involvement of the family, business,
industry, and the community, including being
active partners in the learning/teaching
process. Comment on the effectiveness of
involving parents of non-English speaking,
special needs and online students.

E1.1 There are several processes in place

that lead to regular parent involvement at
Maywood Academy; parent involvement
is present and influential but could be
more meaningful. Parents are involved in
all governing councils of the school,
including the School Leadership Council,
and the School Site Council. But there is
room
for additional parents to be
involved.
Some teachers report parent involvement
is too much and some report it is not
enough. A few examples of this divided
sentiment can be illustrated in the
following quotes: “The SLC works to
solicit participation from parents and
community. However, some parents are
unresponsive when teachers reach out to
them” while another quote illustrates
“parents have too much power ” and
“parents are being allowed to rule the
school without any formal training and
education.”

MAHS
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In addition, there are teachers who would
agree with the following statement: “[The]
Parent center is a valued community that
brings teachers and parents together to
promote needs of students.” Furthermore,
the parent center has collaborated with
the
principal,
counselors,
and
coordinators to ensure that parents are
informed about activities
at Maywood
Academy. In particular, when parents
were surveyed about what made Back to
School Night successful, they said their
attendance made it successful. Trends in
the survey showed that the majority of the
parents in attendance were parents of
ninth graders while the highest student
grade level attendance was seniors.
While parents express a desire to inquire
and partake and extensive research in
education shows the importance of
parents and community participation in all
facets of the learning process, it is
important to note that appropriate
accommodations need to be considered
to allow parents to participate when they
are able.
Because the majority of our community
speaks Spanish and this is the prefered
language of communication, parents who
are involved are spanish speakers.
Currently, college preparation and parent
training courses are offered to parents in
Spanish. Our Mind and Brain Advocacy
course is geared toward helping parents
acquire the language and content
knowledge for effective conversations
with instructors. One suggestion is that
this language concern be addressed.
In addition, parents who participate
regularly in Coffee with the Principal
offered the following suggestion to the
new SLCs:
MAHS
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What do the two academies need to do to
successfully meet the needs of the
students?
Focus on the material the students have
the most difficulty with.
Teachers can comply with the academic
norms to help each student.
Make the STEAM material a lot more
interesting to the students so they
achieve the STEAM goals.
MAHS should focus more on students
who need extra help so as not to reach
rock bottom.
Teachers should be able to identify how
to help each student and provide
instruction that will help them get back on
track.
A-G courses should be the focus in both
academies.
Offer more honors and AP courses under
each academy for students who are
ready.
Focus on evaluation to ensure both
course and student are on the right track.
Ensure both parents and students know
which periods are A-G courses.
Ensure that teachers also know and
understand the implication of each A-G
course in their child’s future.
This data was offered to teachers while
they met in their respective SLCs to
discuss plausible culminating tasks.
Evidence:
See quotes in E1.1
2. Use of Community Resources:
E1.2 How effective is the school’s use of
community resources to support students?

MAHS

E1.2
The effectiveness of the school’s use of
community resources to support students
can be seen through the work of our PSA
Counselors. Our site offers students with
a cornucopia of resources to assist them
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and their families in their time of need.
Much of the resources are solicited for
the socio-emotional needs of our
students. In conjunction with the Diploma
Project Counselors, many workshops are
provided for both parents and students
that better assist with the following:
college and career readiness, grief
counseling, socio-emotional betterment,
and services to improve the quality of life
for our students with children or without
housing. While these services have
thrived on our site, this year the Healthy
Start Program at Los Angeles Unified
School District provided Maywood
Academy High School with a Student and
Family Navigator. This advocate ensures
that both parents and students have the
necessary resources for them to improve
their quality of life. For example, the
Navigator helps parents navigate the
process to apply for medicaid
and
medicare, find jobs, and find other
resources that better the individual and
their family.
Evidence:
PSA CounselorDiploma Project Counselors: Student and
Family NavigatorMeeting logs
Sign-ins
E2. School Environment Criterion:
E2.1 Safe, Clean, and Orderly
Environment Comment on the effectiveness
of a) the existing policies and use of
resources to ensure a safe, clean, and
orderly place that nurtures learning and b) all
aspects of the school with respect to safety
regulations including effective operating
procedures for internet safety.

MAHS

E2.1.

The existing policies and use of
resources have kept our school as clean
and safe for all stakeholders. The School
Report Card notes the students and
parents perceived a safe and clean
campus. In the School Report Card, 64%
of students responded that the school
grounds are safe, whereas 92% of
parents, and 95% of parents indicated
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that they believe the school grounds are
safe.
In addition, 63% of students indicated
they believe that adults at school respond
to
bullying.
Moreover,
Maywood
Academy received a “Fair” rating from the
LAUSD Office of Environment of Health
and Safety, and a rating of “Exemplary”
for the School Facility Good Repair
Status. Furthermore, the school follows
policies the appropriate accountability
measures are set so Maywood Academy
High School is a safe and clean school.
One continuous pressing issue has been
the amount of pigeons on campus,
making it difficult for students to walk
through a clean campus. This year, the
janitorial staff has taken active measures
in ensuring the staircases and walkways
are free of pigeon feces. Janitorial staff
clean all necessary areas and hot spots
daily before the student come on
campus, throughout the day, and after
school. While the school does use the
appropriate tools to ensure that the
pigeon infestation is low, alternative
methods and remedies should be
considered.
With regard to the safety of students on
the internet, students who are provided
access to the Internet must participate in
an Internet Safety Education Program.
Teachers, administrators, and staff are
responsible to provide Internet safety
education and must comply with this
policy.
Evidence:
Report Card:
http://reportcardsurvey.lausd.net/surveys/link

MAHS

 HOME OF THE NIGHTHAWKS

er?school_type_code=S&cost_center_code=
1888201&school_year=2016&location=INDIV
IDUAL&grade_level=HIGHSCHOOL&district=
&school_name=maywood+aca&partner=&de
scr=Maywood+Academy+Senior+High&langu
age=EN&prop=TCIBCfwDEq8ZVcVy%2B845
cmjEOCtnQngVISEUc%2B5MvswgVMpNQih
YChXSu8LHkJ7r1zjjIZslYyDj%0D%0AO2LE4
ngCJhDfz4QOxp8AqMyhe7phnbqwSdq33%2
BSosRQwkngUzI2gIJqgc%2BfbLxXFVnkAc
WRtE0hv%0D%0AHySbLkAH8Z6gYVzeOwk
t%2FYcC4EbHRQ%3D%3D
Agreeable Use Internet Policy:
http://achieve.lausd.net/Page/8620
High Expectations/Concerns for Students
E2.2. Evaluate the school’s work to ensure
the effectiveness of an atmosphere of caring,
concern, and high expectations for students
in an environment that honors individual
differences and is conducive to learning.

E2.2

To evaluate the school’s work to ensure
the effectiveness of an atmosphere of
caring concern, and high expectations for
students in an environment that honors
individual differences and is conducive to
learning, this prompt will analyze the
school experience report.According to the
2016 School Experience Survey report,
only 26% of students strongly agree that
this school is a supporting and inviting
place for students to learn, 16% felt close
to people at this school, 17% felt the
teachers at this school treated students
fairly, and 19% strongly agreed that
adults at this school treat students with
respect.
The statistics show the school’s effort to
provide a caring and concerned
environment where expectations are high
for learning can improve. One place to
begin is to look at the entities on campus
that are most important to students
(library, counseling office, and sports) as
they’ve indicated on the Student WASC
2016 survey and analyze how those can
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be starting points to promote a more
welcoming environment.
Evidence:
2016 School Experience Survey
http://reportcardsurvey.lausd.net/surveys/link
er?school_type_code=S&cost_center_code=
1888201&school_year=2016&location=INDIV
IDUAL&grade_level=HIGHSCHOOL&district=
&school_name=maywood+aca&partner=&de
scr=Maywood+Academy+Senior+High&langu
age=EN&prop=TCIBCfwDEq8ZVcVy%2B845
cmjEOCtnQngVISEUc%2B5MvswgVMpNQih
YChXSu8LHkJ7r1zjjIZslYyDj%0D%0AO2LE4
ngCJhDfz4QOxp8AqMyhe7phnbqwSdq33%2
BSosRQwkngUzI2gIJqgc%2BfbLxXFVnkAc
WRtE0hv%0D%0AHySbLkAH8Z6gYVzeOwk
t%2FYcC4EbHRQ%3D%3D
Atmosphere of Trust, Respect, and
Professionalism:
E2.3. To what degree is there evidence of an
atmosphere of trust, respect, and
professionalism?

E2.3

The results of the 2016 School
Experience Survey show that 50% out of
1,275 students felt happy to be at this
school. 64% said they felt safe when they
are in school. 93% of 627 parents said
that they feel welcome to participate at
this school. 92% said that this school
provides them with opportunities to help
them support their child’s learning, and
92% said that they feel their child is safe
on school grounds. 34% of 112 teachers,
administrators and other employees
strongly agree that this school is a
supportive and inviting place for staff to
work, 30% strongly felt that this school
promotes trust and collegiality and 45%
agreed as well.
Evidence:
School Experience Report
http://reportcardsurvey.lausd.net/surveys/link
er?school_type_code=S&cost_center_code=
1888201&school_year=2016&location=INDIV
IDUAL&grade_level=HIGHSCHOOL&district=
&school_name=maywood+aca&partner=&de
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scr=Maywood+Academy+Senior+High&langu
age=EN&prop=TCIBCfwDEq8ZVcVy%2B845
cmjEOCtnQngVISEUc%2B5MvswgVMpNQih
YChXSu8LHkJ7r1zjjIZslYyDj%0D%0AO2LE4
ngCJhDfz4QOxp8AqMyhe7phnbqwSdq33%2
BSosRQwkngUzI2gIJqgc%2BfbLxXFVnkAc
WRtE0hv%0D%0AHySbLkAH8Z6gYVzeOwk
t%2FYcC4EbHRQ%3D%3D
E3. Personal and Academic Support
Criterion
Adequate Personalized Support:
E3.1
Evaluate the availability and the adequacy of
services, including referral services, to
support students in such areas as health,
career, and personal counseling and
academic assistance, including an
individualized learning plan.

E3.1
In evaluating the availability and
adequacy of services, including referral
services, to support students in such
areas as health, career, and personal
counseling and academic assistance,
including individualized learning plans,
Maywood
Academy
offers
PSA
Counselors, the Dean, Administration,
and the School Psychologist along with
all participating COST members to
engage when referral services are
necessary. Currently, stakeholders get
involved when providing services to
students in need. Teachers engage to
provide tutoring after school and in their
personal classrooms.
The
District
provides
a
school
psychologist three days a week to
support student testing, assessments,
counseling, and IEP preparation and
participation. This is currently not enough
time to meet the needs of the increased
population. There is a need for additional,
school funded school psy time and
additional training for gen ed teachers on
the impact of various disabilities, and how
the
provision
of
accommodations
supports student learning.

MAHS
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The idea of a full time bridge coordinator
is being floated and is under advisement
due to the increase of the Special
Education population. This would meet
the
need
for
the provision of
accommodations, monitoring student
progress,
the
development
and
implementation of IEPs and Behavior
Support Plans.
After school tutoring is offered in the
library or in individual classrooms. Our
school nurse provides the mandated
services for our students and she is on
campus full time. Maywood Academy
also has one Counselor per grade level
and three PSA Counselors who assist
with ensuring all students are aware of
the necessary requirements to be able to
attend college. Tutoring for SDC students
is offered each semester.

Additional Online Instruction Prompts:
E3.2. Comment on the availability and
adequacy of the academic counseling,
college preparation support, personal
counseling, and health services provided for
the students involved in online instruction.

MAHS

PIQUE is a parent workshop program
that assists parents in learning about the
necessary tools and requirements
needed for their child to attend college. In
that same vein, the college counselor
meets with students who are interested in
applying to college so that she can review
their online applications before they
submit. The College Counselor has
trained a few college mentors who are
senior students who assist other students
in navigating the online process when
applying to college. In addition, the
College Counselor worked with students
to complete the FAFSA, and 62% of all
seniors have completed it as of January
13, 2017. The College Counselor is
continuing to work with seniors with the
goal of attaining 100% of students
completing the FAFSA.
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Evidence:
College and Career Readiness Informationhttp://home.lausd.net/pdf/Toolkits/Principal_T
oolkit_2_College-CareerReadinessThroughAG/Handouts.pdf
Health Services Flyer:
http://notebook.lausd.net/pls/ptl/docs/PAGE/
CA_LAUSD/FLDR_ORGANIZATIONS/FLDR
_DIST_NURSING_HEALTH_PAMPHLETS_
PUB/MY%20CHILD%20HAS%20A%20HEAL
TH%20PROBLEM.PDF%20REV2-13.PDF

E3.2

Maywood Academy uses the Edgenuity
program for intervention. The coordinator
enrolls and follow-up with enrolled
students. Counselors also follow up with
students.
Direct Connections:
E3.3. Evaluate the ways that there are direct
connections between academic standards,
college- and career-readiness standards, and
schoolwide learner outcomes and the
allocation of resources to student support
services, such as counseling/advisory
services, articulation services, and
psychological and health services, or referral
services.

