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INITIAL VISIT SCHOOL DESCRIPTION —
CALIFORNIA PUBLIC SCHOOLS
Part I: Identifying Data
Today’s Date: 12/30/2017
School:

Epiphany Prep Charter School

Address:

725 N. Escondido Blvd

Escondido, CA

92025

Number and Street

City and State

Zip Code

Number and Street

City and State

Zip Code

Mailing Address
(if different):
Telephone #:

760-280-0028

Email Address:

alozano@epiphanyprep.org

Chief Administrator:

Anna Lozano

School District:

Escondido Union School District

Enrollment:

445

County:

San Diego

Fax #:

Current Grade Span
to be Reviewed:

TK - 6

Check any of the following that apply to your school:
Comprehensive

Community Day School

Alternative Education/Continuation

Independent Study

Charter School

Home Study

Online Distance Learning

Other: Explain: See below

If any portion of your school’s curriculum is delivered online, please indicate what percentage of your
coursework is offered online 30-50% (depending on grade level), and the percentage of students
utilizing the online delivery system 100%.
Briefly describe: Our students use ST Math, Lexia and Achieve 3000 as part of our blended

learning educational model. These three programs provide differentiated and personalized
instruction and the embedded assessments and reports are used to address the learning
gaps of each student. ST Math, Lexia and Achieve 3000 are used in combination with
classroom instruction.

Note: If more space is needed on the following pages, please append additional sheets.

Part II: School Profile
In 2010, two graduates of and a former trustee from the University of San Diego began discussing
potential solutions to socio-economic issues plaguing inner cities. This group, composed of a
Certified Public Accountant, an attorney, and a philanthropist, were inspired by the over 80%
college entrance rate of an all-scholarship private school for at-risk children that two of the three
founded. They sought the expert opinion of a college dean, a retired school district
superintendent and a career inner-city teacher about what they thought were aspects of
successful urban schools.
All agreed that using this successful model of an extended day, virtues-based model for a charter
school, whose design was also a composite of the best practices of nationally acclaimed inner-city
schools, to prepare students marginalized by socio-economic, geographic and familial
circumstances, were the best strategies to counter the overwhelming street pressures facing
today’s urban children. In the Fall of 2013, we opened Epiphany Prep Charter School in Southeast
San Diego. In August 2016 we opened Epiphany Prep Charter School, Escondido (referred to as
“Epiphany Prep”), which currently serves 445 students marginalized by circumstances in grades
TK-6 from the Escondido Union School District (EUSD) attendance area.
Epiphany Prep Charter School, Escondido (referred to as “Epiphany Prep”) opened in the
Escondido Union School District (EUSD) attendance area in August 2016 to serve 333 students
marginalized by circumstances in grades TK-5. In the second year, it serves 445 students in
grades TK-6. The school will add a grade level each year until the full enrollment of 700 students
in TK-8 is reached in 2020, see Figure 1.

2016-2017
2017-2018
2018-2019
2019-2020

Grade
Levels
TK-5
TK-6
TK-7
TK-8

Enrollment
333
445
600
740

Students Per
Grade
(Average)
81
81
81
81

Ratio Students to
Teachers (Classroom
Average)
27-to-1
27-to-1
27-to-1
27-to-1

Figure 1: ENROLLMENT PROJECTIONS

Epiphany Prep offers a Dual-language 50/50 Model (Spanish/English), STEM-based (Science,
Technology, Engineering & Mathematics) rigorous academic program through a Project-Based
Learning (PBL) and Blended Learning (BL) environment. Utilizing various instructional strategies
such as Inquiry Based Questions (e.g. Habits of Mind), Epiphany Prep adopted the California
Common Core State Standards and integrates English Language Arts curriculum with History
content. Every student in K-8 engages in an enriching curriculum integrating core concepts from
both content areas through reading, writing, and speaking skills.
Our model of systems building for sustainability, brought us some successes during our first year
with our Local Control Accountability Plan (LCAP), but not limited to:
•
•
•
•
•

100% appropriately credentialed teachers in every classroom
Provided enrichment courses
Maximized student enrollment
Implemented New Student Information Systems and Data Management with Inspect
Assessments through Illuminate
Provided 450+ hours of Professional Development

•
•
•

Initiated the guiding principles of Understanding by Design (UbD)
Successfully implemented Professional Learning Communities (PLC)
Implemented Restorative Practices as a proactive and positive approach to discipline

In order to effectively implement a successful 50/50 dual-language model, a school needs to start
with a Transitional Kindergarten & Kindergarten cohort, see Figure 2. Currently, our students in
Transitional Kindergarten through grade 1, receive dual-language (DL) instruction
(Spanish/English); while grades 2-8 receive English-only (EO) instruction. Annually, our duallanguage program expands by one grade level, as participating students transition to the next
grade. Our entire K-8 program will be dual language by Fall 2025. The following chart illustrates
the type of instruction provided by grade level and school year.

2016-2017
2017-2018
2018-2019
2019-2020
2020-2021
2021-2022
2022-2023
2023-2024
2024-2025

TK

K

1

DL
DL
DL
DL
DL
DL
DL
DL
DL

DL
DL
DL
DL
DL
DL
DL
DL
DL

EO
DL
DL
DL
DL
DL
DL
DL
DL

2

3

4

5

6

EO
EO
DL
DL
DL
DL
DL
DL
DL

EO
EO
EO
DL
DL
DL
DL
DL
DL

EO
EO
EO
EO
DL
DL
DL
DL
DL

EO N/A
EO EO
EO EO
EO EO
EO EO
DL EO
DL DL
DL DL
DL DL

7

8

N/A N/A
N/A N/A
EO N/A
EO EO
EO EO
EO EO
EO EO
DL EO
DL DL

Figure 2: DUAL LANGAUGE PROGRESSION

Epiphany Prep will primarily serve students educationally restricted by various behavioral and
emotional at-risk factors as they have been marginalized by socio-economic, geographic and
familial circumstances. The vast majority of students hail from backgrounds that are
characterized as impoverished or low-income, single-parent families, predominantly Spanish
speakers (English language learners) and will be first-generation college bound. These students
are residents of areas permeated with gang cultures, drugs, crime, violence, prostitution,
unemployment and underemployment, obesity, a shorter lifespan, a majority of adults without a
high school diploma and high numbers of people living per household.
Epiphany Prep provides a Humanities and STEM Projectbased Learning instructional program, in combination
with a 50/50 Dual-Language (Spanish/English)
educational program. Classroom sizes are within the
average of most traditional schools, see Figure 4.
Currently, our school serves 445 students in grades TK-6,
and will expand annually to serve TK-8 by Fall 2019. Our
student demographics include: 10% Students with
Disabilities; 72% English Language Learners (ELL); 7%
Homeless, and 90% who qualify for free/reduced lunch,
see Figure 3.

WHITE
1%

2+ RACES
4%

AFRICANAMERICAN
2%

and
HISPANIC
93%

Figure 3: ENROLLMENT DEMOGRAPHICS

Grade Level

# of classes
per grade

# of students
per class

# of students
per grade

# of teachers

TK

1

25

25

1

K

3

25

75

3

1st

3

25

75

3

2nd

2

30

60

2

3rd

1

30

30

1

4th

1

30

30

1

5th

2

30

60

2

6th

3

30

90

3

Exploration
Totals:

4
16

445

20

Figure 4: ENROLLMENT PROJECTIONS

Special Education
The following chart illustrates the number of Students with Special Needs our school serves.
Our SELPA provider is El Dorado County Office of Education. The El Dorado SELPA provides
Epiphany Prep with the autonomy and oversight over all aspects of the Special Education
Services provided onsite. Most critically, Epiphany hires our own SPED staff. All credentialed and
classified SPED faculty are held accountable to meeting the school’s mission, attending all
professional development trainings, collaborating with classroom teachers, and ensuring that the
needs of all Students identified with Special Needs are being met.
Epiphany strives to provide every student identified with an IEP access to all resources in the
least restrictive, mainstream classroom. Our model includes a push-in supports, where learning
lessons are tailored by paraprofessionals and modified to meet the needs of our students. The
Learning Programs are arranged and monitored by the Educational Specialist to ensure students
are challenged academically and are meeting content mastery.
As a result of our unique needs, our school established a strong system of support for students
with IEPs, including but not limited to: increasing in class support with instructional aides and
counseling services to provide them with highly personalized attention in a nurturing
environment. The team, including the special education teacher, general education teachers,
counselor, instructional aide, and administration, collaborate to provide services and supports
for students identified as Emotionally Disturbed, Oppositional Defiant or having Autism and
struggle with socialization skills and navigating the demands of a mainstream classroom with a
larger student-to-teacher ratio. The team works on meeting both individualized goals as
determined by the student’s IEP, along with the rigorous Common Core State Standards.
Additionally, the team supports our students in developing the interpersonal and social skills
required for success in mainstream classrooms, see Figure 5.
SPECIAL EDUCATION
NUMBER
2016-2017
2017-2018

34
39

%
10
9

TYPES OF SPED STUDENTS
SLD, SLI, APE, OHI, ED, ID, AUT
SLD, SLI, OHI, ID, AUT

Figure 1: SPED DEMOGRAPHICS

The following chart (figure 6), illustrates the number of English Language Learners (ELL); Initial
Fluent English Proficient (IFEP); and Redesigned Fluent English Proficient (RFEP).
LANGUAGE FLUENCY
NUMBER
2016-2017
2017-2018

%

239
282

INITIAL FLUENT (FEP)

72
63

15
4

REDESIG. FLUENT
(RFEP)
38
40

Figure 2: ELL BY LANGUAGE FLUENCY

The following chart illustrates the percentage of students who qualify for free/reduced lunch
based on federal income guidelines.
FREE/REDUCED
LUNCH
NUMBER
%
2016-2017
2017-2018

251
410

90
93

Figure 7: FREE/REDUCED LUNC

The following chart illustrates the total number of suspensions and expulsions.
SUSPENSIONS

EXPULSIONS

2
1

2016-2017
2017-2018

0
0

RECOMMENDED
FOR EXPLUSION
0
0

Figure 8: TOTAL NUMBER OF SUSPENSION & EXPULSION

Epiphany Prep provides instructional minutes that far exceeds the state’s requirements.
KINDERGARTEN
2016-2017
2017-2018
MINIMUM
REQUIRMENTS

75,540
75,540

GRADES
1-3
69,010
69,010

GRADES
4-8
69,010
69,010

36,000

50,400

54,000

Figure 9: TOTAL INSTRUCTIONAL MINUTES

In preparation for the WASC Initial Visit, we completed a program review from our Strategic
Planning Partner. The Haines Center provided us a full day visit that concluded in the spring of
2017.
To access the Strategic Planning Folder, click on the link below:
https://goo.gl/diaEb4

Category A
Organization
Mission
The mission of Epiphany Prep is to deliver entrepreneurial and innovative educational
opportunities that transform the learning potential of marginalized students by strengthening
the whole child: intellect, character and spirit.
Vision
The vision of Epiphany Prep is to transform inner-city students for college, career and life.
• College: Our vision is to transform the learning potential of marginalized students by
strengthening the whole child: intellect (academic achievement), character (moral
traits), and spirit (resiliency capacity). We do this to accelerate student learning for
college readiness.
• Career: Our vision is to get students thinking globally: become globally relevant; globally
connected; globally competitive; and globally valued. We do this to dramatically increase
the expectations of inner-city children for 21st century careers.
• Life: Our vision is to have students embracing virtues: excellence, by having a core set of
values; responsibility, by working hard to reach very ambitious goals; wisdom, by always
seeking knowledge and growth; and respect, by happily lending a hand to serve others. We
do this to impact families and eventually entire marginalized communities via students
understanding the significance of seeking a healthier, happier and more purposeful life.
“WE ARE GROUNDED IN OUR PILLARS AND VALUES”
FOUR FOUNDATIONAL PILLARS

Transforma;onal!
Educa;on:!!
Inspire,)Mo,vate)and)
Change)

!

Innova;ve!Educa;on:!!
Pioneer)a)21st)Century)
Learning)and)College)
Culture)!

Epiphany!Prep!School!
Four!Founda;onal!Pillars!

Entrepreneurial!
Educa;on:!!
Build)Thinkers,)Problem@
Solvers,)and)Visionaries))!

Whole!Child!Educa;on:!!
Nurture)the)Intellect,)
Character,)and)Spirit)of)
Students)and)Families$

$

FOUR VALUES - SCHOOLWIDE LEARNER OUTCOMES (SWLO)
EXCELLENCE, by having a core set of values;
RESPONSIBILITY, by working hard to reach ambitious goals;
WISDOM, by always seeking knowledge and growth; and
RESPECT, by happily lending a hand to serve others.

!
!

!
!
“A!core!lesson!from!
our!work!is!that!we!
need!to!dramatically!
accelerate!academic!
performance!if!we!
are!to!dramatically!
increase!college!
readiness.”!!
Bill$&$Melinda$Gates$
Foundation$

Collective Language
Our purpose is to ensure that we meet all local, state and federal requirements as a public
educational entity, and keep our mission and vision aligned to our goals. We believe that we have,
with great purpose, overtly linked our Charter petition, the strategic plan, and LCAP to tell our
story. This endless cycle of reflection on our practices drives us to innovate.

It begins in our personnel services hiring systems. From the job posting, interviews to
onboarding protocols, our staff (certificated and support) have been hired to the mission and
vision, and have enthusiastically bought into it. Staff uses it to guide both long-term and
moment-to-moment decisions.

Our focus on the pillar of the Whole Child is evident in the student work posted on the walls, the
use of classroom greeters to build confidence and prepare students for the world-of-work.
Students and staff launch their work each morning with daily huddles to support the pervasive
small group work and accountability. Additionally, students engage with staff regularly during or
after recess and lunch for resolving interpersonal issues. The values of excellence, responsibility,
wisdom and respect are reinforced in both formal wall charts and informally in teacher
conversations with students.

