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Purpose and Description
Briefly describe the purpose of this plan (Select from Schoolwide Program, Comprehensive Support
and Improvement, Targeted Support and Improvement, or Additional Targeted Support and
Improvement)
XSchoolwide Program
XAdditional Targeted Support and Improvement
The purpose of this Plan is to develop goals and implement actions and services to improve student
achievement schoolwide. Our school has been identified as eligible for Additional Targeted Support
and Improvement by the State based on the California School Dashboard results for our Students
with Disabilities subgroup as consistently underperforming. This Plan is based on multiple
measures, including the Dashboard indicators, using current student outcomes and evidence-based
interventions to create our site goals, action steps, strategies, and services offered.
Briefly describe the school’s plan for effectively meeting the ESSA requirements in alignment with the
Local Control and Accountability Plan and other federal, state, and local programs.
The school has developed this Plan by aligning the site goals with the LCAP goals established by
the District. All actions and services listed in this Plan are in addition to other services provided by
the District through LCAP or federal program funding. In an integrated approach, the school
leadership team works directly with the Director of Special Programs who coordinates, manages,
and oversees the implementation of all LCAP and federal programs, ensuring that our school's work
supports the District vision and goals, but does not duplicate, contradict, or supersede District
initiatives.
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Comprehensive Needs Assessment Components
Data Analysis
Please refer to the School and Student Performance Data section where an analysis is provided.

Surveys
This section provides a description of surveys (i.e., Student, Parent, Teacher) used during the school-year, and a summary
of results from the survey(s).
The School Site Council created a series of three open-ended Google surveys whereby all stakeholders could voice their
concerns, suggestions, ideas and thoughts in an anonymous forum. We chose an open-ended format because we
wanted the surveys to truly assess what our community thought we needed. The School Site Council felt that a multiple
choice type survey would limit stakeholders' options and may create a situation where good ideas were unable to be
shared with the team. There were three separate surveys created and implemented: one for students, one for parents,
and one for staff of Golden Valley High School. The links for the student and parent surveys were posted on the front
page of our website. Parents were directed to the survey locations via email, and our Principal referenced the surveys in
his weekly phone calls to all our families. Students were also told in class about the surveys. The staff was emailed a
direct link to the staff survey through their school email system.
Once the surveys were completed, the School Site Council met to go over the findings and discuss an action plan for
meeting those perceived needs. Overwhelmingly, our community felt that our students need more access and
opportunity for academic and personal intervention, reduced class size, increased opportunities for college and career
exploration, access to state-of-the-art technology, drop-in tutoring, and increased opportunities for school involvement.

Classroom Observations
This section provides a description of types and frequency of classroom observations conducted during the school-year and
a summary of findings.
Besides the three surveys listed above, student data (2018 CAASPP results and the CA Dashboard) was also analyzed
by staff to better understand the needs of the school, as well as data from a mid-cycle WASC visit that took place in
Spring of 2017. Regular classroom observations are done daily and weekly by administrators. Department Chairs and
the Instructional Coach also conduct classroom observations of their peers, providing support for instructional strategies
as needed. Staff agree that students will benefit from an increase in access to state-of-the-art technology, additional
tutoring, increased college and career exploration, and increased opportunities for students to be involved in school
programs.

Analysis of Current Instructional Program
The following statements are derived from the Elementary and Secondary Education Act (ESEA) of 1965 and Essential
Program Components (EPCs). In conjunction with the needs assessments, these categories may be used to discuss and
develop critical findings that characterize current instructional practice for numerically significant subgroups as well as
individual students who are:
•
•
•

Not meeting performance goals
Meeting performance goals
Exceeding performance goals

Discussion of each of these statements should result in succinct and focused findings based on verifiable facts. Avoid vague
or general descriptions. Each successive school plan should examine the status of these findings and note progress made.
Special consideration should be given to any practices, policies, or procedures found to be noncompliant through ongoing
monitoring of categorical programs.

Standards, Assessment, and Accountability
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Use of state and local assessments to modify instruction and improve student achievement (ESEA)
Math is a critical needs area. During the 2016 CAASPP administration, only 37% of students scored proficient or higher
in the mathematical section. That number fell to 31% during the 2017 CAASPP testing. Our math department has
created a plan to increase student achievement through hands-on STEM based activities and differentiated instruction.
Additionally, they expanded their tutoring and intervention offerings through Title I funds, which led to improved results in
the 2018 year. The math department also increased access to AP level math programs for all our students and continue
to assist students in being successful academically by expanding their intervention and tutoring offerings. In doing so,
we saw in an increase in the 2018 CAASPP scores.
Language Arts also experienced a drop in proficiency levels last year from 74% to 69% of students scoring proficient or
higher. The district recently adopted new Common Core-aligned textbooks in English which will hopefully have a positive
impact on student achievement over time. The English department has chosen to expand its intervention offerings by
staffing the library after school and offering a Writing Center, which is invaluable to our student population because
nearly 40% of our students speak a language other than English in the home, and they often cannot ask parents for help
on written assignments.
Our students also have a need to access resources which will provide them the opportunity to be academically
successful here at school. With over 50% of our students living in lower socioeconomic household, they are not able to
attain the said support at home that they will need for success in their futures. Most of our lower socioeconomic
students can only access the internet and other resources at school or a public library. It is vital that they have access to
cutting edge technology equipment and acquire digital literacy skills at school. They need to have access to resources
and skills to apply to college and successfully compete in an increasingly competitive society.
Use of data to monitor student progress on curriculum-embedded assessments and modify instruction (EPC)
Students living in poverty come to school every day at a disadvantage from their peers from more affluent families. They
do not have the same access to food, healthcare, shelter, technology, and other basic necessities. Consequently, their
academic success is hindered in many cases by circumstances beyond their control. At Golden Valley High School, we
see this difference in our students in the form of access to technology and the development of academic and socialemotional skills, participation in athletic and performing arts groups, and a gap in CAASPP performance scores in both
math and English Language Arts.
Our goal at Golden Valley is to minimize these gaps through the use of our Title 1 funds. Our plan seeks to increase
access to up-to-date technology in classrooms, provide access to resources that will focus on inquiry-based learning and
collaborative learning. We also will facilitate small group learning through an additional instructional assistant in the
English classrooms of our most fragile learners. Part of our plan will also increase parent involvement by increasing
counseling services, which will allow for more closely monitored student progress and facilitate a fostered interest in
post-secondary opportunities. Educational research has shown all of these aforementioned strategies to be highly
effective in increasing student achievement in secondary settings.

Staffing and Professional Development
Status of meeting requirements for highly qualified staff (ESEA)
95% of all teachers at Golden Valley are fully credentialed highly qualified staff. Currently there are 4 out of 88 teachers
with preliminary credentials, expected to complete their coursework as required before the end of the 2018-19 school
year.
Sufficiency of credentialed teachers and teacher professional development (e.g., access to instructional materials training
on SBE-adopted instructional materials) (EPC)
All schools hire future teachers from those who apply through EdJoin. All schools have access to interviewing the same
credentialed teachers within the district. School site administrators conduct their own interviews and make their own
selections. All teachers have ample opportunity for continued professional development annually as provided by the
District and the school site professional development team on a regular monthly basis. Teachers can select and
personalize their professional development goals through a variety of workshops, collaborative meetings, conferences,
and department and/or grade level collaboration time.
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Alignment of staff development to content standards, assessed student performance, and professional needs (ESEA)
The district provides professional development for teachers in best practices for supporting under-performing students
through literacy across all disciplines, differentiated instruction, language support, equal access to rigorous academic
content standards, support from Bilingual Instructional Assistants, the effective use of technology for increased student
learning, and strategies for engaging all students in learning. In addition, during the summer and after school, teachers
are offered paid opportunities to participate in professional development. At the site, Golden Valley has a Professional
Development team, which meets on a monthly basis to organize and facilitate professional development offerings
monthly for improving student achievement based on content standards, student performance data and professional
needs as outlined by the staff.
Ongoing instructional assistance and support for teachers (e.g., use of content experts and instructional coaches) (EPC)
At the district level, there are four Teachers on Special Assignment (TOSAs) for math, science, English and ELD. These
individuals work alongside teachers to implement CCSS, curriculum from texts, common writing performance tasks, and
effective teaching of all aspects of literacy in all subjects. Additionally, Curriculum Specialist at the district level create
specific language goals and implement best practices for unduplicated students in core content curriculum. At the site
level, we sustain an Instructional Coach who focuses on ensuring equity and educational access for all students, in an
effort to close the achievement gap. Coaches provide professional development, teach workshops on a wide variety of
instructional strategies, increase effective use of technology in both teaching and learning, and develop relationships
with teachers in a coaching role to help improve practices and increase collaboration. Additionally, coaches facilitate
semester-long classroom "walk-abouts" so peers have the opportunity to observe their other peers within their content
area, department, as well as outside of their teaching area. As noted previously, there is an emphasis and focus on
closing the achievement gap, and increasing student achievement for English Learners and struggling students
represented by significant subgroups through dashboard analysis.
Teacher collaboration by grade level (kindergarten through grade eight [K–8]) and department (grades nine through twelve)
(EPC)
As a site, on a monthly basis, Golden Valley commits time in the schedule for teachers to meet by both grade level
content teams and/or by department in order to bring teachers together to examine data (both teacher survey data as
well as data which identifies performance) and work on specific goals to develop strategies which are utilized within the
classroom that support the increase student achievement.

Teaching and Learning
Alignment of curriculum, instruction, and materials to content and performance standards (ESEA)
All district required curriculum is aligned to CCSS, content and performance standards and is approved by the SBE.
Said curriculum is utilized throughout all courses at GV. Additionally, our funds will be partially utilized to provide all
students with an enriched curriculum and instructional supports to increase 21st century skills such as communication,
collaboration, critical thinking and creativity in the classroom. Further, we are providing access to resources that will
focus on inquiry-based learning and collaborative learning. We also will facilitate small group learning through an
additional instructional assistant in the English classrooms of our most fragile learners.
Adherence to recommended instructional minutes for reading/language arts and mathematics (K–8) (EPC)
N/A

Lesson pacing schedule (K–8) and master schedule flexibility for sufficient numbers of intervention courses (EPC)
The master schedule provides flexibility each year based on student need. Intervention support classes are built into the
master schedule. Some of these courses include: Algebra 1 Prep. Geometry Prep, Achieve EL, Learning Strategies for
students with special needs, and co taught offerings. GV's co taught offerings are implemented to increase inclusion for
our most capable Special Education students with the goal of reducing the number of Special Education students
receiving Certificates of Completion, and increasing the amount of students earning diplomas. GV also offers elective
courses for our transitional students who are on track to earn a Certificate of Completion in order to expose them to a
more rigorous course of study. Finally, our Achieve program offers support for our new English learners and LTELs. In
addition to the course offerings built into the master schedule, there is a Golden Opportunities for Access and Learning
(GOALS) preparation period for our coordinator who monitors students matriculating from the junior high school who
have demonstrated a history of being academically unsuccessful. This individual works alongside the student, staff, and
parents to support student achievement.
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Availability of standards-based instructional materials appropriate to all student groups (ESEA)
All district required curriculum is aligned to CCSS, content and performance standards and is approved by the SBE.
Said curriculum is utilized throughout all courses at GV. Additionally, our funds will be partially utilized to provide all
students with an enriched curriculum and instructional supports to increase 21st century skills such as communication,
collaboration, critical thinking and creativity in the classroom. Further, we are providing access to resources that will
focus on inquiry-based learning and collaborative learning. We also will facilitate small group learning through an
additional instructional assistant in the English, EL, Achieve, and Special Education classrooms of our most fragile
learners.
Use of SBE-adopted and standards-aligned instructional materials, including intervention materials, and for high school
students, access to standards-aligned core courses (EPC)
All district required curriculum is aligned to CCSS, content and performance standards and is approved by the SBE.
Said curriculum is utilized throughout all courses at GV. Additionally, our funds will be partially utilized to provide all
students with an enriched curriculum and instructional supports to increase 21st century skills such as communication,
collaboration, critical thinking and creativity in the classroom. Further, we are providing access to resources that will
focus on inquiry-based learning and collaborative learning. Golden Valley has Chromebook carts in every classroom, so
individual students have access to technology for learning. We also will facilitate small group learning through an
additional instructional assistant in the English, EL, Achieve, and Special Education classrooms of our most fragile
learners. Finally, Title I services were implemented to provide additional tutoring, intervention opportunities, and
increased access to technology within math to increase access for all students at the site and increase performance
overall.

Opportunity and Equal Educational Access
Services provided by the regular program that enable underperforming students to meet standards (ESEA)
At the district level, social workers have been hired and trained to provide services to under-performing students all
students in need. They work alongside staff, Child Welfare, and Attendance Specialists to provide immediate help,
services, and assistance to students from low-income and homeless families, foster youth, and the general population.
GV's Parent Awareness Workshops and Support (PAWS) Center, houses our site social worker and a Title One funded
consultant who identifies and monitors student's daily needs, provides social, academic, physical and emotional support,
and secures clothing, food, hygiene products, school supplies, tutoring, academic intervention, individualized services,
and transportation for students in need allowing for said students to access their education and additional supports
available. PAWS, Counseling, Administration, teachers, other staff, and families work as a team to identify needs in
order to provide the necessary services that will facilitate academic growth.
Evidence-based educational practices to raise student achievement
All teachers receive professional development and instructional coaching that facilitates the use of evidence based
instructional practices in the classroom in order to raise student achievement. Small group learning through an additional
instructional assistant in the English, EL, Achieve, and Special Education classrooms support our most impacted
learners. Additionally, the use of Title One funds include the added support to minimize these gaps. Our plan seeks to
increase access to up-to-date technology in classrooms, provide access to resources that will focus on inquiry-based
learning and collaborative learning, facilitate small group learning through an additional instructional assistant in the
English classrooms of our most fragile learners, and increase parent involvement by increasing counseling services,
which will allow for more closely monitored student progress and facilitate a fostered interest in post-secondary
opportunities.

Parental Engagement
Resources available from family, school, district, and community to assist under-achieving students (ESEA)
In order to support the needs of our students, Golden Valley employs an additional school counselor to reduce the
overall caseloads, increase services, decrease misbehavior, and increase student achievement. Ultimately, counselors
have more time to meet individually with their students and monitor their progress towards graduation and meeting A-G
requirements. GV also extends the school day for students who are under-performing, hosts intervention opportunities
for students to receive individualized instructional support, facilitate small group learning through an additional
instructional assistant in the English classrooms of our most fragile learners, provide support to our students and families
through the PAWS Center, house a site social worker who provides access to supplies and services in an effort to
ensure students can access their education.
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Involvement of parents, community representatives, classroom teachers, other school personnel, and students in secondary
schools, in the planning, implementation, and evaluation of ConApp programs (5 California Code of Regulations 3932)
Parents, teachers, staff members, and students are actively involved in the development, implementation, revision, and
annual evaluation of our School Plan for effectively using Title 1 funds in our schoolwide program through quarterly PAC
and School Site Council meetings. Parents, teachers, staff, and students are additionally involved each year in the
development, implementation, and evaluation of the district's Title 3 plan to ensure academic achievement and language
proficiency for English Language Learners through quarterly DELAC meetings.
Funding
Services provided by categorical funds that enable underperforming students to meet standards (ESEA)
The district provides categorical funding that allows Golden Valley to create an annual Intervention Plan. Funding
provides before and after school tutoring, and/or add extra 1/6th teaching assignments where possible into the school
day for parallel support classes in Math and/or English. The district also provides professional development for teachers
in best practices for supporting underperforming students through literacy across all disciplines, differentiated instruction,
language support, equal access to rigorous academic content standards, support from Bilingual Instructional Assistants,
the effective use of technology for increased student learning, and strategies for engaging all students in learning.
Fiscal support (EPC)
The district funds quarterly Parent and Student Engagement evening workshops, counseling services, crisis intervention,
student wellness support, donated computers for student use at home, translation services to increase parent
engagement, transportation for students with special needs, college and career fairs, community resource events, and
School Formula Accounts (SFA) for discretionary site needs.

Stakeholder Involvement
How, when, and with whom did the school consult as part of the planning process for this
SPSA/Annual Review and Update?
Involvement Process for the SPSA and Annual Review and Update
Annually, the SSC reviews the current SPSA and the data associated with each goal to determine
how to proceed. The School Site Council created a series of three open-ended Google surveys
whereby all stakeholders could voice their concerns, suggestions, ideas and thoughts in an
anonymous forum. We chose an open-ended format because we wanted the surveys to truly
assess what our community thought we needed. The School Site Council felt that a multiple choice
type survey would limit stakeholders' options and may create a situation where good ideas were
unable to be shared with the team. There were three separate surveys created and implemented;
one for students, one for parents, and one for staff of Golden Valley High School. The links for the
student and parent surveys were posted on the front page of our website. Parents were directed to
the survey locations via email and our Principal referenced the surveys in his weekly phone calls to
all our families. Students were also told in class about the surveys. The staff was emailed a direct
link to the staff survey through their school email system.
Once the surveys were completed, the School Site Council and the staff met to go over the findings
and discuss an action plan for meeting those perceived needs. Overwhelmingly, our community felt
that our students need more access and opportunity for academic and personal intervention,
extended day, reduced class size, increased opportunities for college and career exploration, access
to state-of-the-art technology, drop-in tutoring, and increased opportunities for school involvement.
To complete this process, the survey results, the WASC mid-cycle report, and student data
information was analyzed by staff to better understand the needs of the school. Once all the data
was reviewed, the School Site Council met to go over the findings and discuss an action plan for
meeting those perceived needs. Overwhelmingly, our stakeholders felt that our students needed
more access and opportunity for academic and personal intervention, reduced class size, increased
School Plan for Student Achievement (SPSA)
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opportunities for college and career exploration, access to state-of-the-art technology, drop-in
tutoring, and increased opportunities for school involvement.

Resource Inequities
Briefly identify and describe any resource inequities identified as a result of the required needs
assessment, as applicable.
After conducting and analyzing our comprehensive needs assessment, it has become apparent that
the amount of resources provided to our students through parent donations and family support are
significantly less than the amount available at more affluent school sites. Because a significant
amount of students in our school come from low income families and/or have more severe barriers
to their education than students attending schools in more affluent areas, our students most often
lack some or all of the following: advanced technology at home, private tutoring resources, quiet
private places to student, real life travel experiences, exposure to available college information, extra
time for many co-curricular activities, wealthy successful adult role models, personal long-term
goals, and knowledge of and access to community resources.
As such, students living in poverty come to school every day at a disadvantage from their peers from
more affluent families. Over 50% of Golden Valley students are identified as living in poverty under
the National School Lunch Program (NSLP) guidelines. Therefore, they do not have the same
access to food, healthcare, shelter, technology, and other basic necessities. Consequently, their
academic success is hindered in many cases by circumstances beyond their control. At Golden
Valley High School, we see this difference in our students with respect to accessing resources which
support academic growth, the development of academic and social-emotional skills, the ability to
participate in athletic and performing arts groups, and a gap in both English Language Arts and Math
performance as reported on the CAASPP results.
Our goal at Golden Valley is to minimize achievement gaps through the use of our Title 1 funds. Our
plan seeks to increase access to counseling, participation in co- and extracurricular activities,
professional development to train staff on working with a diverse population, and post-secondary
opportunities. Furthermore, we are providing access to resources that will focus on inquiry-based
learning and collaborative learning. We also will facilitate small group learning through an additional
instructional assistant in the English classrooms of our most fragile learners. Finally, part of our plan
will also increase parent involvement by increasing parent awareness, resources, and services to
our families, which will allow for more closely monitoring of student progress and facilitating a
fostered interest in post-secondary opportunities. Educational research has shown all of these
aforementioned strategies to be highly effective in increasing student achievement in secondary
settings.
When analyzing the California Dashboard results, both the Academic Performance and the
Graduation Rate for Students with Disabilities is concerning. Our teachers, staff, and parents
recognize that two district transitional programs for students with severe cognitive delays and
physical and mental impairments are regionalized at Golden Valley. As such, in the 2018-19 school
year, 103 students at Golden Valley are on a non-diploma track, earning a Certificate of Completion,
which are counted as non-grads for our school. In an effort to address this issue, we have
implemented co-teaching courses to increase inclusion for our most capable Special Education
students with the goal of reducing the number of Special Education students receiving Certificates of
Completion, and increasing the amount of students earning diplomas. Additionally, we are
increasing the number of co-taught elective courses for our transitional students who are earn a
School Plan for Student Achievement (SPSA)
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Certificate of Completion in order to expose them to a more rigorous course of study. The inclusion
model also provides them with access to more rigorous academic content, in an effort to increase
their knowledge, skills, and proficiency in English and math especially.
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School and Student Performance Data
Student Enrollment
Enrollment By Student Group
Student Enrollment by Subgroup
Student Group

Percent of Enrollment

Number of Students

2015-16

2016-17

2017-18

2015-16

2016-17

2017-18

American Indian

0.2%

0.1%

0.14%

4

2

3

African American

8.1%

8.8%

9.18%

173

191

198

Asian

4.4%

3.7%

3.43%

93

81

74

Filipino

6.5%

6.3%

7.00%

139

136

151

Hispanic/Latino

54.3%

55.3%

55.63%

1,157

1,203

1200

Pacific Islander

0.1%

0.1%

0.19%

3

1

4

White

21.8%

21.5%

20.77%

465

468

448

Multiple/No Response

4.5%

%

%

95
2,177

2157

Total Enrollment

2,129

Student Enrollment
Enrollment By Grade Level
Student Enrollment by Grade Level
Grade

Number of Students
2015-16

2016-17

2017-18

Grade 9

568

604

557

Grade 10

504

550

606

Grade 11

555

485

532

Grade 12

502

538

462

2,129

2,177

2,157

Total Enrollment
Conclusions based on this data:
1.

Our student enrollment numbers fluctuates annually.

2.

We are an incredibly diverse campus.

3.

With a large number of Hispanic/Latino students on our campus, there is a significant need for bilingual services.
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School and Student Performance Data
Student Enrollment
English Learner (EL) Enrollment
English Learner (EL) Enrollment
Student Group

Number of Students

Percent of Students

2015-16

2016-17

2017-18

2015-16

2016-17

2017-18

English Learners

351

356

273

16.5%

16.4%

12.7%

Fluent English Proficient (FEP)

563

562

640

26.4%

25.8%

29.7%

1

26

0.0%

0.3%

7.3%

Reclassified Fluent English Proficient (RFEP)
Conclusions based on this data:
1.

The number of English Learners is decreasing, but the number of fluent English proficient and RFEP students is on
the rise.

2.

The supports in place for our English Learners enrolled is supporting their academic achievement.

3.

There needs to be continued efforts in order to reclassify our English Learners.
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School and Student Performance Data
CAASPP Results
English Language Arts/Literacy (All Students)
Overall Participation for All Students
Grade
Level

# of Students Enrolled

# of Students Tested

# of Students with
Scores

% of Students Tested

15-16

16-17

17-18

15-16

16-17

17-18

15-16

16-17

17-18

15-16

16-17

17-18

Grade 11

524

450

487

515

437

485

514

437

485

98.3

97.1

99.6

All Grades

524

450

487

515

437

485

514

437

485

98.3

97.1

99.6

Overall Achievement for All Students
Grade
Level

% Standard
Exceeded

Mean Scale Score

% Standard
Met

% Standard
Nearly Met

% Standard
Not Met

15-16 16-17 17-18 15-16 16-17 17-18 15-16 16-17 17-18 15-16 16-17 17-18 15-16 16-17 17-18

2629. 2625. 2624.
2
2
1
All Grades N/A
N/A
N/A
Grade 11

31

31.81 33.40

41

36.61 33.61

17

20.82 21.24

10

10.76 11.75

31

31.81 33.40

41

36.61 33.61

17

20.82 21.24

10

10.76 11.75

Reading
Demonstrating understanding of literary and non-fictional texts
Grade Level

% Above Standard

% At or Near Standard

% Below Standard

15-16

16-17

17-18

15-16

16-17

17-18

15-16

16-17

17-18

Grade 11

34

38.67

34.58

55

46.68

49.69

11

14.65

15.73

All Grades

34

38.67

34.58

55

46.68

49.69

11

14.65

15.73

Writing
Producing clear and purposeful writing
Grade Level

% Above Standard

% At or Near Standard

% Below Standard

15-16

16-17

17-18

15-16

16-17

17-18

15-16

16-17

17-18

Grade 11

45

42.33

45.13

44

44.39

41.20

11

13.27

13.66

All Grades

45

42.33

45.13

44

44.39

41.20

11

13.27

13.66

Listening
Demonstrating effective communication skills
Grade Level

% Above Standard

% At or Near Standard

% Below Standard

15-16

16-17

17-18

15-16

16-17

17-18

15-16

16-17

17-18

Grade 11

22

27.69

27.69

68

62.47

60.74

9

9.84

11.57

All Grades

22

27.69

27.69

68

62.47

60.74

9

9.84

11.57

Research/Inquiry
Investigating, analyzing, and presenting information
Grade Level

% Above Standard

% At or Near Standard

% Below Standard

15-16

16-17

17-18

15-16

16-17

17-18

15-16

16-17

17-18

Grade 11

42

40.05

44.10

50

48.05

42.03

8

11.90

13.87

All Grades

42

40.05

44.10

50

48.05

42.03

8

11.90

13.87
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Conclusions based on this data:
1.

The overall achievement scores of students at the "standard exceeded" performance band stayed relatively the
same over the course of the three years reported, with about 31% of students measuring "standard exceeded".

2.

The percentages of students at the "standard met" performance band decreased, while the percentage of
students at the "standard nearly met" and "standard not met" levels increased.

3.

The highest percentage of students in the "below standard" category fall within the reading component (at 14.65%).
The highest percentage of students scoring "above standard" fall within the writing component of the CAASPP (at
42.33%)
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School and Student Performance Data
CAASPP Results
Mathematics (All Students)
Overall Participation for All Students
Grade
Level

# of Students Enrolled

# of Students Tested

# of Students with
Scores

% of Students Tested

15-16

16-17

17-18

15-16

16-17

17-18

15-16

16-17

17-18

15-16

16-17

17-18

Grade 11

524

450

488

511

437

484

507

437

484

97.5

97.1

99.2

All Grades

524

450

488

511

437

484

507

437

484

97.5

97.1

99.2

Overall Achievement for All Students
Grade
Level

% Standard
Exceeded

Mean Scale Score

% Standard
Met

% Standard
Nearly Met

% Standard
Not Met

15-16 16-17 17-18 15-16 16-17 17-18 15-16 16-17 17-18 15-16 16-17 17-18 15-16 16-17 17-18

2586. 2570. 2587.
6
9
2
All Grades N/A
N/A
N/A
Grade 11

12

9.84 13.64

23

21.28 26.45

33

29.75 23.14

33

39.13 36.78

12

9.84 13.64

23

21.28 26.45

33

29.75 23.14

33

39.13 36.78

Concepts & Procedures
Applying mathematical concepts and procedures
Grade Level

% Above Standard

% At or Near Standard

% Below Standard

15-16

16-17

17-18

15-16

16-17

17-18

15-16

16-17

17-18

Grade 11

21

18.81

24.38

41

32.80

30.99

38

48.39

44.63

All Grades

21

18.81

24.38

41

32.80

30.99

38

48.39

44.63

Problem Solving & Modeling/Data Analysis
Using appropriate tools and strategies to solve real world and mathematical problems
Grade Level

% Above Standard

% At or Near Standard

% Below Standard

15-16

16-17

17-18

15-16

16-17

17-18

15-16

16-17

17-18

Grade 11

16

12.39

17.98

56

51.15

49.17

28

36.47

32.85

All Grades

16

12.39

17.98

56

51.15

49.17

28

36.47

32.85

Communicating Reasoning
Demonstrating ability to support mathematical conclusions
Grade Level

% Above Standard

% At or Near Standard

% Below Standard

15-16

16-17

17-18

15-16

16-17

17-18

15-16

16-17

17-18

Grade 11

19

13.53

22.11

63

60.78

54.55

18

25.69

23.35

All Grades

19

13.53

22.11

63

60.78

54.55

18

25.69

23.35

Conclusions based on this data:
1.

The majority of the students test results from 2016-17 fall within the "standard nearly met" and "standard not met"
band, at a 68.88% combined percentage.

2.

Student scores fell overall during the 2016-17 year as compared to previous years.
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3.

The math concept with the highest percentage of students falling in the "below standard" performance band was in
Concepts and Procedures, with 48.39% of students "below standard".
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School and Student Performance Data
ELPAC Results
2017-18 Summative Assessment Data
Number of Students and Mean Scale Scores for All Students
Grade
Level

Overall

Oral Language

Written Language

Number of
Students Tested

Grade 9

1533.8

1536.6

1530.5

55

Grade 10

1551.4

1545.1

1557.4

52

Grade 11

1549.8

1535.6

1563.4

36

Grade 12

1567.7

1549.8

1585.0

45

All Grades

Grade
Level

188
Overall Language
Number and Percentage of Students at Each Performance Level for All Students
Level 4
Level 3
Level 2
Level 1
Total Number of
Students
#
%
#
%
#
%
#
%

Grade 9

18

32.73

13

23.64

*

*

16

29.09

55

Grade 10

16

30.77

14

26.92

12

23.08

*

*

52

Grade 11

13

36.11

12

33.33

*

*

*

*

36

Grade 12

18

40.00

13

28.89

*

*

*

*

45

All Grades

65

34.57

52

27.66

34

18.09

37

19.68

188

Grade
Level

Oral Language
Number and Percentage of Students at Each Performance Level for All Students
Level 4
Level 3
Level 2
Level 1
Total Number of
Students
#
%
#
%
#
%
#
%

Grade 9

28

50.91

*

*

*

*

*

*

55

Grade 10

22

42.31

13

25.00

*

*

*

*

52

Grade 11

19

52.78

11

30.56

*

*

*

*

36

Grade 12

26

57.78

11

24.44

*

*

*

*

45

All Grades

95

50.53

42

22.34

22

11.70

29

15.43

188

Grade
Level

Written Language
Number and Percentage of Students at Each Performance Level for All Students
Level 4
Level 3
Level 2
Level 1
Total Number of
Students
#
%
#
%
#
%
#
%

Grade 9

*

*

12

21.82

*

*

24

43.64

55

Grade 10

*

*

13

25.00

11

21.15

18

34.62

52

Grade 11

*

*

13

36.11

*

*

*

*

36

Grade 12

11

24.44

14

31.11

*

*

*

*

45

All Grades

35

18.62

52

27.66

40

21.28

61

32.45

188

School Plan for Student Achievement (SPSA)

Page 15 of 64

Golden Valley High School

Grade
Level

Listening Domain
Number and Percentage of Students by Domain Performance Level for All Students
Total Number of
Well Developed
Somewhat/Moderately
Beginning
Students

Grade 9

25

45.45

17

30.91

13

23.64

55

Grade 10

23

44.23

16

30.77

13

25.00

52

Grade 11

13

36.11

16

44.44

*

*

36

Grade 12

17

37.78

18

40.00

*

*

45

All Grades

78

41.49

67

35.64

43

22.87

188

Grade
Level

Speaking Domain
Number and Percentage of Students by Domain Performance Level for All Students
Total Number of
Well Developed
Somewhat/Moderately
Beginning
Students

Grade 9

31

56.36

15

27.27

*

*

55

Grade 10

24

46.15

21

40.38

*

*

52

Grade 11

26

72.22

*

*

*

*

36

Grade 12

34

75.56

*

*

*

*

45

All Grades

115

61.17

50

26.60

23

12.23

188

Grade
Level

Reading Domain
Number and Percentage of Students by Domain Performance Level for All Students
Total Number of
Well Developed
Somewhat/Moderately
Beginning
Students

Grade 9

14

25.45

13

23.64

28

50.91

55

Grade 10

12

23.08

15

28.85

25

48.08

52

Grade 11

*

*

20

55.56

11

30.56

36

Grade 12

*

*

20

44.44

15

33.33

45

41

21.81

68

36.17

79

42.02

188

All Grades

Grade
Level

Writing Domain
Number and Percentage of Students by Domain Performance Level for All Students
Total Number of
Well Developed
Somewhat/Moderately
Beginning
Students

Grade 9

*

*

34

61.82

15

27.27

55

Grade 10

*

*

35

67.31

*

*

52

Grade 11

11

30.56

20

55.56

*

*

36

Grade 12

17

37.78

24

53.33

*

*

45

All Grades

44

23.40

113

60.11

31

16.49

188

Conclusions based on this data:
1.

Nearly 10% of our population is an English Learner or LTEL.

2.

Overall, our EL and LTEL students perform well on on this assessment and reclassify
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3.

Students are progressively performing better on this assessment (currently ELPAC, formally CELDT) since the
introduction of the Achieve program at Golden Valley
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School and Student Performance Data
Student Population
This section provides information about the school’s student population.
2017-18 Student Population
Total
Enrollment

Socioeconomically
Disadvantaged

English
Learners

Foster
Youth

2,157

54.4%

12.7%

0.4%

This is the total number of
students enrolled.

This is the percent of students
who are eligible for free or
reduced priced meals; or have
parents/guardians who did not
receive a high school diploma.

This is the percent of students
who are learning to communicate
effectively in English, typically
requiring instruction in both the
English Language and in their
academic courses.

This is the percent of students
whose well-being is the
responsibility of a court.

2017-18 Enrollment for All Students/Student Group
Student Group
English Learners
Foster Youth
Homeless
Socioeconomically Disadvantaged
Students with Disabilities

Total

Percentage

273

12.7%

8

0.4%

100

4.6%

1,174

54.4%

324

15.0%

Enrollment by Race/Ethnicity
Student Group

Total

Percentage

African American

198

9.2%

American Indian

3

0.1%

Asian

74

3.4%

Filipino

151

7.0%

1,200

55.6%

Two or More Races

79

3.7%

Pacific Islander

4

0.2%

448

20.8%

Hispanic

White
Conclusions based on this data:
1.

With the majority of our population being socioeconomically disadvantaged, funds need to be applied to support
students' personal and academic growth.

2.

There is a need to expose students to co-curricular and post-secondary opportunities.

3.

Increased funding sources need to be applied to provide additional counseling services.
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School and Student Performance Data
Overall Performance
2018 Fall Dashboard Overall Performance for All Students
Academic Performance

Academic Engagement

Conditions & Climate

English Language Arts

Graduation Rate

Suspension Rate

Green

Yellow

Orange

Mathematics
Green

English Learner Progress
No Performance Color

College/Career
Orange

Conclusions based on this data:
1.

An orange performance level in Suspension Rate indicates an area of concern requiring a closer look at strategies
to increase positive behavior and decreasing suspension rate.

2.

An orange in College and Career indicates a need to expose and support post-secondary opportunities for students

3.

A yellow indicates a need for continued growth in improving the graduation rate for students with disabilities.
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School and Student Performance Data
Academic Performance
English Language Arts
The performance levels are color-coded and range from lowest-to-highest performance in the following order:
Lowest
Performance

Red

Orange

Yellow

Green

Highest
Performance

Blue

This section provides number of student groups in each color.
2018 Fall Dashboard English Language Arts Equity Report
Red

Orange

Yellow

Green

Blue

1

1

2

2

0

This section provides a view of Student Assessment Results and other aspects of this school’s performance, specifically
how well students are meeting grade-level standards on the English Language Arts assessment. This measure is based on
student performance on the Smarter Balanced Summative Assessment, which is taken annually by students in grades 3–8
and grade 11.
2018 Fall Dashboard English Language Arts Performance for All Students/Student Group
All Students

English Learners

Foster Youth

Green

Orange

No Performance Color

42.7 points above standard

24 points below standard

Maintained -0.8 points

Maintained -1.9 points

Less than 11 Students - Data Not
Displayed for Privacy
1 students

471 students

81 students

Homeless

Socioeconomically Disadvantaged

Students with Disabilities

No Performance Color

Yellow

Red

12.5 points above standard

21.2 points above standard

88 points below standard

33 students

Maintained -2.8 points

Declined -12.1 points

241 students

58 students
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2018 Fall Dashboard English Language Arts Performance by Race/Ethnicity
African American

American Indian

Asian

Filipino

Yellow

No Performance Color

No Performance Color

No Performance Color

18.4 points above standard

0 Students

96.3 points above standard

109.1 points above standard

Declined -9.5 points

Increased 12.4 points

Increased 35.7 points

32 students

12 students

35 students

Hispanic

Two or More Races

Pacific Islander

White

Green

No Performance Color

No Performance Color

Green

24.1 points above standard

66.4 points above standard

64 points above standard

Increased 3.6 points

Declined -3.2 points

Less than 11 Students - Data
Not Displayed for Privacy

Declined -23.3 points

1 students
260 students

22 students

109 students

This section provides a view of Student Assessment Results and other aspects of this school’s performance, specifically
how well students are meeting grade-level standards on the English Language Arts assessment. This measure is based on
student performance on the Smarter Balanced Summative Assessment, which is taken annually by students in grades 3–8
and grade 11.
2018 Fall Dashboard English Language Arts Data Comparisons for English Learners
Current English Learner

Reclassified English Learners

English Only

79.5 points below standard

14.1 points above standard

51.9 points above standard

Declined -13.9 points

Declined -19.7 points

Maintained -0.2 points

33 students

48 students

268 students

Conclusions based on this data:

1. Funding needs to be allocated to improve academic success in ELA - specifically for students with disabilities, English
Language Learners and the socioeconomically disadvantaged.

