Saint Marys Area SD
District Level Plan
07/01/2019 - 06/30/2022

2

District Profile
Demographics
977 S Saint Marys Rd
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(814)834-7831
Superintendent: G. Brian Toth
Assistant Superintendent & Director of Special Education: Jim Wortman
Director of Student Services: Sarah Schreiber

Planning Process
The St. Marys Area School District formed a committee from the stakeholders of the community
based on the requirements of the Comprehensive Planning directives from the Pennsylvania
Department of Education. In January of 2018, the St. Marys Area School board approved the
committee members. By way of request, the District recruited planning committee membership
from parents, businesses, community members, and other interested individuals. There was an
enthusiastic response to joining the planning committee and assisting with the new comprehensive
plan. Teachers, Administrators, parents, and business community members were also included and
the board approved the full planning committee. The current Comprehensive Plan expires on June
30, 2019 and has served as guidance for direction and decisions within the district. The previous
Comprehensive Plan was driven by NCLB requirements as well as a moving target of graduation
requirements that involved Keystone Exams and/or a suitable Senior project. The current
comprehensive plan will include new ESSA requirements, an emphasis on personalized learning, and
the focus on career and work standards. In addition, this comprehensive plan will provide strong
direction and guidelines for the more holistic and well-rounded Future Ready Index dashboard
reporting designed by the Pennsylvania Department of Education.
TIMELINE
June 2017 The Administrative team held a leadership retreat to consider strengths and challenges
of the school district and to begin the journey toward the next comprehensive plan. The retreat
topics gave consideration of the what worked and what remained a concern from the current comp
plan.
July 2017 All members of the administrative team attended the PASA / PAMLE sponsored
Leadership Summit as a means of gaining exposure, knowledge, and expertise in effective practices
in PA schools. Personalized learning and technology integration were primary topics and the team
met at the conclusion of the summit to consider long range plans and takeaway targets that might be
worthwhile implementing.
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August 2017 All building principals compiled performance data to share with staff at the school
opening inservice as a means of connecting instructional practice with student achievement.
August 2017 – June 2018 Each building utilized the Comprehensive Planning resource to develop a
school level plan. Building leadership and committee members utilized data walkthroughs,
championed their accomplishments, identified concerns, and created action plans with strategies,
indicators of effectiveness, and implementation steps.
August 2017 – Present District Level Leadership involved themselves in a host of national, state,
regional, and local community engagement and awareness actions. At the national level: the
American Association of School Administrators and the National Institute of School Leadership. At
the state level: the Pennsylvania Association of School Administrators; the PA Inspired Leadership
Program; the PA Department of Education STEM Advisory Group; the PA Department of Education
ESSA workgroup; and the Pennsylvania Local Government Investment Trust. At the regional and
local level: the Butler County Community College at Brockway; the Northwest Regional Community
College; CenClear Mental Health Services; the University of Pittsburgh at Bradford; the St. Marys
Area Community Education Council (CEC); the Penn Highlands-Elk Hospital; the Manufacturing,
Education, and Employment Advancement, Inc, (MEEA) organization; and the St. Marys Area
Chamber of Commerce. This level of involvement serves as an ongoing means of gathering,
assessing, and having open-dialogue with significant stakeholders. A Strength, Weakness,
Opportunity, Threat (SWOT) analysis of the district was conducted by district leadership.
January 2018 – June 2018 The St. Marys Area School District held a kick-off event with the
Comprehensive Planning Committee. The district planning committee is comprised of teachers,
parents business members, and community members. The committee convened to generate a
foundational language for the district vision, mission, and shared values. Subsequently, the planning
committee remained involved with feedback on the foundational language and their work was
published electronically as a google doc in order to secure additional feedback and input. Staff and
student consensus finalized the draft language for publication and entry into the comprehensive
plan.
January 2018 – June 2018 Building Level Leadership and committee membership addressed their
school-wide needs assessment through the lens of the District Level Systems Analysis and Guiding
Questions and aligned building level plans with overarching concerns. Priorities were established
and draft versions of the District Level Plan developed for study at the annual retreat.
June 2018 The Administrative team held the annual leadership retreat and conducted a Strength,
Weakness, Opportunity, Threat (SWOT) analysis. In addition, the retreat played host to consultants
from the Pennsylvania Leadership Development Council and started a “Shifting the Mindset” process
designed to assist leadership with the Comp Plan and in the mission of developing the Ideal Learning
Experience for the current generation of learners. All building leaders continue the embedded
Shifting the Mindset work with consultant feedback designed to assist with setting the stage for
school and district level Action Plans.
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July 2018 All members of the administrative team attended the PASA / PAMLE sponsored
Leadership Summit as part of an ongoing effort to gain exposure, knowledge, and expertise in
effective practices in PA schools. District and Building Comp Plan Actions served (in part) for session
selection. The conference concluded with “district team” time to debrief. Team members
contributed session specific learnings related to the impending Comprehensive Plan along with
items relevant to 2018-19 school year startup.
June 2018 – October 2018 District and Building Level Leadership and committee membership
representatives reviewed, revised and refined the District Level Plan and presented the plan to the
school board
October 2018 - November 2018 Comprehensive Plan posted for public review and Board
President and Superintendent Affirmations secured along with School Board approval.

Mission Statement

MISSION (What are we all about on a daily basis?)
We Empower our Learning Community with…
Growth-Oriented People
Open-Mindedly

Developing
Unique
Team-Centered and
Caring Citizens with
Honor
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Vision Statement
VISION

(What do we aspire to be? What do we LOOK like, FEEL like, and SOUND like when at our IDEAL best?)
“A World Class Education…with the Rural Advantage!”

Shared Values

SHARED VALUES (How do we treat one another and what do we believe in?)
We believe…


Positive relationships, passion, and enthusiasm are the foundation of our learning
community.



Respect for self and others—treating others in the manner we want to be treated—
establishes a safe and comfortable learning community.



A deep sense of caring for one another brings out the best in each member of our learning
community.



A Growth Mindset is the underpinning for all academic and social learning initiatives in our
learning community. Growth Mindset traits include:
o

Diligence

o

Tenacity

o

Integrity,

o

Risk-taking

o

Courage

o

Self-discipline

o

A sense of self-worth

o

Social empathy

o

Resilience
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Teamwork, collaboration, and cooperation provide the pathway for the most effective
outcomes in our learning community.



A personalized and holistic approach is critical for preparing students for citizenship and a
productive life beyond our learning community.



In the students and staff in our learning community.

Educational Community
Community Demographics and Status
History: The St. Marys community and surrounding areas are characterized as rural. The
community has a German heritage with a beginning in 1842 when Philadelphia and German
Catholics settled on land owned by the German Catholic Brotherhood. The German heritage was
diluted in the 1860's by an influx of Irish Catholic railroad laborers.
Population: St. Marys (and surrounding communities that make up the school district) have a
population of roughly 14,000. The region's population is declining and the average household size is
2.34 members with a median age of 47; age under 18 at 19.8% of the population and age 65 and over
22.5%of the population.
Employment: Categories of employment are as follows -- 7.8% management, business, and
financial; 3.9% computer, engineering, and science; 5.8% education, legal, community service, arts
and media; 4.6% healthcare practitioners; 14.5% service; 18.5% sales and production,
transportation, and material moving.
Income: Per capita $25,709; Median household: $48,842; Average household: $59,902; Households
with income of $100,000 or more: 13.5%; Poverty rate 10.2%
Educational Attainment: High School diploma or higher: 90.1% Bachelor's degree or higher:
16.5%; Graduate / professional degree or higher 5.3%.
Housing: Homeownership rate: 76.5%; Median home value: $108,100; Median selected monthly
owner costs: $959 with a mortgage, $407 without a mortgage.
Health Insurance: 94.4% have insurance; 75.5% have private insurance; 36.3 have public
insurance; 5.6% do not have insurance; 1.4% of children under 18 do not have insurance.
Hospitals: Penn Highlands Elk (87 beds)
Safety: Violent crime rate: 7.0 per 10,000 population; Property crime rate 185.6 per 10,000.
School Organization
The St. Marys Area School District located in Elk County, Pennsylvania, is comprised of the City of St.
Marys and the Townships of Benezette, Fox, and Jay. The district encompasses a land area of
approximately three hundred and forty-two square miles. The St. Marys Area School District is a third
class school district and is divided into three regions for purposes of electing its board of school directors,
nine members who are elected on a staggered basis for four-year terms. A fifteen-year district population
trend shows a low of 2,059 students and a high of 2,537 students, with the most recent year, 2018-19,
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having 2,003 students. There is an expectation that this number may continue to decrease slightly over
the next few years. The school district is currently organized in the following grade level structure:
a)
Three schools with grades kindergarten through five with a current student population of 101, 157,
and 568.
b)

One school with grades six through eight with a current population of 513.

c)

One school with grades nine through twelve with a population of 664.

Additionally, there is a partial hospitalization building operated by the Dickenson, Inc. located on the Elk
Regional Health Systems complex. This is a day treatment program, combining mental health therapies
with academic instruction. The school district is also part of a local consortium behavior specific day
treatment education Elk County Intensive Outpatient Program (EIOP) at the Community Education Council
building and in conjunction with Seneca Highlands Intermediate Unit Nine staff. The district offers an online
learning alternative--St. Marys Area Virtual Academy--operated in partnership with VLN Learning out of
Pittsburgh, PA.
The smallest elementary school, Bennetts Valley Elementary, was originally constructed in 1922 with
additions and renovations in 1942, 1957, and 1994. The Fox Township Elementary School was built in
1963 with renovations in 1968, 1970, and 1994. The largest elementary school, South St. Marys Street
Elementary, was originally constructed in 1924 with renovations in 1954, 1960, and 1992. The St. Marys
Area Middle School was constructed in 1973 and the St. Marys Area High School was built in 1969.
All facilities were renovated with bond revenue over the 2015, 2016, 2017, and 2018 school years which
included the addition of the Fitness Center.
The district employs approximately 241 individuals in the following categories:

`

a)

17 Administrators

b)

148 Professional/Instructional

c)

76 Support Personnel (Secretaries, Tutors, Paraprofessionals, etc.)

St. Marys Area School District outsources transportation, cafeteria and maintenance/custodial services.
The district partially outsources technology services to Advanced Computer Solutions but retains in-house
technology support personnel.
Aaramark (maintenance & custodial services) serves the school district with 2 Administrators and
18 custodial, 4 maintenance employees and 1 groundskeeper.
Nutrition Inc, (cafeteria services) serves the school district with 1 Administrator, 29 cafeteria staff and 2
substitute cafeteria staff.
Within the St. Marys Area School District there is a substantial private school population for which St.
Marys Area School District provides an array of services including transportation and Federal Programs.
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The organizational hierarchy of the district shows a current position of superintendent with direct line
positions of assistant superintendent in charge of curriculum, instruction, assessment, building principals,
the supervisor of special education, technology services, and federal programs. The district is currently in
year 4 of a 5 year contract with transportation; in year 4 of a 5 year contract with Nutrition cafeteria
services; in year 3 of a 7 year contract (expires March 31st, 2023) with Aramark maintenance/custodial
service providers; and in year 3 of a 5 year professional contract with the SMEA bargaining unity which
expires on June 30, 2021.
The school district leadership team have all been part of the National Institute for School Leadership
(NISL) program. The current Superintendent is a veteran of the position for over 15 years and the rest of
the leadership staff has significant experience as well. All in all, the administrative leadership is an obvious
strength of the district given their experience, commitment to professional development, and well-rounded
servant leadership approach.
The district offers a full-day kindergarten and Cen-Clear provides pre-school services at two of the three
elementary school sites. As a part of a 10-million-dollar bond, the district underwent a total state of the art
technology infrastructure upgrade which included providing hi-speed wireless access in all five buildings.
An iPad lease has provided significant technology access to the elementary school students. Chromebook
purchases and the Google's G-Suite have become the technology of choice for grades 5-12 along with
existing Windows based desktops and laptops. In addition, all computer labs and existing laptop carts
have been upgraded with Solid State drives as a means of lengthening their service viability. STEM space
has been added to all five buildings to accommodate study and student exposure to Science, Technology,
Engineering and Math.
Each school has School Counselor, Nurse, and Librarian services. Curriculum at all levels is responding to
the personalized learning initiative that is the new emphasis for this generation of learners within our
community. STEM space in all buildings, technology access, and changes in teaching and learning are
advancing personalized learning. Early and often emphasis on the Career and Work standards has
opened up opportunity for new programs and re-invigorated others.
As a result of the Career and Work emphasis, the high school offers curriculum crossovers for advanced
students to experience Career and Technology Training and Dual Enrollment Programs while CTE
students are now able to integrate core curriculum within their metal working or building construction
course work. The addition of an Emergency Medical Technician (EMT), Certified Nurse's Aide (CNA), and
Firefighter certifications highlight examples of new personalized programming. Metal Working, Building
Construction, and Health Related Technologies continue as viable hallmark CTE programs.
The mental health and wellness of the students of the St. Marys Area School District is a priority and the
district contracts services from both Dickinson Mental Health and Cen-Clear for support. The elementary
school students are served by Dickinson Mental Health by way of the LIFE program; the middle school offers
mental health services through Dickinson's HOPE program in addition to full-time contracted services from a
Mental Health specialist; and the high school has a full-time Social Worker that is subcontracted from
Dickinson. Elementary (2 teams), Middle, and High School each have a School Community Based Mental
Health team within the building and in partnership with Cen-Clear.
Co-curricular activities remain strong and healthy with high percentage of student involvement. The
performing arts (Music, Chorus, Band, Dance, Color Guard, Percussion Ensemble & Theatre) continue to be the
hallmark K-12 program in the St. Marys Area School District.
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Part of the recent district bond initiative included renovation of the middle school Outdoor Classroom
complex that is equipped with Internet connectivity, a fish hatchery, a wind turbine, a greenhouse, and
raised bed gardens. The Outdoor Classroom offers, in part, hands-on science inquiry model engages
students in the outdoor activities available in the community and surrounding areas.
The bond initiative also supported the addition of a Creative Learning, Inc STEM lab in the high school
setting to advance opportunity for student exposure to Science, Technolgy, Engineering, and Math topics.
The bond served as the foundation for adding a 4,000 square foot Fitness Center on the high school
campus for both daily classroom physical fitness, for use by all athletic teams, and for use by the general
public. The bond was also key in renovations in the performing arts setting as well as various athletic
fields.

The school district's cable tv channel, website, Facebook account, and twitter accounts have allowed
the greater community real-time access to the educational activities and co-curricular activities in
the school district. The local newspaper affords the school district a full page public relations
opportunity on a regular basis and also covers board meetings, special events, and sporting events.
Reaction and feedback from the community has shown to be positive as a result of all the grassroots
effort to provide evidence of good things happening across the district.

Planning Committee
Name
Mollie Anzinger
Warren Beck
Julie Boyer
Christine Kuhar
Karen Lucanik
Noel Petrosky
Joe Schlimm
Brian Toth
Dan Vollmer
Jim Wortman
Stacy McKee
Eric Wonderling
Mike Buchheit
Mark Quagliani

Role
Administrator : Special Education
Administrator : Special Education Schoolwide Plan
Administrator : Professional Education Schoolwide
Plan
Administrator : Professional Education Special
Education Schoolwide Plan
Administrator : Special Education Schoolwide Plan
Administrator : Professional Education Special
Education Schoolwide Plan
Administrator : Professional Education Special
Education Schoolwide Plan
Administrator : Professional Education Special
Education Schoolwide Plan
Administrator : Professional Education Special
Education Schoolwide Plan
Administrator : Professional Education Special
Education Schoolwide Plan
Board Member
Board Member : Special Education
Business Representative : Professional Education
Business Representative : Professional Education
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Aaron Simbeck
Kate Brock
Clythera Hornung
Leigh Aaron
Molly Wehler
Tara Burford
Maddie Geist
Jenn Ingram
Heather Kojancic
Martha Philippone
Chelsea Shipe
Kara Vollmer
Shawn Millinder
Greg Snelick
April Fantechi
Stolarski Ellen
Dana Smith
Melanie Brouse
Chrissy Keebler
Billie Jo Kunes
Angela Nashadka
Missy Quagliani
Joyce Solada
Sarah Schreiber

Business Representative
Community Representative : Professional
Education
Community Representative : Professional
Education
Ed Specialist - School Counselor : Professional
Education Schoolwide Plan
Ed Specialist - School Counselor : Professional
Education
Elementary School Teacher - Regular Education :
Schoolwide Plan
Elementary School Teacher - Regular Education :
Professional Education Schoolwide Plan
Elementary School Teacher - Regular Education :
Professional Education Schoolwide Plan
Elementary School Teacher - Regular Education :
Professional Education Schoolwide Plan
Elementary School Teacher - Regular Education :
Schoolwide Plan
Elementary School Teacher - Regular Education :
Professional Education Schoolwide Plan
Elementary School Teacher - Special Education :
Special Education
High School Teacher - Regular Education :
Professional Education Schoolwide Plan
High School Teacher - Regular Education :
Professional Education Schoolwide Plan
Instructional Coach/Mentor Librarian : Schoolwide
Plan
Middle School Teacher - Regular Education :
Professional Education Schoolwide Plan
Middle School Teacher - Regular Education :
Professional Education Schoolwide Plan
Parent
Parent : Professional Education
Parent
Parent : Professional Education
Parent
Parent
Student Services Director/Specialist : Professional
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Education Special Education Schoolwide Plan
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler⟶Second
Grade
English Language Proficiency
Interpersonal Skills
School Climate

Developing
Accomplished
Developing
Developing

Developing
Accomplished
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Non Existent
Developing
Accomplished
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Non Existent
Developing
Accomplished
Developing
Developing
Developing
Developing
Developing

Developing

Developing

Accomplished
Accomplished
Accomplished

Accomplished
Accomplished
Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
With the transition to the PA Core Standards and their higher rigor, the district is striving to
identify curricular areas of need and develop those areas that best address identified needs.
Our curriculum plan moves through each content area (with Standards Based Report Card
development underway for K-5) and utilizes available existing and open resources for
effective instructional alignment. Understanding by Design (UbD) has been identified and
chosen as the planning framework for mapping and aligning the SMASD curriculum. All
staff are involved in the development of a living, working, and active curriculum on a unit by
unit basis with support from outside consultants on an as needed basis. Note that there is
and intential cross content integration of standards to accomapny the primary focus in each
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subject area.
Elementary Education-Intermediate Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Developing
Accomplished
Developing
Developing

Developing
Accomplished
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Non Existent
Developing
Accomplished
Developing
Developing
Developing
Developing
Developing
Accomplished
Accomplished
Accomplished

Developing
Developing
Developing
Non Existent
Developing
Accomplished
Developing
Developing
Developing
Developing
Developing
Accomplished
Accomplished
Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
With the transition to the PA Core Standards and their higher rigor, the district is striving to
identify curricular areas of need and develop those areas that best address identified needs.
Our curriculum plan moves through each content area (with Standards Based Report Card
development underway for K-5) and utilizes available existing and open resources for
effective instructional alignment. Understanding by Design (UbD) has been identified and
chosen as the planning framework for mapping and aligning the SMASD curriculum. All
staff are involved in the development of a living, working, and active curriculum on a unit by
unit basis with support from outside consultants on an as needed basis. Note that there is
and intential cross content integration of standards to accomapny the primary focus in each
subject area.
Middle Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts

Mapping

Alignment

Developing
Accomplished
Developing
Developing

Developing
Accomplished
Developing
Developing
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PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Developing

Developing

Developing
Developing
Developing
Non Existent
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Non Existent
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
With the transition to the PA Core Standards and their higher rigor, the district is striving to
identify curricular areas of need and develop those areas that best address identified needs.
Our curriculum plan moves through each content area (with Standards Based Report Card
development underway for K-5) and utilizes available existing and open resources for
effective instructional alignment. Understanding by Design (UbD) has been identified and
chosen as the planning framework for mapping and aligning the SMASD curriculum. All
staff are involved in the development of a living, working, and active curriculum on a unit by
unit basis with support from outside consultants on an as needed basis. Note that there is
and intential cross content integration of standards to accomapny the primary focus in each
subject area.
High School Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing
Non Existent
Developing
Developing

Developing
Developing
Developing
Non Existent
Developing
Developing
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History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
With the transition to the PA Core Standards and their higher rigor, the district is striving to
identify curricular areas of need and develop those areas that best address identified needs.
Our curriculum plan moves through each content area (with Standards Based Report Card
development underway for K-5) and utilizes available existing and open resources for
effective instructional alignment. Understanding by Design (UbD) has been identified and
chosen as the planning framework for mapping and aligning the SMASD curriculum. All
staff are involved in the development of a living, working, and active curriculum on a unit by
unit basis with support from outside consultants on an as needed basis. Note that there is
and intential cross content integration of standards to accomapny the primary focus in each
subject area.