The School’s Leadership team, presents at every board meeting on the State of the School that
include updates on: academic performance of students; Data for LCAP, Accountability, student
enrollment/attendance, and upcoming school wide events and issues. The School Principal, Vice
President and President recommend policies that support the school’s mission, vision and School
wide Learner Outcomes.
•

Leadership conducts monthly and/or quarterly School Site Council (SSC), English Learner
Action Committee (ELAC), and Coffee with the Principal meetings to nurture a welcoming
and empathetic environment for parents by providing dual-language support for all
parent meetings. The principal and most staff are bilingual and bicultural. School-wide
Learner Outcomes are defined by the school Vision and the “Year-at-a-Glance” Scope and
Sequence used by all teachers to guide instruction.

Strategic Planning
In the summer of the 2016 school year, teachers, parents and students discussed the model and
needs of our school in relation to our Strategic Planning. The process of reviewing, altering and
outlining a new direction began with the 2016 school year and meetings were held throughout
the 2016-2017, and 2017-2018 school year. We launched writing the report in Summer of 2017.
With the small nature of our campus, we utilized our Professional Learning Communities (PLC’s),
questionnaire, focus groups and communicated regarding the needs of our campus in a variety of
ways. Many conversations regarding our WASC report and needs of all stakeholders have been
communicated through face to face meetings; both formal and informal and via Google Drive.
LCAP Goals
In an effort to have successful outcomes at the school site level, we consolidated our LCAP goals
into three themes that were integrated from our results of our Strategic Planning: Student Goal
Achievement, Classroom Culture, and Parental Involvement.
GOAL #1: Develop an infrastructure for ongoing implementation and analysis of data including:
student achievement, performance data, and demographics to measure program efficacy and
ensure maximization of human, material, physical, and financial resources that will drive the
school’s strategic and long-range planning.
GOAL #2: Provide all students with high quality instruction and a rigorous Common Core (ELA,
Math, NGSS) aligned curriculum through a Dual-language, STEM Project-based learning
environment that includes providing relevant learning experiences that encourages student
engagement.
GOAL #3: Improve student academic outcomes by effectively collaborating with parents, families
and community partners to support student learning and achievement.

Road Map to Success – Integration of Goals
Our school leadership team then integrated the systems into our three goals AND our Strategic
Planning outcomes.

Comment on the current process or proposed plan for regular review or revision of the school purpose and schoolwide
learner outcomes.

In the summer of 2017, we revisited our Strategic Planning with our partners, to ensure we are
keeping pace with our five-year strategic goals.
Supporting Evidence and Documentation:

LCAP Plan
Petition
Master Schedule
Achievements:

LCAP Goals
Professional Development
Areas for Improvement:

Continued student achievement growth
Master Schedule Development
PLC Calendar Professional Growth

BOARD OF TRUSTEES AND GOVERNANCE
Staff, parent and community involvement in the governance of Epiphany Prep is assured by
virtue of participation in its Board of Trustees (“Board”), advisory committee(s), and various subcommittees, ad hoc committees and school committees.
Epiphany Prep is governed by its bylaws. It is managed by its Board, which is led by a Chair and
has five to seven members. The District may appoint a representative to sit on the board.
Board Duties: Generally, Board members have a duty of care, which requires a Trustee to act in a
reasonable and informed manner and in good faith when participating in Board decisions and
oversight, and a duty of loyalty requiring a trustee to act in the best interests of Epiphany Prep,
irrespective of other entities or sympathies, and to avoid conflicts, real or potential.
The Board of Directors for Epiphany Prep has Articles of Incorporation and bylaws that were
filed with the California Secretary of State. According to the bylaws, the purpose and objective of
Epiphany Prep is to deliver entrepreneurial and innovative education opportunities that
transform the learning potential of marginalized students by strengthening their intellect,
character and spirit.
The Board of Directors is comprised of 7 members and meets monthly to establish academic,
fiscal and operational policies in accordance with its fiduciary responsibilities that includes
approving the school’s budget. Board members are selected based on their expertise and skills
and their commitment to advocate for the school’s student population and uphold the school’s
mission and vision. The governance structure of Epiphany Prep is intended to support and
facilitate the accomplishment of the Charter School’s mission. Board members serve staggered
terms of 2 years each as outlined in the board bylaws.
Board and committee agendas are posted on the school’s website and at the school site, visible to
the general public, in accordance to the Brown Act. The Board meetings are held regularly on the
Epiphany Prep campus and they are governed by the Roberts’ Rules of Order.
The School’s Principal presents on the State of the School that include updates on: academic
performance of students; Data for LCAP, Accountability, student enrollment/attendance, and
upcoming school wide events and issues. The School Principal, Vice President and President
recommend policies that support the school’s mission, vision and School wide Learner Outcomes.

BOARD OF
TRUSTEES
(Chair)

President
Vice President
Secretary

Treasurer

Fundraising &
Outreach

Partnerships
Board/Advisor
Development

PARENTS/GUARDIANS
ADVISORY / BOARD SUBCOMMITTEES
PROGRAM PARTNERS
SCHOOL COMMITTEES

Compliance/Legal
San Diego

Authorizing
Partners (EUSD
and SDUSD)

School

Principal
Vice-Principals
Apprentice
Teacher(s)
Counselor(s)
PTG (PEP, Parent
Ed. Partners)

Executive Assistant

Teachers /
Coaches

Asst. Office Manager
Benefits

Instructional
Aides
Instructors

Office/Clerical

Possible District
Contracted
Services
Nursing
Food Services
Professional
Development
Other

Finance

Food Service
IT (as needed)

Contracted
Services

Facilities

Back Office Support
and Other Vendors

Board Core Strategies
As an organization, we needed to establish Board Core Strategies to address, the perfect storm of
an introduction of a new state funding model (e.g. LCFF), new state funding accountability model
(e.g. LCAP), new student accountability model (e.g. SBAC/CAASPP) and a new accountability
Equity Dashboard (e.g. replacing Academic Performance Index).
As a result, we sought a Strategic Planning
process that empowered our school board
to create and implement, five Core
Strategies to guide organizational
improvement over the next five years.

Board Duties
Generally, Board members have a duty of care, which requires a Trustee to act in a reasonable
and informed manner and in good faith when participating in Board decisions and oversight,
and a duty of loyalty requiring a trustee to act in the best interests of Epiphany Prep,
irrespective of other entities or sympathies, and to avoid conflicts, real or potential.
The Board’s powers and specific duties over school affairs include establishing and protecting
its mission, fiscal/operational soundness and successful performance. These duties include:
• Mission & Policy: Identify and monitor its goals, direction, policies, and affairs as
it maintains the major systems of the school;
• Fiscal & Legal: Approves annual budget and audit. Ensures proper business
judgment, financial soundness and fiscal controls, and adheres to the Brown Act,
some form of parliamentary engagement and CA law;
• Planning: Provides for long-term planning and sustainability of the school;
• Recruitment: Recruits board and committee members; recruits and hires
administrators; approves hiring of staff; maintains accurate and complete minutes;
and enforces the bylaws;
• Outreach & Fundraising: Establishes community outreach and marketing to
secure adequate enrollment, funding and partnerships;
• Meet & Hold Office: Meet at such times and places as required;
• Removal: Remove any/all of the officers, administrators, and agents;
• Property: Acquires real and personal property on behalf of the school;
• Obligations: Assumes obligations, enters contracts and conducts corporate activities; and
• Other Duties: To carry out such other duties as are prescribed by law and in its charter.
LCAP Oversight
Each month, the President, Vice President and/or Principals facilitate reports of successful
outcomes on LCAP goals. Staff, community partners and/or students join presentations to ensure
board members are informed and encouraged to challenge the us with “So What?”
1.
2.
3.
4.
5.
6.
7.
8.

November
December
January
February
March
April
May
June

Board Presentation LCAP #1 Student Achievement
Board Presentation LCAP #2 Classroom Culture
Board Presentation LCAP #3 Parent Involvement
Board Presentation LCAP #1 Student Achievement
Board Presentation LCAP #2 Classroom Culture
Board Presentation LCAP #3 Parent Involvement
LCAP Public Meeting (Possible Approval)
LCAP Final Approval Requested (If Needed)

Board Professional Development
Beginning in 2012, the Board of Epiphany Prep has received trainings during board meetings and
yearly retreats under the following topics:
• Mission & Vision
• Budget Cash Flow
• Internal Policies
• Budget Long-Term Projections
• Purchasing
• CA P&I Grant/Fundraising
• Prop. 39
• Conflicts of Interest
• Facilities Funding
• Finance: Internal Controls,
Management, Transparency, Team
• Governance
Building, Mission & Petition
• Budget Principals

•
•
•
•
•
•
•
•

Insurance & Benefits
Attendance Reporting
Leadership
Human Resources
Audit Oversight
LCFF/LCAP
Strategic Planning
Brown Act

•
•
•
•
•
•
•
•

Budget Development/Monitoring
Board Membership Protocol
Data & Assessments & Rubrics
Teaching/Student Engagement
Charter Lending
SELPA & Special Education
Admissions: Enrollment & Lottery
Developing Founding Team

This extensive and on-going training regimen to ensure board members and advisors have the
information and capacity to be effective leaders will continue into the future.
Board Committees & Advisory Committees: Epiphany Prep’s Board has authorized the following
board committees: Executive and Nominating Committee; Academic Committee (with an ad hoc
Outreach Sub-Committee); Finance Committee; and Audit Committee. In addition, an ad hoc
Facilities Committee, a parent PEP Committee, a High School Transition Committee, a District
English Language Advisory Committee (ELAC) and other school committees have been
established. Board discussions have mentioned possible committees for fundraising; student
affairs; and blending learning/technology. There are also over a dozen business and nonprofit
partners, 15 major advisors and a number of other advisors who provide periodic guidance and
counsel.
COMPLIANCE: BROWN ACT AND CONFLICTS OF INTEREST:
Epiphany Prep will comply with the Brown Act. Also, a Conflict of Interest Policy that complies
with nonprofit corporation law applies to all board members, officers and administrators. Board
members shall disclose conflicts as they arise in the course of Epiphany Prep business and shall
not participate in a vote and recuse themselves on any matter(s) where such a conflict may
exist(s). At no time shall Epiphany Prep have “interested” trustees, or their immediate relatives,
serving as voting members on its Board. An interested person is defined as (a) any person
compensated by the corporation for services rendered to it within the previous 12 months,
whether as a full-time or part-time employee, independent contractor, or otherwise, excluding
any reasonable reimbursement expenses incurred in the performance of their duties; and (b) any
immediate relative of such person related by blood, marriage or adoption. See Attachment J in the
Appendix for a copy of Epiphany Prep’s Conflicts of Interest Policy.
Supporting Evidence and Documentation:

Board Agendas on Website
Achievements:

LCAP Goals
Areas for Improvement:

Continued student achievement growth
Master Schedule Development
PLC Calendar Professional Growth

LEADERSHIP: EMPOWERMENT AND CONTINOUS PLANNING AND MONITORING
One of our systems is grounded in the spirit of Teacher/Staff Led, Student Centered Professional
Learning Community. As a small staff we employ the use of Consensus Model of at least 80% to
vote on various practices, but not limited to:
• Understanding by Design
• Assessments and Data Analysis
• Instructional Core
• Interventions/Induction Program/Home Visits
• Longer School Day; Longer School Year
• Curriculum: STEM-based, Dual-Language, Blended Learning
• Restorative Justice – PBIS
One example was our development of collective language with our new Student Information
Systems/Data Management, integration of Inspect Formative Assessments. In our first year of
2016-2017, we piloted one assessment to allow the staff some familiarity of purpose, use and
results. In our second year, we launched into the full suite of these formative assessments with
one caveat, we needed to come to consensus on customizing it per grade.
We utilized our time during an early
release Wednesday PLC, to have all of
our teachers share with us what they
wanted to keep and/or delete from
each question posed per Common
Core Standard and how they are
pacing in their instruction. For the
orange and green assessment, we
successfully had our teachers come
to consensus on the content makeup
of the formative assessment and
when the window would open. This
was a powerful experience for all of
us.
After our strategic planning launch, we began a journey of establishing a Shared Leadership Team
(SLT) that includes support staff, teachers, site and organization leaders. The purpose of the SLT
was to ensure we had:
• Groups taking ownership of a problem
• Working interdependently toward solutions
• Open, honest, critical communication
• Seeking a common good
• Learning for all participants in the group
We have utilized this group to support and launch our various practices, listed above, and also to
ensure a stronger voice in systems decisions (e.g. calendar, professional development, report
cards and overall direction)

All actions were implemented with fidelity and were highly effective. All teachers participated in
approximately 500 hours of Professional Development, which started in the summer 2016 and
continued throughout the school year. The anchor of our professional development was
grounded in our weekly 45-minute Professional Learning Community that took place on
Tuesday/Thursdays and 3.25 hours on Wednesdays. We launched our curriculum, student
engagement and interventions and established the Instructional Focus that provided us guidance
into adopting Dual Language curriculum and further Understanding by Design foundational
work. Developing our ELD Program is an ongoing process with a group of teachers who received
GLAD training in the summer of 2016. Our piloting of ELD curriculum continues into next year.
We learned through our collaboration in PLCs that we have basic, school wide understanding of
rigorous performance tasks and what they “sound, look, and feel” like. We challenged each village
of teachers to seek out at least one unit for this year to establish a project based, relevant learning
experience that encourages student engagement.
Using our system of our PLC theme weeks, we most recently revisited our LCAP goals with our
staff in early fall and discussed the integration of our systems, such as:
Systems Level Approach
Reimagined after our Initial WASC Accreditation, we launched in January 2016, a systems level
approach to our work with:
• Professional Learning Communities (PLCs) are designed to provide 90 minutes
Monday, Tuesday, Thursday and Friday to engage in collaboration and reflection on goals.
We intentionally provide 45 minutes for planning and 45 minutes for collaboration.
Additionally, each Wednesday we release our students early and have 3.25 hours to
continue our work. Each year, with 230+ hours, our PLC opportunities allow us to
embrace the needs of our community.
• Invest with our Induction Program by providing the financial supports, per teacher, in our
partnership with San Diego County Office of Education (SDCOE).
• Build strong formative and summative Assessment Calendar, which provides several
tools at the disposal of our staff to FAIL FAST in reaching our students. In the classroom,
we provide LEXIA, ST MATH, ACHIEVE 3000, Chromebook and Google Apps for Education.
• Our Counselors, Deans and/or Liaisons support in modeling PBIS/Restorative Practices.
• Outside the classroom, we have continued empowering our teachers and staff with the
“First Two Weeks in the Community” to establish partnerships that continue throughout
the year. Moreover, we continue to support efforts with purposefully planning our Parent
Involvement for the academic year.
• Invested, since 2016, over 100 hours during each summer to ensure we give freedom to
our teachers to design their own curriculum, rather than rely on a textbook alone. We
launched by THINKING BIGGER with 3 steps:
o Adopting our Instructional Focus grounded in Common Core Standards &
Epiphany Prep Values
o Launching Year at a Glance (YAGs) with our Shared Leadership Teams
o Designing and implementing Understanding by Design Units
Supporting Evidence and Documentation:

Professional Learning Communities Calendar
Assessment Calendar
PBIS/Restorative Practices

Parent Involvement
Instructional Focus
YAGs
UbD Units
Achievements:

Student and Staff Survey Results
Areas for Improvement:

Continued student achievement growth
Master Schedule Development
PLC Calendar Professional Growth

STAFF: QUALIFIED AND PROFESSIONAL DEVELOPMENT
Epiphany Prep adheres to and hires teachers who meet the NCLB Highly-Qualified Teacher
requirements and who support our school’s mission, vision, and school wide learner outcomes.
All teachers hold multiple or single subject credentials (depending on grade level) in addition to
CLAD/BCLAD certification. Epiphany Prep Charter School adheres to No Child Left Behind High
Quality Teacher requirements. All teachers employed hold multiple-subject credentials, are CLAD
certified, and all single subject credentialed teachers teach in the subject area of their major.
Epiphany Prep Charter Schools (“Epiphany Prep”) is a 501(c)3 nonprofit public benefit
corporation that operates two free, open-enrollment, college-preparatory public charter schools.
All staff are employed by Epiphany Prep. This Employee Handbook (“Handbook”) includes
Epiphany Prep’s policies and procedures that are unique to our individual campuses. Each of the
policies and procedures outlined here apply to all Epiphany Prep employees.
A copy of the Handbook is provided to each employee at the time of hiring or during/following
orientation, at which time the handbook is reviewed with each employee. As an employee of
Epiphany Prep, they are expected to read the Handbook thoroughly and to know and abide by the
policies outlined, as updated from time to time, throughout their employment. The Handbook
cannot anticipate every situation or answer every question about employment, and it is not an
employment contract. Where appropriate and necessary, the Principal or designee will explain
additional procedures and policies.
Job descriptions are used along with an employment contract when offering the position to all
employees.
Purpose: The primary purpose of yearly leadership, teacher, counselor, and support staff
evaluation is to improve performance, promote professional learning, professionalism and
improve student personal, academic and career/college growth goals. The evaluation process is
grounded in building a continuous learning experience and opportunity for growth in knowledge
and skill. Evaluations will also be used in making yearly personnel decisions.
Timeline for
EVALUATORS
August
September

October
Goals deadline
September 31, 2017
December
Mid Year Goals
reflection deadline
December 15, 2017

Tasks
Teacher, Counselor and Support Staff…
…will have ongoing regular informal coaching opportunities with the
Principal
Goals and Informal Feedback begins
…will complete a self-assessment and professional growth plan for the
academic year
…will have ongoing regular informal coaching opportunities with the
Principal
…will meet with the Principal to review the self-assessment and
professional growth plan for the academic year
…will have ongoing regular informal coaching opportunities with the
Principal
Goals, Mid Year
…Principals will conduct a formal observation, complete a post
observation conference, and establish growth goals for spring evaluation
…will have ongoing regular informal coaching opportunities with the
Principal

January Through
February
Formal Evaluations
deadline Jan 31, 2018
March

April through May
Formal Evaluations
beginning April 2, 2018
June
End of year Goals
Outcomes & Contracts
offered for 2018-2019
beginning May 4, 2018

Formal Evaluations
…will have ongoing regular informal coaching opportunities with the
Principal
…will complete a mid-year conference with the Principal on the progress
of professional growth goals
…will have ongoing regular informal coaching opportunities with the
Principal
Formal Evaluations
…Principals will conduct a formal observation, complete a post
observation conference, and summarize growth goals for academic
school year, and contract renewal conference
…will have ongoing regular informal coaching opportunities
Goals and Contracts
…will have ongoing regular informal coaching opportunities with the
Principal

Teacher Performance Evaluation Rubric
At Epiphany Prep Charter Schools, we believe in providing a comprehensive evaluation for our
teachers grounded in the California Standards for the Teaching Profession (CSTP), 5 Dimension
of Teaching and Learning and Culturally Responsive Teaching and Learning. The evaluator(s) will
assess which level provides the best overall description of the teacher. This rubric guides the
scoring process which will be complete after a formal observation. The evaluator and teacher will
work collaboratively to gather evidence during numerous opportunities such as, but not limited
to, informal/formal observations, PLC calibration sessions, and pre/post observation discussions.
Counselor Performance Evaluation Rubric
At Epiphany Prep Charter Schools, we believe in establishing a sustainable model grounded in the
American School Counselor Association (ASCA) National Model: A Framework for School
Counseling Programs. A comprehensive school counseling programs is driven by student data
and based on standards in academic, career and social/emotional development to promote and
integrate Epiphany Prep’s Four Pillars. The evaluator(s) will assess which level provides the best
overall description of the counselor. This rubric guides the scoring process which will be
complete after a formal observation. The evaluator and counselor will work collaboratively to
gather evidence during numerous opportunities such as, but not limited to, informal/formal
observations, PLC calibration sessions, and pre/post observation discussions.
Leader Performance Evaluation Rubric
At Epiphany Prep Charter Schools, we believe in establishing a sustainable model grounded in the
California Professional Standards for Education Leaders (CPSEL) identify what an administrator must
know and be able to do to move into sustainable, effective practice. The standards are organized into
six broad categories that represent the responsibilities of an education leader, reflecting both
professional and personal practice with an integration of Epiphany Prep’s Four Pillars. The evaluator(s)
will assess which level provides the best overall description of the leader. This rubric guides the scoring
process which will be complete after a formal observation. The evaluator and leader will work
collaboratively to gather evidence during numerous opportunities such as, but not limited to,
informal/formal observations, PLC calibration sessions, and pre/post observation discussions.

We committed to a modified block master schedule, which allows for 90 minutes each Monday,
Tuesday, Thursday, Friday for each village, including early release Wednesdays for 3 hours and
15 minutes. This provides over 350 hours of professional development opportunities per year for
each teacher in the village. Our villages are: Exploration, TK/K-1, 2-4, 5-6. Moreover, we commit
each year, $20,000 LCFF S/C of our budget to support, out of the classroom, professional
development.

We design our off campus Professional Development by evaluating HOW it is tied into our
Instructional Focus and the hours that will be counted for an employee/organization. These
specific, off campus, topics are integrated into our system of the PLC themes.
#

Growth Goal

Participants

Date

Instructional
Focus

Notes

1

Learning how to engage
English development
Guided Language
Acquisition Development
(GLAD)

Teachers

August 1-2,
2016

Reading
Writing

Counted
in 170
Hours
Summer
PD
Report

2

Learn what teaching and
learning look, sound and
feel like with
Understanding by Design
(UbD)

Teachers
Principals
Vice President

August 7-8,
2016

Reading
Writing
Math
Leadership

Counted
in 170
Hours
Summer
PD
Report

3

Mandated Reporting
review of the Employee
Handbook

ALL

September 7
& October 5,
2016

Leadership
Systems

4 Hours
Each

4

Coaching for Educational
Leaders hosted by San
Diego County Office of
Education

Fall
Principals
Vice President
Executive Assistant
Spring
Coordinators
Coach
Office Managers

September
14 & 15
October 6
& 26, 2016

Leadership
Systems

32
Hours
(Fall)
32
Hours
(Spring)

5

Categorical Funding and
School Site Council
Training to ensure
compliance with federal
and state funding hosted
by San Diego County
Office of Education

Executive Assistant
Principal
Office Managers

September
30, 2016

Leadership
Systems

8 Hours

6

Illness and Injury
Prevention Plan (IIPP) to
ensure Risk Management
protocols are established
hosted by Barney and
Barney

Coordinator
Executive Assistant

October 6,
2016

Leadership
Systems

6 Hours

7

Beginning Teacher
Support and Assessment
hosted by San Diego
County Office of Education

Principals
Teachers

September
2016-June
2018

Writing
Reading
Math

200+
Hours

8

Credential Counselor and
Analyst of California to
ensure meeting
compliance with
Personnel Services

Executive Assistant October 12Vice President
14, 2016

Leadership
Systems

24
Hours

9

Illness and Injury
Prevention Plan (IIPP) to
ensure Risk Management
protocols are established
hosted by Barney and
Barney **ADVANCED**

Executive Assistant

November
2, 2016

Leadership
Systems

6 Hours

Board Members
President
Vice President
Principals
Executive Assistant

November
16, 2016
San Diego,
CA

Leadership
Systems

8 Hours

10 Local Control and
Continuous Improvement
Workshop - San Diego by
California Collaborative
for Educational Excellence

11

Effective Teaching with
Principals in Action
Common Core Math

Principals
Teachers
Support Staff

February 34, 2017
San Diego,
CA

Math

16
Hours

12

Common professional
language in CCSA charter
schools conference

Vice President
Principal(s)
Teachers
Support Staff

March 2023, 2017
Sacramento,
CA

Leadership

24
Hours

13

Establish with Founding
Faculty and Principal a
common language to
English Learner
Development (CABE)

Teachers
Support Staff

March 29April 1,
2017
Anaheim, CA

Writing
Reading

24
Hours

14

Establish with Founding
Faculty and Principal a
common language to Two
Way Immersion

Vice President
Principal(s)
Teachers
Support Staff

June 27-29
Sacramento

Writing
Reading
Math
Leadership
Systems

16
Hours

15

Yearlong academy to
ensure Human Resources
best practices are
integrated

Vice President

September
2016-May
2017

Leadership
Systems

144
Hours

Referring to the Instructional Aide schedule, we have a dynamic model to support our most in
need classrooms with students exhibiting lack of progress on their goals.
Our parent volunteers are our foundation of student based events. They support us from Winter
Festivals to supporting in classrooms. We have strong partnerships with the San Diego Children’s
Discovery Museum, where they hosted various events for our students. Most recently, they
donated gently used furniture. We have launched a new partnership with California State
University, San Marcos Police and Latino Cultural Center with co-sponsoring the first annual Low
Rider event on their campus. A Step Beyond, a nonprofit community group provides dance and
academic support for our students after school. Additionally, several special education students
from the local high school provide weekly classroom support.
Based on this calculation, the student to teacher ratio is 22:1
We have various support staff roles such as:
• Instructional Aides – support of instructional support in and out of classrooms
• Student and Campus Advocate – supports supervision and are of students and campus
• Youth Program Lead – support for before and after school program
• Custodian – cares for the safety and cleanliness of campus
• Instructor – provides direct instruction for non-core subjects (e.g. Exploration)
• Food Service – supports serving and cleaning of nutrition
• Dean of Campus and Community – supports, as a leadership team member, instruction
and operations
• Secretary – supports our office operational

• Attendance Tech/Health Assistant – provides attendance and health support
• Executive Assistant to the Corporate Officers – provides support to the President and Vice
President in fiscal and personnel services functions
Additional Supporting Evidence and Documentation:

Evaluation Rubrics
Staff Handbook
Achievements:

LCAP Goals
Areas for Improvement:

Continued student achievement growth
Master Schedule Development
PLC Calendar Professional Growth

RESOURCES
As a small staff, we utilize the PLC time to discuss the various needs of our community. Moreover,
our School Site Council discuss the various uses and plans for the allocations. We take their
feedback and have our leadership team make the final decisions.
Our investment priorities continue to be in building a sustainable amount of employees who are
well trained and providing the modified block schedule. Our second and third tier of investments
continue to be in Social Emotional and Technology improvements to address our community
needs.
Budgets: Epiphany Prep’s Board is responsible for approving fiscal policies and the annual
budget. The administration, Finance Committee and back office support provider (CSMC) is
involved in the development of the annual budget, with the Board reviewing the budget monthly.
The initial budget reflects a five-year operational proposal. The budget proposal is updated in
March with a final budget adopted in June.
Budget Assumptions: Epiphany Prep utilizes conservative assumptions for their LCFF
calculation, such as a 12.62% gap closure and EUSD’s 12-13 base rate of $5,003 and 14-15 in lieu
of property tax rate as listed on the CDE P2 certification. The Education Protection Account rate
is $200 per ADA.
Revenue and Expense: Epiphany Prep projects that SB740 reimbursement will cover 70% of the
rent expense. Epiphany Prep offering STRS retirement for its certificated employees and social
security, and an optional 403b plan, for non-certificated employees.
Cash Flow Sources: Epiphany Prep has built a well-balanced budget for years 1 through 5. Public
Charter School Grant Program (PCSGP) start-up funds were earned. We also earned the Charter
School Revolving Loan, donors/private support in loans/donations. Also, public funding support
in LCFF (e.g. Title I, Title III).
Financial Reporting: Epiphany Prep has a contractual relationship with CSMC, and other thirdparty charter school administrative services provider, and organize accounting records and
financial reporting using the Standard Account Code Structure (SACS), or similar based on
District requirements and protocol; The use of a secure, computer-based accounting system
customized for educational organizations to record all financial transactions such as incoming
revenues, purchases, bill payments, payroll and benefits, reimbursements, and transfers; CBEDS
through CALPADS; ADA including PENSEC; SARC; CELDT; and SABE/2.
STAFF
Goal 1

$1,415,373

SOURCE LCFF BASE
SPED

ASSESSMENTS

INTERVENTIONS

$31,500

$210,000

$104,100

$539,000

LCFF BASE

LCFF BASE

LCFF S/C

SB 740
LCFF BASE

SOCIAL
EMOTIONAL

FACILITIES

PD

ELD

CURRICULUM

TECHNOLOGY

STUDENT
ENGAGEMENT

Goal 2

$20,000

$40,800

$62,000

$129,000

$4,000

SOURCE

LCFF S/C

LCFF BASE

LCFF S/C

LCFF BASE

LCFF BASE

PARENT INPUT
Goal 3
SOURCE

PARENT PARTICIPATION

$500

$5,000

TITLE I

LCFF S/C

Facilities: Epiphany Prep generally serves families who reside in central Escondido. Escondido
Blvd: This school campus currently utilizes approximately, 18,000 sf of indoor space on an acre
lot with maximum space of 45,000 sf of indoor space. This site is a commercial space is a lease for
Epiphany Prep with adequate office, classroom, support, dining, restroom, and exterior space.
Epiphany Prep complies with Education Code Section 47610, Fire Marshall, either the Field Act or
State Building Code, and other applicable fire, access, health and structural safety requirements
required of California charter schools, and maintains, on file, records documenting such
compliance which shall be available for inspection.
President completed the annual Facility Inspection (FIT) report and ensured any and all findings
were addressed with our facility partner. Custodians have been provided with more than 40
hours of professional development with cleaning of rooms and facility.
We believe in empowering our Teachers to build their curriculum and not be dependent on a
single textbook, except for Dual Language and ELD materials, so they do not become “textbook
dependent.” Instead, they are encouraged to build their teaching and pupil learning experiences
using the school’s Year-at-a-Glance, scope and sequence, best practices, and analysis of student
needs.
Our online supplemental programs further support their curriculum development with, but not
limited to:
STMATH was launched in 2016-2017 to begin to inform our teachers of the practices to close the
already monstrous achievement gap brought our students from other schools. Lexia also
provided us some fast and yet startling results of where our students are in their lives and what
we can do in the classroom to show their growth.

