Thorner Elementary
2018-2019
Thorner’s School-wide Expectations for Positive Behavior
Handbook - 5 B’s

BE Safe
BE Respectful
BE Responsible
BE Cooperative
BE Ready to Learn

“To Succeed with Pride and Dignity.”
Thorner’s School-wide Expectations for Positive Behavior
A Guide for Teaching School-Wide Behavioral Expectations
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Thorner’sPBIS Mission Statement
Our mission is to have all students perform at or above
grade level in English Language Arts and Mathematics by
providing a climate which will ensure that all students learn at
higher levels through the teaching and recognition of positive
behavior expectations.

Thorner Vision
Thorner is a model school that reflects the community. It is rich in tradition,
respectful and responsible for the environment, and receptive to the opinions,
practices and beliefs of the diversified cultures we serve. Dr. Juliet Thorner
Elementary School challenges all students to develop their full potential
through academics, sports and performing arts. The entire Thorner community
is dedicated to the celebration of the unique value of each person.

Thorner School Goals
1. Ensure academic growth for ALL students.
2. Provide a safe, positive environment for all stakeholders
(staff, students, parents, community.)
3. Ensure all parents and community is welcomed
and engaged in the learning process.
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Thorner Song
We are strong as steel and mighty
We’re the Thorner Thunderbolts
Academics, Sports, and Performing Arts
We’re the Thorner Thunderbolts
To succeed with pride and dignity
Common goal is shared by all
We’re the future of America
We’re the Thorner Thunderbolts

Thorner Creed
A winner never quits,
and a quitter just can’t win.
If I’m to be a winner,
then with me it must begin.
I respect myself and others,
and the world in which we live,
so, instead of always taking
I find ways to give and give.
I choose to be uplifting
in my attitude and smile,
and in everything I do,
I go the extra mile.
If I can’t say something positive,
I just don’t speak at all.
The choices that the others make
cannot make me fall.
If someone tries to fight with me,
or has rude things to say,
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I show courage and dignity,
and calmly walk away.
I’m careful with my choices
at school, at home, at large;
when it comes to my success
I’m the one in charge.
I know that I’m a winner,
because I always do my best.
With perseverance and integrity Thunderbolts are blessed!
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Features of School-Wide Positive Behavior Support
Thorner Elementary School will continue our balanced system that incorporates the principles of Positive
Behavioral Supports, as well as consequences. The School-wide Positive Behavior Supports will increase our
capacity to work with student behavior proactively. Because we will educate all students through Thorner’s
School-wide Expectations for Positive Behavior, we will reduce school disruptions. However, for students who
choose to act inappropriately, we will implement consequences, such as Restorative Workshop, Restorative
Circles, Alternative to Suspension (ATS), community service, character development assignments, and re-teaching
appropriate behavior of expectations. We will also strive to recognize and reward students who follow
expectations.

❑
❑
❑
❑
❑
❑
❑
❑
❑
❑
❑

Establish regular, predictable, positive learning and teaching environments.
Train adults and peers to serve as positive models.
Teach and model behavioral expectations.
Create systems for providing regular positive feedback.
Acknowledge students when they are doing the right thing.
Improve social competence.
Develop environments that support academic success.
Clearly defined outcomes
Research-validated practices
Supportive administrative systems
Use of information for problem solving.

Thorner’s School-wide Expectations for Positive Behavior
This guide provides specific goals, behavioral expectations, teacher and staff responsibilities, strategies
for acknowledgement, procedures for handling infractions of behavioral expectations, and specific
routines to be followed.
School Goals:
1. Ensure academic growth for ALL students.
2. Provide a safe, positive environment for all stakeholders (staff, students, parents, community.)

.

3. Ensure all parents and community are welcomed and engaged in the learning process

Thorner Elementary’s 5 B’s:
“The Thunderbolt Challenge”
Respect
Responsibility
Ready to Lear
Cooperation

Safe
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Teacher and Staff Responsibilities:
❑ Teachers and staff will teach, model and practice each of the behavioral expectations throughout
the year.
❑ Every Monday we will announce the PBIS expectation on intercom. Every day we will teach
expectation during lunch. Every First Monday of the month we will present a PBIS lesson that
will reinforce social behaviors. If data supports it we will teach specific lessons.
❑ Teachers and staff will acknowledge positive student behaviors.
❑ Teachers and staff will implement MIS or Active Supervision strategies.
1. Mo vement among students in different settings.
2. In teraction with students in different settings (4 to 1 ratio --4 positive statements to 1
negative statement). Interaction should be high frequency and high quality.
3. Scanning students in different settings. This should include visual and auditory
techniques.
❑ Teachers and staff will follow the Six Components of School-Wide Positive Behavior:
1. Select and define expectations and routines. Expectations and routines need to be
Observable, Acknowledgeable, and Teachable (OAT).
2. Teach behaviors and routines directly in all settings.
3. Actively supervise behaviors (MIS).
4. Acknowledge appropriate behavior.
5. Review data to make decisions.
6. Correct behavioral errors. Use Pre-Correction, Boosters, and
De-Escalation stratégies.

Implementation Plan
Each classroom teacher is expected to teach the behavior expectations for all settings in the school. This
implementation plan should take place during the PBIS period. Every first Monday we will provide
lessons centered on our 5 B’s of positive behavior. Every day during the lunch period we will have all
students recite the 5 B’s in the designated focus area of the week. These lessons will focus on teaching of
our five expectations of positive behavior. Teachers should follow the school-wide matrix when
addressing behaviors in each of the areas. The lessons will be developed by our team.

Philosophy
The implementation of PBIS calls for a multi-tiered system of intervention focused on redefining
discipline through a positive approach that is geared toward eliminating the Punitive Model. The
fundamental idea is based on the belief that discipline is not synonymous with punishment. With PBIS,
the word “discipline” is to be seen as training or a teaching process in which we mentally prepare our
students to perform desired behavior. Discipline is a process of inclusion. In order to be trained, you
have to be present. Punishment, otherwise known as the Punitive Model, is a process of exclusion. Using
these definitions, we can conclude that there is no “discipline” in sending a student out of class,
suspending a student, or expelling a student without teaching the student what to do differently in the
future. Negative consequences are a part of discipline but, they must be accompanied by an
intervention or teaching experience that supports the student understanding what to do differently to
correct the behavior.
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The PBIS model of discipline is made of three tiers that support one another. Tier I should encompass
80% of our discipline work with students. This tier is grounded on the belief that our school should have
systems in place that are focused on praising positive behavior and teaching behavioral expectations on
a school-wide level. Tier 2 should encompass 15% of our discipline work with students and Tier 3 takes
the remaining 5%. As you progress through the tiers, the type of behaviors should warrant the need for
more specialized services. In short, Tier 2 is the delivery of curriculum such as ART (Aggression
Replacement Training), Forward Thinking, Second Step, Brief Intervention for Substance Abuse, and
Check IN/Check Out. Tier 3 requires more specialized and individual work that may include but may not
be limited to individual, group, and family therapy and also calling on outside resources if appropriate.

Consistency
This one word is the key to the successful implementation of School-wide Expectations of Positive
Behavior. The guidelines outlined in this handbook should be used as a minimum standard for the
expectations that teams and individuals set. The Expectation plan at Thorner was developed by the staff
at Thorner. PBIS is and will remain teacher generated and motivated. This is our plan.

Patience
PBIS has been proven to work, but it takes time. This is not an instant fix. We will see some immediate
results, but we should not get discouraged if some of the students do not respond immediately. We all
need to remain consistent with our expectations and specific positive feedback. This patience should also
be applied to our plan. This is a work in progress and will grow and change over time. We will find
things that work and things that do not work. PBIS is flexible so it can grow and adapt to our needs as
teachers.
Procedures for Teaching Expected Behaviors