Adaptations
Elementary Education-Primary Level
Checked answers













Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education

Unchecked answers
None.
Elementary Education-Intermediate Level
Checked answers
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Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education

Unchecked answers
None.
Middle Level
Checked answers













Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education

Unchecked answers
None.
High School Level
Checked answers











Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies, Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Geography
Health, Safety and Physical Education
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 History
 Science and Technology and Engineering Education
Unchecked answers
None.
Explanation for any standards checked:
The St. Marys Area School District is involved in foundational curriculum work using the
Understanding by Design (UbD - Backward Design) planning tool. In addition, all staff are
utilizing the PDE Standards Aligned System (pdesas) website resources and materials to
more fully develop and adapt content areas as a means of maximizing student learning.
Instructional leaders, teachers, and support staff agressively pursue professional
development opportunities and rotate attendance at conferences such as the annual SAS
Institute, PETE & C, and PAMLE. In addition, the staff enthusiastically takes advantage of
national level conference attendance that is "geography friendly," relevant, and affordable.
SMASD leader from all levels are involved in an annual retreat as well as summer leadership
conferences that focus on innovation, individualized learning, team building, and equity.
Accordingly, all content areas are impacted, influenced, and adapted to meet the needs of
students.

Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
The SMASD is methodically reviewing current curriculum and developing and re-aligning as
needed. The staff is following the Understanding by Design protocol to ensure fidelity to the
curriculum process via a common template, electronic access, and shared google drive
digitization. Standards-Based report cards are being developed from K-5 and this practice
has allowed for a better coordination (between sections at a grade level) as well as
articulation (from grade-level to grade-level). Evidence-based sources and outside
consultants (on an "as needed basis") are guiding decisions. Internal (teacher assessments)
and external (benchmark assessments and standardized assessments) data serve as partial
measurement of the effectiveness of the curriculum.
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Once our initial alignment is achieved and there is consensus for curriculum maps and UbD
units of study, staff (both grade level and subject area collaboration) will be involved in gap
analysis related to formative and summative data points that show need for adjustment and
refinement. Systematic and consistent attention to curriculum characterstics will result in a
living, breathing, and relevant curriculum accross the district and a much needed process of
continuous improvement.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
The SMASD is methodically reviewing current curriculum and developing and re-aligning as
needed. The staff is following the Understanding by Design protocol to ensure fidelity to the
curriculum process via a common template, electronic access, and shared google drive
digitization. Standards-Based report cards are being developed from K-5 and this practice
has allowed for a better coordination (between sections at a grade level) as well as
articulation (from grade-level to grade-level). Evidence-based sources and outside
consultants (on an "as needed basis") are guiding decisions. Internal (teacher assessments)
and external (benchmark assessments and standardized assessments) data serve as partial
measurement of the effectiveness of the curriculum.
Once our initial alignment is achieved and there is consensus for curriculum maps and UbD
units of study, staff (both grade level and subject area collaboration) will be involved in gap
analysis related to formative and summative data points that show need for adjustment and
refinement. Systematic and consistent attention to curriculum characterstics will result in a
living, breathing, and relevant curriculum accross the district and a much needed process of
continuous improvement.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
Middle Level
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Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
The SMASD is methodically reviewing current curriculum and developing and re-aligning as
needed. The staff is following the Understanding by Design protocol to ensure fidelity to the
curriculum process via a common template, electronic access, and shared google drive
digitization. Standards-Based report cards are being developed from K-5 and this practice
has allowed for a better coordination (between sections at a grade level) as well as
articulation (from grade-level to grade-level). Evidence-based sources and outside
consultants (on an "as needed basis") are guiding decisions. Internal (teacher assessments)
and external (benchmark assessments and standardized assessments) data serve as partial
measurement of the effectiveness of the curriculum.
Once our initial alignment is achieved and there is consensus for curriculum maps and UbD
units of study, staff (both grade level and subject area collaboration) will be involved in gap
analysis related to formative and summative data points that show need for adjustment and
refinement. Systematic and consistent attention to curriculum characterstics will result in a
living, breathing, and relevant curriculum accross the district and a much needed process of
continuous improvement.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.
Processes used to ensure Accomplishment:

Status
Developing
Developing
Developing
Developing
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The SMASD is methodically reviewing current curriculum and developing and re-aligning as
needed. The staff is following the Understanding by Design protocol to ensure fidelity to the
curriculum process via a common template, electronic access, and shared google drive
digitization. Standards-Based report cards are being developed from K-5 and this practice
has allowed for a better coordination (between sections at a grade level) as well as
articulation (from grade-level to grade-level). Evidence-based sources and outside
consultants (on an "as needed basis") are guiding decisions. Internal (teacher assessments)
and external (benchmark assessments and standardized assessments) data serve as partial
measurement of the effectiveness of the curriculum.
Once our initial alignment is achieved and there is consensus for curriculum maps and UbD
units of study, staff (both grade level and subject area collaboration) will be involved in gap
analysis related to formative and summative data points that show need for adjustment and
refinement. Systematic and consistent attention to curriculum characterstics will result in a
living, breathing, and relevant curriculum accross the district and a much needed process of
continuous improvement.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
The St. Marys Area School District is committed to all students having access to a rigorous,
relevant, and standards aligned curriculum. To do so, the district utilizes Classroom Aides,
Title I Tutors, and Facilitators to assist with inclusion, small group intervention, flexible
grouping, and one-to-one support. The Multi-TierSystem of Support (MTSS) provides the
framework and protocol in grades K-8. MTSS allows staff to meet learners where they are
and scaffolding them forward at an appropriate pace.
Across the district, classroom instruction consists of whole group and flexible small group
instruction. All district personnel have experienced ongoing professional development in
the Penn Literacy Network's four lenses of learning. As such, all learning is view through the
lenses of meaning centered, language based, social, and human. This common platform is
paying dividends with making modifications and accomodations for all students at all
mental and physical ability levels.
Co-teaching with an emphasis on a more inclusive and engaging classroom follows naturally
from the PLN lenses and opens doors for learners of all ability levels. Preferential seating,
large print, written notes, visual ques, auditory recorded lessons, online material and print
material are all used to accomodate the special needs of students in the regular education
classroom.
Finally, technology access and technology integration (STAR, MobyMax, Sumdog, e-Spark, G-
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Suite, etc) is assisting with the personalization of planned instruction and tailoring content
directly to students area of non-frustrating challenge (Zone of Proximal Development).

Instruction
Instructional Strategies
Checked Answers
 Formal classroom observations focused on instruction
 Walkthroughs targeted on instruction
 Annual Instructional evaluations
 Peer evaluation/coaching
 Instructional Coaching
Regular Lesson Plan Review
Checked Answers
 Administrators
 Building Supervisors
Unchecked Answers
 Department Supervisors
 Instructional Coaches
 Not Reviewed
Provide brief explanation of LEA's process for incorporating selected strategies.
The St. Marys Area School District has an updated and board approved Differentiated
Supervision Plan whereby teachers are moved through and organized and coordinated
cycle of observation and reflection on their teaching practices. Formal observations as well
as informal (walkthroughs and observations) are conducted primarily by school level
administration with both oral and written feedback as a means of inviting dialouge and
continuous improvement. PAETEP serves as the digital portfolio to coordinate and organize
the differentiated supervision plan for staff and leadership. Lesson plan review is more
intense with temporary professional employees as well as teachers that are in the "grow"
phase of the differentiated supervision plan. Tenured staff in the "reflection" phase of the
differentiated supervision plan have lesson plans available as a component of walkthroughs
and as a part of their chosen focus area in one or two components of a Charlotte Danielson
domain.
A newly revised and improved teacher induction plan allows mentor teachers to provide
input and feedback to new hires. New teachers are involved with the Induction Plan for a
three year period and are involved with journaling about articles, doing peer-visits, and
collaborating with their mentor on select topics related to effective practice.
The department of educations Student Learning Objective (SLO) requirement has served as
another means of aligning instruction and improving consistency from classroom to
classroom. Several school leaders have used a common SLO to implement programs (e.g.,
reading) with greater fidelity.
Technology Instructional Coaches have been a critical part of making a habit of tech
integration as an instructional strategy. Tech coaches have become more peripheral as the

22
teaching staff tech integration capacity has grown and peer-to-peer collaboration and
encouragement has risen.
Digitized lesson planning from UbD Units of Study are being considered for the future
because of how readily instructional strategies can be shared and aligned on a digital
platform.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
Department Chairs and Instructional Coaches are intentionally not involved with peer-topeer lesson plan reveiw at this time given the potential for those positions being seen as
threatening and supervisory as opposed to mentoring and helpful. The digital sharing
feature (if it comes to pass) may serve to remove teacher apprehension on peer lesson plan
review and allow for the progressive topics of lesson study or a peer-to-peer consultancy
protocol. Initial steps in this direction are underway with the Understanding by Design
planning protocol and grade levels and departments working together on curriculum
content.

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
The Multi-Tier System of Support (MTSS), the Penn Literacy Network (PLN) Professional
Development, and the district emphasis on personalized learning have provided a
cumulative impact on the instructional practice of teachers in the St. Marys Area School
District. Emphasis has appropriately advanced from teaching to learning.
In addition, high level professional development with a learner-centered focus and a
research basis has been made available to all staff in the district by way of exceptional
keynote speakers, professional collegues that have earned instructional capacity from state
and national conference attendance, and experienced district and building leadership.
The SMASD instructional approach is intentionally holistic and proudly delivered with a
design to meet student needs in a "whatever it takes" fashion.
Elementary Education-Intermediate Level
Instructional Practices

Status
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Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
The Multi-Tier System of Support (MTSS), the Penn Literacy Network (PLN) Professional
Development, and the district emphasis on personalized learning have provided a
cumulative impact on the instructional practice of teachers in the St. Marys Area School
District. Emphasis has appropriately advanced from teaching to learning.
In addition, high level professional development with a learner-centered focus and a
research basis has been made available to all staff in the district by way of exceptional
keynote speakers, professional collegues that have earned instructional capacity from state
and national conference attendance, and experienced district and building leadership.
The SMASD instructional approach is intentionally holistic and proudly delivered with a
design to meet student needs in a "whatever it takes" fashion.
Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
The Multi-Tier System of Support (MTSS), the Penn Literacy Network (PLN) Professional
Development, and the district emphasis on personalized learning have provided a
cumulative impact on the instructional practice of teachers in the St. Marys Area School
District. Emphasis has appropriately advanced from teaching to learning.
In addition, high level professional development with a learner-centered focus and a
research basis has been made available to all staff in the district by way of exceptional
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keynote speakers, professional collegues that have earned instructional capacity from state
and national conference attendance, and experienced district and building leadership.
The SMASD instructional approach is intentionally holistic and proudly delivered with a
design to meet student needs in a "whatever it takes" fashion.
Enrichment opportunity for the gifted population is a recognized deficiency that is currently
being addressed but clearly needs additional focus and attention.
High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
The Multi-Tier System of Support (MTSS), the Penn Literacy Network (PLN) Professional
Development, and the district emphasis on personalized learning have provided a
cumulative impact on the instructional practice of teachers in the St. Marys Area School
District. Emphasis has appropriately advanced from teaching to learning.
In addition, high level professional development with a learner-centered focus and a
research basis has been made available to all staff in the district by way of exceptional
keynote speakers, professional collegues that have earned instructional capacity from state
and national conference attendance, and experienced district and building leadership.
The SMASD instructional approach is intentionally holistic and proudly delivered with a
design to meet student needs in a "whatever it takes" fashion.
Enrichment opportunity for the gifted population is a recognized deficiency that is currently
being addressed but clearly needs additional focus and attention.

Recruitment
Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.
The St. Marys Area School District full acknowledges the prominence of effective recruiting
and hiring as a most important part of meeting the needs of students. As instruction leader

25
and author states: "It's PEOPLE, not progams that ultimately make the difference for
learners." Accordingly, the district has adopted a step-by-step collaborative hiring policy
that involves a reveiw and scoring of credentials, phone interview rating, and (at least) two
levels of interviews--one of which involves members of the personnel committee of the
school board of directors.
All candidates undergo the same set of rigorous and job specific open-ended questions
during the interview process. In the rare occasion that a suitable candidate isn't found, the
district refuses to "settle" and re-posts the position.
The effective hiring process affords the luxury of the most effective teacher assignment to
meet the learning needs of all students. At the same time, the SMASD takes responsibility for
serious professional development by offering exceptional planned opportunity on inservice
days. In addition the district has an open-minde, encouraging, and value-added stance on
teachers (and leadership) seeking professional development outside the district.
The SMASD believes in growing people as the very best means of continuous improvement
and ensuring an authentic "learning community."

Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

SY 19/20

SY 20/21

SY 21/22

31.00
4.00
4.00
3.00
3.00
4.00
1.00

31.00
4.00
4.00
3.00
3.00
4.00
1.00

31.00
4.00
3.00
3.00
3.00
4.00
1.00

3.00

3.00

3.00

9.00

9.00

9.00

70.00

70.00

70.00

Graduation Requirement Specifics
We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a
combination of the following:Checked answers
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Completion of secondary level coursework in English Language Arts (Literature),
Algebra I and Biology in which a student demonstrates proficiency on the associated
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to
general policies) applies.

Unchecked answers


Locally approved and administered assessments, which shall be independently and
objectively validated once every 6 years. Local assessments may be designed to
include a variety of assessment strategies listed in ? 4.52(c) and may include the use
of one or more Keystone Exams. Except for replacement of individual test items that
have a similar level of difficulty, a new validation is required for any material
changes to the assessment. Validated local assessments must meet the following
standards:
I.

Alignment with the following State academic standards: English Language
Arts (Literature and Composition); Mathematics (Algebra I) and
Environment and Ecology (Biology).

II. Performance level expectations and descriptors that describe the level of
performance required to achieve proficiency comparable to that used for the
Keystone Exams.
III. Administration of the local assessment to all students, as a requirement for
graduation, except for those exempted by their individualized education
program under subsection (g), regarding special education students, or
gifted individualized education plan as provided in ? 16.32 (relating to
GIEP).
IV. Subject to appropriations provided by law, the cost to validate local
assessments shall be evenly divided between the school district, AVTS or
charter school, including a cyber-charter school, and the Department. If the
Department does not provide sufficient funding to meet its share, local
assessments submitted for validation shall be deemed valid until a new
validation is due to the Department.
V. The Department will establish a list of entities approved to perform
independent validations of local assessments in consultation with the Local
Assessment Validation Advisory Committee as provided in ? 4.52(f).
VI. School boards shall only approve assessments that have been determined to
meet the requirements of this subsection by an approved entity performing
the independent validation. If a school district, AVTS or charter school,
including a cyber-charter school, uses a local assessment that has not been
independently validated, the Secretary will direct the school entity to
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discontinue its use until the local assessment is approved through
independent validation by an approved entity.


Completion of an Advanced Placement exam or International Baccalaureate exam
that includes academic content comparable to the appropriate Keystone Exam at a
score established by the Secretary to be comparable to the proficient level on the
appropriate Keystone Exam.



Not Applicable. Our LEA does not offer High School courses.

Local Assessments
Standards

WA

TD

NAT

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
World Language

X

X
X
X

X

X

DA

PSW

Other

X

X
X
X
X
X
X
X

X

X

X

X

X

X
X

X

X

Methods and Measures
Summative Assessments
Summative Assessments
Evaluation of Portfolios of Student Work
Keystone Exams
PASA, PSSA
Final Exams
Works of Art, Musical, Theatrical, or Dance
End of Chapter, End of Unit, Performance of
Understanding

EEP

EEI

ML

HS

X

X

X
X
X
X
X
X

X

X

X
X
X
X
X

X

X

X

X
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PSAT, SAT, ACT, ASVAB
Advanced Placement (AP) Exams

X
X

Benchmark Assessments
Benchmark Assessments
AIMSWEB
STAR 360 (Renaissance Learning)
Locally developed assessments
DIBELS

EEP

EEI

ML

HS

X
X
X
X

X
X
X

X

X
X

EEP

EEI

ML

HS

X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X

X
X
X

EEP

EEI

ML

HS

X

X

X

X
X

X
X

X
X

X
X
X
X

EEP

EEI

ML

HS

X
X

X
X

X
X
X

X
X

Formative Assessments
Formative Assessments
Demonstration, performance, products and projects
Evaluations of Portfolios of Student Work
Exit Tickets
Fitness Assessments
Progress Monitoring
Response Cards
Scientific Experiments
Teacher Developed CBE's
Textbook or Teacher Made Assessments
Works of Art, Musical, Theatrical or Dance
Written Work by Students
Diagnostic Assessments
Diagnostic Assessments
Adapted Physical Education Assessment
Classroom Diagnostic (CDT)
STAR (Renaissance Learning)
Checklists, Anecdotal Records, Observations

Validation of Implemented Assessments
Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
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Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

X

X

X

X

Provide brief explanation of your process for reviewing assessments.
The Standards Based Report card development has resulted in a collaboration on
assessment practice in grades K-2 (with 3, 4, & 5 to follow). Common Assessments and a key
Performance of Understanding are part of the Understanding by Design (UbD) protocol. As
such, grade level teams and content teams (departments) will validate the common
assessment that is utilized for unit mastery.
Varied assessment methods are a point of emphasis across all levels and recognized as part
of obserations, walkthroughs, and differentiated supervision plans. In addition, Stage 2 of
UbD is focused on effective assessment.