The pilot of Lexia was proven to be one to invest our time and resources and today within two
months continue to see an increase in their reading scores with this online game like software.
We refocused our use of ACHIEVE 3000 and are seeing successful gains to triangulate the
challenge of our students needing to move at a faster pace than typical students. We also
proceeded with investing into STMATH after last year’s pilot and continue to use these as
supplemental software programs for our teaches as they offer units grounded in Common Core
Standards.
Besides continuous, off campus professional development (see above), we work to establish a
strong OnBoarding protocol for teachers, support staff and leaders. Inspired by The New Teacher
Project (TNTP) 2012, OnBoarding New Teachers, What They Need to Succeed, see below, has
brought us closer to establishing a system piloted in 2017-2018.

Supporting Evidence and Documentation:

Budget
OnBoarding
Achievements:

LCAP Goals
Areas for Improvement:

Continued student achievement growth
Master Schedule Development
PLC Calendar Professional Growth

CHARTER SCHOOLS SUPPLEMENTAL
Epiphany Prep Charter School is fiscally solvent. Our school contracts annually with an auditor
for a comprehensive fiscal review. All Internal Revenue Service rules and regulations are
adhered to. All administrators are apprised of new rules and regulation for form 990. Conflict of
Interest and whistleblower policies are adhered to. Governance, board policies and procedures,
as well as financial documents, are available for review as needed.
Epiphany Prep Charter School adheres to strict accounting policies. The budgeting process at
Epiphany Prep Charter School is a transparent system of checks and balances established to
obtain the highest level of control in all aspects of management. All reimbursements, purchases
and check requests need to be signed off by the President or designee, before being submitted to
our back office provider, CSMC. The Finance committee meets bimonthly with CSMC and bimonthly with the governing board to review the school's budget as well as to seek approval of
major categorical changes.
Epiphany Prep Charter School contracts its back office support with CSMC who provides
comprehensive financial services. CSMC works diligently to ensure that expenses are being
coded to reflect the programs from which the payments are being made and are able to provide
up-to-date financials to the President and governing board to ensure expenses are being
monitored. Our school adheres to the state and federal guidelines in maintaining a fiscally sound
budget with the required annual reserves.
At each governing board meeting, the current and future projected budget is discussed in detail.
Our governing board provides unconditional support and guidance to our charter school. The
President, Vice President and Principal receive the school’s budget prior to approval and revises
it in collaboration with the Finance Committee, and CSMC, based on projected expenditure and
revenues for the upcoming school year. Our charter school is committed to maximizing its
financial resources in its development of a high quality charter school. School-wide
conversations have taken place so that all stakeholders are aware of the current economic state
and are able to reach a consensus of what items or program areas are negotiable and which are
not.
Contracting and Overseeing Audit: An annual fiscal audit, required under the Charter Schools
Act, will be conducted by an auditor who at a minimum will be a CPA on the published list of the
State Controller as an educational audit provider with experience in education finance, and will be
familiar with the Audit Guide for Charter Schools. The audit will employ generally accepted
accounting principles (GAAP) and shall be in accordance with applicable provisions within the
California Code of Regulations and Audit Guide, as shall related records, such as ADA/ attendance,
instructional minutes, credentials, instructional time on sight, finances, etc. Epiphany Prep’s
Board of Trustees’ Audit Committee, which may include Board and qualified professionals who
are not Board members, shall be responsible for contracting and overseeing the independent
audit and its process. Epiphany Prep’s Board shall ensure that funding for the audit shall be
included in its budget.
Timeline: Epiphany Prep will prepare and submit the mandated financial reports to the District
and the County Superintendent of Schools including an annual update required by Education Code
section 47606.5 (on or before July 1st), and a copy of its annual independent financial audit report
for the preceding fiscal year to the District, the Controller, the County Superintendent of Schools,
and the California Department of Education as required by Education Code section 47605(m) (by
December 15th of each year) and any other entities as required by law.
Process: Epiphany Prep’s Executive Assistant or Office Manager, Finance Committee and its backoffice support provider shall prepare the documentation and information needed to support the

auditor. All audit findings, exceptions, deficiencies, and their remedies will be communicated to
the District in writing within the designated time allotted and resolved to the satisfaction of the
District. The Board of Epiphany Prep will resolve audit exceptions and deficiencies in a timely
fashion within six (6) weeks.
The Board of Epiphany Prep and the Executive Leadership team considers the financial integrity and
viability to be critical to the success of its mission. Leadership and involved oversight of the School’s
investments will ensure transparency, accountability, sound fiscal management, and long-term financial
stability.
The Board has established the following overall fiscal management structure, responsibilities, and
policies.
1. The Board formulates financial policies and procedures, delegates administration of the policies
and procedures to the President and reviews operations and activities on a regular basis.
2. The President has responsibility for all operations and activities related to financial
management. The Board can appoint someone else to perform the President’s responsibilities in
the case of absence.
3. Financial duties and responsibilities must be separated so that no one employee has sole control
over cash receipts, disbursements, payrolls, and reconciliation of bank accounts.
4. The Board has established a Finance Committee comprised of the Principal, President, the
Treasurer, and at least one board member with financial and business expertise, and such other
members as the Board may appoint. The Finance Committee shall develop qualifications for
committee membership, carry out the fiscal oversight and management responsibilities of the
Board in accordance with the California Public Charter Schools Program’s standards and
guidelines, meet regularly to review the School’s finances and report regularly to the Board.
5. All documentation related to financial matters will be completed by computer, word processor,
typewriter, or ink.
6. The Board will commission an annual financial audit by an independent third party auditor who
will report directly to them. The Board will approve the final audit report, and a copy will be
provided to the San Diego Unified School District. Any audit exceptions and/or deficiencies
will be resolved to the satisfaction of the Board and the charter-granting agency.
Our back-office provider, CSMC, supports the payroll distribution, bank reconciliations, and
accounts payables, which are monitored by the President, Vice President or Executive Assistant.
Deposits are made by the President or Executive Assistant and are verified by CSMC. All contracts
are reviewed and signed by the President. Any contract in excess of $5,000 must be reviewed
and approved by the Board of Trustees.
The President and Board of Trustees have authorized use of a Purchasing Card (P-Card) with a limit of
$5,000 for the President, Vice President(s), and Executive Assistant to the Corporate Officers; and
$2,500 each for the two Principals and two Office Managers or Principal’s designee for authorized
purchases on behalf of the school, consistent with guidelines below:
a. Cards will bear the names of both Epiphany Prep and the holder of the card (i.e.
President, Principal, Executive Assistant, Office Manager or Designee); All purchases
made with a card, regardless of the amount, must be approved prior to purchase by the
President or Principal in writing or by email.; and,
b. Receipts of purchases made with the card must be submitted within 72 hours of the
purchase transaction. If receipts are not available or are “missing”, the individual
making the charge may be held responsible for payment.

Clifton, Larson & Allen (formerly Vicenti, Lloyd & Stutzman, CPA’s) has contracted with Epiphany
Prep to audit our financial statements, functional expenses and cash flows. We are subject to
comparing and reconciling such information directly to the underlying accounting and other
records used to prepare the financial statements.
Beyond the full transparency of our monthly board meetings, our President has presented to all
staff members on the current fiscal health. He has provided them with an open, honest and
complete picture of our constructional and growth goals. Our findings from the fall 2016,
Baldridge “Are we making progress?” survey, initiated this practice. We anticipate a favored
finding in the fall 2017 follow up survey.
We conducted a salary study using various public sources of compensation across traditional
public K-12 school districts. Though fellow charter schools are commonly not making their
salaries public, we choose to seek a more transparent approach with our compensation ranges
per job group. We believe we are in the top 1% of salary ranges across San Diego County.
Moreover, we made a conscious decision to pay our non-exempt hourly employees $15 per hour,
several years ahead of the state minimum wage increases.
Compensation Framework
We have designed a compensation and career framework as a system to support our teaching,
counseling, support staff and site leaders to empower their professional journeys. Our principles
of such a design are grounded in:
1. A compensation system that values professional learning.
2. A compensation system all full-time employees understand as a foundation of our
organizational goals.
3. A compensation system that attracts and retains, with real incentives, effective and
distinguished employees.
4. A compensation system that allows effective/distinguished employees to increase
earnings substantially without leaving the classroom.
5. A compensation system that provides a formal and explicit structure for career
progression and opportunities.
We are committed to provide the most affordable and best options regarding health care for our
valuable employees. As our health care system, both on a federal and state level are simply
unknown, our rates continue to increase.
Our partner Marsh & McLennan Agency, provided an overview of our changes from California
Choice to Charter Shield School Benefit Trust. Our research has indicated the following:
California Choice
2016-2017
Increase of Employee Insurance costs of 8%
Age based Insurance Table Rates
28 variations of calculations to determine
costs per employee

Charter Shield School Benefit Trust
2017-2018
Increase of Employee Insurance costs of 3%
Four categories:
Employee Only
Employee + Children
Employee + Spouse
Employee + Family

We have adopted internal practices to simply keep up with the increases in health care and
providing the best options to our employees by:
2016-2017
81 Employees
63 Employees eligible for health benefits
42 Employees enroll
9 Employees pay monthly ($15-$736)

2017-2018
95 Projected Employees
75 Projected Employees eligible
50 Projected enroll
4 Projected Employees monthly ($175-$263)

We implemented a full suite of marketing tools to ensure our future planning matches our
current reality. We launched a new and more modern website through a partner in Edlio, we
revamped our use of social media to utilize Facebook and integrate Twitter. We also committed
to the school-wide use of ClassDojo to ensure parents are fingertips away from any updates at the
school or leadership point of view.
Our President communicates face to face, via email, text and/or phone calls with our Authorizer
Chief Financial Officer, and Deputy Superintendent about our fiscal health. Our President, Vice
President and Executive Officer have weekly calibration sessions to discuss the operations and
instructional celebrations and challenges.
We determine the appropriate level of cash reserves to cover potential budget shortfalls or under
enrollment and the appropriate amounts to maintain annually and at various times in the lifecycle of a
charter school. We further understand that cash reserves also bolster creditworthiness to lenders when
the school is ready to borrow. Our target is about 5% to 10% of the budget. We are sensitive to the
notion that retaining excessive funds in reserve can also be perceived as evidence a school is not using
per pupil funds as intended (i.e., on students). Our board is grounded with the five-year Board
Strategies plan appropriate long-term strategy, such as a facility purchase or major upgrade that will
benefit our students.
Supporting Evidence and Documentation:

Budget
LCAP
Petition
Achievements:

LCAP Goals
Areas for Improvement:

Continued student achievement growth
Master Schedule Development
PLC Calendar Professional Growth

Category B
Standards-based Student Learning: Curriculum
Epiphany utilizes a modified block schedule. At Epiphany Prep, our teachers engage in a village
articulation model with opportunities to calibrate and plan Monday, Tuesday, Thursday and
Fridays for 90 minutes. As an example of a village, Transitional Kindergarten, Kindergarten and
Grade 1 teachers are partnered where they have opportunities to have horizontal and vertical
articulation sessions.
Our Teachers are partnered into 4 Villages:
• Grades Exploration
• Grades TK-1
• Grades 2-4
• Grades 5-6
Professional Development takes place each Wednesday for our PLC themes for at least 3 hours. A
Professional Learning Community is driven by FOUR basic questions:
1) What do we expect students to learn and be able to do? (e.g. Instructional Focus);
2) How will we know if they learn it? (e.g. Embedded assessments, quick checks for
understanding);
3) How do we respond when students experience difficulty in learning? (e.g. Differentiated
instruction, UbD, RTI);
4) How will we respond when students do learn? (e.g. Differentiated instruction, enrichment
activities).
BLENDED LEARNING
Blended instruction is a computer-mediated instructional strategy that leverages technology and
focuses on the student-teacher relationship to enhance independence, engagement, and
achievement. The first component of Blended Learning incorporates online delivery of content
and instruction with some element of student control over time, place, path, and/or pace.
Effective Blended learning environments incorporate the best of online and face-to-face learning,
coupled with tools driving continuous assessment of progress and personalization of content.
This innovative learning model is on the rise in rural, suburban and inner-city schools throughout
U.S. In a recent study published by the International Association for K-12 Online Learning
(iNACOL) in conjunction with the Northwest Nazarene University; 85% of teachers responded
that blended learning led to better outcomes impacting academic growth. Self-paced learning for
students had a positive correlation with the following:
1. Quality of student work
2. Interest level of students during instruction
3. General excitement of students during class;
4. Student perseverance.
At Epiphany Prep, Blended Learning occurs in the classroom with 1:1 Chromebooks, with a
model for usage time agreed upon by all teachers using the consensus model.
Our students and teachers have access and utilize the following online resources:
• California Department of Education:

o STEM Symposium & Resources: Provides valuable classroom resources, online
libraries, college readiness, publications for implementing highly-effective K-12
STEM schools
o Common Core State Standards
o Smarter Balanced Assessment Consortium
•

Achieve3000: Web-based program that provides students in grades 2-12 with a
powerful, proven, differentiated online literacy instructional program at his or her
Lexile®/reading level. It delivers truly differentiated reading and writing assignments —
using high-quality, non-fiction content based on each student's reading level - and that
automatically adapts content via ongoing, real-time Lexile assessment. Achieve3000
closely aligns with objectives of the Common Core State Standards to give students the
content area literacy skills they need to succeed on the standards and prepare for college
and career. Achieve3000's LevelSet™ Lexile assessment tool, distributes assignments to
the entire class, but tailors them according to each student's reading level.