The reason we are all here. PBIS can be boiled down to one thing; teaching expectations. We can no
longer assume that every child knows how to “play school”. By teaching our expectations and
consistently reinforcing them we can keep more students in our classrooms, increase learning, and
increase overall student success. PBIS will allow us to become teachers instead of babysitters.
Clearly explain the r ules of conduct and repeatedly practice the procedures. This is essential to your
classroom’s efficiency. (Because something seems so obvious or you are certain it must have been explained
before, does not mean your students know it!)
Examples:
❑ Daily Routines: Students will often misbehave if they don't know exactly what they should do and
when. Teachers can avoid this dilemma by installing class routines and procedures, which allow the
student to begin and complete work. Lessons have been provided for you to follow our School Rules
Matrix. These lessons should be taught the first 5 minutes of every day.
❑ Entering the Classroom: How students enter the classroom can set the tone for how they will behave
the entire day. You need to make sure they enter calmly and quietly. As part of an effective routine, it
is best for students to begin work immediately as they enter the classroom. There should be a routine
in place for students as they walk into the classroom.
❑ Transition Times: Transition times are often where the most time is lost. Routines for transition need
to be in place for all transitions. This includes moving from different subjects, getting items out of
their desks, lining up, etc.
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Display the rules and consequences. Your list of rules should be prominently displayed. This gives the
teacher something to point at when requesting certain behavior to stop.
Suggested Ideas:
Deal with misbehavior, quickly, consistently, and respectfully. Misbehavior needs to be dealt with quickly
and consistently with class defined consequences.
❑ Reminders/Requests: It is possible that a verbal reminder of the classroom rules and consequences
will be all that is necessary to stop student misbehavior.
❑ Redirecting Behavior: Upon an act of misbehavior, a teacher may describe the action to the student
and suggest an acceptable alternative action. Point and refer to PBIS matrix and rules and use language
from matrix. The student often only has to be reminded of what he is supposed to be doing. For
example, "Jim, you are talking, please be Respectful and work silently on your writing assignment.”
❑ Invoking Consequences: To be effective, consequences must be applied consistently. They should
never be harmful physically or psychologically to the student. When they are invoked, the student
should understand that he has chosen them by misbehaving.
❑ Dealing with attention-seeking students: If a teacher ignores an attention seeking student, the
misbehavior usually escalates to a level which eventually cannot be ignored. Therefore, it is best if the
teacher can redirect the student’s behavior, and attempt to give the student attention when he is not
demanding it.
❑ Avoid Power Struggles: It is important that you not engage in power struggles with students. Do not
lose your temper or raise your voice with a student, because then you have lost the power. Remain
calm and keep your voice neutral.
❑ Prevent Escalation: Sometimes students are unwilling to listen to the teacher. At this point, a teacher
can help prevent misbehavior from escalating by talking (and listening) with the student privately, and
rationally discuss the problem behavior. The privacy enhances the possibility for a constructive
discussion. Confrontation with an unwilling student could make the teacher appear weak in front of the
class.
❑ When all else fails, respectfully remove the student from the class: Let students know that
continued disruptions will not be tolerated in the classroom.
❑ Behavioral Plan: This plan is for students who do not respond to conventional discipline. The plan
can be written in contract form, and should include expected behaviors for the student, positive
recognition for compliance, and consequences for failing. The plan should address one or two
significant problems at a time, and should use consequences which differ from the previously failed
ones used by the rest of the class.
Use behavior-modifying methods such as rewards, sanctions, assertive discipline techniques, and others
proven effective. All strategies should be approached with a positive attitude of partnering with the parent for
the success of the student. Suggested Ideas:
Reward Systems: Rewards may not work for all students, but can help motivate many. It is also nice for those
students that work hard every day and never cause troubles.
❑ Fun Friday – Use your PE time on Friday to have a free recess time, extra art time, or some other type
of reward
❑ Above and Beyond Tickets – School reward tickets
❑ Student of the Week
❑ Caught being good
❑ Team Points – Have them earn special class privileges for the following week (lining up first, errands,
passing out papers, etc.)
❑ Positive Referrals
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IF YOU ARE SURE NOTHING WILL WORK – IT WON’T!
If a child misbehaves by disrupting others, acting out, not following directions, having peer problems, etc., a
logical series of steps should be followed in the classroom:
❑ speak privately with the student
❑ contact the parent by telephone (it is very important to document every contact or attempt to contact a
parent/guardian)
❑ conference with the student and parent/guardian
❑ send home written notes both positive and problem behaviors
❑ Keep a log of your contacts home for behavior on the Low Level Documentation Form
❑ Record minor dicsipline in complete schools
Each referral should be written through our system if a variety of strategies have been implemented (at
minimum those listed above) without success. Please be aware that you will be asked the outcomes of the
strategies previously attempted in order to resolve the problem. Every effort should be made to discipline
students in the classroom. Students should respond to a teacher as their primary disciplinarian.

Classroom Strategies that promote Growth Mindset
Set up your room to be “student-friendly”. Arrange desks in groups for easy teacher access to all
students.
❑ Teacher should actively monitor during instruction, teachers should practice active supervision
(walk and wander around the room making eye contact, thumbs up, fist bump, positive reminders
praising effort etc.)
❑ During instruction challenging students should not be in the corner or back of the room, but within
two to three feet of the teacher. Proximity and eye contact work wonders for increasing positive
student behavior.
❑ Keep students on task with instructional activities at least 70% or more during academic classes
(an effective teacher knows that unstructured time—or down time—causes problems).
❑ Reward all students who are following procedures in a positive way with praise, note or phone call
home, privileges, field trips; or tangible incentives like raffle tickets, lucky horseshoes, etc.
❑ Post a schedule in an obvious place and follow it. Students need to know the daily routine.
❑ Teach students the expectations for each and every activity. Praise their efforts. Never assume that
a student will know what you expect from them.
❑ Look for classroom-tested resources to motivate and manage challenging students. Positive
reinforcement strategies are excellent for boosting good behavior and learning.
Speak with other staff members who have worked with the challenging student.
❑
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Acknowledgement System
The acknowledgement system is a feature of the behavioral expectation system. The behavioral
expectation system focuses on acknowledging students who demonstrate Thorner’s behavioral
expectations, “The 5 B’s”. This program works in conjunction with school-wide and classroom goals.
Specific Verbal Feedback
❑ When you observe students being respectful, responsible, ready to learn, cooperative, and safe,
acknowledge them by giving specific positive verbal feedback such as:
1. “That was so respectful the way you held the door open for your classmates.”
2. “Thank you for having all of your materials for class. That’s being responsible.”
Thunderbolt
❑ Acknowledge students who are exhibiting behaviors tied to the 5 B’s of behavior expectations by
giving them specific positive feedback and/or a Positive Referral. Incentives could include:
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a)

first to be released to lunch recess lunch,

b)

purchase items from the Thunderbolt Store using PR and cought being good,

c)

early release from class,

d)

special drawings,

e)

morning announcements,

f)

positive phone call home.

g)

Special BBQ with the Principal

❑

Monthly drawing
End of month, all Thunderbolts will be entered into a drawing. Raffle winners will be drawn and
announced on the morning announcements.

❑

Incentive Activities
On monthly and quarterly basis, student who meet achievement, attendance, and behavioral
expectations will take part in incentive activities.

Bakersfield City School District
Building Positive Relationships
Practice: Model Safe and
Positive Relationships.
What is it?
●

●
●

Assist children in learning
to communicate and get
along with others
Help children feel
accepted at school
Research strongly
suggests that establishing
a climate of social,
emotional, and academic
supports for students is
central to improving
conditions for learning
and thriving in school

Practice
4:1 Ratio for positive to
negative interaction
Greeting children by
name

What it looks like
Positive Interactions can include: smiles,
winks, pats on the back, verbal praise, high
fives, thumbs up
Four at the door: Make eye contact, state their
name, shake their hand and give a positive
statement

Learn about your
students

Socialize and ask questions regarding their
interests (e.g. favorite musician, sports team,
food etc.)

Celebrations/acknowledg
ements

Celebrate achievements (awards, certificates,
small successes). Acknowledge them in front of
their parents by stating something positive they
did in the past week.
Empathize with students when implementing a
consequence:
“I know you really enjoy free time but you will
have to lose 3 minutes of computer time since
you did not finish your work. Next time, finish
on time and you’ll earn more free time.”

Delivering consequences

Implementation
●
●
●
●
●
●
●

●
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Steps to Building Effective
Relationships:
4:1 Ratio for positive to
negative interaction
Greet children by name
Learn about their lives
outside of school
Interact instructionally and
socially with students
Celebrate achievements with
them
Acknowledge students for
something positive in front
of their parents/families
Deliver consequences with
empathy

Teacher Self- Assessment Tool
Self-Assessment Features
1. I positively interact with students at a ratio of 4:1
(positive to negative interaction)
2. I utilize the “Four at the Door” strategy
3. During non-academic times, I socialize with
students and ask questions to learn about them
4. I celebrate and acknowledge big or small successes
with my students
5. I deliver consequences with empathy

Yes

No

In
Progress

Bakersfield City School District
Procedures and Routines

 ractice: Classroom procedures
P
are defined, posted, taught, and
referred to regularly.

What are they?
➢ Procedures are a method or
➢
➢
➢

process for how things are
done within the classroom.
Procedures are patterns for
accomplishing tasks.
They create a vision of a
successful student.
When procedures are taught
and reinforced over time
routines are established that
help students meet
expectations.

Implementation
➢ Steps to Creating
●

●
●
●

Procedures:
Make a list of procedures
that would help create
predictability and structure in
your classroom (Consider
problem areas or problem
times)
Determine the desired
outcome
Write the steps students need
to do to complete the task
Write procedures so they are
Observable, Measureable,
Positively stated,
Understandable, Always
applicable (OMPUA)

➢ Create poster cards that are
in student friendly language
to provide staff and students
with a visual reminder.
➢ Teach directly, practice
regularly throughout the year
and recognize students when
they follow the procedures.
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Elementary Example
Learning Position
●
●

●
●
●

Sit with your bottom on your
chair
Sit with your legs under your desk
Keep both feet on the floor
Look at the teacher when he or
she talks to the class
Keep your materials on top of
your desk

Secondary Example
Collaborative Conversations
●
●
●
●
●

Stay on topic
Listen actively while
another is speaking
Allow others to speak
Use sentence frames when
responding
Supports answers with
evidence

Teacher Self- Assessment Tool
Self-Assessment Features
1. Essential classroom procedures have been identified
and all meet OMPUA
2. My classroom procedures are prominently posted
3. Classroom procedures are directly taught.
4. Classroom procedures are reviewed and practiced
regularly throughout the school year.
5. Students receive high rates of specific positive
feedback when they follow classroom procedures.
6. My students can state and demonstrate the
classroom procedures.

Yes

No

In
Progress

Bakersfield City School District
Behavior Expectations and Rules
 ractice: Classroom
P
rules/expectations are aligned with
school-wide expectations, posted,
and referred to regularly.

Guidelines for Classroom Rules: Examples and Non-Examples
Guideline:

This Means:

Observable

I can see it.