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
Not Applicable at this time.

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
Summative assessment data (PSSA and Keystone results) are disseminated from central
office to building level leaders. Both central administration and building level leaders
compile and analyze the data for the purpose of distribution, discussion, and analysis with
staff. Excel serves as the major resource for compilation of summative data, but resources
like Eidex, eMetric, PVAAS and Next Day Data are also available as resources to all involved.
Timing of data release (particularly with PVAAS) is an ongoing challenge for school
leadership given the focus on Student GROWTH over ACHIEVEMENT.
PowerSchol serves as the SMASD Student Information System and allows for student
historical grades as well as a semblance of a data warehouse for discipline, attendance, and
current grades.
Data Teams and Data Meetings are prominent in the three elementary schools that utilize
MTSS. STAR data reports are generated by Title I personnel and reviewed by teacher teams
as a means of determining tier levels for students. The STAR data is supported by current
grades and teacher performance input.
Root cause analysis is an established goal at all levels and triangulating data is encouraged
so as to facilitate digging deeper.
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Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
Initial screenings for incoming Kindergarten students are utilized to determine both
student level at entry and the degree of support necessary.
STAR assessments as well local benchmark assessments serve to identify strengths and
weakness of individual students and to assist with the MTSS tier placement. STAR data also
allows for ready-made flexible grouping and individualized instructional plans.
MTSS sessions and data meetings provide the foundation necessary for remediation,
support, and enrichment for our student learners.
Title I Tutors (elementary and middle level) under the supervision of Title I Reading
Specialists (elementary) provide small group (appropriately tiered) instruction for
students. STAR data and local assessment information provide the foundation for
personalizing the instruction for students.
High School facilitators utilize local assessment data as well as student "request for help"
(with data back-up) as a means of focusing their student learning efforts.
High School students are given the CDT's (Classroom Diagnostic Test) to identify students
strength and weakness in the Keystone assessment areas of Biology, Algebra I, and English
Literature. Teachers, facilitators, and Keystone remediation specialists can use the CDT
information for flexible grouping, remediation, and focused instruction on areas that are
specific to identified student needs.
Performance of Understanding data is utilized in all Career and Technology Education (CTE)
areas to guide students toward effective completion of certification requirements in their
specific area of study (Health Related Technology - HRT; Metal Working, Building
Construction; Emergency Medical Technician- EMT; Certified Nurses Aid-CNA; or
Firefighter)

Assessment Data Uses
Assessment Data Uses
Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are linked to
student success in mastering specific PA assessment
anchors, eligible content or standards-aligned
learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate sufficient
mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

31
Instructional practices modified or adapted to
increase student mastery.

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
The St. Marys Area School District is intent on improving assessment data use by drilling
down to individual student strengths and weaknesses and implementing flexible grouping
strategies with groups of student learners. Data team actions continue to be refined and
improved and the Multi-Tier System of Support serves as the primary means of employing
the above strategies in the elementary and middle level setting.
Our district needs to continue to work toward greater student involvement in goal setting,
self-regulation toward goals, and self-mastery in order to more fully reach the desired level
of personalized learning. Teachers are driving much of the personalization at this point and
students are capable of much more if there is a consistency of effort to build more of
knowledge base toward self-directed learning.
Grade-level to grade-level conversations could also be enhanced by way of sharing these
data strategies.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Not Applicable

Distribution of Summative Assessment Results
Distribution Methods
Course Planning Guides
Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook
Title I & PTO Meetings

EEP

EEI

ML

HS

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X

X
X

X
X

X
X

X
X

X
X

X

X

Provide brief explanation of the process for incorporating selected strategies.
Once summative assessment data is "officially" received from the state the SMASD sends
parent letters home, presents the summative data at leadership meetings, faculty meetings,
and the School Board Meeting. Press coverage is available at every board meeting and press
is provided a copy of the summative assessment results that are shared at the board level.
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Individual meetings are held with students and parents if their student is involved with
remediation efforts that result in schedul changes. Links to PA school specific performance
sites (PA SPP; Future Ready Index) are shared with parents and posted on our website.
School leaders share summative data summaries via newsletters, at Title I meetings, and
PTO gatherings.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
We reserve mass calling, emails, and letters for other items. Our Course Planning Guides
don't seem suitable for sharing summative assessments, and our School Calendar is also
reserved for happenings unrelated to summative assessments.

Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.
The district has emphasized the analysis and functional use of data to drive instruction. The
process continues through grade level, core, and building level meetings to analyze the
pertinent data from various sources. The district is also committed to providing additional
academic assistance in the form of instructional aides, tutors and facilitators who assist
with interventions and remediation.
The building administrators meet monthly to review trends in the data and discuss
transitional plans from level to level.
Perceptual data from student surveys showed an ongoing need for improvement in the
positive but vulnerable middle and high school cultures of Respect, Responsibility, and
Effort, (MS) and Respect, Honor, and Potential (HS). The foundational elementary settings
have a PROUD program in place for their declared core values.
With the recognition that a safe and supportive school environment is key to effective
learning, School-Wide Positive Behavior Support is a point of emphasis at elementary,
middle, and high school and each level has specific language and developmentally
appropriate strategies for implementing SWPBS in order to maximize impact on the
learning culture. In addition, the Professional Development Needs Assessment revealed
significant interest in student motivation topics, tech integration topics, and effective
strategies for providing social and emotional support for students at the classroom level.
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Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline

EEP

EEI

ML

HS

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X

X

X

X

X
X
X

X
X
X

X

X

X
X
X
X
X

X
X
X
X
X

X

X

X

X

Explanation of strategies not selected and how the LEA plans to address their
incorporation:
In the Primary and Intermediate Elementary Levels, Student Assistance Program is not
utilized. In place of the SAP Program, the elementary schools utilize the LIFE and HOPE
Programs provided by Dickenson Mental Health. The programs bring certified counselors
into the buildings to provide education and support for the students identified for need.
In addition a School Community Based Mental Health Team is available for students at
South St. Marys, the middle school, and the high school.

Screening, Evaluating and Programming for Gifted Students
Describe your entity’s awareness activities conducted annually to inform the public
of the gifted education services and programs offered (newspaper, student
handbooks, school website, etc.)
The St. Marys Area School District provides information regarding available gifted services
and programs, and rights to due process on the district website. Annual public notification,
includes the following information:
-description of gifted services and programs available, and the needs of children served by
these services
-screening process to be held in the district
-description of how to request that the district initiate screening or evaluation activities for
a child
-evaluation process to be held in the district
-protection of the confidentiality of information obtained regarding a specific child
Describe your entity’s process for locating students who are thought to be gifted and
may be in need of specially designed instruction (screening).
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The St. Marys Area School District utilizes a screening protocol for locating students who
are thought to be gifted and in need of specially designed instruction. The district utilizes a
universal screening process in order to screen all students. The screening components are
varied and diverse, including a review of local assessment data, classroom observation,
teacher input, parent input, and standardized screening measures.
Describe your entity’s procedures for determining eligibility (through multiple
criteria) and need (based on academic strength) for potentially mentally gifted
students (evaluation).
A Gifted Multidisciplinary Evaluation is conducted to gather information that will be used in
order to determine eligibility and need for gifted education. The St. Marys Area School
District utilizes a system of evaluation that is in compliance with state and federal law. The
term mentally gifted includes a person who has an IQ of 130 or higher and other factors
(listed below) that indicate gifted ability. Gifted ability cannot be based on IQ score alone. If
the IQ score is lower than 130, students may be admitted to gifted programs when other
conditions strongly indicate gifted ability. The other factors to be considered include:


Achievement test scores that are a year or more above level;



Observed or measured acquisition/retention rates that reflect gifted ability (i.e. how
quickly your child learns new concepts or information, and how long he or she remembers
it);



Achievement, performance, or expertise in one or more academic areas that
demonstrates a high level of accomplishment;



Higher level thinking skills;



Documented evidence that intervening factors are masking gifted ability.

Describe the gifted programs* being offered that provide opportunities for
acceleration, enrichment or both. *The word "programs" refers to the continuum of
services, not one particular option.
St. Marys Area School District implements gifted programs at all school buildings and across
all grade levels. Gifted services for identified gifted student which is based on the unique
needs of the student. The district's gifted programs allows eligible students to participate in
acceleration or enrichment programs, or both, as appropriate, and to receive services
according to their intellectual and academic abilities and needs.

Developmental Services
Developmental Services
Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
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HS

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X
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Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RTII/MTSS
Wellness/Health Appraisal

X
X

X
X

X
X
X

X
X
X

X

X

X

X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X

Diagnostic, Intervention and Referral Services
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Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program
LIFE
HOPE
CAPSEA
School Community Based Mental Health

X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X

X

X

X

X

X

X

X
X

X
X

X
X
X
X

X
X
X
X

X
X

X
X

X

Explanation of developmental services:
This narrative is empty.

Diagnostic, Intervention and Referral Services

Explanation of diagnostic, intervention and referral services:
In the Elementary Education Primary, small group counseling takes place to educate the
students on Type I Diabetes. The LIFE, HOPE and CAPSEAare contracted services through
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the Mental Health local agencies. The referrals are made through parents, teachers or
support staff.
The School Community Base Mental Health Team(s) are also contracted services from a
local Mental Health Agency.

Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
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X
X

X
X

X
X

X
X
X

X

X

X

X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X
X
X
X
X
X
X

X

X

X

X

X
X

X
X

X
X

X
X

Explanation of consultation and coordination services:
Case and Care Management is completed by outside agencies dealing with mental Health.

Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & Test-related Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook
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X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X
X

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X
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Communication of Student Health Needs
Communication of Student Health Needs
Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook
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X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X

X

X

X

X
X
X

X
X
X

X
X
X

X
X
X

Frequency of Communication
Elementary Education - Primary Level
 More than once a month
Elementary Education - Intermediate Level
 More than once a month
Middle Level
 Monthly
High School Level
 Monthly

Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
All student counseling services (guidance, mental health, social work, health and wellness,
etc) are collaborative efforts between the schoo leadership, the teachers, the support staff,
and the service (either internal or external).
Collaboration is primarily face-to-face for both social support services and academic
support services. Data meetings are the primary means of academic support leading to
interventions while "child study" meetings are the impetus for social support services. At
the middle and high school level the Student Assistance Program (SAP) acts as the screen
agent and pass through for identifying appropriate service lines for student needs.
Title I tutors, HS Facilitators, Teachers, and support staff all contribute to identifying the full
spectrum of student intervention needs. Building level leadership acts as case manager as
well as the clearinghouse for appropriate services and interventions.
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The prominence and pervasiveness of email allows for anytime collaboration in support of
face-to-face meetings for meeting the differing needs of students.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

Late Spring and Summer provide ideal opportunity for elementary school connections with
daycares, preschools, and early intervention programs and the elementary leadership in
conjuction with support services reach out in full force to coordinate for their incoming
kindergarteners as well as the outside agency pre-school that operates i their buildings.
In cooperation with Dickenson Mental Health, a Kindergarten Readiness Camp is held for
children entering Kindergarten. The camp provides an extra orientaion to school and
provides parents with information of the various programs that are available. Each
elementary building also conducts a kindergarten orientation prior to the start of the school
year. The teachers and administrators preview transportation, transitions, curriculum,
school activities, programs, and expectations.
Summer tutoring and support has also unfolded as a means of supporting both incoming K
students and individuals that need remediation and support prior to moving on to the next
school year and grade level.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
The SMASD utilizes a transition program to address coordination activities designed to
identify and serve our children with disabilities. We meet with early intervention service
providers to hold transition meetings. Our schools provides a pre-school program
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addressing pre- kindergarten learning; we also coordinate with our local Head Start
Program. In order to provide for a smooth transition for our youngest learners from the
home setting to an educational setting we provide a kindergarten readiness camp, hold
meetings with child care providers prior to student entry into our school system, and
provide kindergarten orientation/registration opportunities for our students and parents.
We ensure that our school psychologists are a part of our transition process (inclusive of
observations and assessments in the pre-school/child care setting) to ensure a continuation
of services. Additionally, we meet regularly with outside service providers to ensure our
procedures and protocols are best serving our children'sds. needs.

Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
As the SMASD moves through the Understanding by Design (UbD) planning framework, we
are identifying materials ant resources per unit of study. The exisiting materials are
reviewed by both teachers and administrators for alignment with the PA Core standards
and the developing curriculum content.
With the advent of Open Resource documents, the PA SAS website, and the internet in
general, materials and resources are being identified to be primary as well as to supplement
where needed.
All teachers are encouraged to utilize the PDE SAS (Standards Aligned System) to access the
resources and materials provided by the state but also have been encouraged to network
with other reliable and credible districts, state, national, and international education sites.
Technology resources are included in the need for materials and resources that meet the
SMASD challenge of "equitable" access for all students.
Aligned and supportive material in robust supply will take time.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
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Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
As the SMASD moves through the Understanding by Design (UbD) planning framework, we
are identifying materials ant resources per unit of study. The exisiting materials are
reviewed by both teachers and administrators for alignment with the PA Core standards
and the developing curriculum content.
With the advent of Open Resource documents, the PA SAS website, and the internet in
general, materials and resources are being identified to be primary as well as to supplement
where needed.
All teachers are encouraged to utilize the PDE SAS (Standards Aligned System) to access the
resources and materials provided by the state but also have been encouraged to network
with other reliable and credible districts, state, national, and international education sites.
Technology resources are included in the need for materials and resources that meet the
SMASD challenge of "equitable" access for all students.
Aligned and supportive material in robust supply will take time.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
The exisiting materials are reviewed by teachers and administrators to demonstrate alignment to the new
PAC standards. Materials are being identified to supplement wehre needed. We are also getting a
projection of purchased/adopting new textbook series as we move forward with the PA Core Standards.
All teachers have SAS (Standards Aligned System) log ons and passwords to access the resources and
materials provided by the state. They also can access the resources linked on the PA Performance Profie
site.
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Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Developing
Needs
Improvement

Provide explanation for processes used to ensure Accomplishment.
As the SMASD moves through the Understanding by Design (UbD) planning framework, we
are identifying materials ant resources per unit of study. The exisiting materials are
reviewed by both teachers and administrators for alignment with the PA Core standards
and the developing curriculum content.
With the advent of Open Resource documents, the PA SAS website, and the internet in
general, materials and resources are being identified to be primary as well as to supplement
where needed.
All teachers are encouraged to utilize the PDE SAS (Standards Aligned System) to access the
resources and materials provided by the state but also have been encouraged to network
with other reliable and credible districts, state, national, and international education sites.
Technology resources are included in the need for materials and resources that meet the
SMASD challenge of "equitable" access for all students.
Aligned and supportive material in robust supply will take time.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
Technology resource needs and teacher capacity for tech integration is moving in the right
direction on the continuum, but there is clearly a need for additional technology device
access to meet the demands that have been created from exposure in the home and at the
elementary and middle level.

SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities

Status
Implemented in
50% or more of
district
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Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology
Family and Consumer Sciences
Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading

classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
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American School Counselor Association for Students

Early Childhood Education: Infant-Toddler&rarr;Second Grade

English Language Proficiency
Interpersonal Skills
School Climate

50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation

Further explanation for columns selected "
SAS materials and resources will continue to be vital to the Understanding by Design
planning process, answering to the PA Core challenge, and the work on curriculm maps.
Screening and searching remains something that classroom teachers need the precious
commodity of "time" to do with effectiveness.
Elementary Education-Intermediate Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
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Economics

Environment and Ecology
Family and Consumer Sciences
Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency
Interpersonal Skills
School Climate
Further explanation for columns selected "

50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation
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SAS materials and resources will continue to be vital to the Understanding by Design
planning process, answering to the PA Core challenge, and the work on curriculm maps.
Screening and searching remains something that classroom teachers need the precious
commodity of "time" to do with effectiveness.
Middle Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology
Family and Consumer Sciences
Geography

Health, Safety and Physical Education
History

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
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Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

World Language

district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

Further explanation for columns selected "
SAS materials and resources will continue to be vital to the Understanding by Design
planning process, answering to the PA Core challenge, and the work on curriculm maps.
Screening and searching remains something that classroom teachers need the precious
commodity of "time" to do with effectiveness.
High School Level
Standards
Arts and Humanities
Career Education and Work

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
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Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology
Family and Consumer Sciences
Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
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Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

World Language

Further explanation for columns selected "
SAS materials and resources will continue to be vital to the Understanding by Design
planning process, answering to the PA Core challenge, and the work on curriculm maps.
Screening and searching remains something that classroom teachers need the precious
commodity of "time" to do with effectiveness.

Early Warning System

The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA
EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students
who may be on a path to dropping out of school. Please indicate your selection of the
following options.
No, we are not interested in the PA EWS/IC for our district.

Professional Education
Characteristics
District’s Professional Education Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X
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interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.
District’s Professional Education Characteristics
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.

X

X

X

X

X

X

X

X

X

X

X

X
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X

X

X

X

X

X

X

X

X

X

X

X

X

X
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Provide brief explanation of your process for ensuring these selected characteristics.
Ongoing review at both the building and district level of current processes. Annual needs
assessments and cross district planning based upon identified needs assessments and
district goals. Ongoing review of student achievement data at the district, building, and
individual student levels to look for trends, patterns, areas of growth, and
strengths. Embedded opportunities for professional learning in the areas of tech integration
and differentiated instruction. Technology coaches are available to ensure embedded
research informed professional learning that supports the desired professional growth of
our staff and by extension positively affects student learning, achievement, and academic
growth. Implementation of a Leadership professional learning by way of annual onsite
retreat and offsite conference attendance during the summer in addition to job-embedded
consultation with the PA Leadership Development Council (PLCD) consulting services.
Ongoing support for integration and applicaiton of the PA Inspired Leadership (NISL)
principles Ongoing book study (internal) and conference attendance opportunities on a
rotating basis but with inclusion of all district buildings and leadership. Consistent
FEEDBACK loop opportunity with staff following all professional development and Board
Level presentation invitations to fully support building capacity among the staff.
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Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.

