Teacher Evaluation Options
for Professional Growth
El Rancho Unified School District

Contents of Evaluation Packet
1. Teacher Professional Portfolio Option
2. Teacher Self Evaluation Option
3. Teacher Professional Goals Option

Teacher Professional
Portfolio Option
Many teachers are currently enrolled in programs such as
Induction or a Masters Degree at a university which requires a
professional portfolio as evidence of meeting California Standards
of the Teaching Profession (CSTP). Teachers have the option of
presenting to their evaluator their current professional portfolio of
teaching practice as an excellent way of demonstrating
professional growth and learning to meet the teaching standard
used for the teacher evaluation process.
Other resources that can be used as a bases for a professional portfolio
Continuum of Teaching Practice by CDE, CTC and NTC
Induction Individualized Learning Plan (ILP)
Article IV - Section E2 of the Teacher Agreement
“The evaluatee(s) may include any of the following…video/audio tapes,
curriculum units, teacher journals, logs and calendars, interviews, lesson
plans, evidence of communications with parents/students, examples of
student work, records of participation in school improvement efforts, reports
on professional growth activities, or other relevant documentation.”

Teacher Self
Evaluation
Option
This option allows teachers to self-assess or self-evaluate using the
Teacher Self-Evaluation form and rubric. Teacher can reflect and
describe their current teaching practices that support their selfevaluation as well as set goals in CSTP areas they want to improve
this school year. Teachers can also describe administrative or site
support desired / needed for achieving these professional goals.
Contents of Teacher Self-Evaluation Option
Teacher Self-Evaluation Form
Rubric Supporting California Standards for the Teaching Profession

EL RANCHO UNIFIED SCHOOL DISTRICT
Certificated Teacher Self Evaluation Option - Professional Growth and Reflection
Teacher (First/Last):

School:

Grade/Subject:

Conf. Date:

CERTIFICATED TEACHER SELF-EVALUATION
Instructions for Self-Evaluation on Elements of Practice on the California Standards for the Teaching Profession:
Reflect on your current state of practice and rate yourself using the number rating below as described in the attached rubric.
1. Practice not consistent with minimum standards:
Unsatisfactory – does not meet the professional standards of competence.
2. Practice developing – meets minimum standards: Meets the professional standards of competence.
3. Practice consistent with professional standards:
Meets and occasionally exceeds professional standards of competence.
4. Practice distinguished – exceeds standards:
Consistently exceeds the professional standards of competence.

California Standards for the Teaching Profession - Elements of Practice

1 Engaging and Supporting All Students in Learning

Rating
Prelim

Final

1.1 Using knowledge of students to engage them in learning
1.2 Connecting learning to students’ prior knowledge, backgrounds, life experiences, and interests
1.3 Connecting subject matter to meaningful, real-life contexts
1.4 Using a variety of instructional strategies, resources, and technologies to meet students’ diverse learning needs

1.5 Promoting critical thinking through inquiry, problem solving, and reflection
1.6 Monitoring student learning and adjusting instruction while teaching
Reflect on the self-evaluation and provide a summary or list of professional practices you currently use to support your ratings.

1. PRELIMINARY COMMENTS by TEACHER

In what areas do you want to improve this year? Support needed?

2 Creating and Maintaining Effective Environments for Student Learning

Prelim

Final

2.1 Promoting social development and responsibility within a caring community where each student is treated
fairly and respectfully
2.2 Creating physical or virtual learning environments that promote student learning, reflect diversity, and
encourage constructive and productive interactions among students
2.3 Establishing and maintaining learning environments that are physically, intellectually, and emotionally safe
2.4 Creating a rigorous learning environment with high expectations and appropriate support for all students
2.5 Developing, communicating, and maintaining high standards for individual and group behavior
2.6 Employing classroom routines, procedures, norms, and supports for positive behavior to ensure a climate in
which all students can learn
2.7 Using instructional time to optimize learning
Reflect on the self-evaluation and provide a summary or list of professional practices you currently use to support your ratings.

2. PRELIMINARY COMMENTS

In what areas do you want to improve this year? Support needed?

EL RANCHO UNIFIED SCHOOL DISTRICT
Certificated Teacher Self Evaluation Option - Professional Growth and Reflection
Teacher (First/Last):

School:

Grade/Subject:

Conf. Date:

CERTIFICATED TEACHER SELF-EVALUATION
Instructions for Self-Evaluation on Elements of Practice on the California Standards for the Teaching Profession:
Reflect on your current state of practice and rate yourself using the number rating below as described in the attached rubric.
1. Practice not consistent with minimum standards:
Unsatisfactory – does not meet the professional standards of competence.
2. Practice developing – meets minimum standards: Meets the professional standards of competence.
3. Practice consistent with professional standards:
Meets and occasionally exceeds professional standards of competence.
4. Practice distinguished – exceeds standards:
Consistently exceeds the professional standards of competence.

California Standards for the Teaching Profession - Elements of Practice

3 Understanding and Organizing Subject Matter for Student Learning

Rating
Prelim

Final

3.1 Demonstrating knowledge of subject matter, academic content standards, and curriculum frameworks
3.2 Applying knowledge of student development and proficiencies to ensure student understanding of content
3.3 Organizing curriculum to facilitate student understanding of the subject matter
3.4 Utilizing instructional strategies that are appropriate to the subject matter
3.5 Using and adapting resources, technologies and standards-aligned instructional materials, including adopted
materials, to make subject matter accessible to all students
3.6 Addressing the needs of English learners and students with special needs to provide equitable access to the
content
Reflect on the self-evaluation and provide a summary or list of professional practices you currently use to support your ratings.

3. PRELIMINARY COMMENTS

In what areas do you want to improve this year? Support needed?

4 Planning Instruction and Designing Learning Experiences for All Students

Prelim

Final

4.1 Using knowledge of students’ academic readiness, language proficiency, cultural background, and individual
development to plan
4.2 Establishing and articulating goals for student learning
4.3 Developing and sequencing long-term and short-term instructional plans to support student learning
4.4 Planning instruction and incorporates appropriate strategies to meet the learning needs of all students
4.5 Adapting instructional plans and curricular materials to meet the assessed learning needs of all students
Reflect on the self-evaluation and provide a summary or list of professional practices you currently use to support your ratings.

4. PRELIMINARY COMMENTS

In what areas do you want to improve this year? Support needed?