•

RAZ-Kids (Learning A-Z): Web-based program provide students in Kindergarten-Second
grades with access to hundreds of interactive leveled eBooks in English and Spanish.
Students can listen to books for modeled fluency, read books for practice, and then record
themselves reading so teachers can monitor progress. Students also take corresponding
eQuizzes to test comprehension. Teachers receive skill reports from which to drive
instruction and conduct online running records.

•

STMATH: Over 200 visual games create a unique pathway of interconnected content
challenges to provide differentiated instruction for individual students, regardless of skill
level. Starts by teaching the foundational concepts visually, then connects the ideas to the
symbols and language. With visual learning, students are better equipped to tackle
unfamiliar math problems, recognize patterns, and build conceptual understanding.
Without language barriers, the problem is accessible to all students, regardless of skill
level or language background.

•

LEXIA: students work independently in the online activities, real-time performance data is
collected through Lexia’s embedded assessment tool, students work independently at
their own pace through individualized learning paths to develop fundamental reading
skills in a structured, sequential manner. Teachers are notified when students require
support or intervention and are provided with the resources for face-to-face instruction.

Our students utilize technology on a daily-basis, collaborate with peers, communicate in multiple
ways, but most importantly, they are given opportunities to problem-solve and be creative
producers. With blended instruction, students share their responsibility for learning with their
teacher.
Student-centered learning is an approach that targets the essential skills and knowledge that
students need while connecting learning to their experiences, strengths, and interests.
• Students take shared responsibility for learning in a variety of settings through authentic
challenge projects. Teachers and adult mentors act as coaches to guide student learning;
• Learning becomes the constant and time is the variable;
• Progress is measured by students demonstrating mastery of skills and knowledge;
• Instruction is consistent with evidence-based strategies that demonstrate effective
student engagement and achievement.

In the summer of 2016, a group of teachers and leaders gathered to come to consensus and adopt
Epiphany Prep’s Instructional Focus based on Common Core Standards and our values. In fall 2017,
teachers gathered during our Instructional Rounds launch to create, come to consensus and adopt a
Problem of Practice (POP), “Are 80% of Students Talking and Thinking in High Levels Tasks?”
Using our system of PLC’s, we have continuous discussions of homework and how we might
maximize their learning with an already longer day and calendar year compared to all traditional
schools in our community.
KINDERGARTEN
Reading: Purposefully and actively engage in group reading activities with the ability to activate
prior knowledge related to the text, while using illustrations and context to make predictions.
Writing: By using a combination of drawing, dictating and writing students will compose an
opinion, informational/explanatory and narrative writing piece.
Math: Represent numbers by counting objects to create number sets and equations, while
recognizing shapes/objects, with a strong foundation in counting and represent numbers up to
20.
Pillars/Values: Excellent Eagles are Respectful, Responsible and Wise.
FIRST GRADE
Reading: Activate prior knowledge related to the information and events in texts. Confirm
predictions, with prompting and support.
Writing: Within a range of discipline specific tasks, including narrative, opinion and
informational, students will be able to add details to strengthen writing.
Math: Develop an understanding of whole numbers, with a strong foundation in addition and
subtraction and apply that knowledge to create meaning of linear measurement and geometric
shapes.
Pillars/Values: Excellent Eagles are Respectful, Responsible and Wise.
SECOND GRADE
Reading: Read and comprehend literature, including stories, dramas, and poetry, at the high end
of the 2nd & 3rd grade level text both independently and proficient.
Writing: Write routinely over extended time frames (e.g. time for research, reflection, revision)
for a range of discipline-specific task, purpose and audiences.
Math: Develop an understanding of place value in (tens and ones) as it applies to measurement
and shapes (e.g. geometry) with a proficient understanding of addition and subtraction.
Pillars/Values: Excellent Eagles are Respectful, Responsible and Wise.
THIRD GRADE
Reading: Read and comprehend high end grade level text independently and with proficiency.
Writing: Write routinely over extended time frames (e.g. time for research, reflection, revision)
for a range of discipline-specific task, purpose and audiences.
Math: Using different strategies (arrays, groups) students will develop a strong understanding of
multiplication and division, and recognize their relationship to each other. Recognize and
portray fractions as being parts of a whole and compare how they are equally represented.
Pillars/Values: Excellent Eagles are Respectful, Responsible and Wise.
FOURTH GRADE
Reading: Read and comprehend high end grade level informational text with scaffolding as
needed.
Writing: Write routinely over extended time frames (e.g. time for research, reflection, revision)
for a range of discipline-specific tasks, purpose and audiences.

Math: Students will build on their understanding of fractions and apply those skills in various
complex problems. They will develop their use of numbers in relation to properties, estimations
and context.
Pillars/Values: Excellent Eagles are Respectful, Responsible and Wise.
FIFTH GRADE
Reading: Read and comprehend high end grade level informational text independently
and proficiently.
Writing: Write routinely over extended time frames (e.g. time for research, reflection, revision)
for a range of discipline-specific tasks, purpose and audiences.
Math: Students will extend their knowledge/fluency in fractions by developing a strong
understanding of their relationship to multiplication, division, decimals, and place value.
Students will be able to make meaning of volume as it relates to geometry.
Pillars/Values: Excellent Eagles are Respectful, Responsible and Wise.
SIXTH GRADE
Reading: Read and comprehend literary nonfiction in the grades 6-8 text complexity, with
scaffolding as needed. Read and comprehend literature, including stories, dramas, and poems, in
the grades 6-8 text complexity band proficiently, with scaffolding as needed at the high end of the
range.
Writing: Write routinely over extended time frames (time for research, reflection, and revision)
and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks,
purposes, and audiences.
Math: Students will extend their knowledge/fluency in multiplication and division to build
understanding of expressions related to ratios, fractions, and variables for formula development.
Students will be able to make meaning of equations using real world data sets.
Pillars/Values: Excellent Eagles are Respectful, Responsible and Wise.
SEVENTH GRADE
Reading: Read and comprehend literary nonfiction in the grades 6-8 text complexity band
proficiently, with scaffolding as needed at the high end of the range.
Writing: Write routinely over extended time frames (time for research, reflection, and revision)
and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks,
purposes, and audiences.
Math: Students will extend their language development with the use of relationships between
proportions of numbers and areas (e.g. two & three dimension objects). Continue developing
understanding rational numbers and geometric figures. Students will be able to use various
modalities (e.g. use of illustrations, formulas) to solve problems.
Pillars/Values: Excellent Eagles are Respectful, Responsible and Wise
EIGHTH GRADE
Reading: By the end of the year, read and comprehend literary nonfiction at the high end of the
grades 6- 8 text complexity band independently and proficiently.
Writing: Write routinely over extended time frames (time for research, reflection, and revision)
and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks,
purposes, and audiences.
Math: Students will continue building understanding of analyzing problems with complex text
and use of equations, relationships and systems to solve problems. Extend their application of
linear equations using Pythagorean Theorem.
Pillars/Values: Excellent Eagles are Respectful, Responsible and Wise

One unique and powerful experience middle school students gain is the support of our High
School Transition Program, with:
1. The Epiphany Prep High School Transition Committee will build on-going connections for
our students with high-caliber, college-prep high schools in San Diego County in order to
foster effective transitions from Epiphany Prep into schools best matched for their unique
needs.
2. The Epiphany Prep High School Transition Committee will follow students with
wraparound services throughout their transition to high school by student advising
services, parent advising services and experiential learning opportunities in order to
provide the support they need to successfully research, apply and enroll in the school of
their choice.
3. The Epiphany Prep High School Transition Committee will successfully enroll 100%
students in each transitioning 8th grade class at a college prep high school best matched
for their unique needs by June 1 of the corresponding year.

Grades in TK-5, have a homeroom teacher who provide all instruction with Mathematics, English
Language, Humanities, and Science.
Middle School, have a rotation of three teachers, a Mathematics, a Science and an English
Language/Humanities
Grades TK-6, experience a rotation of Exploration non-core classes that enrich their learning,
such as but not limited to: Music, art, technology, ELD, SPED
List the graduation requirements of the school, if applicable.
Not Applicable. Epiphany Prep serves grades K-8.
Briefly describe the post-graduation plans of the school’s graduating class, if applicable.
Not Applicable. Epiphany Prep serves grades K-8.

Additional Supporting Evidence and Documentation:

Master Schedule
Instructional Focus
LCAP
Achievements:

Instructional Rounds Report
LCAP Goals
Areas for Improvement:

Continued student achievement growth
Master Schedule Development
PLC Calendar Professional Growth

Category C
Standards-based Student Learning: Instruction
Epiphany Prep’s philosophy of classroom instruction is counter to the traditional approach of
teaching and learning. Teachers engage in professional development via research-based practices
that mirror the strategies they need to employ to best engage their students. The instructional
delivery models we use are designed to shift the paradigm of teaching from teacher as director to
motivate students to take ownership of their learning by creating patterns of learning they can
apply to real and authentic assignment opportunities. Students develop as thinkers and become
highly involved in the learning process. Teachers facilitate and guide student learning, as
opposed to directing it. Teachers at Epiphany Prep, as a result of this new role, act as learning
coaches who facilitate a continuum of student learning to our scholars.
In addition to the about teaching and learning, the following instructional pedagogies will guide
our methodology to engage students in classrooms:
Instructional Pedagogy Goal
A. Student Engagement
Practices

B.

C.

D.
E.
F.
•
•
•
•

Instructional Delivery Practices
Experiential
Hands-On
Learning style modality approaches
Materials and activities that are visual representations,
auditory and kinesthetic
Using student interests in delivery of curriculum
Leveraging prior knowledge
Positive Learning Behavior Resiliency assessments and activities
Character Education applications
Values-virtues teaching
Restorative Justice lessons
Student Collaborative
Grouping for student work
Practices
Pair assignments-“Think, Pair, Share”
Feedback sessions by class or groups
Involvement in lesson outcomes with teachers in PBL units
or Service Learning assignments
Connecting students beyond brick and mortar of the
classroom and school both globally and locally
Blended Learning
Blended Learning through digital instruction
Practices
Digital literacy skills modeled in order to demonstrate
Digital Literacy Practices choices of effective use of digital tools for learning
Critical Inquiry Practices Habits of Mind
Essential questioning
Bloom’s Taxonomy
Higher level questioning
Webb’s Depth of
Webb’s’ Depth of Knowledge (DOK)
Knowledge (DOK)
CGI
Cognitively Guided
Socratic dialogue
Instruction (CGI)
Socratic method dialogue

G. CommunicationWriting Process Best
Practices
H. Communication:
Presentations
I. Dual Language Cohort
J. College and Career
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Student accountability talk
Presentations to authentic community forums
Writing persuasively in a variety of genres connected to reading
material or presenting material
Second language learning---Spanish
Learning English: GLAD, ELD and Sheltered strategies
Using the terminology and understanding the behavior of
Scholars
Meeting college and career or career bound role models
Using college web sites to research college focus areas and
establishing college and career goals
Immersion in college classroom cultures
Taking field trips – virtual and otherwise to visit colleges and
meet with career personnel
Developing goals and strategies to assist students in pursuing
college and career preparation
K. Counseling and
Virtues-values student learning
Character/Leadership Leadership skills application
Skills
Putting counseling dialogue into practice and using student goals
for self-assessment
Learning and practicing Restorative Justice behavioral strategies
Facilitation of Positive Learning Behavior (best practice methodology used to motivate
and inspire positive learning behavior): Teachers plan instructional experiences for students
identified through the work of Ruby Payne and other authors who offer strategies to accelerate
achievement when these students come from backgrounds of poverty. These classroom
instructional experiences will include:
• Building Relationships of Respect - According to Comer (2005), "No significant
learning occurs without a significant relationship";
• Creating a collaborative classroom culture so no student becomes a loner;
• Teaching students the differences between informal and formal academic language
and how to articulate in both languages effectively;
• Identifying student resources - familial, financial, geographic, personal, and social--and demonstrating appreciation and sensitivity in the learning processes to be
inter-dependent with these resources;
• Teaching students hidden rules of school and helping them with reactive behaviors,
useful perhaps for neighborhood survival but not productive in a school setting;
• Monitoring progress and planning intermittent reinforcements of learning and
implementing immediate, consistent interventions;
• Translating the concrete into the abstract using mental models—stories, analogies,
and/or visual representations;
• Teaching students how to ask questions at various levels of difficulty to gain access to
information. Knowing how to ask questions yields a huge payoff in achievement
(Marzano, 2007);
• Forging relationships with parents, and creating school cultures that help
parents feel comfortable and engaged in communication that is clear and
respectful of them;
• Developing resiliency and character skills in students through Restorative Justice
lessons; and
• Fostering values based on school culture.
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Facilitation of Digital Literacy Practices: At Epiphany Prep, we have a 1:2 ratio of computers
to students by our second year of operations. We realize how important technology and digital
expertise is to our students in preparing them for 21st century learning. There is a digital divide
between and among students coming from backgrounds of poverty and students who have
access to multiple digital resources. Therefore, for Common Core assessments, we are certain that
our students can access and effectively use the following fundamental computer skills:
•
•
•

Introductory computer vocabulary;
Computer hardware devices; and
Mouse/touchpad basics, using a Chromebook/laptop, windows and menus of common
software programs, and basic web browsing skills in order to take the test online.