Measurable

I can count on it.

Positively
Stated

I tell students what
TO do.

Understandable

Implementation
➢ Involve students in
developing rules as
appropriate.
➢ Have students commit to
rules.
➢ Teach classroom rules by
demonstrating examples
and non-examples.
➢ Monitor and give frequent
feedback when students
follow rules.
➢ Share rules with families
and others.
➢ Refer to rules regularly
when interacting with
students

Always
Applicable

The vocabulary is
appropriate for
age/grade level.

Hand and
feet to self.

I am able to
consistently
enforce.

Stay in
assigned
area.

Maintain personal
space. (K-1 rule)
*Children this age do
not have a concept of
“personal space.”
Remain seated until
given permission to
leave.

Be ready to learn.
No fighting.

Teacher Self- Assessment Tool
Self-Assessment Features
1. My classroom rules are aligned with school wide
expectations (i.e. Safe, Respectful, Responsible,
Ready to learn, Cooperative)
2. My classroom rules are observable, measurable,
positively stated, understandable and always apply.
3. I have 5 or fewer rules for each school wide
expectation that are posted
4. I have developed lessons to teach classroom rules.
5. I refer to rules regularly when interacting with
students.
6. A teaching schedule that includes classroom rule
lessons is developed and on file in the office.
7. My students can state the classroom expectations
and rules.
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Non-Example
Be your best.

What are they?
➢ Expectations are valued
behaviors and attitude for
success.
➢ Rules are specific criteria
for achieving
expectations.
➢ Rules meet the 5
guidelines.

Example:
Raise hand
and wait to
be called
on.
Bring
materials.
Hands and
feet to self.

Yes

No

In
Progress

Bakersfield City School District
Active Supervision Teacher Tool
What is it?
Active supervision is a monitoring
procedure that uses 3 components (DePry
& Sugai, 2002)
1. Designing Effectively
2. Moving Effectively
3. Scanning Effectively
4. Interacting Frequently
Active supervision, verbally and
non-verbally, communicates to students
the certainty that you do inspect what you
expect.

Practice: The process of monitoring learning and performance on classroom

expectations and rules that incorporates moving, scanning, and interacting with
students.

Active Supervision Monitoring Practices
Practice
Designing Effectively
Moving Effectively

Implementation
Continuous movement.
Proximity with students.
Random or unpredictable.
Include moving close to
noncompliant students and
possible target areas.
➢ Demonstrate interest in
students, assist with learning
tasks, and provide feedback.
➢
➢
➢
➢

Scanning Effectively
Interacting Frequently

What it looks like
When creating a floorplan, consider ease of
movement and methods of engagement.
When supervising work or activities, circulate
among students.
Frequent and intentionally look around at
students
While moving and scanning you should also
frequently interact with students

Teacher Self- Assessment Tool

Scanning
➢ Visually sweep all areas of the
room to observe on a regular
basis.
➢ Make brief eye contact with
students in more distant
locations of the room.
➢ Look and listen for signs of a
problem.

Interacting
➢ Positive contact: Friendly,
helpful, proactive,
non-contingent, frequent
delivery rate.
➢ Positive reinforcement:
Immediate and contingent on
behavior, frequent delivery rate.
➢ Corrective response:
non-critical, specific to
behavior.
➢ Deliver consequences: Neutral
demeanor, consistent across
students displaying
inappropriate behavior.
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Self-Assessment Features
1. I have designed the classroom floor plan to allow for
ease of movement and methods of engagement.
2. I continually monitor all areas of the room by moving
and interacting frequently and strategically.
3. I continually monitor all areas of the room by scanning
and interacting frequently and strategically.
4. When designing a lesson, I consider student groupings,
location and activity level.
5. I provide positive contact, positive and corrective
feedback while moving around the room.
6. My students can state the room expectations and rules.

Yes

No

In
Progress

Bakersfield City School District
Pre-Correction Tool
What is it?
Pre-Correction is a systematic way of
addressing and anticipating
inappropriate social or academic
behavior
➢ An instructional strategy that
prevents student failure
➢ An effective means for
improving social behavior
and academic performance of
students
➢ Proactively addresses
inappropriate behaviors and
academic errors
➢ More time is spent on
teaching positive behaviors
and less time on giving
students consequences and or
reacting to their failures

Pre-correction Practices
Practice
Focusing on
antecedents

What it looks like
Identify possible antecedents (e.g. transitions,
walking in a quiet line etc.)

Prompting before an
activity (in steps)

State the expectations ahead of time: “1. Enter
the classroom quietly 2. Go straight to your
desk 3. Take out your reading book”

Providing
consequences or
acknowledgements

Students who are following the prompt should
be acknowledged with a verbal praise. Students
who are not following the prompt should be
given a re-direction followed by a classroom
consequence.

Teacher Self- Assessment Tool

Implementation
➢ Focus on possible
antecedents and possible
student inappropriate
behavior
➢ Prompt students on expected
behavior before a task or
activity
➢ Students must be given
prompts in steps
➢ Provide a consequence or
acknowledgement for
expected behaviors
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Self-Assessment Features
1.

I am able to identify antecedents before an
activity or task

2.

I frequently state pre-corrections before a task or
activity

3.

I provide consequences and or acknowledgments
to students who are following a pre-correction

Yes

No

In
Progress

Bakersfield City School District
Engagement/Multiple Opportunities to Respond
What is it?
➢ An instructional question,
statement or gesture made by
the teacher seeking an
academic response from
students (Sprick, Knight,
Reinke, & McKale 2006).

What are the guidelines?
➢ Teacher talk should be no
more than 40-50% of
instructional time.
➢ New material–minimum
of 4-6 responses per
minute with 80% accuracy
➢ Review of learned
material–8-12 responses
per minute with 90%
accuracy.
➢ Wait time equals 5
seconds.

Implementation
●

●
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Identify opportunities within
your lesson plans to increase
opportunities for students to
respond.
Identify opportunities to
replace single student
responding through
hand-raising, use of response
cards, dry erase boards,
Smart Boards, whiteboards,
response clickers, choral
response, guided notes,
computer assisted
instruction, class wide peer
tutoring and direct
instruction.

Practice: Multiple Opportunities to Respond

Antecedent

Behavior

Consequence

Teacher provides: Verbal
Questions, Prompts, Cues

Student Responses:
Written, Choral
Verbal, Motor
Students chorally
respond, “30” Repeat
3 times.

Teacher Provides: Specific,
Positive Feedback

Teacher says, “When I
give the signal everyone
answer this question:
What is 5 times 6?”
Teacher waits a few
seconds and gives signal.

Teacher says, “Yes! The
correct answer is 30.”
Teacher ignores error
responses, gives correct
response. Asks same
question again.

Teacher Self- Assessment Tool
1.

Self-Assessment Features
Strategy: Providing Multiple Opportunities
to Respond

2.

I use a variety of strategies to increase student
opportunities to respond.

3.

I have a strategy to track students being
called on.

4.

I use wait time to increase student
opportunity for metacognition

5.

I plan instructional questions and response
methods prior to the lesson

Yes

No

In
Progress

Bakersfield City School District
 Encouraging Expected Behavior
Practice: Recognition is the
acknowledgement of students
who have provided positive
demonstrations of the school
wide behavioral expectations.
What is it?
➢ Teacher praise has been
supported as among one of
the most empirically sound
teacher competencies.
➢ A school wide menu for
encouraging appropriate
social behavior is similar to
encouragement for academic
performance
➢ Reinforcement is an
over-arching term for a
contingently delivered
positive rewards that are
associated with an increase
of future behavior.

Practice

What it looks like

Menu of reinforcements
for positive behavior

• Verbal Praise • Stickers • Classroom DOJO •
Thumbs up • Behavior Clip Chart • Notes
Home/Post Cards • Special Privileges • Extra
Computer Time • Student of the week

Specific Positive
Feedback

1) specifically describes the behavior, 2) provides
reasons or rationales, and 3) can include a positive
reinforcement.
An expression of admiration for performance that
serves to reinforce the behavior; verbal recognition.
Acknowledge whole class and individual efforts.

Praise

Teacher Approval

Generally verbal praise and encouragement, but may
also include non-verbal attention (e.g., smiles, facial
attention, touch, etc.).

Teacher Self- Assessment Tool

Implementation
●
●

●
●
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A menu of reinforcers to
reward students (long term
and short term)
Specific positive feedback on
the use of school wide
expectations and any other
behaviors (e.g. kindness,
compassion)
Praise- used interchangeably
with specific positive
feedback
Teacher approval- Used in
research to assess the
relationship of teacher
behavior to student behavior

6.

Self-Assessment Features
I have developed a menu of reinforcers to
acknowledge appropriate behavior

7.

I continually provide specific positive
feedback

8.

I provide praise for whole class and
individual efforts

9.

I provide my students with teacher approval
and non-verbal attention

Yes

No

In
Progress
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Bakersfield City School District
Discouraging Inappropriate Behavior
Practice: A continuum or menu
of strategies to discourage
inappropriate behavior has been
developed.

What are they?
➢ A continuum or menu of
strategies that use
instructional responses to
manage minor classroom
misbehavior

Implementation
➢ Be consistent and respond
to misbehaviors each time
they occur
➢ Increase active
supervision
➢ Increase pre-corrects
➢ Respond using a calm and
professional tone and
demeanor
➢ Respond privately
➢ Be specific and brief in
what you want student to
do instead-refer to your
posted classroom rules
and procedures.
➢ Refocus the class if
needed.

