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Appendix E
Decision-Making Tool for SLD and LI Eligibility
Meeting Date:
Demographic Information:
Student Name:

ID Number:

AYP Subgroup(s):

School:

Grade:

Retention History:

A. Evidence that student achievement is not adequate when student is provided
learning experiences appropriate for chronological age or grade-level
standards.
1. Does convergence of evidence from multiple sources validate that the student
achieves inadequately to meet grade-level standards or is achieving inadequately
based on the student’s chronological age in one or more of the following areas?
Yes
No If yes, check the applicable area(s):
SLD

LI

Oral expression

Oral expression

Written expression

Written expression

Reading comprehension

Reading comprehension

Listening comprehension

Listening comprehension

Mathematics calculation

Social interaction

Mathematics problem solving

Phonological processing

Basic reading skills
Reading fluency skills
If YES, convergence of evidence from multiple sources validates that the student is
not achieving adequately, then go to Question A.2.
If NO, this means that the student is meeting chronological age or grade-level
standards and the student is not eligible for specially designed instruction and
related services. Continue to address needs through ongoing, systematic problem
solving. Refer to Table 1, page 9 – Imperative Questions of the Guiding Tools for
Instructional Problem Solving (GTIPS) manual for guidance and assistance for
the team to determine next steps.
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2. Was the student provided with learning experiences and instruction appropriate for
chronological age or grade-level standards?
Yes
No
If YES, the student was provided instruction and learning experiences appropriate for
age or grade, then go to Question A.3.
If NO, this means that the student was not provided instruction and learning
experiences appropriate for age or grade, the student is not eligible for specially
designed instruction and related services. Provide learning experiences and
instruction appropriate for the student’s age or grade, and continue ongoing,
systematic problem solving. Refer to Table 1, page 9 – Imperative Questions of
the GTIPS manual.
3. Is there evidence that the student was provided well-delivered, scientific, researchbased instruction addressing the identified area(s) of concern, and it was delivered
Yes
No
by qualified personnel in general education settings?
If YES, provide documentation:
What data demonstrate that the student was provided well-delivered, research-based
instruction by qualified personnel in general education?
What data substantiate the effectiveness of core instruction?
Then continue to Section B.

If NO, this means that the school-based team must simultaneously address the effectiveness
of core instruction and the individual student’s needs. Refer to Table 1 page 9 – Imperative
Questions of the GTIPS manual for additional guidance. Critical questions for the team when
problem solving to increase the effectiveness of the core instruction include the following:
Is the curriculum appropriately matched to the needs of the students?
Is support provided for implementation fidelity?
How systematically has the School-Based Leadership Team engaged in Tier 1 level problem
solving in order to increase the effectiveness of core instruction?
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B. Evidence that the student does not make adequate progress when provided
scientific, research-based instruction and intervention.
1. Were the school-based team’s decisions related to this student driven by a process
based on the student’s response to scientific, research-based intervention?
Yes
No
If YES, provide documentation:
What specific interventions were implemented?
What support was provided to the individual(s) implementing the interventions?
Were the critical elements of the intervention design implemented with fidelity?
What was the duration and frequency of intervention implementation?
What student-centered data was collected?

If NO, explain:

Continue ongoing, systematic problem solving. Refer to Table 1, page 9 – Imperative
Questions of the GTIPS manual.
2. How unique is the student’s current level of performance in the area(s) of concern
when compared to:
Provide available and relevant documentation of:
Age-level peers on nationally norm-referenced assessments:
Grade-level peers at the state level:
Grade-level peers at the district level:
Grade-level peers at the school level:
Grade-level peers at the class level:
Grade-level peers in specific subgroup(s) to which the referred student belongs:
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3. How unique is the student’s rate of progress of performance in the area(s) of
concern compared to:
Provide available and relevant documentation of:
Age-level peers on nationally norm-referenced assessments:
Grade-level peers at the state level:
Grade-level peers at the district level:
Grade-level peers at the school level:
Grade-level peers at the class level:
Grade-level peers in specific subgroup(s) to which the referred student belongs:
4. Were the parents provided documentation of repeated measures of achievement at
reasonable intervals, graphically reflecting the student’s response to instruction and
intervention?
Yes
No
If YES, provide documentation:
What data was shared with the parent? How often?
How was the data shared?
How were the parents of the student involved and engaged in the problem-solving process?
What information from the student’s parents contributed to the available body of evidence
surrounding the student?
If NO, engage in systematic problem-solving to increase parent engagement. Refer to GTIPS
Manual Chapter 4 – Team Engagement. Specify next steps:

5. Consider the information documented in Sections A and B thus far. Based on the
student’s response to scientific, research-based intervention, was the student’s level
of performance and rate of progress adequate to meet chronological age or gradelevel standards through general education resources within a reasonable amount
of time?
Yes
No
If YES, the student is not eligible for specially designed instruction and related services in
accordance with Rule 6A-6.03018, F.A.C., Exceptional Education Eligibility for Students with
Specific Learning Disabilities (SLD Rule), or Rule 6A-6.030121, F.A.C., Exceptional
Education Eligibility for Students with Language Impairments and Qualifications and
Responsibilities for the Speech-Language Pathologists Providing Language Services (LI
Rule). Continue to address student needs through systematic problem solving. Refer to
GTIPS Manual Table 1, page 9 – Imperative Questions.
If NO, then go to Section C. Consider data from Sections B2 and B3.
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C. Evidence that inadequate response to instruction and intervention is not
PRIMARILY the result of any of the following factors known to impact
performance:
Note: Questions C.1 through C.3 pertain to requirements of both the SLD and LI
rules.
1. Is the student’s level of performance and rate of progress primarily the result of
factors related to culture or ethnicity?
Yes
No
Provide evidence that substantiates the team’s decision:

2. Is the student’s level of performance and rate of progress primarily the result of an
irregular pattern of attendance and/or high mobility rate?
Yes
No
Provide evidence that substantiates the team’s decision:

3. Is the student’s level of performance and rate of progress primarily the result of
limited English proficiency?
Yes
No
Provide evidence that substantiates the team’s decision:

If the answer to any of questions C.1 through C.3 is YES, the student is not eligible for
specially designed instruction and related services in accordance with the SLD or the LI rules.
Continue to address student needs through systematic problem solving. Refer to GTIPS
manual Table 1, page 9 – Imperative Questions.
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Note: Questions C.4 through C.8 pertain to requirements specific only to the SLD
Rule.
4. Is the student’s level of performance and rate of progress primarily the result of an
intellectual disability?
Yes
No
Provide evidence that substantiates the team’s decision:

5. Is the student’s level of performance and rate of progress primarily the result of a
Yes
No
visual, motor, or hearing disability?
Provide evidence that substantiates the team’s decision:

6. Is the student’s level of performance and rate of progress primarily the result of an
emotional/behavioral disability?
Yes
No
Provide evidence that substantiates the team’s decision:

7. Is the student’s level of performance and rate of progress primarily the result of
Yes
No
classroom behavior?
Provide evidence that substantiates the team’s decision:

8. Is the student’s level of performance and rate of progress primarily the result of
environmental or economic factors?
Yes
No
Provide evidence that substantiates the team’s decision:

If the answer to any of questions C.4 through C.8 is YES, the student is not eligible for
specially designed instruction and related services in accordance with the SLD rule. Continue
to address student needs through systematic problem solving. Refer to Table 1, page 9 –
Imperative Questions of the GTIPS manual.
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Note: Question C.9. and C.10. pertains to requirements specific only to the LI
Rule.
9. Is the student’s level of performance and rate of progress primarily the result of
chronological age?
Yes
No
Provide evidence that substantiates the team’s decision:

10. Is the student’s level of performance and rate of progress primarily the result of
gender?
Yes
No
Provide evidence that substantiates the team’s decision:

If the answer to questions C.9. or C.10. is YES, the student is not eligible for specially
designed instruction and related services in accordance with the LI rule. Continue to address
student needs through systematic problem solving. Refer to Table 1, page 9 – Imperative
Questions of the GTIPS manual.
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D. Decision questions and collection of documentation are based on
convergence of data related to all the previous questions and the group’s
professional judgment informed by data:
Note: Section D is a culmination of the team’s decision-making process in
Sections A through C.
1. Does the student achieve inadequately (in one or more of the eight areas) when
provided learning experiences appropriate for chronological age or grade-level
standards? See responses within Section A of this tool.
Yes
No
Student does not achieve adequately for age or does not meet grade-level standards in one
or more of the following areas. (Check all that apply for both eligibility areas.) Attach
evidence and summarize the team’s analysis that reflects the convergence of data used.
SLD Requirements
LI Requirements
Reading comprehension:

Reading comprehension:

Written expression:

Written expression:

Oral expression:

Oral expression:

Listening comprehension:

Listening comprehension:

Basic reading skills:

Phonological processing:

Reading fluency skills:

Social interaction:

Mathematics calculation:
Mathematics problem solving:

Criterion or Norm-referenced diagnostic assessment results (if relevant):
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Note: The following information is required by the LI rule and may apply but is not
required by the SLD rule. Check areas that were assessed. Attach evidence and
summarize the team’s analysis.
Standardized, norm-referenced assessment results from one or more sources.
Phonology:
Morphology:
Syntax:
Semantics:
Pragmatics:
2. Does the student meet one of the following two conditions?
a) Intensive interventions are demonstrated to result in adequate progress but
require sustained and substantial effort that may include the provision of specially
designed instruction and related services.
Yes
No
b) The student has not made adequate progress after an appropriate period of time
when provided appropriate instruction and intense, individualized interventions.
Yes
No
Attach documentation and provide summary of the team’s analysis below.
Intervention Summary
Instruction/Intervention

Duration/
Frequency

Evidence of
Fidelity

Response to
Intervention
+

?

– Cont.?

Intensive

Targeted

Core

Start End
Date Date

Implementer
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Analysis of Response to Intervention Data (attach relevant and available data, which includes
graphs)
1. Performance discrepancy (level of performance: pre- and post-interventions):
State

District

School

Class

AYP Subgroup(s)

Other:
(e.g., Tier 2 or Tier 3
subgroup)

2. Rate of Progress (Attach documentation of intervention intensity, rate of progress, expected rate of
progress.)

Parent(s) contributions to the process:

Information provided to parents:
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3. Is the student's level of performance and rate of progress primarily the result of
another disability or one of the other factors (e. g., economic, cultural, attendance,
English proficiency)?
DYes 0 No
Attach documentation and provide summary of the team's analysis below.

SLD,Facters

0

0

Cultu ral factors:

0

0

Cultural factors:

0

0

Limited English proficiency:

0

0

Limited English proficiency:

0

0

0

0

0

Irregular pattern of attendance or
high mobility rate:

Irregular pattern of attendance or
high mobility rate:

0

0

Emotional/behavioral disability:

0

0

Age:

0

Intellectual disability:

0

0

Gender:

0

0

0

0

Environmental or econo mic
factors:
Classroom behavior:

0

0

Visual, heari ng, or motor
disability:

Note: Observations are required by both the SLD rule and the LI rule. The LI rule requires
that at least one observation be conducted by a speech-language pathologist.
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4. Do the data confirm that the student continues to need intensive and individualized
interventions that significantly differ in intensity and duration from what can be
provided through general education resources? Attach documentation and provide
summary of the team’s analysis below.
Yes
No
Instructional details of educational need: (Specify the student’s educational supports and
services that are needed to sustain expected level of performance and adequate rate of
progress.)