MAHS

E3.3.

The direction connections between
academic standards, college-and careerreadiness standards, and schoolwide
learner outcomes to allocation of
resources can be noted in the amount of
counselors and the intervention services.
Maywood Academy High School currently
staffs four academic counselors, one for
each grade level. In addition, one PSA
Counselor, 2 Diploma counselors and
one school Psychologist position reside
on our campus. Many counselors are in
communication with teachers about the
quality of work that needs to be done to
better assist students. Counselors are
also part of all professional developments
done on campus, so they are aware of
 HOME OF THE NIGHTHAWKS

the school’s goals. The bridge between
teachers and counselors could be
stronger. Meaning the communication
between teacher expectation from each
student an action plans which counselors
develop could be better communicated
and shared with all stakeholders. The
district allocation of funds to increase the
amount of counselors on campus is
indicative of the increased potential to
reach out to many more students than
previous years.
In addition, the extensive support
systems that students receive to make up
credits and receive academic tutoring
show that alignment with allocation of
resources.
Saturday
Intervention,
Summer School, after school tutoring,
Star 17 program, and Edgenuity, and
recent addition of two 7th periods.
Evidence:
Budget Report
http://lausdbudget.lausd.net/budgetsummary/
budget/2016/November/1888201_School%20
Budget%20Summary.pdf
Support and Intervention Strategies Used
for Student Growth/Development:
E3.4. Evaluate the effectiveness of the types
of strategies used by the school leadership
and staff to develop and implement
personalized approaches to learning and
alternative instructional options which allow
access to and progress in the rigorous
standards-based curriculum.

MAHS

E3.4. The School Leadership and Staff

have promoted a variety of strategies to
support our school wide learning goals.
For
example, in
2013-2014 the
administrative team welcomed outside
vendors
to
engage teachers in
professional
development
regarding
student voice. Every teacher was
provided with a book on Culturally
Responsive Teaching and Learning and
teachers
attended
a
Professional
Development on Culturally Responsive
Pedagogy. The School Experience
Survey indicates students do feel
comfortable in communicating with
 HOME OF THE NIGHTHAWKS

teachers. The Leadership Team also
provided staff with Kagan training during
the Buy Back days. This training helped
promote student centered instruction.
Maywood Academy’s ELD teachers have
received
training
in
‘Constructive
Conversations’ to engage students in
using skills imperative to academic
discussions. Special Education Chair and
teachers have provided the school with
professional development on autism to
help teachers personalize the educational
experience for students with special
needs. While these measures have had
some lasting effects (teachers have
moved into a more collaborative
approach to learning) some students still
struggle. It is estimated that incoming
students in the 9th and 10th grade
struggle because of the transition to high
school. However, the faculty and staff
could use a
refresher professional
development around both student voice
and engagement.
Evidence:
Culturally Responsive Vendor:
http://www.culturallyresponsive.org/
Kagan Vendor:
http://www.kaganonline.com/
Constructive Conversations Skills Poster:
http://achieve.lausd.net/cms/lib08/CA010
00043/Centricity/domain/335/secondary%
20instructions/secondaryltel/Constructive
_Conversation_Skills_Poster.pdf

Additional Online Instruction Prompt:
E3.5. Provide evidence that the processes
and strategies are effective for incoming
students with regard to orientation or
induction and the ongoing monitoring and
support of the students to ensure all have a
full opportunity for academic success.

MAHS

E3.5. Incoming 9th grade students attend

Summer Orientation the week before
school begins to ensure they are
registered for the proper classes, they
receive their uniform, class schedule, and
textbooks. Furthermore, 9th grade
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students are offered a computer course
which allows them the opportunity to
practice their basic understanding of how
to use computers to meet their scholastic
needs. The computer teacher has been
trained to teach AP Computer Science
courses and to promote Code.org and the
coding
experience.The teacher is
evidence that the strategies in place are
effective for academic success. As a
result, students fill the robotics club
during lunch and can be seen hanging in
and around the computer lab. In addition,
during Summer 2016, 60 9th graders who
had been identified as low skills in the
Math and ELA, attended a Summer
Bridge course to help them improve their
skills before beginning 9th grade.
Evidence:
Coding program:
https://code.org/
Advanced Placement Computer Science:
https://advancesinap.collegeboard.org/ste
m/computer-science-principles
Computer Teacher

Support Service and Learning:
E3.6. Evaluate the extent to which the school
leadership and staff ensure that the support
services and related activities have a direct
relationship to student involvement in
learning, e.g., within and outside the
classroom. Evaluate the processes that are
used to identify under-performing or
struggling students and the interventions to
address these identified student learning
needs.
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E3.6.

To properly evaluate the extent to which
the school leadership and staff ensure
that support services and related
activities have a direct relationship to
student involvement in learning Maywood
Academy’s SLC and principal approve all
student events. This governing body
ensure that student involvement includes
components that assist students in their
learning experience. In addition, every
semester, the administration, Title One
coordinator and counseling team work
with teachers to identify students
struggling to pass courses. As a result,
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Maywood Academy provides after school
tutoring in the library. There are various
teachers who offer tutoring after school
hours. The librarian meets with 9th grade
classes and introduces students to the
resources available to them online.
Students are also able to participate in
enrichment clubs after school through the
ARC program. The process of identifying
under-performing students involved the
PSA Counselors who use a Los Angeles
Unified School District Tiered program
wherein the most struggling of students
are identified as Tier 1 students and are
immediately seen for intervention.
Because
these
PSA
Counselors
(Graduations Diploma PSA Counselors)
are new to our school, the effectiveness
has yet to be noted in our graduation
rates, but we expect that graduation rates
will increase within the next two years.
There is also homework help available in
the mornings before school everyday for
any student in any subject.
Evidence:
Library Resources:
http://www.maywoodacademy.org/apps/p
ages/index.jsp?uREC_ID=49516&type=d
&pREC_ID=65149
ARC:
http://arc-experience.com/

Additional Online Instruction Prompt:
E3. 7. Evaluate the extent to which the
support services and related activities have a
direct relationship to student involvement in
learning with respect to equity of access,
availability of computers and internet.

MAHS

E3.7

The extent to which the support services
and related activities have a direct
relationship to equity of access to
technology can be seen via the
availability of technology. Computers in
the classroom are used to support
instruction. The Algebra 1 group uses
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IXL.com to allow students to review
material already covered in previous
sections. AP Calculus uses Khan
Academy to provide students with
practice on AP exam questions.
Edgenuity after-school, when offered
provided students with the opportunity to
stay on track for graduation. The Math
department
determined
that
the
after-school credit recovery class is an
excellent idea for students to stay on
track to graduate.The online program
needs additional instructional supports to
to best meet students’ needs. There are
also six laptop carts available for
teachers to share and one in the library
for teachers and students to use for
research. Additional funds are needed for
technology upgrades and accompanying
PD for its use.
Equitable Support to Enable All Students
Access to a Rigorous Curriculum
E3.8. After studying the accessibility of a
challenging, relevant, and coherent
curriculum and from examining the
demographics and distribution of students
throughout the class offerings (e.g., master
class schedule and class enrollments),
evaluate the impact of the types of alternative
schedules available for repeat or accelerated
classes (e.g., summer, class periods beyond
the traditional school day) on student
achievement.

MAHS

E3.8

The impact of the types of alternative
schedules available for repeat or
accelerated classes has a financial
impact at most, but the lack of
accelerated courses outside of AP has a
motivational and plausibly real-world
impact on students. For example,
Maywood Academy High School has
been able to host summer school every
summer on its campus for students who
need to recover credit for graduation, but
only two courses were offered as
enrichment:
logistics
and
child
development. In addition, students have
been able to take online courses via
Edgenuity offered after school in the
computer lab for credit recovery, but no
accelerated courses are offered to
Maywood Academy students even
though Edgenuity does provide them on
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its platform. Students have also had the
opportunity to take advantage of the
Credit Recovery Saturday courses
offered through Title 1. Also, teachers
have signed up to teach a seventh period
so they can help student recover courses
taught by certificated staff. The local
community college offers classes on the
Maywood campus that will transfer to any
university.
Evidence:
Edgenuity platform
https://www.edgenuity.com/online-course
s/
Saturday School schedule
Intervention agenda
Co-Curricular Activities
Prompt:
E3.9. Evaluate the extent of the availability
and link of curricular and co-curricular
activities for all students to the academic
standards, the college- and career-readiness
standards, and the schoolwide learner
outcomes. How effective are these efforts?

MAHS

E3.9

The extent of the availability and link of
curricular and co-curricular actives for all
students to academics is limited. While
there are excellent activities offered to
students via leadership and class
projects, those commonplace activities
that directly link to academics are
Service Learning and various clubs that
connect to content. Service Learning is
instrumental in connecting the curriculum
and activities to outside the classroom.
The Service Learning project is currently
conducted through our Social Studies
department. In addition, the 9th grade
SLC has also recently begun a 9th Grade
Student Council which is aimed at
improving student leadership. The
counselors and administration with the
assistance of teachers have also hosted
college workshops where students and
parents can attain information about
universities and financial aid to pay for
college, in
addition to receiving
assistance in how to apply for financial
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aid. Junior Statesmen of America (JSA) is
a club that allows students to actively
partake in debate of national significance
with various schools in California and
Saturday AP Readiness classes are
offered at UCLA. Students are bussed
from Maywood to UCLA and back home.
Classes take place from 7:30 to 2pm,
once a month. Participation varies, but
averages 28 students per class.

Additional Online Instruction Prompt:
E3.10. Evaluate the school’s processes to
address the needs of socialization for the
students and involvement in the school.
Provide evidence about the effectiveness of
the students’ involvement in school and
community activities, such as clubs,
yearbook, newsletter, newspaper, field trips,
volunteer work, service projects, college
courses, etc.

E3.10

The processes to address the needs of
socialization for the students and
involvement in school is changing.
Students drive the need for clubs. They
recruit a teacher sponsor and advertise
through posters, word or mouth, and PA
announcements to build the club.
Leadership students, in turn, seek
student participation in school activities.
In order to assess student satisfaction
and socialization, Maywood Academy
High School uses the School Experience
Survey to determine student satisfaction
and participation. Other measures such
as ticket sales for athletic events and
other events help the faculty and staff
gauge the percentage of students
participating in school wide events.
Athletics proves to be most effective as
students have noted in a WASC student
survey open to all students via the school
website. In this survey 52% of students
indicated that Sports contributes to their
positive experience on this campus.
ARC’s After School Programs offered via
LAUSD’s Beyond the Bell branch was
one of the top 5 most important
organization on campus. 35% of the
students indicated that clubs were key
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and 31% indicated that ARC itself was
key to their positive experience on
campus.
Teachers’ responses differed. The
collected perception data suggests they
feel clubs and ARC are more salient than
the students do. In fact, 94% of teachers
felt that Clubs and 84% of teachers felt
that ARC were key to students’ positive
experiences on campus. In reality, the top
three organizations that promoted
students’ positive experience were the
library, the counseling office, and sports.
This evidence suggests that more student
input is needed in how those three
organizational
components
become
stronger influential entities on campus.
In addition, student participation in
yearbook and leadership
open to
students. This year the 9th Grade SLC
began a 9th Grade House Student
Council whose aim is raising funds for the
graduating class of 2020 as well as
planning one event and more importantly:
building student leadership.
Evidence:
WASC Student Survey:
https://goo.gl/forms/Y0YWZBzeOlOAp40
12
WASC Teacher’s Survey:
https://goo.gl/forms/Cv0xG7olTTnAd6rn1
9th Grade Student Council/9th Grade
SLC:
https://docs.google.com/a/mymail.lausd.n
et/document/d/1Ws8ROizXgjuW4mcYiW
LGoevl4i_zeRGsptMrxVnzXPw/edit?usp=
sharing
AP Readiness
Attendance Sheet sign-ins
MAHS
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Summary
In sum, the culture a Maywood Academy is one that blends academics with other facets
of social life for students. While there is need to make further connections between real
world opportunities and activities in school, students at Maywood Academy report being
satisfied with their school environment.
Areas of Strength:
The following areas of strength have
been identified by the Focus Group:
Parents
are
highly
engaged
in
governance
of
school
and
decision-making processes, parents are
supported through classes, students are
supported academically and receive
social-emotional support from counselors,
PSA’s, and school psychologist, teachers
are given professional development to
help them engage with students in
meaningful ways.

Areas of Growth
The following areas of need have been
noted by the Focus Group: Level of
involvement by parents in students’
education,
parents’
awareness of
Common Core shifts, more parent
involvement, high administrative turnover,
and parent interest in Back to School
Night, parent involvement in evening
meetings and an environment of respect
and collegiality among teachers. Subject
specific
needs
include,
additional
opportunities for tutoring, intervention,
planning and collaboration is needed to
meet student needs. Students involved in
focus groups also demonstrated a desire
for opportunities to enroll in enrichment
courses during the school day.
As indicated before, a full time Special
Education Bridge Coordinator position is
being considered to assist with bridging
the gap between general education and
special education. In addition, funding for
school psychologist time and additional
training for general education teachers on
the impact of various disabilities and how
the
provision
of
accommodations
supports student learning.