2. Increasing English Language performance would lead to improved graduation rate.
3. Increasing opportunities for students to receive additional support will lead to higher performance.
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School and Student Performance Data
Academic Performance
Mathematics
The performance levels are color-coded and range from lowest-to-highest performance in the following order:
Lowest
Performance

Red

Orange

Yellow

Green

Highest
Performance

Blue

This section provides number of student groups in each color.
2018 Fall Dashboard Mathematics Equity Report
Red

Orange

Yellow

Green

Blue

0

2

2

2

0

This section provides a view of Student Assessment Results and other aspects of this school’s performance, specifically
how well students are meeting grade-level standards on the Mathematics assessment. This measure is based on student
performance on the Smarter Balanced Summative Assessment, which is taken annually by students in grades 3–8 and
grade 11.
2018 Fall Dashboard Mathematics Performance for All Students/Student Group
All Students

English Learners

Foster Youth

Green

Yellow

No Performance Color

38.3 points below standard

104.8 points below standard

Increased

Increased 7.5 points

Less than 11 Students - Data Not
Displayed for Privacy
1 students

16.5 points
469 students

81 students

Homeless

Socioeconomically Disadvantaged

Students with Disabilities

No Performance Color

Green

Orange

69.2 points below standard

58 points below standard

158.7 points below standard

33 students

Increased

Increased

19.9 points
240 students

28.5 points
58 students
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2018 Fall Dashboard Mathematics Performance by Race/Ethnicity
African American

American Indian

Asian

Filipino

Orange

No Performance Color

No Performance Color

No Performance Color

87 points below standard

0 Students

47.4 points above standard

44.7 points above standard

Declined -4.5 points

Increased

Increased

32 students

20.8 points
12 students

49 points
35 students

Hispanic

Two or More Races

Pacific Islander

White

Green

No Performance Color

No Performance Color

Yellow

59.8 points below standard

23.3 points below standard

10.3 points below standard

Increased

Increased 13.1 points

Less than 11 Students - Data
Not Displayed for Privacy

Maintained -2.2 points

1 students

22.3 points
260 students

22 students

107 students

This section provides a view of Student Assessment Results and other aspects of this school’s performance, specifically
how well students are meeting grade-level standards on the Mathematics assessment. This measure is based on student
performance on the Smarter Balanced Summative Assessment, which is taken annually by students in grades 3–8 and
grade 11.
2018 Fall Dashboard Mathematics Data Comparisons for English Learners
Current English Learner

Reclassified English Learners

English Only

146.1 points below standard

76.4 points below standard

30.2 points below standard

Increased

Declined -28.2 points

Increased

16 points
33 students

48 students

17.2 points
266 students

Conclusions based on this data:

1.
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School and Student Performance Data
Academic Performance
English Learner Progress
This section provides a view of the percent of students performing at each level on the new English Language Proficiency
Assessments for California (ELPAC) assessment. With the transition ELPAC, the 2018 Dashboard is unable to report a
performance level (color) for this measure.
2018 Fall Dashboard English Language Proficiency Assessments for California Results
Number of
Students

Level 4
Well
Developed

Level 3
Moderately
Developed

Level 2
Somewhat
Developed

Level 1
Beginning
Stage

188

34.6%

27.7%

18.1%

19.7%

Conclusions based on this data:

1. English Learner progress is very high, having increased by 8.6% from the previous year.
2. The Graduation Rate has an orange performance level due to a slight decrease in number from the last reported
year.
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School and Student Performance Data
Academic Performance
College/Career
The performance levels are color-coded and range from lowest-to-highest performance in the following order:
Lowest
Performance

Red

Orange

Yellow

Green

Highest
Performance

Blue

This section provides number of student groups in each color.
2018 Fall Dashboard College/Career Equity Report
Red

Orange

Yellow

Green

Blue

1

5

1

0

0

This section provides information on the percentage of high school graduates who are placed in the "Prepared" level on the
College/Career Indicator.
2018 Fall Dashboard College/Career for All Students/Student Group
All Students

English Learners

Foster Youth

Orange

Orange

No Performance Color

45.7% prepared

10.8% prepared

Declined -7.4%

Declined -5.2%

Less than 11 Students - Data Not
Displayed for Privacy
4 students

457 students

83 students

Homeless

Socioeconomically Disadvantaged

Students with Disabilities

Orange

Orange

Red

38.9% prepared

40.3% prepared

5.8% prepared

Declined -5.3%

Declined -5.1%

Maintained 1.3%

36 students

305 students

69 students
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2018 Fall Dashboard College/Career by Race/Ethnicity
African American

American Indian

Asian

Filipino

Orange

No Performance Color

No Performance Color

No Performance Color

38.3% prepared

Less than 11 Students - Data
Not Displayed for Privacy

70.8% prepared

58.8% prepared

Declined -18.1%

Declined -10.4%

24 students

34 students

Declined -11.7%

1 students
47 students

Hispanic

Two or More Races

Pacific Islander

White

Orange

No Performance Color

No Performance Color

Yellow

35.5% prepared

50% prepared

62.2% prepared

Declined -5.1%

Declined -10.7%

Less than 11 Students - Data
Not Displayed for Privacy

Declined -8.8%

1 students
234 students

18 students

98 students

This section provides a view of the percent of students per year that qualify as Not Prepared, Approaching Prepared, and
Prepared.
2018 Fall Dashboard College/Career 3-Year Performance
Class of 2016

Class of 2017

Class of 2018

54.1% Prepared
19.6% Approaching Prepared
26.3% Not Prepared

53.2 Prepared
23.2 Approaching Prepared
23.6 Not Prepared

45.7 Prepared
22.8 Approaching Prepared
31.5 Not Prepared

Conclusions based on this data:

1. The data on College / Career Readiness reflects baseline data upon which to measure improvement over the next
few years.

2. All students overall in Grade 11 decreased slightly in English performance dropping 4.9 points from the previous
year's results.

3. All students overall in Grade 11 decreased significantly in Mathematics performance dropping 15.4 points from the
previous year's results.
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School and Student Performance Data
Academic Engagement
Graduation Rate
The performance levels are color-coded and range from lowest-to-highest performance in the following order:
Lowest
Performance

Red

Orange

Yellow

Green

Highest
Performance

Blue

This section provides number of student groups in each color.
2018 Fall Dashboard Graduation Rate Equity Report
Red

Orange

Yellow

Green

Blue

1

2

4

0

0

This section provides information about students completing high school, which includes students who receive a standard
high school diploma or complete their graduation requirements at an alternative school.
2018 Fall Dashboard Graduation Rate for All Students/Student Group
All Students

English Learners

Foster Youth

Yellow

Orange

No Performance Color

93% graduated

84.3% graduated

Declined -3.8%

Declined -9%

Less than 11 Students - Data Not
Displayed for Privacy
4 students

457 students

83 students

Homeless

Socioeconomically Disadvantaged

Students with Disabilities

Yellow

Yellow

Red

88.9% graduated

93.1% graduated

66.7% graduated

Maintained +0.5%

Declined -3.1%

Declined -18.2%

36 students

305 students

69 students
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2018 Fall Dashboard Graduation Rate by Race/Ethnicity
African American

American Indian

Asian

Filipino

Yellow

No Performance Color

No Performance Color

No Performance Color

93.6% graduated

Less than 11 Students - Data
Not Displayed for Privacy

91.7% graduated

94.1% graduated

Declined -8.3%

Declined -2%

24 students

34 students

Declined -6.4%

1 students
47 students

Hispanic

Two or More Races

Pacific Islander

White

Yellow

No Performance Color

No Performance Color

Orange

94.9% graduated

94.4% graduated

88.8% graduated

Declined -1.7%

Declined -2%

Less than 11 Students - Data
Not Displayed for Privacy

Declined -6.6%

1 students
234 students

18 students

98 students

This section provides a view of the percentage of students who received a high school diploma within four years of
entering ninth grade or complete their graduation requirements at an alternative school.
2018 Fall Dashboard Graduation Rate by Year
2017

2018

96.8% graduated

93% graduated

Conclusions based on this data:

1. Subgroups whose graduation rate declined slightly over the most recent reporting period include English Learners
and Homeless youth.

2. The graduation rate for students with disabilities declined significantly, indicating a need to look closely at more data,
trends, possible reasons, rationale, and suggested improvement for this result.
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School and Student Performance Data
Conditions & Climate
Suspension Rate
The performance levels are color-coded and range from lowest-to-highest performance in the following order:
Lowest
Performance

Red

Orange

Yellow

Green

Highest
Performance

Blue

This section provides number of student groups in each color.
2018 Fall Dashboard Suspension Rate Equity Report
Red

Orange

Yellow

Green

Blue

0

8

0

1

1

This section provides information about the percentage of students in kindergarten through grade 12 who have been
suspended at least once in a given school year. Students who are suspended multiple times are only counted once.
2018 Fall Dashboard Suspension Rate for All Students/Student Group
All Students

English Learners

Foster Youth

Orange

Orange

No Performance Color

2.9% suspended at least once

3.3% suspended at least once

40% suspended at least once

Increased 1.2%

Increased 2.2%

Increased 36.2%

2307 students

301 students

15 students

Homeless

Socioeconomically Disadvantaged

Students with Disabilities

Orange

Orange

Orange

5.3% suspended at least once

4% suspended at least once

5.2% suspended at least once

Increased 3.4%

Increased 1.7%

Increased 0.7%

114 students

1291 students

346 students
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2018 Fall Dashboard Suspension Rate by Race/Ethnicity
African American

American Indian

Asian

Filipino

Orange

No Performance Color

Blue

Green

5.1% suspended at least
once

Less than 11 Students - Data
Not Displayed
for Privacy
3 students

0% suspended at least once

0.6% suspended at least
once

Increased 0.9%

Maintained 0%

Declined -0.8%

216 students

78 students

160 students

Hispanic

Two or More Races

Pacific Islander

White

Orange

Orange

No Performance Color

Orange

3.1% suspended at least
once

2.3% suspended at least
once

Less than 11 Students - Data
Not Displayed
for Privacy
4 students

2.7% suspended at least
once

Increased 1.5%

Increased 1.4%

Increased 1.3%

1283 students

86 students

477 students

This section provides a view of the percentage of students who were suspended.
2018 Fall Dashboard Suspension Rate by Year
2016

2017

2018

1.6% suspended at least once

1.7% suspended at least once

2.9% suspended at least once

Conclusions based on this data:

1. Certain subgroups of students show a small increase in the percentage number of suspensions from the previous
reporting period.
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Goals, Strategies, & Proposed Expenditures
Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed.

LEA/LCAP Goal
LCAP Goal 4 - Cultivate a safe and positive school culture that supports all students' personal and academic growth and
encourages parent engagement.

Goal 1
Cultivate a safe and positive school culture that supports all students' personal and academic growth
and encourages parent engagement.

Identified Need
Students did significantly better on the Math portion of the CAASPP in 2018 than in 2017. In 2018,
40.09% of students met or exceeded the standards, which shows a significant increase from 2017
when only 31.12% of students met or exceeded the standards. Students meeting or exceeding the
standards on the ELA portion of the CAASPP decreased by 1.41% from 2017 to 2018. The amount
of student behavior instances decrease by 6.9% from 2017 to 2018. The rate of student suspension
increased by 1.2%.
The Needs Assessment revealed a need for increasing student involvement in the school culture
through participation in clubs, activities, sports, and other student experiences. The Needs
Assessment showed that parents have a desire for the counselors to increase college awareness
and engage students in the process of getting into college. Finally, the Needs Assessment from the
Teacher survey, in particular, indicated a desire to have the Parent Center open with expanded
services. Students that come to us from low socioeconomic backgrounds have obstacles to their
learning that go beyond academics. Teachers and parents both indicated that they would like
parents and student to have access to a comprehensive resource center to address the multitude of
social and physical needs that students experience.

Annual Measurable Outcomes
Metric/Indicator

Baseline/Actual Outcome

Expected Outcome

2018 CAASPP Scores
CA Dashboard Data
Student GPA
IC Behavior Report
IC Attendance Report
Stakeholders Surveys
Parent Attendance Records

CAASPP Scores Math: 40.09% of students met
or exceeded the standards
English: 31.12% of students
met or exceeded the standards

Decrease student misbehavior
& suspensions by 3%
Increase academic
achievement as measured by
CAASPP by 3%.
Increase parent involvement by
10%

IC Behavior Report: Current
rate: 2017-18 SY 295 incidents
- 2.9% suspension rates
IC Attendance Report: Current
rate: 93.55%
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Complete a copy of the Strategy/Activity table for each of the school’s strategies/activities. Duplicate
the table, including Proposed Expenditures, as needed.
startcollapse

Strategy/Activity 1
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
At Risk and/or 1st Generation College Eligible Juniors
Strategy/Activity
1.1 - Summer camp "Camp College"
The counseling department will create a summer camp for at risk students and 1st generation
college eligible juniors to foster interest in students attending 4-year universities, April - June 2020
Research indicates that early preparation will increase college readiness and long term college
success for low income students who are exposed to colleges in high school. The increasing
College Opportunity for low income students report released by the White House in 2014 stated
that, "this exposure includes college visitations, academic planning, financial aid education and
counseling in college matching. Promising interventions to increase the pool include summer
enrichment programs and college visits, promoting a strong college going culture in middle and
high schools...and helping students understand their financial aid eligibility so they know college
can be affordable."
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Description:
4 counselors to facilitate Camp College for 6
days (OBJ 1230) (4 X 8 hrs X $34/hr X 6 days =
$6,528.00) (add'l hours)

Federal 19-20 Title I, Part A - Allocation
1000-1999: Certificated Personnel Salaries

Amount:
6528.00
Available Balance:
6528.00
Description:
48 hours planning time for counselors to
organize and prepare for Camp College (OBJ
1230) (add'l hours)

Federal 19-20 Title I, Part A - Allocation
1000-1999: Certificated Personnel Salaries

Amount:
1632.00
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Available Balance:
1632.00
Description:
Certificated Benefits @ 21.4% (OBJ 3xx1) June 2019

Federal 19-20 Title I, Part A - Allocation
3000-3999: Employee Benefits

Amount:
1747.00
Available Balance:
1747.00
Description:
Bus Transportation for College visits (OBJ 5710)

Federal 19-20 Title I, Part A - Allocation
5000-5999: Services And Other Operating
Expenditures

Amount:
2200.00
Available Balance:
2200.00
Description:
Lunches for students during college visitations
(OBJ 4322)

Federal 19-20 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
7200.00
Available Balance:
7200.00
Description:
Camp College T-shirts for participants & college
acceptance (Obj 5811 for custom shirts that are
printed)

Federal 19-20 Title I, Part A - Allocation
5800: Professional/Consulting Services And
Operating Expenditures

Amount:
1800.00
Available Balance:
1800.00
Description:
Daily snacks and drinks for participants (OBJ
4322)

Federal 19-20 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
3000.00
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Available Balance:
3000.00
Description:
Custodial Staff (Obj 2230)

Federal 19-20 Title I, Part A - Allocation
2000-2999: Classified Personnel Salaries

Amount:
1200.00
Available Balance:
1200.00
Description:
Classified Benefits (31.2%) (Obj 3xx2)

Federal 19-20 Title I, Part A - Allocation
3000-3999: Employee Benefits

Amount:
375.00
Available Balance:
375.00
Description:
General supplies for Camp College

Federal 19-20 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
5000
Available Balance:
5000.00

Strategy/Activity 2
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
Socio-economically disadvantaged students
Strategy/Activity
1.2 - ASB cards
Provide ASB cards for all students from low-income families to increase student involvement in the
school culture removing financial obstacles to participation in co-curricular programs
A study by the U. S. Department of Education revealed that students who participate in cocurricular activities are "three times more likely to have a grade point average of 3.0 or better” than
students who do not participate in co-curricular activities (Stephens & Schaben, 2002, para. 4).
Additionally, in terms of co-curricular or extracurricular activities, analyses revealed that regardless
of students’ background and prior achievement, various parenting, volunteering, and home learning
activities positively influenced student grades (Simon, 2001, para. 1). Numerous studies have
examined the factors influencing students’ academic achievement, and many activities were found
to have a significant influence.
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Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Description:
ASB Cards for students from low income
families
$60 x 1200 students = $72,000.00 (OBJ 4310)
Sept 2019 (spend down 2018-19 funds first)

Federal 19-20 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
30519.00
Available Balance:
30519.00
Description:
ASB Cards for students from low income
families
$60 x 1200 students = $72,000.00 (OBJ 4310)
Sept 2019 (spend down 2018-19 funds first)

Federal 18-19 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
41481.00
Available Balance:
41481.00

Strategy/Activity 3
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
Socioeconomically Disadvantaged Students
Strategy/Activity
1.3 TAP Cards
The counseling department will provide Transit Access Bus Passes (TAP cards) for students that
are socioeconomically disadvantaged but do not meet the district's distance criteria for
transportation to and from school.
Regular, on time attendance is critical to student success. By providing the TAP cards for the city
bus routes to our low socioeconomic students, we will help to ensure that they are at school on
time everyday. As noted by the National Center for Education Statistics in an article titled "Why
School Plan for Student Achievement (SPSA)
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Does Attendance Matter," the research demonstrates that "A missed school day is a lost
opportunity for students to learn." Additionally, "Teacher effectiveness is the strongest schoolrelated determinant of student success,1 but chronic student absence reduces even the best
teacher's ability to provide learning opportunities. Students who attend school regularly have been
shown to achieve at higher levels than students who do not have regular attendance." Ongoing
2019-2020 SY
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Description:
TAP cards for the City Transit System
(OBJ 4310) Ongoing 2019-2020

Federal 19-20 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
35,000.00
Available Balance:
35,000.00
Description:
TAP cards for City Transit System July 2019
(OBJ 4310)

Federal 19-20 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
7500.00
Available Balance:
7500.00

Strategy/Activity 4
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
All Students
Strategy/Activity
1.4 Program Specialist
Hire a program specialist to help teachers systematically and routinely use data to guide
instructional decisions and meet students’ learning needs. Ongoing 2019-2020 SY
The function of a Program Specialist is to coordinate all aspects of Title One including: funding,
execution, staff, budget, and goals from start to finish. As a federally funded program that requires
compliance and familiarity with laws and regulations in order to maintain eligibility, there is a
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necessity for the position in order to oversee these functions as well as allowing for the collection of
data from multiple sources, interpreting data to select strategies to raise student achievement, and
implementing instructional changes.
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Description:
Classified Wages Paid (1840 hours x $21.50 per
hour)
(OBJ 2910)

Federal 19-20 Title I, Part A - Allocation
2000-2999: Classified Personnel Salaries

Amount:
39,560.00
Available Balance:
39,560.00
Description:
Classified Benefits (31.2%)
(OBJ 3XX2)

Federal 19-20 Title I, Part A - Allocation
3000-3999: Employee Benefits

Amount:
12,343.00
Available Balance:
12,343.00
Description:
Health & Welfare Benefits
(OBJ 3412)

Federal 19-20 Title I, Part A - Allocation
3000-3999: Employee Benefits

Amount:
8711.00
Available Balance:
8711.00
Description:
.
Amount:
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Available Balance:

Strategy/Activity 5
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
All Students
Strategy/Activity
1.5 Flippen Group Trainings
Host a "Capturing Kids' Hearts Recharge" training for the entire staff, and a "Coaching Greatness"
training for all athletic coaching staff. August 2019
CKH training supports staff with learning strategies that develop positive relationships. "Our
research-based processes improve the five key indicators of school performance: fewer discipline
referrals, improved attendance, higher student achievement, lower dropout rates, and higher
teacher satisfaction." These relationships with teachers and support staff create a positive learning
environment where students can thrive academically. Students are more connected to school are
more likely to attend and have positive outcomes.

Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Description:
Training fees (OBJ 5810)

Federal 18-19 Title I, Part A - Allocation
5800: Professional/Consulting Services And
Operating Expenditures

8/27/19 - Addendum - Increasing Training Fee
line by $9,400.00: $2400 reallocated from
presenter travel fee and $7000 from unallocated
funds in 18/19 SY and 292.00 from 19/20 SY
unallocated funds - WJ. SSC approved on
8/27/19 and BoD approved on ____________.
9/02/19 - TECH CHANGE ONLY - Increasing
budget line by $494 from $33,608 to $ $34,102
less than a 10% variance - CG
Amount:
34,102.00
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Available Balance:
00.00 (R20-00107/P20-00830, $3,000 & R2000988/P20-0084, $24.5K on 7 7/25/19, R2001394, $6,893.20 on 9/3/19)
Description:
Presenter travel fee (OBJ 5810)

Federal 18-19 Title I, Part A - Allocation
5800: Professional/Consulting Services And
Operating Expenditures

Amount:
2000.00
Available Balance:
00.00 (R20-00107/P20-00830, $500 & R2000988/P20-0084, $1.5K on 7 7/25/19)
Description:
Food for participants (OBJ 4322)
Working lunch meeting to reduce overall training
costs by limiting to two days.

Federal 18-19 Title I, Part A - Allocation
4000-4999: Books And Supplies

9/02/19 - TECH CHANGE ONLY to split this line
across two funding years. This line will be
reduced by $494 from $1800 to $1306. $494
will be charged below to 19/20 Title I funding. CG

Amount:
1306.00
Available Balance:
1306.00
Description:
Addt'l Hours for Training in Aug (OBJ 1130 or
1160 for Sub coverage)

Federal 19-20 Title I, Part A - Allocation
1000-1999: Certificated Personnel Salaries

Amount:
2000.00
Available Balance:
3125.00 8/27/19 Increase line item by 875.00
from unallocated funds.
Description:
Certificated Benefits @ 21.4%

Federal 19-20 Title I, Part A - Allocation
3000-3999: Employee Benefits

Amount:
862.25
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Available Balance:
675.00 8/27/19 Increase line item by 187.25
from unallocated funds
Description:
Food for participants (OBJ 4322)
Working lunch meeting to reduce overall training
costs by limiting to two days.

Federal 19-20 Title I, Part A - Allocation
4000-4999: Books And Supplies

9/02/19 - TECH CHANGE ONLY to split this line
across two funding years. Above food line will
be reduced by $494 from $1800 to $1306. $494
will be charged to 19/20 Title I funding. - CG
Amount:
494.00
Available Balance:
494.00

Strategy/Activity 6
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
All Students
Strategy/Activity
1.6: PAWS Center support
Support the operation of the Parent Awareness Workshops and Support (PAWS) Center to
providing services to parents and students in achievement, connection to school, and
communication. Our community liaison will coordinate community resources, create partnerships
with local businesses and civic organizations, and present parent workshops. Ongoing 2019-2020
SY
The SEDL report, "A New Wave of Evidence" finds that students with involved parents, no matter
their income or background, are more likely to:
• Earn higher grades and test scores, and enroll in higher-level programs
• Be promoted
• Pass their classes and earn credits
• Attend school regularly
• Have better social skills
• Show improved behavior
• Adapt well to school
• Graduate and go on to post-secondary education
Proposed Expenditures for this Strategy/Activity
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List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Description:
PAWS Support Community Liaison (OBJ 5810)

Federal 19-20 Title I, Part A - Parent
Participation
5800: Professional/Consulting Services And
Operating Expenditures

Amount:
10500.00
Available Balance:
00.00 (R20-01211 on 8/06/2019)
Description:
Maintaining facilities services (OBJ 5610)

Federal 19-20 Title I, Part A - Parent
Participation
5000-5999: Services And Other Operating
Expenditures

Amount:
750.00
Available Balance:
750.00
Description:
Refreshments, snacks, waters (OBJ 4322)

Federal 19-20 Title I, Part A - Parent
Participation
4000-4999: Books And Supplies

Amount:
750.00
Available Balance:
750.00
Description:
PAWS Support Community Liaison (OBJ 5800)
July 2019 ($40/hr x 4 hours x 5 days x 4 weeks)

Federal 18-19 Title I, Part A - Parent
Participation
5800: Professional/Consulting Services And
Operating Expenditures

Amount:
3200.00
Available Balance:
3200.00
Description:
PAWS Support Community Liaison (OBJ 5800)
($40/hr x 4 hours x 3 days x 12 weeks) Aug Sep., 2019

Federal 18-19 Title I, Part A - Parent
Participation
5800: Professional/Consulting Services And
Operating Expenditures

Amount:
5800.00
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Available Balance:
5800.00
Description:
PAWS Support Community Liaison (OBJ 5800)
($40/hr x 165 hours) second, third quarter 20192020 SY

Federal 19-20 Title I, Part A - Parent
Participation
5800: Professional/Consulting Services And
Operating Expenditures

Amount:
6600.00
Available Balance:
6600.00

Annual Review
SPSA Year Reviewed: 2018-19
Respond to the following prompts relative to this goal. If the school is in the first year of
implementing the goal, an analysis is not required and this section may be deleted.

ANALYSIS
Describe the overall implementation of the strategies/activities and the overall effectiveness of the
strategies/activities to achieve the articulated goal.
Goal 1.1 - 50 at-risk college eligible juniors participated in a week long summer camp to foster
interest in college attendance. All students showed interest in attending college. 82% of students
took the ACT or SAT. 31 students submitted applications to a four year university, 8 will attend
community college, 1 is joining the Navy, and 1 will pursue cosmetology school.
Goal 1.6 - Parent engagement continues to increase. The average PAC attendance in 2016-17
was 10.5 attendees compared to 24.5 attendees in 2017-18. The center provided assistance for
1425 students and families during the 2017-18 school year.
After-school Library hours were extended 2 hours Monday-Thursday for student access in the
Spring Semester. 1590 students visits were logged. Students who used extended Library hours
demonstrated a slight increase in GPA (0.07 points).
In the Spring Semester of 2019, IA’s were placed in 9th Grade Math and English classes to provide
instructional support. Teacher feedback indicated an improvement in classroom management.
Student English GPA in classes with an IA was 1.9, compared to classes without an IA at 1.97.
Briefly describe any major differences between the intended implementation and/or the budgeted
expenditures to implement the strategies/activities to meet the articulated goal.
Five addendums were submitted throughout the 2018-19 school year to address the differences in
planned activities and strategies as well as budgeted expenditures along with the changes made as
a result.
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Describe any changes that will be made to this goal, the annual outcomes, metrics, or
strategies/activities to achieve this goal as a result of this analysis. Identify where those changes can
be found in the SPSA.
A full program evaluation was done to review the 2018-19 plan. All changes are reflected in the
official program evaluation chart.
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Goals, Strategies, & Proposed Expenditures
Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed.

LEA/LCAP Goal
LCAP Goal 4 - Cultivate a safe and positive school culture that supports all students' personal and academic growth and
encourages parent engagement.

Goal 2
Ensure all students have access to highly qualified teachers, guidance counselors, CCSS aligned
textbooks and materials, and facilities in good repair

Identified Need
Our Comprehensive Needs Assessment revealed that both parents and teaching staff felt that
students need more access to a wide variety of counseling services. These include (but are not
limited to) small group sessions, academic / career counseling, and emotional support. The Needs
Assessment also revealed a need for increasing student involvement in the school culture through
participation in clubs, activities, sports, and other student experiences.

Annual Measurable Outcomes
Metric/Indicator

Baseline/Actual Outcome

Expected Outcome

Stakeholder Surveys
CAASPP Data
Dashboard Data
GPA

Stakeholder Surveys
unanimously indicated that the
addition of a counselor
increased opportunities to
monitor student progress and
counseling services.

Decrease student misbehavior
by 3%
Increase academic
achievement by 3% in both
Math and ELA

Behavior Data: 2017-18 SY:
2.90% suspensions, 295
behavior entries
CAASPP Data: Students did
significantly better on the Math
portion of the CAASP in 2018
than in 2017. In 2018, 40.09%
of students met or exceeded
the standards, which shows a
significant increase from 2017
when only 31.12% of students
met or exceeded the
standards.
Students meeting or exceeding
the standards on the ELA
portion of the CAASPP
decreased by 1.41% from 2017
to 2018.
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Metric/Indicator

Baseline/Actual Outcome

Expected Outcome

Complete a copy of the Strategy/Activity table for each of the school’s strategies/activities. Duplicate
the table, including Proposed Expenditures, as needed.
startcollapse

Strategy/Activity 1
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
All Students
Strategy/Activity
2.1 School Counselor
One highly qualified school counselor will be hired to increase opportunities for monitoring of
student progress by increasing counseling services to all students. Ongoing 2019-2020 SY
By reducing the overall caseloads of all our counselors, we can increase services, decrease
behavior incidents, and increase student achievement. Counselors will have more time to meet
individually with their students and monitor their progress towards graduation and meeting A-G
requirements.
According to the research in "Are School Counselors an Effective Educational Input?" by Carrell, S.
E., & Hoekstra, M. (2014), "We exploit within school variation in counselors and find that one
additional counselor reduces student misbehavior and increases academic achievement". These
effects compare favorably with those of increased teacher quality and smaller class sizes.
Therefore, by adding one additional counselor, student misbehavior should decrease and overall
academic achievement should increase.
Research Source: "Are School Counselors an Effective Educational Input?" by Carrell, S. E., &
Hoekstra, M. (2014). Economic Letters, 125, 66-69. doi: 10.1016/j.econlet.2014.07.020
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Description:
Counselor Certificated Wages (OBJ 1130)

Federal 19-20 Title I, Part A - Allocation
1000-1999: Certificated Personnel Salaries

Amount:
100,000.00
Available Balance:
100,000.00
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Description:
Certificated Benefits paid @ 21.40% (OBJ
3XX1)

Federal 19-20 Title I, Part A - Allocation
3000-3999: Employee Benefits

Amount:
21,400.00
Available Balance:
21,400.00
Description:
Certificated Health and Welfare Benefits (OBJ
3411)

Federal 19-20 Title I, Part A - Allocation
3000-3999: Employee Benefits

Amount:
18,676.00
Available Balance:
18,676.00

Strategy/Activity 2
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
All Students
Strategy/Activity
2.2 Supplemental curriculum and instructional materials
Provide all students with an enriched curriculum and implement instructional supports to increase
communication, collaboration, critical thinking, and creativity in the classroom. Ongoing 2019-2020
SY
In a 2008 article in the Journal of Advanced Academics, Margaret Beecher writes, "Many
[enrichment] experiences were linked to the curriculum to build background knowledge for at-risk
students. These experiences created an energy and excitement for learning...The results of this
effort were noticeable: Children's expressive language improved...children whose reading ability
was below grade level began to seek out and read books...and students engaged guest speakers
with numerous questions and frequently searched for more information on the topics presented."
Therefore, in order to provide an instructional program that can transform every student's learning
experience, our School Site Council voted to review departmental requests for materials which
would provide all students with problem-solving activities, high interest supplemental material, and
cooperative learning opportunities in the classroom.
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
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Description and Amount(s)

Source(s)

Description:
Supplemental Classroom Support Materials
(OBJ 4310, OBJ 4410)) - 1st Quarter 2019-2020
SY

Federal 18-19 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
5000.00
Available Balance:
5000.00
Description:
Supplemental Classroom Support Materials
(OBJ 4310, OBJ 4410)) - 1st Quarter 2019-2020
SY

Federal 19-20 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
5000.00
Available Balance:
5000.00
Description:
Supplemental Classroom Support Materials
(OBJ 4310, OBJ 4410)) - Second, Third, Fourth
Quarter 2019-2020 SY

Federal 19-20 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
1635.00
Available Balance:
1635.00
Description:
SWANK Movie Licensing (5810)

Federal 19-20 Title I, Part A - Allocation
5800: Professional/Consulting Services And
Operating Expenditures

Amount:
600.00
Available Balance:
600.00

Strategy/Activity 3
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
All Students
Strategy/Activity
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2.3 Increase Professional Development Opportunities
When there is an investment in the professional development of school staff, there are a variety of
positive outcomes within the classroom and across the entire district. As noted in an article written
by PowerSchool, four ways Professional Development improves the school and district include,
"retention, deeper subject knowledge, a collaborative environment, and student achievement."
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Description:
Conferences fees (OBJ 5220)

Federal 19-20 Title I, Part A - Allocation
5000-5999: Services And Other Operating
Expenditures

Amount:
10000
Available Balance:
10000.00
Description:
Hotel, transportation, and meal expenses (OBJ
5220)

Federal 19-20 Title I, Part A - Allocation
5000-5999: Services And Other Operating
Expenditures

Amount:
4000
Available Balance:
4000.00
Description:
Substitute costs 24 X $125/day (OBJ 1160)

Federal 19-20 Title I, Part A - Allocation
1000-1999: Certificated Personnel Salaries

Amount:
3000.00
Available Balance:
3000.00
Description:
Benefits for certificated staff at 21.4% (OBJ
3XX1)

Federal 19-20 Title I, Part A - Allocation
3000-3999: Employee Benefits

Amount:
642.00
Available Balance:
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642.00
Description:
Conference Fees (obj 5220)
1. 8/27/19 - Tech change to add the description
of the conference attended - CG
ASCD Conference on Teaching Excellence SOW THE SEEDS OF RESILIENCE, Orlando,
FL June 25-27, 2019

Federal 18-19 Title I, Part A - Allocation
5000-5999: Services And Other Operating
Expenditures

Amount:
7500.00
Available Balance:
7500.00 (SF $510 CC 6/24/19 but charged in
FY 18/19 so line not reduced for FY 19/20)
Description:
Hotel, transportation, and meal expenses (OBJ
5220)

Federal 18-19 Title I, Part A - Allocation
5000-5999: Services And Other Operating
Expenditures

Amount:
2000.00
Available Balance:
1,280.15 ($1,134.27 charged to FY 18/19 on
SF CalCard statement dated 6/24/19 so line not
reduced in FY 19/20) ($719.85 SF Calcard
Statement dated 7/22/19)

Annual Review
SPSA Year Reviewed: 2018-19
Respond to the following prompts relative to this goal. If the school is in the first year of
implementing the goal, an analysis is not required and this section may be deleted.

ANALYSIS
Describe the overall implementation of the strategies/activities and the overall effectiveness of the
strategies/activities to achieve the articulated goal.
Goal 2.1: The addition of a school counselor lowered the ratio of student to counselor from 435:1
to 359:1. The reduction of the caseloads on the other counselors indicated that there was an
increased opportunity to monitor student progress and provide counseling services.
Goal 2.3: Professional development helps educators analyze student achievement data, develop
solutions, and promptly apply those solutions to address students' needs. Schools and district
who invest in professional development allows for both teachers and leaders to become more
effective and apply PD so students achieve at higher levels.
School Plan for Student Achievement (SPSA)
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Briefly describe any major differences between the intended implementation and/or the budgeted
expenditures to implement the strategies/activities to meet the articulated goal.
Five addendums were submitted throughout the 2018-19 school year to address the differences in
planned activities and strategies as well as budgeted expenditures along with the changes made as
a result.
Describe any changes that will be made to this goal, the annual outcomes, metrics, or
strategies/activities to achieve this goal as a result of this analysis. Identify where those changes can
be found in the SPSA.
A full program evaluation was done to review the 2018-19 plan. All changes are reflected in the
official program evaluation chart.
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Goals, Strategies, & Proposed Expenditures
Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed.

LEA/LCAP Goal
LCAP Goal 4 - Cultivate a safe and positive school culture that supports all students' personal and academic growth and
encourages parent engagement.

Goal 3
Increase and improve student achievement by providing a rigorous and standards aligned
curriculum and instruction in core subjects with additional supports for EL, SPED, and SED students

Identified Need
The Needs Assessment revealed that all stakeholders desired access to extended day programs in
all academic areas. Parents and teachers expressed a desire to have after school access to the
library. Students also expressed interest in accessing the library for tutoring in specific academic
areas. The Needs Assessment revealed a desire to have smaller class sizes and a more targeted
response to intervention. The Site Council decided that one solution to decrease student to adult
ratio and create smaller learning communities within the classroom was to hire additional
instructional assistants to work within the math and English classrooms.

Annual Measurable Outcomes
Metric/Indicator

Baseline/Actual Outcome

Expected Outcome

CAASPP results
GPA
Library sign-in
Teacher surveys

1590 students used the library
during extended library hours.

Increase and improve by 3%
student achievement in core
subjects as measured by
CAASPP data and GPA

Average Student English Class
GPA = 1.97
17-18 SY overall achievement
on CAASPP: ELA mean score
- 2624.1, Math mean score 2587.2

Complete a copy of the Strategy/Activity table for each of the school’s strategies/activities. Duplicate
the table, including Proposed Expenditures, as needed.
startcollapse

Strategy/Activity 1
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
All Students
Strategy/Activity
3.1 Extend the school day for students performing below grade level or at-risk of failing one or more
subjects.
School Plan for Student Achievement (SPSA)
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Studies have shown that students benefit from having access to extended day programs
academically as well as socially and emotionally. A 2008 study by the NEA showed that programs
that extend the school year can do more than just reduce summer learning loss. They can also
increase academic achievement, especially for children in poverty.
(http://www.nea.org/assets/docs/HE/mf_PB04_ExtendedLearning.pdf)
Studies have also shown that "hunger due to insufficient food intake is associated with lower
grades, higher rates of absenteeism, repeating a grade, and an inability to focus among students"
(CDC, Heath and Academic Achievement Study). Therefore, feeding students who are attending
an extended school day should benefit their ability to learn.
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Description:
Staff the library with certificated personnel to
provide academic support for students after
school.
($34.00/hr x 8 hrs x 48 weeks)

Federal 19-20 Title I, Part A - Allocation
1000-1999: Certificated Personnel Salaries

Amount:
13100.00
Available Balance:
13100.00
Description:
Certificated Benefits @ 21.4%

Federal 19-20 Title I, Part A - Allocation
3000-3999: Employee Benefits

Amount:
2804.00
Available Balance:
2804.00
Description:
Provide food for students attending after school
intervention. (OBJ 4322)

Federal 19-20 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
1200.00
Available Balance:
1200.00
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Strategy/Activity 2
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
Strategy/Activity
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description:
Amount:
Available Balance:

Strategy/Activity 3
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)

Strategy/Activity
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.

Annual Review
SPSA Year Reviewed: 2018-19
Respond to the following prompts relative to this goal. If the school is in the first year of
implementing the goal, an analysis is not required and this section may be deleted.

ANALYSIS
Describe the overall implementation of the strategies/activities and the overall effectiveness of the
strategies/activities to achieve the articulated goal.
After-school Library hours were extended 2 hours Monday-Thursday for student access in the
Spring Semester. 1590 students visits were logged. Students who used extended Library hours did
not have a significant change in GPA (0.07 points). Data analysis and evaluation of this goal is
ongoing.
School Plan for Student Achievement (SPSA)
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Briefly describe any major differences between the intended implementation and/or the budgeted
expenditures to implement the strategies/activities to meet the articulated goal.
Five addendums were submitted throughout the 2018-19 school year to address the differences in
planned activities and strategies as well as budgeted expenditures along with the changes made as
a result.
Describe any changes that will be made to this goal, the annual outcomes, metrics, or
strategies/activities to achieve this goal as a result of this analysis. Identify where those changes can
be found in the SPSA.
A full program evaluation was done to review the 2018-19 plan. All changes are reflected in the
official program evaluation chart.
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Goals, Strategies, & Proposed Expenditures
Complete a copy of the following table for each of the school’s goals. Duplicate the table as needed.

LEA/LCAP Goal
LCAP Goal 4 - Cultivate a safe and positive school culture that supports all students' personal and academic growth and
encourages parent engagement.

Goal 4
Increase the number of students prepared for college and career by ensuring students have access
to a broad course of study

Identified Need
Our Needs Assessment reflected that both parents and students are seeking opportunities to
connect learning to post-secondary opportunities.