EL RANCHO UNIFIED SCHOOL DISTRICT
Certificated Teacher Self Evaluation Option - Professional Growth and Reflection
Teacher (First/Last):

School:

Grade/Subject:

Conf. Date:

CERTIFICATED TEACHER SELF-EVALUATION
Instructions for Self-Evaluation on Elements of Practice on the California Standards for the Teaching Profession:
Reflect on your current state of practice and rate yourself using the number rating below as described in the attached rubric.
1. Practice not consistent with minimum standards:
Unsatisfactory – does not meet the professional standards of competence.
2. Practice developing – meets minimum standards: Meets the professional standards of competence.
3. Practice consistent with professional standards:
Meets and occasionally exceeds professional standards of competence.
4. Practice distinguished – exceeds standards:
Consistently exceeds the professional standards of competence.

California Standards for the Teaching Profession - Elements of Practice

5 Assessing Students for Learning

Rating
Prelim

Final

5.1 Applying knowledge of the purposes, characteristics, and uses of different types of assessments
5.2 Collecting and analyzing assessment data from a variety of sources to inform instruction
5.3 Reviewing data, both individually and with colleagues, to monitor student learning
5.4 Using assessment data to establish learning goals and to plan, differentiate, and modify instruction
5.5 Involving all students in self-assessment, goal setting, and monitoring progress
5.6 Using available technologies to assist in assessment, analysis, and communication of student learning
5.7 Using assessment information to share timely and comprehensible feedback with students and their families
Reflect on the self-evaluation and provide a summary or list of professional practices you currently use to support your ratings.

5. PRELIMINARY COMMENTS

In what areas do you want to improve this year? Support needed?

6 Developing as a Professional Educator

Prelim

Final

6.1 Reflecting on teaching practice is support of student learning
6.2 Establishing professional goals and engaging in continuous and purposeful professional growth and
development
6.3 Collaborating with colleagues and the broader professional community to support teacher and student learning

6.4 Working with families to support student learning
6.5 Engaging local communities in support of the instructional program
6.6 Managing professional responsibilities to maintain motivation and commitment to all students
6.7 Demonstrating professional responsibility, integrity, and ethical conduct
Reflect on the self-evaluation and provide a summary or list of professional practices you currently use to support your ratings.

6. PRELIMINARY COMMENTS

In what areas do you want to improve this year? Support needed?

EL RANCHO UNIFIED SCHOOL DISTRICT RUBRIC SUPPORTING THE CALIFORNIA STANDARDS FOR THE TEACHING PROFESSION
STANDARD 1
Element
1.1 Using knowledge
of students to
engage them in
learning

~ ENGAGING AND SUPPORTING STUDENTS IN LEARNING ~
1. PRACTICE NOT
CONSISTENT
The teacher fails to collect
and/or use knowledge of
students (student data) to
engage them in learning
opportunities.

1.2 Connecting
learning to students’
prior knowledge,
backgrounds, life
experiences, and
interests

The teacher fails to make
observable connections
between the learning goals and
the students’ prior knowledge,
life experiences and interests.

1.3 Connecting
subject matter to
meaningful, real-life
contexts

The teacher does not elicit
student questions or comments
during the lesson to make
subject matter meaningful by
connecting to real-life contexts.

1.4 Using a variety of
instructional
strategies,
resources, and
technologies to meet
students’ diverse
learning needs

The teacher uses instructional
strategies, but they lack variety,
are poorly carried out, or are
inappropriate to the students or
to the instructional goals.
Adjustments are not made to
respond to students’ needs.

1.5 Promoting critical
thinking through
inquiry, problem
solving, and
reflection

Learning opportunities for
students to engage in critical
thinking through inquiry,
problem solving, and reflection
within or across subject matter
areas are not provided.

1.6 Monitoring
student learning and
adjusting instruction
while teaching

Monitoring student learning and
adjusting instruction while
teaching are not evident.

T4 (2005) (amended/updated to new CSTP language 10/13/15)

2. PRACTICE DEVELOPING

3. PRACTICE CONSISTENT

4. PRACTICE DISTINGUISHED

The teacher has collected yet
does not use knowledge of
students (student data) to
engage them in learning
opportunities.
The teacher makes a few
observable connections
between the learning goals
and the students’ prior
knowledge, life experiences
and interests.
The teacher elicits some
questions from students
during a lesson to make
subject matter meaningful by
connecting to real-life
contexts.
The teacher uses a selection
of instructional strategies that
are appropriate to the
students and the instructional
goals, but they may lack
variety or may not be
responsive to students’ needs.

The teacher has collected yet
does not consistently use
knowledge of students (student
data) to engage them in learning
opportunities.

The teacher has collected and
consistently use knowledge of
students (student data) to engage
them in learning opportunities.

The teacher makes several
observable connections between
the learning goals and the
students’ prior knowledge, life
experiences, and interests.

The teacher facilitates as students’
connect and apply their prior
knowledge, life experiences, and
interests to new learning and the
achievement of learning goals.

The teacher elicits and uses
students’ questions and
comments during a lesson to
make subject matter meaningful
by connecting to real-life
contexts.
The teacher uses a variety of
instructional strategies that are
appropriate to the students and
the instructional goals. The
teacher carries these strategies
out, making some adjustments
to respond to students’ needs.

The teacher builds on students’
questions and comments during
lessons to make subject matter
meaningful by connecting to reallife contexts.
The teacher makes skillful use of a
wide repertoire of instructional
strategies to engage students in
learning, making adjustments while
teaching to respond to students’
needs.

A few learning opportunities
are provided for students to
engage in critical thinking
through inquiry, problem
solving, and reflection; little
support is given to develop
necessary skills.

Learning opportunities and
support are provided for
students to engage in critical
thinking through inquiry, problem
solving, and reflection.

Learning opportunities are
provided that extend student
critical thinking, and engage and
support students in problem
posing, problem solving, inquiry,
reflection about their learning, and
analysis of subject matter
concepts.

Students’ learning is directed
and monitored by the teacher,
however few adjustments are
made while teaching.

Students are supported in
developing the skills needed to
monitor their own learning during
activities. Teacher makes
adjustments during teaching
based on student feedback.

Teacher facilitates as students take
initiative for their own learning, and
reflect on, talk about, and evaluate
their own work with peers. Teacher
consistently shows adjustments being
made during instruction to meet
student needs based on student
feedback.
[ERUSD - CSTP RUBRIC]

EL RANCHO UNIFIED SCHOOL DISTRICT RUBRIC SUPPORTING THE CALIFORNIA STANDARDS FOR THE TEACHING PROFESSION
STANDARD 2

~ CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING ~
The classroom climate is
characterized by unfairness or
disrespect, either between the
teacher and students or among
students. Students are
unwillingly to take risks.
Teacher does not respond to
misbehavior, or the response is
inconsistent, or does not respect
the students’ dignity.

A climate of fairness, caring,
and respect is established by
the teacher for most
students, but few students
take risks and the teacher
does little to encourage them.
Teacher responds to
misbehavior but with uneven
results.