Strategies to Manage Minor Classroom Behavior
Strategy:
Proximity

Signal,
Nonverbal
Cue
Ignore,
Attend,
Praise
Re-direct

Re-teach

Explanation:

Example:

The strategic
placement/movement by the
teacher in order to encourage
positive behavior.
Signals the teacher is aware of
the behavior and prepared to
intervene if it continues.

Stand next to a struggling
student and give them positive
specific feedback when following
the rules.
Sustained eye contact, hand
gestures, a handclap, finger snap,
or clearing your throat

Praise an appropriately
behaving student in the
proximity of a student who is
not following expectations
while not giving eye contact.
Brief, clear, private verbal
reminder of the expected
behavior form the classroom
rules.
Specifically instruct the
student on exactly what should
be done to follow the
classroom rule.

Student is off task, ignore them
and tell the student next to them
how well they are being on task,
When student gets on task,
provide praise.
“Please follow directions and put
your book away.” Then later,
praise the student for following
directions.
Model “on task” behavior (have
only book, pencil and paper out,
start reading or writing right
away and raise your hand if you
need help). Have students
practice.
“You can be respectful and work
quietly at your seat or you can
move to the private student
office. Which do you prefer?”
Later, praise student for working
quietly.
Reteach the classroom rule(s).
Tell why following the rule is
better. Have student practice.
Provide feedback. Develop a plan
to us the rule in the future.

Provide
Choice

Stating two alternatives, the
desired behavior and a less
preferred choice (away from
peers, work later during fun
activity, etc.)

Student

An individual re-teaching or
problem solving opportunity

Conference

Teacher Self- Assessment Tool
Self-Assessment Features
1. I respond to social errors in a respectful way that
reduces the probability of escalating behavior.
2. I use a menu of strategies that focus on learning
appropriate replacement behaviors.
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Yes

No

In
Progress

3. I use appropriate strategies to de-escalate or diffuse
intense behavior.
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Effective Tier Classroom Management Practices
1. Building Positive Relationships
▪
▪
▪
▪
▪

Interact instructionally and socially with
students
4:1 ratio for positive to negative
interactions
Positive Interactions can include: smiles,
winks, pats on the back, verbal praise etc.
2:10 rule
Ask non-academic questions (e.g.
interests)

2. Procedures & Routines
▪
▪
▪
▪

Classroom routines & procedures are
taught explicitly
Specific directions (step by step)
Predictable schedule
Smooth transitions

3. Behavior Expectations & Rules
▪
▪
▪
▪
▪
▪

Teach and practice classroom expectations
Utilize PBIS lessons to teach expectations
Have expectations posted in the classroom
Integrate PBIS into the core curriculum
Model, practice and reinforce expectations
Students are rewarded for following the
expectations/rules

6. Engagement/Multiple Opportunities to
Respond
▪
▪

▪

7. Encouraging Expected Behavior
▪

▪
▪

▪

Move continuously
Scan continuously and overtly
Interact positively and frequently
Positively reinforce appropriate behavior
Classrooms are designed to minimize
crowding
Students are able to work quietly without
distractions

5. Pre-corrections
▪

▪
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State the expectations ahead of time (e.g.
1. enter room quietly, 2. Go straight to your
desk 3. begin your assignment)
Have a nonverbal cue (signal)

Multiple systems are in place to acknowledge
positive behavior (e.g. classroom dojo, clip chart,
token economy, school wide tickets, verbal
praise etc.)
Acknowledge whole class and individual efforts
Specific feedback (tied to expectations)

8. Discouraging Inappropriate Behavior
▪

▪

4. Active Supervision
▪
▪
▪
▪
▪

Instruction actively engages students in
observable ways (e.g. writing and verbalizing)
Students are provided with multiple
opportunities to respond and participate during
instruction
Use various techniques: Individual vs. choral,
written vs. signaling, peer-based

▪

Step 1: When a student is not following the rules,
state the behavior expectation (e.g. “I need you
to be responsible by sitting in your desk and
completing your work”)
Step 2: Walk away and wait a few minutes before
approaching them again. If behavior continues
approach the student and respectfully re-state
the expectation with a consequence (e.g. “I asked
you to sit in your desk and complete your work, if
you continue to be off-task I will have to move
your seat”)
Step 3: If the student followed your directive,
provide them with positive verbal praise. If
student was not receptive, implement an
appropriate consequence

Consequences should be
Reflective-Restorative-Instructional (e.g. cleaning the
restroom after writing graffiti, community service around
campus or reflecting on behavior-think sheet)

CONDUCT AND DISCIPLINE
BOARD POLICY 601.12
All employees of the district share responsibility for supervising the behavior of students and requiring that they
meet the standards of conduct established by the law, Bakersfield City School District Board of Directors, and the
Policies and Procedures o f the State Board of Education.

BCSD DISCIPLINE CODE
ALL DISRUPTIVE BEHAVIOR (A – E) IS SUBJECT TO DISCIPLINARY ACTION ACCORDING TO THE
B.C.S.D. CONDUCT AND DISCIPLINE CODE
Referrals will be processed in accordance with the BCSD Discipline Code
Good student behavior is expected and necessary so that:
o students are not distracted from the education process
o all students feel safe and secure while at school
o school operation is orderly and efficient to best benefit all students and staff
A total team effort is absolutely necessary to provide a safe, orderly campus for everyone. The “team” includes the
student, parent, teachers, and all other staff members.
Proper school conduct is a shared responsibility. School-wide rules have been established providing uniform
expectations for all students. School-wide rules help create a sense of “community” as everyone is responsible for
the proper conduct of all. Teachers are not responsible for their students only; instead, we are all responsible for
everyone’s students.

PARENT PARTNERSHIP
Contact with a student’s parent is statistically one of the most effective ways to ensure positive behavior. It is
strongly suggested that each teacher take the time necessary during the first 2 weeks of school to contact each
parent/guardian. This initial contact should be a positive call to enlist the support of the parent to partner with you
in educating their child. The benefits of these contacts will pay big dividends for you throughout the school year.
No later than the end of the first week of school, parent notification of your classroom rules and consequences
must be sent home. Parents must be informed of the discipline steps in your classroom before a ny are taken. This
notification should be signed by the parent, returned, and filed in your classroom for the duration of the school year.
A copy of your parent letter should be turned into the Principal/VP per opening bulletin. Copies are kept on
record as part of our mandated Federal Program Monitoring. It is also extremely important that teachers are
welcoming and open to parents who would like to volunteer in the classroom. Parents are a great asset in the school
system and should utilized when available.
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Behavior Decision Flowchart
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Major
(Immediate ODR)

Assault

Contraband
Possession

Harassment

Physical
Aggression

Weapons

Possession of
Stolen Property
Destruction of
Property

Bullying/Cyber
Bullying
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To make a physical attack on (attack, hit,
strike, punch, beat up).
A student had, used, or gave to another
person a weapon, explosive, dangerous
object, or a controlled substance. Possessionhaving direct control over an item or control
over the item through another person.
Act of systematic and/or continued unwanted,
alarming or annoying actions of one party or
a group, including threats and demands.
Excludes bullying.
A student attempts to or engages in actions
involving serious physical contact where
injury may occur (e.g., fighting, hitting,
biting, choking, grabbing, hair pulling,
kicking, scratching)

Possessed, sold or otherwise furnished any
knife, explosive or other dangerous object.
Being in possession of anything that does not
belong to the student without permission

Damage to or the destruction of public or
private property caused by a person who is
not its owner.

Severe or pervasive verbal or physical
misconduct that would impact a reasonable
pupil resulting in either: (1) fear or harm
(person or property); or (2) substantial
interference with either: (a) academic
performance; or (b) participation in or benefit
from services, activities, or privileges.
Severe- means causing great discomfort,
damage, or distress. Pervasive- means spread
throughout an area either metaphorically, or
in a literal manner.

Minor
May lead to immediate
ODR depending on
severity and
accumulation

Minor verbal
aggression
Disruptive
Behavior

Non-cooperati
ve Behavior

Failure to
Follow
Directive
Profanity

Horseplay

Minor
Aggressive
Behavior

Persistent
Disobedience
Area Misconduct

A Student verbally threatens, intimidates, degrades,
swears, or yells at another person.
A student engages in behavior causing an
interruption in a class or activity. Includes
sustained loud talk, yelling, or screaming; noise
making; horseplay or roughhousing; and/or
sustained out-of-seat behavior. Excludes verbal
aggression.
A student repeatedly refused to : (1) respond to a
teacher request; (2) respond to a reasonable
invitation to join in an activity or task; (3) allow
another student’s participation in an activity or
task; or (4) share learning materials with another
student.
A student fails to follow instructions/directions
given by an adult.

The use of inappropriate language while on the
school campus/bus or school function

A student or student(s) playing in the bathroom,
tag on the playground, play fighting, etc

Contact made with another student without the
intent of causing physical injury (pushing and
shoving in line).

A continual disregard and refusal to obey rules or
someone in authority.
Not following rules or directions in any given area
on campus (Playground, Cafeteria, Library, Office,
Hallways, Computer Lab. Etc.)

Sexual Harassment
(4-6)

Unwelcome sexual advances, requests for
sexual favors, and other verbal, visual, or
physical conduct of a sexual nature made
against another person of the same or
opposite sex in the educational setting, under
any of the following conditions (Education
Code Section 212.5; Title 5, California Code
of Regulations, Section 4916):
1. The conduct has the purpose or effect of
having a negative impact on the student’s
academic performance, or of creating an
intimidating, hostile, or offensive educational
environment.