Annual Measurable Outcomes
Metric/Indicator

Baseline/Actual Outcome

Expected Outcome

PSAT Numbers
PSAT Scores

In 2018, 166 Juniors took the
PSAT
Scores will be released by the
end of the school year

Increase the number of
students taking the PSAT by
3%
Improve PSAT scores by 3%

Complete a copy of the Strategy/Activity table for each of the school’s strategies/activities. Duplicate
the table, including Proposed Expenditures, as needed.
startcollapse

Strategy/Activity 1
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
All Juniors
Strategy/Activity
4.1 Administer PSAT for all 11th grade students as an indication of college readiness
"Students who take the PSAT/NMSQT in the 11th grade may enter the National Merit Scholarship
Program...[and] other scholarship partners also use the PSAT/NMSQT to find students qualified to
apply for their programs. These organizations give out over $235M in combined awards every
year." Exposure to these opportunities allow our students and families increased access to postsecondary opportunities.
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
School Plan for Student Achievement (SPSA)
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Description and Amount(s)

Source(s)

Description:
PSAT test fees @16.00 per test for every
eligible 11th grade student (OBJ 5800)

Federal 18-19 Title I, Part A - Allocation
5800: Professional/Consulting Services And
Operating Expenditures

Amount:
9,000.00
Available Balance:
9,000.00
Description:
Table and chair rental (OBJ 5610)

Federal 18-19 Title I, Part A - Allocation
5000-5999: Services And Other Operating
Expenditures

Amount:
1545.00
Available Balance:
1545.00
Description:
Breakfast for students prior to the PSAT

Federal 18-19 Title I, Part A - Allocation
4000-4999: Books And Supplies

Amount:
2500.00
Available Balance:
2500.00
Description:
Substitutes to support proctoring exam (125/day
x 10) (OBJ 1160)

Federal 19-20 Title I, Part A - Allocation
1000-1999: Certificated Personnel Salaries

Amount:
1250.00
Available Balance:
1250.00
Description:
Certificated Benefits (21.4%)

Federal 19-20 Title I, Part A - Allocation
3000-3999: Employee Benefits

Amount:
270.00
Available Balance:
270.00
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Strategy/Activity 2
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
All students
Strategy/Activity
4.2 Provide access to student workshops and conferences
Leadership and co-curricular conferences provide post-secondary learning opportunities for
students, which empower students to develop the skills necessary to make an impact on their
campus and in their career. They also enrich student understanding through critical reflection and
structured engaging topics, so students can harness their experiences to make changes on their
campus and in their world, better preparing them for post-secondary success. The National Center
for Education Statistics notes that extracurricular activities supports attendance, academic
achievement, and aspirations for continuing education. "Recent research suggests that
participation in extracurricular activities may increase students' sense of engagement or attachment
to their school, and thereby decrease the likelihood of school failure and dropping out" (Lamborn et
al, 1992; Finn, 1993).
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Description:
Conference fees (OBJ 5220)

Federal 19-20 Title I, Part A - Allocation
5000-5999: Services And Other Operating
Expenditures

Amount:
7,500.00
Available Balance:
7,500.00
Description:
Transportation expenses (Obj 5710 if bus but if
part of travel OBJ 5220)

Federal 19-20 Title I, Part A - Allocation
5000-5999: Services And Other Operating
Expenditures

Amount:
7,500.00
Available Balance:
7,500.00
Description:
Food while attending conference (OBJ 5220)

Federal 19-20 Title I, Part A - Allocation
5000-5999: Services And Other Operating
Expenditures

Amount:
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Page 57 of 64

Golden Valley High School

2,500.00
Available Balance:
2,500.00

Strategy/Activity 3
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
All students
Strategy/Activity
4.3 SAT prep workshops
According to a 2012 Oxford University study, students who are enrolled in preparatory SAT classes
score, on average, 56 points higher on their exams than their peers who did not take the course.
Simply by statistics, the extra points may be the difference between a student’s top choice and a
range school. The upper hand provided by prep classes clearly is not just a theory: SAT prep
classes are astonishingly efficient.
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Description:
Provide students with access to free SAT
preparation workshops. (34.00/hr x 2 certificated
staff x 4 hrs x 10 weeks)

Federal 19-20 Title I, Part A - Allocation
1000-1999: Certificated Personnel Salaries

Amount:
2750.00
Available Balance:
2750.00
Description:
Certificated Benefits (21.4%)

Federal 19-20 Title I, Part A - Allocation
3000-3999: Employee Benefits

Amount:
585
Available Balance:
585.00

Strategy/Activity 4
Students to be Served by this Strategy/Activity
(Identify either All Students or one or more specific student groups)
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Strategy/Activity
Proposed Expenditures for this Strategy/Activity
List the amount(s) and funding source(s) for the proposed expenditures. Specify the funding
source(s) using one or more of the following: LCFF, Federal (if Federal identify the Title and Part, as
applicable), Other State, and/or Local.
Description and Amount(s)

Source(s)

Annual Review
SPSA Year Reviewed: 2018-19
Respond to the following prompts relative to this goal. If the school is in the first year of
implementing the goal, an analysis is not required and this section may be deleted.

ANALYSIS
Describe the overall implementation of the strategies/activities and the overall effectiveness of the
strategies/activities to achieve the articulated goal.
In order to support both student achievement and post secondary opportunities, we plan to
implementation of the School Day PSAT and offer SAT Preparation workshops. Preparation
workshops and the PSAT will ensures that all students in the school, not just those with enough
time or money, can prepare themselves adequately for the SAT. It also helps students score
better, who wouldn't otherwise prepare for their tests (many don't even know it's an option, for
example).
Briefly describe any major differences between the intended implementation and/or the budgeted
expenditures to implement the strategies/activities to meet the articulated goal.
Five addendums were submitted throughout the 2018-19 school year to address the differences in
planned activities and strategies as well as budgeted expenditures along with the changes made as
a result.
Describe any changes that will be made to this goal, the annual outcomes, metrics, or
strategies/activities to achieve this goal as a result of this analysis. Identify where those changes can
be found in the SPSA.
A full program evaluation was done to review the 2018-19 plan. All changes are reflected in the
official program evaluation chart.
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Budget Summary
Complete the table below. Schools may include additional information. Adjust the table as needed. The Budget Summary
is required for schools funded through the ConApp, and/or that receive funds from the LEA for Comprehensive Support and
Improvement (CSI).

Budget Summary
Description

Amount

Total Funds Provided to the School Through the Consolidated Application

$

Total Federal Funds Provided to the School from the LEA for CSI

$

Total Funds Budgeted for Strategies to Meet the Goals in the SPSA

$506,117.25

Other Federal, State, and Local Funds
List the additional Federal programs that the school is including in the schoolwide program. Adjust the table as needed. If
the school is not operating a Title I schoolwide program this section is not applicable and may be deleted.

startcollapse
Federal Programs

Allocation ($)

Federal 18-19 Title I, Part A - Allocation

$106,434.00

Federal 18-19 Title I, Part A - Parent Participation

$9,000.00

Federal 19-20 Title I, Part A - Allocation

$372,083.25

Federal 19-20 Title I, Part A - Parent Participation

$18,600.00

Subtotal of additional federal funds included for this school: $506,117.25
List the State and local programs that the school is including in the schoolwide program. Duplicate the
table as needed.
startcollapse
State or Local Programs

Allocation ($)

Subtotal of state or local funds included for this school: $
Total of federal, state, and/or local funds for this school: $506,117.25
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Total Allocations and Expenditures by Funding Source
Total Allocations by Funding Source
Allocation

Balance (Allocations-Expenditures)

Federal 17-18 Title I, Part A Allocation
Federal 17-18 Title I, Part A -

0.00

0.00

0.00

0.00

Parent
FederalParticipation
18-19 Title I, Part A Allocation
Federal 18-19 Title I, Part A -

106,434.00

0.00

9,000.00

0.00

Parent
FederalParticipation
19-20 Title I, Part A Allocation
Federal 19-20 Title I, Part A -

383,501.00

11,417.75

18,600.00

0.00

Funding Source

Parent Participation
Total Expenditures by Funding Source
Funding Source

Total Expenditures

Federal 18-19 Title I, Part A - Allocation

106,434.00

Federal 18-19 Title I, Part A - Parent Participation

9,000.00

Federal 19-20 Title I, Part A - Allocation

372,083.25

Federal 19-20 Title I, Part A - Parent Participation

18,600.00
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Total Expenditures by Object Type
Object Type

Total Expenditures

1000-1999: Certificated Personnel Salaries

130,260.00

2000-2999: Classified Personnel Salaries

40,760.00

3000-3999: Employee Benefits

68,415.25

4000-4999: Books And Supplies

147,585.00

5000-5999: Services And Other Operating Expenditures

45,495.00

5800: Professional/Consulting Services And Operating
Expenditures

73,602.00
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School Site Council Membership
California Education Code describes the required composition of the School Site Council (SSC). The SSC shall be
composed of the principal and representatives of: teachers selected by teachers at the school; other school personnel
selected by other school personnel at the school; parents of pupils attending the school selected by such parents; and, in
secondary schools, pupils selected by pupils attending the school. The current make-up of the SSC is as follows:
1 School Principal
4 Classroom Teachers
1 Other School Staff
3 Parent or Community Members
3 Secondary Students

startcollapse
Name of Members

Role

Sal Frias

XPrincipal

Cathy Novean

XClassroom Teacher

Roger Brooks

XClassroom Teacher

Galen Szeto

XClassroom Teacher

Dana Dougherty

XClassroom Teacher

Ashley Thomas

XOther School Staff

Juan Palare

XSecondary Student

Andrew Oh

XSecondary Student

Eric Kim

XSecondary Student

Lisa Shea

XParent or Community Member

Adrienne Kinsella

XParent or Community Member

Danyell Schepman

XParent or Community Member

At elementary schools, the school site council must be constituted to ensure parity between (a) the principal, classroom
teachers, and other school personnel, and (b) parents of students attending the school or other community members.
Classroom teachers must comprise a majority of persons represented under section (a). At secondary schools there must
be, in addition, equal numbers of parents or other community members selected by parents, and students. Members must
be selected by their peer group.
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Recommendations and Assurances
The School Site Council (SSC) recommends this school plan and proposed expenditures to the district governing board for
approval and assures the board of the following:
The SSC is correctly constituted and was formed in accordance with district governing board policy and state law.
The SSC reviewed its responsibilities under state law and district governing board policies, including those board policies
relating to material changes in the School Plan for Student Achievement (SPSA) requiring board approval.
The SSC sought and considered all recommendations from the following groups or committees before adopting this plan:
Signature

Committee or Advisory Group Name
X English Learner Advisory Committee
XSpecial Education Advisory Committee
XDistrict/School Liaison Team for schools in Program Improvement
XDepartmental Advisory Committee

The SSC reviewed the content requirements for school plans of programs included in this SPSA and believes all such
content requirements have been met, including those found in district governing board policies and in the local educational
agency plan.
This SPSA is based on a thorough analysis of student academic performance. The actions proposed herein form a sound,
comprehensive, coordinated plan to reach stated school goals to improve student academic performance.
This SPSA was adopted by the SSC at a public meeting on 3/18/19.
Attested:
Principal, Sal Frias on
SSC Chairperson, Adrienne Kinsella on
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GV Site Council Meeting: 5/20/19
Meeting Notes:
1) Call to Order: 6:01 pm
2) Overview of SPSA 19-20 Goals by Mrs. Johnston
a) With English IA, there is not much benefit that comes with them,
therefore using funds for the IA may be reconsidered
i)

9th grader grades `should be more carefully looked at to see
the FULL picture (hardships of learning, previous GPAs, etc.)

ii)

Maybe IA should be put to math instead of English, or maybe
put money to something else: Khan Academy, Albert.io, etc.

b) Motion to move previous funds for IA to be pushed off until further
notice is made
i)
ii)

Motion by: Cathy Novean
Seconded by: Mrs. Scheppman

c) Officer Election 2019-2021
i)
ii)
iii)

Adrienne Kinsella as president
Galen Szeto as vice president
Andrew Oh, Juan Palare, Eric Kim as secretaries

d) July 29th set as next meeting
3) Meeting adjourned 6:25 pm

Title 1 Data for 2017-18 SPSA

Attendance Data

Behavior Data

*Compiled with IC Attendance Report and TAP List
% Students in Attendance by Semester
Fall 2017-18
94.37%

Spring 2017-18

# Behavior Instances for entire student population

Difference

92.29%

2017-18
317

Difference
295

22

# Behavior instances for Gold Card Students

Declined
27

2016-17

-2.08%

Individual Student Progress Fall vs. Spring
Improved

*Compiled with IC Behavior Report and Gold Card List

2016-17
59

2017-18
166

* 2.08% decline in TAP student attendance

Difference
130

36

* 6.9% Improvement in school-wide behavior
* 21.7% improvement in Gold Card list behavior

GPA Data

Parent Involvement Data

*Compiled with IC GPA Report and TAP List

*Compiled with PAC Meeting Attendance

Average GPA

Average # of Attendees per meeting

2016-17

2017-18
2.75

Difference
2.8

0.05

2016-17

2017-18
10.5

Difference
24.5

*233% Increase of parent attendance at PAC
*1.25% Increase in TAP Student GPA

*2018-19 average to date is 37 attendees

14

GV Site Council Meeting: 3/18/19
Meeting Notes:
1) Call to Order: 5:46 pm
2) Review of the Norms (Sal Frias)
3) Review of all the funds for 2018-2019 school year
a) Includes Capturing Kids Hearts and Camp College that has past us
4) Discussed 2019-2020 fund uses
a) Student Workshops that were meant for 2019-2020 year may be
moved or kept
i)
ii)

Motion APPROVED by: Dana Dougherty
Seconded by: Ashley Thomas

b) Extended library will still be kept, but combined with intervention
teachers will make cost cheaper by almost half
c) PSAT ($9,000) for all Juniors passed
d) Being Adept program may be moved to the Student Workshop’s
section of the fund uses
e) PBIS funds being covered by the district - more info coming from La
Mesa’s principal Michelle Krantz
f) Maybe bring math tutors that can help students struggling in math
i)

Maybe bring students such as seniors and juniors that can help
freshman struggling in math - maybe reward volunteering
students (ASB Credit, graduation present, etc.)
(1) Must include something that allows the seniors and
juniors to be accountable for themselves

ii)

Camp College went from $20,000 to $15,000

g) Extended Library went from $13,120 to $7,000
h) Department Academic Support went from $20,000 to $15,000
i)

Totals to $407,000 (Safe Amount of funds)
(i)
(ii)

Motion APPROVED by: Andrew Oh
Seconded by: Dana Dougherty

5) Review of the 19-20 SPSA Plan for approval
(i) Motion to continue with Counselor: Lisa Shea
(ii) Seconded by: Roger Brooks

6) Meeting Adjourned: 6:17 pm
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or concert band and jazz band as well as learning about new and different methods and musical teaching strategies.

ach concepts to some while providing enrichment
what works, not just talking about it and wondering why I can't do it.
ve lots of 'wish list' items. See above for my wish list. :) Thanks for asking. Oh, and can we please have more graphing calculators? Than
department.
36 students in a class and 5 classes, there is not enough planning and grading time.

s effective classroom management strategies for students in special education with significant behavior-related needs.
g and reading what should happen. Corrections to the material in real time....not waiting for years.
e effect a SmartBoard can have when teaching EL and SPD students I would have to say, a classroom SmartBoard. They are interactive an

ted with SPED.

ings within the new English curriculum.
students to the counselors but in the moment that a kid is crying, sometimes we don't know how to support them

nt into the general education classroom.

ssional development. Things that are relevant to our curriculum.

more graphing calculators? Thanks!

-related needs.

martBoard. They are interactive and easily help differentiated instruction. Proper longer term growth needs to be measured daily through

eds to be measured daily through informal assessment which SmartBoards really assist with.

GV Site Council Meeting: 3/7/19
Meeting Notes:
1) Call to Order: 3:30 pm
2) Introductions with Sal Frias
3) Priced out: L.A’s hidden homeless video (Wendi Johnston)
a) As Site Council, what do we do to support kids and children meeting
financial crises in LA and in Santa Clarita
b) What do we do next year in order to raise student awareness and
achievement… Where can we grow as a school?
c) Homeless at GVHS is a huge percentage (10%), and is still unknown
how many students are involved
4) Breakout EDU is a toolkit for classrooms to use for more efficiency for
student learning and fun!
a) Funds would come from 2018-2019
i)

Planned to Purchase 6 kits ($900)

ii)

Professional development ($5000)

iii)

Final 18-19 budget motion
(1) Motion to buy Breakout EDU by: Dana Doughtery
(2) Seconded: Cathy Novean

5) Go over GOALS for 2019-2020 school year (Wendi Johnston)
6) Went through SPCA ideas submitted by Site Council members for discussion
(Wendi Johnston)
a) Discussion about Guest speakers
b) Discussion about what funds we already have spent for the 19-20
school year ($302,000 out of $400,000 spent already including:
Counselor, Program Specialist, Gold Cards, and TAP Cards)
i)

Talked about how counselors were way more accessible this
year compared to last year -- William S. Hart District should be
contacted about following the 250-1 counselor to student rule
for GVHS
(1) Motion to continue with Counselor: Lisa Shea
(2) Seconded by: Roger Brooks

ii)

Program Specialist continuation?

(1) Motion APPROVED
iii)

Gold Cards NEED to be continued, but their prices may be
raised next year due to ASB setting the price (Pending
information)
(1) Maybe talk to ASB about lowering the prices for the cards
(anticipating $60 per card for 1200 students)
(2) Maybe lowering dance ticket prices? (Very expensive…)
(a) Motion to maintain Gold Cards funding
(b) Approved by: Sal Frias
(c) Seconded by: Roger Brooks

iv)

TAP Cards discussion and whether we should raise or lower the
amount of money we should spend on the cards
(1) Agreement to spend 30K instead of 25K on TAP Cards
(2) Motion to approve: Sal Frias
(3) Seconded by: Ashley Thompson

c) Review of future ideas for 19/20
i)

PSAT for all Juniors should be around $9,000 ($16 per Junior
student)

ii)

Homeboy Industries Tour and its incorporation for freshman

iii)

We still have about $100,000 to spend, future ideas still make
us under our budget

7) Final Remarks (Sal Frias)
8) Meeting Adjourned: 5:09 pm

SCHOOL IMPROVEMENT RESEARCH SERIES
Research You Can Use

Close-Up #2

Instructional Grouping in the Classroom
1987
Beatrice A. Ward

INTRODUCTION
The knowledge base regarding use of instructional grouping in the classroom includes findings
from research on effective schools, effective teaching, student academic achievement, student
perceptions of self and others, student motivation, student attitudes toward school, and student
friendships and interactions in the classroom and school. A dominant theme in the research
findings is that some types of instructional grouping contribute to more positive academic and
affective outcomes for students. Other groups, particularly stable, long-term groups based on
student ability, have a negative effect upon students.
This Close-Up synthesizes this research for use by teachers, school principals and others who wish
to improve the quality and effectiveness of the educational opportunities provided to students in
their schools.

DEFINITION
A classroom has been grouped when the one large group of students assigned to that classroom is
divided into a set of smaller groups for some portion of the time they are in the classroom. While
in operation, each small group is recognized and treated as a separate and distinct social entity by
the teacher and the students in the classroom. To be considered instructional, the activities carried
out by students in a small group must include learning of educational material.

WHAT TYPES OF INSTRUCTIONAL
GROUPS ARE USED BY TEACHERS?
Teachers place different configurations of students in classroom instructional groups, assign the
groups different sorts of learning goals and tasks, evaluate student performance in different ways
and maintain group membership for different periods of time. Several types of groups result. More
effective teachers use more that one type of group.
LEARNING CYCLE GROUPS
Students with similar learning needs are brought together for a short time.
Students are assigned to groups based on need for additional help, time and practice in order
to master the content and skills covered in a particular unit or lesson the teacher already has

taught to the entire classroom group.
Students who have mastered the specific content and skills engage in enrichment activities.
COOPERATIVE GROUPS
Cooperative groups require students with diverse ability and characteristics to work together and
learn from one another to accomplish assigned learning goals or tasks. Recent research has focused
on three types of cooperative groups.
GROUP INVESTIGATION
A small group of four to six diverse students is assigned a topic of study.
Different students are assigned subparts of the work to be done.
Completion of assigned tasks requires each student's work to be combined with that of other
students to produce a group effort.
Students may be assigned to play different roles in the group process.
Task completion is contingent on cooperation.
The group's collective product is evaluated. Each student's performance is judged based on
this evaluation and, in addition, may include an individual score for the subtask completed
by the student.
Group membership changes for different assignments.
Generally, there is no inter-group competition.
PEER TUTORING
A small group of four to six students with a cross section of characteristics is formed to
teach information and skills.
Tasks assigned to groups emphasize material previously taught to the entire class by the
teacher.
Peer tutoring approaches include:
1. TEAM ASSISTED INDIVIDUALIZATION
Each student receives an individual assignment based on learning needs.
The team goal is to help one another complete assigned tasks successfully and to improve each
student's performance on a quiz measuring skills and content covered in the student's individual
assignment.
Students receive individual scores.
The team receives recognition based on amount each student's score exceeds average or past
performance on skills and content covered in individual assignment.
B. TEAMS AND GAMES
After studying content and skills in learning teams (see above), students are combined into
tournament groups based on ability.
Individual student's performance in tournaments contributes to individual and learning team scores.
Tournament groups are temporary for particular skill or content area.

Learning teams are stable.
C. JIG-SAW
Material to be learned is broken into sections.
Each student is to learn a section and then teach it to other team members.
Each student is tested and graded individually on entire set of material.
Teams are temporary based on material to be learned.
D. LEARNING TOGETHER
A small group is given one assignment sheet. The group completes and hands in this single
assignment.
Evaluation is based on how well students work together to complete the assignment sheet and
performance on completed sheet.
Concept development
Small groups of four to six students are formed. Generally the students in each group have
diverse characteristics.
Tasks assigned to groups are complex, e.g., tasks with more than one answer or way to solve
a problem.
Groups engage in learning activities such as reenactment of historical events; dramatizations;
instructional games; and development of fictional events, countries or governments, and so
forth.
Students plan what to do and assign subtasks, if any, to students based on group plans.
Evaluation frequently includes qualitative as well as quantitative rating of final products.
Teams are temporary.
LONG-TERM ABILITY GROUPS
Students are assigned to groups based on academic ability.
Changes in group assignments occur only when a student's academic performance changes.
Assignments seldom change. For the most part, a student's assignment to an ability
group level in kindergarten will be maintained through grade three and beyond.
Most changes are based on factors other than achievement, e.g., social behavior and
neatness, and are to a lower rather than higher ability group.
Learning in small group is teacher-directed.
Instruction may be provided in a "pull-out" situation in which students are taught by a
different teacher from the one who teaches the class. Group instruction may take place in a
setting outside the regular classroom.
Students are evaluated individually.

WHY IS INSTRUCTIONAL GROUPING USED?
TO ASSURE THAT ALL STUDENTS LEARN
Total classroom groups typically include students with a variety of characteristics.

Students differ in mastery of the skills and knowledge prerequisites for successful
learning in that classroom.
Students differ in the time needed for learning a given unit of material or to attain a
particular educational objective. The slowest 10 percent of students need 2.4 to 6 times
as much time as the highest 10 percent.
Students differ in race, sex, socioeconomic level of parents and age.
Students differ in self-concept, interest in school, motivation to learn and personal
education goals.
Accomodating such student heterogeneity is one of the most troublesome and enduring
problems faced by teachers.
Both high and low ability students do better academically in classes where the total group
includes students with a wide range of academic ability. The impact is greater on low ability
students. There is no difference in average ability students' academic performance in classes
that are academically heterogenoous or homogeneous.
Short-term lesson-by-lesson instructional groups provide review, practice and enrichment
opportunities that effectively meet the diverse learning needs of students in a heterogeneous
classroom.
Although instructional grouping is used to reduce the range of differences in the students
being taught at a given point in time, the abilities of students in the various groups, even
long-term ability groups, overlap considerably.
Most studies of small group versus whole class instruction find greater learning on the part
of students when the teacher uses small instructional groups for at least part of the time.
High and low ability students benefit more than average students.
Achievement gains are less clear in mathematics than reading. In math, students in
peer tutoring groups show more significant gains in math computation than in math
concepts and applications. Students who complete group investigation tasks acquire
more high level math skills than those engaged in total class instruction.
Cooperative group experiences increase girls' achievement more than boys'.
Student achievement in instructional groups is related to the teacher's ability to solve
classroom management problems associated with the use of small groups.
An exception to student achievement gains occurs in long-term ability groups.
Positive achievement effects are found only for high ability students, and these results
occur only in some studies.
No effects occur for moderate ability students beyond the learning that occurs when
these students are taught in a total classroom setting.
Harmful effects are identified for low ability students. Pull-out low ability groups have
a particularly adverse impact upon the performance of low ability students.
In desegregated classrooms, cooperative learning groups produce significant gains in
academic achievement for minority group students.
In cooperative groups, students who help others by providing explanations or demonstrations
of how to complete assigned tasks gain more in achievement than students at the same ability
level who are recipients of help.
Group investigations, particularly ones that do not include competition between teams,
promote use of abstract thinking, problem solving, and critical thinking skills.
Students change over time. This should lead to changes in their instructional grouping.
When ability groups are used, exit criteria should be specified so it is clear when a
student should be moved to another group.
When teachers do not give specific attention to accommodating changes in students
and have no criteria for exiting an ability group, student assignments to ability groups
remain stable. At most, six percent of the students in a classroom will be moved from

one group to another. And, for the most part, these changes will be based on students'
nonacademic characteristics or performance.
TO INCREASE STUDENT ENGAGEMENT IN LEARNING
High levels of student on-task time occur in small groups. In particular, low ability students
spend much less time off task in cooperative small group situations than in total class
instruction largely because they spend less time in waiting for instructions and feedback.
Engagement of low ability students decreases as the diversity of the students in the small
group decreases. When all students in a group are low ability and their placement in the
group extends for more than a few days, these low ability students have almost twice as
much off-task time as students asigned to long-term high ability groups. This occurs even
when the teacher directs the low group.
A factor related to high engagement rates in instructional groups is the success rate students
must have to learn effectively. When students receive immediate feedback, as they do in
some groups, only a 70 to 80 percent success rate is required. When students work on their
own in a total class seatwork situation, an initial success rate of 95 to 100 percent is
required.
Formation of lesson-by-lesson groups based on differences in students' learning needs
reduces the amount of review and practice time needed by all students to achieve high
success. However, students who are assigned repeatedly to groups that receive more review
and practice time than other groups, over time, require ever increasing amounts of review
and practice to achieve mastery of the skills and knowledge covered in later lessons.
Student engagement rates in instructional groups are related to interactions among students
and between the teacher and students. Interactions that increase student engagement include:
Receipt of helping behavior from other students that explains but does not give
answers
Providing help to others
Interaction with the teacher that is substantive rather than procedural or behaviorcontrol oriented
Rewards based on both individual and group performance
Formation of too many small groups creates supervision and management problems which
reduce learning time.
TO TEACH STUDENTS HOW TO WORK WITH OTHERS
Small groups teach students when to perform work on their own and when it is proper to
seek the assistance and knowledge of others.
Students learn to cooperate with others when assigned group tasks that require each student
to complete a subpart of the task. Individual learning effort also increases.
Students' perceptions of other students as helpful and cooperative rather than competitive
increases when students engage in cooperative group activities.
Students who engage in small group activities for some of their instructional time decide
how to do school work more quickly and freely than students who only engage in total class,
teacher-directed instruction. They also show more self-initiative and assume greater
individual responsibility for completion of assigned tasks.
Students who participate in group investigation and concept development groups acquire
negotiation, consensus and compromise skills.
TO FACILITATE SOCIAL INTERACTION AMONG STUDENTS

The more interdependent the group activities in which students engage, the more positive the
prosocial outcomes are for the students.
Group membership influences student friendships in and out of the classroom and school.
Cooperative groups encourage friendships among students of diverse ability and social
levels.
Long-term ability groups limit student friendships. Higher ability students refuse to
interact with students who are not in their group.
In most small groups, students' liking for students in one group increases without loss of
liking of other members of the class. Long-term ability groups are an exception.
When classroom instruction in a subject area takes place mainly in cooperative, studentdirected groups, no academic hierarchy is found relative to student interactions and students'
perceptions of other students.
Cooperative groups promote greater contact, trust, acceptance and support among students of
different races, social classes, achievement levels and sexes.
Handicapped students interact more with nonhandicapped students when placed in small
cooperative groups. They also give more management input to learning activities. They
receive more academic support from their non-handicapped peers.
Non-handicapped students become more open-minded regarding handicapped students and
the ideas they provide when they work with handicapped students in cooperative groups.
TO MOTIVATE STUDENTS
Peer tutoring groups motivate students to review and rehearse material until they know it.
Students who participate in groups other than longterm ability groups show more interest in
classroom activities.
The general classroom tone is more positive and friendly when cooperative groups are used
for some of the instruction that takes place.
Group tasks which require students to combine subtasks into a total group project in crease
student commitment to completion of tasks.
TO IMPROVE STUDENTS' SELF-CONCEPTS AND ATTITUDES TOWARD SELF AND
SCHOOL
Students who participate in learning teams and short-term ability groups have more positive
selfconcepts than students who do not.
Cooperative groups promote a stronger belief that one is liked and accepted by other
students.
Cooperative group experiences contribute to positive student attitudes toward self, academic
ability, school and classmates.
Self esteem increases markedly when students participate in cooperative groups.
Long-term assignment to an ability group or competition between cooperative groups has a
negative effect upon the self-esteem of average and lower ability students. Impact is greatest
for students in groups that are not successful in completion of assigned tasks or in team
competition.
Placement in long-term ability groups influences students' perceptions of self regardless of
the school the students attend. When long-term reading groups are established in schools
serving high socioeconomic neighborhoods, children placed in lower groups think they are
less talented than other students even though they would be considered model students in
another setting. Some become convinced they cannot learn to read.
Students who engage in small group activities for a particular subject area like that subject
better than students who are taught in total class groups.

In competitive situations, high ability students attribute more ability to self than others. In
cooperative groups, there is no difference in selfother ability attribution by these students.
TO TEACH STUDENTS HOW TO LEARN IN A VARIETY OF WAYS
Most small group activities do not involve direct instruction by the teacher. Students are
responsible for gathering information, coordinating work, helping one another and solving
problems. Students learn from one another.
Group interaction about how to complete assigned tasks leads students to seek additional
information and to approach existing information from new perspectives.
Particularly in group investigation and concept development groups, learning tasks expand
beyond the listening, reading and writing tasks that predominate in total class instruction.
Interviewing, role playing, model building, illustrating and observing are used.

ACTIONS FOR EFFECTIVENESS
TEACHER PRE-PLANNING AND PREPARATION
TASKS TO BE COMPLETED
The tasks a group is to carry out should determine the type of instructional group to be used.
Learning cycle or peer tutoring groups are effective for review and practice purposes.
Group investigation or concept development groups effectively teach problem solving
and other cognitive skills and understandings.
Advance planning of tasks to be completed increases students' success in group activities.
Advance assignment of group process roles to specific students facilitates student
interaction in a cooperative group.
Advance specification of qualitative requirements for successful completion of openended tasks increases students' ability to achieve desired outcomes.
Task assignment should take group interaction into consideration.
Group tasks that are subdivided among students and require combining of individual
work to produce a total group product promote interaction among diverse students.
Manipulative, multimedia and other tasks that are not all reading and writing reduce
the tendency for high status students to dominate group activities.
Tasks which give specific students exclusive access to certain pieces of needed
information counter domination of group activities by strong students.
GROUP SIZE
Instructional groups with four to six students are more effective than larger groups.
GROUP COMPOSITION
Group composition should be planned to ensure equal participation among group members.
A mixture of students with different ability levels promotes helping behavior in a group. The
more homogeneous the group, the less help is given to students who ask questions.
Groups that include students with diverse racial and ethnic backgrounds encourage
interaction and friendship among diverse students at the classroom and school as well as the
group level.
ROLES AND RESPONSIBILITIES

When they are first introduced to group work, students will not know how to behave. The
teacher must specify subtasks and assign responsibility for completion of them. Later,
students can assume these roles and responsibilities.
Group interaction improves when a student is assigned to serve as group facilitator. The
facilitator assures that everyone in the group contributes ideas, asks for help, helps others
and listens.
Class leaders should not always be assigned group leadership roles.
ADVANCE TRAINING OF STUDENTS
Equality of both status and participation in instructional groups increases when students are
taught norms for cooperative behavior and group process skills. In particular, the
participation of average and low ability students increases.
Practice work sessions are required to teach group norms and skills to students. In these
sessions, students carry out tasks similar to those they will complete when instructional
groups are functioning. But, the products produced during practice sessions are not
evaluated.
Assigning one student in a group to observe group members' use of cooperative norms and
group process skills and report back to the group and teacher on the group's performance is
an effective training strategy.
Students who receive training in how to function in various types of instructional groups
exhibit more task related interaction, give more higher order explanations to one another, and
provide fewer answers to other students' worksheets than students who are not trained.
White dominance in groups that include students from diverse races is lessened when
minority students receive special, advance training on academic and nonacademic tasks and
then teach them to the white students in their groups.
EFFECTIVE TEACHING SKILLS
For instructional groups to work, the teacher must solve the management, motivation, and direct
instruction needs of students. Both the teacher and students can help do this.
Classroom organization and management
Resources to be used by students in instructional groups should be readily available.
Physical arrangement of classroom to provide separate work areas for groups increases
students' attention to group tasks.
When the teacher is working with an instructional group, interruption of teacher-student
interaction by students from other groups should not be allowed.
CLARITY
Tasks to be completed and expectations for high quality performance must be clear to all
students in an instructional group.
Roles and responsibilities of students in a group must be clear to all students.
Use of written instructions for each instructional group increases clarity of teacher directions
and explanations.
MONITORING
Teacher monitoring of student behavior during instructional group work requires attention

both to group process factors and to the individual student's time on task and task completion
success.
Procedures for monitoring the work of other groups while working with one group must be
established by the teacher. Designation of one or more students to monitor on-task behavior
in each group helps with this aspect of effective teaching.
Formal record keeping regarding students' mastery of subject area content and skills and
their use of group process and other social skills helps the teacher keep abreast of the
progress of individual students. It also facilitates provision of review, practice and
enrichment experiences to groups and to individual students on a timely basis.
REINFORCEMENT AND FEEDBACK
Students working in instructional groups need feedback on how they are doing just as students
need such input in large group, direct instruction situations.
In instructional groups, teacher feedback and reinforcement should attend to students' use of
group process skills in addition to time on task and success in task completion.
When group process feedback is given, it should focus on specific processes and not the
reasons for students' successful or unsuccessful use of the process at that point in time.
The temptation for off-task behavior increases when group activities are inadequately
understood. The teacher must be alert to this problem and provide corrective feedback
regarding both task assignments and student engagement when a group is not on task.
The purpose and functions of most instructional groups call for delegation of some feedback
and reinforcement responsibility to the students in each group. This should be clear to
students. They should be taught how to provide instructional feedback.
Indicators should be established that help students determine when to obtain teacher
assistance with instructional or behavioral matters.
SUBSTANTIVE TEACHER TIME
In an instructional group, teacher-student interaction that focuses upon student acquisition of
the content to be mastered and the group processes to be followed is substantive teacher
time. Behavior management and attention to irrelevant content are not.
Teacher assistance and direction at crucial steps in the students' thinking/analysis process are
particularly important when instructional groups are used. Provision of such assistance is
facilitated if students are trained to alert the teacher when they arrive at group decision
making points.
Teacher prompting of students to try out the ideas of everyone in the group before they
arrive at a plan of action is part of substantive teacher time in some instructional groups.
EVALUATION
The group reward structure plays an important part in students' achievement gains in
instructional groups. Group rewards enhance the learning of individual students only if group
members are held individually accountable and rewarded for their own learning as well as
for the group's products and performance.
The group reward structure can promote or discourage student cooperation. Use of grouplevel rewards or recognition encourages cooperation. Evaluation of each individual student's
contribution to a group score discourages cooperation. It should not be done.
When performance of lower ability students is weighted so it counts as much as toward goup
scores as that of higher ability students, the quantity and quality of contact among team

members improves.
Wrap-up sessions which evaluate students' success in working together are an important part
of instructional group work.
REVIEW OF GROUP COMPOSITION
Frequent and regular review of group composition and changes in students' group
assignments are essential. They counteract the tendency to maintain student placement in an
inappropriate ability group and reduce the student domination and interpersonal conflicts that
tend to build up when groups remain stable.
Appropriateness of student placement in all types of instructional groups is increased when
placement decisions are made by a team of teachers. This is the case even though the groups
include students from only one class. The additional questions and insights brought to the
decision making by non-involved teachers increase the objectivity of student assignment.
When long-term ability groups are used, advance scheduling of required dates for review of
student placement is recommended.

*** CAUTIONS REGARDING USE OF INSTRUCTIONAL GROUPS ***
PERMANENCE OF GROUP
Failure to change group composition on a frequent basis can lead to students' roles and
interactions within a group being influenced more by students' socioeconomic status than by
assigned tasks and responsibilities.
Long-term assignment to any type of group works against the positive outcomes of
instructional grouping.
TEACHER PERCEPTIONS AND EXPECTATIONS AND GROUP ASSIGNMENT
Students' basic, higher cognitive and social skills must serve as the major criteria for
assignment of students to groups.
When specific information regrding students' knowledge and skill development is not used
to determine group assignments, teacher bias enters in.
Perceived capacity to profit from instruction rather than ability may serve as the
criterion for group assignment.
Race, physical attractiveness and teacher perception that a student works hard may
influence student assignment.
Immature and inattentive students are placed in less demanding groups regardless of
their academic abilities.
Students' ability to interact with adults may influence the leadership responsibilities
they are assigned in groups. In desegregated classrooms, students from higher
socioeconomic families will be given more demanding roles.
IMPORTANCE OF GROUP PLACEMENT
Teachers, school principals, parents and students must be aware that long-term assignment
to ability groups has a negative impact upon students' learning. In particular, the educational
opportunities provided to low ability students are significantly reduced.
If long-term ability groups are used, teachers must make a concerted effort to overcome the
differences in teacher-student interaction that occur in low ability as compared with high and
average ability groups.