The physical environment does
not support student learning.
There are one or more safety
hazards, and materials are
difficult to access when needed.

The physical environment is
arranged for safety and
accessibility, and it facilitates
individual student
engagement in learning.

Teacher does not establish and
maintain learning environments
that are physically, intellectually,
and emotionally safe.

Teacher has established a
general learning environment
that at times are physically,
intellectually, and emotionally
safe.

The arrangement of the physical
environment ensures safety and
accessibility. Most students work
well individually or together as
they participate in learning
activities.
Teacher has established and
mostly maintains learning
environments that are physically,
intellectually, and emotionally safe
for most students.

2.4 Creating a rigorous learning
environment with high
expectations and appropriate
support for all students

Standards for behavior appear
not to have been established, or
students are confused about
what the standards are.

Standards for behavior have
been established by the
teacher, and the teacher’s
response to student behavior
is generally appropriate.

Standards for behavior are
established, are clear to students,
and are maintained by the
teacher. The teacher’s response
to student behavior is appropriate.

2.5 Developing, communicating,
and maintaining high standards
for individual and group
behavior

Students’ social development,
self-esteem and diversity are not
support4ed by the teacher.
Students have little sense of
responsibility for each other.

Teacher encourages
students’ respect of each
other’s differences. Students
work together moderately
well. The teacher provides
opportunities for students to
assume responsibility.

Teacher encourages environment
in which students respect each
other’s differences and work
independently and collaboratively,
taking responsibility for
themselves and their peers.

2.6 Employing classroom
routines, procedures, norms,
and supports for positive
behavior to ensure a climate in
which all students can learn

Classroom procedures and
routines have not been
established or are not being
enforced.

Procedures and routines
have been established and
work moderately well with
little loss of instructional time.

Procedures and routines work
smoothly with no loss of
instructional time.

Students and teacher ensure that
classroom procedures and routines
operate seamlessly and efficiently

2.7 Using instructional time to
optimize learning

Learning activities are often
rushed or too long, and
transitions are rough or
confusing, resulting in a loss of
instructional time.

Instructional time is paced so
that most students complete
learning activities.
Transitions used to move
students into new activities
are generally effective.

Pacing of the instructional time is
appropriate to the activities and
enables most students to engage
successfully with the content.
Transitions are smooth, resulting
in minimal loss of instructional
time.

Pacing of instructional time is adjusted
as needed to ensure the engagement
of students in learning activities.
Transitions are seamless.

2.1 Promoting social
development and responsibility
within a caring community
where each student is treated
fairly and respectfully

2.2 Creating physical or virtual
learning environments that
promote student learning,
reflect diversity, and encourage
constructive and productive
interactions among students
2.3 Establishing and
maintaining learning
environments that are
physically, intellectually, and
emotionally safe

T4 (2005) (amended/updated to new CSTP language 10/13/15)

A climate of fairness, caring and
respect is maintained by the
teacher, and students are
encouraged to take risks and be
creative. Teacher responses to
misbehavior are appropriate and
respect the students’ dignity.

Teacher maintains an environment in
which students take responsibility so
that a climate of equity, caring and
respect is maintained in the
classroom, and students are
encouraged to take risks and be
creative. Teacher response to
misbehavior is highly effective and
sensitive to students’ individual needs.
The arrangement of the physical
environment ensures safety and
accessibility, and facilitates
constructive interaction and
purposeful engagement for students
in learning activities.
Teacher consistently maintains
learning environments that are
physically, intellectually, and
emotionally safe fro all students.
Student and teacher develop
standards for behavior together.
Standards of conduct are clear to
students. Students are responsible
for helping each other maintain
standards.
Teacher maintains an environment in
which students work independently
and collaboratively and maintain a
classroom community in which they
respect each differences, assume
leadership, and we are responsible for
themselves and their peers.

[ERUSD - CSTP RUBRIC]

EL RANCHO UNIFIED SCHOOL DISTRICT RUBRIC SUPPORTING THE CALIFORNIA STANDARDS FOR THE TEACHING PROFESSION
STANDARD 3

~ UNDERSTANDING AND ORGANIZING SUBJECT MATTER FOR STUDENT LEARNING ~

ELEMENT

1. PRACTICE NOT
CONSISTENT

2. PRACTICE DEVELOPING

3. PRACTICE CONSISTENT

4. PRACTICE DISTINGUISHED

3.1 Demonstrating
knowledge of subject
matter, academic content
standards, and curriculum
frameworks

The teacher’s working
knowledge of subject matter and
student development is not
current, is inconsistently
evident, and does not
adequately support students’
learning or cultural heritage.

The teacher’s working
knowledge of subject matter and
basic principles of student
development is current, reflects
a perspective, supports some
students’ learning, and cultural
heritage.

The teacher’s working knowledge
of subject matter and basic
principles of student development
is current, incorporates different
perspectives, and supports
students’ learning and cultural
heritage.

The teacher’s working knowledge of
subject matter and individual students’
development is current and incorporates
a broad range of perspectives, strongly
supports students’ cultural heritage.

3.2 Applying knowledge of
student development and
proficiencies to ensure
student understanding of
content

The teacher does not apply
knowledge of student
development and proficiencies
to ensure student understanding
of content.

The teacher shows some
knowledge of student
development and proficiencies
and attempts to facilitate student
understanding of content.

Teacher applies knowledge of
student development and
proficiencies, which facilitates
understanding of content for most
students.

Teacher consistently applies knowledge
of student development and
proficiencies to ensure student
understanding of content.

3.3 Organizing curriculum
to facilitate student
understanding of the
subject matter

The curriculum is not organized
and it rarely demonstrates
concepts, themes, and skills;
rarely values different
perspectives or rarely supports
students’ understanding of
subject matter.

The curriculum is loosely
organized, inconsistently
demonstrates concepts,
themes, and skills without
revealing or valuing different
perspectives; and supports an
understanding of subject matter
for some students.

The curriculum is organized and
sequenced; demonstrates
concepts, themes, and skills;
reveals and values different
perspectives; and supports an
understanding of subject matter.

The curriculum is organized and
sequenced and demonstrates concepts,
themes, and skills, and the relationships
between them. It reveals and values a
broad range of perspectives, and is
organized to ensure that students
develop a understanding of subject.

3.4 Utilizing instructional
strategies that are
appropriate to the subject
matter

Instructional strategies are not
appropriately matched to
subject matter content and do
not encourage students to think
critically or to extend their
knowledge.

The teacher uses a few
strategies to make the content
accessible to students, and may
encourage students to think
critically or to extend their
knowledge of subject matter.

The teacher uses appropriate
instructional strategies to make
content accessible to students, to
encourage them to think critically,
and to extend their knowledge of
subject matter.