5. If the convergence of evidence leads the group of professionals determining
eligibility to conclude that the responses to questions D.1., D.2. and D.4 are “YES,”
and the answer to D.3. is “NO,” then the student may be determined eligible for
specially designed instruction and related services provided through IDEA
resources.
E. On-going problem solving
If the student is not eligible, what resources are available to continue to meet the
student’s instructional needs? What are the next steps in the problem-solving
process?
Next steps in the problem-solving process:

If the student is determined eligible for specially designed instruction and related
services provided through IDEA, the student’s instructional and intervention needs
will continue to be met through systematic problem-solving within the RtI framework.
Next steps in the problem-solving process:
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Glossary
Accommodations – Changes that can be made to the way students are
instructed and assessed. Types of accommodations include the following:
method of presentation, response type, schedule, setting, and assistive
technology.
Consensus – Stakeholders involved in the change effort develop a common
language of terms, a common knowledge of core concepts, and a common
understanding of the rationale for the initiative. All stakeholders agree to operate
in alignment with the established implementation plan, regardless of personal
opinion.
Core Curricula and Instruction – The common package of instructional
materials and delivery methods, including a scope and sequence that reflects
required grade-level standards that are used with all students through general
education resources targeting both academic and behavioral skills.
Curriculum-based Measurements – Direct skill assessment tools that are
aligned with the curriculum, sensitive to instruction, repeatable, and criterion
referenced, which are used for a variety of measurement purposes.
Diagnostic Measures – Formal or informal assessment tools that measure skill
strengths and weaknesses, identify skills in need of improvement, and assist in
determining why the problem is occurring.
Differentiated Instruction – The process of ensuring that what a student is
taught, how he/she is taught it, and how the student demonstrates what he/she
has learned is matched to specific student needs.
District Based Leadership Team – A district-level team responsible for
providing leadership, advisement, and training at the district level and assisting
schools in their implementation efforts.
Educational Needs – Specific curricular, instructional, and environmental
adjustments that result in positive student performance.
Elementary and Secondary Education Act (ESEA) – A federal law funding and
regulating public education. Current statutes established reforms based on four
principles: stronger accountability for results, increased flexibility and local
control, expanded options for parents, and an emphasis on teaching methods
that have been proven to work.
Evidence-based Instruction/Interventions – Instruction /Interventions for which
evidence of effectiveness in increasing student learning exists.
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Exceptional Student Education (ESE) – The name used in Florida to describe
special education services and programs for students with a disability or services
for students who are gifted.
Formative Measures – Ongoing assessment embedded within effective
teaching to guide instructional decisions.
Implementer – The person identified as responsible for delivering instruction or
intervention in accordance with the team’s implementation plan.
Individual Educational Plan (IEP) – A written plan to identify the annual goals
and objectives and special education and related services designed to meet the
individual needs of a student with a disability. The IEP is developed by teachers,
parents, the student, and others, as appropriate, and is reviewed annually.
Individuals with Disabilities Education Act (IDEA) – A federal law ensuring
effective services for children with disabilities. IDEA governs how states and
public agencies provide early intervention, special education, and related
services to students with disabilities.
Infrastructure – The physical, procedural, organizational structures, and
resources necessary to establish, support, and sustain implementation of
problem solving and response to instruction/intervention.
Instructional Decisions – Choices made regarding what to teach and how to
teach it, typically informed through engagement in the problem-solving process
and focused on student improvement.
Intensity of Instruction/Intervention – Intensity consists of three variables:
time, focus, and group size. An increase in intensity would be reflected by an
increase in the amount of time a student(s) would be exposed to
instruction/intervention and/or a narrowing of the focus of instruction/intervention
and/or a reduction in group size.
Interventions – Curricular, instructional, and/or other adjustments made to
address core instructional issues. Interventions may also be provided to students
in small groups or individually, in addition to and aligned with core instruction in
order to target a specific skill or concept.
Learning Environment – The environmental variables that either promote or
inhibit learning, including the physical classroom arrangement, rules,
management plans, routines, expectations, peer/family influence, task demands,
etc.