Property
Misuse/Damage

Lying/Cheating
Immodest/Offens
ive Behavior

2. Submission to, or rejection of, the conduct
by the student is used as the basis for
academic decisions affecting the student.
3. Submission to the conduct is explicitly or
implicitly made a term or a condition of
student’s academic status, or progress.
4. Submission to, or rejection of, the conduct
by the student is used as the basis for any
decision affecting the student regarding
benefits and services, honors, programs, or
activities available at or through any District
program or activity.

Technology
Violation

Tantrum

Electronic
Communication
Devices

Unprepared for
Class

Dress Code
Violation

Gum/Candy
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Behavior that reduces the value, changes the
appearance, or requires repair of an object or
property.
A student has intentionally delivered a message that
is untrue or is intended to deceive another person.
Means an act(s) that does not conform with decency
or modesty standards, is objectionable to a
reasonable person, or sexually explicit to include an
inappropriate display of affection. Inappropriate
display of affection- means intentional and public
physical contact between two students that a
reasonable adult would view as obscene or
significantly unsuitable for minors.
A student engages in inappropriate use of
computer/technology devices.

A combination of two or more of the following: (1)
screaming/shouting/yelling; (2) whining, (3)
stomping feet, (4) throwing things; and (5)
slamming a door(s).
Per BP 601.1, Students may not possess or use
beepers, pagers, cell phones and any other
electronic signaling devices that operate through
the transmission or receipt of radio waves unless a
licensed physician determines the device to be
essential for the health of the student and the device
is limited to pupil’s health- related purposes or the
student receives prior written consent from the
Principal or Principal Designee. Lost or stolen
items are not the responsibility of the district.
Not abiding to the “Ready to Learn” expectation by
not completing homework/classwork, not having
the necessary materials, or a work ready attitude.

A student is wearing clothing that does not fit
within the dress code guidelines established by the
District or school in accordance with Board Policy
605.1.

Students are not allowed to have gum on the school
campus. Students should not be eating candy on
campus unless it is at lunch time and their parents
packed their lunch with candy.
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Handling Infractions of Behavioral Expectations

Thorner Thunderbolt’s
DISCIPLINE PLAN
FIRST INTERVENTION LEVEL
Step 1:
Step 2:
Step 3:
Step 4:
Step 5:
Step 6:

Teacher discusses inappropriate behavior with student (may occur multiple times)
Teacher re-teaches classroom expectation (may occur multiple times)
Teacher makes parent contact: phone call / conference within 24 hours
Teacher uses ”Buddy System” Intervention method
Teacher documents minor offenses in system (may occur multiple times)
If behavior continues write a major referral on google doc and alert Campus Supervisor/
VP/ Principal. Second level starts

Note: All Interventions must be documented by teacher.

SECOND INTERVENTION LEVEL
Step 1: Student meets with the VP or Principal and is assigned appropriate consequence within
boundaries of district discipline code:
a)
b)
c)
d)
e)

Lunch detention
Community service
Behavior contract
Character building assignment.
Removed privilege.

Step 2 Alternative lunch will be assigned if behavior continues. Parent will be given opportunity
to shadow student for a period of time to help support student behaviors.
Step 3 Parent is requested to meet with Support staff to discuss student behavior. Referral
made to Behavior Team for Student Success (BTSS) which includes support staff (BIS,
YSS, IS, Psychologist).
CICO may be assigned. Parent is required to meet with support staff and teachers
Step 4 In lieu of suspension, student will be assigned ATS.
Step 5 Student is suspended for a day(s) per discipline code
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Creative Discipline & Other Means of Correction
Key Concepts:
✓ GOOD discipline takes more time than EASY discipline

✓ Interventions should match the student's developmental level and/or disability
✓ Link your discipline to your school-wide PBIS expectations

✓ Consider the function of the student’s behavior when determining discipline strategies

The Three Pillars of Effective Discipline:
Reflective: The student should be reflecting & gaining insight into their behavior.

Restorative: The student should have an opportunity to repair the relationships or items that were
damaged.
Instructional: The student should gain specific knowledge and practice skills that will help them in the
future.

Alternative Discipline Strategies:
(These are ranked in alphabetical order, not order of importance or effectiveness)

Behavior Plans and Monitoring
∙ CICO

∙ Assign an adult mentor/monitor

∙ Utilize home-to-school communication log

∙ Student self-monitors behavior and get teacher feedback to determine agreement

∙ Considerations: W
 orks well with students engaging in attention-maintained behaviors (specifically adult
attention, but could work with peer attention if peer attention is included as part of reinforcement strategy)
∙ Resources: “Check-in, Check-Out”, “Check and Connect”

Community Service / Restitution
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∙ Find a work task that is logical for the incident (e.g. cleaning the walls
for doing graffiti)
∙ Provide an opportunity to work off damages

∙ Allow the student to do volunteer work in the community as an alternative to suspension

∙ Considerations: I nvolve the person they offended and include them in approval of completion

Cool Down / Time Out Ideas
∙ Utilize time in the office or another location to cool down

∙ Create a Sensory Room for students with significant emotional/behavioral needs
∙ Allow student to take a walk with an adult

∙ Allow art or drawing for a specified time period to calm down
∙ Teach the student acceptable ways to ask for a break

∙ Considerations: M
 ay not be a good strategy if function is escape/avoidance
∙ Resources: “Breaks Are Better”

Educational Projects
∙ Assign a research project on a specific topic related to the incident (e.g. research the laws around)
∙ Create a poster board or powerpoint presentation
∙ Contact community organizations for information
∙ Examples:

o Research the laws around sexual harassment

o Research variations in respectful behavior across cultures
o Research the pros and cons of a specific rule

o Identify a current or historical event where a public figure violated a similar behavior norm

Detentions / In-school Suspensions
∙ Add a purpose to detentions so they aren’t just sitting around (discussion topic, assignment, reflection essay,
think sheet etc.)
∙ Create an alternative lunch location to take away peer interaction (focusing on skills that are lacking)
∙ After-school group format (facilitated group detention)

∙ Mini-course format (series of learning sessions over a couple weeks)

Partnering with Parents and Families
∙ Go beyond just informing and ask for their ideas before determining the consequence

∙ Collaborate with parents and family members to develop consistent home/school interventions

∙ Ask parents or family members to complete an information sheet to learn more about the student (e.g. likes,
dislikes, interests, challenges)
∙ Considerations: c onsider family’s home language and culture, mode of communication, access to resources,
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technology, and schedules of availability

Peer Interventions
∙ Involve older peers to help model and mentor

∙ Establish a peer mediator or peer leadership program

∙ Create a peer committee / peer court as an alternative choice to address certain incidents (student chooses to
allow the peer committee to make recommendations)
∙ Offer to reduce the consequence if the student participates in a positive school activity/event

Reflective Tasks
∙ Use reflective “Think Sheets” for students to consider their actions
∙ Provide writing prompts for a reflective essay

∙ Allow the student to create a story (written, visual, drawings, video) about what they learned
∙ Make a comic strip story

∙ Write a letter to yourself

∙ Rewind and Role Play (go back and role play how to do it differently next time)

∙ Considerations: f ollow-up with the student at regular intervals to provide feedback or check in to see if the new
strategy is being used

Restorative Approaches
∙ Conduct a facilitated mediation (between students, or student/staff)
∙ Do a Restorative Circle (when more than two people are involved)
∙ Have a class discussion (when large groups are involved)

∙ Allow the student to clean up the mess they made in the classroom

∙ Considerations: n
 ot to be used for bullying behaviors, could be useful for attention-maintained behaviors

Skill-building Course
∙ Student can participate in skill-building course related to the incident
∙ Examples:

o How to disagree respectfully

o How to calm down when angry

o Alternative responses during tense situations

∙ Considerations: f ollow-up with the student at regular intervals to provide feedback or check in to see if the new
strategy is being used

∙ Resources: Skillstreaming, PREPARE curricula, Second Step, Aggression Replacement Training
Withdraw Privileges / Limit Choices
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∙ Remove rewards or preferred activities for specified time

∙ Limit freedoms or choices (such as limiting choices on the playground to specific activities/areas)
∙ For middle-change class schedule or electives

∙ Considerations: c onsider whether the preferred activity is the only thing keeping the student connected to
school (e.g. school is not a privilege for everyone), may work better when function of behavior is to get access to
activity/task

Adapted from School Safety Resource Center Alternative Discipline Workgroup (2013).
Colorado Dept. of Education, Office of Learning Supports (Revision 11/25/14).
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PBIS Committees
At Thorner, the PBIS/Safety Tier I and Tier II committees help guide and
maintain a positive school culture. It is composed of Administration, Teachers,
Classified Staff, Parents, community and stakeholders. Through data, this
committee focuses on maintaining a positive culture by devising plans,
developing school-wide expectations, that include clear, identifiable behaviors,
how the behaviors are taught, how the behaviors will be consistently and
systematically encouraged and acknowledged, monitor implementation and
problem solve using positive referral, office discipline referral, suspension and
SWPBIS data. The committee aims to provide intervention support to all
students and staff.

The Principal, Vice-Principal, and BIS have created a check in-check out
system for Tier II students to promote positive behavior. Mental Health will
also provide counseling to Tier II students.