An extensive array of research studies indicates that teachers teach differently in longterm low ability groups. The teacher behaviors that are observed have been found to
be negatively related to the performance of students at any ability level. They are
particularly harmful for low ability students.
Some of the differences in teacher behavior that have been observed in low compared
with other ability groups include:
Teachers wait less time for students to answer.
Teachers provide briefer and less informative feedback.
Teachers demand less in order for students to obtain positive reinforcement.
Teachers criticize the students more frequently.
Long-term placement of students in any type of group may give some students inappropriate
messages regarding their status as classroom leaders and their ability to learn.
INSTRUCTION IN PULL-OUT GROUPS VS. REGULAR CLASSROOM INSTRUCTION
Pull-out groups generally provide materials and instruction that are incompatible with the
teachig methods and materials used in the student's regular classroom.
Pull-out groups that provide supplementary basic skills instruction generally demand that low
ability students adjust to variations in instruction and teacher behavior which other students
are not required to do. This increases the complexity of the learnig experiences of low ability
students but not the other students.
Pull-out groups magnify the message that students in low ability groups cannot learn and that
high ability students receive special privileges.
CHANGES IN THE ROLE OF THE TEACHER REQUIRED BY INSTRUCTIONAL
GROUPS
In cooperative groups, students become resources for providing feedback and followup
explanations and demonstrations for other students. They also answer one another's
questions. To capitalize upon this resource, teachers who use instructional groups should
train students to provide such help and monitor how well students are performing these
responsibilities.
Teacher-student interactions serve planning as well as instruction and evaluation purposes in
some instructional grouping situations.
Teacher feedback, reinforcement and monitoring functions are applied at the group and at
the individual student level.
Most teachers use instructional groups more effectively if they are trained in the
organization, management, monitoring and conduct of various sorts of groups.

POLICY IMPLICATIONS
USE OF INSTRUCTIONAL GROUPS
Instructional groups should be used for specific instructional purposes. They should not be
the only mode of instruction in a classroom or subject matter area.
Teacher presentation of new information and skills should be done in a total-class, direct
instruction setting. Instructional groups should be used for review, drill and practice
activities or for expanded investigation of subject areas.
Use of long-term ability groups based on student ability should be reduced.
Pull-out instruction of students based on academic ability should not occur.
If long- or short-term ability groups are used, instruction should be monitored to assure that

the quality of instruction and the learning climate is consistent across all the groups.
TEACHER TRAINING
Before instructional grouping is used in a school, teachers should be trained in the use of one
or more types of groups and the aspects of teacher-student interaction that require particular
attention when a particular type of group is used.
It is preferable for teachers to be trained in the use of several types of instructional groups so
they can use different groups for different instructional purposes.
Training two or more teachers in a school to use various types of groups facilitates
implementation of instructional grouping in their own classrooms and in other classrooms in
the school.
When instructional groups are used, teachers should be given time to work together to
develop group activities, to define the roles to be assigned to students in the groups and to
review student placement in groups.

KEY REFERENCES
Abadzi, H. "Ability Grouping Effects on Academic Achievement and Self Esteem: Who Performs
in the Long Run as Expected." JOURNAL OF EDUCATIONAL RESEARCH, 79:1, 36-40,
September/October 1985.
Reports on the effects over a five-year period of long-term ability grouping on high
achievement and regular students' academic performance and selfconcept.
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g term planning or idea do you have for supporting higher student achievement in the school?

t classes for students to keep them excited about coming to school in general (but I think Golden Valley already does a good job in this ar
environment, inspiring teachers, better transportation options.
eract and put themselves in their shoes. If they felt more comfortable not so out of place kids will learn and have fun too.

oriented to technology,real targets for future businessmen more oriented in students that think on creating jobs,create their own future,

dent need to know about intricate experiments that are not even done at the college when they cannot write a short paragraph on their
recognition, awards, scholarships & job recommendations.
And again, using technology is an easy way to connect with the students and to effectively assess where their strengths and needs are. Pe
d to higher education. When colleges come on campus, make them attend. Some students are aware of the possibilities after high schoo
ruggling. In addition, if a student is on a sports team or in a club, they should receive early intervention if they are struggling in class(es). S

e the chances of finishing high school and able to attend college/university.

requently disrupt the class thus wasting the time of the other students and the teacher. Disruptive students and their parents need to be

e school needs to also focus their attention on kids that need real help with real issues donâ€™t just pretend that the problems donâ€™t
de the traditional classroom setting

oring if offered through the school.
ts boosters so they have a lesser load of fundraising, and would love to see the trades begin to be implemented as part of studies on cam

tudents and more socialization of gen ed and special ed students

already does a good job in this area - our child really enjoys his elective classes/sports).

and have fun too.

ating jobs,create their own future,

write a short paragraph on their own to define the term concentration gradient? Too many topics of higher learning (this is just one exam

e their strengths and needs are. Perhaps students can do interventions in regards to their areas of need in regards to their achievement.
f the possibilities after high school.
if they are struggling in class(es). Simply dropping them from a team does not help them, and often times makes them give up and do wo

ents and their parents need to be held accountable for their repeated horrible class behavior instead of being allowed to return to class t

etend that the problems donâ€™t exist

mented as part of studies on campus - as electives and incentives for students who may not be college-bound. Promotion of more worksh

gher learning (this is just one example) mean nothing if the basic building blocks are not set first. Solving simple problems and allowing th

in regards to their achievement.

es makes them give up and do worse.

being allowed to return to class to inflict the same poor behavior on the other students. The sports & arts programs offered are truly a b

bound. Promotion of more workshops on applying to colleges/FAFSA, etc...for students whose parents are unable/unavailable to help wit

g simple problems and allowing the learner to make mistakes is necessary to nourish self confidence and practice critical thinking. With all

rts programs offered are truly a blessing for the students that help with their success and should be expanded on. Despite the critism me

are unable/unavailable to help with these things.

practice critical thinking. With all due respect, did I understand these questions correctly? Will these open-ended questions be answered

anded on. Despite the critism mentioned in this survey, our family loves GV & the diversity it offers. The administrators and staff appear

pen-ended questions be answered by parents? I wonder if a survey with specific objectives and already analyzed ideas would provide mor

e administrators and staff appear to truly love the kids.

analyzed ideas would provide more responses that are focused to the specific issues. Thank you!
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ve any ideas to support higher student achievement at GV?
ents have a balance between homework and family time, that way there is a less stressful/hostile work/home environment by assigning le

s/small classes during lunch that help students prepare for their future. For example, holding more classes about college applications duri

ch will stick in students minds better.

s each day. I'm not suggesting a significantly smaller work load. I'm simply saying if a student works on a homework assignment diligently
can get somewhere
im thinking that maybe try to make the classes more interesting or helpful so that the students wont get bored immediately or talk in the

all, raise sports minimum GPA, congratulate the sports with the higher WEIGHTED GPA, because they work really hard (it's not fair to cong
ctivities outside the school. How about instead of general advertising towards these events, focus and target the ones who really don't car

rove their knowledge on the specific subject or teachers coming to student individually to have a tutor session for them.

uld recognize them by maybe showing there name and picture on the school's website, buying them a lunch one time or even just simply

home environment by assigning less and would help towards creating a better school energy. Another thing that would help is to re-open

es about college applications during lunch can benefit many students. The school can offer more than that however, since the list goes on

homework assignment diligently it should not take them more then an hour. On many occasions I will be working on homework and it w

et bored immediately or talk in the class. I would greatly appreciate if you can make adjustments on math and science for sophomores to

ork really hard (it's not fair to congratulate those athletes who have all regular classes and to not even mention sports with high weighted
rget the ones who really don't care. Those are the people who are in dire need of reaching that achievement the most. The complainers,

ession for them.

unch one time or even just simply giving them a $10 gift card of some type to show how appreciative we are of them.

hing that would help is to re-open the library intervention after school to give students an opportunity to get one on one time with teache

hat however, since the list goes on about what we need as resources for our success. Overall, that is the one big request that should be im

be working on homework and it will take me over four hours to complete homework for three classes. In addition to huge work loads stud

h and science for sophomores to juniors or all grades so we all dont fail. I would greatly appreciate if I can be able to improve my grades o

mention sports with high weighted grade averages)
ement the most. The complainers, the pessimists. Get more people to want to be here. Urge these types of kids in particular to get more p

are of them.

o get one on one time with teachers to fully comprehend a lesson. Give more emphasis to ethnic study classes to help decrease discrimina

one big request that should be implemented into our high school career. (Other than the communication issues mentioned before)

addition to huge work loads students need to study for quizzes and review notes etc.

an be able to improve my grades or understand more clearly in my geometry and chemistry class.

of kids in particular to get more people to come.

lasses to help decrease discrimination on campus. Offering college aid/scholarships to the most hardworking students, so that it creates c

on issues mentioned before)

rking students, so that it creates competition and could lead to higher standardized test scores if students have a goal to reach towards.

nts have a goal to reach towards.

Rationale for a Schoolwide
Focus on Literacy

S

chool leaders like you are charged with improving student achievement and
increasing graduation rates. This, as you know, is a daunting task. As
students move through the grades, the task of providing high-quality education at all levels requires multifaceted and systemic decision making that
often makes it hard to know where to start and, once started, how to stay on
course.
However, we know that schools that specifically embark on a journey to
improve literacy and learning have a better chance of graduating greater
numbers of students who are active learners, proficient readers, and fluent
writers. These schools are willing to prioritize literacy as a central mission of
the school and to organize for action around this central theme. And in school
after school, it is working. Higher numbers of graduates, more engagement
with school by students and teachers, and higher test scores attest to the
promise of this route.
During the past ten years, we have observed school leaders who know a
great deal about what works in the essential areas of systemic school reform,
teacher professional development, leadership coaching, and use of data. The
key, however, is to put this body of knowledge to work as part of a schoolwide
literacy improvement effort that will directly impact student literacy and
achievement. Our work with school leaders throughout the country has
shown us how a sustained focus on literacy can be used as a lever for school
improvement. The literacy leadership process described in Taking the Lead on
Adolescent Literacy will support you and your colleagues as you work to
ensure students are prepared to meet their future as readers, writers, and
thinkers.

WHY FOCUS ON LITERACY?
In multiple studies and policy reports, literacy (or the lack of literacy) has been
closely linked to dropout rates, discipline issues, grades, employability, success
in higher education, civic participation, and 21st-century skills. Indeed, literacy is essential for success in almost every area of life. Literacy is far more than
the ability to read and write basic text. Rather, literacy is the ability to read,
write, speak, listen, and think in order to learn, communicate, and make
meaning of increasingly complex print and online texts. Literacy and content

2

RATIONALE FOR A SCHOOLWIDE FOCUS ON LITERACY

learning are deeply intertwined. If one struggles as a reader or writer, it is
nearly impossible to succeed academically.
Whether your school is large or small, in an urban, suburban, or rural
setting, your students will benefit from ongoing instruction and practice
that enable them to meet the literacy demands of college, career, and good
citizenship. As you think about students in your school, you know that
some are performing considerably below grade level. Others, however, may
be reading and writing on grade level but continue to struggle with the ever
increasingly complex texts they are expected to comprehend and respond
to. Some students may excel in the areas of reading and writing and, as a
result, need more rigor and challenge to avoid boredom and academic
apathy. Others may be unable to transfer literacy skills across
all content areas or read strategically, analytically, or fluently when
confronted with advanced texts. In all of these instances, it is critical that
as a school leader you are able to plan, implement, and troubleshoot a literacy improvement effort that meets the literacy needs of all students in
your school.
Ensuring that all students develop high levels of literacy requires schools to
make a concerted, coordinated effort to improve students’ proficiency as readers, writers, and critical and creative thinkers. This, in turn, makes possible
increased student achievement, which leads to higher graduation rates. Our
premise is simple—and is borne out by numerous examples: a systemic literacy
improvement effort can be a powerful lever for school improvement. This systemic approach to improving literacy in Grades 4 through 12 involves the
following synergistic actions:
The development and communication of a compelling vision
Ongoing collaboration between administrators and teachers
Unflinching, data-based assessment
The setting of clear, measurable goals that address important issues
related to curriculum, instruction, assessment, and school culture
• The development of a quality literacy action plan
• Active implementation of the plan
• Monitoring of progress toward stated goals
•
•
•
•

These tasks are challenging and complex. But they are doable.
Accomplishing these tasks through a focused, collaborative process can produce
dramatic results for improved student literacy and learning.

Support Provided by This Book
and the Literacy Leadership Process
This book includes field-tested and practical tools, approaches, rubrics,
resources, and strategies that school and district leaders across the country
have found helpful as they design, implement, and monitor a literacy initiative. Whether you are a building level administrator, a district or school
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literacy coach, a superintendent, supervisor, coordinator, or literacy team
leader, this book will give you and your colleagues a process to enact
systemic improvement of students’ abilities as readers, writers, and
thinkers. As you read this section of the book, you may be thinking the
following:
• Where do we start? I’ve already got more than I can handle. We do not
have a literacy team, and I am not sure what the team would do if we
had one.
• Another new initiative? We already have a school improvement plan. Our goal
this year is dropout prevention and raising test scores. How does this conversation about literacy connect to these goals?
• Literacy is not my job. The English Department takes care of this.
You and your colleagues can use this book to guide you through a fivestage, continuous improvement process. The process builds on best practices
outlined in the research-and-practice literature as well as the successful literacy
improvement efforts of many schools across the country. Using this literacy
leadership process, you can work collaboratively with other teacher leaders and
administrators to develop a literacy action plan and implement, monitor, and
evaluate its success.
As with all effective action planning processes, the literacy leadership process
described in this book is cyclical, beginning by assessing, implementing, and
monitoring, and ending by reassessing, reviewing, and adjusting for the following year. What makes this process more than a general action planning
template is the specificity of the materials. Everything in this process is designed
to support the design and implementation of an effective literacy action plan in
upper elementary, middle, and high schools.

Relationship of the Literacy Leadership Process
to the Taking Action Literacy Leadership Model
The literacy leadership process is based on the Taking Action Literacy
Leadership Model that was developed through a project funded by the
Carnegie Corporation of New York. The model was designed to answer the
question “What do literacy leaders need to do to successfully improve student literacy and learning in Grades 4 through 12?” The model is based on
multiple data sources, including strategies that successful principals use to
improve student literacy in their schools, the research and practice literature, feedback from educational leaders throughout the country, and
reviews by a national advisory board. The model is fully described in Taking
Action on Adolescent Literacy: An Implementation Guide for School Leaders
(Irvin, Meltzer, & Dukes, 2007). The model incorporates two synergistic
components: goal areas (represented in the graphic by a center circle surrounded by two concentric bands) and action points (represented in the
graphic by a five-point star).
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Taking Action Literacy Leadership Model

Understanding the components of the Taking Action Literacy Leadership Model
helps a literacy team understand the larger picture of school change that leads to
a sustainable literacy improvement effort. The set of six literacy action rubrics that
are the centerpiece of the literacy leadership process are aligned with this model.

Goal Areas of the Model
The goal areas of the model correspond to the three critical outcomes of a
schoolwide literacy improvement effort. At the center of the literacy initiative is
Student Motivation, Engagement, and Achievement. When students are motivated
and engaged to read and write in school, they can improve their abilities as readers, writers, and thinkers. Improved achievement follows, both in content
knowledge and in literacy and learning skills. The second goal area is Integrating
Literacy and Learning, which focuses on the school’s instructional offerings and
has two components: Literacy Across the Content Areas and Literacy Interventions.
Literacy Across the Content Areas includes the content-focused courses that students take as they move through the grades (e.g., math, science, social studies,
English/language arts, art, music, and foreign language). Students grow as
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readers and writers when they learn to apply literacy skills (such as activating
prior knowledge, summarizing, questioning, and sequencing) to complex content area text. Literacy Interventions targets those students whose performance is
significantly below their grade placement level. Literacy interventions can be
offered in many formats, including an academic literacy class, an English language learners (ELL) teacher team teaching with an English/language arts
teacher, or before and after school tutoring sessions. Whatever the format, literacy interventions are intended to provide targeted assistance to under-performing
students so that they become more proficient readers and writers. Addressing
the literacy and learning needs of all students in a school typically requires a
focus on both components (content area and intervention) of Integrating Literacy
and Learning to meet students’ literacy and learning needs.
The goal area represented by the outer band, Sustaining Literacy Development,
represents three important components necessary to sustain and promote a
school-based literacy improvement initiative. First, it is critical to establish a
Literacy-Rich School Environment. This includes a school climate that actively
communicates to students that they are important contributing members of the
school community through displays of current student work in hallways and
classrooms, evidence of literacy-related student activities, and celebrations of
progress. The school environment is also, of course, positively or adversely influenced by the policies, structures, schedule, and practices of the school. When
these policies and structures focus on supporting all students to grow as readers,
writers, and thinkers, a literacy-rich culture can be developed and maintained.
Parents and Community Members can also provide critical resources for student literacy development. When schools work collaboratively to invite and
access the support and opportunities provided by their families and through the
community, students get the message that they and their futures are seen as a
valuable asset worth investing in.
Finally, District Support can mitigate the many roadblocks and pitfalls that
often accompany fledgling initiatives. Districts can broker resources across
schools, establish literacy improvement as a priority across the district, and
facilitate school-based efforts. District leaders can provide schools with
resources to support teachers as they embark on a new instructional model
where a strict focus on content delivery shifts to an expectation that teachers
provide literacy-embedded content instruction. District leadership can also provide direct support to instructional leaders through professional development
and to school-based literacy leadership teams as they carry out their literacy
action plans.

Action Points of the Model
The five action points located in the center of the model describe the actions
that literacy leaders need to take to initiate and sustain a literacy improvement
effort successfully: (1) implement a plan, (2) support teachers to improve
instruction, (3) use data, (4) build leadership capacity, and (5) allocate
resources. These action points are not necessarily sequential. However, our experience with schools has shown us that designing and implementing an effective
literacy action plan is critical to achieving results. Without a solid plan, the good
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intentions of teachers and leaders may evolve into random activities that lack
cohesion and purpose. But developing and implementing a plan to improve literacy can be complicated and time-consuming. Further, many plans get developed that do not ever get implemented. The quality of the plan only matters if it
is put into action to improve students’ literacy and learning. A guided process for
developing and implementing an effective literacy plan is, therefore, the central
topic of this book.
Literacy leaders take many different approaches to initiating and sustaining literacy improvement. Some begin with professional development and supporting teachers to improve instruction, some begin with collecting and
examining the data, some begin by establishing a literacy team and building
leadership capacity, and some begin by locating resources to support the effort.
Sooner or later, we found that a successful literacy improvement initiative
requires all five of these actions.
These actions correspond to the five action points on the graphic of the
Taking Action Literacy Leadership Model. You will learn more about these action
points in Chapter 4 (Stage 4) when the team uses the action points to troubleshoot issues and challenges that can accompany the plan’s implementation.
The action points are highlighted again in Chapters 6 and 7 where they are
used to show action steps that school and district leaders can take to ensure
adequate support of school-based literacy improvement efforts.
A second book, Meeting the Challenge of Adolescent Literacy: Practical Ideas for
Literacy Leaders (Irvin, Meltzer, Mickler, Phillips, & Dean, 2009), is also aligned
to the Taking Action Literacy Leadership Model. This book was written to assist literacy leaders as they address common challenges and barriers to literacy
improvement from an issues-based perspective. Using the action points of the
Taking Action Literacy Leadership Model, the book provides ideas and approaches
that literacy leaders can use to address sixteen critical issues. The tools included
in Meeting the Challenge of Adolescent Literacy may be particularly useful to you
during the implementation stage of the action planning process (Chapter 4,
Stage 4). Resource E at the back of this book contains a matrix showing
resources from the first two books, Taking Action on Adolescent Literacy and
Meeting the Challenge of Adolescent Literacy, and how the resources correspond
to the five stages of the literacy leadership process.

HOW THE LITERACY LEADERSHIP
PROCESS WAS DEVELOPED
The four authors of this book have spent many years working in schools and
districts helping educators develop, implement, and monitor schoolwide literacy action plans. In our work with literacy leadership teams, we have noticed
that well-meaning team members often want a quick solution to their literacy
challenges. As a result, administrators or teacher leaders tend to identify a need
and then procure a new program or add an additional course to meet that need.
This fragmented approach, while well intended, often becomes narrow in focus
and fails to put in place the structures and policies that make meaningful
changes sustainable.
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Over the past decade, we have developed a process that helps literacy leaders build a comprehensive, sustainable literacy improvement effort. This literacy leadership process is based on six literacy action rubrics that are aligned to
the goal areas of the Taking Action Literacy Leadership Model. These rubrics have
been field-tested over the past several years with school-based literacy teams in
several states across the United States.
The next section of this book, Introduction to the Literacy Action Rubrics,
introduces you to the first five literacy action rubrics that are school-based (the
sixth rubric describes the district’s role in supporting school-based literacy
improvement efforts and is discussed in detail in Chapter 7). The components of
each rubric are summarized so you can get an overview of the elements that are
critical to a schoolwide literacy improvement effort. Descriptions of what these
components look like in action at the upper elementary, middle, and high school
levels can be found in Resource C. Literacy leadership teams that are charged
with developing and implementing a literacy improvement plan will use the literacy action rubrics in both Stage 2 (Chapter 2) and Stage 5 (Chapter 5) of the
literacy leadership process. Team members will find it helpful to refer back to the
rubrics frequently to identify further needs, troubleshoot implementation, monitor progress, and refine action steps. School and district administrators can use
the literacy action rubrics to come quickly up to speed with what needs to be
addressed as part of a systemic focus on improving literacy. District administrators can use Literacy Action Rubric 6 to develop a districtwide literacy action
plan that supports ongoing, school-based literacy improvement efforts.

THE FIVE-STAGE
LITERACY LEADERSHIP PROCESS
You may have read school improvement plans that are well written and speak to
the many needs of a school. We have found, however, that many improvement
plans fail to specifically target literacy improvement as central to the school’s mission even when literacy has been identified as an area that needs to be addressed.
We find that many improvement plans also prescribe changes unrelated to the
specific strengths and needs of the school or that the changes that are planned,
while well-meaning, will not lead to the desired increases in student achievement.
We suspect that in many cases those charged with improving student literacy and
learning are not certain which steps would be most helpful to take.
The literacy leadership process outlined in this book is quite different
from prescriptive approaches. We do not define your school’s literacy needs,
nor do we dictate which components your school literacy plan should
include. Instead, the literacy leadership team assesses the literacy strengths
and needs of the school using the literacy action rubrics that focus the team’s
attention on important components of literacy improvement. As the team
proceeds through the five-stage process to develop and implement a customized plan, they address the needs of students and build on the existing
capacity of the school. The five stages of the continuous improvement
process described in this book represent the cyclical nature of assessment,
planning, implementation, monitoring, review, and revision.
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Stage 1
Get Ready

Stage 5
Sustain

Stage 4
Implement

Stage 2
Assess

Stage 3
Plan

The Literacy Leadership Process

In Stage 1, you and your colleagues build the literacy leadership team and
establish the need for a literacy improvement effort. You create, reestablish, or
affirm the literacy leadership team and build a data-driven vision for a culture
of literacy that will inspire the entire school to join forces in the literacy
improvement initiative.
In Stage 2, the literacy team identifies the strengths of your school,
examines your school data, uses the literacy action rubrics to assess your
school’s capacity to support systemic literacy development, and converts the
self-assessment into measurable literacy action goals. This step-by-step process
will help you and the other members of your literacy leadership team determine the scope of your literacy improvement effort and establish appropriate
literacy action goals for your school.
In Stage 3, the literacy team develops implementation maps for each of the
literacy action goals using the literacy action rubrics as a guide. We provide you with
an implementation map development protocol so that you have a step-by-step
process for developing your more formal literacy action plan. We also provide you
with a sample implementation map to give you an idea of how action planning links
to the goal areas and literacy action rubrics of the Taking Action Literacy Leadership
Model. We suggest ways of soliciting feedback on your goals and your action plan
from the entire school community and a process for finalizing your plan.
In Stage 4, you begin implementing your literacy action plan. The book
provides support as you monitor and troubleshoot the implementation of
the plan and assess the progress you have made toward your goals during
the year. Since your plan has been designed by your literacy leadership team
based on data and the team’s collective understanding of your school,
chances are it will not end up on a shelf gathering dust. Just to make sure,
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however, we provide you with processes and tools to keep your plan’s action
steps front and center in the minds (and actions) of teachers and staff. We
suggest strategies that the team can use to organize for action and generate
more active participation in the initiative by students, teachers, and administrators. We provide you with strategies to troubleshoot implementation
when the data suggest that progress is slow toward one or more of the action
goals. We also remind you of the importance of celebrating progress, and we
provide some ideas on how you might involve the school community in
these celebrations.
In Stage 5, the literacy leadership team reviews summative data as outlined
by the literacy action plan to determine if the goals have been met. Based on the
data, the team decides whether to keep a specific goal and revise the action steps
as needed, discard the goal, select a new goal, or perhaps to move to another
goal area from the Taking Action Literacy Leadership Model. You will revisit the literacy action rubrics and will complete new implementation maps for new and
revised goals. In this stage, we also provide strategies for evaluating the efficacy
of the team and for sustaining momentum as you move forward with the literacy initiative into the next school year.

HOW TO USE THE LITERACY
LEADERSHIP PROCESS
Taking the Lead on Adolescent Literacy is designed as a comprehensive support for
developing, implementing, and monitoring a literacy action plan for your
school. If you are at the very beginning of this effort, you will probably want to
follow each of the steps sequentially. If you already have a literacy plan, you
may wish to scan Stage 1 and see if you want to conduct any of these activities
before moving on to Stages 2 and 3. If you proceed to Stage 2, you may wish to
choose one or two rubrics, conduct a schoolwide assessment, and use this information to revise, refine, or update your current literacy improvement goals. If
your school has been engaged in a literacy improvement effort for two to four
years, you might scan the information in Stages 1, 2, and 3 to determine if you
want to engage in any of these activities but may wish to focus your efforts on
Stages 4 and 5.
We have field-tested the components of the process extensively to be sure
that the process is both efficient and effective in supporting literacy improvement. Although you may begin at different stages of the process, it is essential
that you carefully consider where to begin and what to include. Often, the omission of steps in the process will make more work in the long run. For example,
taking the time to build consensus on important issues and sharing ownership
of the literacy action plan facilitates implementation and ensures that there is
greater participation by members of the school community.
Good luck! We hope Taking the Lead on Adolescent Literacy will provide the
ongoing guidance you need to establish or sustain a robust literacy improvement effort in your school or district.

School Site: GVHS
SPSA School Goal #1
Data to be
evaluated

Action Step 1.1

Action Step 1.2

Action Step 1.3

Action Step 1.4

SPSA Evaluation Summary

School Year: 2017-18

Improve student misbehavior by 3% and increase academic achievement by 3%
2017 CAASP Scores
What does this
Students did significantly better on the Math portion of
data show?
the CAASP in 2018 than in 2017. In 2018, 40.09% of
CA Dashboard Data
Student GPA
students met or exceeded the standards, which shows
a significant increase from 2017 when only 31.12% of
IC Behavior Report
students met or exceeded the standards. Students
meeting or exceeding the standards on the ELA portion
of the CAASP decreased by 1.41% from 2017 to 2018.
The amount of student behavior instances decrease by
6.9% from 2017 to 2018. The rate of student
suspension increased by 1.2%.
Additional School Counselor
Successful
The addition of a school counselor lowered the ratio of
Completed
student to counselor from 435:1 to 359:1. All
Renewed
counselors agree that the reduction of their student
caseload was helpful. A survey unanimously indicated
that the addition of a counselor increased
opportunities to monitor student progress and
counseling services. Survey feedback further detailed
an increase of parent meetings, increase in monitoring
student grades, and ability to work more closely with
students.
Gold Cards
Successful
1150 students received ASB cards to increase
Completed
involvement in school culture by removing financial
Renewed
barriers. Students with ASB cards had a 21.7%
improvement in behavior removals, with 36 less
instances of removals than the previous school year.
Counselor Home Visits
Completed
There were 6 home visits completed. The counselor
Not successful
who was assigned to home visits was needed at the
school site during these visits and was unable to
complete the amount projected.
Camp College
Successful
50 at risk college eligible juniors participated in a week
Completed
long summer camp to foster interest in college
Renewed
attendance. All students showed interest in attending
college. 82% of students took the ACT or SAT. 31

Action Step 1.5

Proposed Changes
or Modifications

SPSA School Goal #2
Data to be
evaluated

Action Step 2.1

Proposed Changes
or Modifications
SPSA School Goal #3
Data to be
evaluated

students submitted applications to a four year
university, 8 will attend community college, 1 is joining
the Navy, and 1 will pursue cosmetology school.
TAP Cards
Successful ?
Approximately 100 Students, who did not meet the
districts criteria for transportation, were provided
Ongoing
Transit Access Passes (TAP cards). Students receiving
TAP cards increased their GPA by .05 points. Data
analysis and evaluation of this goal is ongoing.
Goal 1.3 It was determined counselors could serve more students on site.
Goal 1.5 Modify student requirements to maintain TAP card, monitor monthly usage, and track attendance.

Increase student outcomes in math and English Language Arts by 3% by increasing access to educational resources
through the use of technology.
2017 CAASP Scores
What does this
Students did significantly better on the Math portion of
data show?
the CAASP in 2018 than in 2017. In 2018, 40.09% of
students met or exceeded the standards, which shows
a significant increase from 2017 when only 31.12% of
students met or exceeded the standards. Students
meeting or exceeding the standards on the ELA portion
of the CAASP decreased by 1.41% from 2017 to 2018.
Technology
Successful?
Technology was purchased and installed into
Completed
classrooms. This included 11 laptop carts, 12
Smartboards, 56 HDMI monitors, 50 glass boards, 13
white boards, and infrastructure upgrades to support
installation.
Goal 2.1 Continue funding technology and software upgrades as needed to support departmental needs.

Increase the level of parent engagement at GVHS by 10%
PAWS Login Data
What does this
PAC Attendance
data show?
Student Surveys

Parent engagement increased significantly from 2017
to 2018. The average PAC attendance in 2016-17 was
10.5 attendees compared to 24.5 attendees in 201718, an increase of 233%.

Action Step 3.1

Action Step 3.2

Action Step 3.3

Proposed Changes
or Modifications

Expand PAWS hours

Successful
Completed/
Renewed

PAWS expanded operation to 6 hours on Tuesdays and
Thursdays. The center provided assistance for 1425
students and families during the 2017-18 school year.
PAWS provided resource referrals, food, clothing,
school supplies, toiletries, workshops, TAP cards,
community partnerships, and coordinated Operation
School Bell. Student surveys indicated a positive
response to workshops, informational resources, food
supplies, and building relationships with the PAWS
staff.
Attendance Incentives
Successful
PAWS purchased movie tickets to raffle for eligible
Completed/Not
students in good attendance. School wide attendance
Renewed
declined 1.19% from the previous school year. The rate
of students in attendance decreased from 94.74% in
2016-17 to 93.55% in 2017-18.
Parent Workshops
Successful
PAWS successfully partnered with the City of Santa
Completed/
Clarita to host community outreach events at The
Renewed
Village and Park Sierra Apartments. Families were
provided resources, food, donated items, and access to
meet with school counselors and administration. Over
300 attendees participated at each event. PAWS hosted
a community event at Cordova Estates, which provided
school specific information.
Goal 3.2 Due to a new funding source, it was determined movie ticket incentives would not renewed through Title 1.
Goal 3.3 Increase advertising for community events to specific community groups.

SPSA School Goal #4
Data to be
evaluated

Increase and improve student achievement in core subjects (mathematics and English Language Arts) by 3%
Student Grades
What does this
Specific data for each action item described below.
Library Sign Ins
data show?
Teacher Surveys

Action Step 4.1

Extended Library

Successful? TBD
Completed

After-school Library hours were extended 2 hours
Monday-Thursday for student access in the Spring
Semester. 1590 students visits were logged. Students
who used extended Library hours did not have a

Action Step 4.2

IA’s Math/English
IC reports comparing Fall 17 to Spring
student grades

Successful?
Completed?

Action Step 4.3

BER Co-Teaching Conference

Action Step 4.4

Library Books

Successful Pending results
Completed
Successful
Completed

Proposed Changes
or Modifications

significant change in GPA (0.07 points). Data analysis
and evaluation of this goal is ongoing.
In the Spring Semester, IA’s were placed in 9th Grade
Math and English classes to provide instructional
support. Teacher feedback indicated an improvement
in classroom management. Student GPA was compiled
from Fall of 2017 to Fall of 2018. Student Math GPA in
classes with an IA was 1.73, compared to classes
without an IA at 2.08. Student English GPA in classes
with an IA was 1.9, compared to classes without an IA
at 1.97.
Pending CAA and CAASPP results to determine success.
Not renewed.

200 Swing books were ordered and received to provide
relevant reading material for our school population.
Author Kwame Alexander successfully hosted a
speaking engagement for students, signed books, and
answered questions. 83% of teachers surveyed thought
the literature was relevant for our student population
and increased interest in class. Teachers unanimously
agreed the author speaking engagement was effective
and would request another author visit. Teachers felt it
was “a wonderful presentation” and “an exceptional
opportunity.” Teachers “have never seen the kids so
excited to receive a book”.
4.2 In November 2018 the SSC voted not to refill the IA position in Math as data didn’t demonstrate that this expense
was benefiting students academically.
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Suspension Rate

Orange
2.9% suspended at
least once
Increased 1.2% ▲
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Number of Student Groups in Each
Color

0

8

0
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Orange

Yellow

1

1
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Academic Performance
View student assessment results and other aspects of school performance
under the California Accountability System.

English Language Arts

All Students

All Students

Explore how well students are meeting grade-level standards on the English
Language Arts assessment. This measure is based on student performance
Green

on the Smarter Balanced Summative Assessment, which is taken annually by
students in grades 3–8 and grade 11.
42.7 points above standard
Maintained -0.8 Points
Number of Students: 471
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All Student Groups by Performance Level
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No Performance Color
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Increased 12.4 Points ▲

Increased 35.7 Points ▲

Number of Students: 12

Number of Students: 35

Number of Students: 1
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Two or More Races

Pacific Islander

No Performance Color

No Performance Color

No Performance Color

12.5 points above standard
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No Data
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Number of Students: 33

Number of Students: 22
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Students with Disabilities

English Learners
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Orange
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88 points below standard
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Maintained -1.9 Points

Declined 9.5 Points ▼
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Number of Students: 32

Socioeconomically
Disadvantaged
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24.1 points above standard

64 points above standard
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21.2 points above standard
Maintained -2.8 Points

Increased 3.6 Points ▲

Declined 23.3 Points ▼

Number of Students: 260

Number of Students: 109

Number of Students: 241

Distance From Standard (English Language Arts)
Distance from Standard measures how far, on average, students are from the lowest possible score for Standard Met.
The Smarter Balanced Consortium has identified Standard Met as demonstrating the knowledge and skills necessary
for students to be on track for college and career readiness at their grade level.

All Students

2016

2017

2018

N/A

43.5 points above standard

42.7 points above standard

California Alternate Assessment
Percentage of students with significant cognitive disabilities showing understanding of core concepts in English
Language Arts.

English Language Arts
Number of Students: 15

Level 1 - Limited Understanding

13.3%

Level 2 - Foundational Understanding

46.7%

Level 3 - Understanding

40%

English Language Arts Data Comparisons: English Learners
Additional information on distance from standard for current English learners, prior or Reclassified English learners,
and English Only students in English Language Arts.

Current English Learners

Reclassified English Learners

English Only

79.5 points below standard

14.1 points above standard

51.9 points above standard

Declined 13.9 Points ▼

Declined 19.7 Points ▼

Maintained -0.2 Points

Number of Students: 33

Number of Students: 48

Number of Students: 268

Mathematics

All Students

All Students

Explore how well students are meeting grade-level standards on the
Mathematics assessment. This measure is based on student performance on
Green

the Smarter Balanced Summative Assessment, which is taken annually by
students in grades 3–8 and grade 11.

38.3 points below standard
Increased 16.5 Points ▲
Number of Students: 469
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Number of Students: 81
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Increased 22.3 Points ▲
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58 points below standard
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Number of Students: 240

Distance From Standard (Mathematics)
Distance from Standard measures how far, on average, students are from the lowest possible score for Standard Met.
The Smarter Balanced Consortium has identified Standard Met as demonstrating the knowledge and skills necessary
for students to be on track for college and career readiness at their grade level.

All Students
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2017

2018

N/A

54.8 points below standard

38.3 points below standard

California Alternate Assessment
Percentage of students with significant cognitive disabilities showing understanding of core concepts in Mathematics.

Mathematics
Number of Students: 15

Level 1 - Limited Understanding

33.3%

Level 2 - Foundational Understanding

53.3%

Level 3 - Understanding

13.3%

Mathematics Data Comparisons: English Learners
Additional information on distance from standard for current English learners, prior or Reclassified English learners,
and English Only students in mathematics.

Current English Learners

Reclassified English Learners

English Only

146.1 points below standard

76.4 points below standard

30.2 points below standard

Increased 16 Points ▲

Declined 28.2 Points ▼
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Number of Students: 33

Number of Students: 48

Number of Students: 266

English Learner Progress
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Number of Students: 188

Level 4 - Well Developed

34.6%

Level 3 - Moderately Developed

27.7%

Level 2 - Somewhat Developed

18.1%
Level 1 - Beginning Stage

19.7%

College/Career

All Students

All Students

Explore information on the percentage of high school graduates who are
placed in the "Prepared" level on the College/Career Indicator.
Orange

45.7% prepared
Declined 7.4% ▼
Number of Students: 457

Student Group Details
All Student Groups by Performance Level
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Foster Youth
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Asian
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Less than 11 students - data not

70.8% prepared

58.8% prepared

displayed for privacy
Declined 18.1% ▼
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Number of Students: 1

Number of Students: 24

Number of Students: 34

Foster Youth

Two or More Races

Pacific Islander

No Performance Color
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Less than 11 students - data not

50% prepared
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Declined 10.7% ▼

Number of Students: 4

Number of Students: 18
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Students with Disabilities

African American

English Learners

Red
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5.8% prepared
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10.8% prepared
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Declined 11.7% ▼
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Number of Students: 69

Number of Students: 47

Number of Students: 83
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Homeless

Socioeconomically
Disadvantaged
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35.5% prepared

38.9% prepared

Declined 5.1% ▼
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Number of Students: 234

Number of Students: 36

40.3% prepared
Declined 5.1% ▼
Number of Students: 305

White

Yellow

62.2% prepared
Declined 8.8% ▼
Number of Students: 98

College/Career
The percent of students per year that qualify as Not Prepared, Approaching Prepared, and Prepared.
Class of 2016

Class of 2017

Class of 2018

Not Prepared

26.3%

23.6%

31.5%

Approaching Prepared

19.6%

23.2%

22.8%

Prepared

54.1%

53.2%

45.7%

Academic Engagement
View data about academic participation.