Educator Discipline Act 126, 71
Provides educators with mandated reporter training, totaling 3 hours, every 5 years as
outlined in Act 126.
Questions
The LEA has conducted the required training on:
12/4/2017 Training Date for all staff to have completed the online
(https://www.reportabusepa.pitt.edu) Act 126 Training as part of cycle #2 in the SMASD
8/21/2018 Training Date for all new employees to complete training by.
The LEA plans to conduct the required training on approximately:
10/22/2018 Training Date for Cycle #3 completion requirement as part of Professional
Employment (tracked by HR Dept within COMPLY software)
Provides educators with four (4) hours of professional development in youth suicide
awareness and prevention every five (5) years for professional educators in grades six
through twelve as outlined in Act 71.
Questions
The LEA has conducted the training on:
8/22/2016 Suicide Awareness and Prevention Training at Opening Inservice via Dickinson
Mental Health
8/18/2017 New Employee Suicide Prevention Training via Dickinson Mental Health
8/20/2018 New Employee Suicide Prevention Training via Dickinson Mental Health
The LEA plans to conduct the training on approximately:
8/23/2021 Opening Inservice Suicide Prevention and Awareness Training - Cycle #2
(Tracked by HR Dept in COMPLY software)
Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.
Questions
The LEA has conducted the training on:
9/1/2017 Online learning modules available via Eduplanet (approved research based
curricula).
6/8/2018 Documentation via COMPLY software for all involved in Child Exploitation
Awareness Education Program
The LEA plans to conduct the training on approximately:
9/1/2022 Online learning modules available via Eduplanet (approved research based
curricula).
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Strategies Ensuring Fidelity
Checked answers
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
Professional Development is an ongoing collaboration with the SMEA and school leadership
in conjunction with an annual needs assessment that explores topics as well as preferred
delivery status. Professional Development options are differentiated to staff using a Google
Form and Professional Development Evaluation surveys are conducted after each inservice
as a means of measuring effectiveness.
Walkthroughs and Differentiated Supervision plans serve as evaluative tools to determine
PD uptake and implementation. School leader modeling in the form of participation is a part
of all inservice activity.
Feedback and results using SLO data, summative assessment data, and anecdotal evidence
provide the framework and foundation for school leadership discussion of Professional
Education from a given school year.
All outside presenters are vetted with references and/or previewed by school leadership or
staff (or both) at conferences or outside the district professional development events.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
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This narrative is empty.

Induction Program
Checked answers


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.



Professional Code of Ethics



Special Education Review



Continuous Growth



Accessing of Building Level and District Level Resources



District and Building Level Assessment Practices



Peer Observation Practices



Google Classroom

Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
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The goal of the St. Marys Area School District (SMASD) is to provide to all teachers, new to
teaching and new to the district, a comprehensive program of induction that will foster a
culture of consistent support for all teachers. This program will enhance teacher
effectiveness, increase teacher retention of promising teachers, familairize inductees with
the expectations of the district and expose teachers to available resources. This program
will also provide the new hire a formal system of guidance and the opportunity to analyze
and reflect on their teaching practice by incorporating the Charlotte Danielson framework
and the support of a veteran teacher mentor.
The following guidelines will apply to all teachers participating in the induction program:


All teachers enrolled in the SMASD Induction Program will participate in a threeyear mandatory program with structured activities and a formal mentoring.



Every first-year teacher will be provided a mentor for three years and will be
working through the Intensive Model of the district differentiated supervision plan.



Every new district teacher will be provided a copy of The First 60 Days of Teaching,
The Critical Middle of the School Year and The Last 60 Days of the School Year, as needed
through the induction process.



Every new teacher will be provided the necessary resources to support their
learning process. These will include, but are not limited to, Google Classroom code and an
induction workbook.



The building administrator, mentor, and inductee will meet, at a minimum, every
semester to discuss the progress through the system.



At the completion of the induction program all non-tenured teachers will receive
tenure.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
Not Applicable

Needs of Inductees
Checked answers


Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify
needs.
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Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Student PSSA data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).

Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
THE PLAN IS BASED UPON AN ASSESSMENT OF NEEDS
(Evertson & Smithey, 2000; Scott, 1999) This research showed that specially designed
programs meeting the individual needs of new educators assisted them in further
developing their planning and managements skills and played a significant role in guiding
them to the understanding of the importance of reflective teaching.
It is recognized that new staff members differ in their strengths and needs as they enter
into the St. Marys Area School District professional community. It is also recognized that
the time to learn new skills and integrate those skills into day-to-day instructional practice
varies among new staff members. Therefore, inductees will complete the Induction Needs
Assessment Instrument to assess their needs. A new teacher/specialist should complete
this self-assessment and then meet with his/her mentor, building principal, and/or other
administrators and teachers to review the information and plan and explore ways of
meeting the needs identified in this instrument.
Google Classroom will serve as the primary documentation resource for the mentee and the
mentor
Teacher Induction Plan Process
1.

The new teacher will be assigned a teacher mentor to support them through the
three-year induction process.
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2.

The teacher and mentor will be provided the Google Classroom Code and the
necessary materials to complete the induction process as outlined in the Action Plan.

3.

The teacher will complete the needs assessment to identify areas of growth to be
addressed (Appendix A).

4.

The teacher and mentor will plan and schedule meetings at their convenience to
address areas outlined in the action plan.

5.

Teacher will plan observations with supervisors as outlined in the action plan and
defined in the Intensive Model of the district differentiated supervision plan (Appendix B).

6.

Teacher and mentor will schedule and plan peer observations, as outlined in the
action plan using the Before, During, and After Process (Appendix C).

7.

Teacher and mentor will maintain a log and review of all meetings (Appendix H).

8.

Teacher will utilize the reflection journal available in the anecdotal section of PAETEP to document monthly experiences as they relate to the induction plan and
observations.

9.

At the conclusion of the third year of induction, the teacher will turn in all
documentation and the signed form in Appendix K.

Provide a brief explanation for strategies not selected and your plan to address their
incorporation.
This narrative is empty.

Mentor Characteristics
Checked answers






Pool of possible mentors is comprised of teachers with outstanding work performance.
Potential mentors have similar certifications and assignments.
Potential mentors must model continuous learning and reflection.
Potential mentors must have knowledge of LEA policies, procedures and resources.
Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).

56
Unchecked answers
 Mentors and inductees must have compatible schedules so that they can meet
regularly.
Provide brief explanation of your process for ensuring these selected characteristics.
Mentor Selection:
A.

Qualifications of an effective mentor:

1.

Has completed at least (three) years of successful teaching experience at SMASD and
possesses an Instructional II certificate.

2.

Demonstrates a commitment to the approved standards aligned curriculum and
district-focused instruction.

3.

Maintains good interpersonal skills, demonstrating flexibility and sensitivity when
working with students and colleagues.

4.

Possesses good organizational skills, including classroom management expertise.

5.

Has knowledge and awareness of a variety of instructional skills, district policies,
procedures, and resources.

6.

Models lifelong learning

A.

Selection of a mentor:

1.

The building principal and possibly other involved administrators will provide a list
of suggested mentors to the Assistant Superintendent.

2.

The Superintendent, Assistant Superintendent, and building principal shall select
the mentor from the list provided.

3.

The mentor will be sent to the school board for approval.

A.

Compensation:

1.

Compensation for the mentor teacher is determined by the collective bargaining
agreement between SMASD and the SMAEA, and is only applicable for the initial year of
mentorship.

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.

57
Compatible schedules is not always possible to work out given our relatively small size and
individual teacher : student ratio. Mentors and mentees typically find time to connect before
or after school and the google classroom component should greatly assist communication
and feedback and comment.

Induction Program Timeline
Topics

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul

Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction

X
X
X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X

X
X
X

X

X

X

X

X

X
X

X
X

X
X

X
X

X
X

If necessary, provide further explanation.
Teacher Induction Program
Action Plan
Year 1:

Accomplished Practice

Professional Development
Activity

Professional Code of
Ethics

*Review and discussion of Ethics
code (Appendix D)

Evidence of Completion

*Reflection Journal
*Teacher logs (Appendix H)
*Completed needs assessment
*Complete needs assessment and
*Intensive Plan completion
Reflective Practice
identify areas for growth and goal
*Supervisor observation
development (Appendix A)
(Appendix B)
District and building
*Review and discussion of
*Teacher logs (Appendix H)
level topics
identified needs (Appendix I)
Instructional Delivery *Two Peer observations
*Documented observation
Facilitation and Lesson *One Instructional Coach
forms (Appendix C)
Planning
observation
Special Education
*Review included reference
*Reflection Journal
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Review

documents pertaining to IEPs,
specially designed instruction
(Appendix J)
*Completion of eight assigned
Building Educator Skills chapters in The First 60 Days of
Teaching. (Appendix E)

Student Management
System Efficiency

*Review of all videos related to
PowerSchool on the Induction
Google Classroom

Continuous Growth

*Review of Teacher Effectiveness
Model
*Review of PA-ETEP videos on
Induction Google Classroom
*Observe peer instruction (Three
times)

*Teacher logs (Appendix H)

*Completion of the reflection
activities assigned in the
Induction Google Classroom.
*Grades are accurate and
comments are made in the
system
*Progress reports are
completed
*Report cards are ready
according to schedule
*Supervisor Observation each
semester
*Successful SLO Completion
*Satisfactory Observation and
82-1
*peer observation review

Year 2:
Accomplishment of
Practice

Professional Development Activity Evidence of Completion

Reflective Practice

*Review of needs assessment and
identify areas for growth and goal
development (Appendix A)

Instructional Delivery
Facilitation and Lesson
Planning
Building Educator Skills

Assessment
Accessing of Teacher
Resources

Continuous Growth

*Intensive Plan completion
*Supervisor observation (Appendix B)

*Documented observation forms
*Two Peer observations
(Appendix C)
*One Instructional Coach observation
*Teacher Logs (Appendix H)
*Completion of eight assigned
*Completion of the reflection activities
chapters in The Critical Middle of the assigned in the Induction Google
School Year. (Appendix F)
Classroom.
*Review of student data (STAR, PSSA, *Copy of an assessment and the results
CDT, DIBELS, eSpark, SAT, ACT,
with a reflection of instructional
NOCTI, Progress monitoring)
decisions
*Review of building-level services and *Can access appropriate services when
district-level services
necessary for self or students
*Review of Teacher Effectiveness
*Supervisor Observation each semester
Model
*Successful SLO Completion
*Review of PA-ETEP videos on
*Satisfactory Observation and 82-1
Induction Google Classroom
*peer observation review
*Observe peer instruction
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(two times)
Year 3:

Accomplishment of Practice

Professional Development
Activity

Reflective Practice

*Review of needs assessment
and identify areas for growth
*Intensive Plan completion
and goal development
*Supervisor observation
(Appendix A)
(Appendix B)
*Complete a needs assessment
at the end of the third year

Instructional Delivery
*One Peer observation or
Facilitation and Lesson Planning
*One Instructional Coach
& Building Instructional
observation
Strategies
Building Educator Skills

Continuous Growth

Evidence of Completion

*Documented peer
observation forms
(Appendix C)

*Completion of the
*Completion of eight assigned
reflection activities
chapters in Finishing Strong.
assigned in the Induction
(Appendix G)
Google Classroom.
*Review of Teacher
*Supervisor Observation
Effectiveness Model
each semester
*Review of PA-ETEP videos on *Successful SLO Completion
Induction Google Classroom *Satisfactory Observation
*Observe peer instruction
and 82-1
(one time)
*peer observation review

The First 60 Days of Teaching
Activities (Completed in Year 1)
*Comments submitted in Google Classroom by the end of each month
The Critical Middle of the School Year
Activities (Completed in Year 2)
*Comments submitted in Google Classroom by the end of each month
Finishing Strong
Activities (Completed in Year 3)
*Comments submitted in Google Classroom by the end of each month
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Monitoring and Evaluating the Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
Teacher Induction Plan Process
1.

The new teacher will be assigned a teacher mentor to support them through the
three-year induction process.

2.

The teacher and mentor will be provided the Google Classroom Code and the
necessary materials to complete the induction process as outlined in the Action Plan.

3.

The teacher will complete the needs assessment to identify areas of growth to be
addressed (Appendix A).

4.

The teacher and mentor will plan and schedule meetings at their convenience to
address areas outlined in the action plan.

5.

Teacher will plan observations with supervisors as outlined in the action plan and
defined in the Intensive Model of the district differentiated supervision plan (Appendix B).

6.

Teacher and mentor will schedule and plan peer observations, as outlined in the
action plan using the Before, During, and After Process (Appendix C).

7.

Teacher and mentor will maintain a log and review of all meetings (Appendix H).

8.

Teacher will utilize the reflection journal available in the anecdotal section of PAETEP to document monthly experiences as they relate to the induction plan and
observations.

9.

At the conclusion of the third year of induction, the teacher will turn in all
documentation and the signed form in Appendix K.

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)Checked answers


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.



School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.



LEA administrator receives, tallies, and archives all LEA mentor records.

61


Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.

Unchecked answers
None.

Special Education
Special Education Students
Total students identified: 349

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
Identify the District's method for identifying students with specific learning disabilities.
The St. Marys Area School District utilizes a combination of methods to identify students
with specific learning disabilities. All schools in the St. Marys Area School District
implement the discrepancy model. The district's three elementary schools and one middle
school also implement a Response to Intervention system in order to review academic data
and guide pre-referral teams in making decisions for interventions and evaluations. Two of
our district's three elementary schools (Fox Township Elementary and Bennett's Valley
Elementary) are State approved schools implementing a Multi-Tiered System of Support.
*A detailed summary of the MTSS utilized is outlined below.
The SMASD follows the State mandated system to ensure the evaluation process answers
the following guiding questions:
1. Does the student achieve adequately for his/her age or meet State-approved gradelevel standards in one or more of the following areas, when provided with learning
experiences and scientifically based instruction appropriate for the student's age or
State-approved grade-level standards? The following academic skills domains are
examined by an evaluation team:

-oral expression
-listening comprehension
-written expression
-basic reading skill, including phonological and phonemic awareness
-reading fluency skills
-reading comprehension, including vocabulary
-mathematics calculation
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-mathematics problem solving/application
2. Has the evaluation process documented the student's response to scientific,
research-based intervention?

As part of a Chapter 14 evaluation, student pre-referral and RtII data is examined. Prior to a
Chapter 14 referral for evaluation, student performance and progress data is systematically
monitored to guide instructional teams in decision making.
3. Has the student received high quality instruction in the general education setting?

The SMASD ensures that the most novice learners receive instructions from master
teachers.
4. Have research-based interventions been provided to the student?

As part of the RtII and MTSS systems, SMASD provides a variety of research-based
interventions that cover math, writing, and reading domains.
5. Was the student's progress regularly monitored?

Student progress is regularly monitored. Local assessments are conducted for all students
in grades 1 through 8 three times per year. Students receiving targeted interventions have
progress monitoring and intervention reviews at either 2 or 4 week intervals depending on
the level of intervention.
6. Has the evaluation process examined whether the student exhibits a pattern of
strengths and weaknesses, relative to intellectual ability as defined by a severe
discrepancy between intellectual ability and achievement, or relative to age or grade
level?

All evaluations include examination of student strengths and weaknesses. As part of
discrepancy model of identification, intellectual ability and academic
achievement are analyzed to determine how a student's individualized profile are related to
age and grade level academic targets.
7. Has an intelligence and achievement measure been given?
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Yes, Chapter 14 evaluations include cognitive and academic achievement assessments.
8. Has the evaluation process determined that its findings are not primarily the result
of:

-a visual, hearing or orthopedic disability;
-an intellectual disability;
-an emotional disturbance;
-cultural factors;
-environmental or economic disadvantage;
-limited English proficiency.
All of the domains listed above are reviewed as part of the evaluation process.
9. Has the evaluation process ensured that underachievement in a student suspected
of having a specific learning disability is not due to a lack of appropriate instruction
in reading or mathematics by considering documentation that is prior to, or a part of
the referral process?

The evaluation process for SLD routinely includes a review of possible lack of appropriate
instruction in math and reading.
10. Was the student provided scientifically-based instruction in regular education
settings, delivered by qualified personnel, as indicated by observations of routine
classroom instruction? Were repeated assessments of achievement conducted at
reasonable intervals, reflecting formal assessments of student progress during
instruction.

The SMASD ensures that all learners receive instructions from qualified teachers. Repeated
assessments to examine a student's academic assessment is conducted according to the
district's local assessment schedule. Assessment data is regularly reviewed and instruction
and/or interventions are adjusted based on data.
11. Was information/data provided to the parent?

Information and data are routinely provided to the parent according to the district report
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card schedule and/or during the RtII or MTSS data review period.
_________________________________________________________________________________________________________
_______________
The following is a synopsis of the State certified Multi-Tiered System of Support
(MTSS) that is utilized at Fox Township and Bennett's Valley Elementary School:

Fox Township and Bennett's Valley Elementary Schools students may receive interventions
in reading and math for Response To Intervention in the following Tiers:
Tier 1: High quality instructional and behavioral supports are provided for all students in
general education.
School personnel conduct universal screening of literacy and mathematic skills.
Ongoing, curriculum-based assessment and continuous progress monitoring are used to
guide high-quality instruction.
Tier 2: Students whose performance and rate of progress lag behind those of peers in their
classroom, school, or district receive more specialized prevention or remediation within
general education.
Curriculum-based measures are used to identify which students continue to need
assistance, and with what specific kinds of skills.
Collaborative problem solving is used to design and implement instructional support for
students that may consist of a standard protocol or more individualized strategies and
interventions.
Identified students receive more intensive scientific, research-based instruction targeted to
their individual needs.
Student progress is monitored frequently to determine intervention effectiveness and
needed modifications.
Parents are informed and included in the planning and monitoring of their child's progress
in Tier 2 specialized interventions.
Tier 3: Comprehensive evaluation is conducted by a multidisciplinary team to determine
eligibility for special education and related services.
Evaluation uses multiple sources of assessment data, which may include data from
standardized and norm-referenced measures; observations made by parents, students, and
teachers; and data collected in Tiers 1 and 2.
Intensive, systematic, specialized instruction is provided and additional RTII/MTSS data are
collected, as needed, in accordance with special education timelines and other mandates.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.
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The data is publicly available via the PennData website. You can view your most recent
report. The link is:
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
A three-year review of the St. Marys Area School District's Special Education Data Reports
(2014-2015, 2015-2016, 2016-2017) was conducted in order to examine all special
education data. Data reveals St. Marys Area School District total enrollment of special
education students is consistent with Pennsylvania State data over the three-year period.
The 2016-2017 total enrollment of 347 special education students indicates that 18.6% of
students are identified with an educational disability and require specially designed
instruction through special education programming. The SMASD have enrollment
difference or disproportionalities within the following disability areas: Autism, Emotional
Disturbance, Other Health Impairment, and Speech or Language Impairment.
SMASD has steadily increased the number of students identified with Autism and Other
Health Impairment as a result of district training and increased knowledge of the diagnosis.
However, the district has not increased at the rate of the State.
SMASD has steadily increased the number of students identified with Emotional
Disturbance as a result of district training and increased local knowledge of the diagnosis.
The district began implementing a School-Behavior Behavioral Health model at all levels
which has assisted staff and parents with the recognition of emotional and behavioral
health. However, the district has not increased at the rate of the State.