A repertoire of instructional strategies is
used to make content accessible to
students, to challenge them to think
critically, and to deepen their knowledge
of and enthusiasm for subject matter.

3.5 Using and adapting
resources, technologies
and standards-aligned
instructional materials,
including adopted
materials, to make subject
matter accessible to all
students

Instructional materials,
resources and technologies are
either not used or used
inappropriately. Materials may
not accurately reflect diverse
perspectives.

Instructional materials,
resources, and technologies are
used infrequently to convey key
subject matter concepts.
Materials may reflect diverse
perspectives.

Instructional materials, resources,
and technologies support the
curriculum and promote students’
understanding of content and
concepts. Materials may reflect
diverse perspectives.

A range of appropriate instructional
materials, resources, and technologies
are integrated into the curriculum to
extend students’ understanding of
content and concepts. The range of
materials reflect diverse perspectives.

3.6 Addressing the needs
of English learners and
students with special
needs to provide equitable
access to the content

Teacher does not address the
needs of English learners and
students with special needs to
provide equitable access to the
content.

Teacher is aware of but does
not consistently address the
needs of English learners and
students with special needs to
provide equitable access to the
content.

Teacher addresses the some of
the needs of English learners and
students with special needs to
provide equitable access to the
content.

Teacher consistently addresses the
needs of English learners and students
with special needs to provide equitable
access to the content.

T4 (2005) (amended/updated to new CSTP language 10/13/15)

[ERUSD - CSTP RUBRIC]

EL RANCHO UNIFIED SCHOOL DISTRICT RUBRIC SUPPORTING THE CALIFORNIA STANDARDS FOR THE TEACHING PROFESSION
STANDARD 4

~ PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR STUDENTS ~

ELEMENT

1. PRACTICE NOT
CONSISTENT

2. PRACTICE
DEVELOPING

3. PRACTICE CONSISTENT

4. PRACTICE DISTINGUISHED

4.1 Using knowledge of
students’ academic
readiness, language
proficiency, cultural
background, and
individual development
to plan

Instructional plans may not
match or reflect students’
collective backgrounds, and
developmental needs, and
may not support students’
learning.

Instructional plans are
partially drawn from
information about students’
collective backgrounds and
developmental needs to
support students’ learning.

Instructional plans reflect
students’ collective
backgrounds and
developmental needs to support
students’ learning.

Instructional plans build on students’
collective backgrounds and
developmental needs to support
students’ learning.

Instructional goals are not
established. Expectations
for students are not
appropriate.

Some instructional goals are
appropriate. Expectations
for students may be
inconsistent.

Short-term and long-term
instructional goals are
standards based. Goals are
appropriately challenging for
most students. Expectations for
students are generally
appropriate to learning
requirements.

Short-term and long-term
instructional goals are set by
teacher and students. Goals are
appropriately challenging for
students and represent valuable
learning. Expectations for students
are consistently high.

4.3 Developing and
sequencing long-term
and short-term
instructional plans to
support student learning

Individual lesson plans have
little relation to long and
short-term goals, or a unit
plan has little recognizable
structure.

Long and short-term plans
have a recognizable
structure, although the
sequence of individual
lessons is uneven and only
partially helps students
develop conceptual
understanding.

Long and short-term plans have
a coherent structure, with
learning activities in individual
lessons well sequenced to
promote understanding of
concepts.

Long and short-term plans are
highly coherent. Learning
sequences are responsive to the
needs of individual students and
promote understanding of complex
concepts.

4.4 Planning instruction
and incorporates
appropriate strategies to
meet the learning needs
of all students

Teacher plans instruction
but does not incorporate
appropriate strategies to
meet the learning needs of
all students

Teacher plans instruction
that incorporates some
strategies and are
somewhat appropriate to
meet the learning needs of
some students.

Teacher plans instruction that
incorporates appropriate
strategies to meet the learning
needs of most students.

Teacher plans instruction that
incorporates appropriate strategies
to meet the learning needs of all
students.

4.5 Adapting
instructional plans and
curricular materials to
meet the assessed
learning needs of all
students

Instructional plans are not
modified, in spite of
evidence that modifications
would improve student
learning.

Modifications to instructional
plans address only limited
aspects of the lesson.

Instructional plans are modified
as needed to enhance student
learning based on formal and
informal assessment.

Instructional plans are modified as
needed, based on formal and
informal assessment, to promote
deeper conceptual understanding
by students.

4.2 Establishing and
articulating goals for
student learning

T4 (2005) (amended/updated to new CSTP language 10/13/15)

[ERUSD - CSTP RUBRIC]

EL RANCHO UNIFIED SCHOOL DISTRICT RUBRIC SUPPORTING THE CALIFORNIA STANDARDS FOR THE TEACHING PROFESSION
STANDARD 5

~ ASSESSING STUDENT LEARNING ~

ELEMENT

1. PRACTICE NOT
CONSISTENT

2. PRACTICE DEVELOPING

3. PRACTICE CONSISTENT

4. PRACTICE DISTINGUISHED

5.1 Applying knowledge of
the purposes,
characteristics, and uses of
different types of
assessments

Teacher does not demonstrate
use of different types of
assessments. Teacher does
not use accommodations or
modifications necessary for
students of special needs or
English learners.

Teacher demonstrates some
use of different formative and
summative assessments.
Teacher makes some
accommodations or
modifications necessary for
students of special needs or
English learners.

Teacher selects pre and post
assessments based on a clear
understanding of the purposes and
characteristics and possible bias of
assessments to support student
learning. Teacher uses appropriate
and legal accommodations and
modifications for assessments.

Teacher demonstrates purposeful use of
a variety of assessments to support
differentiated student learning needs
and allows students to demonstrate
what they know without bias. Teacher
adapts accommodations and
modifications for state and local
assessments based on individual
student’s learning

5.2 Collecting and
analyzing assessment data
from a variety of sources to
inform instruction

The teacher uses
inappropriate sources of
information to assess student
learning and/or uses
assessment strategies that are
not appropriate to students’
learning.

The teacher consistently uses
one or two appropriate sources
of information to assess student
learning and one or two
assessment strategies to
understand student progress.

The teacher consistently uses a
variety of appropriate sources to
collect information about student
learning and several appropriate
assessment strategies to
understand student progress.

The teacher consistently uses a variety
of appropriate sources to collect
information about student learning and a
wide range of appropriate assessment
strategies to understand student
progress.

5.3 Reviewing data, both
individually and with
colleagues, to monitor
student learning

The teacher does not review
data to monitor student
learning.