Graduation Rate

All Students

All Students

Explore information about students completing high school, which includes
students who receive a standard high school diploma or complete their
Yellow

graduation requirements at an alternative school.
93% graduated
Declined 3.8% ▼
Number of Students: 457
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Socioeconomically
Disadvantaged
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93.1% graduated
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Number of Students: 305

Graduation Rate By Year
Percentage of students who received a high school diploma within four years of entering ninth grade or complete
their graduation requirements at an alternative school.

Graduation Rate

2017

2018

96.8%

93%

Five Year Graduation Rate
The percentage of students who received a high-school diploma within five years of entering ninth grade. This
includes students who graduated in four or five years.

All Students
97%

African American
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100%
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100%

English Learners
93.3%
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Socioeconomically
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88.4%

Students with Disabilities
86.4%

96.2%
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96.3%
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96.2%

96.6%
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American Indian

Conditions and Climate
View data related to the attitudes, behaviors, and performance of students.

Suspension Rate

All Students

All Students

Explore information about the percentage of students in kindergarten
through grade 12 who have been suspended at least once in a given school
Orange

year. Students who are suspended multiple times are only counted once.
2.9% suspended at least once
Increased 1.2% ▲
Number of Students: 2,307
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EVERY SCHOOL DAY COUNTS

Foreword
The National Forum on Education Statistics (the Forum) is pleased to present Every
School Day Counts: The Forum Guide to Collecting and Using Attendance Data. One goal of the
Forum is to improve the quality of education data gathered for use by policymakers and
program decisionmakers. An approach to furthering this goal has been to pool the col
lective experiences of Forum members to produce “best practice” guides in areas of
high interest to those who collect, maintain, and use data about elementary and second
ary education. Standardizing the way data systems record student attendance—that is,
developing a taxonomy of common attendance codes—is one of those high interest areas.
Every school day counts in a student’s life. While research substantiates the importance
of teacher effectiveness on student academic success, even the best teacher cannot be effec
tive unless students are present in class. Regular attendance is essential to providing students
with opportunities to learn, and these opportunities are limited when students do not attend
school.
Moreover, access to accurate, timely data about whether individual students and
groups of students regularly attend school is critical to making instructional and program
matic choices targeting student attendance behaviors. High-quality data enable educators
to identify which students are absent; as well as the frequency of, and reasons for, their
absences. By arming schools with actionable information, these data can guide the design
of interventions intended to improve attendance and student achievement.

In this guide
✓ Chapter 1 discusses the objectives of the publication, and explains how the
attendance taxonomy was developed.
✓ Chapter 2 provides a detailed description of each code in the attendance
taxonomy.
✓ Chapter 3 discusses common challenges and effective practices related to attendance
data, including developing an effective taxonomy; and ensuring needed data accuracy,
communication, collaboration, planning, and automation.
✓ Chapter 4 shares examples of how states, school districts, and schools are using
detailed attendance data to improve student attendance behaviors.
✓ Appendix A includes a crosswalk between the attendance codes taxonomy and
reasons for student absences identified in available state and school district
resources.
✓ Appendix B identifies differences among state statutes currently used to categorize
educational activities that take place outside of school.
✓ Appendix C lists additional Forum resources for schools and districts.

The National Cooperative Education Statistics System
The work of the Forum is a key aspect of the National Cooperative Education Statistics
System (Cooperative System). The Cooperative System was established to produce and
maintain, with the cooperation of the states, comparable and uniform educational information
and data that are useful for policymaking at the federal, state, and local levels. To assist in
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meeting this goal, the National Center for Education Statistics (NCES), within the Institute
of Education Sciences in the U.S. Department of Education, established the National Forum
on Education Statistics (the Forum) to improve the collection, reporting, and use of elemen
tary and secondary education statistics. The Forum deals with issues in education data policy,
sponsors innovations in data collection and reporting, and provides technical assistance to
improve state and local data systems.

Development of Forum Products
Members of the Forum establish task forces to develop best-practice guides in data-related
areas of interest to federal, state, and local education agencies. They are assisted in this
work by NCES, but the content comes from the collective experience of the state and
school district task force members who review all products iteratively throughout the
development process. Documents prepared, reviewed, and approved by task force members
undergo a formal public review. This public review consists of focus groups with repre
sentatives of the product’s intended audience, review sessions at relevant regional or
national conferences, or technical reviews by acknowledged experts in the field. In
addition, all draft documents are posted on the Forum website prior to publication so
that any interested individuals or organizations can provide feedback. After the task
force oversees the integration of public review comments and reviews the document
a final time, publications are subject to examination by members of the Forum
standing committee sponsoring the project. Finally, the entire Forum (approximately
120 members) reviews and formally votes to approve all documents prior to publication.
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EVERY SCHOOL DAY COUNTS

Introduction

Every school day counts in a child’s academic life...

Why Does Attendance Matter?
A missed school day is a lost opportunity for students to learn. In this era of increased
accountability for states, districts, and schools, the connection between student attendance
and learning is being studied more than ever before. As a result, education agencies are
asked with increasing frequency to report attendance data in a standard manner to allow
comparisons across organizations and jurisdictions.
The primary rationale for high-quality attendance data is the relationship between
student attendance and student achievement. Teacher effectiveness is the strongest
school-related determinant of student success,1 but chronic student absence reduces
even the best teacher’s ability to provide learning opportunities. Students who attend
school regularly have been shown to achieve at higher levels than students who do not
have regular attendance. This relationship between attendance and achievement may
appear early in a child’s school career. A recent study looking at young children found
that absenteeism in kindergarten was associated with negative first grade outcomes such
as greater absenteeism in subsequent years and lower achievement in reading, math, and
general knowledge.2
Poor attendance has serious implications for later outcomes as well. High school
dropouts have been found to exhibit a history of negative behaviors, including high levels
of absenteeism throughout their childhood, at higher rates than high school graduates.3
These differences in absentee rates were observed as early as kindergarten, and students
who eventually dropped out of high school missed significantly more days of school in
first grade than their peers who graduated from high school. In eighth grade, this pattern
was even more apparent and, by ninth grade, attendance was shown to be a key indica
tor significantly correlated with high school graduation.4
The effects of lost school days build up one absence at a time on individual students.
Penalties for students who miss school may unintentionally worsen the situation. The
disciplinary response to absenteeism too often includes loss of course credits, detention,
and suspension. Any absence, whether excused or not, denies students the opportunity
to learn in accordance with the school’s instructional program, but students who miss
school are sometimes further excluded from learning opportunities as a consequence
of chronic absenteeism.

Research shows
that attendance
is an important
factor in
student
achievement.

Background
The National Forum on Education Statistics (the Forum) Attendance Task Force that
developed this document began its work as the Truancy Working Group in 2006, which
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Student attendance
matters, and
the quality of
attendance data
matters as well.

was focused on defining “truancy” under the reporting requirements of Title IV of the fed
eral Safe and Drug Free Schools program. This group determined that truancy was actually an
extreme case within the broader issue of student attendance, warranting guidance from the
Forum. And, the Task Force was convinced that high-quality attendance data can help edu
cators understand where students are during the school day and can be used to help staff
intervene in a manner that improves student attendance and achievement.
The Truancy Working Group became the Attendance Task Force in July 2007. Task
Force members used their experience and a wide range of resources to generate a list of
common attendance codes and develop the attendance code taxonomy presented in chapter
2. State attendance statutes were aggregated for all 50 states, the District of Columbia,
American Samoa, Guam, Puerto Rico, and the U.S. Virgin Islands. The Task Force
reviewed this list of reasons for student absences to determine how each state’s policies
could be reflected in this taxonomy. Reasons that applied to students who were no longer
enrolled were excluded from this document, which addresses only the attendance status of
enrolled students. Students who have withdrawn from a school are not subject to attendance
codes because they are no longer enrolled in the school.
For a taxonomy of student exit codes, see the Forum document, Accounting for Every Student:
A Taxonomy for Standard Student Exit Codes, available at http://nces.ed.gov/forum/pub_2006804.asp.

State attendance policies are the basis of attendance codes used by states and school districts.
Therefore, attendance categories in this guide were derived from the attendance codes used
by states and school districts. To ensure that the taxonomy was based on real-world practice,
Forum members from several state education agencies and school districts submitted their
attendance codes for a comparative review. These existing attendance codes were collapsed
into the smallest number of categories that covered every reported code while maintaining
states’ or districts’ differences. For example, a number of state or district policies identified
“absences for bereavement” as a separate category while other states categorized
bereavement under the more general “absences for family reasons.” The Forum attendance
taxonomy includes both categories. However, some attendance codes were combined; the
taxonomy includes a single category for “legal or judicial requirement” that includes
absence for judicial proceedings, trial dates, or time in court custody. See appendix A for
a crosswalk between the taxonomy and reported state and district reasons for student
absences.

Objectives
In alignment with the Forum’s mission to support the development of comprehensive
data systems, improve data coordination, and lead discussions on key data issues, this
publication has the following four objectives:
✓ explaining why high-quality attendance data matter;
✓ creating a standard attendance taxonomy that defines “attending/present” and
“not attending/absent,” categorizes attendance codes in an exhaustive and mutually
exclusive way, and supports improved attendance data quality and comparability
between states and districts;
✓ identifying common challenges to collecting accurate and comparable attendance
data and providing practical suggestions for addressing these obstacles; and
✓ demonstrating how detailed, accurate attendance data can supply actionable
information to guide policy and procedural changes in schools, districts, and states
with a goal of improving student attendance.
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Why does data quality matter?
High-quality attendance data serve as the foundation for understanding where students
are during the school day. These data provide the information needed for schools to
formulate practices, programs, and policies to improve attendance rates. Comparable
data also allow comparisons between schools, districts, and states—which is necessary for
educators to identify relationships between student attendance and student achievement,
promotion from grade to grade, and high school graduation. Districts and schools depend
on accurate attendance data for a number of other reasons as well. For example, staff need
to know which students are under the schools’ supervision each day as a part of the dis
trict’s general building, staff, instructional, and fiscal management responsibilities. This
information is also necessary on testing days for determining whether schools and districts
are meeting adequate yearly progress (AYP) targets under the No Child Left Behind Act
of 2001 (NCLB). Moreover, these data become critical in the case of national, local, or
family crises.

What does the attendance taxonomy do?
This attendance code taxonomy is an exhaustive, mutually exclusive set of codes that document
a student’s attendance status at any given time.

The taxonomy presented in chapter 2 contributes a basis for standardizing student attendance
data, which are currently documented and coded in a number of different ways across the
nation. Because of these differences, there is a common need for the means to translate
state or local definitions into a universal accounting of attendance data. The need for this
coordination is compounded by the growing variety of educational settings in which students
spend their time, including virtual schools, institutions of higher learning, and work–study
settings. In the absence of such a national standard, attendance data cannot be compared
across schools, districts, or states, making the comparison of different attendance interventions
and programs difficult, if not impossible.
The taxonomy also allows users to compare absenteeism, average daily attendance
(ADA), and other high-interest statistics because it facilitates the exchange of transcripts
across districts that may have different attendance policies. Finally, the taxonomy increases
the trustworthiness of data reported to community and policy groups because of its foundation
of standard terms, categories, and definitions.

What are common challenges to and practical solutions for improving
attendance data?
Improving the quality of attendance data involves many functions within districts and
schools. These include local technology capabilities and procedures, as well as services
targeted at student populations that may otherwise be difficult to track. Procedural concerns
highlighted in chapter 3 include administrative guidance such as clarifying how attendance
data are coded in the school and district. Other concerns are related to organizational challenges
like establishing a culture of data quality for all staff. Management issues are also of concern
including dealing with students who are regularly scheduled to be off site or participating
in virtual education. Technological challenges include automating data systems, upgrading
technology resources, training staff to use technology to manage data, and integrating data
and systems that are otherwise not interoperable because of hardware or software limitations.
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How can schools and districts act on the data to improve student
attendance?
The taxonomy presents a detailed way to collect attendance data but, for the information
to be useful, schools and districts need to be able to act on the data. Many schools and
districts use detailed data on attendance to guide policies or practices that improve student
attendance. The examples presented in chapter 4 may inspire other education organizations
to examine their local attendance policies, analyze student data, and identify new strategies
for improving student attendance rates.

Using the Attendance Codes Taxonomy
There are considerable variations in coding systems among states and often among school
districts within a single state, and this taxonomy is designed to accommodate these variations.
Users can “crosswalk” their existing attendance codes to the taxonomy. For example, in one
district a student might be considered “absent–excused” if he is serving as a poll watcher
at an election; in another district he might not be considered absent at all. Both districts
could use the same category in the taxonomy to describe the student’s activity that day,
while interpreting the category in line with their own policies.
This taxonomy was designed for use as part of an overall student information system,
and potential users should keep several factors in mind when they consider how they will
use the attendance taxonomy.
ATTENDANCE CODES ARE NOT ENOUGH. The categories themselves do not
include all of the information that a school district would probably want to maintain about
a student’s attendance. The taxonomy does not address the time period for which attendance
is recorded; that is, whether an entry reflects attendance status at one time during the day,
attendance during each class period, or attendance for some portion of the school day (for
example, absent for doctor’s appointment in the morning but present in the afternoon).
Also, states and districts will vary in how they convert attendance data into decisions
about what constitutes tardiness, what comprises chronic absenteeism, etc. Users will
have to make judgment calls about how to classify unusual attendance situations. Finally,
the definitions cannot vouch for the accuracy of the information. A school or district
adopting this coding system will still need to determine procedures for confirming and
documenting students’ attendance status in order to ensure acceptable data quality.
THIS GUIDE WORKS BEST WITH AN AUTOMATED STUDENT INFORMATION
SYSTEM. The taxonomy includes 15 attendance codes plus a temporary “place holder”

condition of “absent–situation unknown.” While it is possible to record and maintain this
information on paper forms, an automated system would be far more efficient. For
example, an automated information system could conceivably enter “out of school–regular
instructional program activity” for every student when the roster of parental permissions
is received, while a paper system would require entering the information for each student
by hand, one record at a time.
THIS GUIDE IS NOT INTENDED TO CHANGE STATE AND LOCAL ATTENDANCE
POLICIES. State laws, regulations, and policies determine what constitutes an absence,

the definition of tardiness, the time unit for counting attendance (e.g., minutes, hours,
periods, days), whether an absence is excused, and the definition of truancy. This taxonomy
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does not address these important issues. The guide is not intended to change state and
local policies related to these choices, but it may be a useful tool for state boards and
legislatures when considering future action related to attendance decisionmaking.
THIS GUIDE DOES NOT DISTINGUISH BETWEEN EXCUSED AND UNEXCUSED
ABSENCES. All absences reduce a student’s opportunity to learn. Thus, this guide

focuses on where students are during the day and does not distinguish between excused
and unexcused absences.5 The distinction between “excused” and “unexcused” is made
by state and district policymakers, who also determine the consequences associated with
unexcused absences. Users will need to supplement this taxonomy of attendance codes
with an indicator of whether a type of absence is excused or unexcused.

1

Adelman, C. (2006). The Toolbox Revisited: Paths to Degree Completion from High School through College.
Washington, DC: U.S. Department of Education.

2 Romero,

M., and Lee, Y. (2007). A National Portrait of Chronic Absenteeism in the Early Grades. New York,
NY: The National Center for Children in Poverty.

3 Hickman,

G.P., Bartholomew, M., and Mathwig, J. (2007). The Differential Development Trajectories of
Rural High School Dropouts and Graduates: Executive Summary. Phoenix, AZ: The College of Teacher
Education and Leadership at the Arizona State University at the West Campus.

4 Allensworth,

E., and Easton, J.Q. (2005). The On-Track Indicator as a Predictor of High School Graduation.
Chicago: Consortium on Chicago School Research.

5 The

National Center for Education Statistics Handbooks Online provides the following definitions:
Excused absence: “A student is not present at school or at a school-endorsed or sponsored activity,
but is temporarily excused from attendance because he or she: 1) is ill and attendance in school
would endanger his or her health or the health of others; 2) has an immediate family member
who is seriously ill or has died; 3) is observing a recognized religious holiday of his or her faith;
or 4) is otherwise excused from school in accordance with board policies.”
Unexcused absence: “A student is not present at school or at a school-endorsed or sponsored
activity without acceptable cause, parental knowledge, or authorization from the school adminis
trator or his or her agent.”

■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■■
Chapter 1: Introduction

5

Attendance Codes Taxonomy
Category Descriptions

A student is considered “present” if he or she attends
an instructional program that has been approved
by the state and/or school...

This taxonomy includes two major categories: Attending/Present and Not Attending/Absent.
The terms “attending” and “present” are used interchangeably in this publication, as are the
terms “not attending” and “absent.” Each category is further broken out into codes that
describe how the student spends his or her time, whether present or absent. These codes
were developed to help schools collect and analyze data on student absences and design
interventions that will improve attendance and achievement. There is one code in the
taxonomy to describe each instance of student attendance. The codes are intended to
address the following information needs:
✓ Where is the student?
✓ Is the student participating in regular curricular instruction or instruction related
to the regular curriculum?
✓ Under whose authority is the student?
It is important to remember that statutes and practices differ from state to state and
across localities concerning recognized reasons for student absences. The subcategories in
this taxonomy do not address whether or not an absence is excused. States and districts
are responsible for making these determinations. Appendix A presents a crosswalk
between the taxonomy and a sample of reasons for student absences from states and
districts. Examples of how state statutes differ in defining attendance are highlighted in
appendix B.

For the purposes of this document, attendance is defined as follows:
A student is “present” or “attending” if attending an instructional program that has been
approved by the state and/or school. Three assumptions apply:

ASSUMPTION 1: Each site in which a student is enrolled (whether singly- or dually-enrolled)
is responsible for taking attendance for the day or portion of the day.

ASSUMPTION 2: School is in session for the day or part of the day. Students are not counted
as present or absent if school is closed.

ASSUMPTION 3: Students who have transferred out of the school, dropped out, completed school,
or are otherwise not enrolled are not counted as present or absent.
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Category 1: Attending/Present
Definition of Attending/Present:
A student is “present” if attending an instructional program approved
by the state and/or school.

Category 1 includes students who are “attending” or “present.” A student is present if
attending an instructional program that has been approved by the school and/or state.
This definition means that school, district, or state personnel have deemed the activity to
be part of the student’s educational program. It encompasses learning that takes place in a
variety of settings outside of the classroom, if such placement has been recognized as part
of the student’s approved educational program.
CATEGORY 1A: Present–In school, regular instructional program

The student is in class. This includes attendance at sites other than the
school of record if the site is part of the student’s regular instructional
program approved by the school and/or state. Examples of other sites are
institutions of higher education, vocational/technical centers, and special
education centers.
CATEGORY 1B: Present–Nontraditional school setting, regular instructional program

The student is engaged in his or her regular instructional program in a
nontraditional school setting. Examples include hospital- or homebound
instruction, as well as off-campus distance education.
CATEGORY 1C: Present–Disciplinary action, receiving instruction

The student has been removed from the regular instructional setting for
disciplinary reasons and is receiving instruction. In-school suspension
typically falls within this category, but it also includes out-of-school
suspension if instructional services are provided.
CATEGORY 1D: Present–Out of school, regular instructional program activity

The student is involved in an activity outside of school that is part of his
or her regular instructional program, such as a field trip or work–study.
The student is under the direct supervision of school personnel or someone
who has been designated to act in place of school personnel.
CATEGORY 1E: Present–Out of school, school-approved extracurricular or cocurricular

activity
The student is outside of school, participating in instruction that is related to,
but not part of, the regular curriculum. Examples include school-approved
extracurricular or cocurricular activities, such as a debate, an athletic
competition, or a conference that has educational value.
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Category 2: Not Attending/Absent
Definition of Not Attending/Absent:
A student is “absent” if he or she is not physically present on school
grounds and is not participating in instruction or instruction-related
activities at an approved off-grounds location.

Category 2 includes students who are “not attending” or “absent.” A student is absent if
he or she is not physically present on school grounds and is not participating in instruction
or instruction-related activities at an approved off-grounds location. This taxonomy does
not determine whether or not these absences are “excused.” States and districts are
responsible for making these determinations.
CATEGORY 2A: Absent–Noninstructional activity recognized by state or school

The student is out of school and involved in a noninstructional activity
recognized by the school or state. Examples include such civic activities
as involvement with the National Guard, service as a legislative page, jury
duty, or participation on an election board. Note that “recognized activities”
are not necessarily considered “excused” absences.
CATEGORY 2B: Absent–Religious observation

The student is out of school observing a religious holiday or participating
in religious instruction.
CATEGORY 2C: Absent–Illness, injury, health treatment, or examination

The student is out of school because of personal physical or mental illness
or injury, including health-related appointments.
CATEGORY 2D: Absent–Family emergency or bereavement

The student is out of school for unexpected family reasons. Examples
include lack of child care for a parenting student, care for a sick relative,
and bereavement for a family member.
CATEGORY 2E: Absent–Disciplinary action, not receiving instruction

The student has been removed from his or her regular instructional setting
for disciplinary reasons and is not receiving instruction. This may include
either in-school or out-of-school suspension if instructional services are
not provided. It does not include expulsion since expelled students are
not enrolled in school.
CATEGORY 2F:

Absent–Legal or judicial requirement
The student is out of school due to a legal obligation to attend judicial
proceedings, required appointments, or trial or hearing dates. Or, the
student is serving time in jail or is in the custody of the court and is not
receiving instruction.
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CATEGORY 2G: Absent–Family activity

The student is out of school because of a family vacation or other activi
ty. This also includes family time related to a parent being deployed to,
or returning from, military duty.
CATEGORY 2H: Absent–Student employment

The student is out of school for employment purposes. This does not
include work–study or school-related employment.
CATEGORY 2I:

Absent–Transportation not available
The student is not in school because transportation is not available.
For example, roads have been closed due to flooding.

CATEGORY 2J:

Absent–Student is skipping school
The student is willfully not attending school without parent or school
approval.

CATEGORY 2K: Absent–Situation unknown

The student is not present and the reason for the absence is not known.
“Situation unknown” is a default category to be used only until the correct
attendance category is determined.
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Common Challenges to
Collecting Attendance Code Data
and Effective Practices for
Addressing These Challenges

Districts will face challenges in achieving high-quality
attendance data…

The taxonomy presented in chapter 2 demonstrates how student attendance data can be
categorized and standardized to improve data quality, interventions and policies, and
nationwide comparability. Yet, several procedural and technological challenges still jeop
ardize the accuracy, utility, and comparability of attendance data. This chapter will
explore these challenges and suggest practices for addressing them based on state and
district experience.

Challenge: Overlapping and/or Nonexhaustive Taxonomies
Every school or school district maintains student attendance records. However, not all
record systems distinguish attendance conditions clearly. Categories can be so broad that
the information is of limited usefulness: “present” and “absent” cover most situations but
do not tell a teacher or administrator whether a student is ill or simply “cutting class.” On
the other hand, if lists of reasons for absenteeism are too long, record keepers are likely to
use only a few of the codes. The codes must be easily understood. If it is difficult for the
person filling out the attendance form to judge what category an incident of absenteeism
falls into, the information provided will be unreliable. All of these data quality problems
make the information less useful. And, the less data are used, the less likely it is that
attention will be paid to data quality.
An exhaustive taxonomy accounts for all attendance scenarios without using an “other” code.
A mutually exclusive taxonomy provides only one possible code for each attendance scenario.

A set of attendance code choices—a taxonomy—that cannot account for all atten
dance scenarios without use of an “other” code invariably results in a loss of information
about the absence. A taxonomy that does not adequately distinguish its terms permits
overlap in attendance scenarios; in other words, more than one code may be appropriate
for a single situation. If the school’s taxonomy is not exhaustive and mutually exclusive,
data will not be accurately categorized and data quality will suffer. Schools, districts, and
states also need a taxonomy of attendance codes that are feasible to collect accurately and
on a regular basis. The number of codes should be adequate to categorize every student
attendance scenario, yet not so granular to be unmanageable.
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RECOMMENDATION: ESTABLISH A COMPREHENSIVE, YET MANAGEABLE
TAXONOMY. A key to improving the quality of attendance data is establishing a taxonomy

that covers all situations with minimal chance of confusion. This publication presents a
taxonomy that is an exhaustive, mutually exclusive set of codes that document a student’s
attendance status at any given time. By its “exhaustive” nature, the taxonomy accounts for the
full range of possible attendance scenarios that may arise in a K–12 education setting. “Mutually
exclusive” means that each situation can be categorized by only one code. In the context of
attendance codes, this means that one and only one code is necessary and sufficient to categorize
any student’s attendance status. Such a taxonomy is presented in chapter 2 of this document.

Challenge: Data Management and Communication
Data quality is dependent upon the quality of the system that collects, edits, and maintains
the information. Quality suffers when education organizations lack clear policies and
procedures for entering, verifying, and validating attendance data. Often, attendance
clerks or other data entry staff do not have the time (and freedom from distractions) needed
to ensure accuracy. They may not always understand their data quality responsibilities and
the school’s or district’s procedures.
Clear communication is required among school personnel and between the state,
school, and community. Data quality suffers when school staff members are not aware of
attendance policies or lack consistent terms, definitions, rules, and procedures when dealing
with attendance issues. Problems also arise when staff members fail to communicate
effectively with parents and guardians to track students, identify a student’s enrollment
status, and gather the information needed to apply attendance codes correctly.
RECOMMENDATION: BUILD A CULTURE OF QUALITY DATA. A strong, commonly

shared commitment to high-quality information resources can do a lot to ensure good data
management and open communication. Developing a systematic process for encouraging
and supporting data quality is the subject of two publications developed by the National
Forum on Education Statistics. The Forum Guide to Building a Culture of Quality Data: A
School and District Resource describes how to establish or improve a culture of data quality,
including specific roles and responsibilities for principals, teachers, office staff, school
board members, superintendents, data stewards/coordinators, and technology support
personnel. A more recent publication, the Forum Curriculum for Improving Education
Data: A Resource for Local Education Agencies, builds on the Forum Guide by providing lesson
plans, instructional handouts, and resource materials for training K–12 school and district staff
in developing this culture.
A culture of data quality encompasses both effective data collection and verification
procedures. In other words, any effort to build a culture of quality data should include a
standard process for communication between the front office, teachers, families, and staff at
any learning site attended by the student. Training on the process and any changes to the
process can help maintain agreement about standard operations across all stakeholder groups.
For more information about building a culture of data quality, see the following free resources
from the Forum:
✓ Forum Guide to Building a Culture of Quality Data: A School and District Resource,
available at http://nces.ed.gov/forum/pub_2005801.asp; and
✓ Forum Curriculum for Improving Education Data: A Resource for Local Education
Agencies, available at http://nces.ed.gov/forum/pub_2007808.asp and
http://www.academypa.org/sifa/splashDQ.html.
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State and Local Efforts to Improve Data Quality
In Kentucky, a state-level audit of the attendance data collection process at selected schools has emerged
as a helpful practice. In advance of the audit, the Kentucky Department of Education supplies each of the
selected schools with a checklist of 32 attendance-related documents that will be requested during the audit.
These documents include attendance records in addition to school schedules, teacher information, transporta
tion information, and materials regarding specific groups of students (e.g., dropouts, hospitalized or homebound
students, suspended students, seniors, students in the early grades, and program-based groups).
The checklist also includes the state’s Attendance Audit Questionnaire. This survey gathers information about
a school’s attendance system, master schedule, data entry and verification procedures, monthly teacher
reports on attendance, and the number of students involved with virtual high school, performance-based
courses, and placement other than at school sites. Completed questionnaires must be signed by the principal
or his/her designee before being submitted to the state education agency.
Additionally, attendance clerks in the Jefferson County Public Schools monitor school data with oversight and
guidance from internal auditors who rotate between schools for on-site support. Moreover, personnel at the district
office are assigned to specific schools for extra assistance including monitoring and problem solving.
Finally, school and district staff members use a handbook to guide truancy reduction efforts. This handbook
provides detailed instructions about accessing the district’s computer system and logging interventions with
the families of absent students. In order to improve the accuracy of the attendance data, the county advises
that attendance clerks be housed in a quiet setting. Another best practice is to alert attendance clerks through
the computer system when a student acquires three unexcused absences.

RECOMMENDATION: COMMUNICATE THE IMPORTANCE OF BETTER
ATTENDANCE DATA. A commitment to data use actually leads to better data. One key

to improving attendance data may be highlighting for educators the benefits of better
attendance data and the potential these data have for improving student achievement.
Low quality, vague attendance data cannot be trusted to guide schools and districts
toward policies and practices that improve student attendance. High-quality, detailed
attendance data can provide schools and districts with information that can be confidently
used to guide improvements in polices and practices that impact student attendance.
Leaders at the state, district, and local levels can build a demand for better attendance
data—from those who collect the data to those who use the data—by reinforcing this oppor
tunity to improve student attendance, which is linked to more positive student outcomes.

Challenge: Standard Data Under Nonstandard Conditions
First, the collection of attendance data is complicated by the unit of time used to track
attendance—whether by the minute, hour, class period, half-day, or full-day. For example,
consider the contrast between elementary schools, where students are typically with the
same teacher all day, and middle and high schools where students may change teachers
each period throughout the day. While it can be efficient to mark elementary students
absent or present for the whole day, it may be more suitable to capture older students’
attendance for each class period. Furthermore, daily attendance counts will not be correct
if staff do not understand how to aggregate data from separate classrooms, buildings, or
school periods.
For more information about data from nontraditional education settings, see the Forum Guide
to Elementary/Secondary Virtual Education at http://nces.ed.gov/forum/pub_2006803.asp.
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Second, certain students may be difficult to track for attendance purposes because, for
example, they spend a portion of the day or week at a special education center, take a
class at a postsecondary institution or private school, participate in a vocational class, or
temporarily attend a juvenile correctional facility. Care must be taken not to duplicate
attendance data when students are counted in more than one setting at the same time.
Another category of students who can be difficult to track are those taking virtual courses.
Attendance in an online setting may be defined differently than attendance in a physical
classroom due to the focus on student-paced course completion instead of seat time.
Finally, conflicts between software programs provided by vendors and a school’s data
collection system can present substantial challenges. When, for example, attendance soft
ware collects data based on a half-day unit of time, but state or local policy requires full-day
measures, the school faces a conflict. Even when data are transformed to bridge these
differences, data quality often suffers as a result of the added manipulation of data.
RECOMMENDATION: PLAN CAREFULLY WITH INPUT FROM ATTENDANCE
DATA COLLECTORS, REPORTERS, AND USERS. By involving a broad base of repre

sentatives of the potential users of attendance data, those who will report or record atten
dance, and the many settings in which students receive instruction, schools can develop a
reliable data collection system. The units of time represented in attendance reporting must
be as clearly defined as the attendance categories are. Measuring attendance in non-tradition
al/multiple site settings requires clearly defined and commonly applied attendance codes, as
well as effective communication among staff at each site.
Technology can also help track student “attendance” in online schools. Participation
can be verified in such ways as documenting when students log on and off of their com
puters, the number of keystrokes, and logging when students call their teachers. See the
Forum Guide to Elementary/Secondary Virtual Education for guidance on data collection,
reporting, and policymaking for virtual education.
Careful planning at the district level, coordinated with state and federal reporting
needs, will produce clear specifications for the attendance data system. These specifications
are the foundation for conversations with in-house programmers or information software
vendors. The Forum has a suite of products that can help decisionmaking about many
aspects of hardware and software systems.
For more information about data system technology initiatives, see the Forum Unified Education
Technology Suite at http://nces.ed.gov/forum/pub_tech_suite.asp.

Challenge: System Automation
Why does technology matter? In organizations that lack automated data systems, school
staff members are more likely to fall behind when trying to track student attendance on
a daily or more frequent basis. Although technology has improved greatly over the years,
attendance continues to be recorded by hand in some organizations, which invariably
leads to entry errors and data quality concerns. Finally, a school without an automated
data system may fail to contact parents in a timely manner when students don’t come to
school. This may not be, strictly speaking, a data quality issue, but the timeliness of those
calls to parents is often a key factor in attendance intervention efforts.
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RECOMMENDATION: UPGRADE INFORMATION SYSTEMS. Organizations with

inadequate technology may need to consider the feasibility of upgrading existing data
systems or purchasing/building a new system. In addition to hardware and software costs,
any changes to the data system must be accompanied by training if staff members are to
be expected to have the expertise needed to collect and report high-quality attendance data.
RECOMMENDATION: AUTOMATE COMMUNICATIONS TECHNOLOGY. Many

technological options are available for improving communications related to student
attendance issues. For example, some school districts use an automated system to notify
parents each time a student is absent. These notification systems can generate letters, email,
or phone messages designed by policymakers. Another communications strategy is to provide
daily correspondence through one of these media to notify parents of a student’s attendance
status (either present or absent). Other intervals may be appropriate for automated com
munications, such as when consequences are triggered by a certain number of absences.
No matter the specific communication medium, district upon district has shown that
proactive communication with parents is an effective tool for remedying student attendance
concerns.

Summary of Recommendations
✓
✓
✓
✓
✓

Establish a mutually exclusive and exhaustive, yet manageable taxonomy.
Build a culture of quality data.
Plan carefully with input from attendance data collectors, reporters, and users.
Upgrade information systems.
Automate communication technology.
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Acting on the Data

Real students improved their attendance behaviors
and educational opportunities as a result of educators acting on
attendance data, working with families, and increasing the
effectiveness of attendance intervention efforts...

Collecting detailed attendance data as suggested by the taxonomy in chapter 2 can help
states, districts, and schools identify patterns in the frequency of student absences and
reasons why students are missing school. Once education leaders understand how student
absences are affecting their community, they are in a position to make the case for changes
that will improve student attendance. This chapter presents examples of state, district,
and school actions that can serve as models for education organizations across the country
hoping to improve attendance data and solve attendance problems.
A variety of approaches can be used to help educators understand the scope of a
school’s or district’s attendance problems. Qualitative analyses include taking a closer look
at local attendance policies to determine whether they support optimal student attendance.
Quantitative analyses include investigating whether student attendance data correlate with
student demographic groups, academic performance, grade levels, retention patterns,
school completion, and graduation.

Better student
attendance starts
with interventions
that are based on
detailed attendance
data.

Attendance Data in Action
The states, districts, and schools profiled in this chapter transformed attendance data into
actionable information to improve attendance rates. Real students improved their attendance
behaviors and educational opportunities as a result of educators acting on attendance data,
working with families, and improving the effectiveness of attendance intervention efforts.

Improving attendance and achievement: Sioux Falls School District,
South Dakota
As school leaders in Sioux Falls, South Dakota reviewed the challenges of meeting adequate
yearly progress (AYP), a common theme surfaced—student absenteeism. With access to
detailed attendance records, the district took a long, focused look at the probable causes
of their absenteeism and implemented a plan to educate the public about policy changes
intended to boost attendance and achievement.
After analyzing two years of detailed student attendance data, district leaders identified
which grades had the highest absence rates and at what grade intervals the greatest hikes
in absenteeism occurred. Figure 1 shows the overall percentage of students with more
than 10 absences at each grade level for school years 2005–06 and 2006–07. School

Around the country,
states, districts, and
schools are acting on
attendance data to
improve student
attendance.
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These data had implications for each school’s ability to meet adequate yearly progress
(AYP) targets for grades 3 through 8, because part of the state’s AYP determination is based
on either achieving an average daily attendance (ADA) rate at or above 94 percent, or show
ing progress in the ADA from the previous year. To achieve a 94 percent attendance
rate, students could not be absent more than 10.56 days during a school year of 176 days.
Using attendance data as a means to investigate reasons for absences, the district discov
ered that two of the most common reasons for student absences were parent request or
undocumented illness. Additionally, two-thirds of out-of-school suspensions at the high
school level were for excessive absences, meaning that local policy was exacerbating the atten
dance problem by removing students who were already missing school from the classroom.
The district facilitated seven community meetings to share these analyses and the
effects of missing 10 school days on a school’s ability to meet AYP. Leaders changed the
district’s attendance policies to reflect the serious nature of the 10-absence threshold. In
addition, rather than suspending students out-of-school for unexcused absences, the
district made students responsible for spending extra time before or after school to
make up missed assignments—all because policymakers had access to detailed, highquality student attendance data.

Intervening with the individual: Aurora Public Schools, Colorado
In Colorado, leaders in the Aurora Public Schools were concerned about the increasing
number of truant students. The school district took a proactive stance on truancy reduction
by developing and implementing a districtwide program. The district superintendent
personally visited the homes of students not in school. Schools increased their focus on
accurate daily attendance accounting. The attendance policy and corresponding regula
tions were revised to clarify expectations. Protocols were developed. Seven district-level
truancy specialists collaborated with the schools, families, and the courts to assist in remedying
truancy issues. Each secondary school hired four or five of their teachers to work additional
hours to case-manage 15 truant students each. The district implemented a range of
interventions such as tutoring, counseling, Saturday school, parent support groups, and
substance abuse treatment. Over 800 staff volunteered to mentor at-risk students.

Table 1. Change in number and percent of habitual truants by school level, Aurora Public Schools,
Colorado: School years 2006-07 to 2007-08
School Level

2006–07

2007–08

Difference 2006-07 to 2007-08

Number
habitual
truants

Percent
of total
membership

Number
habitual
truants

Percent
of total
membership

Percent
change

Change in
number of
habitual truants

Total district

4,567

15.2

4,306

14.7

-0.4

-261

Elementary

1,010

6.4

390

2.6

-3.9

-620

967

14.8

1,032

16.5

1.8

+65

2,590

33.0

2,884

37.2

4.2

+294

Middle
High

Habitual truancy is defined as 10 or more days of unexcused absences in a school year.
Source: Aurora Public Schools, Colorado, May 2008
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Although this truancy reduction program is in its infancy, positive results have already
been noted at the elementary level and across the district as a whole.
Data at the end of the 2007–08 school year indicated that 78 percent of Aurora schools
decreased the number of students with 10 or more unexcused absences (defined as
habitual truants). Overall, the district reduced its number of habitually truant students
from 15.2 to 14.7 percent, or by more than 250 fewer students who were habitually truant
in the second year. Fully 51 chronically absent students were brought back to school by
the October 2007 count date, increasing district funds by $350,000. As shown in table 1
above, there was success in truancy reduction at the elementary level, with chronic
truants reduced from 6.4 percent to 2.6 percent. Middle schools and high schools
began to standardize truancy tracking and set a baseline for comparisons. Although the
percentage of truant dropouts at these grades increased from their 2006–07 levels, more than
half of the district’s secondary schools reduced their numbers of habitually truant students.
Determined to implement additional best practices for reducing truancy at all
grade levels, Aurora established the Early Intervention Program in two schools during
the second semester of 2007–08. Based on Project Respect in Pueblo, Colorado, this
strengths-based program uses truancy specialists to provide intensive case management
to students and their families, and collaborate with the families and the courts, as needed,
to overcome barriers to school engagement and success. Attendance data enabled the
district to measure the success of its efforts. Of the 41 students who participated in
this program, 35 improved their attendance—a remarkable 82 percent. Among these 35
students, 18 improved by case management alone, without going to truancy court. The
17 students who appeared in truancy court all improved by the end of the year. Aurora
Public Schools intends to expand this program for the 2008–09 year.