MAHS
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SPSA Designee:

Local District:
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!For additional information on our school programs contact the following:
!
Principal:

8882

Oscar Salazar

Position: Categorical Advisor

E-mail address:
E-mail address:

fcaceres@lausd.net
Oas1484@lausd.net

School Telephone Number:

6125 Pine Ave Maywood

(323)838-6021

The District Governing Board approved this
Single Plan for Student Achievement on:

!
The Local District staff has reviewed the school plan with the principal and agreed to support and provide feedback for implementation.

Typed name of Local District Director

!!

!1

Signature of Local District Director

Date

SPSA APPROVALS LOCAL DISTRICT REVIEWERS

!

Directions: After you have reviewed the applicable sections of the Single Plan for Student Achievement (SPSA) and determined that the
SPSA meets legal requirements, check the approval box and type your name and date on the appropriate line.

Approved by Local District English Learner Coordinator:

Maritza Maldonado
[Typed name of Local District English Learner Coordinator]

Approved by Local District PACE Administrator:

Date

Angie Perez
[Typed name of Local District PACE Administrator]

Approved by Local District Title I Coordinator:

Date

Reyna Corral
[Typed name of Local District Title I Coordinator]

Date

Note: The SPSA will be forwarded to the Local District Director for review and authorization only after approvals have been
provided by all Local District reviewers above.

Approved by Local District Director:
[Typed name of Local District Director]

!!
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Date

!
!

RECOMMENDATIONS AND ASSURANCES

The School Site Council recommends this school plan and its proposed expenditures to the district governing board for approval and assures the board of the
following:
1.

!
!

2.

School Site Council has developed and approved, and will monitor the plan, to be known as the Single Plan for Student Achievement for schools participating
in programs funded through the consolidated application process.
School plan was developed “with the review, certification, and advice of any applicable school advisory committees.”

The School Site Council sought and considered all recommendations from the following groups or committees before adopting this plan. Signatures are requested
for those advisory committees/groups providing input in the development of this plan.
Chairperson

Date(s) of
recommendation

Committees
English Learner Advisory Committee (ELAC)

Typed Name

1/22/15

Signature

Mireya Barrera

Other (list)
3.
4.
5.
6.

!!
!

The content of the plan is aligned with school goals for improving student achievement.
The plan is reviewed annually and updated, including proposed categorical expenditures of funds allocated to the school through the consolidated application,
by the School Site Council.
Plans are reviewed and approved by the governing board of the local educational agency “whenever there are material changes that affect the academic
programs for students covered by programs” funded through the consolidated application.
The school minimizes the removal of identified children during regular school hours for supplemental Title I instruction (Targeted Assistance Schools only).

This school plan was adopted by the School Site Council on the following date:
School plan approval appears in SSC Minutes.

March 17, 2016
Date

!!
!

Attested:
Luis Ayon
Typed name of SSC chairperson

!

Signature of SSC chairperson

Date

Signature of school principal

Date

Felipe Caceres

!

Typed name of school principal

!
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2016-2017 FUNDING ALLOCATED TO THIS SCHOOL
The following categorical funds were allocated to this school through the Consolidated Application and Reporting System (“CARS”). Additional funds
were allocated to this school through the Local Control Funding Formula. Funds (listed under “Other”) may be allocated to the school in accordance
with District policy. If the school is operating as a Schoolwide Program (SWP), the following programs are consolidated in this plan:
(Delete funding sources from this list for which the school does not receive an allocation.)

!

Federal Programs
Elementary and Secondary Education Act:

!

Title I: Schoolwide Program (7S046)
Purpose:

$

807,488

Amount:

$

13,024

To upgrade the entire educational program of the school.

Title I: Parent Involvement Allocation (7E046)
Purpose:

Amount:

To promote family literacy, parenting skills, and parent involvement activities.

!

Amount:

!

!4

$ 820, 512

!

Total amount of categorical funds allocated to this school:

!

!5

820, 512

District Mission Statement

The teachers, administrators, and staff of the Los Angeles Unified School District believe in the equal worth and dignity of all students and are committed to
educate all students to their maximum potential.
Local Educational Agency (LEA) Plan Goals

!

The LEA plan serves as the instructional plan for the District and is measured through the Performance Meter and aligned to the following academic goals:
Goal 1: English/Language Arts and Mathematics—Proficiency for All
◾ Increasing literacy skills through the implementation of the California Standards in K-12 ELA, K-12 mathematics, and literacy in secondary History/Social Sciences, Science,
and Technical Subjects
◾ Increasing the number of students meeting or exceeding standard in grades 3-8 and grade 11 on the California Assessment of Student Performance and Progress in
mathematics
◾ Implementing a multi-tiered system of support to provide targeted instruction and intervention to K-12 students based on English/language arts and mathematics data
Goal 2: English Learners—Proficiency for All
◾ Increasing English Language Development through implementation of the California English Language Development Standards
◾ Providing and administering K-12 Instructional Programs for English Learners (ELs) that include:
Structured English Immersion
Mainstream English Instructional Program
Dual Language Two-Way Immersion
Transitional Bilingual Education Program
Maintenance Bilingual Education Program
Accelerated Learning Program for Long Term English Learner Program
Secondary English Learner Newcomer Program
◾ Using Title III funds to help ELs meet the State’s annual measurable achievement objectives and build teacher capacity in meeting the academic and linguistic needs of
students in the core subject areas including English Language Development
◾ Meeting the District’s expectation for ELs to advance in English language proficiency through Designated and Integrated English Language Development (ELD) and reclassify
after five years of instruction
◾ Promoting parent and family involvement in EL programs at the central, Local District, and school site level
◾ Enhancing the quality of language instruction in the District’s EL programs
◾ Planning and developing the tools necessary to implement high-quality comprehensive professional development designed to improve the instruction and assessment of ELs
◾ Supporting and monitoring the continued academic success of Reclassified Fluent English Proficient speakers (RFEPs)
Goal 3: All students will be taught by highly qualified teachers.
◾ Placing teachers in schools, classrooms and subject areas based on teacher credentialing (Highly Qualified)
◾ Providing effective professional development to teachers in Focus, Priority and Reward schools
◾ Providing professional development to teachers on the California Standards in ELA, mathematics, History/Social Sciences, Science, Technical Subjects, and English Language
Development
◾ Providing professional development to teachers on textbook and curriculum adoptions that align with the California Standards
◾ Providing professional development for teachers and administrators to improve instruction for English learners (ELs) and Students with Disabilities (SWDs)
◾ Regularly assessing the effectiveness of professional development delivered throughout the District
◾ Supporting professional needs of teachers of English Learners through Title III support coaches
◾ Using the research base to design professional development topics and implementation
◾ Building teacher capacity to use technology to plan and strengthen instruction, and to improve student understanding and use of technology for learning
Goal 4: All students will be educated in learning environments that are safe, drug-free, and conducive to learning
◾ The California Department of Education no longer requires that this goal be addressed in the LEA plan
Goal 5: All Students will Graduate from High School—100% Graduation
◾ Providing ongoing professional development, designed specifically towards accurate student placement and construction of the master schedule
◾ Monitoring individual graduation plans to ensure all students have access to a high-quality course of study that builds toward college and career readiness
◾ Offering differentiated, evidence-based instructional support and professional development that address the unique learning needs of the District’s diverse learners, including
at-risk students, and, as appropriate, provide interventions that respond to factors that may negatively impact student learning and achievement and impede their graduating
from high school college-prepared and career-ready

!!

!
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!

2016-17 District Professional Development Priorities:
1.Implementation of the California Standards in ELA, mathematics, History/Social Sciences, Science, Technical Subjects, and English Language Development
2.Improve instruction through the implementation of the English Learner (EL) Master Plan
3.Use of the Teaching and Learning Framework Rubrics to improve teaching and learning across the district
4.Use of benchmark, progress monitoring, and diagnostic assessments (SBAC and district-developed interim assessments) to drive instruction and intervention in ELA,
mathematics, science, history and ELD

!

District Core Program for All Students:
The District’s core program is built on the California Standards in ELA, math and ELD, and in all other subjects, grounded in evidence-based pedagogy for effective instruction. In
the 2016-2017 school year the District will continue full implementation of the California Standards in all grade levels. The District focus will revolve around the alignment of
curriculum, instruction, and assessment ensuring successful outcomes for all students.
Curriculum focus-2016/2017
- Implementation of the California Standards in ELA and math using the District adopted texts, including digital text, effectively
- Implementation of the California English Language Development Standards for English Learners
- Anchoring reading and writing instruction in evidence from the text using a variety of increasingly complex texts.
- Writing across genres, with a focus on argument
- Providing rigorous mathematics instruction that focuses deeply on the mathematics standards for the grade-level and provides a coherent transition from one topic to
another and one grade to another
Instructional focus-2016/2017
- Use of close reading and quality text dependent questions to support students in reading and writing instruction.
- Emphasis on the Standards for Mathematical Practices
- Stronger emphasis on the use of project-based learning and performance tasks to drive instruction.
Assessment focus-2016/2017
- Use of a multi-tiered system of support (MTSS) based on ongoing data analysis, to inform instruction and intervention.
- Use of MyData, a web-based tool that increases availability and usability of student data for LAUSD educators, in order to improve teaching and learning.
- Use of benchmark, progress monitoring, and diagnostic assessments (SBAC, district-developed interim assessments, and assessments of English language development)
to drive instruction and intervention.
- Use of School Quality Improvement Index to evaluate school performance in terms of student achievement using a variety of measures, both status and growth related.
Schools are expected to frame their banked Tuesday professional development in 2016-2017 around the District priorities using a Plan-Deliver-Reflect-Revise model or Cycle of
Inquiry and/or problem-solving process to improve outcomes for all students. The analysis of student data and work samples is used as the anchor for building professional
practice.

!
!

The District will continue to support teachers and staff in the effective use of student achievement data in all subject areas. The District will further integrate the use of
Performance Management both at the District and school levels in order to meet Performance Meter targets.
The District has adopted six culturally responsive and linguistically appropriate instructional strategies that are threaded throughout all PreK-12 content instruction. Instructional
strategies include the use of advanced graphic organizers, explicit instruction in academic language, use of cooperative communal learning strategies, instructional
conversations, contrastive analysis and making cultural connections by creating optimal learning environments.

!

The District will effectively implement the English Learner Master Plan for educating English Learners, Standard English Learners, and English Learners with disabilities. This
plan focuses on the effective use of standards-based differentiated Designated and Integrated ELD instruction specifically designed for ELs, and standards-based instruction
using SDAIE to ensure full access to the core curriculum, to meet the needs of all students including gifted and talented students, students with disabilities, and English learners.

!

Strong classroom management as outlined in the District’s Discipline Foundation Policy frames the instructional program. Maximum use of academic engaged time is
accomplished through planning resulting in clear expectations, preparing for transitions, and developing instruction that engages students in learning.

!
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SCHOOL MISSION, VISION, AND PROFILE DESCRIPTION
School Mission

Directions: Mission: Maywood Academy is committed to facilitating a rigorous and personalized, student-centered learning
experience that is based on effective pedagogical strategies.

!
!

School Vision

Directions: Vision: Maywood Academy High School students will be responsible problem solvers with the ability and integrity to
develop in a culturally diverse and technological advanced society.

School Profile Description
Directions: Provide a brief description of your school community (the boxes below expand as needed).

!

1. Describe your school’s geographical, demographic, educational and economic community base:

The following websites contain useful date: http://www.census.gov/ , http://www.zip-codes.com/ , http://www.city-data.com/

The City of Maywood is one of smallest cities in Los Angeles County and its population of 27, 7485 people (97.4% Hispanic) live in a total of 1.18 square miles.
This densely populated area has a median household income of $36,198 with a per capita income of $11,778. Median residents age is 27.4 with 49.7 % being
male and 50.3% being female.

2. Indicate grade levels and, if applicable, school configuration (e.g., Continuation School, Sp. Ed. Center, etc.):
Maywood Academy is a comprehensive High School (grades 9-12

3. Indicate student enrollment figures:
Maywood Academy current enrollment stands at 1340 students

4. Indicate poverty level (i.e., percentage of low-income students identified on the Title I ranking):
Revised 2015-2016 Title 1 Ranking 411, with 15-16 Adj % of Low Income Students at 83.08%, Currently 91% of our students qualify for a free or reduced
lunch.
Poverty Indicator registers 89.5% of our students.

5. Identify language, racial and ethnic make-up of the student body:
Overall our student population is classified as 99% Hispanic. In terms of our student population (1340 students 51.2% Male and 48.8 Female) our language
classification meets the following English Only 11.7%, Initially Fluent English Proficiency 14.1%, Limited English Proficiency 14.5% and Reclassified Fluent
English Proficiency 59%

!
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6. Provide a description of how the school will share individual student academic assessment results in a language the parents understand,
including an interpretation of those results:

Maywood Academy is committed in communicating with parents in their respective Native Language. Our staff is reflected of the diversity that exists within the
student population. All assemblies, conferences, parent development workshops, and counseling sessions information is scaffolded and translation is provided at
every opportunity.