5.4 Using assessment data
to establish learning goals
and to plan, differentiate,
and modify instruction

Information about student
learning is inappropriate or not
used by the teacher to plan
guide or adjust instruction.

The teacher does not
encourage students to reflect
on or assess their own work.

The teacher consistently reviews
basic student data both individually
and with colleagues to monitor
student learning.
Information from a variety of
assessments is used to plan and
modify learning activities, as well as
to meet class and individual
students needs and achievement.
Assessments are used to adjust
instruction while teaching.
Student reflection and selfassessment are included in learning
activities. The teacher models skills
and assessment strategies to help
students understand their own work
and discuss it with peers.

The teacher consistently reviews a
variety of student data both individually
and with colleagues to monitor student
learning.
Information from a variety of ongoing
assessments is used to plan and modify
learning activities, and to support class
and individual student needs and
achievement. Assessments are used to
adjust instruction while teaching in
response to student needs.

5.5 Involving all students in
self-assessment, goal
setting, and monitoring
progress

The teacher is reviews data
either individually or with
colleagues to monitor student
learning.
Information from a limited range
of assessments is used to plan
learning activities and may
support class needs and
achievement. Assessments are
not used to adjust instruction
while teaching.
Student reflection is
encouraged and guided by the
teacher during some activities.
Student reflection and selfassessment are sometimes
included in learning activities.
The teacher is developing a use
of available technologies to
assist in assessment, analysis,
and communication of student
learning but is not consistent.
The teacher provides timely
information about student
learning to students, families
and support personnel to
promote understanding and
academic progress.

5.6 Using available
technologies to assist in
assessment, analysis, and
communication of student
learning
5.7 Using assessment
information to share timely
and comprehensible
feedback with students and
their families

The teacher does not use
available technologies to
assist in assessment,
analysis, and communication
of student learning.
The teacher provides some
information about student
learning, to students, families
and support personnel, but the
information is incomplete,
unclear or untimely.

T4 (2005) (amended/updated to new CSTP language 10/13/15)

Ongoing student reflection and selfassessment are integrated into the
learning process. Students demonstrate
assessment strategies and discuss work
with peers.

Teacher regularly uses available
technologies to assist in
assessment, analysis, or
communication of student learning.

Teacher uses a variety of available
technologies to assist in assessment,
analysis, and communication of student
learning.

The teacher regularly exchanges
information about student learning
with students, families and support
personnel in a timely manner, and in
ways that improve understanding
and encourage academic progress.

Teacher includes students in the
exchange of information about their
learning with families and support
personnel in ways that improve
understanding, are timely, and
encourage academic progress.
[ERUSD - CSTP RUBRIC]

EL RANCHO UNIFIED SCHOOL DISTRICT RUBRIC SUPPORTING THE CALIFORNIA STANDARDS FOR THE TEACHING PROFESSION
Standard 6

~ DEVELOPING AS A PROFESSIONAL EDUCATOR ~

ELEMENT

1. PRACTICE NOT CONSISTENT

2. PRACTICE DEVELOPING

3. PRACTICE CONSISTENT

4. PRACTICE DISTINGUISHED

6.1 Reflecting on teaching
practice is support of
student learning

The teacher may reflect on specific
problems or areas of concern in his
or her teaching practice; reflection
to assess growth over time or to
plan professional development is
not evident.

The teacher reflects on areas of concern
in his or her teaching practice, assesses
growth in these areas with assistance,
and uses reflection to plan professional
development.

The teacher reflects on his or her
teaching practice in relation to areas
of concern and student learning,
assesses growth over time, and uses
reflection to plan and participate in
the professional community.

The teacher reflects on his or her teaching
practice in relation to student learning and
instructional goals, and asses growth over
time. The teacher plans, participates and
applies professional development based on
reflection.

Professional goals are established with
assistance. The teacher pursues some
opportunities to acquire new knowledge
and skills but does not contribute to
professional community.

Professional goals are developed
and the teacher pursues
opportunities to acquire new
knowledge and skills, and
participates in the professional
community.

Professional goals are on going and the
teacher actively seeks opportunities to
expand knowledge and skills, and
participates in and contributes to the
professional community.

6.2 Establishing
professional goals and
engaging in continuous
and purposeful
professional growth and
development
6.3 Collaborating with
colleagues and the broader
professional community to
support teacher and
student learning

Professional goals are not
established to guide practice. The
teacher fails to pursue
opportunities to develop new
knowledge or skills, or to
participate in the professional
community.
The teacher has limited
understanding of the importance of
district and community resources
or how to access them to provide
learning experiences for students
or to promote collaboration with the
school.

The teacher understands the
importance of the district and community
resources but is not sure how to apply
this to benefit students and families,
provide experiences to support learning
or promote collaboration with the school.

The teacher values district and
community resources and develops
knowledge of them to benefit
students and families, provide some
experiences to support student
learning and support collaboration
between school and community.
The teacher acknowledges students’
families, develops positive
communication and an
understanding of their diverse
backgrounds, and provides
opportunities for families to
participate in the classroom or school
community.

The teacher values the district and
community resources and uses knowledge
of them to benefit students and families,
provide students with experiences that
support their learning and promote
collaboration between school and
community.

6.4 Working with families to
support student learning

The teacher has limited
communication with families, and
fails to provide opportunities for
participation in the classroom or
school community.

The teacher initiates communication
with students and families, works to
develop an understanding of their
diverse backgrounds, and may provide
limited opportunities for families to
participate in the classroom or school
community.

6.5 Engaging local
communities in support of
the instructional program

The teacher fails to engage in
professional dialogue with
colleagues, to seek out other staff
to meet student needs, or to
participate in school or district
events or learning activities.

The teacher engages in professional
dialogue with some colleagues to help
meet students’ needs, and participates
in some school-wide events.

The teacher engages in professional
dialogue with colleagues,
collaborates with staff to meet
students’ needs, and participates in
school-wide events.

The teacher engages in professional
dialogue and reflection with colleagues,
collaborates with staff to meet students’
needs, and contributes to school-wide and
district-wide decision making, events, and
professional development.

6.6 Managing professional
responsibilities to maintain
motivation and
commitment to all students

The teacher does not meet basic
professional expectations to follow
procedures or participate in
required teacher activities.

The teacher participates in required
teacher activities, meets basic
expectations, and follows procedures
and policies including timely record
keeping, attendance, grading, and
enforcement of school regulations.

The teacher participates in schoolwide activities, follows policies and
procedures, meets professional
expectations including accurate
reflection of student progress, and
actively supports school expectations
for students and staff.

The teacher regularly exhibits leadership in
support of school and student needs. The
teacher models professional expectations
including active contributions to school
planning, and school programs.