Partnering with the community: Alamosa School District, Colorado
Colorado’s Alamosa School District demonstrated how a plan to address school attendance
problems can extend beyond the walls of educational institutions. Some of the district’s
schools include only two or three grade levels, and function as feeder schools for the next
grade level. As shown in table 2, a troubling trend emerged from the district’s feeder
schools. In the 2006–07 school year, almost one third of the district’s kindergarten and
first-grade students were truant, missing at least two weeks of school per year. Although

Table 2. Truancy rate by school, Alamosa School District, Colorado: School Year 2006-07
Grade

School

Truancy Rate (percent truant)

K–1

Polston Primary

32

2–3

Boyd Elementary

10

4–5

Evans Elementary

20

6–8

Ortega Middle

50

9–12

Alamosa High

42

Truancy is defined as missing 10 or more days of school.
Source: Valley Courier, Alamosa, Colorado, May 2, 2008
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second and third-grade students had the least truancy at 10 percent, that rate doubled at
the fourth and fifth-grade levels. Then, alarmingly, the rate increased to fully one half of
the middle school students and 42 percent at the high school. While the rates were highest
in middle school, the high truancy rate at the primary level was a concern, as it was thought
to be the foundation for students’ later attendance problems. The data provided a clear,
unambiguous message that something needed to be done.
Instead of tackling the attendance problems in isolation, the district created a community
partnership with joint responsibility among Social Services; the Center for Restorative
Programs; and the offices of the District Attorney, Probation, and Mental Health. Prior to
this collaboration, intervention did not begin until students had missed 30 days of school
and the court system became involved—far too late for meaningful educational correction.
By focusing on the earliest grades and promoting the importance of school, the collaboration
created a role for each partner. Social Services added the statement “children will attend
school regularly” to its personal responsibility contracts for Temporary Assistance to
Needy Families (TANF) clients. Principals referred families to the Center for Restorative
Programs to help overcome barriers to attendance that ranged from parents’ late work
hours to lack of an alarm clock to the lack of clean clothes for the student. Probation officers
became involved if the family was part of the court system. Poor student attendance
soon had legal consequences for a family as it was interpreted as a sign of parental
negligence.

Partnering with parents: Montezuma-Cortez School District RE-1, Colorado
School administrators in Colorado’s Montezuma-Cortez School District RE-1 recently found
that their building’s attendance rates had fallen below the state average. Furthermore, the
rates for American Indian and Hispanic students were disproportionately lower than other
racial and ethnic groups.
In an effort to boost attendance rates, these schools are focusing on parent involvement.
At the middle school level, administrators are proposing to include school attendance in the
annual family contract, with a parent meeting scheduled once students miss more than 10
days of school, whether or not the absences are excused. At the high school level, admin
istrators would like to limit excused absences to 10 per semester. In the early grades, the
school board is now focusing outreach efforts on positive parent partnerships in order to
prevent later attendance problems.

Digging up the roots of truancy: Cherry Creek District, Colorado
Colorado’s Cherry Creek District has used its attendance data to unearth possible causes
of student truancy. Teachers are now tracking attendance by period and determining
whether or not absences are excused. The district begins its interventions with family
notification and problem solving. If student attendance does not improve, data on class
room hours missed due to tardies and absences, both excused and unexcused, are used as
part of the student profile for the Student Attendance Review Board. This group includes
representatives from the school district, human services, and the juvenile assessment
center; as well as a social worker, school deans, counselors, and mental health staff
working to adjust the student’s schedule or engagements. Student profiles have since
indicated that students with chronic absences frequently have personal or family mental
health concerns, substance abuse problems, significant family changes, and/or long-standing
academic struggles.
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Putting the details to work: Michigan
Other examples of the productive use of robust attendance data come from districts and
schools in Michigan, where the development of detailed attendance codes has helped
staff decrease student absences and respond to state and federal accountability requirements.
Most districts use multiple attendance codes to track daily attendance, highlight why stu
dents are not in school or in class periods, and identify students needing extra support
due to family issues.
In addition to tracking where students are during the day as suggested by the taxonomy,
some Michigan districts add codes to track students who arrive late and/or leave early. In
Michigan’s Center Line Public Schools, for example, counting early leavers as “absences”
demonstrated to parents the importance of the full school day. If the student is not in school,
valuable class time is missed resulting in lower performance levels. Since this change, the
number of students leaving early for jobs or families leaving early for vacations has decreased.
One principal of an alternative high school in Michigan relies heavily on the computer
ized student management system’s tardy and discipline referral codes. The school’s mission
is focused on developing struggling students into successful citizens, and the school now
uses behavioral choices related to attendance as an example of good citizenship. Both the
tardy and the discipline referral codes help staff identify the need for intervention strategies
to help get students on track with attendance goals. Moreover, with recent staff reductions,
using data technology has become even more important in targeting needed interventions
and supporting staff
To support improving student attendance efforts, Michigan established the Michigan
Pupil Accounting and Attendance Association (MPAAA) over 70 years ago. MPAAA is
comprised of an elected board, an appointed board, and over 500 members represented
from local districts, public school academies, and regional pupil-count auditors from
throughout the state. The group coordinates efforts with the Michigan Department of
Education (MDE), and the state’s Center for Educational Performance & Information
(CEPI) to ensure state and federal requirements are being effectively communicated and
executed for enrollment, attendance, and pupil membership through training sessions,
newsletters, and conferences. MPAAA and MDE provide guidance to districts in completing
critical documentation affecting school funding and improving student attendance.

6

Correlations and their significance tests, calculated with the student’s unweighted grade point average
(GPA) and number of days absent, show that the negative correlation is substantial (.379 for 2006 and
.388 for 2007) and statistically significant (less than .000). As the unweighted GPA increased, the
number of days absent decreased.
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Appendix A: Attendance Codes by Reasons for Student Absences
The chart on the following pages presents a crosswalk of the taxonomy and reasons for
student absences provided by state statutes and Forum members. The information is not
exhaustive, and there may be additional examples not presented in the chart.
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P R E S E N T

STATES

S: State statute or report

D: District report

1A

1B

1C

1D

1E

In school, regular
instructional
program

Nontraditional school
setting, regular
instructional program

Disciplinary action,
receiving instruction

Out of school,
regular instructional
program activity

Out of school, schoolapproved extracurricular
or cocurricular activity

Alabama

S

Alaska

S

S

S, D

S

American Samoa
Arizona

S

Arkansas

S

D
S

California
Colorado

S

S

S

Connecticut
Delaware
District of Columbia
Florida

S

Georgia
Guam
Hawaii

S

Idaho
Illinois
Indiana

S

Iowa
Kansas
Kentucky

S

S

Louisiana
Maine

S

Maryland
Massachusetts
Michigan

S, D

D

Minnesota

D

Mississippi

S

D

D
D

S

S

Missouri
Montana

S

Nebraska
Nevada

S

New Hampshire
New Jersey
New Mexico
New York
North Carolina
North Dakota
Ohio
Oklahoma

S

S

Oregon
Pennsylvania

S

S

S

Puerto Rico
Rhode Island
South Carolina
South Dakota
Tennessee

S

Texas
Utah

S

Vermont
Virgin Islands
Virginia

S

Washington

D

West Virginia
Wisconsin

S

S
D
S

S

S

S

S

S

S

Wyoming
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A B S E N T

STATES

S: State statute or report

2A

2B

2C

2D

2E

2F

Noninstructional
activity recognized
by state or school

Religious
observation

Illness, injury,
health treatment,
or examination

Family
emergency
or bereavement

Disciplinary action,
not receiving
instruction

Legal or
judicial
requirement

Alabama
Alaska

D: District report

S
S

S

S
S

S

American Samoa
Arizona

S

S

S

S

S

S

Arkansas
California
Colorado

S

S

S

S

S

Connecticut
Delaware

S

District of Columbia
Florida

S

Georgia

S

S

S

S

S

S

Guam

S

Hawaii

S

Idaho

S

Illinois
Indiana

S

S

S

S

S

Iowa

S

Kansas

S

Kentucky
Maine

S

Maryland

S

S
S
S

S

S

Louisiana

S

S

S

S

S

S

S

Massachusetts

S

S

Michigan

D

S, D

D

D

D

S

S, D

S, D

D

S

S

S

S

S

S

S

Minnesota
Mississippi

S

D
D∂
S

Missouri
Montana
Nebraska

S

S

Nevada

S

New Hampshire

S

New Jersey

S

S

S

New Mexico

S

New York

S

North Carolina

S

S

S

S

North Dakota
Ohio

S

Oklahoma

S

Oregon
Pennsylvania

S

S

S

S

S

S

S

S

Puerto Rico
Rhode Island

S

South Carolina

S

South Dakota

S

Tennessee

S

Texas

S

S

Utah
Vermont

D

D

S

S

S

S

S

S

S

S

S

S

D

Virgin Islands
Virginia
Washington

S

West Virginia

S

Wisconsin

S

S

S

S

D

D

S

S

S

Wyoming
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A B S E N T

STATES

(continued)

S: State statute or report

D: District report

2G

2H

2I

2J

2K

Family activity

Student employment

Transportation
not available

Student is skipping
school

Situation unknown

Alabama

S

Alaska

D

American Samoa
Arizona

S

Arkansas
California
Colorado

S

Connecticut
Delaware
District of Columbia

S

Florida
Georgia

S
S

Guam
Hawaii

S

Idaho
Illinois

S

Indiana

S

Iowa
Kansas
Kentucky

S

Louisiana
Maine

S
S

S
S

D

Michigan

D

D

D

Minnesota

D

S

Mississippi

S

Maryland
Massachusetts

D

Missouri
Montana
Nebraska
Nevada

S

New Hampshire
New Jersey
New Mexico
New York

S

S

North Carolina

S

North Dakota

S

Ohio
Oklahoma
Oregon

S

Pennsylvania

S

Puerto Rico
Rhode Island
South Carolina

S

South Dakota

D

Tennessee

S

Texas

S

Utah
Vermont

S
S

S

Virgin Islands
Virginia

S

Washington

D

West Virginia

S

Wisconsin

S

Wyoming

S

D
S

S
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Appendix B: Differences in State Statutes Regarding Reasons for
Student Absences
This chart highlights instances where state statutes differ in categorizing students as
“present” and “absent.” The information is not exhaustive, and there may be additional
examples not presented in the chart.

Reason

Considered present
in state statute

Considered absent
in state statute

Indiana

Arizona, California, Florida,
Iowa, Massachusetts, Michigan,
Minnesota, New Mexico, Pennsylvania,
West Virginia, Wisconsin

Indiana, South Dakota

New Jersey

Arizona

Arkansas

4-H club educational activities

Kentucky

Arkansas

Parent/custodian is deployed to the armed forces
or is returning from deployment

Kentucky

Georgia, Tennessee

New Jersey, Texas

Florida, Illinois, Louisiana, Maine,
Mississippi, New York, Oklahoma,
Pennsylvania, West Virginia, Wisconsin

Religious instruction

Service on precinct election board
or as a helper to a political candidate or party

Work training, career education, career and technical
education, vocational education, manual training
program meeting the Department of Education’s
educational standards

Religious holiday
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Appendix C: Recent Publications from the National Forum on
Education Statistics
The publications listed on the following pages can be accessed at http://nces.ed.gov/forum/
publications.asp.

Forum Guide to Core Finance Data Elements (2007)
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2007801
This publication establishes current and consistent terms and definitions
for maintaining, collecting, reporting, and exchanging comparable information
related to education finances. It is designed to accompany Financial Accounting
for Local and State School Systems: 2003 Edition by identifying common report
ing requirements and defining frequently used indicators and calculations
that use data elements from accounting and other data systems.
Forum Curriculum for Improving Education Data: A Resource for Local
Education Agencies (2007)
http://nces.ed.gov/forum/pub_2007808.asp
This resource supports efforts to improve the quality of education data by
serving as training materials for K–12 school and district staff. It provides
lesson plans, instructional handouts, and related resources, and presents
concepts necessary to help schools develop a culture for improving data
quality.
Forum Guide to Decision Support Systems: A Resource for Educators (2006)
http://nces.ed.gov/forum/pub_2006807.asp
This NCES/Forum guide was developed to help the education community
better understand what decision support systems are, how they are
configured, how they operate, and how they might be developed and
implemented in an education setting.

Forum Guide to Elementary/Secondary Virtual Education (2006)
http://nces.ed.gov/forum/pub_2006803.asp
This publication offers recommendations for collecting accurate, comparable,
and useful data about virtual education in the elementary/secondary
education setting. It highlights policy questions and data elements
that are critical to meeting the information needs of policymakers,
administrators, instructors, and parents involved in virtual education.
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Forum Guide to the Privacy of Student Information: A Resource for Schools (2006)
http://nces.ed.gov/forum/pub_2006805.asp
This publication was written to help school and local education agency
staff better understand and apply the Family Educational Rights and
Privacy Act, a federal law that protects the privacy interests of parents
and students with respect to information maintained in student education
records. It defines terms such as “education records” and “directory
information”; and offers guidance for developing appropriate privacy policies and information
disclosure procedures related to military recruiting, parental rights and annual notification,
videotaping, online information, media releases, surveillance cameras, and health-related
information.
Accounting for Every Student: A Taxonomy for Standard Student Exit Codes (2006)
http://nces.ed.gov/forum/pub_2006804.asp
This publication was developed to help education agencies develop
effective information systems for tracking the enrollment status of students.
It presents a student-level exit code taxonomy for states and districts that
accounts for 100 percent (and not 90 percent or 110 percent) of all students.
It also offers “best practice” advice regarding effective practices for tracking
students, collecting exit codes data, and distinguishing among high school completion
credentials.
Forum Guide to Education Indicators (2005)
http://nces.ed.gov/forum/pub_2005802.asp
This publication provides encyclopedia-type entries for 44 commonly
used education indicators. Each indicator entry includes a definition,
recommended uses, usage caveats and cautions, related policy questions,
data element components, a formula, commonly reported subgroups, and
display suggestions. The Guide will help readers better understand how
to appropriately develop, apply, and interpret commonly used education indicators.
Forum Guide to Building a Culture of Quality Data: A School and District Resource (2005)
http://nces.ed.gov/forum/pub_2005801.asp
This publication focuses on data entry—getting things right at the source.
As such, it recommends a practical process for developing a culture of quali
ty data based around individual “Tip Sheets” for the many people involved
in providing quality data, including principals, teachers, office staff, school
board members, superintendents, data stewards, and technology staff.
Forum Unified Education Technology Suite (2005)
http://nces.ed.gov/forum/pub_tech_suite.asp
This publication presents a practical, comprehensive, and tested
approach to assessing, acquiring, instituting, managing, securing, and
using technology in education settings. It is written for individuals who lack extensive
experience with technology, but are tasked with leading technology initiatives in a school
or district setting.
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Forum Guide to Protecting the Privacy of Student Information: State and Local
Education Agencies (2004)
http://nces.ed.gov/forum/pub_2004330.asp
This publication presents a general overview of privacy laws and profes
sional practices that apply to information collected for, and maintained in,
student records. The Guide provides an overview of key principles and
concepts governing student privacy; summarizes federal privacy laws;
identifies issues concerning the release of information to both parents
and external organizations; and suggests good data management practices for schools,
districts, and state education agencies.
Facilities Information Management: A Guide for State and Local Education
Agencies (2003)
http://nces.ed.gov/forum/pub_2003400.asp
This publication provides a framework for identifying a basic set of
school facilities data elements and definitions that will meet the infor
mation needs of school and community decisionmakers, school facility
managers, and the general public. It presents recommendations for
designing and maintaining an information system that addresses the
condition, design, use, management, and financing of elementary/secondary education
facilities. It also includes commonly used measures, data elements, and a list of additional
resources for the practitioner.
Planning Guide for Maintaining School Facilities (2003)
http://nces.ed.gov/forum/pub_2003347.asp
This publication is intended to help school facilities managers plan for
efficient and effective operations. It provides practical advice on a range
of topics, including how to conduct a facilities audit, planning for mainte
nance to ensure smooth operations and avoid costly surprises, managing
staff and contractors, and evaluating maintenance efforts.
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Families, schools, and communities
all need to work together to create
an environment that facilitates
healthy development of children
and adolescents.

2

E

fforts to improve child and adolescent health typically
have featured interventions designed to address specific
health risk behaviors, such as tobacco use, alcohol and
drug use, violence, gang involvement, and early sexual
initiation. However, results from a growing number of stud
ies suggest that greater health impact might be achieved
by also enhancing protective factors that help children and
adolescents avoid multiple behaviors that place them at risk
for adverse health and educational outcomes. Enhancing
protective factors also might buffer children and adolescents
from the potentially harmful effects of negative situations
and events, such exposure to violence.
Protective factors include personal characteristics such
as a positive view of one’s future; life conditions such
as frequent parental presence in the home at key times
(e.g., after school, at dinner time);2 and behaviors such
as active participation in school activities.3 School
connectedness is a particularly promising protective factor.
This publication defines and describes the components
of school connectedness and identifies specific actions that
schools can take to increase school connectedness.

Risk Factors are individual or environmental
characteristics, conditions, or behaviors that increase
the likelihood that a negative outcome will occur.
Protective Factors are individual or environmental
characteristics, conditions, or behaviors that
reduce the effects of stressful life events; increase
an individual’s ability to avoid risks or hazards; and
promote social and emotional competence to thrive
in all aspects of life now and in the future.1
School Connectedness is the belief by students
that adults and peers in the school care about their
learning as well as about them as individuals.

What Is School Connectedness?
In 2003, the Wingspread Conference was sponsored
by CDC’s Division of Adolescent and School Health and
the Johnson Foundation to bring together key researchers
and representatives from the education and health sectors to
assess the state of knowledge about school connectedness
and its effect on health and education outcomes. Through
an extensive review of research and in-depth discussions,
the interdisciplinary group defined school connectedness
and identified, in the Wingspread Declaration on School
Connections,4 strategies that schools could implement to
increase it. School connectedness was defined as the belief
by students that adults in the school care about their learning
as well as about them as individuals. Because studies indicate
that individual students’ feelings of being connected to
school are influenced by their peers as well as by adults,3,5
this publication has expanded that definition to include
peer influence.
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How Was This Publication Developed?
The strategies and actions recommended in this publication
are based on the Wingspread Declaration on School
Connections and a synthesis of school connectedness
and related research from the fields of education, health,
psychology, and sociology. Materials in the review include
peer-reviewed journal articles, books, reports from govern
ment agencies and non-governmental organizations, and
Web sites. Information from these sources was summarized
to identify policies and practices that demonstrated an
impact on students’ sense of connectedness to school.
In addition, recommendations were informed by the opinions
of expert researchers, public health practitioners, and
educators. This process identified six evidence-based strate
gies that could be implemented to increase students’ sense
of connectedness to school, along with specific actions
that can be taken to implement each of the strategies. The
audiences for this publication include school administrators,
teachers, support staff, and parents, as well as others inter
ested in promoting school connectedness. Each audience,
however, has different roles and responsibilities related
to garnering support for, and implementing, these actions.
Only a limited number of studies have evaluated the impact
of specific actions designed to foster school connectedness
on health and academic outcomes. Therefore, many of the
actions suggested in this publication are recommended
on the basis of a single study of interventions that imple
mented multiple actions simultaneously, and it is difficult
to isolate which components of the overall intervention
contributed to observed positive changes in behavior and
outcomes. However, actions were included only if CDC
scientists and the panel of advisors for this project believed
there was a logical connection between the action and
school connectedness; the action was consistent with recog
nized standards of practice and feasible for most schools
to implement; and the action was considered highly unlikely
to be harmful to students.
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Why Is School Connectedness Important?
Students are more likely to engage in healthy behaviors
and succeed academically when they feel connected
to school. The National Longitudinal Study of Adolescent
Health looked at the impact of protective factors on ado
lescent health and well-being among more than 36,000
7th–12th grade students. The study found that family, school,
and individual factors such as school connectedness,
parent-family connectedness, high parental expectations
for academic achievement, and the adolescent’s level of
involvement in religious activities and perceived importance
of religion and prayer were protective against a range of
adverse behaviors.2,6,7 School connectedness was found to
be the strongest protective factor for both boys and girls to
decrease substance use, school absenteeism, early sexual
initiation, violence, and risk of unintentional injury (e.g.,
drinking and driving, not wearing seat belts).2 In this same
study, school connectedness was second in importance,
after family connectedness, as a protective factor against
emotional distress, disordered eating, and suicidal ideation
and attempts.2,3,6
Research has also demonstrated a strong relationship
between school connectedness and educational outcomes,
8–12
including school attendance;10 staying in school lon
ger;11 and higher grades and classroom test scores.9,12
In turn, students who do well academically are less likely
to engage in risky behaviors.13,14 Compared with students
with low grades, students with higher grades are signifi
cantly less likely to carry a weapon, smoke cigarettes, drink
alcohol, and have sexual intercourse.14

What Are the Factors that Can
Increase School Connectedness?
Adult Support: School staff can dedicate
their time, interest, attention, and emotional
support to students.
Belonging to a Positive Peer Group:
A stable network of peers can improve
student perceptions of school.
Commitment to Education: Believing
that school is important to their future,
and perceiving that the adults in school are
invested in their education, can get students
engaged in their own learning and involved
in school activities.
School Environment: The physical
environment and psychosocial climate can set
the stage for positive student perceptions
of school.
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Adult Support
According to research by Blum and colleagues, children
and adolescents’ beliefs about themselves and their abilities
are shaped by the extent to which they perceive that the
adults in their lives care about them and are involved
in their lives.3 Children and adolescents who feel supported
by important adults in their lives are likely to be more
engaged in school and learning.15 In the school setting,
students feel supported and cared for when they see school
staff dedicating their time, interest, attention, and emotional
support to them.16 Students need to feel that adults care
about them as individuals as well as about their academic
achievement.2 Smaller schools may encourage more
personal relationships among students and staff and allow
for personalized learning.17–19 Schools can form schoolswithin-a-school or create multidisciplinary teams of teachers
in which a small number of teachers know each student and
can ensure that every student has an identified advisor.20

Belonging to a Positive Peer Group
Students’ health and educational outcomes are influenced
by the characteristics of their peers, such as how socially
competent peer group members are or whether the peer
group supports pro-social behavior (e.g., engaging
in school activities, completing homework assignments,
helping others).21 Being part of a stable peer network
protects students from being victimized or bullied.22
However, if the norms in the peer group support socially
irresponsible behavior (e.g., bullying, graffiti), students are
less likely to be involved in school activities, and their sense
of connectedness to school, achievement levels, and health
behaviors can suffer.21,22
Strong interpersonal skills enable students to maintain
healthy relationships. Students who report feeling most
connected to school also report having the most friends
at school and having friends from several different social
groups that are integrated by race and gender. Conversely,
those students who report feeling less connected to school
have more friends from outside school than inside or are
socially isolated, reporting few friends either inside
or outside of school.3
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Commitment to Education
It is important that both students and adults are committed
to learning and are involved in school activities. Students’
dedication to their own education is associated with the
degree to which they perceive that their peers and
important adults in their lives 1) believe school is important
and 2) act on those beliefs.23 Students who are personally
invested in school and believe that a good education
is important for reaching their life goals spend more time on
homework and in school activities and have an increased
sense of connectedness to school.3,18,21,24,25 Students who
are engaged in their own education exhibit behavioral traits
such as persistence, effort, sustained attention to tasks, and
a higher level of preference for challenge and mastery.16
School staff who are dedicated to the education of their
students build school communities that allow students
to develop emotionally, socially, and mentally, as well
as academically. Committed adults engage students
in learning, foster mutual respect and caring, and meet the
personal learning needs of each student.3,15,18

School Environment
Connectedness is enhanced by a healthy and safe school
environment and a supportive psychosocial climate. A clean
and pleasant physical environment (e.g., one free from
graffiti) raises expectations for safety and sets the stage for
positive, respectful relationships.26
The psychosocial climate at school is influenced by such
factors as policies related to discipline, opportunities for
meaningful student participation, and teachers’ classroom
management practices. Research indicates that in schools
with a harsh and punitive discipline climate, student
connectedness is lower.3,18 A positive school environment,
often called school climate, is characterized by caring
and supportive interpersonal relationships; opportunities
to participate in school activities and decision-making; and
shared positive norms, goals, and values.27,28 One study
found that schools with a higher average sense-of-community
score (i.e., composite of students’ perception of caring and
supportive interpersonal relationships and their ability
to be autonomous and have influence in the classroom) had
significantly lower average student drug use and delinquency.
27,28
In addition, schools that have higher rates of participa
tion in extracurricular activities during or after school tend
to have higher levels of school connectedness.3
Good classroom management-—including having set
routines and guidelines, adequate planning, and fair
consequences for misbehaviors-—is critical to establishing a
positive school environment and increasing school connect
edness. When classrooms are well managed, relationships
among students and between teachers and students tend
to be more positive, and students are more engaged
in learning and in completing homework assignments.3
Teachers who promote mutual respect in the classroom
foster a sense of safety and connectedness by reducing the
threat of being embarrassed or teased.29
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How Can Schools Influence Factors That
Increase School Connectedness?
This publication identifies six strategies to increase the
extent to which students feel connected to school. These
strategies can enhance each of the four factors that influence
school connectedness (adult support, belonging to positive
peer groups, commitment to education, and school environ
ment). This section describes the strategies, and specific
actions under each strategy, that teachers, administrators,
other school staff, and parents can implement to enhance
school connectedness.
Improving students’ health and education outcomes by
improving connectedness to school is a large undertaking
that requires efforts of not only those within school buildings
but also people and organizations outside of schools.
For example, parents and community organizations can
provide support outside of school to enhance activities done
within the school, and teacher preparation programs and
professional organizations can provide teachers and school
administrators with the awareness, knowledge, and skills
needed to implement the recommended actions. These
efforts to enhance student connectedness to school align
well with the Coordinated School Health approach pro
moted by CDC as well as educational reform efforts, which
in part aim to improve the psychosocial environment of
schools.
The strategies and action steps that follow are not listed in
order of priority and are not intended to be exhaustive lists.
Some of the actions are small changes in school processes
that can be done in the short term with relative ease,
whereas others might be much broader, longer-term goals
that require administrative or budgetary changes. Individual
schools and school districts should determine which actions
are most feasible and appropriate, based on the needs
of the school and available resources. Implementation will
require a team effort that involves school administrators,
teachers, other staff, students, families, and communities.
It is important to secure buy-in from these groups and to
teach them about the importance of school connectedness in
improving students’ health and education outcomes. It also
is important to evaluate efforts to increase school connected
ness to learn which actions have the greatest impact.
8

Promoting School Connectedness

Strategies to Increase School Connectedness
1. Create decision-making processes that facilitate student, family, and community
engagement; academic achievement; and staff empowerment.
2. Provide education and opportunities to enable families to be actively involved
in their children’s academic and school life.
3. Provide students with the academic, emotional, and social skills necessary
to be actively engaged in school.
4. Use effective classroom management and teaching methods to foster
a positive learning environment.
5. Provide professional development and support for teachers and other school
staff to enable them to meet the diverse cognitive, emotional, and social needs
of children and adolescents.
6. Create trusting and caring relationships that promote open communication
among administrators, teachers, staff, students, families, and communities.

Adult Support

Belonging
to a
Positive Peer
Group

Commitment
to Education

School
Environment

School
Connectedness

Positive
Educational
Outcomes

Positive
Health
Outcomes
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Six Strategies to Promote School Connectedness
School administrators, teachers, and other school staff can use the following six strategies and the supporting action
steps to increase school connectedness:

1. Create decision-making processes that facilitate student, family, and community engagement;
academic achievement; and staff empowerment.
a. Lead the school community in a process to develop
a shared vision of high standards for learning and
behavior.30,31

f.

b. Solicit teacher and staff input and involvement in all
efforts to improve the school climate and students’
sense of connectedness to school.32

g. Empower students to communicate openly with
school staff and parents by providing a mechanism
for students to give in-depth evaluations of their
teachers, and hold student-led parent-teacher
conferences to actively involve students in the
discussions.34

c.

Engage students, parents, school staff, and com
munity members in teams to develop school policies
and plan school-wide activities. These teams can
also assist in writing proposals for grants and solicit
support and supplies from local businesses.33

d. Give teachers and principals appropriate decisionmaking authority over how school resources are
used, including people, time, facilities, and funds.34
e. Work with students, faculty, staff, and parents
to identify simple changes or modifications that
would make the school’s physical environment more
pleasant.3
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Assign students developmentally appropriate levels
of responsibility for classroom decision-making and
management.35,36

h. Engage community partners to provide a range
of services at the school that students and their
families need (e.g., dental services, health
screenings, child care, substance abuse
treatment).37

2. Provide education and opportunities to enable families to be actively involved in their
children’s academic and school life.
a. Provide opportunities for parents to increase their
own skills and competence in areas that will help
them be more involved in their children’s school life.
Opportunities could include educational courses
such as General Education Development (GED),
English as a second language, and effective
communication and leadership skills.38
b. Implement training workshops that provide parents
with skills to better manage their children’s behav
ior. Skills can include identifying desirable and
undesirable behaviors, communication strategies,
conflict resolution, listening skills, setting expecta
tions for behaviors, and appropriate praise. Parents
also can learn about how to teach their children
self-restraint and problem-solving.25,39–42
c.

Provide parent workshops that teach academic
support skills, such as how to talk with teachers
about ways parents can help their children develop
academic skills.25,39,40,43,44

family liaison can work with the family to identify
ways to be involved in the classroom and school;
organize meetings with the family and relevant staff
to discuss student progress and other issues; ensure
that the student and family feel welcome in the
school; help set academic and behavioral goals;
and connect the student and family with community
resources.39,46,47
h. Establish regular meetings with parents to discuss
their children’s behavior, grades, and accomplish
ments. These could include home visits, which are
especially beneficial during key transition times
(i.e., elementary to middle school, middle to high
school, and high school to college/career).42,46
i.

Have the first communication from the teacher
to the parent be about a positive experience the
student has had, not a negative one.48

j.

Offer multiple opportunities for parents to be
involved in meaningful school and classroom
activities that can fit diverse schedules, skills,
and abilities. Examples include assisting in the
classroom, attending after-school events,
collaborating on homework activities, participating
in a school health team or parent organization,
and assisting with linking community resources
to the school.27,41, 49–54

k.

Reduce barriers to parent involvement by providing
services such as babysitting, transportation, and
alternate meeting locations.55

l.

Create opportunities and mechanisms for parents
to share important aspects of their culture, needs,
and expectations for their children.56

d. Seek alternative ways to provide hard-to-reach
parents with skills training, such as by using
a telephone-based parent education program.45
e. Communicate the school’s behavioral and academic
expectations to families, and encourage them to
reinforce those expectations at home. Expectations
can be communicated through newsletters, parent–
teacher–student conferences, and school Web
sites.44,46
f.

Encourage parents to create a supportive learning
environment in the home. This includes providing
homework guidance, ensuring adequate educational
supplies such as computers or books, and assisting
their children with time management.25,39,43,44

g. Create a mechanism to strengthen family involve
ment in student achievement. This could include
creating a full-time staff position to coordinate
school-wide activities and parent involvement
or assigning school staff members to be liaisons
to specific students and their families. The school–

m. Translate materials into languages spoken most
commonly in students’ homes. Provide bilingual
interpreters to assist non-English-speaking families
at school events.56
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3. Provide students with the academic, emotional, and social skills necessary to be actively
engaged in school.
a. Implement tutoring programs to provide one-on-one
assistance to students. Tutors can provide weekly
academic help in reading and math, help students
with decision-making, and work with students to
develop specific academic and social goals.16,42,51,52
b. Support positive academic competition within and
among schools.57 For example, schools can estab
lish interscholastic team competitions in academic
subjects and offer activities such as debate and
physics projects.
c.

Offer extended learning opportunities for all
students, such as summer and vacation camps,
to improve academic and social skills.39,43,51

d. Provide opportunities for students to improve their
interpersonal skills, such as problem-solving, conflict
resolution, self-control, communication, negotiation,
sharing, and good manners. Other skills that could
be taught include listening, stress management, and
decision making.25,39,41,44,58,59
e. Foster pro-social behavior by engaging students
in helping activities such as service learning,
peer tutoring, classroom chores, and teacher
assistance.60 Use classroom activities and lessons
to explore and discuss empathy, personal strengths,
fairness, kindness, and social responsibility.40,49
f.
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Teach refusal and resistance skills, including how
to recognize social influences to engage in problem
behaviors, identify consequences of problem behav
iors, generate and suggest alternatives, and invite
peers to join in those alternative activities.39,43,59,61

g. Correct inaccurate perceptions about what are
normal behaviors among students (e.g., how many
students smoke or drink alcohol).44
h. Use incidents in the classroom as “teachable
moments” to educate students on self-control, empa
thy, cooperation, and conflict resolution skills.35
i.

Provide opportunities throughout the school day
that allow students to identify and label their feel
ings, express their feelings, and assess the intensity
of their feelings.36,49

j.

Engage students in planning for their future,
including career and personal goals. Assist them
in mapping out steps to take to meet their goals.40,62

k.

Use school sporting events and physical education
classes to promote teamwork and sportsmanship
and emphasize fair play and nonviolence.26,63

4. Use effective classroom management and teaching methods to foster a positive learning
environment.
a. Communicate clear expectations for learning
and behavior.39,43,64 Ensure that expectations are
developmentally appropriate and that all students
are held to the same expectations.
b. Ensure that lessons are linked to standards and are
sequential to ensure that students’ learning builds
upon prior lessons.34,46,65
c.

i.

Engage students in appropriate leadership positions
in the classroom and provide avenues for their
voices and opinions to be heard. For example,
include students in the decision-making process for
setting classroom rules and consequences for break
ing the rules.44,49,67,69

j.

Establish a reward system for both academic and
extracurricular achievements, such as written
praise or coupons to purchase items in the school
store.39,43,44 In addition, encourage the intrinsic
rewards of learning by displaying student work
and accomplishments to parents, other students and
teachers, and members of the community.67

k.

Provide diverse opportunities for students to be
meaningfully involved, learn, and be recognized.
These opportunities could include service learning,
extracurricular activities, and creative projects.9,30,46
For example, integrate academic programs with
community service (e.g., developing writing skills
by working on a community newspaper, reinforcing
math skills by tutoring younger students).16,52

l.

Encourage open, respectful communication about
differing viewpoints. Creating opportunities for
students to challenge and debate can teach respect
for diverse opinions and perspectives.49,67

Clearly describe lesson goals and how the informa
tion relates to students and the real world.9,35,66

d. Assess students continuously and use the results
to guide the direction of the class and teaching
methods used.16,34,46
e. Use interactive and experiential activities, such
as group discussions, problem solving, and role
playing, to engage students in learning and help
them personalize the information.9,35,36,66,67
f.

Be flexible with instructional strategies to allow
for teachable moments and personalization of the
academic lessons.30

g. Use a variety of teaching methods such as discus
sion questions, extra readings, and group projects
to foster critical and reflective thinking, problemsolving skills, and the capacity to work effectively
with others.67
h. Apply a variety of classroom management strate
gies and teaching methods that are conducive
to the diverse needs and learning styles of students.
Examples of strategies include assessing student
knowledge before teaching, teaching to explicit
learning objectives, involving students in small
cooperative learning groups, and organizing and
structuring the classroom in ways that prevent
discipline problems from occurring.16,39,43,44,60,68

m. Reduce class size to ensure more time for individu
alized assistance.34,70
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5. Provide professional development and support for teachers and other school staff to enable
them to meet the diverse cognitive, emotional, and social needs of children and adolescents.
a. Employ teachers who have been trained in child
development, and demonstrate effective implemen
tation of student-centered pedagogy, a variety
of classroom management techniques, and teaching
methods (e.g., cooperative learning).16
b. Offer professional development on ways to
organize and structure the classroom to promote
a positive environment. Developmentally appropri
ate discipline strategies emphasize positive behav
iors and values and assist students in developing
self-control.49
c.
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Educate school staff on strategies to effectively
involve parents in their children’s school life. Impor
tant skills include how to establish regular commu
nication, communicate effectively with parents from
diverse cultures, conduct effective parent–teacher–
student conferences, involve parents in homework
assignments, and organize classroom events that
engage parents.46

d. Provide training on all curricula the school plans
to use, as well as effective teaching methods (e.g.,
cooperative learning, active learning), to maximize
the curricula’s effectiveness. Ensure that teachers
have the necessary materials, time, resources, and
support to effectively use the skills learned in train
ing.36,40,44,49
e. Enable teachers to learn from each other by building
learning teams to observe experienced teachers
applying effective classroom management tech
niques and facilitating group work in a way that
values students’ thoughts and opinions.46
f.

Develop a coaching or mentoring program for
teachers. Pairing teachers in this manner allows
them to solve problems at school, share teaching
techniques and classroom management strategies,
and create a supportive work environment.39,43,44,49

6. Create trusting and caring relationships that promote open communication among
administrators, teachers, staff, students, families, and communities.
a. Consider structuring the school so that teachers stay
with the same students for 3 years in elementary
and middle school and 2 or more years in high
school.34 This can provide better continuity in learn
ing and might allow the development of stronger
teacher–student relationships.16
b. Allow students and their parents to use the school
building and property outside of school hours
for recreational or health promotion programs.71
This can increase their feeling of being part of the
school community.
c.

h. Challenge staff to greet each student by name.46
i.

Encourage school staff to make a concerted effort
to reach out to students who may be experiencing
academic or social issues and get to know them,
opening up the possibility for stronger relationships
with those students.32

j.

Ensure that school staff members have an expert
(e.g., school counselor, school psychologist) they
can consult with about student issues they feel are
beyond their expertise, and to whom they can refer
students who need assistance they are not qualified
to provide.16,34

k.