Over identification due to liberal identification criteria as to whether the student's speech is
affecting their educational performance and progress. Over identification due to continued
servicing of private school students within the district. Upon a review of the past five years
of speech/language data, the district has steadily decreased from identification of 33% in
2012-2013 to 24% in 2016-2017.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
The St. Marys Area School District is not a host district for a Section 1306 facility.
The SMASD does not experience problems or barriers in meeting the obligations under
Section 1306 of the Public School Code.
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Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).
There are no facilities for incarcerated students within the St. Marys Area School District. If
there were to be incarcerated students outside of the district's border, the intensive
interagency approach would be used. The Director of Student Services and/or Special
Education Liaison, building level principal, school counselor, school psychologist, teachers,
or other support staff would attend Child and Adolescent Service System Program
(CASSP) and Interagency meetings. CASSP and Interagency meetings encompass student
needs including mental health, child protective services, juvenile probation, and
drug/alcohol treatment. Through participation in these meetings, students suspected of
being in need of special education services are located. A Permission to Evaluate is issued
to initiate the evaluation process. For those incarcerated students who have been
previously identified as an individual in need of specially designed instruction, a Release of
Information form is issued to gather necessary records to ensure FAPE can be offered.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.
Ensuring Maximum Integration
The SMASD implements a Response to Intervention Model in all three elementary schools
and one middle school. Students displaying delays or needs based on data collected at the
pre-referral level are provided with targeted interventions based on academic
assessments. Appropriate academic, behavioral, and/or social adaptations and
accommodations are provided to students at all grade levels in the regular education
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setting.
When a child is identified as a student eligible and in need of specially designed instruction,
the IEP team determines FAPE. The IEP team ensures, to the maximum extent appropriate,
that he/she is included in the regular education setting. The least restrictive environment is
determined by the IEP team and dependent upon the student's individual needs. The IEP
team reviews the guiding questions outlined in the Educational Placement- Section A of the
IEP. Based on this review, the team determines the most appropriate educational
placement. When a student's needs cannot be achieved satisfactorily in the regular
education environment, the IEP team considers available supports and services outside of
the regular education setting.
The SMASD has expanded its continuum of services to provide necessary support services
to students in the least restrictive setting. Moving forward, the SMASD plans to expand
inclusion instruction and co-teaching throughout the district. Inclusion and co-teaching
practices will allow for an increased number of identified students to remain in the regular
education setting while receiving the services they require. The use of support personnel
(district paraprofessionals and/or agency supports) allows students to receive the
necessary modifications and adaptations in the regular education setting.
In efforts to provide students the necessary supports and services in the regular education
setting, the district utilizes training and consultative services through our local
Intermediate Unit (Seneca Highland Intermediate Unit 9) and the Pennsylvania Training
and Technical Assistance Network (PaTTAN).
Examination of SPP Targets in Indicator 5-Educational Environment, the SMASD falls short
in meeting established targeted. The State of PA target for identified special education
student inclusion in regular education more than 80% of the school day is 62.4%. The St.
Marys Area School District services 50.4% of the special education population in the regular
education setting for more than 80% of the day. Our district falls 12% short of the SPP
Indicator 5 Target. The district has a plan to implement inclusion practices and co-teaching
models for special education students across the district. Close examination of student
needs and differentiation practices is necessary to understand the needs of our students
and staff.

Behavior Support Services
1. Provide a summary of the District policy on behavioral support services including,
but not limited to, the school wide positive behavior supports (PBS).
2. Describe training provided to staff in the use of positive behavior supports, deescalation techniques and responses to behavior that may require immediate
intervention.
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3. If the district also has School-Based Behavioral Health Services, please discuss it.

Summarized School District Policy:
113.2. BEHAVIOR SUPPORT
Students with disabilities shall be educated in the least restrictive environment and shall
only be placed in settings other than the regular education class when the nature or
severity of the student’s disability is such that education in the regular education class
with the use of appropriate supplementary aids and services cannot be achieved
satisfactorily. The IEP team for a student with disabilities shall develop a positive
behavior support plan if the student requires specific intervention to address behavior
that interferes with learning. The identification, evaluation, and plan or program shall be
conducted and implemented in accordance with state and federal law and regulations.
The Board directs that the district’s behavior support programs shall be based on
positive rather than negative behavior techniques to ensure that students shall be free
from demeaning treatment and unreasonable use of restraints or other aversive
techniques. The use of restraints shall be considered a measure of last resort and shall
only be used after other less restrictive measures, including de-escalation techniques.
Behavior support programs and plans shall be based on a functional assessment of
behavior and shall include a variety of research-based techniques to develop and
maintain skills that will enhance students’ opportunity for learning and self-fulfillment.
The following terms shall have these meanings, unless the context clearly indicates
otherwise.
Aversive techniques
- deliberate activities designed to establish a negative association with a specific
behavior.
Behavior support
- development, change and maintenance of selected behaviors through the systematic
application of behavior change techniques.
Behavior Support Plan
or Behavior Intervention Plan
plan for students with disabilities who require specific intervention to address behavior
that interferes with learning. A positive Behavior Support Plan shall be developed by the
IEP team, be based on a functional behavioral assessment, and become part of the
individual student’s IEP. These plans must include methods that use positive
reinforcements, other positive techniques and related services required to assist a
student with a disability to benefit from special education.
Positive techniques
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- methods that utilize positive reinforcement to shape a student's behavior, ranging from
the use of positive verbal statements as a reward for good behaviors to specific tangible
rewards.
Restraints
- application of physical force, with or without the use of any device, designed to restrain
free movement of a student’s body, excluding the following:
1.

Briefly holding a student, without force, to calm or comfort him/her.

2.

Guiding a student to an appropriate activity.

3.

Holding a student’s hand to escort him/her safely from one area to another.

4.

Hand-over-hand assistance with feeding or task completion.

5.

Techniques prescribed by a qualified medical professional for reasons of safety or
for therapeutic or medical treatment, as agreed to by the student’s parents/guardians
and specified in the IEP.

6.

Mechanical restraints governed by this policy, such as devices used for physical
or occupational therapy, seatbelts in wheelchairs or on toilets used for balance and
safety, safety harnesses in buses, and functional positioning devices.
Seclusion
- confinement of a student in a room, with or without staff supervision, in order to
provide a safe environment to allow the student to regain self-control.
Students with disabilities
- school-aged children within the jurisdiction of the district who have been evaluated and
found to have one or more disabilities as defined by law, and who require, because of
such disabilities, special education and related services.
The Superintendent or designee shall ensure that this Board policy is implemented in
accordance with federal and state laws and regulations.
The Superintendent or designee shall develop administrative regulations to implement
this policy.
The Superintendent or designee shall provide regular training, and retraining as needed,
of staff in the use of specific procedures, methods and techniques, including restraints
and seclusions, that will be used to implement positive behavior supports or
interventions in accordance with students’ IEPs and Board policy.
The Superintendent or designee shall maintain and report data on the use of restraints,
as required. Such report shall be readily available for review during the state’s cyclical
compliance monitoring. Procedures shall be established requiring reports be made to the
district by entities educating students with disabilities who attend programs or classes
outside the district, including private schools, agencies, intermediate units and vocational
schools.
Development of a separate Behavior Support Plan is not required when appropriate
positive behavioral interventions, strategies and supports can be incorporated into a
student’s IEP.
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When an intervention is necessary to address problem behavior, the types of
intervention chosen for a student shall be the least intrusive necessary.
Physical Restraints
Restraints to control acute or episodic aggressive behavior may be used only when the
student is acting in a manner that presents a clear and present danger to the student,
other students or employees, and only when less restrictive measures and techniques
have proven to be or are less effective.
The Director of Special Education or designee shall notify the parent/guardian as soon as
practicable of the use of restraints to control the aggressive behavior of the student and
shall convene a meeting of the IEP team within ten (10) school days of the use of
restraints, unless the parent/guardian, after written notice, agrees in writing to waive the
meeting. At this meeting, the IEP team shall consider whether the student needs a
functional behavioral assessment, re-evaluation, a new or revised positive Behavior
Support Plan, or a change of placement to address the inappropriate behavior.
The use of restraints shall not be included in the IEP for the convenience of staff, as a
substitute for an educational program, or employed as punishment. Restraints may be
included in an IEP only if:
1. The restraint is used with specific component elements of a positive Behavior
Support Plan.
2. The restraint is used in conjunction with teaching socially appropriate alternative
skills or behaviors.
3. Staff are authorized to use the restraint and have received appropriate training.
4. Behavior Support Plan includes efforts to eliminate the use of restraints.
Mechanical Restraints
Mechanical restraints, which are used to control involuntary movement or lack of
muscular control of students when due to organic causes or conditions, may be employed
only when specified by an IEP and as determined by a medical professional qualified to
make the determination, and as agreed to by the student’s parents/guardians.
Mechanical restraints shall prevent a student from injuring him/herself or others or
promote normative body positioning and physical functioning.
Seclusion
The district permits involuntary seclusion of a student in accordance with the student’s
IEP or in an emergency to prevent immediate or imminent injury to the student or
others, but the seclusion must be the least restrictive alternative.
The district prohibits the seclusion of students in locked rooms, locked boxes and other
structures or spaces from which the student cannot readily exit.
Aversive Techniques
The following aversive techniques of handling behavior are considered inappropriate
and shall not be used in educational programs:
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1.
1.
1.
1.
1.
1.
1.
1.

Corporal punishment.
Punishment for a manifestation of a student's disability.
Locked rooms, locked boxes, other locked structures or spaces from which the
student cannot readily exit.
Noxious substances.
Deprivation of basic human rights, such as withholding meals, water or fresh air.
6. Suspensions constituting a pattern as defined in state regulations.
Treatment of a demeaning nature.
Electric shock.
Methods implemented by untrained personnel.
10. Prone restraints, which are restraints by which a student is held face down on the
floor.
Referral To Law Enforcement
Subsequent to a referral to law enforcement, an updated functional behavioral
assessment and Behavior Support Plan shall be required for students with disabilities
who have Behavior Support Plans at the time of such referral.
If, as a result of such referral, the student is detained or otherwise placed in a residential
setting located outside the district, the Director of Special Education or designee shall
ensure that the responsible school district or intermediate unit is informed of the need to
update the student’s functional behavioral assessment and Behavior Support Plan.
References:
State Board of Education Regulations – 22 PA Code Sec. 14.133, 14.143, 14.145
Individuals With Disabilities Education Act – 20 U.S.C. Sec. 1400 et seq.
Individuals With Disabilities Education, Title 34, Code of Federal Regulations –
34 CFR Part 300
Pennsylvania Training and Technical Assistance Network, Questions and Answers on the
Restraint Reporting Requirements and System,
June 2009 – www.pattan.net
Board Policy – 000, 113, 113.1, 113.3

School-Wide Positive Behavior Support Programs are implemented at the SMASD. The
SWPBS programs interface with special education students in the district. Students with
behavioral needs are addressed through school-wide and classroom behavioral supports as
least restrictive level of support. Students requiring a higher level of behavioral supports
have individualized Positive Behavior Support Plans as part of their IEP. All district staff is
trained on the implementation of behavioral interventions at the school-wide, classroom,
and individualized level. The staff has been trained on the foundations of Functional
Behavior Assessments, which guides decision making for teams considering the
implementation of individualized behavioral support plans. The district plans to provide
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further training to instructional staff (both regular and special education) and
paraprofessionals in the area of behavioral support.
The district employees two school psychologists that conducts Functional Behavioral
Assessments and related behavioral evaluations. They also provide both direct support to
the students and consultative services to district staff in the behavioral domain. The district
has recently hired a Special Education Liaison that will provide consultative services to
district employees regarding best practice interventions and supports in the behavioral
domain.
The St. Marys Area School District operates two special education classrooms that
implement verbal behavior/applied behavior analysis techniques and strategies. Classroom
staff has received extensive training in the behavior support domain. Instructional and
paraprofessional staff provides direct supports/instruction to students, as well as provides
consultative behavioral support for building level staff. The district will continue to provide
professional development to the staff associated with these classrooms/programs.
The St. Marys Area School District provides Safe Crisis Management De-escalation
Technique training to instructional and paraprofessional staff. The district provided
enhanced SCM training to select building staff that respond to behaviors that may require
immediate intervention, including physical restraint to prevent a student from significant
injury/danger to self or others.
The district utilizes behavioral support training and consultative services through our local
Intermediate Unit (Seneca Highland Intermediate Unit 9) and the Pennsylvania Training
and Technical Assistance Network (PaTTAN).
SMASD implements School-Based Behavioral Health Services at the elementary (South St.
Marys Street Elementary only), middle, and high school level. The district contracts with
CenClear Behavioral Health Services to implement the services to students in need. Services
are provided to any eligible student based on the guiding principles of eligibility for SchoolBased Behavioral Health, including those that are identified as disabled students (Chapter
14). IEP teams discusses the role of School-Based services for identified students and
implement appropriate behavioral support services into the student's individualized
program when determined necessary. CenClear staff provides direct therapies to the
student, as well as consultation to school staff, in order to support identified needs. The
CenClear staff also provides supports and services to the student's parents. SMASD
continues to build collaborative relationships with CenClear staff in order to provide a
seamless system of behavioral supports to identified students.
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Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this
plan.
In order to ensure FAPE in the least restrictive environment to students in the
neighborhood schools, the St. Marys Area School District offers a continuum of services in
the following program disciplines: learning support, autistic support, life skills support,
vision support, and speech/language support. The district plans to expand services in the
emotional domain to provide a broader continuum of support to students enrolled in the
district.
Currently, the district utilizes specialized programs and/or facilities which are located
outside of the neighborhood schools/district for a small number of students. SMASD
currently contracts with Pressley Ridge, an Approved Private School, to provide Full Time
Hearing and Emotional Support. The district contracts with two separate facilities to
provide Full Time Autistic Support Services to students that require a high level of support
and display needs requiring intensive behavioral and mental health services. The district
also contracts with the local Intermediate Unit (IU9) to provide Full Time Emotional
Support services. The IU9 and Dickinson Inc. operate the Elk County Intensive Out-Patient
Program (EIOP) which provides special education services and behavioral health supports
as a combination program. Students attending EIOP are provided with intensive therapies
to address emotional and behavioral needs as a focus of their IEP. A special education
teacher manages the students educational/academic supports.
The St. Marys Area School District examines all available options for service delivery for
Hard to Place Students, especially those students with significant and severe medical,
behavioral, and emotional/mental health needs.
St. Marys Area School District is an active member of the Child and Adolescent Service
System Program (CASSP). CASSP is a program that coordinates and facilitates mental health
services for children and adolescents. The following is a sample list of organizations and
agencies that may participate on an individual student's CASSP team: local school districts,
local behavioral and mental health agencies, intellectual disability and developmental
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agencies, juvenile probation office, local intermediate unit, community care agencies, and
vocational support agencies. A student CASSP team varies depending upon the student's
individualized needs.
Our school district coordinates with the local CASSP team members and has outlined an
appropriate referral process with the county CASSP coordinators. Within the process,
district representatives attend CASSP meetings for students and share current schoolbased information with the team. The district representative collaborates with the team in
order to develop plans to support student needs. The district representative also serves as
a messenger and/or facilitator to district staff in order for school specific recommendations
or plans to be implemented in the school setting.

Strengths and Highlights
Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for staff,
faculty and parents.

The St. Marys Area School District offers an exceptional educational experience for students
in a rural community. Our district provides special education services focused on positive
academic, social, and behavioral growth. The district provides learning support, life skills
support, emotional support, autistic support, vision support, and speech and language
support programming to district students with special needs. The district employs a
Director of Student Support Services, Liaison to Special Education, and two certified school
psychologists which work together to provide excellent support services to students with
special needs. One of the district's school psychologist is also a Board Certified Behavioral
Analyst. Our district employs a dedicated, caring instructional and paraprofessional staff
that is eager to work with students, connect with and support parents, and collaborate with
community agencies for student success.
The St. Marys Area School District currently has two classrooms involved with the PaTTAN
Autism Initiative; one elementary classroom, located at South St. Marys Street Elementary
School, and one at the high school setting. Plans for the 2018-2019 school year includes
expansion of this program services to the middle school building. These classrooms service
students within the district with the disability category of Autism Spectrum Disorder. The
teachers, speech/language therapists, and paraprofessionals receive monthly consultation
from a PaTTAN Board Certified Behavioral Analyst. PaTTAN staff provides onsite training
in the area of Verbal Behavioral techniques. PaTTAN staff also assists with data analysis
that guides instruction. Various researched-based Applied Behavior Analysis and Verbal
Behavior strategies are provided to the classrooms to most appropriately educate the
district's autism spectrum disorder population. Both classrooms are evaluated twice a year
by a PaTTAN specialist in the areas of classroom organization, inclusion, parent/family
engagement, verbal behavior instructional practices, other instructional methodologies, and
behavioral interventions. These evaluations then aid in ranking classrooms within the PA
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Autism initiative. The high school level classroom scored well above the state average and
the elementary level classroom has been deemed as a Model Independent Site.
The district contracts with the local hospital to provide occupational and physical therapy
services to students in need of school-based fine and gross motor therapy.
The St. Marys Area School District implements a Multi-Tiered System of Support (MTSS) at
our three elementary school and the middle school buildings. This framework of support
provides ongoing academic interventions for language arts and mathematics. Universal
benchmarks are provided to all students three times per year, with more frequent progress
monitoring provided for students in Tiers II and III. This process supports any pre-referral
needs when considering evaluations. Fox Township Elementary and Bennett's Valley
Elementary Schools are both State certified schools for the implementation of a Response to
Intervention method of diagnosing Specific Learning Disabilities.
The St. Marys Area School District provides behavioral support services in all of its five
buildings across all grade levels. Functional behavior Assessments have been completed
and behavior plans have been written for all students requiring supports. The pervasive
nature of the behavioral support provided throughout the district permits students to
achieve in the LRE with success. Furthermore, the district contracts with CenClear
Behavioral Health Services to provide School-Based Behavioral Support Services to students
during school hours. The district works cooperatively with local behavioral health agencies
to provide outpatient mental health services, including the LIFE and HOPE Programs. The
school counselors and special education staff works closely with families and local agencies
the support available in our community.
In addition to behavioral support services, the district also collaborates with local agencies
to engage transition-age students to post-secondary opportunities. The district has
a collaboration with the following agencies: Office of Vocational Rehabilitation, local adult
habilitation center, Cameron and Elk Mental Health/Intellectual Disability Agency, Life &
Independence for Today, and LIFT. The district is supporting the IU9 Local Task Force
(LTF) by distributing critical information to parents of student with disability residing in
our local area. The LTF also helps with the district's Child Find requirement.
The St. Mary's Area School District utilizes supports and services through the local
Intermediate Unit (Seneca Highlands IU9), including the Training and Consultation (TaC)
staff (Assistive Technology, Behavior Support, Transition Services, Inclusionary Practices,
and Curriculum). The district also utilizes supports and services, including trainings,
offered by Pennsylvania Training and Technical Assistance Network (PaTTAN). The district
supports local parent support groups, including the Parent Support Network operated by
the IU9.
SMASD provides annual training to administrators, instructional staff, and
paraprofessionals. The district provides professional development opportunities to staff
regarding best practice instruction and supports for student with disabilities. Training
session are regularly held at the district. The district utilizes collaborative trainings in
which staff shares knowledge in their area of expertise with others in the district. The
district encourages the use of online professional development. The district encourages
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professional development sessions offered by the local intermediate unit and PaTTAN.
Participation in extracurricular activities for our district's special education students is
encouraged and supported when necessary. The St. Marys Area School District supports the
athletes in the Special Olympics.
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Assurances
Safe and Supportive Schools Assurances
The LEA has verified the following Assurances:


Implementation of a comprehensive and integrated K-12 program of student services based
on the needs of its students. (in compliance with § 12.41(a))



Free Education and Attendance (in compliance with § 12.1)



School Rules (in compliance with § 12.3)



Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and
§ 12.32)



Discrimination (in compliance with § 12.4)



Corporal Punishment (in compliance with § 12.5)



Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)



Freedom of Expression (in compliance with § 12.9)



Flag Salute and Pledge of Allegiance (in compliance with § 12.10)



Hair and Dress (in compliance with § 12.11)



Confidential Communications (in compliance with § 12.12)



Searches (in compliance with § 12.14)



Emergency Care and Administration of Medication and Treatment (in compliance with 35
P.S. § 780-101—780-144)



Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General Education
Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))



Persons delivering student services shall be specifically licensed or certified as required by
statute or regulation (in compliance with § 12.41(e))



Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)



Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)
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Establishment and Implementation of Student Assistance Programs at all of levels of the
school system (in compliance with 24 PS § 15-1547)



Acceptable Use Policy for Technology Resources



Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.