7. Describe other important characteristics of the school (e.g., SLC, PLC):
Directions: Check the box(es) next to the program(s) in which your school participates.
x Title I Schoolwide Program (SWP)

x Public School Choice (PSC)

Title I Targeted Assistance School (TAS)

L.A.’s Promise

x Title III English Language Acquisition, Language Enhancement, and Academic Achievement
School Improvement Grant

Reed

x Extended School-Based Management Model (ESBMM)

Professional Learning Community

Local Initiative School (LIS)

x Small Learning Community

Pilot School

Other:

CORE Waiver Status
(Electronic links at http://bit.ly/1KPJY4e and http://coredistricts.org/ connect to information regarding the CORE Waiver.)

Directions: Check the box(es) next to the CORE Waiver designation(s) applicable to the school.
Priority (SIG)
x Priority (non-SIG) (complete 7 Turnaround Principles report)
Focus (complete Communities of Practice report)

Partnership for Los Angeles Schools (PLAS)

!
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Support (complete Communities of Practice report)
Reward
x Collaborative Partner
Other Title I Schools

Other important characteristics of the school:
Core Waiver Partner School for the last 3 years with Orthopedic Magnet.

!

!
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IMPACT OF THE PREVIOUS YEAR’S SPSA
SPSA EVALUATION

!

Directions: Review the applicable 2014-2015 expenditures of categorical resources to analyze the alignment of expenditures to the data and the instructional
program. If the analysis of the school data indicates minimal or no growth, revisions must be made to the instructional program to ensure annual gains in student
achievement. Answer the questions below to determine whether the strategies, actions/tasks and expenditures written in the SPSA have increased students’
achievement. Schools must keep copies of agendas, minutes and sign-ins as evidence that the SSC and English Learner Advisory Committee (ELAC) have
reviewed and provided recommendations during the completion of the evaluation.

!

100% Graduation – Did the school meet the School’s Goal last year?

Yes

x

No

If “yes,” identify the strategies that contributed most to meeting the goal. If “no,” identify the main barriers that prevented the school from meeting its goal.
We see a continual upward trend in graduation rates. From 2013-2014 80% to 2014-2015 86%. Our SPSA calls for 90% graduation rate by the end of 2017.
Strategies that are contributing to our progress, is our IGP counseling sessions, and the implementation of an extensive credit recovery program. In terms of
possible factors that might prevent us from meeting our goal include the new A-G requirements required for the class of 2016.
English Language Arts – Did the school meet the School’s Goal last year?

Yes

x

No

If “yes,” identify the strategies that contributed most to meeting the goal. If “no,” identify the main barriers that prevented the school from meeting its goal.
Our SPSA academic goal was based on the CAHSEE scores. Our goal was to increase our first time pass rate from 78% to 93% by 2017. Our first time pass
rate was 78.2 for 2014-215. Since the CAHSEE test is longer a required graduation component of LAUSD graduation and no longer given to students. Maywood
Academy has decided to use the ELA portion of the Smarter Balance Test as our main component in measuring ELA performance for our SPSA
Mathematics – Did the school meet the School’s Goal last year?

Yes

x

No

If “yes,” identify the strategies that contributed most to meeting the goal. If “no,” identify the main barriers that prevented the school from meeting its goal.
Our SPSA academic goal was based on the CAHSEE scores. Our goal was to increase our first time pass rate from 81% to 90% by 2017. Our first time pass
rate was 79.9 for 2014-2015. Since the CAHSEE test is longer administered and a graduation requirement. Maywood Academy will begin using the Math portion
of the Smarter Balanced Test in measuring Math performance goals.
English Learner Programs – Did the school meet the School’s Goal last year?

Yes

x

No

If “yes,” identify the strategies that contributed most to meeting the goal. If “no,” identify the main barriers that prevented the school from meeting its goal.
Our current AMO1 is 37.30 %, with the addition of a Title III Coach and professional development regarding the ELD standards; we hope to reach our intended
goal of 50.5% by 2017.

Student, Staff, Parent and Community Engagement – Did the school meet the School’s Goal last year?

x

Yes

If “yes,” identify the strategies that contributed most to meeting the goal. If “no,” identify the main barriers that prevented the school from meeting its goal.

!
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No

Our parent participation in our School Experience Survey was 53% 2013-2014 and 47% 2014-2015. Our intended goal was 30.7% for the 2016-2017 school
year. Active participation by the parent center and direct collaboration with Title 1 enabled us to reach our goal.

100% Attendance, Suspension/Expulsion and Non-Cognitive Skills – Did the school meet the School’s Goal last year?

Yes

x

No

If “yes,” identify the strategies that contributed most to meeting the goal. If “no,” identify the main barriers that prevented the school from meeting its goal.
Although we have made improvements in students with 96% or higher attendance from 72% 2013-2014 to 74% 2014-2015. Our intended goal of 84.9 will
require modification. Unfortunately, MISIS issues created attendance backlogs and PSA counselors have informed us that 74% figure might not truly reflect our
actual percentages.

!

!
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LAUSD School Review Process Recommendations

!Directions: If applicable, indicate the school’s review process(es).
!
School Improvement Grant (SIG)
WASC Recommendations

x

WASC Accreditation Results: 6

years

The following key School Review Process Recommendations will be considered by the school and addressed in the SPSA as
the school writes its Single Plan for Student Achievement:

!
!!
!

WASC Recommendations

!
!

1.

Explore options for the SLCs:

a.
b.
c.

Is it beneficial to the students’ future
Making the School’s SLCs more “pure” by possibly reorganizing into only tow, (2) Small Learning Communities
Increasing electives to support the different SLCs.

!13
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COMPREHENSIVE NEEDS ASSESSMENT

A comprehensive needs assessment incorporates several components, including data analysis related to student achievement, professional
development, school-family relationships, school culture/climate, attendance, suspensions/expulsions, and non-cognitive skills. Recommendations
derived from the SPSA Evaluation, LAUSD School Review Process(es), and review and analysis of the data below comprise the LAUSD
Comprehensive Needs Assessment for the SPSA.

!!

Directions:

Review and analyze the data below, along with the SPSA Evaluation results, and determine actions that will help improve teaching
and increase student achievement.

!

!!
!!
!!
!!
!!
!!
!!
!
!

•

LAUSD School Review Process Recommendations (if applicable)

•

School Accountability Report Card

•

School Experience Survey

•

School Quality Improvement Index (SQII) Report Card

•

School Report Card

•

Smarter Balanced Assessment Criteria (SBAC) Examination

!15
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COMPREHENSIVE NEEDS ASSESSMENT / SELF-REVIEW PROCESS

DIRECTIONS: Check the groups or committees that participated in the plan writing process. Who was involved in the self-review/needs assessment process
(e.g., SSC, teachers, advisory committees, parents, students)? Describe the school’s process for identifying areas in need of improvement and determining
actions, strategies, and interventions to be implemented, i.e., what happened during the process (analysis of data, review of intervention results, examination of
research-based strategies)? When did the process occur (dates)?

!

Who was involved?

x School Site Council

What happened?

Date(s)

Review SPSA,SPSA goal evaluation and progress, develop new goals, Review
ELAC recommendations, adopt the new SPSA objectives

11/9/15,02/08/16,3/17/2016

Review SPSA goals, ,ELAC recommendations

11/13/15,1/22/15

Departments

x English Learner Advisory Committee

Grade Level Teams

Professional Learning Community (PLC)

Small Learning Community (SLC)

!

Vertical Teams

!16

WASC Focus Groups

Other:

!!
!!
!

!
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Los Angeles Unified School District
2016-2017 Single Plan for Student Achievement
ACADEMIC GOAL — 100% GRADUATION

!
!!

LAUSD Goal:

All students will graduate from high school.

I. Indicate all data reviewed to
address this Academic Goal:

Student Grades

x

School Accountability Report Card (SARC)

Interim Assessment Blocks (IAB)

CELDT / AMAOs

IEP Goals Data

x

School Quality Improvement Index Report Card

School Experience Survey

School Report Card

DIBELS Math

Smarter Balanced Assessment Criteria (SBAC)

Publisher’s Assessments

MyData

DIBELS

Interim Comprehensive Assessment (ICA)

Scholastic Reading Inventory (SRI)

x

x

Other(s):

!

II. Based upon the data reviewed, summarize the issues affecting graduation rates at your school:
Based on the School Report Card 2014-2015 the 4 Year Graduation Cohort Rate has increased from 2013-2014 80% to 2014-2015 86%. Recent A-G requirements for all
students could decrease graduation rates for the 2016-2017 year. Maywood Academy is providing extended learning opportunities/ interventions after school, Saturdays that
focuses on at risk students not meeting A-G requirements.

!
!

III. State the School’s
Measurable Objective*:

Graduation rates will increase 10% over the next three years from 80% (2013-14) to 90% in June 2017

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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IV. Focus
Areas

Describe the Evidence-based Strategy(ies) selected to
achieve the School’s Measurable Objective(s) and the
Actions/Tasks the school will use to accomplish the
Strategy(ies).

!

The school’s narrative must identify and address Significant
Subgroups’ needs, as applicable. If a purchase is multifunded, indicate the related funding source(s) and
percentage(s)/FTE(s) in the description below.
Lesson
Planning, Data
Analysis, and
Professional
Development

Effective
Classroom
Instruction

Interventions
Beyond the
Regular School
Day and Other
Supports

On what
dates will
the
Actions
begin and
end?

!

[mm/dd/yy to
mm/dd/yy]

Providing professional development time that supports student 08/18/16
centered instruction with a focus on ELs and students with
To
disabilities. A special emphasis is placed on writing and
06/10/17
numeracy across the curriculum, blast cycles. The
implementation of depth of knowledge within the core content
areas

How will the school
measure the
effectiveness of
each Action?

What is the
school
buying?

What is
the
Budget
Item
No.?

How
much
does it
cost?

What
is
the
FTE?

What is
the
program
funding
source?

Identify the title/
position of staff
responsible.
Effectiveness will be
based on grade
analysis on core
content graduation
requirements. (a-g)
Principal,
Administrative staff
and counseling
department.

Student centered instruction that addresses the learning
modalities of all students. Clearly defined and increase
academic rigor with an emphasis on quality instruction
program’s that promotes writing, numeracy, and depth of
knowledge across curriculum

08/18/16
To
06/10/17

Classroom visits by
Principal and
Administrative Staff
will monitor the
implementation of
strategies

Edgenutiy credit recovery, After School and Saturday Core
Content credit recovery, Tutoring program throughout school
year, Monthly teacher directed intervention for at risk students

08/18/16
To
06/10/17

Administrative Staff,
Categorical Advisor
will monitor various
credit recovery
programs.

!!
!

!!
!!
!
!!

!!
!!
!
!!

!!
!!
!
!!

!!
!!
!
!!

!!
!

!!
!
!!

!!
!
!!

!!
!

!!
!
!

Tutor Tchr
X-Time

10376

15,085
3,000

!!
!!

7S406

11267

!!
!!

1.0

Cat Prog Ad
X

!!
!!

1.0

7S406

Prof Dev
Tchr X-Time
Categorical
Program
Advisor
Tchr
Release
Day

Categorical
Program
Advisor

!
!

10375

117360
10377

117360

2,000

113,405
1,168

113,405

1.0

1.0
1.0

1.0

7S406

7S406
7S406

7S406

!!
!!

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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IV. Focus
Areas

Describe the Evidence-based Strategy(ies) selected to
achieve the School’s Measurable Objective(s) and the
Actions/Tasks the school will use to accomplish the
Strategy(ies).

!

The school’s narrative must identify and address Significant
Subgroups’ needs, as applicable. If a purchase is multifunded, indicate the related funding source(s) and
percentage(s)/FTE(s) in the description below.
Building Parent
Capacity and
Partnership to
Support the
Academic Goal

On what
dates will
the
Actions
begin and
end?

!

[mm/dd/yy to
mm/dd/yy]

Continues Parent Workshops with a focus on A-G
08/18/16
requirements. These continuous workshops are held on
To
Thursdays and include topics in relation to graduation
06/10/17
requirements and assisting parents of at risk students. These
workshops include:
•
Introduction to the Common Core Standards
•
How to motivate you child to do well in school
•
Making College a Reality
•
Understanding Financial Aid
•
Parents as first teachers
•
Resources available for students with special needs
•
Autism and how parents can help their children be
successful in school
•
Positive Discipline
•
Helping your child prepare for aptitude exams
•
How to maximize the benefit of the parent teacher
conference

How will the school
measure the
effectiveness of
each Action?

What is the
school
buying?

What is
the
Budget
Item
No.?

How
much
does it
cost?

What
is
the
FTE?

What is
the
program
funding
source?

Identify the title/
position of staff
responsible.
Categorical Advisor//
Parent workshop
evaluation forms and
results of school
experience survey
and the data in
relation to how
parents feel towards
the school
environment

!

!

Community 21720
Representat
ive

!

12,,003

!

1.0

!

7E046

!
!

Community Representative will assist in coordinating and
creating partnerships with community businesses, helping with
referrals to community services and support of out of
classroom certificated personnel along with assisting the
process of Parent Volunteers to fortify parent involvement.

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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Los Angeles Unified School District
2016-2017 Single Plan for Student Achievement
ACADEMIC GOAL — ENGLISH LANGUAGE ARTS

!
!!

