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FOREWORD
This year, as in previous years, this manual was carefully revised to reflect Gifted/Talented Policies
and Program in light of the state’s guidelines, the vision of Van Alstyne ISD, and the philosophy
and goals of the program for students who are identified Gifted/Talented. The results are the policy
statements in this manual which capitalize on the effective, successful ideas of the original vision of
the program which also reflect recent research and trends in gifted education.
This document is available electronically on the District website at www.vanalstyneisd.org .
The intent of the policies and procedures in this manual is to:
• Inform everyone about VAISD’s Gifted/Talented Program (VAULT)
• Maintain a student-centered program
• Provide continuity
• Assure internal consistency
• Reflect VAISD’s compliance with the Texas state plan for gifted education
• Provide a framework for accountability and program improvement
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VAISD GIFTED AND TALENTED PROGRAM
PURPOSE

The purpose of the VAISD gifted and talented program is to identify gifted students and nurture
their special abilities and needs, thereby, assisting them in translating their gifts of potential into
productive performances and products that are commensurate with their abilities.
An appropriate education for the gifted child cannot be the sole responsibility of either teachers or
parents. Both groups must work closely together in order to utilize all the needed educational
resources for these children. Communication between parents and school is the most important way
of achieving this desired relationship.

Gifted and Talented

GIFTED AND TALENTED STATE AND DISTRICT GOALS

State Goal
According to the State of Texas, a gifted and talented student is a child or youth who performs at or shows
potential for performing at a remarkably high level of accomplishment when compared to others of the same
age, experience or environment and who:
I.

Exhibits high performance capability in an intellectual, creative or artistic area

II. Possesses an unusual capacity for leadership or
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III. Excels in a specific academic field

District Goal
The VAISD Gifted and Talented students will:
•

become aware of his/her own unique potential and learning style in order to develop these
abilities for the betterment of self and society

•

utilize higher level thinking skills to develop intellectual curiosity in critical, creative, and
productive thinking.

•

understand and apply the problem-solving process in a cooperative group setting through
analysis and evaluation of a real life situation.

•

develop advance reference skills for using multiple concepts and resources in synthesizing an
elaborate product.

The special qualities and abilities of gifted children create special needs. The Gifted and Talented
program recognizes these qualities and attempts to meet the unique needs of gifted learners and is
designed to enhance their social, intellectual, and personal needs. Strategies appropriate and essential
for the gifted are implemented in each class in order to provide learners with the opportunity to reach
their academic potential.
Gifted and Talented

GIFTED AND TALENTED LAW
TEXAS EDUCATION CODE CHAPTER 29. EDUCATIONAL PROGRAMS
Subchapter D. Education Programs for Gifted and Talented Students §29.121.
Definition.
In this subchapter, “gifted and talented students” means a child or youth who performs at or shows the
potential for performing at a remarkably high level of accomplishment when compared to others of the same
age, experience, or environment and who:
(1) exhibits high performance capability in an intellectual, creative, or artistic area; (2)
possesses an unusual capacity for leadership; or
(3) excels in a specific academic field. §29.122.

Establishment.
Using criteria established by the State Board of Education, each school district shall adopt a process for
identifying and serving gifted and talented students in the district and shall establish a program for those
students in each grade level. A district may establish a shared services arrangement program with one or more
other districts.

§29.123. State Plan: Assistance.
The State Board of Education shall develop and periodically update a state plan for the education of gifted and
talented students to guide school districts in establishing and improving programs for identified students. The
regional education service centers may assist districts in implementing the state plan. In addition to obtaining
assistance from a regional education service center, a district may obtain other assistance in implementing the
plan. The plan shall be used for accountability purposes to measure the performance of districts in providing
services to students identified as gifted and talented.
Texas Education Code as passed by the 74th Legislature of the State of Texas. Effective September 1, 1995.
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TEXAS EDUCATION CODE CHAPTER 42. FOUNDATION SCHOOL PROGRAM
Subchapter C. Special Allotments
§42.156. Gifted and Talented Student Allotment.
(a) For each identified student a school district serves in a program for gifted and talented students that the
district certifies to the commissioner as complying with Subchapter D, Chapter 29, a district is entitled to an
annual allotment equal to the district’s adjusted basic allotment as determined under Section 42.102 or Section
42.103, as applicable, multiplied by .12 for each school year or a greater amount provided by appropriation. (b)
Funds allocated under this section, other than the amount that represents the programs share of general
administrative costs, must be used in providing programs for gifted and talented students under Subchapter D,
Chapter 29, including programs sanctioned by International Baccalaureate and Advanced Placement, or in
developing programs for gifted and talented students. Each district must account for the expenditure of state
funds as provided by rule of the State Board of Education. If by the end of the 12th month after receiving an
allotment for developing a program a district has failed to implement a program, the district must refund the
amount of the allotment to the agency within 30 days.
(c) Not more than five percent of a district’s students in average daily attendance are eligible for funding under
this section.
(d) If the amount of state funds for which school districts are eligible under this section exceeds the amount of
state funds appropriated in any year for the programs, the commissioner shall reduce each district’s tier one
allotments in the same manner described for a reduction in allotments under Section 42.253.
(e) If the total amount of funds allotted under this section before a date set by rule of the State Board of
Education is less than the total amount appropriated for a school year, the commissioner shall transfer the
remainder to any program for which an allotment under Section 42.152 may be used.
(f) After each district has received allotted funds for this program, the State Board of Education may use up to
$500,000 of the funds allocated under this section for programs such as MATHCOUNTS, Future Problem
Solving, Odyssey of the Mind, and Academic Decathlon, as long as these funds are used to train personnel and
provide program services. To be eligible for funding under this subsection, a program must be determined by
the State Board of Education to provide services that are effective and consistent with the state plan for gifted
and talented education. [Sections 42.157-42.200 reserved for expansion]
Texas Education Code as passed by the 74th Legislature of the State of Texas. Effective September 1, 1995.
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PROGRAM DELIVERY
Grades K-4 will be served through a bi-weekly pull out program utilizing cross curricular thematic
units.
ELEMENTARY SCHOOL (GRADES K-4)