Other fundamental skills our students are introduced include:
• Keyboarding and word processing basics;
• How to format text;
• How to use proofreading skills; and
• How to revise text in order to express answers in written form.
Students are challenged to build their understanding with:
• Create and analyze charts and graphs;
• Develop/format spreadsheets and collect/express data visually in spreadsheets;
• Communicate and present information using digital tools in web sites they create,
electronic portfolio presentation, blogging, wikis, etc.;
• Evaluate information for presentations, organize and compose slides, utilizing design
characteristics;
• Discern fact and opinion in search engine investigation;
• Learn about the purpose of .com, .org, .edu, .net and other dot domains;
• Include external hyperlinks in slides in order to create cohesive visual aids;
• Conduct online research and evaluation; and
• Conduct keyword and smart searches (multiple words, numbers or symbols that are
within quotation marks) on major search engines, identify ethical sources of
information, and examine and evaluate information for validity in order to find and use
appropriate online information in their responses to information.
Epiphany Prep teaches students the sequential skills needed to develop digital literacy, using
the International Society of Technology Education (ISTE) standards and curriculum and
other resources.
• Teach students to understand, verify and use information in multiple formats from a
wide range of sources when information is presented using computer technology
(http://www.slideshare.net/leocasey/digital-literacy-in-primary-school-sitepresentation- 2010),
• Engage students in E-Pal type web sites where students communicate locally and
across the nation/globe with other students studying similar topics in Science
(STEM) and Social Studies (Humanities), and
Instruction also includes a structure for teaching students to use higher level thinking practices
while integrating appropriate digital tools into their assignments and projects. The Bloom’s
Technology scale aligned with technology and Web 2.0 tools is guide teachers use for the
purpose of planning lessons with students that integrates technology and allows students to
practice and perfect their digital literacy skills by being able to choose different technology
mediums for different assignments.
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Additional Supporting Evidence and Documentation:

Master Schedule
Instructional Focus
LCAP
Achievements:

Instructional Rounds Report
LCAP Goals
Areas for Improvement:

Continued student achievement growth
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STUDENT ENGAGEMENT
Teachers integrate tasks into their lessons that include the nine instructional experiences that
students need to be engaged in to promote and accelerate their learning. These include but are
not limited to:
•
•
•
•
•
•
•
•
•
•

Setting and articulating clear objectives or learning outcomes;
Providing feedback on how students are progressing through formative and summative
processes and integrating feedback from students on learning choices;
Addressing student attitudes and beliefs towards learning by modeling and reinforcing
effort and providing recognition for demonstrating appropriate learning skills;
Enhancing learning through peer interactions such as explained above in
cooperative/collaborative groups;
Providing cues, questions, advance graphic organizers that lead students back to what
they already know, or allow students to learn using prior knowledge and to organize the
information as a bridge to new learning;
Presenting learning using non-linguistic representations and invoking “mental images” of
the learning which align with learning style theory of instructional delivery;
Allowing students to synthesize the learning through note-taking and summarizing;
Offering opportunities for practice in the classroom as well as follow-up homework
opportunities, preferably through application experiences, only if concepts have already
been taught and understood by students;
Implementing experiences in which students are asked to identify similarities and
differences in learning outcomes; and
Formulating problems in which students can generate and test hypothesis and use
metacognition in their mental processes.

Facilitation of Critical Inquiry Using Bloom’s Taxonomy strategies: Epiphany Prep teachers
plan into their practice the ability to demonstrate in 80-90% of the classroom teaching /
facilitation time that they are asking higher-level thinking skills and questioning of their students
organized through Bloom’s Taxonomy scale. Teachers become proficient in nudging students to
dig deeper into higher-level thinking processes by utilizing Bloom’s schema and “Essential
Questioning” formats seamlessly in facilitating classroom instruction as well as CGI processes.
To confirm that lessons are rigorous, teachers incorporate the Depth of Knowledge questioning
chart and strategies of Webb and Hess in the “Cognitive Rigor Matrix in Applying Webb’s Depth of
Knowledge (DOK)” matrices. Teachers use these matrices to assess the responses of students to
the development of higher level thinking learning outcomes.
Facilitation of Webb’s Depth of Knowledge: Epiphany Prep teachers integrate the curriculum
tools and explore the progression of student behavior through “Habits of Mind” (e.g. Inquiry Based
Questions) instruction. The following 16 mindful traits are taught and integrated into core
curriculum assignments and projects and students will be assessed on their attitudinal and
behavioral growth and also self-assess themselves by writing individual performance goals in this
area. Students also be observed using metacognition in classrooms. Metacognition is useful so
students become more deeply aware of their thinking, by having to explain their thinking and how
they arrived at a conclusion, an answer or a thought. Habits of Mind are useful tool for teachers to
utilize with students in Humanities and STEM instruction, college and career planning.
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The “Habits of Mind” skills include:
• Persisting;
• Managing impulsivity;
• Listening to others with understanding and empathy;
• Thinking flexibly;
• Thinking about our thinking – metacognition;
• Striving for accuracy and precision;
• Questioning and posing problems;
• Applying past knowledge to new situations;
• Thinking and communicating with clarity and precision;
• Gathering data through all senses;
• Creating, imagining and innovating;
• Responding with wonderment and awe;
• Taking responsible risks;
• Finding humor;
• Thinking interdependently; and
• Learning continuously.
Facilitation of Socratic Dialogue Curriculum: In 8th grade, Epiphany Prep teachers will utilize
Socratic dialogue is a means of self-directed learning, the aim of which is to find the truth by
seeking an answer together with a group of other people of good will questioning their sets of
beliefs and convictions. One of the main preconditions of the Socratic procedure is trusting one’s
own and another person’s reason.
The challenge presented by Socratic Dialogue lies in its attempt to overcome the fallacy of
convention, prejudice, and dogmatism. To help students structure their conversation, the teacher
is the facilitator. Since Common Core learning will engage students in testing assumptions, finding
good arguments and evidence to support conclusions, Web’s and Bloom’s Critical Thinking
ladders, Socratic Dialogue, CGI and Habits of Mind preparation will guide students to use the
dispositions they need to demonstrate this type of thinking and be successful at it. This type of
thinking and articulation will become a fundamental foundation for students to prepare them for
college, career and life.
Some sample questioning that teachers will design for students can include: Conceptual
Clarification Questioning, “What exactly does that mean?” Probing Assumptions Questioning,
“Please explain why/how?” Probing Rationale, Reasons and Evidence Questioning, Viewpoints and
Perspectives Questioning, “Who benefits from this?” Probe Implications and Consequences
Questioning, “What are the consequences of this assumption?” and Questions about the
Questioning, “Am I making sense…Why or Why not?”
Facilitation of Communication: Presentations: Teachers will utilize best instructional models to
develop student learning expertise in several presentation areas. Students will be involved in
assignments and projects in which they will be expected to create presentations for a variety of
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audiences. Some examples of the assignments teachers will expect students to present are as
follows:
•
•
•
•
•
•
•
•

Problem-solving presentations in Mathematics;
Innovative presentations about Engineering projects;
PBL lessons and Service Learning projects as final presentations of the learning
individually and/or collaboratively in groups;
Web site research to influence and summarize ideas or points of view;
Community based performances or demonstrations regarding a problem-solving topic or
issue;
Discussions with students, or experts outside of the classroom and/or across the globe;
College goal and career action plan development; and
Web based digital tools to use depending on the purposes of their presentation.

Building a College and Career Culture: Epiphany Prep and the classroom teachers in their
environments communicate to students about the importance of college institutions including
posting selected banners, teaching students how to research college themes and college emphasis
areas, career options and areas of college specialty. Students select a college for their classroom,
be involved in college competitions, be able to articulate college mottos, hold school-wide college
rallies and research information about famous people who successfully attended specific colleges.
Students are able to research careers and how these careers align with college educations.
Students in grades K-8 develop ever-increasing sophisticated college and career goals and action
plans as they move up into the higher grades in school. These goals and plans shall include areas
of student interest, research information about the eligibility requirements for college, and
identified next steps about the necessary actions that lead to college goal development and career
placement.
Grades TK-2 Approaches:
• Students will be provided with an awareness of the benefits to them of attending college;
• Students will identify interests and see how they can prepare for college, even at a young
age;
• Students will begin to learn study habits that lead to college readiness;
• Students will establish beginning college goals in “kid friendly language” such as: “My
goal is to focus on learning how to read a higher-level book in 30 days in order to be
literate and eligible for college.” (Example Grade 2 - Teachers will begin with a sentence
frame and models for students and this can be either a Cloze activity or a writing
example assignment about college goals); and
• Students will meet people in a variety of careers who will provide classroom
presentations on their road to success.
Grades 3-5 Approaches:
• The school will schedule assemblies and present videos featuring speakers who have
been successful, as a result of college completion;
ACS WASC/CDE 2016 Initial Visit School Description
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•
•
•
•

Students will write about what they learn from these presentations;
Students will choose a mentor/model that has succeeded as a result of college
attendance and present information about the mentor/model to others;
Students will establish intermediate written goals for how they will prepare for college;
and
Students will take field trips to a variety of locations and learn about the careers in these
work places as well as what they need to do to prepare for these jobs.

Grades 6-8 Approaches:
• Students will take field trips to local colleges and work sites;
• College students will be invited to spend time in classrooms modeling for students
higher- level thinking solving complex problems like college students do;
• College students will serve in mentoring as well as tutorial roles for our students;
• Students will experience models of higher level thinking that leads to college success;
• Students will learn about the careers in work places and connect with career mentors
that students will interview and write about to present to their peers;
• Students will establish sophisticated and comprehensive goals and plans for college;
• Students will be able to explore college careers in one or more subject areas such as an
author, a scientist, an historian, a mathematician, an engineer or a physical therapist for
example and participate in career days;
• Students will complete an annual portfolio and written grade level exit presentations of
their college and career goals and the path and preparation they have successfully
completed so far to prepare for college and work. Students will present these portfolios
for panels of college-affiliated representatives that will provide students with feedback;
and
• Families will receive packets about what they can do at home to reinforce the college
culture for their children, and they will be invited to participate in school college field
trips and presentations.
Additional Supporting Evidence and Documentation:

Master Schedule
Instructional Focus
LCAP
Achievements:

Instructional Rounds Report
LCAP Goals
Areas for Improvement:

Continued student achievement growth
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Category D
Standards-based Student Learning: Assessment and Accountability
We launched a comprehensive assessment calendar to provide formative and summative results
to our teachers and support staff in order to pivot in our instructional approach.
Trimesters
I

II

III

August 14-December 1,
2017

December 4, 2017-March 23,
2018

March 26-June 26,
2018

Source

Assessment

Window

State

CELDT California
English
Language
Development
Test
Initial ONLY no CELDT
Annual to be
given

State

ELPAC English
Language
Proficiency
Assessments
for California
Summative
Test

Feb. 12-23

Epiphany

DRA Developmental
Reading
Assessment
Level

October 15-27, 2017
February 2018
May 2018

K-8

A reading test used to
determine a student’s
instructional level in
reading.

Epiphany

Achieve 3000

Weekly Student Usage Time: At
School = 45 Minutes
At Home = 20-45 Minutes

3-8

The only online
assessment that
measures reading

Aug. 14 - June 26
CELDT Initial will be
discontinued as of June 30, to be
replaced by ELPAC Initial in Fall
2018
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Grades

Purpose

TK-8

To assess students to
determine possible
identification and
placement as English
Learners (ELs)

Replaces CELDT Annual
Testing. To assess the
progress of ELs in
English Language
Development
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comprehension of
nonfiction text in
English and Spanish.
Epiphany

ST MATH

Weekly Student Usage Time: At
School = 45 Minutes
At Home = 20-45 Minutes

TK-8

ST Math is game-based
instructional software
for K-12 and is
designed to boost math
comprehension and
proficiency through
visual learning.

30 minutes TK
60 minutes for K and 1st
90 minutes for 2nd-8th

Epiphany

LEXIA

Weekly Student Usage Time:
At School = 45 Minutes
At Home = 20-45 Minutes

TK-8

Supports educators in
providing differentiated
literacy instruction for
students of all abilities
in grades pre-K–5
provides explicit,
systematic,
personalized learning
in the six areas of
reading instruction.

Epiphany

Benchmark
(Inspect
Interim
Formative
Assessments)

October 15-27, 2017
December
February
March

TK-8

Assessments in Reading
& Math

State

Fitnessgram

Feb. 1 - May 31

5,7

Assessment in Physical
Education Standards

Epiphany

Benchmark
(Illuminate
Interim
Assessments:
Post)

Apr. 2-5

TK-8

Assessments in
Reading, Writing and
Math

State

CAASPP California
Assessment of
Student
Performance
and Progress

Mar. 8 - June 26
(begin after 66% of instructional
days)

3-8

Students take tests in
English Language Arts
(ELA) and
Mathematics. Students
will test online (on their
tablets) This year's
tests include a
computer adaptive
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portion and a
performance task for
each subject area.
State

CAST
California
Science Test
CAAST
California
Alternative
Assessment for
Science

TBD

5,8

Assess students
meeting science
standards

State

STS
Standardbased Tests in
Spanish

OPTIONAL
(Apr. 24 - May 30)

2-8

Multiple-choice tests
that allow ELs to
demonstrate their ELA
proficiency by taking an
assessment in their
primary
language. Available to:
specific recently arrived
ELs and students
enrolled in DL

25-day window includes 12
instructional days before and after
completion of 85 percent of
instructional days

We reimagined our report cards in the summer of 2016 and began the journey of competency
based grading with integrating our work using the indicators “Innovating” to “Basic” to identify
the progress of students’ understanding. We also translated the report cards to ensure we
communicate with our community.
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With our launch of this new formative assessments suite, in our first year 2017-2018, we have
begun to use these common core aligned, online assessments to provide a general overview of
how they are meeting standards.