LAUSD Goal:

All students will reach high standards, at a minimum attaining proficiency or better in reading and mathematics.

I. Indicate all data reviewed to
address this Academic Goal:

x

Student Grades

School Accountability Report Card (SARC)

Interim Assessment Blocks (IAB)

CELDT / AMAOs

IEP Goals Data

x

School Quality Improvement Index Report Card

School Experience Survey

School Report Card

DIBELS Math

x

Smarter Balanced Assessment Criteria (SBAC)

Publisher’s Assessments

MyData

DIBELS

Interim Comprehensive Assessment (ICA)

Scholastic Reading Inventory (SRI)

Other(s):

!

II. Based upon the data reviewed, summarize the issues affecting student proficiency in English language arts:
Based upon the data reviewed and the analysis of the Smarter Balance Test results for 2014-2015, Maywood Academy had 52% of our students exceed or meet the ELA
standards of the SBAC. Relative to our Local District average of 27% and the Los Angeles Unified District (LAUSD) of 33%, Maywood Academy exceeded expectations (19%
percent higher than the district average). Upon further analysis of the various SBAC claims (reading, writing, speaking & listening, research Inquiry). We determined that the
Speaking and Listening strand resulted in the lowest percentage of students who scored at or above the standard (15%). Maywood Academy has focuses on strengthening
student voice with student centered instruction and the active use of Kagan strategies to promote student engagement and generate opportunities for students to access curricula
via differentiation. Our resources will also be directed towards Limited English Proficiency (LEP) who failed to meet the standard in any of the SBAC ELA strands.

!
!

III. State the School’s
Measurable Objective*:

The number of students meeting or exceeding the standard on the ELA portion Smarter Balanced test will increase from 52% 2015 to 57% 2017.

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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IV. Focus
Areas

Describe the Evidence-based Strategy(ies) selected to
achieve the School’s Measurable Objective(s) and the
Actions/Tasks the school will use to accomplish the
Strategy(ies).

!

The school’s narrative must identify and address Significant
Subgroups’ needs, as applicable. If a purchase is multifunded, indicate the related funding source(s) and
percentage(s)/FTE(s) in the description below.

On what
dates will
the
Actions
begin and
end?

!

[mm/dd/yy to
mm/dd/yy]

How will the school
measure the
effectiveness of
each Action?

What is the
school
buying?

What is
the
Budget
Item
No.?

How
much
does it
cost?

What
is
the
FTE?

What is
the
program
funding
source?

Identify the title/
position of staff
responsible.

!!

!

Lesson
Planning, Data
Analysis, and
Professional
Development

Professional development will revolved around common core
standards infused units and lessons that focus on student
centered and differentiated instruction with an emphasis on
the blast cycles, depth of knowledge and writing across the
curriculum

08/18/16
To
06/10/17

Principal
Administrative
Classroom visits

Prof Dev
Tchr X-Time

10375

2,000

1

Effective
Classroom
Instruction

Teachers will implement rigorous curricula aligned to both the
common core standards as well the department’s action plan
to meet the smart goal. Emphasis will be placed on
Cooperative Learning Strategies (Kagan), Common core
aligned units, Writing Across the Curriculum, Close Reading,
and Blast Cycles.

08/18/16
To
06/10/17

Principal,
Administrative,
classroom visits

CSR Tchr
Sec ELA

13641

109,447

2,833

!!
!
!!
!!
!!

7S406

10562

!!
!
!!
!!
!!

1

DDSub
CSR T-Ben
Abs

!!
!
!!
!!
!!

1

7S406

!!
!!

!!
!!

!!
!!

!

!!
!

Teacher auxiliary periods (3) to assist English Learners in
meeting state standards and reclassify

Tchr Ast
Deg (3
positions)

!

Tchr
Auxiliary
Interventions
Beyond the
Regular School
Day and Other
Supports

ELA after school tutoring, Edgenuity and after school/
Saturday credit recovery. Monthly ELA intervention for at risk
students in ELA content area

08/18/15
To
06/10/17

Principal
Administrative Staff
Categorical Advisor

107762
10420

48,759
53,775

1
1

7S406

!!
!
!!
!!
!!

7S406
7S406

!!
!!

Tutor Tchr
X-Time

10376

15,085

1.0

7S406

Cat Prog Ad
X

11267

3,000

1.0

7S406

!
!

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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IV. Focus
Areas

Describe the Evidence-based Strategy(ies) selected to
achieve the School’s Measurable Objective(s) and the
Actions/Tasks the school will use to accomplish the
Strategy(ies).

!

The school’s narrative must identify and address Significant
Subgroups’ needs, as applicable. If a purchase is multifunded, indicate the related funding source(s) and
percentage(s)/FTE(s) in the description below.
Building Parent
Capacity and
Partnership to
Support the
Academic Goal

!

On what
dates will
the
Actions
begin and
end?

!

[mm/dd/yy to
mm/dd/yy]

Parent Workshop which supports parent awareness to the
08/18/15
common core standards and the Smarter Balanced
To
Assessment Consortium (SBAC) testing. These workshops
06/10/17
also emphasize strategies for at risk students which include
English Learners and students with Learning disabilities.
Workshops include the following:
•
Introduction to the Common Core Standards
•
How to motivate you child to do well in school
•
Making College a Reality
•
Understanding Financial Aid
•
Parents as first teachers
•
Resources available for students with special needs
•
Autism and how parents can help their children be
successful in school
•
Positive Discipline
•
Helping your child prepare for aptitude exams
•
How to maximize the benefit of the parent teacher
conference
Other events to enhance parent capacity and build
partnerships include Back to School Night, Parent
Conference, Parent Book Club.

How will the school
measure the
effectiveness of
each Action?

What is the
school
buying?

What is
the
Budget
Item
No.?

How
much
does it
cost?

What
is
the
FTE?

What is
the
program
funding
source?

Identify the title/
position of staff
responsible.
Categorical Advisor

!

!

Community 21720
Representat
ive

!

12,,763

!

1.0

!

7E046

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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!

Los Angeles Unified School District
2016-2017 Single Plan for Student Achievement
ACADEMIC GOAL — MATHEMATICS

!
!!

LAUSD Goal:

All students will reach high standards, at a minimum attaining proficiency or better in reading and mathematics.

I. Indicate all data reviewed to
address this Academic Goal:

x

Student Grades

School Accountability Report Card (SARC)

Interim Assessment Blocks (IAB)

CELDT / AMAOs

IEP Goals Data

x

School Quality Improvement Index Report Card

School Experience Survey

School Report Card

DIBELS Math

x

Smarter Balanced Assessment Criteria (SBAC)

Publisher’s Assessments

MyData

DIBELS

Interim Comprehensive Assessment (ICA)

Scholastic Reading Inventory (SRI)

Other(s):

!

II. Based upon the data reviewed, summarize the issues affecting student proficiency in mathematics:
Based upon the data reviewed and the analysis of the Smarter Balance Test results for 2014-2015, Maywood Academy had 16% of our students exceed or meet the Math
standards of the SBAC. Upon further analysis of the various SBAC Math claims (Concepts & Procedures, Problem Solving, and Communication and Reasoning). We determined
that the Concepts and Procedures resulted in the lowest percentage of students who scored at or above the standard ( 65%). Maywood Academy has focuses on strengthening
student voice with student centered instruction and the active use of Kagan strategies to promote student engagement and generate opportunities for students to access curricula
via differentiation. We will continue to implement Numeracy across the curriculum and direct our resources to at-risk learners, Limited English Proficiency (LEP) and students with
learning disabilities or who failed to meet the standard in any of the SBAC Math strands

!
!

III. State the School’s
Measurable Objective*:

The number of students meeting or exceeding the standard on Math portion of the Smarter Balanced will increase from 16% 2015 to 21% 2017.

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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IV. Focus
Areas

Describe the Evidence-based Strategy(ies) selected to
achieve the School’s Measurable Objective(s) and the
Actions/Tasks the school will use to accomplish the
Strategy(ies).

!

The school’s narrative must identify and address Significant
Subgroups’ needs, as applicable. If a purchase is multifunded, indicate the related funding source(s) and
percentage(s)/FTE(s) in the description below.
Lesson
Planning, Data
Analysis, and
Professional
Development

Effective
Classroom
Instruction

Interventions
Beyond the
Regular School
Day and Other
Supports

On what
dates will
the
Actions
begin and
end?

!

[mm/dd/yy to
mm/dd/yy]

How will the school
measure the
effectiveness of
each Action?

What is the
school
buying?

What is
the
Budget
Item
No.?

How
much
does it
cost?

What
is
the
FTE?

What is
the
program
funding
source?

Identify the title/
position of staff
responsible.

!!

!

Math Department will focus on the following instructional
strategies:
Work in collaboration with the Math Instructional coach to
embed common core and numeracy across the curriculum
into their lessons.
Receive training on the Blast Cycles
Course level meetings using data analysis to identify
struggling math students, develop common assessments and
monitor student progress
Professional Development around, but not limited to: student
centered instruction, writing and numeracy across the
curriculum, cooperative learning strategies, student centered
engagement strategies, lesson plans assigned to depth of
knowledge understanding with a correlation to SBAC testing.
Develop units of study for the Common Core State Standards
and support students learning through blast cycles,.

08/18/16
To
06/10/17

Principal
Administrative
Classroom visits

Prof Dev
Tchr X-Time

10375

2,000

1

In order to maximize instructional time teachers will
Implement culturally responsive units aligned with the
common core standards and department’s action plan and
smart goal.
Implement cooperative learning strategies to maximize
student engagement and buy in. Incorporate instructional
strategies and materials that promote differentiation.
Encourage students to monitor their growth and progress by
embedding self-monitoring structures into units. Work in
tandem with colleagues and professionals to manage,
interpret, use formative assessment data, examine student
work and deliver appropriate instruction and in class
intervention.

08/18/16
To
06/10/17

Principal/
Administrative
Classroom visits

CSR Tchr
Sec Math

13644

109,447

2,833

!!
!
!!
!!

7S406

10562

!!
!
!!
!!

1

DDSub
CSR T-Ben
Abs

!!
!
!!
!!

1

7S406

Math after school tutoring, Edgenuity and after school/
Saturday credit recovery. Monthly Math intervention for at
risk students in Math content area

08/18/16
To
06/10/17

!!
!!

!!
!!

!!
!!

!!
!

Tchr Ast
Deg (3
positions)

Principal
Administrative Staff
Categorical Advisor

107762

48,759

1

7S406

!!
!
!!
!!

7S406

!!
!!

Tutor Tchr
X-Time

10376

15,085

1

7S406

Cat Prog Ad
X

11267

3,000

1

7S406

!
!

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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IV. Focus
Areas

Describe the Evidence-based Strategy(ies) selected to
achieve the School’s Measurable Objective(s) and the
Actions/Tasks the school will use to accomplish the
Strategy(ies).

!

The school’s narrative must identify and address Significant
Subgroups’ needs, as applicable. If a purchase is multifunded, indicate the related funding source(s) and
percentage(s)/FTE(s) in the description below.
Building Parent
Capacity and
Partnership to
Support the
Academic Goal

!

Parent Workshop which supports parent awareness to the
common core standards and the Smarter Balanced
Assessment Consortium (SBAC) testing. These workshops
also emphasize strategies for at risk students which include
English Learners and students with Learning disabilities.

On what
dates will
the
Actions
begin and
end?

!

[mm/dd/yy to
mm/dd/yy]

08/18/16
To
06/10/17

How will the school
measure the
effectiveness of
each Action?

What is the
school
buying?

What is
the
Budget
Item
No.?

How
much
does it
cost?

What
is
the
FTE?

What is
the
program
funding
source?

Identify the title/
position of staff
responsible.
Principal
Administrative Staff
Categorical Advisor

!

!

Community 21720
Representat
ive

!

12,,003

!
1

!

7E046

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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!

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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!

Los Angeles Unified School District
2016-2017 Single Plan for Student Achievement
ACADEMIC GOAL — ENGLISH LEARNER PROGRAMS
Designated and Integrated English Language Development (ELD)

!
!!

LAUSD Goal:

All limited-English-proficient students will become proficient in English and reach high academic standards, at a minimum attaining
proficiency or better in reading/language arts and mathematics.

I. Indicate all data reviewed to
address this Academic Goal:

x

Student Grades

School Accountability Report Card (SARC)

Interim Assessment Blocks (IAB)

CELDT / AMAOs

IEP Goals Data

School Quality Improvement Index Report Card

School Experience Survey

School Report Card

DIBELS Math

Smarter Balanced Assessment Criteria (SBAC)

Publisher’s Assessments

MyData

DIBELS

Interim Comprehensive Assessment (ICA)

Scholastic Reading Inventory (SRI)

Other(s):

!

II. Based upon the data reviewed, summarize the issues affecting English learners’ proficiency in the core curriculum:
Title III Coach provided by MMED

!
!

III. State the School’s
Measurable Objective*:

Title III Coach provided by MMED

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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IV. Focus
Areas

Describe the Evidence-based Strategy(ies) selected to
achieve the School’s Measurable Objective(s) and the
Actions/Tasks the school will use to accomplish the
Strategy(ies).

!