Use a variety of methods to communicate and pro
mote expectations, values, and group norms that
support positive health and academic behaviors.
Communications can be addressed to students,
school staff, families, and members of the com
munity through a variety of channels such as school
assemblies, newsletters, or a school Web site.49,60

Apply reasonable and consistent disciplinary
policies that are collectively agreed upon by
students and staff and are fairly enforced.67,72

d. Hold school-wide activities that give students
opportunities to learn about different cultures,
people with disabilities, and topics such as arts
or sports. This will increase students’ respect for
diversity and form connections among students.35
Increasing understanding of similarities and differ
ences can engender respect.
e. Provide opportunities for students of all achievement
levels to interact with one another and develop
friendships, promote teamwork, and lessen
hierarchical divisions between older and younger
students.9,16,35
f.

g. Have principals, teachers, and other school staff
commit to and model respectful behavior toward
each other.36,58,59

Create opportunities for students to work in partner
ship with adults in helping roles. For example, ser
vice learning opportunities enable students to con
nect with adults in the community (e.g., field trips,
community volunteer events, internships).60 Involve
students in activities that traditionally involved only
adults (e.g., parent–teacher conferences, curriculum
selection committees, school health teams).33,40,67
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Conclusion
Children and adolescents are establishing patterns of
behavior and making lifestyle choices that affect both their
current and future health. Families, schools, and communi
ties all need to work together to create an environment that
facilitates healthy development of children and adolescents.
Research has shown that students who feel more connected
to school are more likely to have positive health and educa
tion outcomes. The six strategies outlined in this publication
provide a framework for increasing students’ connectedness
to school. In combination with evidence-based health
promotion programs, strategies such as these can help
schools have the greatest impact on the health and
education outcomes of their students.
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Preface to the Second Edition
She waited until they were all in their usual places, and then she asked,
“Did I choose you, or did you choose me?” And the Souls answered,
“Yes!”
E. L. Konigsburg, The View from Saturday

This book has now been a two-part journey for me. I wrote the first edition, published in 1999, shortly after leaving my public school classroom and
the 20-plus-year teaching career that grounded me as an educator and as
a human being. Those years were still fresh in my thinking and breathing
and were full of nostalgia then. I told my new colleagues at the University of
Virginia that I would always be a middle school teacher first, if for no other
reason than that I would not have as long a career at the university as I had
had in public school. My powers of prognostication were a bit off—as they
often are. As I conclude the revision that will be the second edition of The
Differentiated Classroom, I have been at the university longer than I was in
the public school classroom.
Many things have changed over the past 15 years. Classrooms that
once had few if any English language learners in their student mix now
teach students from many parts of the globe. Whereas in 1999, there was
precious little classroom technology available for teachers and students, now
technology routinely opens classrooms to the world and to a world of ways
to think about teaching and learning. Today, we know much more about
the science of teaching and learning than we did then, and educators in
the United States and many other countries have been through multiple
national conversations focused on what and how we teach our children.
And, of course, more educators are familiar with differentiated instruction.
Some even consider differentiated instruction a fundamental expectation for
teachers in today’s classrooms.
Nonetheless, many things have remained the same for me and in schools
and classrooms. At heart, I am still a middle school teacher who is grateful for
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the opportunity to know and learn from the research side of my profession.
And in schools, classroom practice still tilts decidedly to the one-size-fits-all
end of the flexibility spectrum. Arguably, a relentless focus on raising test
scores has resulted in curriculum and instruction that are, if anything, less
dynamic than they were 15 years ago. There is still an untenable gap in the
school experiences of students from low-income backgrounds and students
of color compared to the school experiences of white students and students
from more economically secure backgrounds.
Both the similarities and differences in me and in the world of education
made writing the second edition of The Differentiated Classroom intriguing
and compelling. There was more thinking to be done, more to learn, more
opportunity to get it right.
While writing the first edition, I was struck by the realization that teaching is always, in part, a writing of history. I reflected on my own history as a
teacher and felt connected to the teachers who came before me, especially
those who worked in one-room schoolhouses. These teachers accepted all
comers and said by their actions, “I’m grateful for every one of you who is
here to learn. Different as you are, we can make this work.” I was also transported back to late nights at the home of my first real teaching partner, and
how she and I worked to make sense of multitask classrooms, which seemed
to be what our very diverse students very obviously needed. I recalled the
names and faces of students I taught and who unfailingly taught me more.
They were high schoolers, preschoolers, and middle schoolers. They were so
alike, yet so different. They needed me to be many things to them, and they
taught me how to do that. I was also reminded of colleagues in Fauquier
County, Virginia, who worked hard, took professional risks, thought “outside
the box,” found joy in classrooms, and created joy there too. It was a classy
school district, even though at the time it was rural, small, and not on the
radar of many people beyond its boundaries. It was also a great training
ground for teaching because there was encouragement to be innovative in
service of kids.
Writing the second edition of the book has involved retracing my steps
on the journey of my “second life” at the University of Virginia and in schools
across the United States and well beyond its borders. I am now privileged to
work with teachers throughout the world and with all the varieties of students
who are its future. My colleagues at the university push my thinking and
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model excellence. My students remain my best teachers. They ask, “Why?”
and inevitably follow with, “Why not?”
In places near and far, other teachers’ questions create patterned tapestries of common understanding and shared uncertainty, which are generally
seedbeds for growth. Having the opportunity to write a second edition has
been a catalyst for reflecting on how my thinking has changed. It’s comforting when a passage penned 15 years ago still sounds sensible to me. It’s also
reassuring to realize that my thinking is sharper now, which allows me to
tighten and refocus parts of the original book. And it’s humbling to realize
that despite a steady conversation over 15 years about teaching that responds
to the needs of learners, we still gravitate to the familiar and convenient and
comfortable patterns that dominated our work a decade and a half—and a
half-century—ago.
Teachers now, as they did in 1999, still typically ask the same questions
about teaching and differentiation. “How do you grade it?” “How can we
differentiate instruction if our goal is a standardized test?” “Won’t my students
be angry if they don’t all have the same piece of work?” “How can a classroom
be fair if all students don’t get the same __________ (homework, version of
a test, time to complete work, etc.)?”
We’ve grown as teachers in the last decade and a half. We are more
focused and more amenable to accountability—although perhaps not focused
on better things and likely held accountable for questionable measures of
success. We are less naïve. Some of us are more tech-savvy. In many schools,
we have more informed and more sustained dialogue about substantive
aspects of our work.
And yet, we still tend to teach our students as though they were essentially
alike. We still measure and label and sort them as though we’ve lost sight
of their essential humanity. We still have pockets of brilliant pedagogy and
caverns of indefensible pedagogy just miles or blocks or hallways apart. We still
serve some of our students well and many poorly. We still “cover” curriculum
that is handed to us more often than we generate informed invitations for
students to explore the disciplines and the world.
I suppose my students—past and present—have made me an optimist.
I choose to see both the evidence of positive change in our profession and
the evidence of resistance to change as opportunities to continue thinking,
to continue looking for words and images that can contribute to a more
humane and productive way to be a teacher. The principles in this second
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edition of The Differentiated Classroom are as compelling to me as they were
the first time I put them on paper and the first time I tested them under the
tutelage of my middle school students.
Another question that is as common now as it was in 1999 is, “How can
I find time to differentiate instruction? It’s hard, and I’m so busy already!”
Time and experience have reinforced the only answer I know to give: “Build
a career. Plan to be better tomorrow than today, but don’t ever plan to be
finished or to be ‘good enough.’” As I once heard a teacher say to a student
in her classroom, “Of course it’s hard. That’s why it’s worth your time. And
you can do hard things.”
Teaching is about learning, learning is about becoming, and making a
history is about taking up a profession and making a life. This book is about
writing your own history as a teacher—one day at a time, one increment
of growth at a time, one collegial partnership at a time. I hope you find it
helpful in that quest.
Before we begin, I would like to express my gratitude to all those teachers
who have shaped my life for the better. Some of them are called colleagues,
some students, some editors, some authors, some friends—but they are all
teachers, and I am so much stronger for their presence in my world.
Finally my profound respect goes out to the teachers everywhere who
resolutely refuse to teach at the same level of proficiency and professionalism
they reached today and continue to look ever forward and ever upward. You
are the life-shapers among us.
C.A.T.
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So many students are physically present and psychologically absent. About
40 percent of students go through the motions, neither trying hard nor paying attention. So many cut class and are truant, so many admit to cheating
to get through, so many lose interest because they cannot keep up, and so
many are bored by the lack of appropriate challenge. So many do not learn
that ability is not enough and effort is crucial. About half of students who
drop out say their classes were not interesting, and about two-thirds say not
one teacher cared about their success in learning at school. Not all is rosy
with teachers, teaching, and school.
Adapted slightly from John Hattie, Visible Learning

More than a century ago in the United States and other parts of the world,
the teacher in a one-room schoolhouse faced a challenging task. She had
to divide her time and energy between teaching young people of varied ages
who had never held a book and could not read or write along and teaching
more advanced students of varying ages who had very different content needs.
Today’s teachers still contend with the essential challenge of the teacher in
the one-room schoolhouse: how to reach out effectively to students who span
the spectrum of learning readiness, personal interests, and culturally shaped
ways of seeing and speaking about and experiencing the world.
1
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Although today’s teachers generally work with individual classes where
students are approximately the same age, these children arguably have an
array of needs greater than those of the children in the one-room schoolhouse. Thus, a teacher’s question remains much the same as it was 100 years
ago: “How do I divide time, resources, and myself so that I am an effective
catalyst for maximizing talent in all my students?”
Consider how these teachers answer that question.
• Ms. Handley studies her students persistently; she feels she must
know them well to teach them well. She sets as her measure of professional success that every student engages in and contributes to learning
every day and that every student makes observable progress every day. She
works hard to gain her students’ trust very early in the year and to prove
herself worthy of their trust thereafter. She uses formative assessment, both
formal and informal, as her primary understanding of what each student
needs in order to connect with the curriculum and to grow as a result of
class experiences. She says that formative assessment lets her know what
she needs to do to make tomorrow’s lesson work best for every student.
• Mrs. Wiggins assigns students to multiple spelling lists based on
pre-assessment results rather than making the assumption that all 3rd graders should work on List 3.
• Mr. Owen matches homework to student need whenever possible, trying to ensure that practice is meaningful for everyone. He invites students
to be part of determining which home tasks will best help them understand
and apply mathematical concepts and principles.
• Ms. Jernigan sometimes teaches math to the whole class at once.
More often, she uses a series of direct instruction, practice, and application groups based on daily formative assessment information. She matches
practice activities and sense-making tasks to students’ varied readiness
needs, and she groups students for real-world math applications based on
their interests or preferred approaches to learning. In this way, she says,
students learn from and contribute to the learning of a variety of peers.
• Ms. Enrico offers students two or three options when it’s time for
them to develop a final product or complete an authentic assessment at
the conclusion of a unit. She bases the options on students’ interests so
they have the chance to link what they’ve learned with something that
seems important and relevant to them as individuals. She also often offers
a “Let’s Make a Deal” option through which students can propose their
own product formats, making certain that the learning outcomes that
Advance Uncorrected Copy --- Not for distribution
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students need to demonstrate remain constant across options. Students
use Wikispaces Classroom to develop their projects, which allows Ms.
Enrico to monitor their progress throughout the process.
• Mr. Raules encourages English language learners to do initial drafts
of writing in their first language if that helps them express their ideas. He
also ensures that, as often as possible, students have access to some online
or print resource materials in their first languages so they can more readily
understand and relate to important concepts.
• Ms. Willoughby “flips” her classroom at key instructional points when
it makes sense for students to explore new content at home and practice
their newly developing skills and ideas in class. She carefully monitors students’ understanding with “entry cards” or other types of formative assessment and creates instructional groups when it makes sense for students to
work together toward common learning goals. She moves among the groups
or sits with them to coach and mentor student progress.
• Mr. Ellis works regularly with small-group instruction he designs to
move students forward from their current points of knowledge, understanding, and skill. Students with whom he’s not meeting at a given time
work independently, in pairs or in small groups, on practice or sensemaking tasks set at appropriate challenge levels or tailored to connect current content to students’ interests. Formative assessment guides his instructional planning.
All of these teachers are differentiating instruction. They may have practiced differentiation before it had a name. They are simply teachers who strive
to do whatever it takes to ensure that struggling, advanced, and in-between
learners; students with varied cultural heritages; and children with a broad
array of background experiences all grow as much as they possibly can each
day, each week, and throughout the year.

Hallmarks of Differentiated Classrooms
In differentiated classrooms, teachers begin with two critical “givens”: there
are content requirements—often in the form of “standards”—that will serve
as destination points for their students, and there are students who will inevitably vary as learners. Thus, teachers in differentiated classrooms accept and
act on the premise that they must be ready to engage students in instruction
through different approaches to learning, by appealing to a range of interests,
Advance Uncorrected Copy --- Not for distribution
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and by using varied rates of instruction along with varied degrees of complexity and differing support systems. In differentiated classrooms, teachers
ensure that students compete against themselves as they grow and develop
more than they compete against one another, always moving toward—and
often beyond—designated content goals.
In other words, teachers who differentiate provide specific alternatives for
individuals to learn as deeply as possible and as quickly as possible, without
assuming one student’s road map for learning is identical to anyone else’s.
These teachers believe that students should be held to high standards. They
work diligently to ensure that all students work harder than they meant to;
achieve more than they thought they could; and come to believe that learning
involves risk, error, and personal triumph. These teachers also work to ensure
that all students consistently experience the reality that success stems from
hard and informed work.
Teachers in differentiated classes use time flexibly, call upon a range of
instructional strategies, and become partners with their students so that both
what is learned and the learning environment are shaped to support the learner
and learning. They do not force-fit learners into a standard mold; these teachers
are students of their students. They are diagnosticians, prescribing the best
possible instruction based on both their content knowledge and their emerging understanding of students’ progress in mastering critical content. These
teachers are also artists who use the tools of their craft to address students’
needs. They do not aspire to standardized, mass-produced lessons because
they recognize that students are individuals and require a personal fit. Their
goal is student learning and satisfaction in learning, not curriculum coverage.
Teachers in differentiated classrooms begin with a clear and solid sense
of what constitutes powerful curriculum and engaging instruction. Then
they ask what it will take to modify that curriculum and instruction so that
each learner comes away with knowledge, understanding, and skills necessary to take on the next important phase of learning. Essentially, teachers in
differentiated classrooms accept, embrace, and plan for the fact that learners
bring to school both many commonalities and the essential differences that
make them individuals.
Differentiated classrooms embody common sense. The logical flow of
thought in a differentiated classroom is this: a nurturing environment encourages learning. Quality curriculum requires clear and compelling learning goals
used in ways that engage students’ minds and lead to understanding. Persistent
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formative assessment guides both teacher and students toward essential goals.
Instruction works best when it’s carefully aligned with content goals and fashioned to address the needs indicated by both formal and informal formative
assessment. Classroom management must allow for both predictability and
flexibility in order for a range of students to achieve essential goals. Although
this sequence of logic is more or less common sense, nonetheless it can be
difficult to achieve—as common sense often is. In part, it can be difficult to
implement and plan for effectively differentiated classrooms because we see
few examples of good ones. There are such examples, however, and they offer
a productive way to start exploring differentiated instruction.

Portraits from Schools
Teachers work daily to find ways to reach out to individual learners at their
varied points of readiness, interest, and preferred approaches to learning.
There is no single “right way” to create an effectively differentiated classroom; teachers craft responsive learning places in ways that match their own
personality and approach to teaching. Some of the following samples from
classrooms in which teachers differentiate instruction are lifted directly from
my own observations. Some are composites of several classrooms or extensions
of conversations with teachers. All are intended to help form images of what
a differentiated classroom looks like and feels like.
Think carefully about the contrasts between examples in which teachers
teach with little regard to student variance and those in which teachers plan
with student variance in mind. Think about particular students you teach.
Which scenario is likely to be a better fit for those students? Why?

Snapshots from Two Primary Classrooms
For a part of each day in Mrs. Jasper’s 1st grade class, students rotate
among learning centers. Mrs. Jasper has worked hard for several years to
provide a variety of learning centers related to several subject areas. All students go to all learning centers because Mrs. Jasper says they feel it’s unfair
if they don’t all do the same thing. Students enjoy the movement and the
independence the learning centers provide.
Many times, Isabel breezes through the center work. Just as frequently,
Jamie is confused about how to do the work. Mrs. Jasper tries to help Jamie
as often as she can, but she doesn’t worry so much about Isabel because her
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skills are well beyond those expected of a 1st grader, and Isabel completes all
of the work quite readily and accurately. Today, all students in Mrs. Jasper’s
class will work in a learning center on compound words. From a list of 10
compound words, they will select and illustrate 5. Later, Mrs. Jasper will ask
for volunteers to show their illustrations. She will do this until the students
share illustrations for all 10 words.
Down the hall, Ms. Cunningham also uses learning centers in her 1st
grade classroom. She, too, has invested considerable time in developing interesting centers on a variety of subjects. Ms. Cunningham’s centers, however,
draw upon some of the principles of differentiated classrooms. Sometimes all
students work in a particular learning center, if it introduces an idea or skill
new to everyone. More often, Ms. Cunningham assigns students to a specific
learning center or to a particular task at a certain learning center, based on
her continually developing sense of their individual readiness.
Today, her students will also do learning center work focused on compound words. Students’ names are listed at the center, and beside each name
is a sticker in one of four colors. Each student works on a task contained in
the folder that matches the color of his or her sticker. For example, Sam has
a red sticker next to his name. Using the materials in the red folder, Sam
must decide the correct order of pairs of words to make familiar compound
words. He also will make a poster that illustrates each simple word and the
new compound word they form. Using materials in the blue folder, Jenna will
look around the classroom and in books to find examples of compound words.
She will write them out and illustrate them in a booklet. Using materials in
the purple folder, Tjuana will write a poem or a story that uses compound
words she generates and that make the story or poem interesting. She then
can illustrate the compound words to make the story or poem interesting
to look at as well as to read. In the green folder, Dillon will find a story the
teacher has written. It contains correct and incorrect compound words.
Dillon will be a word detective, looking for “villains” and “good guys” among
the compound words. He will create a chart to list the good guys (correct
compound words) and the villains (incorrect compound words) in the story,
ultimately correcting the “villains” in the story.
Tomorrow, during circle time, all students may share what they did with
their compound words. As students listen, they are encouraged to say the
thing they think is best about each presenter’s work, based on a checklist
of learning goals posted for the assignment. Ms. Cunningham may also
spotlight a few students who are sometimes reticent to speak in front of the
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group, noting something she appreciated about their work and asking them
a question that should elicit at least a brief response.

Examples from Two Elementary Classrooms
In 5th grade, students at Sullins Elementary work with the concept of
“famous people” to make connections between social studies and language
arts. All students are expected to hone and apply research skills, write with
a logical flow of ideas, and share with an audience what they understand
about the famous people they are studying.
Mr. Elliott asks all his students to select and read a biography of a famous
person from the literature or history they have studied. Students then use
books from the school library and Internet resources to find out more about
the person they have chosen. Each student writes a report about a famous
person, describing the person’s culture, childhood, education, challenges, and
contributions to the world. Students are encouraged to use both original
and “found” illustrations in their reports. Mr. Elliott gives the whole class
a coaching rubric focused on use of research resources, organization, and
quality of language.
In her 5th grade class, Mrs. May gives her students interest inventories
to help her identify areas in which they may have a special talent or fascination, such as sports, art, medicine, the outdoors, writing, or helping others.
Ultimately, each student selects an area of special interest or curiosity to be
his or her focus in an upcoming unit on characteristics of famous people.
Mrs. May’s class discusses the fact that in all areas of human endeavor,
famous people from many cultures have shaped our understanding and
practice in all sorts of fields. Mrs. May reads aloud biographical sketches of
a statesman, a musician, an astronaut, a community organizer, a scientist, and
an artist. The people she spotlights are both male and female and represent
multiple ethnic or cultural groups. Together, students and teacher describe
traits and principles related to these famous people.
For example, famous people often are creative, they take risks to make
advances in their fields, they tend to be rejected before they are admired, they
sometimes fail and sometimes succeed, and they are persistent. Students test
these principles as they discuss historic figures, authors, and people in the
news today. In the end, students conclude that people can be famous “for
the right reasons” or “for the wrong reasons.” They decide to research people
who became famous by having a positive impact on the world.
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The school media specialist helps each student to generate lists of “productive” famous people in that student’s particular categories of interest. She
also helps them learn how to locate a variety of resources that can help them
research famous individuals from varied cultures and time periods (including
brainstorming possible interview sources). She talks with them about the
importance of selecting research materials they can read and understand
clearly, and she offers to help them look for alternatives for materials that
seem too easy or too hard for them.
Mrs. May and her students talk about how to take notes and try various
ways to take notes during their research. They also consider different methods of organizing their information, such as webs, outlines, storyboards, and
matrices, and discuss the approaches that seem to work well for different
students in the class. They talk about all the ways they can express what they
learn: through essays, historical fiction, monologues, or character sketches.
Mrs. May provides students with a rubric that guides them on the content,
research, planning, and traits of effective narrative writing. Students also work
with Mrs. May individually to set their own personal goals for understandings,
working processes, and final products.
As the assignment continues, Mrs. May works with individuals and small
groups to assess their understanding and progress and to provide personal
coaching. Students also assess each other’s work according to the rubrics and
individual goals. They ensure that each report shows someone who has made
a positive contribution to the world. In the end, the whole class completes a
mural in the hallway outside their room that includes the principles related
to fame in the shape of puzzle pieces. On each puzzle piece, students write
or illustrate examples of the principle from their famous person’s life. They
then add ways in which they believe the principles are or will be important
in their own lives.

Comparisons from the Middle Grades
In Ms. Cornell’s science class, students work in a specific cycle: read the
textbook chapter, answer questions at the end of the chapter, discuss what
they have read, complete a lab, and take a quiz. Students do the labs and
complete their reports in groups of four. Sometimes Ms. Cornell assigns
students to a lab group as a way of minimizing behavior problems; often,
students select their own lab groups. They read the text and answer the questions individually. Ms. Cornell typically conducts two or three whole-class
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discussions during a chapter. The class works with unit reviews before each
chapter test. Students enter the science fair in the spring, with a project
based on a topic studied in the fall or winter.
Mrs. Santos often assigns students in her science class to “reading squads”
when they work with text or online materials; students of similar reading levels
usually work together. Mrs. Santos varies graphic organizers and learning-log
prompts according to the amount of structure and concreteness the various
groups need to grasp essential ideas from the book chapter, and she provides
Internet resources at varied levels of sophistication based on student reading
proficiency. Varied reading routines allow students to read aloud with peers
or to read silently. The students complete graphic organizers together and
respond to writing prompts or blog entries individually. As students work, Mrs.
Santos moves among groups or meets with individual students. Sometimes
she reads key passages to students or asks them to read to her. She always
probes for deeper understanding and helps students to clarify their thinking.
Sometimes Mrs. Santos asks students to complete labs, watch videos,
explore models or diagrams online, or work with supplementary materials
before they read the chapter so they have a clear sense of the unit’s guiding
principles to support their later work with text that is complex and abstract.
Sometimes they read the text for a while, do a lab or view a demonstration,
and go back to the text. Sometimes labs and supplementary materials follow
text exploration. She may vary the order of interaction with materials for
small groups of students based on their interests or facility with abstract
ideas. Frequently, she has two versions of a lab going simultaneously: one
that includes scaffolding for students who need concrete experiences to
understand essential principles, and one for students who already grasp the
important principles and can deal with them in complex and uncertain
contexts.
Multiple times in the course of a unit, Mrs. Santos uses formative assessment that aligns tightly with the unit’s essential learning outcomes. Thus,
she is always aware of which students need additional instruction with key
knowledge, understandings, and skills; which students need more advanced
applications early in the unit; and who may be having difficulty transferring
ideas or skills to new contexts. Students typically have a choice of formats
for key performance assessments, with required learning outcomes constant
across formats. When students complete summative science projects, a single
rubric provides criteria for success that apply across options:
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• Work alone or with peers to investigate and address a problem in the
community that relates to the topic you are studying.
• Work in a mentorship role with a person or group in the community
using the current topic to address a local problem.
• Study scientists past and present who have positively influenced the
practice of science in the topic you have studied.
• Write a science fiction story based on the topic you have studied, using
accurate science in the context of fiction writing.
• Use classroom cameras to create a narrated photo essay that would
help a younger student understand how some facet of the topic you have
studied works in the world.
• Propose another option and work with Mrs. Santos to shape a project
that demonstrates understanding and skill in science.
In Mrs. O’Reilly’s 8th grade English class, students read the same novels
and have whole-class discussions on them. Students complete journal entries
on their readings. Typically, Mrs. O’Reilly assigns a portion of the novel to
read for homework each night, accompanied by a summarization activity or
set of follow-up questions to answer.
In Mr. Wilkerson’s 8th grade English class, students often read novels that
have a common theme, such as courage or conflict resolution. Students select
from a group of four or five novels, and Mr. Wilkerson provides classroom
sets of the books. He also makes sure the novels span a considerable reading
range, tap into several interests, and reflect an array of cultures.
Mr. Wilkerson’s students meet frequently in literature circles, where they
discuss their ideas with others who are reading the same novel. Although
the various literature circles reflect different degrees of reading proficiency,
students in each group take turns serving in one of five leadership roles:
discussion director, graphic illustrator, historical investigator, literary luminary, and vocabulary enricher. There are printed guides for each role to
help students fulfill their responsibilities. Mr. Wilkerson also varies journal
prompts and blog entries; sometimes he assigns different prompts or entries
to different students, and sometimes he encourages students to select a
prompt that interests them. There also are many opportunities for wholeclass discussion on the theme that all the novels share, allowing all students
to contribute to an understanding of how the theme “plays out” in the book
they are reading and in life.
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Samples from High School
In Spanish I, Mrs. Horton’s students nearly always complete the same
language pattern drills, work on the same oral exercises, read the same translation and culture-related passages, and take the same quizzes. They often
work individually on their in-class assignments but sometimes practice in
pairs or work with small groups to complete a task.
In French I, Mr. Adams’s students often work with written exercises at
differing levels of complexity and with different amounts of teacher support.
Their oral exercises focus on the same basic structures but require different
levels of sophistication with the language. Sometimes students can “opt out”
of review sessions to create their own French dialogue, read a French-language
magazine, or correspond with a French-speaking e-pal. Students often work
in teacher-assigned, mixed-readiness pairs to prepare for what Mr. Adams calls
“fundamentals quizzes.” Students who wish to do so can, from time to time,
select a partner to prepare for a “challenge quiz.” Success on a challenge quiz
nets students homework passes they can use to be excused from homework
assignments when their work on the quiz indicates they have mastered the
material. Mr. Adams’s students self-assess their performance on formative
tasks and set personal goals for increased language fluency and proficiency;
they also select homework assignments that will best help them achieve those
goals. In addition, each student “adopts” a country or region of a country in
which French is spoken. During the year, students explore various cultural,
social, linguistic, and geographical concepts in “their” country, and they
work in groups to compare and contrast French influences across contexts.
In Mr. Matheson’s Algebra II class, students typically complete the same
homework, check the homework assignments as a whole class, work independently on the same in-class drills, and take the same tests.
In her Algebra II class, Mrs. Wang helps students identify key concepts,
principles or big ideas, and skills in a given chapter. After various formative
and summative assessments, students are encouraged to look at their own
assessment results and select homework assignments and in-class mini-workshops that will help them clarify areas of confusion.
Toward the end of a chapter, Mrs. Wang gives students different “challenge
problems,” which they can tackle alone or with a classmate. Each student’s
problem is designed to be a mental reach; Mrs. Wang encourages students to
discuss multiple ways of solving the problem and to articulate their thinking
as they work through the problem. On end-of-chapter tests, students find
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challenge problems similar but not identical to the ones Mrs. Wang gave
them earlier. There may be 5 or 6 different challenge problems distributed
among her approximately 30 students.
In physical education, Mrs. Bowen’s students usually all work with the
same exercises and basketball drills. Mr. Wharton, on the other hand, helps
his students diagnose their starting points with various exercises and basketball skills, set challenging goals for personal improvement, and chart their
personal progress. He particularly stresses growth in two areas: those where
a student is best and weakest.
In U.S. History, Ms. Roberson and her students cover the information
in the text sequentially. She lectures to supplement information in the text
and often uses primary documents available on the Internet to have students
compare perspectives on events. Ms. Roberson includes a special emphasis
on women’s history and African American history during months designated
by the school for those emphases.
Mrs. Washington’s U.S. History students look for key concepts and principles or “big ideas” that recur in each period of history they study, as well as
for concepts and big ideas unique to each period. They study different points
of view and the experiences shared by various cultural, economic, and gender groups. They use a variety of text, video, audio, and online resources at
varying degrees of difficulty and in different languages (to support students
who are learning English).
When Mrs. Washington lectures, she always uses PowerPoint slides or
whiteboard elements that emphasize key vocabulary and ideas in order to
help visual learners. She also pauses throughout the lecture to encourage
students to talk with one another and the class about key ideas and to ensure
their grasp of those ideas.
Essays and projects often ask students to take their understanding of a
period in U.S. history and contrast it with what was going on in another
culture or in another geographical area during the same period. Project
assignments always offer several options for how students can express their
knowledge, understandings, and skills. At the end of each quarter, students
can take an exam as their final summative assessment, or they can use an
authentic assessment they have modified (with Mrs. Washington’s guidance
and approval) as half of their final summative grade. Both options require
students to demonstrate the knowledge, understanding, and skill designated
as essential for the unit.
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Related ASCD Resources: Differentiated Instruction
At the time of publication, the following ASCD resources were available (ASCD stock numbers appear in parentheses). For up-to-date information about ASCD resources, go to www.
ascd.org. You can search the complete archives of Educational Leadership at http://www.ascd.org/
el.
ASCD EDge Group
Exchange ideas and connect with other educators interested in differentiated instruction, multiple intelligences, and the While Child on the social networking site ASCD EDge™ at http://
ascdedge.ascd.org/
Online Courses
Differentiated Instruction: An Introduction (#PD11OC115M)
Differentiated Instruction: Creating an Environment That Supports Learning (#PD11OC118)
Differentiated Instruction: Teaching with Student Differences in Mind (#PD11OC138)
Print Products
Assessment and Student Success in a Differentiated Classroom by Carol Ann Tomlinson and Tonya
R. Moon (#108028)
Differentiation in Practice: A Resource Guide for Differentiating Curriculum, Grades K–5 by Carol
Ann Tomlinson and Caroline Cunningham Eidson (#102294)
Differentiation in Practice: A Resource Guide for Differentiating Curriculum, Grades 5–9 by Carol
Ann Tomlinson and Caroline Cunningham Eidson (#102293)
Differentiation in Practice: A Resource Guide for Differentiating Curriculum, Grades 9–12 by Carol
Ann Tomlinson and Cindy A. Strickland (#104140)
Fulfilling the Promise of the Differentiated Classroom: Strategies and Tools for Responsive Teaching by
Carol Ann Tomlinson (#103107)
Integrating Differentiated Instruction & Understanding by Design: Connecting Content and Kids by
Carol Ann Tomlinson and Jay McTighe (#105004)
Leading and Managing a Differentiated Classroom by Carol Ann Tomlinson and Marcia B. Imbeau (#108011)
Task Rotation: Strategies for Differentiating Activities and Assessments by Learning Style (A Strategic Teacher PLC Guide) by Harvey F. Silver, Joyce W. Jackson, and Daniel R. Moirao
(#110129)
Video
At Work in the Differentiated Classroom (DVD) (#601071)
Differentiated Instruction in Action (3-DVD series) (#608050)
The Whole Child Initiative helps schools and communities create learning environments that allow students to be healthy, safe, engaged, supported, and challenged. To learn
more about other books and resources that relate to the whole child, visit www.wholechildeducation.org.
For more information: send e-mail to member@ascd.org; call 1-800-933-2723 or 703-578-9600,
press 2; send a fax to 703-575-5400; or write to Information Services, ASCD, 1703 N. Beauregard St., Alexandria, VA 22311-1714 USA.
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Budget By Expenditures
Golden Valley High School
Funding Source: Federal 18-19 Title I, Part A Allocation
Proposed Expenditure
Training fees (OBJ 5810)
8/27/19 - Addendum - Increasing Training
Fee line by $9,400.00: $2400 reallocated
from presenter travel fee and $7000 from
unallocated funds in 18/19 SY and 292.00
from 19/20 SY unallocated funds - WJ.
SSC approved on 8/27/19 and BoD
approved on ____________.

Object Code
5800:
Professional/Consulting
Services And Operating
Expenditures

$106,434.00 Allocated
Amount

Goal

$34,102.00 Career/Tech
Education

1.5 Flippen Group Trainings
Host a "Capturing Kids' Hearts Recharge" training for the entire
staff, and a "Coaching Greatness" training for all athletic
coaching staff. August 2019
CKH training supports staff with learning strategies that
develop positive relationships. "Our research-based processes
improve the five key indicators of school performance: fewer
discipline referrals, improved attendance, higher student
achievement, lower dropout rates, and higher teacher
satisfaction." These relationships with teachers and support
staff create a positive learning environment where students can
thrive academically. Students are more connected to school
are more likely to attend and have positive outcomes.

9/02/19 - TECH CHANGE ONLY Increasing budget line by $494 from
$33,608 to $ $34,102 less than a 10%
variance - CG

Presenter travel fee (OBJ 5810)

Action

5800:
Professional/Consulting
Services And Operating
Expenditures

$2,000.00 Career/Tech
Education

1.5 Flippen Group Trainings
Host a "Capturing Kids' Hearts Recharge" training for the entire
staff, and a "Coaching Greatness" training for all athletic
coaching staff. August 2019
CKH training supports staff with learning strategies that
develop positive relationships. "Our research-based processes
improve the five key indicators of school performance: fewer
discipline referrals, improved attendance, higher student
achievement, lower dropout rates, and higher teacher
satisfaction." These relationships with teachers and support
staff create a positive learning environment where students can
thrive academically. Students are more connected to school
are more likely to attend and have positive outcomes.

9/9/2019 9:49:20 AM
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Golden Valley High School
Food for participants (OBJ 4322)
Working lunch meeting to reduce overall
training costs by limiting to two days.

4000-4999: Books And
Supplies

$1,306.00 Career/Tech
Education

Host a "Capturing Kids' Hearts Recharge" training for the entire
staff, and a "Coaching Greatness" training for all athletic
coaching staff. August 2019

9/02/19 - TECH CHANGE ONLY to split this
line across two funding years. This line
will be reduced by $494 from $1800 to
$1306. $494 will be charged below to
19/20 Title I funding. - CG

ASB Cards for students from low income
families
$60 x 1200 students = $72,000.00 (OBJ
4310) Sept 2019 (spend down 2018-19
funds first)

1.5 Flippen Group Trainings

CKH training supports staff with learning strategies that
develop positive relationships. "Our research-based processes
improve the five key indicators of school performance: fewer
discipline referrals, improved attendance, higher student
achievement, lower dropout rates, and higher teacher
satisfaction." These relationships with teachers and support
staff create a positive learning environment where students can
thrive academically. Students are more connected to school
are more likely to attend and have positive outcomes.
4000-4999: Books And
Supplies

$41,481.00 Career/Tech
Education

1.2 - ASB cards
Provide ASB cards for all students from low-income families to
increase student involvement in the school culture removing
financial obstacles to participation in co-curricular programs
A study by the U. S. Department of Education revealed that
students who participate in co-curricular activities are "three
times more likely to have a grade point average of 3.0 or
better” than students who do not participate in co-curricular
activities (Stephens & Schaben, 2002, para. 4). Additionally, in
terms of co-curricular or extracurricular activities, analyses
revealed that regardless of students’ background and prior
achievement, various parenting, volunteering, and home
learning activities positively influenced student grades (Simon,
2001, para. 1). Numerous studies have examined the factors
influencing students’ academic achievement, and many
activities were found to have a significant influence.

9/9/2019 9:49:20 AM
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Golden Valley High School
Supplemental Classroom Support Materials
(OBJ 4310, OBJ 4410)) - 1st Quarter 20192020 SY

4000-4999: Books And
Supplies

$5,000.00 Literacy

2.2 Supplemental curriculum and instructional materials
Provide all students with an enriched curriculum and implement
instructional supports to increase communication, collaboration,
critical thinking, and creativity in the classroom. Ongoing 20192020 SY
In a 2008 article in the Journal of Advanced Academics,
Margaret Beecher writes, "Many [enrichment] experiences were
linked to the curriculum to build background knowledge for atrisk students. These experiences created an energy and
excitement for learning...The results of this effort were
noticeable: Children's expressive language improved...children
whose reading ability was below grade level began to seek out
and read books...and students engaged guest speakers with
numerous questions and frequently searched for more
information on the topics presented."

PSAT test fees @16.00 per test for every
eligible 11th grade student (OBJ 5800)

9/9/2019 9:49:20 AM

5800:
Professional/Consulting
Services And Operating
Expenditures

$9,000.00 Parent Engagement

Therefore, in order to provide an instructional program that can
transform every student's learning experience, our School Site
Council voted to review departmental requests for materials
which would provide all students with problem-solving
activities, high interest supplemental material, and cooperative
learning opportunities in the classroom.
4.1 Administer PSAT for all 11th grade students as an indication
of college readiness
"Students who take the PSAT/NMSQT in the 11th grade may
enter the National Merit Scholarship Program...[and] other
scholarship partners also use the PSAT/NMSQT to find students
qualified to apply for their programs. These organizations give
out over $235M in combined awards every year." Exposure to
these opportunities allow our students and families increased
access to post-secondary opportunities.