6.7 Demonstrating
professional responsibility,
integrity, and ethical
conduct

The teacher does not demonstrate
professional responsibility,
integrity, and ethical conduct.

The teacher at times demonstrates
professional responsibility, integrity, and
ethical conduct.

The teacher regularly demonstrates
professional responsibility, integrity,
and ethical conduct.

The teacher is well known by colleagues
and community members for
demonstrating professional responsibility,
integrity, and ethical conduct.

T4 (2005) (amended/updated to new CSTP language 10/13/15)

The teacher acknowledges students and
their diverse backgrounds, maintains
ongoing positive interactions with their
families, and provides multiple
opportunities for meaningful participation of
families in the classroom or school
community.

[ERUSD - CSTP RUBRIC]

Teacher
Professional
Goals Option
This option allows teachers to select a level of professional
development using the Continuum of Teaching Practice (CTP).
Teacher can reflect and describe their current teaching practices
that support their chosen and set goals for each of the 6 CSTP
areas. Teachers can also describe administrative or site support
desired / needed for achieving these professional goals.
Contents of Teacher Professional Goals Option
Teacher Professional Goals for 6 CSTP Elements
Continuum of Teaching Practice by CDE, CTC and NTC

CSTP 1.5 - Teacher Evaluation Option - Professional Goals
Engaging Students

1.5 – Promoting critical thinking through inquiry, problem solving, and reflection

Teacher:

School Site:

Evaluator:

Subject/Content:
Emerging

Exploring

Applying

Integrating

Innovating

Teacher

Supports students to initiate
Includes questions in single
Guide students to think
critical thinking through
Asks questions that focus on
lessons or a sequence of
critically through use of
independently developing
factual knowledge and
lessons that require students
questioning strategies,
questions,
posing problems
comprehension.
to recall, interpret, and think posing/solving problems, and
critically.
reflection on issues in content. and reflecting on multiple
perspectives.

Facilitates systematic
opportunities for students to
apply critical thinking by
designing structured inquires
into complex problems.

Student

Students respond to varied
questions or tasks designed to Students respond to questions Students pose problems and
Some students respond to promote comprehension and and problems posed by the
construct questions of their
questions regarding facts and
teacher and begin to pose and
critical thinking in single
comprehension.
solve problems of their own own to support inquiries into
lessons or a sequence of
content.
related to the content.
lessons.

Students pose and answer a
wide-range of complex
questions and problems,
reflect, and communicate
understandings based on in
depth analysis of content
learning.

Self-Assessment CSTP Element Levels
Initial Level

Date Recorded

Engaging Students

Mid-year Level

Date Recorded

End-of-Year Level

Date Recorded

1.5 – Promoting critical thinking through inquiry, problem solving, and reflection
What current practices demonstrate your selected level? What do you or your students do to prove your level?

Evidence
What are your areas of strength? What do you do well in this CSTP element?

Strengths
What are your areas of growth? What do you want to improve in this CSTP element?

Areas of Growth
What professional goal(s) would you like to set for this school year to improve in this CSTP element?

Goal
What next steps will you make to achieving your goal above?

Next Steps
What administrative or school site support is requested to help you achieve your goal above?

Support Desired

Guiding Questions from The Continuum of Teaching Practice

Developed in collaboration with the CCTC, CDE and New
Teacher Center. Revised June 2014.

1.5 – Promoting critical thinking through inquiry, problem solving, and reflection
As teachers develop, they may ask,, “How do I…” or “Why do I…”
• encourage students to use multiple approaches and solutions to solve problems?
• encourage students to ask critical questions and consider diverse perspectives about subject matter?
• provide opportunities for students to think about, discuss, and evaluate content?
• ask questions to facilitate discussion, clarify, and extend students’ thinking
• support students to think and communicate with clarity and precision?
• help students apply previous learning to new situations?
• encourage students to create, imagine, and innovate?
• help students to develop and use strategies and technologies for accessing knowledge and information?
• consider task analysis in supporting the learning levels of all students?

CSTP 2.3 - Teacher Evaluation Option - Professional Goals
Effective Environment 2.3 Establishes and maintains learning environments that are physically, intellectually, and emotionally safe
Teacher:

School Site:

Evaluator:

Subject/Content:
Emerging

Exploring

Applying

Integrating

Innovating

Teacher

Anticipates and reduces risks
Integrates support for
to physical, intellectual, and
students to take risks and Shares responsibility with the
Recognizes and addresses
emotional safety using
offer respectful opinions about
safety issues regarding
multiple strategies that include
students for the establishment
divergent viewpoints.
materials, student
examining biases in the
Adheres to policies and laws
Engages in reflection on their and maintenance of a safe
interactions,
and
the
learning
environment
and
physical, intellectual, and
regarding safety that are
own language and behavior
curriculum. Models and
emotional environment
required by the site, district, organization of the learning
that contributes to intellectual
environments. Explores
provides instruction on skills
focused on high quality and
and state. Responds to
and emotional safety in the rigorous learning. Uses a wide
strategies to establish
that develop resiliency and
behaviors that impact student intellectual and emotional
classroom. Develops and/or
support intellectual and
range of evidence based
safety as they arise.
safety in the classroom.
emotional safety. Anticipates strengthens positive behavior practices to prevent problem
support plans to assist in
Explores strategies to deand reduces risks of student
behaviors and deescalate
prevention of behavior
escalate student behaviors. escalation by matching adult problems and deescalation for
student behaviors.
response to the student’s
students.
learning and behavior levels.

Student

Students are aware of
Students follow teacher
required safety procedures guidance regarding potential
and the school and classroom
safety issues for self or
rational for maintaining safety.
others.

Students take risks, offer
opinions, and share
alternative perspectives.

Students demonstrate
Students develop and practice
resiliency in perseverance for
resiliency skills and strategies
academic achievement.
to strive for academic
Students share responsibility
achievement, and establish for intellectual and emotional
intellectual and emotional
safety for themselves and
safety in the classroom.
others in the classroom.

Self-Assessment CSTP Element Levels
Initial Level

Date Recorded

Mid-year Level

Date Recorded

End-of-Year Level

Date Recorded

Effective Environment 2.3 Establishes and maintains learning environments that are physically, intellectually, and emotionally safe
What current practices demonstrate your selected level? What do you or your students do to prove your level?

Evidence
What are your areas of strength? What do you do well in this CSTP element?

Strengths
What are your areas of growth? What do you want to improve in this CSTP element?

Areas of Growth
What professional goal(s) would you like to set for this school year to improve in this CSTP element?

Goal
What next steps will you make to achieving your goal above?

Next Steps
What administrative or school site support is requested to help you achieve your goal above?

Support Desired

Guiding Questions from The Continuum of Teaching Practice

Developed in collaboration with the CCTC, CDE and New
Teacher Center. Revised June 2014.