Restorative Practices

Restorative Practices have been embedded into our school to help with the
culture and discipline transformational shift from the Traditional Approach to
the Restorative Approach. The fundamental premise of restorative practices is
that students are happier, more cooperative and productive, and more likely to
make positive changes when those in positions of authority do things with
them, rather than to them or for them.
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Parent and Family PBIS Survey
Thorner Elementary would like your feedback regarding the Positive Behavior Intervention and Support system
(PBIS). The survey is will aid us in making changes to the PBIS process for next year. Please complete the
questions below and return to your child’s teacher. Thank you for helping make Thorner Elementary a more
positive and successful school.

1. I am familiar with what Positive Behavior Intervention and Support is at Thorner Elementary
(i.e., expectations, rules for different areas of the school, Thunderbolt Positive Referral PR,
Caught Being Good CBG, and rewards for appropriate behavior.)

Strongly Agree

Agree

Neutral

Disagree

Strongly Disagree

2. The staff at Thorner Elementary uses positive strategies on a regular basis to talk/work with
students in regards to behavior expectations.

Strongly Agree

Agree

Neutral

Disagree

Strongly Disagree

3. I believe the use of the PBIS strategies at Thorner Elementary have a positive impact on my
child's academic achievement.

Strongly Agree

Agree

Neutral

Disagree

Strongly Disagree

Neutral

Disagree

Strongly Disagree

4. My child feels safe at school.
Strongly Agree

Agree

5. I find it easy to understand the expectations for my child at Thorner Elementary.

Strongly Agree

Agree

Neutral

Disagree

Strongly Disagree

6. I receive regular information on how my child is doing in regards to the behavior expectations
at Thorner Elementary.
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Strongly Agree

Agree

Neutral

Disagree

Strongly Disagree

7. I believe the school has explained the Positive Behavior Support system in place effectively
(i.e., expectations, rules for different areas of the school, Thunderbolt PR, CBG and rewards for
appropriate behavior.)

Strongly Agree

Agree

Neutral

Disagree

Strongly Disagree

8. I am satisfied with the behavior expectations at Thorner Elementary for my child.

Strongly Agree

Agree

Neutral

Disagree

Strongly Disagree

9. I believe my child has benefited behaviorally from the PBIS system at Thorner Elementary.

Strongly Agree

Agree

Neutral

Disagree

Strongly Disagree

10. I believe my child is reinforced appropriate when he/she follows the school expectations and
rules.

Strongly Agree

Agree

Neutral

11. Please provide additional comments below.
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Disagree

Strongly Disagree

PBIS STUDENT SURVEY

1=Strongly Disagree 2=Disagree
Survey Statements: Please respond to the following statements
indicating your agreement or disagreement with each statement
listed below by checking the appropriate box to the right of the
corresponding statement.

1. I understand and follow the school
expectations.
2. I am rewarded/acknowledged for
appropriate behavior.
3. I am expected to teach and follow the
expectations at my school.
4. The expectations for behavior are posted in
my classroom.
5. The expectations for behavior are enforced.
6. My school has a plan for working with
students who do not follow the expectations.
7. In general, the environment at this school is
positive.
8. Students in this school show respect for
each other.
9. This school is a friendly place.
10. I feel safe and comfortable in my school.
11. Staff members are positive
12. I have received a ________ticket in the last
month
Comments:
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3=Neutral
1
Strongly
Disagree

4=Agree
2
Disagree

5=Strongly Agree

3
Neutral

4
Agree

5
Strongly
Agree
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Thorner Parent/Student Tier II Request Form

Student Name _________________________________

Age:____

Grade:____

IEP: Yes

No

Teacher:_______________________________ Room #:_____ Request Date:__________________

Person making request: (please circle one)
Parent/Guardian

Student

Other

Name: ________________________________________
Relationship to Student: __________________________
Phone Number: ________________________________

Area of Concern:
Check those that apply:
______ Academic only
______ Behavior only
______ Academic and Behavior

Briefly describe the reason for the request:
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
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Before/After School Procedures
Students will be allowed on campus at 7:30AM. Students may go to breakfast or go to recess. CPS
workers will monitor the playground, cafeteria, and bus knuckle. After school, students are to go directly
to their intended location (bus, parent pick up, After School Program, Magnet.)

Getting To and From School:
Walkers
● Conduct yourself in a safe manner at all times.
● Use extreme caution near busy streets and intersections.
● Do not talk or accept rides from strangers.
● Go straight to school and straight home.
● Respect neighbor’s property.
Bicycle Riders (3rd-6th only)
● Must have a helmet secured to the head while riding.
● Ride on the right side of the street in a safe manner.
● Do not ride through the parking lot.
● Do not carry extra passengers on your bike.
● Walk across streets, using the crosswalk.
● Lock bike carefully in the bike rack.
Bus Riders (See BCSD Guide for Parents and Students)
● Be 5 minutes early to the bus stop and line up to enter the bus.
● Stand safely away from the street and bus. Never play near the bus.
● Follow the directions of the bus driver.
● Follow all school rules at the bus stop and on the bus.
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Safety First!!!
Safety is our #1 priority at Thorner. When dropping off and picking up your
student, please consider the following safety rules:
#1
Absolutely NO dropping off/picking up in the street. Not only
is this
dangerous for the child getting out of the car, but it holds up
traffic. Parents need to use
the driveway pull-through area or pull
all the way to the curb to let children in or out
of their car.
#2
Do not drop off/pick up in the parking lots. Only use the
plan on getting out of the car and are walking
with the child.

parking lots if you

#3
Please drive extra slowly through the school area. The speed limit is 25mph on
the street and 10mph in the driveway pull-through valet area, but even that may be too
fast when kids are present.
Also, please drive extra, extra slowly near the crosswalk.
Patience
is key.
#4
No one is allowed to walk through the driveway pull-through _
All students and parents are to use the sidewalks and
crosswalks.

valet area.

The safest way to drop off is by using the Valet Program. From 7:40am-8:08am, 4th-6th
grade students assist other students out of their cars in the driveway pull-through valet
area. Please pull up slowly and watch for valet workers. They are instructed to make eye
contact with the driver before they open a door. They will let the student out and politely
close the door. Make sure the area is clear before you carefully drive away. This should
help our traffic move more smoothly in the mornings.

Thank you so much for your cooperation. Please keep our students safe!!
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Anti-Bullying
Bullying means any severe or pervasive physical or verbal act or conduct, including
communications made in writing or by means of an electronic act, and including one or more acts
committed by a pupil or group of pupils as defined in Education Code Sections 48900.2 (sexual
harassment), 48900.3 (hate violence), or 48900.4 (harassment, threats and intimidation), directed
toward one or more pupils that has or can be reasonably predicted to have the effect of one or
more of the following: (a) placing a reasonable pupil(s) in fear of harm to that pupil's or those
pupils' person or property; (b) causing a reasonable pupil to experience a substantially
detrimental effect on his or her physical or mental health; (c) causing a reasonable pupil to
experience substantial interference with his or her academic performance; or (d) causing a
reasonable pupil to experience substantial interference with his or her ability to participate in or
benefit from the services, activities, or privileges provided by a school (Education Code Section
8900(r)).
Cyber bullying - Transmission, by means of an electronic device, including, but not limited to, a
telephone, wireless telephone, or other wireless communication device, computer, or pager, of a
communication, including, but not limited to, any of the following: (a) a message, text, sound, or
image; (b) a post on a social network Internet Web site including, but not limited to: (1) posting to
or creating a burn page; (2) creating a credible impersonation of another actual pupil or (3)
creating a false profile. An electronic act shall not constitute pervasive conduct solely on the basis
that it has been transmitted on the Internet or is currently posted on the Internet (Education Code
48900(r)).
Our school recognizes the importance of the California legislature’s recommendation for schools
to include policies and procedures aimed at the prevention of bullying. Our school has adopted
the following procedures/strategies to address the prevention of bullying and to support positive
behavior development.
· Our school focuses on the social environment of the school.
· Our school encourages students to report bullying immediately.
. Our school will put a Plan of Protection in place for any student that needs that level of support.
· Our school values and fully supports a positive school climate for all persons.
· Our school promptly investigates each allegation of bullying behavior.
· Our school intervenes consistently and appropriately in bullying situations.
· Our school enlists students, parents and staff to support bullying prevention program.
· Our school focuses some class time on bullying prevention activities.
· The adults at our school are positive role models and model appropriate behavior.
· Our school continues efforts to prevent bullying throughout the school year.
· Our school has given professional development to look for bullying signs
· Our school is fully committed to strong values that guide our daily behavior toward student
success. Our core values include equity, integrity, caring, collaboration, and personal and collective
accountability.
· Our school takes specific actions to help create and maintain cultural norms of safety,
connectedness to school, and acceptance of each person.
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· Our school reviews and analyzes office referrals and other information to help determine how
resources may be used to establish and maintain bullying prevention strategies and services at our
site.
· Our school uses a positive behavior referral system to support students and staff.
· Our school clearly defines behavioral expectations and has established a consistent process for
teaching and acknowledging appropriate behavior.