The school’s narrative must identify and address English
Learners’ needs. If a purchase is multi-funded, indicate the
related funding source(s) and percentage(s)/FTE(s) in the
description below.
Lesson
Planning, Data
Analysis, and
Professional
Development

On what
dates will
the
Actions
begin and
end?

!

[mm/dd/yy to
mm/dd/yy]

How will the school
measure the
effectiveness of
each Action?

What is the
school
buying?

What is
the
Budget
Item
No.?

How
much
does it
cost?

What
is
the
FTE?

What is
the
program
funding
source?

Identify the title/
position of staff
responsible.

-

Effective
Classroom
Instruction
Interventions
Beyond the
Regular School
Day and Other
Supports
Building Parent
Capacity and
Partnership to
Support the
Academic Goal

Title III Coach is a crucial component in helping our English
Language Learners reclassify along with building active
partnerships with parents and assisting them in understanding
the reclassification process. Title III coach initiated a parent
book club with our parent center which actively meet once a
week to discuss assigned books and reading pedagogy
strategies that can assist English Learners in improving their
comprehension skills.

08/18/16
To
06/10/17

Title III

Supplement
al
Instructional
materials

40269

760

1

7E046

!

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).

!29

Los Angeles Unified School District
2016-2017 Single Plan for Student Achievement
CULTURE and CLIMATE GOAL — STUDENT, STAFF, PARENT AND COMMUNITY ENGAGEMENT

!
!!

LAUSD Goal:

All students will reach high standards, at a minimum attaining proficiency or better in reading and mathematics.

I. Indicate all data reviewed to address
this Culture & Climate Goal:

x

Student Grades

x

School Accountability Report Card (SARC)

Interim Assessment Blocks (IAB)

CELDT / AMAOs

IEP Goals Data

School Quality Improvement Index Report Card

School Report Card

DIBELS Math

Smarter Balanced Assessment Criteria (SBAC)

Publisher’s Assessments

MyData

DIBELS

Interim Comprehensive Assessment (ICA)

Scholastic Reading Inventory (SRI)

x

School Experience Survey

Other(s):

!

II. Based upon the data reviewed, summarize the issues affecting culture, climate, and engagement for students, staff, parents and community:
Parent Participation in the School Experience Survey has increased from 21.2% in
( 2012-2013) to 47% (2014-2015). This increase is not limited to parents with student participation at 93% and Staff at 53%.(2014-2015) Latest survey results show that 72% of
parents feel welcomed to participate at Maywood Academy with 82% of the staff agreeing that parents are partners with the school in decisions made about their child’s education.

!
!

III. State the School’s
Measurable Objective*:

Parent participation in the School Experience Survey will increase from 47% (2014-2015) to 60% (2016-2017).

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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IV. Focus
Areas

Describe the Evidence-based Strategy(ies) selected to
achieve the School’s Measurable Objective(s) and the
Actions/Tasks the school will use to accomplish the
Strategy(ies).

!

The school’s narrative must identify and address Significant
Subgroups’ needs, as applicable. If a purchase is multifunded, indicate the related funding source(s) and
percentage(s)/FTE(s) in the description below.
Student, Staff,
Parent
Engagement

Student, Staff,
Parent
Communication

!

Various opportunities for parent engagement will be provided
throughout the school year at various hours of the day. These
opportunities include but are not limited to: Back to School
Night (at the beginning of each semester), Parent Conference
Night, Coffee with the Principal (monthly), increasing our pool
of Parent Volunteers that are properly processed per LAUSD
procedures and creating parent classes that promotes
computer literacy, family literacy, a college culture at home
and promoting parent collaboration in the students learning
process. These activities will be calendared at the beginning
of the school year and/or semester in collaboration with the
Parent Center, certificated and classified staff.

On what
dates will
the
Actions
begin and
end?

How will the school
measure the
effectiveness of
each Action?

!

What is
the
Budget
Item
No.?

How
much
does it
cost?

What
is
the
FTE?

What is
the
program
funding
source?

Identify the title/
position of staff
responsible.

[mm/dd/yy to
mm/dd/yy]

08/18/15
To
06/10/17

What is the
school
buying?

!

!

!

!

!

Principal, Assistant
Principal, Categorical
Advisor, Community
Representative

Software
Licns Maint

50243

5,600

25690

55,355

!!
!!

7S406

Micro Sup
Asst

!!
!!

1

Data analysis on
parents accessing
Jupiter grades and
correlation between
Connect Ed and
increased parent
participation.

!!
!!

1

7S406

Principal, Assistant
Principal, Categorical
Advisor, Community
Representative

!

Community 21720
Representat
ive

12,,003

1.0

7E046

Effectiveness is
measured through
data on parent
participation which
includes Sign in
sheets

Parent, Student, Staff communication will increased by
08/18/16
utilizing various forms of communication among all
To
stakeholders. The school webpage will be used to update
06/10/17
information as needed to provide parents, staff, student’s
ample notification of upcoming school events. In addition,
weekly Connect Ed messages will allow automated phone
calls to be made home to remind parents of upcoming event s.
Last, the implementation of Jupiter grades by all teachers
allows parents and students to have instant access to
students’ progress and grades in all their classes. A focus will
be placed on at risk students and workshops designed to
assist parents in logging into Jupiter grades, checking student
progress and communicating with teachers.

!

!

!!
!

!!
!!

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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!

Los Angeles Unified School District
2016-2017 Single Plan for Student Achievement
SOCIAL / EMOTIONAL GOAL — ATTENDANCE, SUSPENSION/EXPULSION and NON-COGNITIVE SKILLS

!
!!

LAUSD Goal:

100% Attendance

I. Indicate all data reviewed to
address this Social/Emotional Goal:

xx Student Grades

School Accountability Report Card (SARC)

Interim Assessment Blocks (IAB)

CELDT / AMAOs

IEP Goals Data

School Quality Improvement Index Report Card

School Experience Survey

x

School Report Card

DIBELS Math

Smarter Balanced Assessment Criteria (SBAC)

Publisher’s Assessments

x

MyData

DIBELS

Interim Comprehensive Assessment (ICA)

Scholastic Reading Inventory (SRI)

x

Other(s):

MISIS

!

II. Based upon the data reviewed, summarize the issues affecting student attendance, suspension/expulsion, and non-cognitive skills:
Improvements for students with 96% or higher attendance from 2013-2014 which stand at 72% and increased to 74% 2014-2015 can attributed to PSA and her direct role in
meeting individual students who are categorized as chronically absent. Although, 74% figure might be skewed by MISIS issues during the 2014-2015 calendar year (LAUSD
District Goal dropped from 76% to 71% for the new calendar year. Current COST team works in tandem with counseling department, nurse, and PSA counselor. Our Progressive
discipline policy has resulted in 0.2% of students who were suspended one or more times, below the LAUSD 0.7% and only 2 instructional days lost to suspension, with no
students being expelled. Issue affecting student attendance duel working parents, where individual students take care of siblings, single family households and lack of follow
through on the part of some parents.

!
!

III. State the School’s
Measurable Objective*:

Our School Community will increase the percentage of students with 96% or higher attendance rate from 69.9% to 75% by June 2017

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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IV. Focus
Areas

Describe the Evidence-based Strategy(ies) selected to
achieve the School’s Measurable Objective(s) and the
Actions/Tasks the school will use to accomplish the
Strategy(ies).

!

The school’s narrative must identify and address Significant
Subgroups’ needs, as applicable. If a purchase is multifunded, indicate the related funding source(s) and
percentage(s)/FTE(s) in the description below.

On what
dates will
the
Actions
begin and
end?

How will the school
measure the
effectiveness of
each Action?

!

What is the
school
buying?

What is
the
Budget
Item
No.?

How
much
does it
cost?

What
is
the
FTE?

What is
the
program
funding
source?

Identify the title/
position of staff
responsible.

[mm/dd/yy to
mm/dd/yy]

!

Lesson
Planning, Data
Analysis, and
Professional
Development

Professional development opportunities that address the
social/emotional needs of students at-risk. Furthermore,
coordination and collaboration of support staff, PSA counselor,
and parent center in addressing student with chronic
attendance.

08/18/16
To
06/10/17

Principal//
Administrative Staff
PSA counselor
At risk report (my
data) MISIS
attendance report

ITIN
Counsel
PSA

12103

118,449

1

7S406

Social /
Emotional
Interventions

PSA intervention which include assemblies and conferences
with students who are chronically absent. Nurse assures that
re-admittance procedures and district procedures are
followed.

08/18/16
To
06/10/17

Principal//
Administrative Staff

ITIN
Nurse

12106

90,724

1

7S406

Building Parent
Capacity and
Partnership to
Support the
Social /
Emotional Goal

Collaboration of support staff with the Parent Center through
parent education classes and workshops that emphasize
direct involvement in a student’s academic progress and
attendance participation in school.

08/18/16
To
06/10/17

PSA counselor/
Support Staff

Clerk E 1/
TRK/5

22124

57,758

1

7S406

!

!

The use of my data
and the at risk report

!

!

*The School’s Measurable Objective(s) must be specific, measurable, attainable, results-based, and time-bound (SMART), focused on identified student learning needs, and prioritized (if more than one Measurable Objective is identified).
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TITLE I SCHOOLWIDE PROGRAM SCHOOLS/NCLB 1114 (PI—Section 1116)
COMPONENTS FOR IMPLEMENTATION

!
1.

Comprehensive needs assessment: Describe how the school will evaluate the effectiveness of the program in meeting the goals and make
necessary modifications. Describe the comprehensive needs assessment of the entire school (including taking into account the needs of migratory
children as defined in section 1309(2)) that is based on information which includes the achievement of children in relation to the State academic content
standards and the State student academic achievement standards described in section 1111(b)(1).

To determine whether or not school objectives were met, a report will be compiled [i.e., AYP (AMOs), AMAOs, and MCDs]. Strategies to achieve the goals will be measured for
effectiveness through data and the completion of the SPSA Evaluation. The evaluation will serve as the indicator to make any significant changes to the instructional program.
Modifications will be made if the strategies identified in the Goal pages have not provided results or sustained improvement. The comprehensive needs assessment is addressed
in Section II of all Goal pages.

2.

Schoolwide reform strategies: Describe the instructional strategies and initiatives in the comprehensive plan that are based on scientifically based
research, strengthen the core academic program, increase the quality and quantity of learning time, and address the learning needs of all students in
the school.

Schoolwide reform strategies are described in Section IV of all Goal pages.

!

2a. Describe the strategies to be utilized to meet the educational needs of historically underserved populations (migrant students, homeless students,
American Indian students, and foster youth).

The following strategies will be utilized to meet the educational needs of Migrant Students:
•
Address the needs of migrant students in the Single Plan for Student Achievement.
•
Ensure that the Migrant Education Program (MEP) Family Work Questionnaire is part of the enrollment packet.
•
Complete the Intervention Services Survey.
•
Conduct the initial assessment of the migrant student using the MEP Individual Learning Plan (MEP ILP).
•
Arrange a Parent/Teacher conference to discuss the student’s MEP ILP.
•
Record the MEP ILP in the student’s cumulative record.
•
Implement the Migrant Education Purple Folder.
•
Monitor documentation requirements for migrant students.
•
Address the individual student’s needs through the recommended services noted on the MEP ILP.
•
Provide an in-service on the Migrant Education Program. (Please contact the MEP Office for assistance with in-service).
•
The Principal will designate a certificated staff member to be the MEP school contact person. The contact person will be the:
Oscar Salazar//Categorical Advisor

!

(certificated position/title)

The following strategies will be utilized to meet the educational needs of Homeless Students:
•
Ensure that the Student Residency Questionnaire is included in every school enrollment packet.
•
Make sure that The Student Residency Questionnaire is also disseminated annually to account for students who become homeless after initial enrollment.
•
Assure that any Student Residency Questionnaires identifying homeless students are faxed to the Homeless Education Program for services immediately upon receipt.
•
Each principal shall designate an administrator to serve and be responsible as the School Site Homeless Liaison or oversee a designee to ensure that procedures related to
homeless students are implemented appropriately. The designated person will ensure adherence to current District policy regarding the enrollment of homeless children and
youth in schools and ensure that these students receive services at the school site and from The Homeless Education Program. The school designee is the:
Natalie Torres//PSA Counselor

!34

(certificated position/title)

!

The following strategies will be utilized to meet the educational needs of American Indian Students:
•
The Title VII Student Eligibility certification form will be included in the school’s enrollment packet and the contact person to assure that American Indian students receive
services is the:
Natalie Torres/PSA Counselor
(certificated position/title)
The following strategies will be utilized to meet the educational needs of Foster Youth:
•
A Foster Youth Achievement Counselor will be assigned to each school by the District to conduct a comprehensive academic assessment for each foster youth, develop an
individual success plan, provide ongoing intensive case management, ensure equitable access to resources, advocate for the educational rights of foster youth, and promote
school stability. The principal designates a contact person at each school as the Foster Youth Liaison. The school designee is the:
Natalie Torres/PSA Counselor
(certificated position/title)

3.

Instruction by highly qualified teachers: Describe how the District ensures that all teachers of core academic subjects and instructional
paraprofessionals meet the qualifications required by section 1119.