Least Restrictive Environment (LRE) – An IDEA principle that students with
disabilities have access to the general education curriculum in the general
education setting to the maximum extent possible. Reducing access to the
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general education setting should be done only when necessary to provide
appropriate instruction.
Level of Performance – A single measurement at a point in time revealing the
student’s performance relevant to a standard expectation. Examples: 72 words
correct per minute, 75 percent compliance to directions, percentile score of 5,
and standard score of 95.
Poor Response to Instruction/Intervention – Student rate of progress data
reveals that the gap continues to widen with no change in rate after the
instruction/intervention is implemented.
Positive Response to Instruction/Intervention – Student rate of progress data
reveals that the gap between expected performance and observed performance
is closing. Ideally, the point at which the target student will “come in range” of
grade-level expectations—even if it is this long range—can be extrapolated.
Problem Solving – The recursive, self-correcting, systematic process of finding
solutions by accurately identifying problems, analyzing relevant data to
understand why the problem is occurring, designing and implementing probable
solutions, and measuring the effectiveness of the solutions that were
implemented.
Problem-Solving Team – Any team that systematically engages in the process
of accurately identifying problems, analyzing relevant data to understand why the
problem is occurring, designing and implementing probable solutions, and
measuring the effectiveness of the solutions that were implemented.
Progress-Monitoring Measures – Ongoing assessment conducted for the
purposes of guiding instruction, monitoring student progress, and evaluating
instruction/intervention effectiveness.
Progress-Monitoring Plan (PMP) – A written plan for individual students, or
groups of students, that reflects the interventions provided and the students’
response to those interventions with student-centered data resulting in ongoing
progress-monitoring measures at a frequency appropriate to the level of
intervention.
Questionable Response to Instruction/Intervention – Student rate of progress
data reveals that the rate at which the gap is widening is decreasing
considerably, but is still widening, or when a gap stops widening but closure does
not occur.
Rate of Progress – This is typically the amount of growth (e.g., words correct
per minute, level of compliance) over a specified time period (week, month)
demonstrated by a student or group of students.
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Response to Instruction/Intervention (RtI) Framework – The multi-tiered
practice of providing high-quality instruction and intervention matched to student
needs using learning rate over time and level of performance to make important
instructional decisions.
RtI Logic – A way of thinking and working grounded in student-centered databased decision making that reflects the routine application of the four steps of the
problem-solving process.
RtI Tier – A level/type/intensity of instruction or intervention defined by student
need.
Scaling-up – Increasing the capacity and quality implementation of the RtI logic.
School Based Leadership Team – A school-level team responsible for
developing a school implementation plan. The school-based team becomes
“trainers” and “coaches” for the school staff and will be responsible for school
wide implementation.
Scientific, Research-Based Instruction/Interventions – Those that involve the
application of rigorous systematic and objective procedures to obtain reliable and
valid knowledge relevant to educational activities and programs; those that
involve research that employs systematic methods that draw on observation or
experiment and rigorous data analyses that are adequate to test the stated
hypotheses and justify the general conclusions drawn.
Screening Measures – Assessment tools designed to collect data for the
purpose of evaluating the effectiveness of core instruction for all students and
identifying students who may need more intensive interventions and support.
State Transformation Team – The state-level team responsible for analyzing
progress toward statewide efforts, recommending actions for improvement, and
supporting District Based Leadership Teams (DBLT) in order to build the capacity
of districts to implement evidence-based practices and to establish integrated RtI
academic and behavior systems in each school.
Student-Centered Data – Instructionally relevant student information gathered
through record reviews, interviews, observations, and tests that are used to
inform instructional decisions, including data that reflect students’ level of
performance and rate of progress tied to the standard expectations of the
enrolled grade-level or chronological age.
Summative Measures – Assessments typically administered near the end of the
school year to give an overall perspective of the effectiveness of the instructional
program.
Supports – Behavioral or academic assistance provided to any student or group
of students to enable their learning.
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Systems Change – A process of building consensus, developing infrastructure,
and implementing a different way of thinking and operating within an
organization.
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