Positive, Safe Learning Environment
All staff will promote a safe, positive, learning environment for students.
Teachers will maintain a positive classroom environment by enforcing
procedures and routines, using praise and monitoring student's
progress and providing specific feedback.
Staff will report to yard duty on time and ensure supervision of students.
The PBIS team will work with students, staff, and parents to promote a
positive school environment; supervise yard and cafeteria, communicate
with parents through newsletters and surveys about school wide
expectations and we as a community can teach behaviors.
CPALS workers will be available for yard duties and cafeteria duty to ensure
the Active Supervision of students.
Students are encouraged to be successful in academics, sports, fine arts,
performing arts. Extracurricular opportunities promote a positive
school environment. Some examples are: Chess Club, Noon games, Track
Team, Kern County Science Fair, Bank of America Speech
Contest, Oral Language Festival, Musical Instrument Lessons, Choir, Math
Bowl, Young Author's Fair, Spelling Bee, History Day, etc.
Students also participate in community service activities: Valet, Teachers of
Tomorrow, Student Council, Campus Beautification, etc.
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General Rules
1. Students shall come to school on time. School starts at 8:08AM. Students are
allowed on campus no earlier than 7:30AM.
2. Students shall comply with the regulations of the District and the School.
3. Students must remain safe at all times and shall not engage in activities which
endanger their own health or safety of others. Students will keep hands and feet to
themselves.
4. Students shall respect each other. Teasing, name calling, or bullying are strictly
prohibited.
5. Students shall leave toys, games, personal sports equipment and electronic
equipment at home. The school cannot be held responsible for lost, broken, or
stolen items. Non-compliant items will be taken away and returned only to the
parents after the appropriate steps have been taken:
A. Warning
B. Item sent to office/student picks up after school
C. Item sent to office/parent picks up
6. Students shall respect all physical properties of the school, including the proper care
of buildings, furniture, books, and equipment.
7. Students shall respect the authority of all adults on campus.
8. Students shall keep the campus clean at all times.
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Thorner Elementary School
PLAYGROUND RULES
1. Students will use appropriate language at all times and be considerate of others feelings.
a) No mean or hurtful statements will be allowed (making fun of another person’s name appearance,
abilities, etc.). No profanity or dirty language will be allowed.
b) No games will be closed. Students are expected to let any student join into a game and share
equipment. There may be times where the student will need to have a partner join with them to
keep the teams even or perhaps a game that has been closed by a playground supervisor or teacher
because there is no space for more students to join.
1. Students will keep their hands, feet and object to themselves.
a) Fighting is absolutely forbidden and will result in a referral to the office. Hitting, pushing or play
fighting on the school grounds is not allowed.
b) Wrestling, tripping or shoving are forbidden.
c) Throwing sticks, wood chips, rocks or other objects is prohibited.
2. Personal items, toys and anything considered unsafe is not permitted at school.
a) Unsafe items (such as knives, matches, lighters, cap guns, real or play guns, firecrackers, etc.) are
not permitted at school and could result in suspension or expulsion.
b) The following items are not to be brought to school: Toys, dolls, balls, Ipods, electronics, and
other non-educational items unless the item is needed for class activity and a teacher has given
written permission.
c) Skateboards, roller blades, and skates are not permitted on school grounds.
3. Food and snacks are not allowed.
a) Snacks (for tutoring students) may be eaten only in the designated areas
b) During lunch time, all food will remain in the cafeteria area.
4. All students are expected to use common sense and follow the school rules.
a) When approached by a playground supervisor for breaking a rule, students should be able to
explain what rule they violated.
b) Children are not to jump from bars, or swings. Death drops (swinging from knees and releasing to
feet) are forbidden.
c) No student is to be behind the classrooms or loitering near the fences.
d) Students need to choose safe behaviors.
5. All students will show RESPECT to all adults, other students and all property.
a) Absolutely no arguing with an adult (hand/facial gestures included).
b) Disrespect to an adult will result in an immediate timeout and loss of playground privileges.
c) Writing on walls or any vandalism will result in an immediate referral to the office. Students are
expected to respect their environment and public property.
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RULES FOR PLAYGROUND EQUIPMENT
Monkey Bars
a) Students may not go on top of the bars or sit on top of the bars.
b) If there is more than one child on the bars, a line must be formed.
c) No pulling or pushing on the legs, arms, etc. of any child on the bars.

Wood chip Area
a) Woodchips must not be thrown at any time.
b) Woodchips must be kept inside the box area.
c) Walk. Don’t run, in the box area.

RULES FOR BIG PLAY STRUCTURE
Big Structure
a)
b)
b)
c)

Chase, tag or running is permitted in the Big Play Structure Area
Students should not throw wood chips.
Pushing or shoving is prohibited.
Students cannot block or hold up students from using the equipment or sliding poles.

Swings – When there are children waiting, they must stand in front of the person on the swing
on the cement curb or the blacktop. The first person in line counts to 30 (one count per swing) for
the person swinging. After 30 counts, the person swinging must get off and it will be the next student’s
turn. All students must swing in the same directions.
Here are a list of actions that are prohibited:
a) Jumping out of the swing
b) More than One person on a swing
c) Going from side to side or twisting in a swing.
d) Pushing someone in the swing
e) Holding hands while swinging.
f) Grabbing feet, etc. is forbidden.
g) Climbing on poles of swings or standing between swingers.

Blacktop and Basketball Court Areas
There should be no running on the blacktop. Basketball is a game between two teams. Each
team has a basket. The object is to get the basketball into the basket. Doing so earns the team
two points each time. The ball can only be moved by the player dribbling (bouncing the ball) to another
player. Players cannot make contact by hitting, pushing and intentionally bumping into other players.
Basketball can be either a full court game or a half-court game depending upon how many people want to
play and how many courts are available.
a) No pushing, intentional bumping, or rough play is permitted.
b) Any fouls or disputed play should be resolved by a jump ball or vote of players.
c) Only a basketball will be used for game of basketball.
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Four-Square
Foursquare is a court game played with a rubber ball. Each of the four squares are labeled A, B, C, or D.
Square A starts the game by bouncing it into one of the other court. The player in the other court must
then bounce the ball into another player’s square. If the ball bounced outside the square or back into the
player’s own square, that player is out. When a player is out, they go to the end of the line and the first
person in the line moves into the D square.
a) This game must be played with a rubber ball.
b) Disputed plays are to be voted on by all players in the court and in the line.
c) No “cherry bombs” or “inside corners” is permitted.

Jump Rope
a) Long jump ropes are to be used with groups of 3 or more. Short jump ropes are for
individual use.
b) Jump ropes should never be tied or twisted around any part of a student’s body.
c) No “hot peppers” unless the jumper requests it.

Tether Ball
a)
b)
c)
d)
e)
f)

Swinging, sitting, riding, or hanging on the rope or ball is prohibited
Throwing rope is prohibited; must hit ball with hand
Kicking ball with foot is prohibited
Wrapping rope at the top of the pole so it can’t be hit is prohibited.
Closed games are prohibited.
All students standing in line to play must stay out of the playing circle

FIELD AREA RULES
The field areas are primarily used for games and activities that involve kicking or throwing a ball or
running. Unsafe activities such as tackling, body slamming, trucking, dog piling, slide tackles, or sweeps
are prohibited anywhere on the field areas. Racing and running is allowed. Tag and chase are not
permitted because they often end up in pushing, tripping, tacking or fighting. These are behaviors that
hurt or injure others. Therefore, tag and chase are not allowed on the playground.

Touch Football
Only one game of football is permitted and that is Touch football (with permission and
supervision only). There are two teams with each member of each team wearing a different colored set of
flags. Once the football has been hiked, the team can run or pass the ball. If the person with the ball has
touched on the back or the ball hits the ground the play is stopped. Players with the ball cannot spin
around or use their hands to push away another player in an attempt to avoid being touched on the back.
The object is to move the ball into the designated end zone of your own team.
a) Closed games are prohibited
b) Only a school football can be used
c) The game must stay within the football area and cannot “wander” around the field.
d) No tackling, tripping, dog piling, and other unsafe contact will be permitted.
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Kick Ball
a)
b)
c)
d)
e)

Closed games are prohibited
All players on the team that is up must line up in their kicking order behind the home plate
Only one kicker at a time.
The ball must be rolled to the kicker, not bounced.
The runner is out if tagged by the ball or if the ball is thrown to the base to which the runner is headed
before the runner is there.
f) The ball cannot be thrown at the runner.
g) The runner cannot leave the base (take lead offs) until the ball is pitched.
h) No sliding into the bases.

Soccer
a)
b)
c)
d)
e)

Closed games are prohibited
No tackling or slide tackling is allowed.
No body slams or pushing is allowed.
Touching the ball with the hands or forearm (except by the goalie) results in the other team taking the
ball out to the sideline.

Walls
Walking, standing, or sitting on the side of the walls above the grass line is strictly prohibited. If you are
sitting on the walls your feet must be on the ground. During recess, no one is allowed by the wall on the
far south end of the playground.

END OF RECESS PLAY
The bell represents the end of the recess and all students must stop play and report to their class
line. Students should return any balls or play equipment to the proper ball cart or ball room. Any
student who does not stop play at the bell can lose their recess privilege for the next recess.
Students should line up at their number of their number line at the end of recess and wait for their teacher.
They should not be running, chasing, or pushing one another. If equipment was brought out from the
classroom, that playground equipment must be held and not used.