The District provides an annual report to the California Department of Education and the Los Angeles County Office of Education regarding all teachers and/or paraprofessionals
that do not meet NCLB requirements. In addition, the District develops plan(s) of action to remedy non-compliance issues related to any individual(s) found not meeting NCLB
requirements. In addition, the District conducts an ongoing assignment monitoring audit cycle of all schools to ensure that all teachers and paraprofessionals are correctly
assigned. A complete assignment monitoring audit cycle takes place over a four-year period. Each year, twenty-five percent of District schools are audited. By the end of the fouryear cycle, all District schools have been audited and the cycle repeats.

4.

High-quality and ongoing professional development: Describe the high-quality and ongoing professional development provided for teachers,
principals, and paraprofessionals and, if appropriate, pupil services personnel, parents, and other staff to enable all children in the school to meet the
State’s student academic achievement standards.

High quality and ongoing professional development is described in Section IV of all Goal pages at the rows entitled “Professional Development.”

5.

Strategies to attract highly qualified teachers to high-need schools: Describe the strategies used by the District to attract high-quality, highly
qualified teachers to high-need schools including recruitment efforts to ensure that core academic subject areas are staffed with high-caliber teachers.

LAUSD maintains an aggressive and far reaching recruitment plan. On June 30, 2010, all non-compliant elementary teachers were subject to Reduction in Force. Current hiring
practices limit hiring to credentialed and intern candidates only. Principals are increasingly selective in their hiring practices, seeking only to interview and select those candidates
who are in compliance with NCLB. The District is continuing to offer a Verification Process for Special Settings (VPSS) program to assist secondary special education teachers
and alternative school teachers to become NCLB compliant in all subjects taught.

6.

Strategies to increase parental involvement: Describe strategies used to increase parental involvement in accordance with section 1118, such as
family literacy services.

Strategies to increase parental involvement are described in Section IV of all Goal pages at the rows entitled “Building Parent Capacity and Partnership to Support the Academic
Goal,” as well as throughout the Culture and Climate Goal pages.
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7.

Plans for assisting preschool students in the successful transition from early childhood programs to local elementary schoolwide programs:
Describe how the school assists preschool children in the transition from early childhood programs to elementary school. (Elementary schools only).

•

Develops and implements a systematic procedure for receiving records regarding children transferred with parental consent from a Head Start program or another childhood
development program such as the Early Reading First Program

•

Establishes channels of communication between school staff and their counterparts ( including teachers, social workers, and health staff) in agencies such as Head Start or
other entities carrying out early childhood development programs such as the Early Reading First Program to facilitate coordination of programs

•

Conducts meetings involving parents, kindergarten or elementary school teachers, and Head Start teachers or teachers from other early childhood development programs
such as the Early Reading First Program, to discuss the developmental and other needs of individual children

•

Organizes and participates in joint transition-related training of school staff, Head Start program staff, Early Reading First Program staff, and, where appropriate, other early
childhood development program staff

•

Links the educational services provided by such local educational agency with the services provided by local Head Start agencies and entities carrying out Early Reading
First programs

Additional measures to assist pre-school students in the transition to local elementary schoolwide programs include:

8.

Measures to include teachers in decisions regarding the use of academic assessments: Describe how teachers are included in the decisions
regarding the use of academic assessments that provide information on and that improve student achievement and the overall instructional program.

Teachers are involved in the following activities that facilitate their inclusion in decisions regarding the use of academic assessments:
•
Training on the use of MyData to determine the progress of their students on periodic assessments and annual assessment scores
•
The development of assessments based on their lessons
•
Collaboration among grade levels and departments on the assessment results and developing lessons
•
Providing intervention for students not meeting grade-level standards on the assessments

9.

Activities to ensure that students who experience difficulty attaining proficiency receive effective and timely additional assistance: Describe

activities taken to ensure that students who experience difficulty mastering the proficient or advanced levels of academic achievement standards
are provided with effective, timely additional assistance which include measures to ensure that students' difficulties are identified on a timely
basis and provided sufficient information on which to base effective assistance. Describe how the school provides increased learning time to
underperforming students outside the school day. (Include intervention programs provided before school, during the school day, after school, and on
Saturdays.)
Activities to ensure that students who experience difficulty attaining proficiency receive effective and timely assistance are described in Section IV of the 100% Graduation Goal,
English Language Arts Goal, Mathematics Goal, and English Learner Programs Goal pages at the rows entitled “Interventions Beyond the Regular School Day and Other
Supports,” and in Section IV of the Social/Emotional Goal pages at the row entitled “Social/Emotional Interventions.”

10. Coordination and integration of Federal, State, and local services and programs: Describe how the school will coordinate and integrate federal,
state, and local services and programs.

!36

The school site council, in collaboration with the school’s stakeholders, will coordinate federal, state, and local services and programs to ensure resources are allocated based on
student needs. Low-achieving, at-risk students not meeting grade-level standards will receive the appropriate supplemental support based upon a rigorous analysis of all pertinent
subgroup and individual student data. These include students in target populations of all programs in the SWP plan. Supplemental academic support will include, without
exception, student interventions.

!
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LOCAL DISTRICT MONITORING

!

A comprehensive and multi-level monitoring process assists the Local District (LD) in evaluating the implementation of the SPSA Goals
and helps to inform future practice. Schools are monitored by the Local District through the use of the School Support Visit Report
completed by Local District Directors following multiple site-based visits. The School Support Visit Report:

!

!

•
•
•
•
•
•

Allows Directors to conduct performance dialogues with their network principals to review the academic progress of all students
Is a mechanism for memorializing the support Directors offer to the schools and for giving feedback to principals
Provides a consistent manner of summarizing an Director’s visits to the campus
Focuses on monitoring implementation of the Single Plan for Student Achievement, key strategies, and analysis of student data
as evidence of school progress
Helps ensure that the Director and the Principal are maintaining a focus on the instructional priorities of the school
Allows staff to determine instructional strengths and weaknesses on a school- and district-wide basis

The Deputy Superintendent of Instruction, Local District Superintendents, and Local District Directors all have access to the School
Support Visit Reports and the information is used to guide the professional development and differentiated support provided by
instructional support staff.

!

Directors review and recommend for approval the Single Plan for Student Achievement (SPSA) and school site budgets throughout the
school year. Directors supporting schools identified as Collaborative Partner, Focus, Priority, Reward, or Support schools monitor
school growth and the implementation of CORE Waiver mandates. All school site budgets are reviewed and approved by the Local
District Superintendent.

!
In the box below, Directors must describe the additional services and support provided to the school’s instructional program:
!

!
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Los Angeles Unified School District

2016-2017 School-level Plan for Use of Targeted Student Population (TSP) Program Funds

!Program Budget Codes:

10183 (TSP School Allocation)
10397 (TSP Per Pupil School Allocation)
10400 (TSP Supplemental & Concentration Grant)
10405 (TSP Supplemental & Concentration Grant Parent)

!
!

Name of School

Local District

Principal

Maywood Academy

East

Felipe Caceres

Total Student Enrollment

% of Low-Income
Students

% of English Learner
Students

% of Foster Youth
Students

1379

83%

14%

1%

Total Amount of TSP
Funds Allocated to the
School
10183

$

362,600

10397

$

10400

$

258,075

10405

$

10,116

Total

$

630,791

!Directions: Briefly describe, if applicable, the services being provided that are aligned to the District’s LCAP goals and indicate the amount of TSP
funds that support those services. Specify the targeted subgroup(s) as low-income students, English learners, RFEPs, and/or foster youth.
NOTE: Affiliated Charter schools are not required to complete this 2016-2017 School-level Plan for Use of TSP Program Funds.

!

Description of Services that address: 100% Graduation
Budgeted priorities should be based upon the school’s analysis of the following disaggregated data of
low-income, English learners, RFEPs, and foster youth:
Graduation rate
Individual Graduation Plan (IGP) completion rate
Percentage of students on track to graduate
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Amount of
TSP Funds

Targeted Student
Group(s):
Low-income, EL,
RFEP, and/or
Foster Youth

Related Districtwide SY16-17
LCAP Targets
(proposed)

•
•
•
•

Counselor, Sec (2) – Counselors will assist students in completing an Individual
Graduation Plan resulting in an increase in IGP completion rates and percentage
of students on track to graduate.
Counselor X/Y Time - Counselors will assist students in completing an Individual
Graduation Plan resulting in an increase in IGP completion rates and percentage
of students on track to graduate.
Advsr Registration Prep – Counselors will work on programming students into the
correct A-G Graduation Required Courses prior to each semester resulting in
greater percentage of student on tract to graduate.
Clerical Pers – Supple – Assist in clerical support of summer registration of
students resulting in students receiving A-G Graduation Required Courses.

$229,945

!!
!!
!!

All services will target
Low-income, El, RFEP,
and Foster Youth

$3,670

•
•

Graduation
Rate: 71%
Percentage of
students on
track to
graduate:50%

$5,899
$3,229

!
!
Description of Services that address: Proficiency for All
Budgeted priorities should be based upon the school’s analysis of the following disaggregated data of
low-income, English learners, RFEPs and foster youth:
SBAC English language arts and mathematics proficiency rates
EL reclassification rate
Rate of ELs making annual progress on CELDT
Rate of ELs demonstrating proficiency in English
Decrease in long-term English learners (LTELs)
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Amount of
TSP Funds

Targeted Student
Group(s):
Low-income, EL,
RFEP, and/or
Foster Youth

Related Districtwide SY16-17
LCAP Targets
(proposed)

•
•
•

!!
!!
!!
!!
!!
!!
!!
!!
!!

Assistant Principal, Secondary – Assistant Principal will focus on increasing the
proficiency rates in ELA and mathematics. The AP will also supervise and
implement our school’s English Learners program.
Office Technician – Office Tech. will assist in the clerical work for our English
Learners assisting our ELD program’s increase in reclassification rate.
Teacher Auxiliary (3) – Auxiliary classes will focus on English Learners resulting in
greater proficiency in English for our English Learners.

$143,863

!!
!

$64,516

All services will target
Low-income, El, RFEP,
and Foster Youth

•
•

$35,850
•

EL
reclassification
rate: 20%
Rate of ELs
making annual
progress on
CELDT: 62%
Decrease in
long-term
English learners:
22%

!
Description of Services that address: 100% Attendance
Budgeted priorities should be based upon the school’s analysis of the following disaggregated data of
low-income, English learners, RFEPs and foster youth:
Percentage of students with a 96% (173-180 days) attendance rate Percent of students missing
16 days or more in a school year

•
•

Office Technician – Office Tech. will assist in maintaining and updating
MiSIS attendance reports assisting in meeting our attendance goals for
students.
Clerical Overtime/Relief – Clerical support of attendance in maintaining
and updating MiSIS attendance reports.

!
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Amount of
TSP Funds

Targeted Student
Group(s):
Low-income, EL,
RFEP, and/or
Foster Youth

$64,516

All services will target
Low-income, El, RFEP,
and Foster Youth

!!

$810

Related Districtwide SY16-17
LCAP Targets
(proposed)
•

•

Percentage of
students with a
96% attendance
rate: 72%
Percentage of
students missing
16 days or more
in a school year:
9%

!
Description of Services that address: Parent, Community and Student
Engagement

Amount of
TSP Funds

Targeted Student
Group(s):
Low-income, EL,
RFEP, and/or
Foster Youth

$3,000

All services will target
Low-income, El, RFEP,
and Foster Youth

Budgeted priorities should be based upon the school’s analysis of the following disaggregated data of
low-income, English learners, RFEPs, and foster youth:
Percentage of parent participation on School Experience Survey
The responses from parents and students participating in the survey

•
•
•
•

!!
!!

Advisory Committee Expenses – Supports parent involvement in our school
instructional programs and governance structures. This will increase percentage
of parent participation on School Experience Survey.
Contracted Instructional Services – Parent workshops on various topics that
promote the A-G Graduation Requirements and build a college going school
culture.
Teacher Parent Activity Differential – Computer teacher will lead training with
parents on use of technology to access resources to support parent awareness of
student progress and resources available to assist academic growth.
Teacher X-time – Teacher will lead workshops to inform parents of our
instructional programs in the Core Subject Areas.

!!
!!
!

$5,000

Related Districtwide SY16-17
LCAP Targets
(proposed)
•

$1,4888

Percentage of
parent
participation on
School
Experience
Survey: 45%

$628

!
Description of Services that address: School Safety
Budgeted priorities should be based upon the school’s analysis of the following disaggregated data of
low-income, English learners, RFEPs, and foster youth:
Suspension rate
Expulsion rate
Extent to which the school is implementing the Discipline Foundation Policy

•

School Supervision Aides (4) – Our supervision aides will support in maintaining a
safe and secure learning environment for ours school that is integral to the
implementation of the Discipline Foundation Policy.

Amount of
TSP Funds

Targeted Student
Group(s):
Low-income, EL,
RFEP, and/or
Foster Youth

$37,681

All services will target
Low-income, El, RFEP,
and Foster Youth

Related Districtwide SY16-17
LCAP Targets
(proposed)
•
•
•

!
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Suspension rate:
.7%
Expulsion rate: .
03%
Extent to which
the school is
implementing
the Discipline
Foundation
Policy: 79%

7 TURNAROUND PRINCIPLES
[To be completed by CORE Waiver PRIORITY SCHOOLS (Non-SIG) only]

!