24 P.S. §1306 and §1306.2 Facilities
There are no facilities.
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Least Restrictive Environment Facilities
Facility Name
Pressley Ridge
Elk County Intensive OutPatient Program (EIOP)
Soaring Heights

Type of Facility

Type of Service

Approved Private
Schools
Other

Hearing Support/Emotional
Support
Full Time Emotional Support
Services
Full Time Autistic Support; Full
Time Emotional Support
Full Time Autistic Support; Full
Time Emotional Support
Full Time Life Skills Support

Other

New Story

Other

Johnsonburg Area School
District

Neighboring
School Districts

Number of
Students
Placed
1
3
2
2
1

Special Education Program Profile
Program Position #1 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Supplemental (Less Than 80%
Learning Support
5 to 11
but More Than 20%)
Justification: Students are separated into age appropriate groups according their IEPs.
Locations:
An Elementary
A building in which General
Bennetts Valley Elementary
School Building
Education programs are operated
Type of Support

Level of Support

Age Range

Itinerant
Learning Support
5 to 11
Justification: Students are separated into age appropriate groups according their IEPs
Locations:
Bennett's Valley
An Elementary School
A building in which General Education
Elementary
Building
programs are operated

Program Position #3 - Proposed Program

Caseload

FTE

8

0.5

Caseload

FTE

5

0.5

80
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Fox Township Elementary

Type of Support

Age Range

Learning Support

7 to 10

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Itinerant
Learning Support
6 to 11
Justification: Students are separated into age appropriate groups according their IEPs.
Locations:
Fox Township
An Elementary School
A building in which General Education
Elementary
Building
programs are operated

Caseload

FTE

10

0.5

Caseload

FTE

8

0.5

Caseload

FTE

15

1

Program Position #4 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Explain any unchecked boxes for facilities questions: n/a
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
South St. Marys

Level of Support

Age Range

Learning Support

6 to 9

An Elementary
School Building

A building in which General
Education programs are operated

Program Position #5 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:

Level of Support
Learning Support

Age Range
8 to 10

Caseload

FTE

14

0.75
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South St. Marys Elementary

Type of Support
Itinerant
Locations:
South St. Marys
Elementary

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

8 to 10

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

8

0.25

Caseload

FTE

12

1

Program Position #7 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Explain any unchecked boxes for facilities questions: n/a
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Supplemental (Less Than 80%
Life Skills Support
5 to 11
but More Than 20%)
Justification: Students are separated into age appropriate groups according their IEPs
Locations:
An Elementary
A building in which General
South St. Marys
School Building
Education programs are operated

Program Position #9 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Middle School

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Middle School

Program Position #10

Level of
Support

Age Range

Life Skills
Support

11 to 14

A Middle School
Building

A building in which General
Education programs are operated

Level of
Support

Age Range

Autistic Support

11 to 14

A Middle School
Building

A building in which General
Education programs are operated

Caseload

FTE

14

0.75

Caseload

FTE

2

0.25
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Operator: School District
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Middle School

Level of
Support

Age Range

Learning
Support

11 to 13

A Middle School
Building

A building in which General
Education programs are operated

Caseload

FTE

18

1

Caseload

FTE

19

1

Program Position #11
Operator: School District
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Middle School

Level of
Support

Age Range

Learning
Support

11 to 14

A Middle School
Building

A building in which General
Education programs are operated

Program Position #12 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Middle School

Type of
Support
Itinerant
Locations:
Middle School

Level of
Support

Age Range

Learning
Support

11 to 13

A Middle School
Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

11 to 13

A Middle School
Building

A building in which General Education programs
are operated

Program Position #13 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018

Caseload

FTE

10

0.5

Caseload

FTE

15

0.5
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Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Supplemental (Less Than 80%
Life Skills Support 13 to 18
but More Than 20%)
Justification: Students are separated into age appropriate groups according their IEPs.
Locations:
A Senior High
A building in which General
St. Marys Area High School
School Building
Education programs are operated
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
St. Marys Area High School

Level of Support

Age Range

Learning Support

15 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Caseload

FTE

8

0.5

Caseload

FTE

8

0.5

Program Position #14 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
St. Marys Area High School

Level of Support

Age Range

Learning Support

15 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Caseload

FTE

19

1

Program Position #15 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
St. Marys Area High School

Level of Support

Age Range

Learning Support

14 to 18

A Senior High

A building in which General

Caseload

FTE

15

0.75
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School Building
Type of Support

Education programs are operated

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
St. Marys Area High School

Age Range

Emotional Support

14 to 17

A Senior High
School Building

A building in which General
Education programs are operated

Caseload

FTE

5

0.25

Program Position #16 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
St. Marys Area High School

Type of Support
Itinerant
Locations:
St. Marys Area School
District

Age Range

Learning Support

14 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

15 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

10

0.5

Caseload

FTE

15

0.5

Program Position #17 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
St. Marys Area High School

Type of Support
Itinerant

Age Range

Learning Support

14 to 17

A Senior High
School Building

A building in which General
Education programs are operated

Level of Support
Learning Support

Age Range
14 to 18

Caseload

FTE

9

0.5

Caseload

FTE

15

0.5
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Locations:
St. Marys Area School
District

A Senior High School
Building

A building in which General Education
programs are operated

Program Position #18 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Speech and Language
5 to 11
Support
Justification: Students are separated into age appropriate groups according their IEPs.
Locations:
Bennetts Valley
An Elementary School
A building in which General Education
Elementary
Building
programs are operated
Itinerant

Type of Support

Level of Support

Age Range

Speech and Language
5 to 11
Support
Justification: Students are separated into age appropriate groups according their IEPs.
Locations:
Fox Township
An Elementary School A building in which General Education
Elementary School
Building
programs are operated
Itinerant

Caseload

FTE

30

0.5

Caseload

FTE

30

0.5

Caseload

FTE

65

1

Program Position #19
Operator: School District
PROGRAM SEGMENTS
Type of
Support

Level of Support

Age Range

Speech and Language
5 to 11
Support
Justification: Students are separated into age appropriate groups according their IEPs
Locations:
South St.
An Elementary School
A building in which General Education
Marys
Building
programs are operated
Itinerant

Program Position #20 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
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Type of Support
Itinerant
Locations:
St. Marys Area Middle
School

Level of Support

Age Range

Speech and Language
Support

11 to 14

A Middle School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Age Range

Speech and Language
14 to 21
Support
Justification: Students are separated into age appropriate groups according their IEPs.
Locations:
St. Marys Area High
A Senior High School
A building in which General Education
School
Building
programs are operated
Itinerant

Caseload

FTE

25

0.5

Caseload

FTE

20

0.5

Caseload

FTE

Program Position #22 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Explain any unchecked boxes for facilities questions: n/a
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Supplemental (Less Than 80%
Autistic Support
5 to 10
6
0.75
but More Than 20%)
Justification: Students are provided services in a 1:1 instructional setting or in small groups with peers within
a 3 year age variance.
Locations:
An Elementary
A building in which General
South St. Marys Elementary
School Building
Education programs are operated
Type of Support

Level of Support

Age Range

Caseload

FTE

Supplemental (Less Than 80%
Life Skills Support
5 to 10
4
0.25
but More Than 20%)
Justification: Students are provided services in a 1:1 instructional setting or in small groups with peers within
a 3 year age variance.
Locations:
South St. Marys Elementary
An Elementary
A building in which General
School
School Building
Education programs are operated

Program Position #23 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 23, 2016
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Supplemental (Less Than 80%
Autistic Support
13 to 21
but More Than 20%)
Justification: Students are separated into age appropriate groups according their IEPs

Caseload

FTE

5

0.75
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Locations:
ST. Marys Area High School

Type of Support
Itinerant
Locations:
St. Marys Area High
School

A Senior High
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Emotional Support

15 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

6

0.25

Caseload

FTE

4

0.5

Caseload

FTE

4

0.5

Caseload

FTE

Program Position #24 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
Explain any unchecked boxes for facilities questions: n/a
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Itinerant
Emotional Support
5 to 11
Justification: Students will be instructed in groups that are within the same age range.
Locations:
South St. Marys
An Elementary School
A building in which General Education
Elementary
Building
programs are operated
Type of Support

Level of Support

Age Range

Supplemental (Less Than 80%
Emotional Support
5 to 11
but More Than 20%)
Justification: Students will be instructed in groups that are within the same age range.
Locations:
An Elementary
A building in which General
South St. Elementary School
School Building
Education programs are operated

Program Position #25 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
PROGRAM SEGMENTS
Type of Support

Level of Support

Age Range

Blind or Visually
6 to 11
8
0.5
Impaired Support
Justification: Students are served 1:1 with instructor or within the regular education setting with his/her same
age peers.
Locations:
South St. Marys Elementary/Fox
An Elementary
A building in which
Elementary/Bennett's Valley
School Building
General Education
Elementary
programs are operated
Itinerant

Type of Support

Level of Support

Age Range

Caseload

FTE
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Blind or Visually
12 to 18
4
0.5
Impaired Support
Justification: Students are served 1:1 with instructor or within the regular education setting with his/her same
age peers.
Locations:
St. Marys Area Middle
A Junior/Senior High
A building in which General
School/St. Marys Area High
School Building
Education programs are
School
operated
Itinerant

Program Position #26 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: August 23, 2018
PROGRAM SEGMENTS
Type of Support

Level of Support

Itinerant
Locations:
St. Marys Area Middle
School

Emotional Support

11 to 14

A Middle School
Building

A building in which General Education
programs are operated

Type of Support

Age Range

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
St. Marys Area Middle School

Age Range

Emotional
Support

11 to 14

A Middle School
Building

A building in which General
Education programs are operated

Caseload

FTE

8

0.5

Caseload

FTE

5

0.5

Caseload

FTE

15

0.75

Caseload

FTE

10

0.25

Program Position #27 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Class
Implementation Date: August 23, 2018
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
South St. Marys Street
Elementary School
Type of Support
Itinerant
Locations:
South St. Marys Street
Elementary School

Age Range

Learning Support

8 to 11

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

8 to 11

An Elementary
School Building

A building in which General
Education programs are operated

Program Position #28 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
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Type: Class
Implementation Date: August 23, 2018
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
St. Marys Middle
School

Level of Support

Age Range

Learning Support

12 to 14

A Middle School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
St. Marys Middle School

Level of
Support

Age Range

Learning
Support

12 to 14

A Middle School
Building

A building in which General
Education programs are operated

Caseload

FTE

10

0.5

Caseload

FTE

10

0.5

Special Education Support Services
Support Service
Director of Student Services
School Psychologist
Paraprofessional
Special Education Liaison
School Psychologist

Teacher FTE

Location
St. Marys Area School District
St. Marys Area School District
St. Marys Area School District
St. Marys Area School District
St. Marys Area School District

1
0.5
26
1
1

Special Education Contracted Services
Special Education Contracted Services
OT
PT
Hearing Support

Operator
Outside Contractor
Outside Contractor
Intermediate Unit

Amt of Time per Week
5 Days
1 Days
4 Hours
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?
What other information do you still need to assess?
Answer:
School patterns of accomplishment are shown in exceeding or meeting state achievement levels in
annual assessments (PSSA and Keystone). In addition, school patterns show pride in the specific
grade level and subject area growth per PVAAS. School concerns have consistency in the lack of
growth in elementary and middle level math along with 8th grade science (2018 growth) and
Keystone Biology (3-year average). The implementation and effectiveness of each school's positive
behavior support program is a source of pride while there is concern identified in that all
stakeholders are not fully aware of the positive supports and/or feel they are not adequate to meet
safe and supportive school challenges.
The SMASD schools were proud of their individual emphasis on STEM but concerned about a
missing K-12 coordination of curriculum and desired outcome. In particular, there was mention of
how the new Career and Work standards fit well with STEM emphasis and a wondering about how
this might impact the exceptionally viable and growing CTE programs at the high school. Finally, the
need to formalize evaluating, securing, and using PA standards aligned resources and materials
surfaced as a common concern at the school level.

District Accomplishments
Accomplishment #1:
The SMASD has effectively implemented a collaborative (school leadership and grade level team)
Standards-Based report card initiative with completion and refinement at the K-2 level and with
planning and discussion in grades 3-5. Additionally, the SMASD has initiated a district-wide
curriculum initiative utilizing the Understanding by Design (UbD) planning framework.
Accomplishment #2:
The SMASD has a Multi-Tier System of Support (MTSS) in all elementary schools as well as the
middle school and utilizes STAR 360 Benchmarking, teacher-created assessments, and holistic data
team meeting input to create flexible tiered groupings of students. Title I Reading Specialists and
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Title I tutors provide remediation and support for the elementary and middle level Title I
schoolwide programs.
Accomplishment #3:
The SMASD provides opportunity for students to earn Industry Based Credentials or Career &
Technology Education (CTE) certifications. These are currently available in the areas of Certified
Nurse Assistant, Emergency Management Technician, NOCTI skills certificate for CTE students, NIMS
credential for metalworking students, and Firefighting. In addition, the SMASD Career & Technology
Education students demonstrate a high rate of proficiency in Industry Standards-Based Competency
Assessments (NOCTI) and/or NIMS (National Institute of Metalworking Skills).
Accomplishment #4:
The SMASD PSSA and Keystone ACHIEVEMENT data meets or exceeds the state achievement levels
with the (very close) exceptions of 7th grade math (1 percentage point lower) and high school
literature (3 percentage points lower). Three year average growth measures for ELA shows
"moderate" evidence of exceeding the standard in PA for Academic Growth in grades 4-6 and
meeting the expected standard for PA Academic Growth in grades 7 and 8 ELA. The three-year
average growth in 8th grade science also shows "moderate" evidence of exceeding the standard for
PA Academic Growth. Single year growth (2018) in in both Keystone Algebra and Keystone
Literature shows "significant" evidence of exceeding the standard for PA Academic Growth.
Accomplishment #5:
The SMASD has invested in state of the art technology infrastructure to support the type of tech
integration necessary to reach the new generation of learners. In addition, the SMASD has
implemented a cost effective and systematic plan of upgrading existing technology (Solid State
Drives, RAM addition, projector upgrades) as well as piloting and introducing new technology based
on teacher demand (ActivPanel pilots at all levels, iPads at early elementary, Chromebooks
intermediate elementary, middle, and high school, document cameras K-12).
Accomplishment #6:
The SMASD has opened up opportunity for both school leadership and staff to actively engage in
Professional Development (PD) at the National, State, and Local level. Consistent and connected
high-level PD within the SMASD has been based on an annual staff needs assessment and post-PD
evaluations.
Accomplishment #7:
The SMASD has a schoolwide positive behavior support program in place K-12 with defined and
shared core values--PROUD at elementary; Respect, Responsibility, and Effort at middle; and
Respect, Honor, and Potential at the high school. In addition, the SMASD has made a significant
commitment to the social and emotional well-being of students well beyond access to school
counselors. The HOPE and LIFE program provide social / emotional support at the elementary and
middle level; School-Community based mental health teams serve the elementary, middle, and high
school settings; a full-time mental health professional is on staff at the middle school; a full-time
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social worker is available to all high school students; and the Student Assistance Program (SAP) is
active at both the middle and high school level.
Accomplishment #8:
The SMASD has an effective safe schools plan and provides regular training for all members of the
school community. More importantly, the SMASD has proactively invested in school safety
prevention by employing full-time school police personnel at both the high school and middle school
as well as a rotating schedule of part-time school police personnel at the district's three elementary
schools.
Accomplishment #9:
The SMASD maintains and supports an outstanding fine, visual, and performing art program
(including music, dance, and theatre) from grades K through 12.

Accomplishment #10:
The SMASD has high level student participation at all grade levels in organized events designed to
provide service and support in the form of "giving back" to the community.

District Concerns
Concern #1:
The SMASD previously utilized textbook based content, materials, and resources that were aligned
to the former PA Standards. The district has since made a transition to more Open Source based
content, materials, and resources while making the necessary alignment to the PA Core Standards.
Accordingly, there is concern about content consistency and PA Core alignment across grade levels
(curriculum coordination) as well as consistency and alignment K-12 (curriculum articulation).
Concern #2:
The SMASD had a history of both high achievement and growth in the math until the PA Core
Standards were introduced. The district focused significant time and effort supporting the English
Language Arts during the time that math achievement and growth was prominent. After the PA Core
Standards were introduced, PSSA Math achievement scores have dropped and are equal to or
slightly above the state average. In addition, Math growth (per PVAAS) at the elementary and middle
level shows significant evidence of not meeting the standard for PA Academic Growth.
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Concern #3:
The SMASD has introduced STEM initiatives in all buildings and at all levels. However, there is
currently no fully coordinated and articulated STEM plan from K-12 that aligns with the context of
the heavy manufacturing base of the community. In addition, there is no formal plan of how to utilize
STEM content and instruction for development of the creative thinking, critical thinking,
collaboration, and communication skills that translate to performance in a post secondary setting
and/or successful life experiences.
Concern #4:
The SMASD science achievement and growth performance lacks consistency over the recent three
year period. Elementary science performance has shown improvement each year; middle level
science performance had been strong, but the most recent performance (2018) lags in both
achievement and growth; and high school biology Keystone performance shows evidence of not
meeting the standard for PA Academic Growth.
Concern #5:
Despite ambitious schoolwide positive behavioral support programs at all levels, at least some of the
perceptual data from students, parents, staff, and community does not present evidence of the true
school culture and climate of the schools in the district.

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #1) Establish a district system that fully ensures
consistent implementation of standards aligned curricula across all schools for all students.
Aligned Concerns:
The SMASD previously utilized textbook based content, materials, and resources that
were aligned to the former PA Standards. The district has since made a transition to more
Open Source based content, materials, and resources while making the necessary
alignment to the PA Core Standards. Accordingly, there is concern about content
consistency and PA Core alignment across grade levels (curriculum coordination) as well
as consistency and alignment K-12 (curriculum articulation).