EMERGENCY SIGNAL
In the event of an emergency, it might become necessary for all students to stop play. The
signal for students to stop all play is the sound of a long whistle. At the sound of the long
whistle, everyone must stop all activities immediately and freeze where they are. Students must
then listen for special directions.
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CPAL Procedures
Cafeteria

Yard

Hallways/Restrooms

Be in your positions before the
students arrive. Teachers will
walk students to the lineup
area. There will be 1 or 2 CPALS
employees waiting at that area.
You are in charge of the tables
you have been assigned. CPALS
will begin sending groups of
students to the cafeteria door to
enter. You may send a whole
class at a time. You may choose
to send 10 students from each
line. The method is to your
discretion. The goal is to get the
students into the cafeteria as
soon as possible.

Please be in your assigned
location unless you’ve been
re-assigned by Mr. Haynes. There
must be at least 2 adults down
on the playground before
students are allowed downstairs.
They must walk down the stairs
holding the rail. Walk down the
right side and up the left side.
There should be no running on
the stairs

Restrooms must be checked
periodically, every five-minutes during
all lunch recess sessions. 1st and 2nd
graders must use two bathrooms on
end of room 10 and 9. 3rd and 4th
graders will use restrooms on end of
rooms 16 and 17. 5th and 6th graders
use restrooms on end of rooms 19 and
21.

Voice level in the cafeteria is level
‘1’ which means “whisper”

Please make sure that students
have enough yard equipment,
balls, (two soccer balls), jump
ropes, hula-hoops, etc.
Kindergartners are not allowed
Down stairs.

Students that have time outs are to
sit on the benches without talking
to each other. They are not to be
playing around or talking to you.
You must initial the student’s pink
referral form.

Please pick up any backpacks and
jackets you see in your area after
the students return to class. It
should be placed by the wall next
to stairs. We can select students

Students should not be in the
hallways during lunch recesses.
Only students that have been
assigned CS and have been placed
in a certain area can be there

You are the adult, please set a good
example for your students, and do
not be visiting with other CPAL
workers. You are to be walking
around your tables, moving at all
times.

Make sure your students know
that when an adult is on the
microphone there are no voices.
When someone is on the
microphone you should not be
talking.
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to place them in the lost/found
rack.
When dismissing, please have your
students follow directions Begin
releasing the tables to go
outside. It is okay to release a
table that is ready even if
students are talking quietly. If
there are students who are
not finished, they may stay.
Students will go directly
outside once they have
thrown their trash away and
stacked their tray. At this
time, there must be 2 CPALS
employees out on the yard for
supervision

You are to be roaming and
scoping the yard, practicing
active supervision at all times.
Please do not stand in one area.
Please do not hold a
conversation with students that
distracts you from watching the
students on the yard.

If a student is standing by a
classroom door, they are to be
asked to return to the playground.
If a teacher invites a student to the
room, it is the teacher’s
responsibility to escort the student
(from the yard) to and from the
classroom.

Make sure you train your
students not to eat while they
are walking to dump their tray

If a student reports to you a fall
and or playground accident,
please find out what
happened…”how did it occur?”
who was involved. Get the
student(s)’ first and last name
and teacher. You are my eyes
and ears, please be as specific as
possible. Give me details.

Students that have been assigned
homework by their teacher can sit
at the benches by flagpole. The
person supervising the detention
bench will make sure the students
remain seated and doing work. If it
becomes a problem, the CPAL
worker is to report the behavior to
the teacher.

Please pick up any items you see
on the floor (fruit, paper, sporks,
etc.) Please train your students
to pick up their areas. You
should do a spot check of your
tables before you dismiss your
table and leave the cafeteria.

When using the radio, speak in a
clear and regular voice. Do not
scream into the radio. Say
something like this, “CPAL Bill to
BASE, I am sending a girl who fell
and scraped her knee to the
office for an ice pack, her name is
Susie” When responding to a
request you say ‘10-4’, which
means okay or “Roger”

When the bell rings students
should go to their number lines.
They should not be sitting or
playing around the lines. They
should be facing foreword. CPAL
workers are to remain with the
students until they are picked up
by their teacher. All teachers are to
come down the stairs and pick
their students up and return to the
class.

Make sure you follow your
students (the last table assigned
to you) so that you know they
have followed proper cafeteria

Please have these items with you
at all times: ( your vest, your
radio, a note pad, a pen/pencil, a

CPALS workers should know the
saying for the Code of Conduct:
Remember the 5 B’s: Be respectful,
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procedures. They should always
walk in the cafeteria

yellow sticky pad, Caught Being
Good pad, Band-Aids, gloves)

Be responsible, Be ready, Be
cooperative, Be safe
“Are you being safe”

Make sure that all students
follow the flow of traffic so that
there are no accidents while
leaving the cafeteria. They
should always walk in the
cafeteria. Please send them
back to their table and make
them walk if they are not
walking.
Your students (kindergartners)
should be in a line, outside of the
cafeteria waiting for their
teachers to pick them up.
Students are to be quiet, and you
are to wait with them. All other
grades are to be escorted to the
yard down the hallway, following
the yellow lines. 1st thru 4th are
to follow line past the library to
the steps. 5th and 6th graders are
to follow yellow line down
hallway past rooms 19 and 20.
Only students that brought their
lunch is allowed to go back and
put their lunch pails by the room
door and immediately go to the
playground. No one else is
allowed to go to their room.
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If you write a referral, please
write the referral using only the
student’s name; victims,
witnesses, etc., must be written
on a note pad. If there is more
than one perpetrator, then two
or more referrals are necessary.

CPAL workers should KNOW THE
YARD RULES. Please read the
Playground Rules booklet and
know what is expected in each
location of the yard. You
sometimes might need to
“model” proper behavior
expectations. You are the
“Adult”. All teachers must come
down the stairs and pick their
class up from the number

Dangerous situations must be
If you want to be respected,
please show students respect.
NEVER PLACE YOUR HANDS ON A
STUDENT.

CPAL workers and students are to
move with the flow of traffic. CPAL
workers should be watching the
students at all times. Do not walk
in front of the students without
watching what the kids are doing
behind you.

Monitor students, make sure they
are walking, walking, walking.

You are the adult, please set a
good example for your students,
and do not be visiting with other
CPAL workers while monitoring
students. You are to be walking
around supervising and practicing
active supervision.

Qualifications
●
●
●
●
●
●

Ability to command respect using positive leadership skills
Ability to follow oral and written directions
Ability to exercise good judgment, neatness, integrity and punctuality.
Ability to work effectively with self, students and community.
Ability to respect confidential matters.
Experience and desire to work with children.

Playground problems can be significantly reduced and/or eliminated. Recess can be a safe and
happy time where supervisors are positive and children are well behaved. This type of effective
management is achieved through several basic, but important steps.
The Basics
Be a positive role model
1. You are climate creators.
2. Help students to develop positive self-esteem, self-discipline and self-expression.
3. Personal hygiene and grooming
Interact
1. Get to know the students’ names.
2. Provide friendly interactions.
3. Make supervision friendly versus hostile.
4. Make contact and monitor potential trouble makers.
5. Give positive verbal feedback to students who are following the rules.
Circulate
1. Monitor your entire, assigned area.
2. Coordinate with other yard staff
3. Assist “clingy” children in getting involved with other children
Areas of Special Concern
1. Restrooms-Do not permit loitering and watch for misuse of supplies and facilities. Check at
frequent intervals.
2. Corridors-Keep children away from classrooms.
3. Office-The office is off limits to students, unless they have written permission.
Is the Situation Dangerous?
Non Dangerous Situations
1. Put the responsibility back on the students to work it out.
2. Monitor their efforts and provide help if necessary.
Dangerous Situations
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1. Notify office immediately.
2. Get near to where the students are. In a loud, firm voice, say, “You must stop RIGHT NOW!”
3. Physically intervene and separate the students only if the students have not responded to verbal
commands and if you can do so without risking injury to yourself or the students.
4. Get the crowd to disperse and move away. Part of the motivation for continuing a fight is the
audience.

Possible Consequences include
1. Verbal reminder
2. Redirection
3. “Stay with Me”
4. Referral to classroom teacher
5. Detention
CAFETERIA PLAYGROUND ACTIVITY LEADER NAME: ___________________________________
I HAVE READ THE FOLLOWING EXPECTATIONS AND PROCEDURES FOR THE JOB OF CAFETERIA, PLAYGROUND
SUPERVISOR. I HAVE ALSO READ THORNER’S PLAYGROUND RULES. I UNDERSTAND THAT I AM THE EYES AND
EARS FOR THE CAMPUS WHILE SUPERVISING STUDENTS ON CAMPUS AND THAT MY JOB IS TO KEEP ALL
STUDENTS SAFE.
I WILL REPORT ALL INCIDENTS TO THE OFFICE OF STUDENT ACCIDENTS, FIGHTS, BULLYING. I WILL COMPLETE THE
PASSES FOR THE OFFICE, REFERRALS IN A PROFESSIONAL WAY NOT COMPROMISING THE PRIVACY RIGHTS OF ANY
STUDENT. I WILL ALSO RECOGNIZE THOSE STUDENTS THAT ARE DISPLAYING POSITIVE BEHAVIOR. I WILL MAKE
ANY VISITOR TO THORNER FEEL WELCOME!
IF I’M NOT SURE OF ANY OF A PARTICULAR RULE AND/OR PROCEDURE, I WILL ASK THE VP FOR CLARIFICATION.
I AGREE TO FOLLOW THESE PROCEDURES AT ALL TIMES. I PLEDGE TO DO MY PART IN KEEPING ALL STUDENTS
SAFE. I PROMISE TO REPRESENT THORNER IN A PROFESSIONAL AND POSITIVE MANNER.

Signature______________________ 
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Date__________