Directions: If a required component of the 7 Turnaround Principles has already been addressed in the SPSA, indicate where in the SPSA the
description can be found by filling in the right column with the Goal and Focus Area(s) (e.g., “Mathematics – Professional Development”) or SPSA
section (e.g., “Comprehensive Needs Assessment / Self Review Process”). If a required component has not been addressed in the SPSA, provide a
description of how the school will implement the component in the boxes below.

!

Goal and Focus Area(s) or
SPSA section

7 Turnaround Principles
Principle #1 – Provide strong leadership

(Schools do not address Principle 1. This section is to be completed by the District.)
A. Describe the process for the LEA’s review of school leader effectiveness and replacement of
leader if deemed necessary through review before the start of the 2016-17 school year.

(This section is to be completed by the
District.)

B. Describe the process and evidence that the LEA developed to ensure new instructional leader
hires of Non-SIG priority schools meet the following hiring criteria: (1) has a track record of
increasing student growth on standardized test scores as well as overall student growth, as well
as in subgroups in the school; (2) exhibits competencies in: driving for results, problem-solving,
and showing confidence to lead; (3) has a minimum of 3 years’ experience as a principal; (4) has
experience supervising implementation of multiple programs at the school level, including but not
limited to special education, Title I, and ELL.

(This section is to be completed by the
District.)

C. Provide LEA evidence that: (1) there is a program in place that supports the leadership team in
their instructional and management skill development; (2) the new principal has been granted
sufficient operational flexibility (including staffing, calendars/time, and budgeting) to implement
fully a comprehensive approach in order to substantially improve student achievement outcomes
and increase high school graduation rates; (3) LEA administrator roles have been refined to more
directly support and monitor classroom instruction through the development of systems and
processes (e.g., observation protocols) for teachers and administrators to analyze and monitor
student data and classroom instruction.

(This section is to be completed by the
District.)

Principle #2 – Ensure that teachers are effective and able to improve instruction
A. What is the process for analyzing data and root causes to identify actions, strategies, and
interventions pertaining to teachers within the school improvement plan?
As a result of examining available test data (such as Smarter Balance and SRI), teacher feedback, the
needs to transition to Common State Standards, examination of student work, we established the
following area of focus: Writing and Numeracy Across the Curriculum.
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Goal and Focus Area(s) or
SPSA section
English Language DevelopmentLesson Planning, Data Analysis and
Professional Development

B. How will PD related to low-performing area(s) be provided to teachers and administrators?

Goal and Focus Area(s) or
SPSA section

The CORE Pairing with our Partnership school, Orthopaedic Medical Magnet High School, established a
lead team of teachers that will organize professional development for teachers and administrators related
to our focus areas.
C. How will walk-through protocols that include teacher support be implemented?

Goal and Focus Area(s) or
SPSA section

The CORE Pairing lead teachers have also established an observation protocols to be implemented in
February after the December Professional development. As part of the follow-up to the observations
teachers will debrief over data gathered and plan next steps during department meetings.
D. Describe your school’s planned participation in professional learning provided by CORE.

Goal and Focus Area(s) or
SPSA section

Our school is participating in CORE Pairing professional development planned by our teachers. We are
also participating in Close Reading and Mastery learning & Teaching trainings provided by CORE.
E. Describe the school’s process for hiring an instructional coach to engage teachers in schoolbased, job-embedded professional learning.

Goal and Focus Area(s) or
SPSA section

We have selected two half time instructional coaches to assist in our school’s instructional focus area of
writing and numeracy across the curriculum.

Principle #3 – Redesign the school day, week or year to include additional time
for student learning and teacher collaboration
A. Describe the plan the school is creating to maximize instructional time in core subjects including
English Language Arts, mathematics, science, foreign languages, civics and government,
economics, arts, history, and geography.

Goal and Focus Area(s) or
SPSA section

TSP Program has funded a full time Assistant Principal that will assist teachers in maximizing
instructional time by implementing cooperative learning strategies (Kagan) and encouraging students to
monitor their growth and progress by embedding self-monitoring structures into units (Cycles).
B. How will the school explore and capitalize on opportunities outside of the regular student day to
enhance student learning? (could include after-school, before-school, lunch time, or extended
year)
Maywood offers credit recovery and intervention blended learning opportunities both after school and on
Saturdays. We also offer an ARC Beyond the Bell after school and before school that offer academic
and leadership opportunities for our students. We are offering a credit recovery and freshman bridge
program for students needing assistance in completing their A-G graduation requirements.
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Goal and Focus Area(s) or
SPSA section
Graduation//Interventions beyond the
regular school day and other supports

C. Describe the school’s process to ensure that extended learning time is available to all students.

Goal and Focus Area(s) or
SPSA section

All students meet with their counselors to review graduation A-G requirements and are provided
information regarding extended learning time opportunities.
D. What steps will be taken by the school to evaluate the effectiveness of the extended learning
time? How will the effectiveness of the extended learning time be evaluated?

Goal and Focus Area(s) or
SPSA section

Our Instructional Leadership Team made up of our department and SLC lead teachers along with our
School Site Council review data on a regular basis to evaluate the effectiveness of the extended learning
programs.

Principle #4 – Strengthen school’s instructional program
A. What actions will the school take to implement curriculum fully aligned to the Common Core
Standards?

Goal and Focus Area(s) or
SPSA section

Develop units of study for the new Common Core Standards through department professional
development.
B. Describe the school’s process for scheduling continuous, data-based curriculum review.

Goal and Focus Area(s) or
SPSA section

Our instructional Leadership team, School Site Council and departments conduct data-based curriculum
reviews throughout the year
C. Describe the school’s process for supporting instruction with pacing guides, curriculum maps
and/or sample instructional strategies.

Goal and Focus Area(s) or
SPSA section

Our teachers are developing instructional cycles that incorporate pacing plans and student centered
instructional strategies during professional development throughout the year.

Principle #5 – Use data to inform instruction and for continuous Improvement
A. What actions will the school take to develop and implement a short-term action plan to achieve
the goals in the school improvement plan?

Goal and Focus Area(s) or
SPSA section

Through our CORE Partnership and Public School Choice Review process we are focusing on
increasing writing and numeracy across the curriculum along with raising Depth of Knowledge Levels.
B. Describe the development of a leadership team and whether the team will meet at least monthly
to develop and implement short-term action plans and monitor implementation of the school
improvement plan.
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Goal and Focus Area(s) or
SPSA section

Our Expanded School Based Management Model includes an Instructional Leadership Team that is
made up of department and SLC lead teachers and meets once a month.
C. What will be the process for designing a local data system which included multiple-levels of
assessments and informed programmatic/instructional decisions?

Goal and Focus Area(s) or
SPSA section

Our instructional leadership team incorporates both summative and formative data related to CCSS
along with observation data based on classroom visits as part of data analysis on a regular basis.
D. What will be the process for facilitating data-driven conversations in learning communities?

Goal and Focus Area(s) or
SPSA section

Each department along with our School Site Council will engage in data analysis to inform on
instructional needs of our students.
E. What will be the process for training and supporting teachers’ data use through formal and
informal PD? What will be the process for differentiating PD for new teachers?

Goal and Focus Area(s) or
SPSA section

Local District East has lead several workshops that have supported our teachers in the use of both
formal and informal data review. New teachers will be given additional support by our instructional
coaches in this process.

Principle #6 – Establish a school environment that improves school safety and discipline
and addresses other nonacademic factors that impact student achievement
A. What will be the process for developing a sustained and shared philosophy, mission, and vision?

Goal and Focus Area(s) or
SPSA section

As part of our WASC and Public School Choice all our stakeholders have reviewed and deepened our
shared instructional goals and vision for the school.
B. Describe how the school will maintain facilities that support a culturally responsive and safe
environment.

Goal and Focus Area(s) or
SPSA section

Our Expanded School Base Management Model sub-committee on Discipline, Safety and Operations
meets month to review and monitor our school wellness and safe school plans.
C. Describe how the school will analyze teacher attendance and develop a plan for improvement, if
needed.
We are using LAUSD team data reports to review and analyze our teacher attendance. Our PSA
counselor has developed goals to increase the number of teachers meeting our 96% attendance goal.
D. Describe how the school will analyze student attendance and develop a plan for improvement, if
needed.
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Goal and Focus Area(s) or
SPSA section
Social and Emotional Goal- Lesson
Planning, Data Analysis, and
Professional Development
Goal and Focus Area(s) or
SPSA section

Our PSA counselor monitors and analyzes student attendance data. She works closely with our
administrative team to develop plans to improve student attendance.
E. What will be the process for identifying students who are at-risk of not graduating and developing
a plan of action to support those students?

Social and Emotional Goal-Lesson
Planning, Data Analysis and
Professional Development
Goal and Focus Area(s) or
SPSA section

Counselors review A-G graduation plans along with credit checklists with all students and identify
students at-risk of not graduating. Our Diploma Counselors target these students with additional
resources.
F.

What will be the process for analyzing student discipline referrals and developing a plan for
improvement, if needed?

Goal and Focus Area(s) or
SPSA section

Our dean of discipline works with our faculty to analyze referrals and our Expanded School Based
Management Model sub-committee on discipline, safety and operations meets once a month to monitor
our plan for improvement.

Principle #7 – Provide ongoing mechanisms for family and community engagement
A. What will be the process for developing and implementing a plan for student, family and
community engagement?
Our Title I Coordinator and Parent/Community Representative will work closely with our Administrative
team and School Site Council to develop a plan for student, family and community engagement.
B. Provide evidence of efforts to increase effective parental and community involvement.
The attendance at our monthly coffee with the principal has increased. We are building the capacity of
our parent volunteer cohort by training by our own instructional coaches on Cycles program and also by
the Mexican American Legal Defense Program to empower our parents. They graduated in February
after completing a seven week intensive course on parent and community involvement.

!
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Goal and Focus Area(s) or
SPSA section
Culture and Climate Goal-StudentStaff and Parent Engagement
Goal and Focus Area(s) or
SPSA section
Culture and Climate Goal-StudentStudent, Staff Parent Communication

!

COMMUNITIES OF PRACTICE
[To be completed by CORE Waiver FOCUS and SUPPORT SCHOOLS only]
California State AMO and School Quality Improvement Goal

!

School:
LEA:

Los Angeles Unified School District

Year:

Current Year AMOs

Yes No

Did the school meet this year’s California attendance target?
Did the school meet this year’s testing participation target?
Did the school meet their California graduation rate target? (if applicable)
Did the school meet this year’s School Quality Improvement Index Goal (CORE AMO)?

Prior Year AMOs
Did the school meet the prior year’s (2012-13) API growth target?
Did the school meet the prior year’s (2012-13) API achievement target?
Did the school meet the prior year’s (2012-13) graduation rate target? (if applicable)
Did the school meet the prior year’s School Quality Improvement Index Goal?

!
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Yes No

!

COMMUNITIES OF PRACTICE
(To be completed by CORE Waiver FOCUS and SUPPORT SCHOOLS only)

Directions: If a required component has already been addressed in the SPSA, indicate where in the SPSA the description can be found by filling in
the right column with the Goal and Focus Area(s) (e.g., “Mathematics – Professional Development”) or SPSA section (e.g., “Comprehensive Needs
Assessment / Self Review Process”). If a required component has not been addressed in the SPSA, provide a description of how the school will
implement the component in the boxes below.

!

Communities of Practice Components
A. Describe the school’s process for self-review and needs assessment to identify actions, strategies, and
interventions to be implemented within the school improvement plan. (Data must include AMOs and the
School Quality Improvement Index Report.)

B. Describe specific interventions, training methodologies, and/or trainings that worked well, and those that did
not.

C. Describe the school’s process for addressing and prioritizing the needs of the specific subgroups that
caused the school to be identified as a Focus or Support school.

D. Describe the school’s process for reporting the progress of Communities of Practice work to the School Site
Council.

E. Describe your school’s planned participation in three full “Plan, Do, Study, Act” (PDSA) cycles of inquiry to
be provided by CORE.

!
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Goal and Focus Area(s)
or SPSA section

!
!
Attach the following materials
!
Submit with Plan:
! • SSC Approval of SPSA
○
○

ATTACHMENTS

Include copies of agenda, minutes, and sign-ins verifying approval of the SPSA. [Documentation (i.e., agendas, sign-ins, and minutes)
must remain at the school site for five years.]
Include any written parent comments of dissatisfaction with the SPSA (SWP).

•
•

Analysis of School Experience Survey for Parents (applies to New Schools only)
Electronic copy of SPSA in Microsoft Word format

•
•
•
•

SSC Certification Form
Safe School Plan
Parental Involvement Policy
School Parent Compact

•
•
•
•
•

SSC Certification Form
GATE Plan
Grants Include plans for any grants received by the school.
Safe School Plan
LAUSD Public School Choice Proposal

!
Submit to Principal’s Portal:
! • Annual Title I Meeting

!
Submit via Email
! • Principal Certification Form (See Memorandum No. 6597.0 NCLB Compliance Principal Certification Form 2015-2016, Attachment C)
!
Retain at the School:
! • Small Learning Community Plan
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