Additional Supporting Evidence and Documentation:

Master Schedule
Instructional Focus
LCAP
Achievements:

Instructional Rounds Report
LCAP Goals
Areas for Improvement:

Continued student achievement growth
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ASSESSMENT MONITORING
Using our new formative assessments, customized and named EPCS Benchmarks, can further
identify the standards that students are mastering and how they align with the teacher’s practices.

We adopted the ATLAS “Looking at Data” protocol from the National School Reform Faculty, which
is a tool to guide groups of teachers towards discovering what students, educators, and the public
understands and how they are thinking. The tool, developed by Eric Buchovecky, is based in part
on the work of the Leadership for Urban Mathematics Project and of the Assessment Communities
of Teachers Project. The tool also draws on the work of Steve Seidel and Evangeline HarrisStefanakis of Project Zero at Harvard University. Revised November 2000 by Gene ThompsonGrove for NSRF. Revised August 2004 for Looking at Data by Dianne Leahy. EXERPT FROM THE
FIVE STEPS APPROACH:
Selecting Data to Share
Data is the centerpiece of the group discussion. The following guidelines can help in selecting data
or artifacts that will promote the most interesting and productive group discussions. Data or
artifacts that do not lead to a single conclusion generally lead to rich conversations.

ACS WASC/CDE 2016 Initial Visit School Description
Revised 5/16

72

ACS WASC Initial Visit Application/School Description — California Public Schools

Sharing and Discussion of Data
Discussions of some forms of data sometimes make people feel “on the spot” or exposed, either for
themselves, for their students or for their profession. The use of a structured dialogue format
provides an effective technique for managing the discussion and maintaining its focus.
A structured dialogue format is a way of organizing a group conversation by clearly defining who
should be talking when and about what. While at first it may seem rigid and artificial, a clearly
defined structure frees the group to focus its attention on what is most important. In general,
structured dialogue formats allot specified times for the group to discuss various aspects of the
work.
Snapshot: LEXIA Escondido progress 9/22/2017-10/12/2017
Core5 performance measures were shown to be valid indicators of reading ability based on
comparisons with scores from the Smarter Balanced Assessment Consortium (SBAC) assessment
system. Strong, significant correlations were found between Core5 performance measures and
SBAC at the end of the school year. Additionally, when students are On Target or reach benchmark,
their performance in Core5 is associated with proficiency on SBAC at the end of the year. These
findings indicate that Core5 can serve, not only as an instruction program, but as a key component
in a school's literacy assessment.

ACS WASC/CDE 2016 Initial Visit School Description
Revised 5/16

73

ACS WASC Initial Visit Application/School Description — California Public Schools

Snapshot: STMATH Escondido progress 9/22/2017-10/12/2017
ST Math engages all students in the strategic and creative thinking that guides the Common Core
State Standards for Mathematics (CCSSM). Through visual and kinesthetic online manipulative
games that are organized into mastery-based objectives, ST Math provides multiple rich,
interactive representations of math topics for students and teachers to experience all of the
conceptual areas covered by CCSSM. ST Math also fully integrates the Standards for Mathematical
Practice into the grade-level content, enabling students to develop long-term problem-solving
skills and a deep conceptual understanding of the mathematics with strong connections between
concepts and across grades.
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Epiphany Prep has developed and implemented a data-driven culture that includes administering,
collecting, disaggregating and analyzing school-wide assessments on an ongoing basis and
discussing those results in Professional Learning Communities (PLC) through department,
division and school-wide meetings that take place on a daily and weekly basis. Student
achievement data is used to identify student strengths and needs, including academic
intervention, small group instruction, or a remediation course and/or additional academic
tutoring. Assessment data is also used to assess student mastery, adjustments to the master
schedule, the efficacy of the delivery of instruction, whether to re-teach content or concepts, or
whether the purchase of additional supplemental materials is necessary.
Teachers and staff communicate with students on a regular basis to have the students self-monitor
their data for STMath, Lexia and Achieve. Teachers work with students to set personal academic
growth goals. Classrooms have visual charts that track the progress made in the programs.
Students are aware of the level they need to reach at the end of the school year. Students are able
to communicate and discuss their levels and the growth they need to make with staff members
and parents.
Additional Supporting Evidence and Documentation:

Master Schedule
Instructional Focus
LCAP
Achievements:

Instructional Rounds Report
LCAP Goals
Areas for Improvement:

Continued student achievement growth
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ASSESSMENT TO MODIFY AND MONITOR
Epiphany Prep administers frequent assessments to monitor the efficacy of the instructional
program and to inform decision-making pertaining to instruction. Exit slips are used to identify
students who have not yet gained mastery of the content. Teachers are provided with “real time”
data from blended learning programs and benchmark assessments in order to drive instructional
decisions and pull individual students or small groups for reteach opportunities. Each month,
students Lexile levels (grades 2-8) are reassessed and reported through the Achieve3000
program. This information provides teachers with further data on student literacy achievement.
Additionally, at the end of each trimester, benchmark assessments in the areas of mathematics
and English Language Arts are administered and scored according to rubrics.
As stated in Section D2, our teachers collaborate using a PLC model and have implemented an
assessment and monitoring system to determine student progress toward grade-level
mastery/achievement of the academic standards and school wide learner outcomes. Discussion
and analysis of student achievement data takes place monthly during Professional Development
meetings and during Principal/Teacher RTI Team meetings. The purpose of these collaborative
data analysis meetings is to discuss how to best address the academic needs of our students,
assess our program, curriculum, instruction, and identify students who have not gained content
mastery for RTI referral, while ensuring that academic interventions are provided on an
immediate basis and that all stakeholders are involved. In addition, students also discuss their
academic grades and progress with their teachers during RTI groups.
As indicated, assessment data is used to inform curricular decisions, teacher supports, and
professional development needs, as well as identify those standards that need to be re-taught
through small group intervention and individualized student supports. Finally, assessment data is
used to evaluate the efficacy of our educational program over time, and, as needed, make changes
to curriculum sources or instructional strategies used.
Epiphany Prep understands the importance of data collection and analysis in measuring and
improving student learning. We use both external and internal standards-based assessments to
measure student performance, analyze data closely, and convert results into specific measurable
action plans that support strong academic achievement for every student. All core components,
language arts, mathematics, science, and social science along with English language development
are assessed in a comprehensive and dynamic system.
As shared in this report, our report cards were designed with a strong teacher and leadership
voice, that also integrates our values with:
Citizenship Report. In addition to academic reporting, students are also assessed in the area of
Learning and Behavioral Outcomes (Citizenship). Most specifically, students are evaluated on the
following outcomes:
Respect: Community Contributor: The Understanding that it is essential for human beings to
work together
• Demonstrates respect to peers and adults
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•
•

Follows school and classroom rules
The ability to effectively communicate to audibly express thoughts, feelings and ideas
clearly

Responsibility: Effective and Ethical User of Resources, Including Technology: The ability to
use a variety of resources effectively and ethically
• Draws upon multiple resources to produce quality products
• Organizes and uses classroom resources responsibly
• The ability to be responsible for one’s own learning
• Works independently and asks for help when needed
• Makes productive use of class time
Wisdom: Complex Thinker: The ability to demonstrate critical thinking and problem-solving
strategies
• Explains answers and makes adjustments
• Solves problems in different ways
Excellence: Quality Producer: The ability to recognize and produce quality performance and
quality products
• Strives to complete work neatly, correctly, and on time
• Demonstrates fine motor skills (cut, copy, pencil control, etc.)
Our Vice President is the Assessment Coordinator and makes all changes to the EPCS
Benchmarks. He has designated only the Principal and Dean to engage in report gathering and
monitoring of our supplemental software (e.g. LEXIA, STMATH, A-Z).
Additional Supporting Evidence and Documentation:

Master Schedule
Instructional Focus
LCAP
Achievements:

Instructional Rounds Report
LCAP Goals
Areas for Improvement:

Continued student achievement growth
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Category E
School Culture and Support for Student Personal and Academic Growth
The purpose of Parents of Epiphany Prep (PEP) is to be the voice of all parents and support the
goals of the school/organization, including:
• Creating a positive, warm and welcoming learning environment
• Liaisons to various committees (e.g. school board, volunteer, parent academy)
• Celebrate teacher and support staff to build trust and morale on each campus
• Seek out resources for inside and outside of the classroom activities
Epiphany Prep continues to grow our PEP group and encourage parent volunteerism through
continued outreach, monthly meetings and the creation of a Parent University dedicated to
instructing parents on the best practices in behavior management, personal motivation, conflict
resolution and instructional strategies for literacy development in the home.
We have formalized our PEP with official board positions, such as:
The president shall:
Preside at all meeting of the PEP
Help in preparation of agendas
Assume other such duties as assigned
The vice-president shall:
Represent the chairperson or the PEP in assigned duties
Substitute for the chairperson in his or her absence
The secretary shall:
Notify each member at least 72 hours before each meeting
Keep minutes of all regular and special meeting of the PEP
The treasurer shall:
Keep track of expenses, costs and money collected from
fundraisers
The liaisons shall:
Facilitate translations live during board/committee meetings
Provide a voice of leadership to questions, concerns, and/or
excitement about events inside and/or outside the classroom
One highlight of our recent work with our community resources was earning the invitation to send
our 5th grade students to BizTown. Junior Achievement - BizTown is a 10,000 sq. foot mini-city in
which kids discover how the "real world" works. Each day, about 150 5th graders become JA
BizTown "citizens," where they work in one of 21 businesses, make personal financial decisions as
well as for their business, hold business meetings, pay taxes and donate to charity.
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After four weeks of curriculum and preparation in the classroom, where students learn how to be
a citizen, how an economy works, how to apply for a job and run a successful business, students
visit the McGrath Family JA BizTown facility for a 4.5 hr simulated work day experience. Each
citizen has a job for the day, participates in business and town meetings, gets paid twice, manages
a checking account, purchases retail items to take home, gets a health check-up, and much more!
This interactive, project-based program not only teaches students how to manage their own
personal finances and the importance of becoming a successful professional within our
community, but it also empowers them to take responsibility for their professional and
educational futures!
We are excited about positive outcomes with our system of Student Led Conferences. It began
with the “Big Idea” grounded in a Teacher driven, student centered teaching, learning and
leadership environment. Student led conferences model empowers their voice in achieving their
academic, personal/social and career/college goals. We continue to provide these best practices to
bring the voice of our students alive in celebrations and challenging them to continue to achieve
their goals.
Student Led Conferences Goals
• Students will have the opportunity to share, in their voice, their celebrations
• Students will have the opportunity to share their current and future goals to accomplish
• Students will be empowered by their homeroom teacher to ensure they are ready to
share their work
• Students, teachers, support staff and leadership teams will ensure parents that student
led conferences are to empower our students and encourage them to schedule another
appointment if a more comprehensive conversation is required
SAMPLE Student-Led Conferences Student Script
1. Introduce guest(s).
2. Introduction, I want to thank you for taking time to come to my conference. This is an
opportunity for me to share who I am as a learner. My favorite subject is
______________________________ and that I need help with this subject ______________________ to
meet my potential.
3. One skill I am strong in is _________________, because I
________________________________________________________________________________________________________.
4. One skill I need to keep getting stronger in is _________________, because I
____________________________________________________________________
___________________________________________________________.
5. My folder contains work from my classes, including my most rewarding and most
challenging pieces that I wanted to share at my conference. About my work… I will start by
telling you about my most rewarding piece of work is ____________________________. It is most
rewarding, because ____________________________________________________________________
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Communication with parents is an essential component of Epiphany Prep’s philosophy to guide
students who are low achieving, so they can receive the support, interventions and resources they
need to be successful. Parents are informed about their child’s level of academic performance and
the overall performance of students at the school by discussing achievement results from the
software assessments, lessons in Blended Learning and teacher made assessments. We consider
parents as partners in guiding their children at home, so we have structured the following ongoing structures for parent communication:
• Student Led Conferences are held each trimester to discuss and explain student progress
in Blended Learning assignments, RTI prescriptions, classroom work and to share
information about the progress of each student’s behavior;
• Coffee with the Principal/Epiphany meetings where parents are presented with growth
scores and growth achievement goals for students. Parents are taught how to read
student report cards and how to understand and convert reading levels (DRA vs. Lexile).
Parents are also exposed to STMath, Lexia and Achieve3000 in order to support their
students at home;
• Parents receive PD on how to read individual CELDT results and they are informed of the
opportunity to conference with the team regarding their students individual results.
Parents are also given strategies and activities to do at home to support the growth of
their student;
• Student Success Team (SST) meetings are scheduled when student diagnostic
assessments demonstrate that the student might have a learning;
• Parent newsletters and school updates show student growth and achievement
performance;
• Student counseling support sessions are provided when there is a family or student crisis
and the student needs additional support through community service agencies;
• Parent classes are designed to assist parents with how to help their children at home;
• Conferencing with parents in Epiphany Prep’s High School Transition Program in which
staff and students in grade 8 plan with parents applying to and choosing the best high
school placement for them in their 9th grade year. These parent sessions will take place
with the school counselor and members of the High School Transition Committee; and
• Behavioral Supports: Parents are notified immediately when students have serious behavioral
infractions as well as when a student’s behavior has improved. Parent conferences are
designed to focus on improving the child’s behavior, discovering causes and finding remedies
in collaboration with the parent. RTI and Student Success Team (SST) assessments of
behavior and communication with parents, supportive social agencies and our school
counselor are deployed immediately when students need to get back on track in order to
succeed in their academics or engage in positive behavior.
If our open-door policy is not meeting the needs of our parents with the site leadership. Parents
have the opportunity to speak with the Vice President and/or President to resolve any concerns.
We make every effort to provide all parents and community members to share their positive and
constructive feedback.
Parent Satisfaction Survey (N=178 of 269 – 66%) completed the yearly survey in the spring of
2017, indicated:
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•

92% of parents rated Epiphany Prep Overall between Excellent to Fair.
Excellent
43%

Good
17%

Fair
36%

Poor
1%

•

96% of parents rated between Strongly Agree to Agree when asked, “I feel welcomed to
visit Epiphany Prep.”

•

90% of parents rated between Strongly Agree to Agree when asked, “I am regularly
invited to participate in activities Epiphany Prep.”