The SMASD had a history of both high achievement and growth in the math until the PA
Core Standards were introduced. The district focused significant time and effort
supporting the English Language Arts during the time that math achievement and growth
was prominent. After the PA Core Standards were introduced, PSSA Math achievement
scores have dropped and are equal to or slightly above the state average. In addition,
Math growth (per PVAAS) at the elementary and middle level shows significant evidence
of not meeting the standard for PA Academic Growth.
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The SMASD has introduced STEM initiatives in all buildings and at all levels. However,
there is currently no fully coordinated and articulated STEM plan from K-12 that aligns
with the context of the heavy manufacturing base of the community. In addition, there is
no formal plan of how to utilize STEM content and instruction for development of the
creative thinking, critical thinking, collaboration, and communication skills that translate
to performance in a post secondary setting and/or successful life experiences.

The SMASD science achievement and growth performance lacks consistency over the
recent three year period. Elementary science performance has shown improvement each
year; middle level science performance had been strong, but the most recent performance
(2018) lags in both achievement and growth; and high school biology Keystone
performance shows evidence of not meeting the standard for PA Academic Growth.

Systemic Challenge #2 (Guiding Question #4) Establish a district system that fully ensures high
quality curricular assets (e.g. model curricula, learning progressions, units, lesson plans, and content
resources) aligned with state standards and fully accessible to teachers and students.
Aligned Concerns:
The SMASD previously utilized textbook based content, materials, and resources that
were aligned to the former PA Standards. The district has since made a transition to more
Open Source based content, materials, and resources while making the necessary
alignment to the PA Core Standards. Accordingly, there is concern about content
consistency and PA Core alignment across grade levels (curriculum coordination) as well
as consistency and alignment K-12 (curriculum articulation).

The SMASD had a history of both high achievement and growth in the math until the PA
Core Standards were introduced. The district focused significant time and effort
supporting the English Language Arts during the time that math achievement and growth
was prominent. After the PA Core Standards were introduced, PSSA Math achievement
scores have dropped and are equal to or slightly above the state average. In addition,
Math growth (per PVAAS) at the elementary and middle level shows significant evidence
of not meeting the standard for PA Academic Growth.

The SMASD has introduced STEM initiatives in all buildings and at all levels. However,
there is currently no fully coordinated and articulated STEM plan from K-12 that aligns
with the context of the heavy manufacturing base of the community. In addition, there is
no formal plan of how to utilize STEM content and instruction for development of the
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creative thinking, critical thinking, collaboration, and communication skills that translate
to performance in a post secondary setting and/or successful life experiences.

The SMASD science achievement and growth performance lacks consistency over the
recent three year period. Elementary science performance has shown improvement each
year; middle level science performance had been strong, but the most recent performance
(2018) lags in both achievement and growth; and high school biology Keystone
performance shows evidence of not meeting the standard for PA Academic Growth.

Systemic Challenge #3 (Guiding Question #9) Establish a district system that fully ensures each
member of the district community promotes, enhances and sustains a shared vision of positive
school climate and ensures family and community support of student participation in the learning
process.
Aligned Concerns:
The SMASD has introduced STEM initiatives in all buildings and at all levels. However,
there is currently no fully coordinated and articulated STEM plan from K-12 that aligns
with the context of the heavy manufacturing base of the community. In addition, there is
no formal plan of how to utilize STEM content and instruction for development of the
creative thinking, critical thinking, collaboration, and communication skills that translate
to performance in a post secondary setting and/or successful life experiences.

Despite ambitious schoolwide positive behavioral support programs at all levels, at least
some of the perceptual data from students, parents, staff, and community does not
present evidence of the true school culture and climate of the schools in the district.
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District Level Plan
Action Plans
Goal #1: Establish a district system that fully ensures high quality curricular assets (e.g.
model curricula, learning progressions, units, lesson plans, and content resources) aligned
with state standards and fully accessible to teachers and students.
Related Challenges:


Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

Indicators of Effectiveness:
Type: Annual
Data Source: Needs assessment on curricular materials and resources
(including STEM)
Specific Targets: Administration of the assessment instrument at intervals will
provide data that supports teacher perception of the degree to which needs
are being met. Target is 100% of teachers reporting needs in this area are
met.

Type: Annual
Data Source: Resource evaluation tools for curricular materials and resources
(including STEM)
Specific Targets: Completed evaluation tools that cite need and supporting
research for resource acquisition

Type: Annual
Data Source: Student culture and school climate satisfaction survey
Specific Targets: 90% satisfaction with available resources and their perceived
effectiveness in their learning
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Type: Annual
Data Source: Resource allocation plan
Specific Targets: Completed resource allocation guide that outlines a
systematic process for resources acquisition, resource evaluation, and cyclical
replacement at regular intervals.

Type: Annual
Data Source: Standardized assessments and benchmark assessments
Specific Targets: All students will meet or exceed the standard for PA
Academic growth and/or show a trajectory for expected growth on the
benchmark assessment.

Type: Interim
Data Source: Carnegie STEM Pathway of Excellence
Specific Targets: Self-Assessment Rubric, Teacher Leader Role Identification, K12 Coordination, STEM Desired Result Assessment Tool Development

Strategies:
Career and Technical Education Programs
Description:
Today's economy demands a better educated workforce than ever before,
and jobs in this new economy require more complex knowledge and skills
than the jobs of the past. Research from the Center for Education and the
Workforce at Georgetown University debunks the oft-cited myth that the
economy lacks jobs for young people to fill, finding instead that industries
across the economy have created a wealth of new jobs that require
workers with appropriate education and training. CTE transition pathway
programs seek to help students transition from high school to college and
into family-sustaining wage careers. (Sources: Career and Technical
Education Pathway Programs, Academic Performance, and the Transition
to College and Career , How Career and Technical Education Can Help
Students Be College and Career Ready: A Primer)
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SAS Alignment: Instruction, Materials & Resources

Differentiated Instruction
Description:
Differentiation means tailoring instruction to meet individual needs.
Whether teachers differentiate content, process, products, or the learning
environment, the use of ongoing assessment and flexible grouping makes
this a successful approach to instruction (Readingrockets.org) (Sources:
What Is Differentiated Instruction (Tomlinson)? , What Is Differentiated
Instruction (Robb)? , Learning Styles: Concepts and Evidence ,
Investigating the Impact of Differentiated Instruction in Mixed Ability
Classrooms: It's impact on the Quality and Equity Dimensions of Education
Effectiveness) , Assisting Students Struggling with Reading: Response to
Intervention (RtI) and Multi-Tier Intervention in the Primary Grades)
SAS Alignment: Instruction

Effective Teaching Principles
Description:
Effective instruction encompasses more than your lesson plans ‐ it defines
the arrangement of your classroom, how you allocate instructional time,
the supplemental resources you select, how you determine whether your
students are learning, and the way you communicate with your students'
families. (Sources: Getting Acquainted with the Essential Nine , ResearchBased Effective Teaching Principles , Principles of Instruction ,
Instructional Practices for an Effective Classroom)
SAS Alignment: Instruction

Literacy Design Collaborative
Description:
Developed by nationally recognized literacy experts and informed by
teacher‐practitioners, Literacy Design Collaborative (LDC) is a hybrid
approach to professional development and curriculum alignment that
offers educators an actionable plan for improving students' ability to read
and write complex text with intention and deliberate purpose in every
subject. (Sources: Literacy Design Collaborative)
SAS Alignment: Curriculum Framework, Instruction
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Math Journals
Description:
Math journals are a record for students and teachers. They provide an
opportunity for students to be create and solve problems in a number of
ways. (Sources: Math Journals: A Record for Students and Teachers)
SAS Alignment: Assessment

Online Learning Opportunities
Description:
Online learning, for students and for teachers, is one of the fastest growing
trends in educational uses of technology. Online learning overlaps with the
broader category of distance learning, which encompasses earlier
technologies such as correspondence courses, educational television and
videoconferencing. (Sources: Evaluation of Evidence-Based Practices in
Online Learning)
SAS Alignment: Instruction, Materials & Resources

Pennsylvania Career Education and Work Standards Toolkit
Description:
This electronic toolkit provides resources, references, crosswalks and
other tools to assist elementary, middle and high schools teachers and
administrators in implementing the Pennsylvania (PA) Career Education
and Work Standards. The Career Education and Work Standards, Chapter 4
of Title 22, are part of the State Board of Education's regulations of
required education for all students in Pennsylvania. (Sources: PA Career
Standards)
SAS Alignment: Materials & Resources

SAS: Comprehensive Resources
Description:
The resources available in Comprehensive Resources span two or more of
the Safe and Supportive Schools element's major tabs and are robust in
nature. (Sources: SAS: Comprehensive Resources)
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SAS Alignment: Materials & Resources

Technology and Student Achievement
Description:
The International Society for Technology in Education (ISTE) cites
research that indicates an increase in access to technology has a positive
effect on student achievement. (Sources: Edtech research: Explore the
horizons of education technology)
SAS Alignment: Instruction

Universal Design for Learning (UDL)
Description:
Universal Design for Learning (UDL) is an approach to designing
curriculum and learning experiences so that all students can be successful.
It originated from the concept of Universal Design found in architecture.
Universally‐designed environments have features that minimize or remove
barriers and allow access for all possible users. (Sources: Universal Design
for Learning (UDL))
SAS Alignment: Curriculum Framework

Collaborative Resource Management
Description:
Resource management is a critical component of effective instruction. This link
(http://www.ascd.org/publications/books/107053/chapters/Collaborativ
e-Resource-Management.aspx) is focused on assisting Literacy Coaches in
helping teachers with available resources but is relevant to the management of
resources. The focus should be on the review and management of materials and
teaching resources that are directly related to the focus and objectives of the specific
teaching and learning. Teachers need to manage the instructional assets in a thoughtful
and proactive way. Professional learning interactions centered on "stuff" can provide
many opportunities for rich conversation about the heart of teaching: students and the
instructional plan to meet their needs.

SAS Alignment: None selected

101

Open Education Resources - PAIU OER Commons
Description:

About PAIU
PAIU is a collaboration of Pennsylvania’s 29 Intermediate Units
(Education Service Agencies), and works to meet the educational needs
of students, schools, and communities in the Commonwealth. PAIU
seeks to incite interest and help facilitate the implementation of OER
within Pennsylvania classrooms through a community-based approach
leveraging statewide communities of practice, professional learning,
and K-12 services. https://www.oercommons.org/hubs/PAIU

SAS Alignment: None selected

Carnegie STEM Pathway for Excellence
Description:

Carnegie STEM Pathway for Excellence
Designed to help the widest possible range of school
districts and schools adopt best practices in STEM
education, the Pathway includes a process and tools for
assessing current STEM programming and creating a
practical plan for improvement through teacher
professional development and district-to-district
mentoring.

http://www.carnegiesciencecenter.org/stemcenter/carnegie-stemexcellence-pathway/

SAS Alignment: None selected

Penn Literacy Network
Description:
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The Penn Literacy Network (PLN) is a comprehensive professional
development/curricular enhancement/school reform program based in the
Graduate School of Education at the University of Pennsylvania. PLN has
provided on-site and regionally-based credit-bearing or non-credit bearing
courses, workshops, coaching programs and leadership trainings to more than
35,000 PreK-12 educators across the United States and internationally in the
areas of reading, writing, special needs, ELL, mathematics, science, and
technology since 1981.

The SMASD has an established and ongoing Professional Development
relationship with the Penn Literacy Network with workshops, full courses
of study, and seminars reaching every staff member over the past several
years. Following is the rationale for continuing the relationship:

PLN Goals:
 To offer school communities a democratic co-constructionist framework for
improving teaching/learning/assessment at every grade level across the
curriculum.
 To engage educators in critical reading of challenging texts, in critical
writing and in critical conversations with their peers for their own
development and to serve as a model for their teaching.
 To guide educators in conducting classroom tryouts and in sharing their
experiences with their colleagues.
 To work with schools in a long-term process of collaborative construction of
research-based curriculum.
SAS Alignment: Assessment, Instruction, Materials & Resources

Implementation Steps:
Curriculum Materials and Resource Review Baseline
Description:
Conduct a review and establish an easily shared inventory of the currently
utilized materials and resources by providing time for staff to individually
inventory and share what is available to them across their grade level
and/or in their content area. Special consideration and attention is to be
given to STEM materials and resources at all levels.
Start Date: 7/1/2019

End Date: 7/1/2020

Program Area(s): Professional Education, Special Education, Student Services,
Gifted Education, Educational Technology
Supported Strategies:
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Effective Teaching Principles
SAS: Comprehensive Resources
Technology and Student Achievement
Collaborative Resource Management

Open Resource and Material Awareness, Selection, and Evaluation
for Alignment
Description:
Based on the current inventory completion as well as identified curriculum
resource and material needs from the UbD initiative, teachers will be
provided training in Open Education Resources and made award of the PA
Intermediate Unit Consortium efforts to assist with the evaluation and
selection of appropriate Open Education Resources.

Start Date: 7/1/2019

End Date: 6/1/2022

Program Area(s): Professional Education, Special Education, Gifted Education,
Educational Technology
Supported Strategies:



Collaborative Resource Management
Open Education Resources - PAIU OER Commons

Pilot and Evaluate Select Open Education Resources for Potential
(Full) Implementation
Description:
Teachers will pilot and evaluate Open Education Resources and (if
appropriate and PA Core Aligned) recommend the best available resources
to colleagues for use on a district-wide basis. District and Building
Leadership will collaborate with teacher leaders to fully assess whether or
not select resources effectively meet student needs.
Start Date: 1/1/2020

End Date: 6/1/2022
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Program Area(s): Professional Education, Special Education, Gifted Education,
Educational Technology
Supported Strategies:









Career and Technical Education Programs
Differentiated Instruction
Literacy Design Collaborative
Math Journals
Online Learning Opportunities
Technology and Student Achievement
Open Education Resources - PAIU OER Commons
Penn Literacy Network

Formal Development and Implementation of K-12 STEM
Description:
Using the PA Intermediate Unit sponsored Carnegie STEM Pathways of
Excellence self-assessment rubric, training, framework, and process, we
will unify our elementary, middle, and secondary STEM efforts. A K-12
STEM plan will be developed that:
 Identifies Current STEM status per level
 Provides clear expectations and Desired Results for a K-12 coordinated
STEM program
 Outlines implementation steps
 Finds resources needs for each level
 Creates an Evaluation Tool to assess K-12 STEM programs effectiveness in
meeting the Desired Results
Start Date: 7/1/2019

End Date: 6/1/2022

Program Area(s): Professional Education, Special Education, Gifted Education,
Educational Technology
Supported Strategies:





Career and Technical Education Programs
Pennsylvania Career Education and Work Standards Toolkit
Technology and Student Achievement
Carnegie STEM Pathway for Excellence
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Goal #2: Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.
Related Challenges:


Establish a district system that fully ensures high quality curricular assets (e.g.
model curricula, learning progressions, units, lesson plans, and content
resources) aligned with state standards and fully accessible to teachers and
students.

Indicators of Effectiveness:
Type: Interim
Data Source: Units of Study Development in the Understanding by Design
(UbD) Template
Specific Targets: Teacher-to-teacher collaboration and consensus on unit
content toward full course content. Full Course availability to all stakeholders
on a shared Google Drive.

Type: Annual
Data Source: Understanding by Design (Ubd) Completed Courses on Google
Drive
Specific Targets: Teacher-to-teacher review and refinement of curricula with
feedback from building leadership regarding the effectiveness of the
curriculum resulting in student growth (PVAAS) and improvement in student
achievement (PSSA and Keystone). Evaluation of eligible content delivery
against all reporting categories.

Type: Annual
Data Source: Differentiated Supervision - Professional Evaluations (PA ETEP)
Specific Targets: The Planning and Preparation Domain as the target area for
teachers with building leadership dialogue and support via PA ETEP.
A Performance goal of all staff meeting the Proficiency rating and over 50%
reaching the Distinguished rating in the Planning and Preparation Domain.
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Type: Annual
Data Source: Curriculum Mapping - within UbD Units of Study within Courses
of Study
Specific Targets: Completed, updated, revised curriculum maps K-12 with
annual attention to revision, pacing, and effectiveness relative to student
growth (PVAAS) and Student Achievement (PSSA and Keystones)

Type: Annual
Data Source: Standards Based Report Card Development (K-5)
Specific Targets: Parent understanding and satisfaction surveys. Teacher
assessment and reporting consistency across grade levels.

Type: Annual
Data Source: PVAAS Reports
Specific Targets: Math Growth will move from evidence of not meeting the
standard for PA Academic Growth (3-year trend and 2018) in grades 5th
through 8th to at least evidence of meeting the standard for PA Growth. Math
Keystone will continue the 2018 performance of meeting or exceeding the
standard for PA Growth.

Type: Annual
Data Source: PVAAS Reports
Specific Targets: ELA will continue the 3-year trend of meeting or exceeding
the standard for PA Academic Growth in grades 4-8 with focus on the lack of
growth for 2018 in 7th and 8th grade. Literature Keystone growth will
continue the 2018 performance of meeting or exceeding the standard for PA
Academic Growth.

Type: Annual
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Data Source: PVAAS Reports
Specific Targets: 4th Grade Science will continue the 2018 performance of
meeting the standard for PA Academic Growth. 8th Grade Science will
continue the 3-year trend of meeting or exceeding the standard for PA
Academic Growth and specifically address not meeting the standard for
growth in 2018 with improved growth in 2019. Biology Keystone growth will
be a focused improvement effort to at least meet the standard for PA Growth
and reverse the 3 year trend of not meeting the standard for PA Academic
Growth.

Strategies:
Effective Teaching Principles
Description:
Effective instruction encompasses more than your lesson plans ‐ it defines
the arrangement of your classroom, how you allocate instructional time,
the supplemental resources you select, how you determine whether your
students are learning, and the way you communicate with your students'
families. (Sources: Getting Acquainted with the Essential Nine , ResearchBased Effective Teaching Principles , Principles of Instruction ,
Instructional Practices for an Effective Classroom)
SAS Alignment: Instruction

Penn Literacy Network
Description:
The Penn Literacy Network (PLN) is a comprehensive professional
development/curricular enhancement/school reform program based in the
Graduate School of Education at the University of Pennsylvania. PLN has
provided on-site and regionally-based credit-bearing or non-credit bearing
courses, workshops, coaching programs and leadership trainings to more than
35,000 PreK-12 educators across the United States and internationally in the
areas of reading, writing, special needs, ELL, mathematics, science, and
technology since 1981.