3 of 29

Golden Valley High School
Table and chair rental (OBJ 5610)

Breakfast for students prior to the PSAT

5000-5999: Services And
Other Operating
Expenditures

4000-4999: Books And
Supplies

$1,545.00 Parent Engagement

$2,500.00 Parent Engagement

4.1 Administer PSAT for all 11th grade students as an indication
of college readiness
"Students who take the PSAT/NMSQT in the 11th grade may
enter the National Merit Scholarship Program...[and] other
scholarship partners also use the PSAT/NMSQT to find students
qualified to apply for their programs. These organizations give
out over $235M in combined awards every year." Exposure to
these opportunities allow our students and families increased
access to post-secondary opportunities.
4.1 Administer PSAT for all 11th grade students as an indication
of college readiness

Conference Fees (obj 5220)
1. 8/27/19 - Tech change to add the
description of the conference attended CG
ASCD Conference on Teaching Excellence SOW THE SEEDS OF RESILIENCE, Orlando,
FL June 25-27, 2019

5000-5999: Services And
Other Operating
Expenditures

$7,500.00 Literacy

"Students who take the PSAT/NMSQT in the 11th grade may
enter the National Merit Scholarship Program...[and] other
scholarship partners also use the PSAT/NMSQT to find students
qualified to apply for their programs. These organizations give
out over $235M in combined awards every year." Exposure to
these opportunities allow our students and families increased
access to post-secondary opportunities.
2.3 Increase Professional Development Opportunities

Hotel, transportation, and meal expenses
(OBJ 5220)

5000-5999: Services And
Other Operating
Expenditures

$2,000.00 Literacy

When there is an investment in the professional development of
school staff, there are a variety of positive outcomes within the
classroom and across the entire district. As noted in an article
written by PowerSchool, four ways Professional Development
improves the school and district include, "retention, deeper
subject knowledge, a collaborative environment, and student
achievement."
2.3 Increase Professional Development Opportunities

9/9/2019 9:49:20 AM

When there is an investment in the professional development of
school staff, there are a variety of positive outcomes within the
classroom and across the entire district. As noted in an article
written by PowerSchool, four ways Professional Development
improves the school and district include, "retention, deeper
subject knowledge, a collaborative environment, and student
achievement."
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Golden Valley High School
Federal 18-19 Title I, Part A - Allocation Total Expenditures:

$106,434.00

Federal 18-19 Title I, Part A - Allocation Allocation Balance:

$0.00

Funding Source: Federal 18-19 Title I, Part A - Parent
Participation
Proposed Expenditure
PAWS Support Community Liaison (OBJ
5800) July 2019 ($40/hr x 4 hours x 5 days
x 4 weeks)

Object Code
5800:
Professional/Consulting
Services And Operating
Expenditures

$9,000.00 Allocated
Amount

Goal

$3,200.00 Career/Tech
Education

Action
1.6: PAWS Center support
Support the operation of the Parent Awareness Workshops and
Support (PAWS) Center to providing services to parents and
students in achievement, connection to school, and
communication. Our community liaison will coordinate
community resources, create partnerships with local businesses
and civic organizations, and present parent workshops.
Ongoing 2019-2020 SY
The SEDL report, "A New Wave of Evidence" finds that students
with involved parents, no matter their income or background,
are more likely to:
- Earn higher grades and test scores, and enroll in higherlevel programs
- Be promoted
- Pass their classes and earn credits
- Attend school regularly
- Have better social skills
- Show improved behavior
- Adapt well to school
- Graduate and go on to post-secondary education

9/9/2019 9:49:20 AM
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Golden Valley High School
PAWS Support Community Liaison (OBJ
5800) ($40/hr x 4 hours x 3 days x 12
weeks) Aug - Sep., 2019

5800:
Professional/Consulting
Services And Operating
Expenditures

$5,800.00 Career/Tech
Education

1.6: PAWS Center support
Support the operation of the Parent Awareness Workshops and
Support (PAWS) Center to providing services to parents and
students in achievement, connection to school, and
communication. Our community liaison will coordinate
community resources, create partnerships with local businesses
and civic organizations, and present parent workshops.
Ongoing 2019-2020 SY
The SEDL report, "A New Wave of Evidence" finds that students
with involved parents, no matter their income or background,
are more likely to:
- Earn higher grades and test scores, and enroll in higherlevel programs
- Be promoted
- Pass their classes and earn credits
- Attend school regularly
- Have better social skills
- Show improved behavior
- Adapt well to school
- Graduate and go on to post-secondary education

Federal 18-19 Title I, Part A - Parent Participation Total Expenditures:

$9,000.00

Federal 18-19 Title I, Part A - Parent Participation Allocation Balance:

$0.00

Funding Source: Federal 19-20 Title I, Part A Allocation
Proposed Expenditure

9/9/2019 9:49:20 AM

Object Code

$383,501.00 Allocated
Amount

Goal

Action
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Golden Valley High School
Counselor Certificated Wages (OBJ 1130)

1000-1999: Certificated
Personnel Salaries

$100,000.00 Literacy

2.1 School Counselor
One highly qualified school counselor will be hired to increase
opportunities for monitoring of student progress by increasing
counseling services to all students. Ongoing 2019-2020 SY
By reducing the overall caseloads of all our counselors, we can
increase services, decrease behavior incidents, and increase
student achievement. Counselors will have more time to meet
individually with their students and monitor their progress
towards graduation and meeting A-G requirements.
According to the research in "Are School Counselors an
Effective Educational Input?" by Carrell, S. E., & Hoekstra, M.
(2014), "We exploit within school variation in counselors and
find that one additional counselor reduces student misbehavior
and increases academic achievement". These effects compare
favorably with those of increased teacher quality and smaller
class sizes. Therefore, by adding one additional counselor,
student misbehavior should decrease and overall academic
achievement should increase.
Research Source: "Are School Counselors an Effective
Educational Input?" by Carrell, S. E., & Hoekstra, M. (2014).
Economic Letters, 125, 66-69. doi:
10.1016/j.econlet.2014.07.020

9/9/2019 9:49:20 AM
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Golden Valley High School
Certificated Benefits paid @ 21.40% (OBJ
3XX1)

3000-3999: Employee
Benefits

$21,400.00 Literacy

2.1 School Counselor
One highly qualified school counselor will be hired to increase
opportunities for monitoring of student progress by increasing
counseling services to all students. Ongoing 2019-2020 SY
By reducing the overall caseloads of all our counselors, we can
increase services, decrease behavior incidents, and increase
student achievement. Counselors will have more time to meet
individually with their students and monitor their progress
towards graduation and meeting A-G requirements.
According to the research in "Are School Counselors an
Effective Educational Input?" by Carrell, S. E., & Hoekstra, M.
(2014), "We exploit within school variation in counselors and
find that one additional counselor reduces student misbehavior
and increases academic achievement". These effects compare
favorably with those of increased teacher quality and smaller
class sizes. Therefore, by adding one additional counselor,
student misbehavior should decrease and overall academic
achievement should increase.
Research Source: "Are School Counselors an Effective
Educational Input?" by Carrell, S. E., & Hoekstra, M. (2014).
Economic Letters, 125, 66-69. doi:
10.1016/j.econlet.2014.07.020

9/9/2019 9:49:20 AM
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Golden Valley High School
Certificated Health and Welfare Benefits
(OBJ 3411)

3000-3999: Employee
Benefits

$18,676.00 Literacy

2.1 School Counselor
One highly qualified school counselor will be hired to increase
opportunities for monitoring of student progress by increasing
counseling services to all students. Ongoing 2019-2020 SY
By reducing the overall caseloads of all our counselors, we can
increase services, decrease behavior incidents, and increase
student achievement. Counselors will have more time to meet
individually with their students and monitor their progress
towards graduation and meeting A-G requirements.
According to the research in "Are School Counselors an
Effective Educational Input?" by Carrell, S. E., & Hoekstra, M.
(2014), "We exploit within school variation in counselors and
find that one additional counselor reduces student misbehavior
and increases academic achievement". These effects compare
favorably with those of increased teacher quality and smaller
class sizes. Therefore, by adding one additional counselor,
student misbehavior should decrease and overall academic
achievement should increase.
Research Source: "Are School Counselors an Effective
Educational Input?" by Carrell, S. E., & Hoekstra, M. (2014).
Economic Letters, 125, 66-69. doi:
10.1016/j.econlet.2014.07.020

9/9/2019 9:49:20 AM
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Golden Valley High School
TAP cards for the City Transit System
(OBJ 4310) Ongoing 2019-2020

4000-4999: Books And
Supplies

$35,000.00 Career/Tech
Education

1.3 TAP Cards
The counseling department will provide Transit Access Bus
Passes (TAP cards) for students that are socioeconomically
disadvantaged but do not meet the district's distance criteria for
transportation to and from school.

TAP cards for City Transit System July
2019 (OBJ 4310)

4000-4999: Books And
Supplies

$7,500.00 Career/Tech
Education

Regular, on time attendance is critical to student success. By
providing the TAP cards for the city bus routes to our low
socioeconomic students, we will help to ensure that they are at
school on time everyday. As noted by the National Center for
Education Statistics in an article titled "Why Does Attendance
Matter," the research demonstrates that "A missed school day
is a lost opportunity for students to learn." Additionally,
"Teacher effectiveness is the strongest school-related
determinant of student success,1 but chronic student absence
reduces even the best teacher's ability to provide learning
opportunities. Students who attend school regularly have been
shown to achieve at higher levels than students who do not
have regular attendance." Ongoing 2019-2020 SY
1.3 TAP Cards
The counseling department will provide Transit Access Bus
Passes (TAP cards) for students that are socioeconomically
disadvantaged but do not meet the district's distance criteria for
transportation to and from school.
Regular, on time attendance is critical to student success. By
providing the TAP cards for the city bus routes to our low
socioeconomic students, we will help to ensure that they are at
school on time everyday. As noted by the National Center for
Education Statistics in an article titled "Why Does Attendance
Matter," the research demonstrates that "A missed school day
is a lost opportunity for students to learn." Additionally,
"Teacher effectiveness is the strongest school-related
determinant of student success,1 but chronic student absence
reduces even the best teacher's ability to provide learning
opportunities. Students who attend school regularly have been
shown to achieve at higher levels than students who do not
have regular attendance." Ongoing 2019-2020 SY

9/9/2019 9:49:20 AM

10 of 29

Golden Valley High School
Classified Wages Paid (1840 hours x
$21.50 per hour)
(OBJ 2910)

Classified Benefits (31.2%)
(OBJ 3XX2)

2000-2999: Classified
Personnel Salaries

$39,560.00 Career/Tech
Education

1.4 Program Specialist
Hire a program specialist to help teachers systematically and
routinely use data to guide instructional decisions and meet
students’ learning needs. Ongoing 2019-2020 SY

3000-3999: Employee
Benefits

$12,343.00 Career/Tech
Education

The function of a Program Specialist is to coordinate all aspects
of Title One including: funding, execution, staff, budget, and
goals from start to finish. As a federally funded program that
requires compliance and familiarity with laws and regulations in
order to maintain eligibility, there is a necessity for the position
in order to oversee these functions as well as allowing for the
collection of data from multiple sources, interpreting data to
select strategies to raise student achievement, and
implementing instructional changes.
1.4 Program Specialist
Hire a program specialist to help teachers systematically and
routinely use data to guide instructional decisions and meet
students’ learning needs. Ongoing 2019-2020 SY
The function of a Program Specialist is to coordinate all aspects
of Title One including: funding, execution, staff, budget, and
goals from start to finish. As a federally funded program that
requires compliance and familiarity with laws and regulations in
order to maintain eligibility, there is a necessity for the position
in order to oversee these functions as well as allowing for the
collection of data from multiple sources, interpreting data to
select strategies to raise student achievement, and
implementing instructional changes.

9/9/2019 9:49:20 AM
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Golden Valley High School
Health & Welfare Benefits
(OBJ 3412)

3000-3999: Employee
Benefits

$8,711.00 Career/Tech
Education

1.4 Program Specialist
Hire a program specialist to help teachers systematically and
routinely use data to guide instructional decisions and meet
students’ learning needs. Ongoing 2019-2020 SY

Supplemental Classroom Support Materials
(OBJ 4310, OBJ 4410)) - 1st Quarter 20192020 SY

4000-4999: Books And
Supplies

$5,000.00 Literacy

The function of a Program Specialist is to coordinate all aspects
of Title One including: funding, execution, staff, budget, and
goals from start to finish. As a federally funded program that
requires compliance and familiarity with laws and regulations in
order to maintain eligibility, there is a necessity for the position
in order to oversee these functions as well as allowing for the
collection of data from multiple sources, interpreting data to
select strategies to raise student achievement, and
implementing instructional changes.
2.2 Supplemental curriculum and instructional materials
Provide all students with an enriched curriculum and implement
instructional supports to increase communication, collaboration,
critical thinking, and creativity in the classroom. Ongoing 20192020 SY
In a 2008 article in the Journal of Advanced Academics,
Margaret Beecher writes, "Many [enrichment] experiences were
linked to the curriculum to build background knowledge for atrisk students. These experiences created an energy and
excitement for learning...The results of this effort were
noticeable: Children's expressive language improved...children
whose reading ability was below grade level began to seek out
and read books...and students engaged guest speakers with
numerous questions and frequently searched for more
information on the topics presented."
Therefore, in order to provide an instructional program that can
transform every student's learning experience, our School Site
Council voted to review departmental requests for materials
which would provide all students with problem-solving
activities, high interest supplemental material, and cooperative
learning opportunities in the classroom.

9/9/2019 9:49:20 AM
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Golden Valley High School
Supplemental Classroom Support Materials
(OBJ 4310, OBJ 4410)) - Second, Third,
Fourth Quarter 2019-2020 SY

4000-4999: Books And
Supplies

$1,635.00 Literacy

2.2 Supplemental curriculum and instructional materials
Provide all students with an enriched curriculum and implement
instructional supports to increase communication, collaboration,
critical thinking, and creativity in the classroom. Ongoing 20192020 SY
In a 2008 article in the Journal of Advanced Academics,
Margaret Beecher writes, "Many [enrichment] experiences were
linked to the curriculum to build background knowledge for atrisk students. These experiences created an energy and
excitement for learning...The results of this effort were
noticeable: Children's expressive language improved...children
whose reading ability was below grade level began to seek out
and read books...and students engaged guest speakers with
numerous questions and frequently searched for more
information on the topics presented."
Therefore, in order to provide an instructional program that can
transform every student's learning experience, our School Site
Council voted to review departmental requests for materials
which would provide all students with problem-solving
activities, high interest supplemental material, and cooperative
learning opportunities in the classroom.

9/9/2019 9:49:20 AM
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Golden Valley High School
SWANK Movie Licensing (5810)

5800:
Professional/Consulting
Services And Operating
Expenditures

$600.00 Literacy

2.2 Supplemental curriculum and instructional materials
Provide all students with an enriched curriculum and implement
instructional supports to increase communication, collaboration,
critical thinking, and creativity in the classroom. Ongoing 20192020 SY
In a 2008 article in the Journal of Advanced Academics,
Margaret Beecher writes, "Many [enrichment] experiences were
linked to the curriculum to build background knowledge for atrisk students. These experiences created an energy and
excitement for learning...The results of this effort were
noticeable: Children's expressive language improved...children
whose reading ability was below grade level began to seek out
and read books...and students engaged guest speakers with
numerous questions and frequently searched for more
information on the topics presented."

Conferences fees (OBJ 5220)

Hotel, transportation, and meal expenses
(OBJ 5220)

9/9/2019 9:49:20 AM

5000-5999: Services And
Other Operating
Expenditures

$10,000.00 Literacy

Therefore, in order to provide an instructional program that can
transform every student's learning experience, our School Site
Council voted to review departmental requests for materials
which would provide all students with problem-solving
activities, high interest supplemental material, and cooperative
learning opportunities in the classroom.
2.3 Increase Professional Development Opportunities

5000-5999: Services And
Other Operating
Expenditures

$4,000.00 Literacy

When there is an investment in the professional development of
school staff, there are a variety of positive outcomes within the
classroom and across the entire district. As noted in an article
written by PowerSchool, four ways Professional Development
improves the school and district include, "retention, deeper
subject knowledge, a collaborative environment, and student
achievement."
2.3 Increase Professional Development Opportunities
When there is an investment in the professional development of
school staff, there are a variety of positive outcomes within the
classroom and across the entire district. As noted in an article
written by PowerSchool, four ways Professional Development
improves the school and district include, "retention, deeper
subject knowledge, a collaborative environment, and student
achievement."
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Golden Valley High School
Substitute costs 24 X $125/day (OBJ
1160)

Benefits for certificated staff at 21.4%
(OBJ 3XX1)

Addt'l Hours for Training in Aug (OBJ 1130
or 1160 for Sub coverage)

1000-1999: Certificated
Personnel Salaries

3000-3999: Employee
Benefits

1000-1999: Certificated
Personnel Salaries

$3,000.00 Literacy

$642.00 Literacy

$2,000.00 Career/Tech
Education

2.3 Increase Professional Development Opportunities
When there is an investment in the professional development of
school staff, there are a variety of positive outcomes within the
classroom and across the entire district. As noted in an article
written by PowerSchool, four ways Professional Development
improves the school and district include, "retention, deeper
subject knowledge, a collaborative environment, and student
achievement."
2.3 Increase Professional Development Opportunities
When there is an investment in the professional development of
school staff, there are a variety of positive outcomes within the
classroom and across the entire district. As noted in an article
written by PowerSchool, four ways Professional Development
improves the school and district include, "retention, deeper
subject knowledge, a collaborative environment, and student
achievement."
1.5 Flippen Group Trainings
Host a "Capturing Kids' Hearts Recharge" training for the entire
staff, and a "Coaching Greatness" training for all athletic
coaching staff. August 2019
CKH training supports staff with learning strategies that
develop positive relationships. "Our research-based processes
improve the five key indicators of school performance: fewer
discipline referrals, improved attendance, higher student
achievement, lower dropout rates, and higher teacher
satisfaction." These relationships with teachers and support
staff create a positive learning environment where students can
thrive academically. Students are more connected to school
are more likely to attend and have positive outcomes.

9/9/2019 9:49:20 AM
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Golden Valley High School
Certificated Benefits @ 21.4%

3000-3999: Employee
Benefits

$862.25 Career/Tech
Education

1.5 Flippen Group Trainings
Host a "Capturing Kids' Hearts Recharge" training for the entire
staff, and a "Coaching Greatness" training for all athletic
coaching staff. August 2019
CKH training supports staff with learning strategies that
develop positive relationships. "Our research-based processes
improve the five key indicators of school performance: fewer
discipline referrals, improved attendance, higher student
achievement, lower dropout rates, and higher teacher
satisfaction." These relationships with teachers and support
staff create a positive learning environment where students can
thrive academically. Students are more connected to school
are more likely to attend and have positive outcomes.

Food for participants (OBJ 4322)
Working lunch meeting to reduce overall
training costs by limiting to two days.
9/02/19 - TECH CHANGE ONLY to split this
line across two funding years. Above food
line will be reduced by $494 from $1800 to
$1306. $494 will be charged to 19/20
Title I funding. - CG

9/9/2019 9:49:20 AM

4000-4999: Books And
Supplies

$494.00 Career/Tech
Education

1.5 Flippen Group Trainings
Host a "Capturing Kids' Hearts Recharge" training for the entire
staff, and a "Coaching Greatness" training for all athletic
coaching staff. August 2019
CKH training supports staff with learning strategies that
develop positive relationships. "Our research-based processes
improve the five key indicators of school performance: fewer
discipline referrals, improved attendance, higher student
achievement, lower dropout rates, and higher teacher
satisfaction." These relationships with teachers and support
staff create a positive learning environment where students can
thrive academically. Students are more connected to school
are more likely to attend and have positive outcomes.
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Golden Valley High School
4 counselors to facilitate Camp College for
6 days (OBJ 1230) (4 X 8 hrs X $34/hr X 6
days = $6,528.00) (add'l hours)

48 hours planning time for counselors to
organize and prepare for Camp College
(OBJ 1230) (add'l hours)

1000-1999: Certificated
Personnel Salaries

$6,528.00 Career/Tech
Education

1.1 - Summer camp "Camp College"
The counseling department will create a summer camp for at
risk students and 1st generation college eligible juniors to foster
interest in students attending 4-year universities, April - June
2020

1000-1999: Certificated
Personnel Salaries

$1,632.00 Career/Tech
Education

Research indicates that early preparation will increase college
readiness and long term college success for low income
students who are exposed to colleges in high school. The
increasing College Opportunity for low income students report
released by the White House in 2014 stated that, "this
exposure includes college visitations, academic planning,
financial aid education and counseling in college matching.
Promising interventions to increase the pool include summer
enrichment programs and college visits, promoting a strong
college going culture in middle and high schools...and helping
students understand their financial aid eligibility so they know
college can be affordable."
1.1 - Summer camp "Camp College"
The counseling department will create a summer camp for at
risk students and 1st generation college eligible juniors to foster
interest in students attending 4-year universities, April - June
2020
Research indicates that early preparation will increase college
readiness and long term college success for low income
students who are exposed to colleges in high school. The
increasing College Opportunity for low income students report
released by the White House in 2014 stated that, "this
exposure includes college visitations, academic planning,
financial aid education and counseling in college matching.
Promising interventions to increase the pool include summer
enrichment programs and college visits, promoting a strong
college going culture in middle and high schools...and helping
students understand their financial aid eligibility so they know
college can be affordable."

9/9/2019 9:49:20 AM
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Golden Valley High School
Certificated Benefits @ 21.4% (OBJ 3xx1) June 2019

3000-3999: Employee
Benefits

$1,747.00 Career/Tech
Education

1.1 - Summer camp "Camp College"
The counseling department will create a summer camp for at
risk students and 1st generation college eligible juniors to foster
interest in students attending 4-year universities, April - June
2020

Bus Transportation for College visits (OBJ
5710)

5000-5999: Services And
Other Operating
Expenditures

$2,200.00 Career/Tech
Education

Research indicates that early preparation will increase college
readiness and long term college success for low income
students who are exposed to colleges in high school. The
increasing College Opportunity for low income students report
released by the White House in 2014 stated that, "this
exposure includes college visitations, academic planning,
financial aid education and counseling in college matching.
Promising interventions to increase the pool include summer
enrichment programs and college visits, promoting a strong
college going culture in middle and high schools...and helping
students understand their financial aid eligibility so they know
college can be affordable."
1.1 - Summer camp "Camp College"
The counseling department will create a summer camp for at
risk students and 1st generation college eligible juniors to foster
interest in students attending 4-year universities, April - June
2020
Research indicates that early preparation will increase college
readiness and long term college success for low income
students who are exposed to colleges in high school. The
increasing College Opportunity for low income students report
released by the White House in 2014 stated that, "this
exposure includes college visitations, academic planning,
financial aid education and counseling in college matching.
Promising interventions to increase the pool include summer
enrichment programs and college visits, promoting a strong
college going culture in middle and high schools...and helping
students understand their financial aid eligibility so they know
college can be affordable."

9/9/2019 9:49:20 AM
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Golden Valley High School
Lunches for students during college
visitations (OBJ 4322)

4000-4999: Books And
Supplies

$7,200.00 Career/Tech
Education

1.1 - Summer camp "Camp College"
The counseling department will create a summer camp for at
risk students and 1st generation college eligible juniors to foster
interest in students attending 4-year universities, April - June
2020

Camp College T-shirts for participants &
college acceptance (Obj 5811 for custom
shirts that are printed)

5800:
Professional/Consulting
Services And Operating
Expenditures

$1,800.00 Career/Tech
Education

Research indicates that early preparation will increase college
readiness and long term college success for low income
students who are exposed to colleges in high school. The
increasing College Opportunity for low income students report
released by the White House in 2014 stated that, "this
exposure includes college visitations, academic planning,
financial aid education and counseling in college matching.
Promising interventions to increase the pool include summer
enrichment programs and college visits, promoting a strong
college going culture in middle and high schools...and helping
students understand their financial aid eligibility so they know
college can be affordable."
1.1 - Summer camp "Camp College"
The counseling department will create a summer camp for at
risk students and 1st generation college eligible juniors to foster
interest in students attending 4-year universities, April - June
2020
Research indicates that early preparation will increase college
readiness and long term college success for low income
students who are exposed to colleges in high school. The
increasing College Opportunity for low income students report
released by the White House in 2014 stated that, "this
exposure includes college visitations, academic planning,
financial aid education and counseling in college matching.
Promising interventions to increase the pool include summer
enrichment programs and college visits, promoting a strong
college going culture in middle and high schools...and helping
students understand their financial aid eligibility so they know
college can be affordable."

9/9/2019 9:49:20 AM
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Golden Valley High School
Daily snacks and drinks for participants
(OBJ 4322)

4000-4999: Books And
Supplies

$3,000.00 Career/Tech
Education

1.1 - Summer camp "Camp College"
The counseling department will create a summer camp for at
risk students and 1st generation college eligible juniors to foster
interest in students attending 4-year universities, April - June
2020

Custodial Staff (Obj 2230)

2000-2999: Classified
Personnel Salaries

$1,200.00 Career/Tech
Education

Research indicates that early preparation will increase college
readiness and long term college success for low income
students who are exposed to colleges in high school. The
increasing College Opportunity for low income students report
released by the White House in 2014 stated that, "this
exposure includes college visitations, academic planning,
financial aid education and counseling in college matching.
Promising interventions to increase the pool include summer
enrichment programs and college visits, promoting a strong
college going culture in middle and high schools...and helping
students understand their financial aid eligibility so they know
college can be affordable."
1.1 - Summer camp "Camp College"
The counseling department will create a summer camp for at
risk students and 1st generation college eligible juniors to foster
interest in students attending 4-year universities, April - June
2020
Research indicates that early preparation will increase college
readiness and long term college success for low income
students who are exposed to colleges in high school. The
increasing College Opportunity for low income students report
released by the White House in 2014 stated that, "this
exposure includes college visitations, academic planning,
financial aid education and counseling in college matching.
Promising interventions to increase the pool include summer
enrichment programs and college visits, promoting a strong
college going culture in middle and high schools...and helping
students understand their financial aid eligibility so they know
college can be affordable."

9/9/2019 9:49:20 AM
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Golden Valley High School
Classified Benefits (31.2%) (Obj 3xx2)

3000-3999: Employee
Benefits

$375.00 Career/Tech
Education

1.1 - Summer camp "Camp College"
The counseling department will create a summer camp for at
risk students and 1st generation college eligible juniors to foster
interest in students attending 4-year universities, April - June
2020

General supplies for Camp College

4000-4999: Books And
Supplies

$5,000.00 Career/Tech
Education

Research indicates that early preparation will increase college
readiness and long term college success for low income
students who are exposed to colleges in high school. The
increasing College Opportunity for low income students report
released by the White House in 2014 stated that, "this
exposure includes college visitations, academic planning,
financial aid education and counseling in college matching.
Promising interventions to increase the pool include summer
enrichment programs and college visits, promoting a strong
college going culture in middle and high schools...and helping
students understand their financial aid eligibility so they know
college can be affordable."
1.1 - Summer camp "Camp College"
The counseling department will create a summer camp for at
risk students and 1st generation college eligible juniors to foster
interest in students attending 4-year universities, April - June
2020
Research indicates that early preparation will increase college
readiness and long term college success for low income
students who are exposed to colleges in high school. The
increasing College Opportunity for low income students report
released by the White House in 2014 stated that, "this
exposure includes college visitations, academic planning,
financial aid education and counseling in college matching.
Promising interventions to increase the pool include summer
enrichment programs and college visits, promoting a strong
college going culture in middle and high schools...and helping
students understand their financial aid eligibility so they know
college can be affordable."

9/9/2019 9:49:20 AM
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Golden Valley High School
ASB Cards for students from low income
families
$60 x 1200 students = $72,000.00 (OBJ
4310) Sept 2019 (spend down 2018-19
funds first)

Staff the library with certificated personnel
to provide academic support for students
after school.
($34.00/hr x 8 hrs x 48 weeks)

4000-4999: Books And
Supplies

$30,519.00 Career/Tech
Education

1.2 - ASB cards
Provide ASB cards for all students from low-income families to
increase student involvement in the school culture removing
financial obstacles to participation in co-curricular programs

1000-1999: Certificated
Personnel Salaries

$13,100.00 Mathematics

A study by the U. S. Department of Education revealed that
students who participate in co-curricular activities are "three
times more likely to have a grade point average of 3.0 or
better” than students who do not participate in co-curricular
activities (Stephens & Schaben, 2002, para. 4). Additionally, in
terms of co-curricular or extracurricular activities, analyses
revealed that regardless of students’ background and prior
achievement, various parenting, volunteering, and home
learning activities positively influenced student grades (Simon,
2001, para. 1). Numerous studies have examined the factors
influencing students’ academic achievement, and many
activities were found to have a significant influence.
3.1 Extend the school day for students performing below grade
level or at-risk of failing one or more subjects.
Studies have shown that students benefit from having access to
extended day programs academically as well as socially and
emotionally. A 2008 study by the NEA showed that programs
that extend the school year can do more than just reduce
summer learning loss. They can also increase academic
achievement, especially for children in poverty.
(http://www.nea.org/assets/docs/HE/mf_PB04_ExtendedLearni
ng.pdf)
Studies have also shown that "hunger due to insufficient food
intake is associated with lower grades, higher rates of
absenteeism, repeating a grade, and an inability to focus
among students" (CDC, Heath and Academic Achievement
Study). Therefore, feeding students who are attending an
extended school day should benefit their ability to learn.

9/9/2019 9:49:20 AM
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Golden Valley High School
Certificated Benefits @ 21.4%

3000-3999: Employee
Benefits

$2,804.00 Mathematics

3.1 Extend the school day for students performing below grade
level or at-risk of failing one or more subjects.
Studies have shown that students benefit from having access to
extended day programs academically as well as socially and
emotionally. A 2008 study by the NEA showed that programs
that extend the school year can do more than just reduce
summer learning loss. They can also increase academic
achievement, especially for children in poverty.
(http://www.nea.org/assets/docs/HE/mf_PB04_ExtendedLearni
ng.pdf)

Provide food for students attending after
school intervention. (OBJ 4322)

4000-4999: Books And
Supplies

$1,200.00 Mathematics

Studies have also shown that "hunger due to insufficient food
intake is associated with lower grades, higher rates of
absenteeism, repeating a grade, and an inability to focus
among students" (CDC, Heath and Academic Achievement
Study). Therefore, feeding students who are attending an
extended school day should benefit their ability to learn.
3.1 Extend the school day for students performing below grade
level or at-risk of failing one or more subjects.
Studies have shown that students benefit from having access to
extended day programs academically as well as socially and
emotionally. A 2008 study by the NEA showed that programs
that extend the school year can do more than just reduce
summer learning loss. They can also increase academic
achievement, especially for children in poverty.
(http://www.nea.org/assets/docs/HE/mf_PB04_ExtendedLearni
ng.pdf)
Studies have also shown that "hunger due to insufficient food
intake is associated with lower grades, higher rates of
absenteeism, repeating a grade, and an inability to focus
among students" (CDC, Heath and Academic Achievement
Study). Therefore, feeding students who are attending an
extended school day should benefit their ability to learn.

9/9/2019 9:49:20 AM
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Golden Valley High School
Substitutes to support proctoring exam
(125/day x 10) (OBJ 1160)

Certificated Benefits (21.4%)

Conference fees (OBJ 5220)

9/9/2019 9:49:20 AM

1000-1999: Certificated
Personnel Salaries

3000-3999: Employee
Benefits

5000-5999: Services And
Other Operating
Expenditures

$1,250.00 Parent Engagement

$270.00 Parent Engagement

$7,500.00 Parent Engagement

4.1 Administer PSAT for all 11th grade students as an indication
of college readiness
"Students who take the PSAT/NMSQT in the 11th grade may
enter the National Merit Scholarship Program...[and] other
scholarship partners also use the PSAT/NMSQT to find students
qualified to apply for their programs. These organizations give
out over $235M in combined awards every year." Exposure to
these opportunities allow our students and families increased
access to post-secondary opportunities.
4.1 Administer PSAT for all 11th grade students as an indication
of college readiness
"Students who take the PSAT/NMSQT in the 11th grade may
enter the National Merit Scholarship Program...[and] other
scholarship partners also use the PSAT/NMSQT to find students
qualified to apply for their programs. These organizations give
out over $235M in combined awards every year." Exposure to
these opportunities allow our students and families increased
access to post-secondary opportunities.
4.2 Provide access to student workshops and conferences
Leadership and co-curricular conferences provide postsecondary learning opportunities for students, which empower
students to develop the skills necessary to make an impact on
their campus and in their career. They also enrich student
understanding through critical reflection and structured
engaging topics, so students can harness their experiences to
make changes on their campus and in their world, better
preparing them for post-secondary success. The National
Center for Education Statistics notes that extracurricular
activities supports attendance, academic achievement, and
aspirations for continuing education. "Recent research
suggests that participation in extracurricular activities may
increase students' sense of engagement or attachment to their
school, and thereby decrease the likelihood of school failure
and dropping out" (Lamborn et al, 1992; Finn, 1993).
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Golden Valley High School
Transportation expenses (Obj 5710 if bus
but if part of travel OBJ 5220)

Food while attending conference (OBJ
5220)

Provide students with access to free SAT
preparation workshops. (34.00/hr x 2
certificated staff x 4 hrs x 10 weeks)

9/9/2019 9:49:20 AM

5000-5999: Services And
Other Operating
Expenditures

$7,500.00 Parent Engagement

4.2 Provide access to student workshops and conferences

5000-5999: Services And
Other Operating
Expenditures

$2,500.00 Parent Engagement

Leadership and co-curricular conferences provide postsecondary learning opportunities for students, which empower
students to develop the skills necessary to make an impact on
their campus and in their career. They also enrich student
understanding through critical reflection and structured
engaging topics, so students can harness their experiences to
make changes on their campus and in their world, better
preparing them for post-secondary success. The National
Center for Education Statistics notes that extracurricular
activities supports attendance, academic achievement, and
aspirations for continuing education. "Recent research
suggests that participation in extracurricular activities may
increase students' sense of engagement or attachment to their
school, and thereby decrease the likelihood of school failure
and dropping out" (Lamborn et al, 1992; Finn, 1993).
4.2 Provide access to student workshops and conferences

1000-1999: Certificated
Personnel Salaries

$2,750.00 Parent Engagement

Leadership and co-curricular conferences provide postsecondary learning opportunities for students, which empower
students to develop the skills necessary to make an impact on
their campus and in their career. They also enrich student
understanding through critical reflection and structured
engaging topics, so students can harness their experiences to
make changes on their campus and in their world, better
preparing them for post-secondary success. The National
Center for Education Statistics notes that extracurricular
activities supports attendance, academic achievement, and
aspirations for continuing education. "Recent research
suggests that participation in extracurricular activities may
increase students' sense of engagement or attachment to their
school, and thereby decrease the likelihood of school failure
and dropping out" (Lamborn et al, 1992; Finn, 1993).
4.3 SAT prep workshops
According to a 2012 Oxford University study, students who are
enrolled in preparatory SAT classes score, on average, 56
points higher on their exams than their peers who did not take
the course. Simply by statistics, the extra points may be the
difference between a student’s top choice and a range school.
The upper hand provided by prep classes clearly is not just a
theory: SAT prep classes are astonishingly efficient.
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Golden Valley High School
Certificated Benefits (21.4%)

3000-3999: Employee
Benefits

$585.00 Parent Engagement

4.3 SAT prep workshops
According to a 2012 Oxford University study, students who are
enrolled in preparatory SAT classes score, on average, 56
points higher on their exams than their peers who did not take
the course. Simply by statistics, the extra points may be the
difference between a student’s top choice and a range school.
The upper hand provided by prep classes clearly is not just a
theory: SAT prep classes are astonishingly efficient.

Federal 19-20 Title I, Part A - Allocation Total Expenditures:

$372,083.25

Federal 19-20 Title I, Part A - Allocation Allocation Balance:

$11,417.75

Funding Source: Federal 19-20 Title I, Part A - Parent
Participation
Proposed Expenditure
PAWS Support Community Liaison (OBJ
5810)

Object Code
5800:
Professional/Consulting
Services And Operating
Expenditures

$18,600.00 Allocated
Amount

Goal

$10,500.00 Career/Tech
Education

Action
1.6: PAWS Center support
Support the operation of the Parent Awareness Workshops and
Support (PAWS) Center to providing services to parents and
students in achievement, connection to school, and
communication. Our community liaison will coordinate
community resources, create partnerships with local businesses
and civic organizations, and present parent workshops.
Ongoing 2019-2020 SY
The SEDL report, "A New Wave of Evidence" finds that students
with involved parents, no matter their income or background,
are more likely to:
- Earn higher grades and test scores, and enroll in higherlevel programs
- Be promoted
- Pass their classes and earn credits
- Attend school regularly
- Have better social skills
- Show improved behavior
- Adapt well to school
- Graduate and go on to post-secondary education

9/9/2019 9:49:20 AM
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Golden Valley High School
Maintaining facilities services (OBJ 5610)

5000-5999: Services And
Other Operating
Expenditures

$750.00 Career/Tech
Education

1.6: PAWS Center support
Support the operation of the Parent Awareness Workshops and
Support (PAWS) Center to providing services to parents and
students in achievement, connection to school, and
communication. Our community liaison will coordinate
community resources, create partnerships with local businesses
and civic organizations, and present parent workshops.
Ongoing 2019-2020 SY
The SEDL report, "A New Wave of Evidence" finds that students
with involved parents, no matter their income or background,
are more likely to:
- Earn higher grades and test scores, and enroll in higherlevel programs
- Be promoted
- Pass their classes and earn credits
- Attend school regularly
- Have better social skills
- Show improved behavior
- Adapt well to school
- Graduate and go on to post-secondary education

9/9/2019 9:49:20 AM
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Golden Valley High School
Refreshments, snacks, waters (OBJ 4322)

4000-4999: Books And
Supplies

$750.00 Career/Tech
Education

1.6: PAWS Center support
Support the operation of the Parent Awareness Workshops and
Support (PAWS) Center to providing services to parents and
students in achievement, connection to school, and
communication. Our community liaison will coordinate
community resources, create partnerships with local businesses
and civic organizations, and present parent workshops.
Ongoing 2019-2020 SY
The SEDL report, "A New Wave of Evidence" finds that students
with involved parents, no matter their income or background,
are more likely to:
- Earn higher grades and test scores, and enroll in higherlevel programs
- Be promoted
- Pass their classes and earn credits
- Attend school regularly
- Have better social skills
- Show improved behavior
- Adapt well to school
- Graduate and go on to post-secondary education

9/9/2019 9:49:20 AM

28 of 29

Golden Valley High School
PAWS Support Community Liaison (OBJ
5800) ($40/hr x 165 hours) second, third
quarter 2019-2020 SY

5800:
Professional/Consulting
Services And Operating
Expenditures

$6,600.00 Career/Tech
Education

1.6: PAWS Center support
Support the operation of the Parent Awareness Workshops and
Support (PAWS) Center to providing services to parents and
students in achievement, connection to school, and
communication. Our community liaison will coordinate
community resources, create partnerships with local businesses
and civic organizations, and present parent workshops.
Ongoing 2019-2020 SY
The SEDL report, "A New Wave of Evidence" finds that students
with involved parents, no matter their income or background,
are more likely to:
- Earn higher grades and test scores, and enroll in higherlevel programs
- Be promoted
- Pass their classes and earn credits
- Attend school regularly
- Have better social skills
- Show improved behavior
- Adapt well to school
- Graduate and go on to post-secondary education

Federal 19-20 Title I, Part A - Parent Participation Total Expenditures:

$18,600.00

Federal 19-20 Title I, Part A - Parent Participation Allocation Balance:

$0.00

Golden Valley High School Total Expenditures:

$506,117.25

9/9/2019 9:49:20 AM
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