2.3 Establishes and maintains learning environments that are physically, intellectually, and emotionally safe

As teachers develop, they may ask,, “How do I…” or “Why do I…”
• arrange the learning environment to facilitate positive and productive classroom interactions?
• encourage, support, and recognize the achievements and contributions of all students?
• encourage students to take risks and to express thoughtful and respectful opinions related to the topic or subject of discussion?
• foster the development of each student’s self-esteem?
• create a safe, accessible learning environment for all students?
• prevent behavior problems by intervening early using strategies matched to student’s current learning and behavior levels?
• assist students in de-escalation when in crisis while maintaining a safe environment for all students?
• provide student supervision in unstructured settings such as cafeterias, buses, hallways, and playgrounds?

CSTP 3.6b - Teacher Evaluation Option - Professional Goals
Subject Matter

3.6(b) Addresses the needs of English Learners and students with special needs to provide equitable access to the
content

Teacher:

School Site:

Evaluator:

Subject/Content:
Emerging

Exploring

Teacher

Has an awareness of the full
range of students identified
with special needs students
through data provided by the
school. Attends required
meetings with resource
personnel and families.
Learns about referral
processes for students with
special needs.

Initial Level

Date Recorded

Applying

Integrating

Innovating

Guides and supports the full
Utilizes information on the full
range of students with special
range of students identified Integrates accommodations, needs to actively engage in
Seeks additional information with special needs to assess adaptations, and extensions the assessment, and monitor
on the full range of students strengths and competencies to instruction for the full range their own strengths, learning
identified with special needs
to provide appropriate
of students with special needs needs, and achievements in
to address challenges or
challenge and
to ensure adequate support
accessing content.
supports in single lessons or
accommodations in
and challenge. Communicates
Communicates and
sequence of lessons.
instruction. Communicates
and collaborates with
collaborates with resource
Cooperates with resource
regularly with resource
colleagues, support staff and personnel, para- educators,
personnel, para-educators, personnel, para- educators, families to ensure consistent
families, leadership, and
and families during meetings and families to ensure that instruction. Supports families
students in creating a
and activities in support of student services are provided in positive engagement with
coordinated program to
learning plans and goals.
and progress is made in
the school. Initiates and
optimize success of the full
Seeks additional information
accessing appropriate
monitors referral processes range of students with special
on struggling learners and
content. Refers students as
and follow- up meetings to
needs. Takes leadership at
advanced learners to
needed in a timely and
ensure that students receive
the site/ district and
determine appropriateness for appropriate manner supported support and/ or extended
collaborates with resource
referral.
with documented data over learning that is integrated into
personnel to ensure the
time, including interventions
the core curriculum.
smooth and effective
tried previous to referral.
implementation of referral
processes.

Self-Assessment CSTP Element Levels

Subject Matter

Mid-year Level

Date Recorded

End-of-Year Level

Date Recorded

3.6(b) Addresses the needs of English Learners and students with special needs to provide equitable access to the
content
What current practices demonstrate your selected level? What do you or your students do to prove your level?

Evidence
What are your areas of strength? What do you do well in this CSTP element?

Strengths
What are your areas of growth? What do you want to improve in this CSTP element?

Areas of Growth
What professional goal(s) would you like to set for this school year to improve in this CSTP element?

Goal
What next steps will you make to achieving your goal above?

Next Steps
What administrative or school site support is requested to help you achieve your goal above?

Support Desired

Guiding Questions from The Continuum of Teaching Practice

Developed in collaboration with the CCTC, CDE and New
Teacher Center. Revised June 2014.

3.6(b) Addresses the needs of English Learners and students with special needs to provide equitable access to the content

As teachers develop, they may ask,, “How do I…” or “Why do I…”
• address the English Language Development (ELD) standards as they relate to my English learners’ level of language acquisition?
• address the Individual Education Plan (IEP) goals and objectives of my students with special needs?
• select materials, resources, and technologies to support subject matter instruction of my English learners and students with special needs?
• ensure access to the critical concepts and themes in the academic content standards and state curriculum frameworks for students at various levels of
English proficiency and for students with special needs?

CSTP 4.1 - Teacher Evaluation Option - Professional Goals
Planning Instruction

4.1 Uses background knowledge of students’ academic readiness, language proficiency, cultural background, and
individual development to plan instruction

Teacher:

School Site:

Evaluator:

Subject/Content:
Emerging

Exploring

Applying

Integrating

Innovating

Plans differentiated instruction
Plans single lessons or
based on knowledge of
lans differentiated instruction
Plans differentiated instruction
sequence of lessons using students’ academic readiness, which is based on broad
that provides systematic
additional assessment
academic language, diverse knowledge of students while opportunities for supporting
Plans daily lessons using
information on student
cultural backgrounds, and
matching resources and
available curriculum and
and extending student
academic readiness,
individual cognitive, social, specific strategies to students’
information from district and
learning based on
language, cultural
emotional, and physical
diverse learning needs and
state required assessments. background, and individual
comprehensive
information on
development. Examines
cultural backgrounds.
Is aware of the impact of bias development. Becomes aware potential sources of bias and
students.
Engages students in
Planning addresses bias,
on learning.
the analysis of bias,
of potential areas of bias and stereotyping when planning
stereotyping, and
stereotyping, and
seeks to learn about culturally
lessons. Uses culturally
assumptions about cultures
assumptions.
responsive pedagogy.
responsive pedagogy in
and members of cultures.
planning.

Teacher

Self-Assessment CSTP Element Levels
Initial Level

Date Recorded

Planning Instruction

Mid-year Level

Date Recorded

End-of-Year Level

Date Recorded

4.1 Uses background knowledge of students’ academic readiness, language proficiency, cultural background, and
individual development to plan instruction
What current practices demonstrate your selected level? What do you or your students do to prove your level?

Evidence
What are your areas of strength? What do you do well in this CSTP element?

Strengths
What are your areas of growth? What do you want to improve in this CSTP element?

Areas of Growth
What professional goal(s) would you like to set for this school year to improve in this CSTP element?

Goal
What next steps will you make to achieving your goal above?

Next Steps
What administrative or school site support is requested to help you achieve your goal above?

Support Desired

Guiding Questions from The Continuum of Teaching Practice

Developed in collaboration with the CCTC, CDE and New
Teacher Center. Revised June 2014.