The SMASD has an established and ongoing Professional Development
relationship with the Penn Literacy Network with workshops, full courses
of study, and seminars reaching every staff member over the past several
years. Following is the rationale for continuing the relationship:
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PLN Goals:
 To offer school communities a democratic co-constructionist framework for
improving teaching/learning/assessment at every grade level across the
curriculum.
 To engage educators in critical reading of challenging texts, in critical
writing and in critical conversations with their peers for their own
development and to serve as a model for their teaching.
 To guide educators in conducting classroom tryouts and in sharing their
experiences with their colleagues.
 To work with schools in a long-term process of collaborative construction of
research-based curriculum.
SAS Alignment: Assessment, Instruction, Materials & Resources

Curriculum Mapping
Description: A curriculum map is a working document that illustrates
exactly what is taking place in classrooms. Maps reveal what is being
taught over the course of a year, within a unit of study, and even down to a
specific lesson. Often, a map for a lesson will include essential questions,
the content that will be covered, skills students will demonstrate if they
understand the content, assessments, and activities. (Sources: Getting
Results with Curriculum Mapping)
SAS Alignment: Curriculum Framework

Understanding by Design
Description:
The Understanding by Design® framework (UbD™ framework) offers a
planning process and structure to guide curriculum, assessment, and
instruction. Its two key ideas are contained in the title: 1) focus on
teaching and assessing for understanding and learning transfer, and 2)
design curriculum "backward" from those ends. (Sources: Understanding
by Design)
SAS Alignment: Curriculum Framework

Using Student Achievement Data to Support Instructional Decision
Making
Description:
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As educators face increasing pressure from federal, state, and local
accountability policies to improve student achievement, the use of data has
become more central to how many educators evaluate their practices and
monitor students' academic progress. Despite this trend, questions about
how educators should use data to make instructional decisions remain
mostly unanswered. In response, this guide provides a framework for
using student achievement data to support instructional decision making.
(Sources: Using Student Achievement Data to Support Instructional
Decision Making)
SAS Alignment: Assessment, Instruction

SAS: Curriculum
Description:
The term curriculum refers to the lessons and academic content taught in a
school or in a specific course or program ‐ The Glossary of Education
Reform. SAS: Curriculum offers various resources for educators to use
when building and mapping curriculum. (Sources: SAS: Curriculum)
SAS Alignment: Curriculum Framework

Instructional (Distributed) Leadership Capacity Building
Description:
Leadership is a shared responsibility for achieving
collective/organizational goals regardless of positional or organizational
authority; acknowledging that increasing levels of positional authority
yield greater impact in an organization. Leadership is accomplishing
together what individuals cannot accomplish alone. McREL, 2005 (Sources:
Leadership Coaching for School Improvement , Annenberg Project on
Distributed Leadership: Engaging in Ways to Build a More
Shared/Distributed Leadership Setting)
SAS Alignment: Safe and Supportive Schools

Implementation Steps:
Understanding by Design (UbD) and Curriculum Mapping
Professional Development
Description:
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District and Building Leadership in conjunction with expert consultants
will provide teachers with professional development, support, and
guidance in the use of the Understanding by Design Framework and
Curriculum Mapping.
Start Date: 1/1/2018

End Date: 8/31/2018

Program Area(s): Professional Education
Supported Strategies:






Curriculum Mapping
Understanding by Design
Using Student Achievement Data to Support Instructional Decision
Making
SAS: Curriculum
Instructional (Distributed) Leadership Capacity Building

Unit by Unit Stage 1 Curriculum Development Utilizing
Understanding by Design (UbD)
Description:
Working on collaboration with one another and under the supervision of
building leadership, grade level teachers at the elementary level and
department level teachers at the middle and high school use a Common
UbD Template (developed by school and district leadership) to create units
of study in a backward design fashion by identifying PA Core Standards,
Big Ideas, Essential Questions along with Concepts (What students will
know) and Competencies (What students will be able to do).
Start Date: 8/24/2018

End Date: 6/1/2022

Program Area(s): Professional Education, Special Education, Educational
Technology
Supported Strategies:






Curriculum Mapping
Understanding by Design
Using Student Achievement Data to Support Instructional Decision
Making
SAS: Curriculum
Effective Teaching Principles
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Unit by Unit Stage 2 Curriculum Development Utilizing the
Understanding by Design (UbD) Planning Framework
Description:
Working on collaboration with one another and under the supervision of
building leadership, grade level teachers at the elementary level and
department level teachers at the middle and high school use a Common
UbD Template (developed by school and district leadership) to identify
evaluative criteria and assessment evidence for each Unit's curriculum
content and desired results.
Start Date: 8/24/2018

End Date: 6/1/2022

Program Area(s): Professional Education, Special Education, Educational
Technology
Supported Strategies:





Curriculum Mapping
Understanding by Design
Using Student Achievement Data to Support Instructional Decision
Making
SAS: Curriculum

Unit by Unit Stage 3 Curriculum Development Utilizing the
Understanding by Design (UbD) Planning Framework
Description:
Working independently and under the supervision of building leadership,
grade level teachers at the elementary level and department level teachers
at the middle and high school use a Common UbD Template (developed by
school and district leadership) to formulate a learning plan (Lesson Plan)
with key vocabulary, activities, and resources. The Stage 1 and Stage 2 Unit
Plan content serve as the foundation of these learning plans.
Start Date: 8/24/2019

End Date: 6/1/2022

Program Area(s): Professional Education, Special Education, Educational
Technology
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Supported Strategies:





Curriculum Mapping
Understanding by Design
Using Student Achievement Data to Support Instructional Decision
Making
SAS: Curriculum

Curriculum Mapping
Description:
The Understanding by Design (UbD) planning process will incorporate the
key components of curriculum mapping (scope and sequence along with
pacing charts that identify daily lessons in calendar fashion). Maps will be
readily available for teacher use and become a source for conducting root
cause analysis to improve student achievement. Various data sources will
be used as indicators of effectiveness. These include: PSSA, PVAAS,
Common Assessments for courses, STAR data, and CDT's.
Start Date: 8/24/2018

End Date: 6/1/2022

Program Area(s): Professional Education, Special Education, Educational
Technology
Supported Strategies:





Curriculum Mapping
Understanding by Design
Using Student Achievement Data to Support Instructional Decision
Making
SAS: Curriculum

Using Student Achievement Data to Support Instructional Decision
Making
Description:
A key component of making our Curriculum "living, breathing, and
practical" documents will be connecting the course by course units of
study to student achievement data. Accordingly, we will involve all staff in
best practices associated with data usage that supports instructional
decision making. Elementary and middle level teachers will be involved
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with continuous improvement efforts related to MTSS data meetings. High
School teachers (especially Keystone course teachers) will be offered
training opportunity for understanding PVAAS as well as training and
opportunity for root cause analysis of Keystone assessment results.
Start Date: 8/24/2019

End Date: 6/1/2022

Program Area(s): Professional Education, Teacher Induction, Special
Education, Educational Technology
Supported Strategies:




Using Student Achievement Data to Support Instructional Decision
Making
Effective Teaching Principles
Penn Literacy Network

Update Curriculum Storage and Provide Accessibility to All
Stakeholders
Description:
We will seek out an appropriate digital resource that allows our "living,
breathing, and practical" curriculum to be easily accessible to staff,
students, and parents. The digital storage resource also needs to allow an
ease of updating and refinement and provide a feature to conduct analysis
(and gap-analysis) on standards coverage within courses as well as across
the K-12 system.
Start Date: 8/24/2019

End Date: 6/1/2022

Program Area(s): Educational Technology
Supported Strategies:





Curriculum Mapping
Understanding by Design
SAS: Curriculum
Instructional (Distributed) Leadership Capacity Building
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Goal #3: Establish a district system that fully ensures each member of the district
community promotes, enhances and sustains a shared vision of positive school climate and
ensures family and community support of student participation in the learning process.
Indicators of Effectiveness:
Type: Annual
Data Source: Student Climate / Culture Survey Results
Specific Targets: Student Perceptual data from the annual Climate / Culture
survey will show improvement in the Agree and Strongly Agree measurements
from the Spring 2018 survey results with a FOCUS on items with direct
connection to the district's vision, mission, and shared values

Type: Annual
Data Source: Staff School Climate / Culture Survey Results
Specific Targets: A Staff level School Culture / Climate baseline will be
established in the 2018-19 school year and monitored annually for
improvement in the Agree and Strongly Agree measurements from the 201819 survey results with a FOCUS on items with direct connection to the
district's vision, mission, and shared values.

Type: Annual
Data Source: Parent / Guardian / Community School Climate-Culture Survey
Results
Specific Targets: A Parent / Guardian / Community level School Culture /
Climate baseline will be established in the 2018-19 school year and monitored
annually for improvement in the Agree and Strongly Agree measurements
from the 2018-19 survey results with a FOCUS on items with direct connection
to the district's vision, mission, and shared values.

Type: Interim
Data Source: Social Media Metrics (Facebook, Twitter, and Instagram)
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Specific Targets: Operating from baseline data prior to the 2018-19 school
year, the SMASD will improve positive and accurate postings related to the
district Vision, Mission, and Shared values by 50% on Facebook and Twitter
and establish a presence on the Instagram social media outlet

Type: Interim
Data Source: School Personnel Interaction
Specific Targets: Given the opportunity to identify the District Vision and
Mission, 10 of 10 members of the staff and 8 of 10 members of the student
body will be able to provide an accurate vision statement (World Class
Education...with the Rural Advantage) and 9 of 10 members of the staff and 7
of 10 members of the student body will be able to provide an accurate GO
DUTCH mission statement sentence.

Strategies:
Instructional (Distributed) Leadership Capacity Building
Description:
Leadership is a shared responsibility for achieving
collective/organizational goals regardless of positional or organizational
authority; acknowledging that increasing levels of positional authority
yield greater impact in an organization. Leadership is accomplishing
together what individuals cannot accomplish alone. McREL, 2005 (Sources:
Leadership Coaching for School Improvement , Annenberg Project on
Distributed Leadership: Engaging in Ways to Build a More
Shared/Distributed Leadership Setting)
SAS Alignment: Safe and Supportive Schools

SAS: Safe and Supportive Schools
Description:
Safe and Supportive Schools supplies resources and exemplars to promote
active student engagement in a safe and positive learning environment.
(Sources: SAS: Safe and Supportive Schools)
SAS Alignment: Safe and Supportive Schools
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SAS: Comprehensive Resources
Description:
The resources available in Comprehensive Resources span two or more of
the Safe and Supportive Schools element's major tabs and are robust in
nature. (Sources: SAS: Comprehensive Resources)
SAS Alignment: Materials & Resources

Character and Social Skill Building Programs - Social Skills Training
Description:
Social skills training is not a specific curriculum, but rather a collection of
practices that utilize a behavioral approach to teaching preschool children
age‐appropriate social skills and competencies, including communication,
problem solving, decision making, self-management, and peer relations.
Social skills training can occur in both regular and special education
classrooms. (Sources: Social Skills Training)
SAS Alignment: Standards, Curriculum Framework, Instruction, Safe and
Supportive Schools

Effective Teaching Principles
Description:
Effective instruction encompasses more than your lesson plans ‐ it defines
the arrangement of your classroom, how you allocate instructional time,
the supplemental resources you select, how you determine whether your
students are learning, and the way you communicate with your students'
families. (Sources: Getting Acquainted with the Essential Nine , ResearchBased Effective Teaching Principles , Principles of Instruction ,
Instructional Practices for an Effective Classroom)
SAS Alignment: Instruction

Family Engagement
Description:
To ensure that every child reaches academic proficiency in core academic
disciplines regardless of zip code, economic status, race, ethnicity or
disability, schools and districts need to consider the importance of parent
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engagement. Research clearly points to a strong correlation between
parent involvement and student achievement (Epstein, 2005; Furger,
2006; Henderson & Berla, 1994; Henderson & Mapp, 2002). When schools
implement intentional and intensive parent engagement strategies, there
is a significant rise in student achievement scores (Redding, et al., 2004).
PaTTAN, in partnership with the Bureau of Special Education, provides
training and technical assistance to local education agencies (LEAs) in
planning for continuous improvement and effective family engagement.
(Sources: Family Engagement , Top Five Reasons Schools Need to Engage
Parents)
SAS Alignment: Instruction, Materials & Resources

Pennsylvania's Schoolwide Positive Behavior Support System
Description:
Schoolwide Positive Behavior Support (SWPBS) is a proactive approach to
discipline that promotes appropriate student behavior and increased
learning. Traditionally, models of school discipline tend to be reactive (i.e.,
student misbehavior results in punitive consequences). The word
"approach" is key in that SWPBS provides direction, not a canned program,
for developing a comprehensive system of behavior support tailored to
individual school needs. (Sources: Positive Behavioral Interventions &
Supports , Pennsylvania's Schoolwide Positive Behavior Interventions
and Supports System: An Introduction , Pennsylvania's Schoolwide
Positive Behavior Support System: An Introduction)
SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Safe and Supportive Schools

Implementation Steps:
Using Student Climate / Culture Survey Data to Support
Interactions, Actions, and Relationship Building
Description:
Student Climate / Culture Surveys will be given to students at all buildings
and the data will be compared to baseline data gathered in the Spring of
2018 so as to mark progress (or lack of progress). Improvement areas will
serve to reinforce Schoolwide Positive Behavior Support Program in each
building. Areas of deficiency will be addressed in a collaborative manner
with the involvement of building leadership, teachers, and student leaders.
Start Date: 12/1/2018

End Date: 6/1/2022
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Program Area(s): Student Services
Supported Strategies:


SAS: Safe and Supportive Schools



SAS: Comprehensive Resources



Character and Social Skill Building Programs - Social Skills Training



Instructional (Distributed) Leadership Capacity Building



Pennsylvania's Schoolwide Positive Behavior Support System

Positive Staff Relationships and Engagement
Description:
Staff Climate / Culture Surveys will be given to staff at all buildings and the
data will compared to baseline data gathered in the 2018-19 school year so
as to mark progress (or lack of progress). Improvement areas will serve to
reinforce staff relationship and engagement in each building. Areas of
deficiency will be addressed in collaborative manner with the involvement
of building leadership and teacher leaders.
Start Date: 12/1/2018

End Date: 6/1/2022

Program Area(s): Professional Education, Teacher Induction
Supported Strategies:




SAS: Safe and Supportive Schools
Effective Teaching Principles
Instructional (Distributed) Leadership Capacity Building

Parent - Guardian - Community Perceptions, Relationships, and
Engagement
Description:
Parent-Guardian-Community Climate / Culture Surveys will be given and
the data will compared to baseline data gathered in the 2018-19 school
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year so as to mark progress (or lack of progress). Improvement areas will
serve to reinforce existing postive perceptions, relationships, and
engagement. Areas of deficiency will be addressed in collaborative manner
with the involvement of district and building leadership and teacher
leaders.
Start Date: 12/1/2018

End Date: 6/1/2022

Program Area(s): Professional Education, Student Services
Supported Strategies:




SAS: Safe and Supportive Schools
Family Engagement
Instructional (Distributed) Leadership Capacity Building

Social Media Positive Narrative Initiative
Description:
In the interest of "changing the narrative" and "telling and accurate story"
of the school district directly from day-to-day participants we will increase
district Facebook postings of school happenings, utilize school level twitter
accounts and the hashtag #GoDutch, and create an district Instagram
presence. Facebook will be assessed primarily as to effectiveness in
reaching our parent audience. Twitter effectiveness measured primarily by
reaching our alumni audience. Instagram measured against the standard of
reaching our students.
Start Date: 8/24/2018

End Date: 6/1/2022

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:




SAS: Safe and Supportive Schools
Family Engagement
Instructional (Distributed) Leadership Capacity Building

Marketing, Promoting, and Branding the SMASD Vision, Mission,
and Shared Values
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Description:
The SMAD will take promotional marketing steps (signs, posters,
letterheads, clothing, trinkets, "sway," etc) as a means of branding the
districts Vision, Mission, and Shared Values. Consistency of accurate
response by all members of the SMASD Learning Community with provide
evidence of effective implementation.
Start Date: 1/1/2019

End Date: 6/1/2022

Program Area(s): Professional Education, Teacher Induction, Special
Education, Student Services, Gifted Education, Educational Technology
Supported Strategies:





SAS: Safe and Supportive Schools
Effective Teaching Principles
Family Engagement
Instructional (Distributed) Leadership Capacity Building
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Appendix: Professional Development Implementation
Step Details
LEA Goals Addressed:

Start

7/1/2019

Establish a district system that fully ensures
high quality curricular assets (e.g. model
curricula, learning progressions, units,
lesson plans, and content resources) aligned
with state standards and fully accessible to
teachers and students.

End

6/1/2022

Title

Knowledge

Description

Open Resource and Material
Awareness, Selection, and
Evaluation for Alignment

Person Responsible
Superintendent,
Assistant
Superintendent,
Building
Administrators,
Teacher leaders

SH
1.0

Strategy #1: Collaborative Resource
Management
Strategy #2: Open Education Resources PAIU OER Commons

S
5

EP
30

Based on the current inventory completion as well as identified curriculum
resource and material needs from the UbD initiative, teachers will be provided
training in Open Education Resources and made award of the PA Intermediate
Unit Consortium efforts to assist with the evaluation and selection of appropriate
Open Education Resources.

Provider
IU9 Curriculum Director or Representative

Type
IU

App.
Yes

Administration and Teaching Staff will become aware of and know how to access and utilize the large scale data
base of appropriatetly vetted Open Education Resources available through the PAIU commons consortium.
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Standards Aligned Materials and Resources provide the foundation for student achievement on standards
aligned assessments.

Supportive
Research

Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.



Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Instructs the leader in managing resources for effective results.

For school and district
administrators, and other
educators seeking leadership

roles:


School Whole Group Presentation





Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex

Training Format

Participant Roles

Dir


School counselors



Creating lessons to meet
varied student learning styles
Joint planning period
activities
Sharing of PA Core Aligned

Follow-up Activities





Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)


Evaluation Methods


Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Participant survey

123


Open Education Resources

LEA Goals Addressed:

Start
1/1/2018

End

Establish a district system that fully ensures
consistent implementation of standards
aligned curricula across all schools for all
students.

Title
Understanding by Design
(UbD) and Curriculum
8/31/2018
Mapping Professional
Development
Person Responsible SH
S
EP
Superintendent,
1
3
30
Assistant
Superintendent,
Building
Administrators,
Teachers

Review of participant lesson plans

Strategy #1: Curriculum Mapping
Strategy #2: Understanding by Design
Strategy #3: Using Student Achievement
Data to Support Instructional Decision
Making
Strategy #4: SAS: Curriculum
Strategy #5: Instructional (Distributed)
Leadership Capacity Building

Description
District and Building Leadership in conjunction with expert consultants will provide
teachers with professional development, support, and guidance in the use of the
Understanding by Design Framework and Curriculum Mapping.
Provider
University Professor of Curriculum

Type
College
or
Universit
y

App.
No

Knowledge

All staff will be familiar with as well as gain practical knowledge and practice with the Understanding by Design
(UbD) Curriculum Planning Tool.

Supportive
Research

Understanding by Design (UbD)
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Designed to Accomplish

For classroom teachers, school 
counselors and education
specialists:


For school and district
administrators, and other
educators seeking leadership
roles:

Training Format

Participant Roles

Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.




Series of Workshops
School Whole Group Presentation





Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex
Dir



Follow-up Activities


Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Joint planning period
activities




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)



Evaluation Methods



Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Participant survey
Review of written reports
summarizing instructional activity
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UbD Unit-by-Unit Curriculum in
Word or Google docs

126

District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all
staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
No signature has been provided
Board President
No signature has been provided
Superintendent/Chief Executive Officer
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
We affirm that the school district has completed a 28 day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).
Affirmed by Eric Wonderling on 4/26/2018
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Board President
Affirmed by G. Brian Toth on 4/18/2018
Superintendent/Chief Executive Officer