•

90% of parents rated between Strongly Agree to Agree when asked, “I feel welcomed to
offer my opinion about programs and activities at Epiphany Prep.”

We utilize various technology tools to communicate with our families.
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A more formal process is described as our Uniform Complaint Procedures.
Uniform Complaint Procedures Requirements for Epiphany Prep Charter School:
1. The President or designee, shall ensure that employees designated to investigate complaints are
knowledgeable about the laws and programs for which they are responsible. Designated
employees may have access to legal counsel as determined by the President or designee.
2. Epiphany’s uniform complaint procedures policy and administrative regulation shall be posted
in a visible place for parents in every classroom and in the school office, including the staff lounge
and student government meeting room.
3. Since 15 percent or more of students enrolled in Epiphany speak a single primary language
other than English, the school’s policy, regulation, forms, and notices concerning uniform
complaint procedures shall be translated into each of the languages of its student and family
populations.
4. Notifications: The President shall annually provide written notification of the school’s uniform
complaint procedures to students, employees, parents/guardians, school advisory committees,
and other interested community representatives and parties. Copies of Epiphany’s uniform
complaint procedures shall be free of charge within 10 days or less upon the date of the request.
Any notice shall include the following:
A. Identify the person(s), position(s), or unit(s) responsible for receiving
complaints.
B. Advise the complainant of any civil law remedies that may be available to
him/her under state or federal discrimination laws, if applicable.
C. Advise the complainant of the appeal process, including, if applicable, the
complainant’s right to take a complaint directly to the California Department of
Education (CDE) or to pursue remedies before civil courts or other public agencies.
D. Include statements that:
i. Epiphany Prep Charter School is primarily responsible for
compliance with applicable state and federal laws and regulations
governing educational programs.
ii. The complaint review shall be completed within 60 calendar days
from the date of receipt of the complaint unless the complainant
agrees in writing to an extension.
iii. A complaint alleging unlawful discrimination, harassment,
intimidation, or bullying must be filed not later than six months from
the date the alleged discrimination occurred, or six months from the
date the complainant first obtains knowledge of the facts of the
alleged discrimination, harassment, intimidation, or bullying.
iv. The complainant has a right to appeal Epiphany’s decision to the
CDE by filing a written appeal within 15 days of receiving the school’s
decision.
5. An appeal to the CDE must include a copy of the filed complaint and of the school’s decision.
Title IX: Each student and employee has a right to learn and work in an environment that is free
from unlawful discrimination. No student or employee shall be excluded from participation in, be
denied the benefits of, or be subject to discrimination on the basis of actual or perceived sex,
sexual orientation, gender, or gender identity or expression.
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Complaint Process: Students or parents/guardians should report their verbal or written Title IX
complaint to the school administrator or Title IX/Bullying Complaint Manager within six months
from the date the alleged incident occurred or first obtained knowledge. Complainants have a
right to a timely and informal resolution at the school site.
If the complainant is dissatisfied with the school-site, the complainant may file a written Uniform
Complaint directly with the organization. This will begin the investigation process which must be
completed within 60 days. An appeal of the findings may be made to the California Department of
Education - Office of Equal Opportunity.

Additional Supporting Evidence and Documentation:

Master Schedule
Instructional Focus
LCAP
Achievements:

Instructional Rounds Report
LCAP Goals
Areas for Improvement:

Continued student achievement growth
STUDENT CULTURE & DISCIPLINE
In order to create a safe and effective learning environment, Epiphany Prep strives to maintain a
strong, cohesive school culture coupled with a strict, consistent discipline policy. Epiphany is
relentless in establishing a strong life-long learning and college culture, and we do not tolerate
anyone disrupting the culture. Yet, while strict, Epiphany Prep’s culture is one of joy and love. We
constantly expect the best from one another because all stakeholders are committed to the success
of each student scholar.
•

PBIS is contrasted with traditional disciplinary models that are focused on reacting to
misbehavior after it occurs (e.g., putting out fires). Rather, PBIS focuses on the
prevention of behaviors. We have to teach students how to behave and we have to set a
structure for expectations. PBIS has three focal points:
1. A focus on prevention
2. A focus on the positive
3. A focus on instruction
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Rewards and Consequences. All students have the right to earn and participation in the “Eagle
Buck” system, which has been implemented to reinforce positive behavior across the school
campus. Students are also recognized monthly at school assemblies for demonstrating the
Epiphany values of Respect, Responsibility and Wisdom. Conversely, students face appropriate
consequences for undesirable behavior, and may reset their past in the moment to reinforce more
positive behavior.
SAFE SCHOOL ENVIRONMENT
Epiphany Prep strives to maintain a safe, clean and drug-free environment conducive to student
learning. Our staff and students exude their campus pride and keep our campus free of graffiti and
litter.
School staff participate in supervision duties before and after school, during break and lunch.
Adult supervision throughout the campus is critical in order to maintain safety and a clean school
environment for all students.
The Principal reviews, revises and implements the Comprehensive School Safety Plan with
approval from the school site council. Monthly emergency drills take place schoolwide. Also, we
complete the annual Facility Inspection (FIT) report and ensure any and all findings are addressed
with our facility partner.
Results of our Parent Satisfaction Survey (N=178 of 269 – 66%) completed the yearly survey in
the spring of 2017 indicated:
•

88% of parents rated between Strongly Agree to Agree when asked, “Epiphany Prep is a
safe and orderly place to learn.”
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•

90% of parents rated between Strongly Agree to Agree when asked, “The buildings and
grounds at Epiphany Prep are neat and well maintained.”

Results of our Student Satisfaction Survey (N=131 of 328 – 40%) completed the yearly survey in
the spring of 2017 indicated:
•

66% of students rated between Strongly Agree to Agree when asked, “I feel safe at
school.”

•

67% of students rated between Strongly Agree to Agree when asked, “My school is clean
and well-maintained (air conditioning, heat work, adequate lighting, grounds kept in
order, etc.).”

Epiphany Prep has employed 8 Part-time staff, 1 Campus Advocate and several Instructional
Assistants who assist with supervision during recess, lunch and/or after-school.
The “Are We Making Progress, a Baldridge Excellence Framework” measures employees’
perceptions and was completed in January 2017 (N=70 of 71 – 96%):
•

53% of employees rated between Strongly Agree to Agree when asked, “We are prepared
to handle an emergency.”

Are We Making Progress, a Baldridge Excellence Framework to measure Employees Perceptions
was completed in January 2017 with a 96% participation rate. Findings include:
•

92.9% of employees rated between Strongly Agree to Agree when asked, “I know my
organization’s vision (where it is trying to go in the future).”

•

95.7% of employees rated between Strongly Agree to Agree when asked, “My senior
(top) leaders are ethical and demonstrate our organizations values.”

•

86% of employees rated between Strongly Agree to Agree when asked, “My senior
leaders create a work environment that helps me do my job.”

Parent Satisfaction Survey (N=178 of 269 – 66%) completed the yearly survey in the spring of
2017, results indicated:
•

92% of parents rated between Strongly Agree to Agree when asked, “Epiphany Prep uses
different ways to determine my child’s performance.”

Student Satisfaction Survey (N=131 of 328 – 40%) completed the yearly survey in the spring of
2017, indicated:
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•

93% of students rated between Strongly Agree to Agree when asked, “My school
counselor is helpful.”

•

85% of students rated between Strongly Agree to Agree when asked, “My school nurse is
helpful.”

•

89% of students rated between Strongly Agree to Agree when asked, “My teachers give
me extra help when I need it.”

Are We Making Progress, a Baldridge Excellence Framework to measure Employees Perceptions
was completed in January 2017 (N=70 of 71 – 96%) indicated:
•

74.2% of employees rated between Strongly Agree to Agree when asked, “We have good
processes for doing our work.”

•

92.9% of employees rated between Strongly Agree to Agree when asked, “I can improve
my work processes when necessary.”

•

97% of employees rated between Strongly Agree to Agree when asked, “My students
and/or families are satisfied with my work.”

Additional Supporting Evidence and Documentation:

Master Schedule
Instructional Focus
LCAP
Achievements:

Instructional Rounds Report
LCAP Goals
Areas for Improvement:

Continued student achievement growth
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PERSONAL AND ACADEMIC SUPPORT
With the professional development out of the San Diego County of Office of Education, we
implemented Restorative Practices, and implemented use of community circles to use as conflict
mediation both with our staff and students.
The school Counselor conducts lessons weekly to ensure students meet their personal/social,
college/career and academic goals. Students are also referred to local agencies for additional
mental health support. A community partnership with Big Smiles for free dental screenings.
Parent Satisfaction Survey (N=178 of 269 – 66%) completed the yearly survey in the spring of
2017, indicated:
•

87% of parents rated between Strongly Agree to Agree when asked, “Epiphany Prep
initiative on anti-bullying this year was effective in bringing awareness to students.”

Student Satisfaction Survey (N=131 of 328 – 40%) completed the yearly survey in the spring of
2017, indicated:
•

68% of students rated between Strongly Agree to Agree when asked, “I feel like I belong
at this school.”

•

74% of students rated between Strongly Agree to Agree when asked, “I’m proud to go to
this school.”

Epiphany Prep utilizes and has integrated the Response to Intervention, often referred to simply
as RtI, as a prevention framework that involves schools:
•Providing a research-based curriculum to all students in academic and behavior areas
•Identifying students who are not meeting standards
•Planning and providing research-based interventions in a timely manner
•Monitoring student progress closely
•Intervening at increasingly intensive levels if students do not progress toward achievement
standards

Essentials

Focus

Tier I
Core Instruction
80-90% of students
6-8 weeks

-General education core
practices ie; Achieve3000,
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Tier II
Supplemental
Instruction
5-15 % of Students
8-12 weeks
Students failing to meet
important benchmarks
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Tier III
Intensive Intervention
1-5% of students
6-8 weeks Special Ed.
Evaluation if needed
Students failing to meet
important benchmarks
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Lexia, Pathways to
Biliteracy, Khan Academy,
and ST Math
-Teacher created lessons
based on student needs

who have not responded to
Tier I core practices.

who have not responded
to Tier I or Tier II efforts.

-Station Rotation
-Strategy Groups leveled by
DRA, lexile levels & Khan
Academy assessment
reports

Instructional Pedagogy
peer tutor (in class buddy)
with support from
Instructional Aides

Classroom setting and
other locations within the
school

Interventions Research-based,
comprehensive core
delivered with
differentiation of
instruction

Supplemental short-term
interventions, delivered to
homogeneous groups (i.e.,
students with similar
needs); teacher: student
ratio up to 1:4 or 1:6.

Supplemental intensive
short-term interventions;
teacher: student ratio up
to 1:3.

Who

Classroom Teachers,
Instructional Aides,
Exploration Teachers

Classroom Teachers,
Instructional Aides,
Exploration Teachers

Classroom Teachers,
Instructional Aides,
Exploration Teachers
Special Education
Teacher

Assessments

DRA, Lexia, writing/math
Benchmarks

DRA,Lexia, writing/math
Benchmarks

DRA, Lexia, writing/math
Benchmarks

Setting

Epiphany Prep has provided an extensive Interventions/SST professional development to ensure
we continue establishing a collective language.
Accommodations

Interventions

Modifications

“To make fit”

“To come between”

“To alter”

Differentiated

Additions to the
curriculum

Changes in curriculum standards

Changes something about the
child’s environment or
services

Teaches the student a
new skill

Change in what is being taught or
expected from the student
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Preferential seating

Mini-lessons of skill
deficits

Student involved in the same
theme, but it provided different
tasks/ expectations

Shortened assignments

Targeted instruction
based on progress
monitoring

Individualized materials are
provided for student

Our Student Study Team (SST) process has been refined, with teacher and support staff voice, to
ensure we bring evidence to the decisions about students and their stories.

As described with the modified block master schedule, ALL students have the opportunity to
engage in Exploration non-core courses from TK-6. We continue to offer all students universal
access to courses such as, but not limited to: Art, STEAM, Dance, Athletics, Music, & Video
Production
We are developing with our community partners joining their competitive leagues in the
community. In the short term, we offer intramural sports that are short, in season, and purposeful
to the student’s interests. The most recent was soccer.
Additional Supporting Evidence and Documentation:

Master Schedule
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Instructional Focus
LCAP
Achievements:

Instructional Rounds Report
LCAP Goals
Areas for Improvement:

Continued student achievement growth
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Part IV: Major Achievements/Needs
Major Achievements/Accomplishments:

•
•
•
•
•
•
•
•
•
•
•
•
•

Opened new school in August 2016 with a wait list for almost all grade levels, which continues
today
Ongoing commitment to teacher growth and professional development for all staff members
Staff and student retention has been higher than average, with a student return rate of 95% from
year 1, and zero teacher turnover
Found the need to begin with an additional grade level and addition classrooms beyond what
the petition called for due to community demand
We have developed a positive culture of care with students, parents, and staff
We are a truly a community school as confirmed by Haines Center External Strategic Site Review
and demonstrated by offering free parent educational opportunities for GED support and ESL
classes
High student social emotional growth
High attendance at parent events and meetings: Coffee with the Principal, PEP meetings,
winter festival, math night, literacy night
Low chronic attendance rate compared to our district and neighboring schools
Teachers have won grants and awards to support our school efforts: Max out your class,
Donors Choose, BizTown and Elfin Forest Water Conservation grant
Community support; we have received hundreds of free books and lightly used furniture
through partnerships with the Boy Scouts, Children’s Discovery Museum, and many others.
We have received free plays and music events through the San Diego Playhouse and Arts for
Learning San Diego
Positive reputation with families in the community and with surrounding district employees

Major School Needs:

•
•
•
•

Closing and addressing the academic gaps that students come to us with
Maintaining rigorous academic quality and staff development during growth phases
Providing consistent and regular counseling support to all students so students can grow
academically. Need to hire more counseling support
Ensuring smooth transitions during facility buildout to accommodate growth

Name:

Anna Lozano

Position:

Principal

Please submit the completed document to ACS WASC by using the Document Upload link on the top navigation
bar of the ACS WASC website: www.acswasc.org/document-upload/.
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