4.1 Uses background knowledge of students’ academic readiness, language proficiency, cultural background, and individual development to
plan instruction

As teachers develop, they may ask,, “How do I…” or “Why do I…”
• incorporate students’ prior knowledge and experience in my curriculum and instructional planning?
• use knowledge of my students’ lives, their families, and their communities to inform my planning of curriculum and instruction?
• use knowledge of my students’ individual cognitive, social, emotional, and physical development to plan instruction and make appropriate adaptations to
meet students’ unique needs?
• plan lessons and units that promote access to academic content standards for all students?
• use knowledge of my English learners’ levels of language proficiency to plan instruction that supports their subject matter learning and academic
language development?
• use knowledge of my students’ diverse learning needs to plan instruction that supports their learning?

CSTP 5.4 - Teacher Evaluation Option - Professional Goals
Assessing for Learning 5.4 Uses assessment data to establish learning goals and to plan, differentiate, and modify instruction.
Teacher:

School Site:

Evaluator:

Subject/Content:
Emerging

Exploring

Teacher

Uses data from assessments
provided by site and district to
set learning goals for the
class.Plans instruction using
available curriculum
guidelines.

Initial Level

Date Recorded

Uses data from available
assessments to establish
content based learning goals
for class and individual
students in single lessons or
sequence of
lessons. Plans adjustments in
instruction to address learning
needs of individual students.

Applying

Integrating

Innovating

Integrates a broad range of Reflects on data continuously
data to set learning goals for to make ongoing refinements
Uses a variety of assessment
content and academic
to learning goals for content
data to set student learning
language across content
and academic language for
goals for content and
standards.
Plans
the full range of students.
academic language. Plans
differentiated
instruction
Uses
data systematically to
differentiated lessons and
targeted
to
meet
individual
refine
planning, differentiate
modifications to instruction to
and group learning needs. instruction, and make ongoing
meet students’ diverse
Modifies lessons during
adjustments to match the
learning needs.
instruction based on informal evolving learning needs of
assessments.
individuals and groups.

Self-Assessment CSTP Element Levels
Mid-year Level

Date Recorded

End-of-Year Level

Date Recorded

Assessing for Learning 5.4 Uses assessment data to establish learning goals and to plan, differentiate, and modify instruction.
What current practices demonstrate your selected level? What do you or your students do to prove your level?

Evidence
What are your areas of strength? What do you do well in this CSTP element?

Strengths
What are your areas of growth? What do you want to improve in this CSTP element?

Areas of Growth
What professional goal(s) would you like to set for this school year to improve in this CSTP element?

Goal
What next steps will you make to achieving your goal above?

Next Steps
What administrative or school site support is requested to help you achieve your goal above?

Support Desired

Guiding Questions from The Continuum of Teaching Practice

Developed in collaboration with the CCTC, CDE and New
Teacher Center. Revised June 2014.

5.4 Uses assessment data to establish learning goals and to plan, differentiate, and modify instruction.

As teachers develop, they may ask,, “How do I…” or “Why do I…”
• draw upon assessment data to support development of learning goals?
• review and revise learning goals with students over time?
• ensure that student learning goals reflect key subject matter concepts, skills, and applications?
• use informal assessments to adjust instruction while teaching?
• use multiple sources of assessment to measure student progress and revise instructional plans?
• work to differentiate goals and plans based on assessed needs of my diverse learners?
• address the specific needs of English learners and students with special needs as I use assessments to inform my instruction?

CSTP 6.3 - Teacher Evaluation Option - Professional Goals
Developing as a
Professional

6.3 Collaborates with colleagues, families, and the broader professional community to support teacher and student
learning.

Teacher:

School Site:

Evaluator:

Subject/Content:
Emerging

Exploring

Applying

Integrating

Innovating

Facilitates collaboration with
Collaborates, consults, and colleagues. Works to ensure
Collaborates with colleagues
co-teaches
with
colleagues
to
the broadest positive impact
Consults with colleagues to
through a continuum of
Attends staff, grade level,
possible on instructional
consider how best to support support to improve student expand impact on teacher and
department, and other
student
learning
within
grade
practice and student
teacher and student learning.
learning and reflect on
required meetings and
or department and school and achievement at school and
Begins
to
identify
how
to
teaching
practice
at
the
collaborations. Identifies
district levels. Engages with
district levels and for the
student and teacher resources access student and teacher classroom level. Interacts with
members of the broader
profession. Initiates and
members of the broader
at the school and district level. resources in the broader
professional community to develops professional learning
professional
professional community to
Is aware of district guidelines community. Consults with access resources that support access resources and a wide opportunities with the broader
in regard to using
professional community
colleagues and supervisors to teacher effectiveness and range of supports for teaching
paraeducators, tutors, and
the full range of learners.
focused on student
provide guidance and
student learning. Provides
volunteers within the
Employs
paraeducators,
achievement.
Designs work
direction to paraeducators,
guidance and direction to
educational setting.
tutors, and volunteers utilizing
plans and collaborative
tutors, and volunteers.
paraeducators, tutors, and individual strengths matched
models for working with
volunteers.
with student needs.
paraeducators, tutors, and
volunteers.

Teacher

Self-Assessment CSTP Element Levels
Initial Level

Date Recorded

Developing as a
Professional

Mid-year Level

Date Recorded

End-of-Year Level

Date Recorded

6.3 Collaborates with colleagues, families, and the broader professional community to support teacher and student
learning.
What current practices demonstrate your selected level? What do you or your students do to prove your level?

Evidence
What are your areas of strength? What do you do well in this CSTP element?

Strengths
What are your areas of growth? What do you want to improve in this CSTP element?

Areas of Growth
What professional goal(s) would you like to set for this school year to improve in this CSTP element?

Goal
What next steps will you make to achieving your goal above?

Next Steps
What administrative or school site support is requested to help you achieve your goal above?

Support Desired

Guiding Questions from The Continuum of Teaching Practice

Developed in collaboration with the CCTC, CDE and New
Teacher Center. Revised June 2014.

6.3 Collaborates with colleagues, families, and the broader professional community to support teacher and student learning.

As teachers develop, they may ask,, “How do I…” or “Why do I…”
• collaborate with teachers, administrators, education specialist, paraeducators, and staff to ensure that all students’ diverse learning needs, interests, and
strengths are met?
• remain receptive to the feedback of colleagues, mentors, and supervisors in support of my teaching practice and student learning?
• support school and district goals and priorities?
• contribute to school-wide events, activities, and decision-making?
• establish and maintain productive relationships with other school staff to become a visible and valued member of the school and district communities?
• contribute to the learning of other educators?
• benefit from and contribute to professional organizations to improve my teaching?
• benefit from and add to the knowledge base of the profession?
• provide guidance and direction to paraeducators, tutors, and volunteers?
• provide a continuum of support from consultation, collaboration, co-teaching to coaching/mentoring with multi- or interdisciplinary team members?
• ensure joint responsibility for student growth in academic, behavioral, and social/emotional learning?