The Elementary Gifted and Talented program is a pullout program that serves the needs of gifted
students in Van Alstyne ISD. The Elementary GT program allows our identified gifted students the
opportunity to work together weekly with the campus GT teacher.
•
•

Kindergarten – 1 hour/week
1st through 4th grades – 2 ½ hours/week

Van Alstyne ISD’s elementary GT curriculum is a skills-based curriculum. A variety of topics and
thematic units are utilized to address learning objectives at each grade level. The objectives in each
unit for each grade level are research-based thinking skills which cover a number of aptitudes in five
broad areas: critical thinking, creative thinking, metacognition, affective development, and research.
The progression of these objectives is grade-level appropriate and spans Kindergarten through fourth
grade. The structure and rigor of the curriculum for each grade level ensures that VAISD provides a
consistent GT pullout curriculum across the district.
Additionally, at the elementary level, identified gifted students in 1st – 4th grades are grouped together
(clustered) in a regular education classroom with a teacher who has completed the following GT
training as well as yearly training updates:
•
•
•
•
•

Nature and Needs of Gifted Learners
Identification, Assessment and Service Design for Gifted Learners
Differentiated Instruction for Gifted Learners
Designing Curriculum for Gifted Learners
Setting the Standards for Gifted Learners

MIDDLE SCHOOL (GRADES 5-8)

Van Alstyne ISD’s middle school GT VAULT curriculum is a skills-based curriculum that challenges
students to reach their academic potential. The objectives in each grade level are based on the Texas
Essential Knowledge and Skills (TEKS), but GT VAULT often moves through the basic skills more
quickly, compacting the information and moving beyond the basic requirements.
GT students will study writing and reading at a more in-depth level than on-level classes. Grades 5
and 6 will be served daily through their Reading class utilizing cross curricular thematic units and
the TPSP Program. Grade 7 will be served daily through Honors; Reading, Math and Language Arts.
Grade 8 will be served daily through Honors: Reading, Math, Language Arts, Social Studies and
Science.
VAULT and Pre AP lessons are designed with the gifted and talented learner in mind. The structure
and rigor of the curriculum for each grade level ensures that VAISD provides a guaranteed and viable
curriculum across the district. When possible, GT teachers give the students choice on assessments
and projects that allow the students to tap into their gifts/talents and passions for particular topics of
interest. When applicable, special attention is given to the social and emotional needs of this special
needs population.
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The middle school GT department utilizes a research-based, systematic approach to instruction that is
responsive to the academic needs of gifted students. Beginning in fifth grade and progressing through
eighth grade, this approach:
• supports depth and complexity
• increases the development of analytical and creative writing skills
• helps students build a better command of syntax
• improves students’ use of language, both spoken and written
• supports writing development across content areas
• aligns with the state curriculum, and
• prepares students for rigorous standardized assessments and future professional
endeavors
•
•
•

increases reading comprehension
supports vocabulary development across content areas
prepares students for rigorous ACT and SAT assessments

All 5th-8th grade Gifted and Talented Students are given the opportunity to participate in an
independent study 4 times a week during advisory. The Texas PSP will be utilized as a resource to
address the needs of our VAULT Students, www.texaspsp.org. All teachers will monitor and
reinforce for successful achievement on STAAR. Students will participate in genius hour to research
and present information on a topic of their interest.
HIGH SCHOOL (GRADES 9 – 12)
GT students at the high school level are served in three course areas: Pre-Advanced Placement, Advanced
Placement, and Dual Credit. Highly trained teachers integrate collegiate level curriculum with the TEKS in
order to prepare students for the rigor of Advanced Placement and Dual Credit courses. The Advanced
Placement and Dual Credit programs represent vertical and horizontal acceleration, allowing students to earn
college credit while they are in high school.
The following classes are recognized as GT placement for the GT identified student:
GT/Pre-AP English 9 & 10
GT/Pre-AP Physics
GT/AP English Composition
GT/AP Chemistry
GT/Pre-AP World Geography
GT/Pre-AP Geometry
GT/Pre-AP US History
GT/AP Calculus
GT/Pre-AP Biology
GT/Pre-AP Algebra II
GT/AP English Literature
GT/AP Latin Vergil
GT/Pre-AP Chemistry
GT/Pre-AP Pre-Calculus
GT/AP Biology
GT/AP Spanish Pre-AP and AP
Dual Credit Courses available:
DC US History
DC Economics
DC English IV
DC College Algebra DC
DC Government
Statistics
DC Biology
AP, Pre-AP and Dual Credit classes are available to both GT identified and non-identified students. Pre-AP
classes are taught at a college preparatory level. AP classes are college level courses in which a student may be
awarded college credit if he or she scores high enough on AP testing. Students are required to sign a contract to
enter Pre-AP courses and teacher recommendation is highly encouraged. Students and parents are encouraged
to discuss placement with his or her current teacher to decide the appropriate courses. *Students are required to
take AP exam in order to get weighted credit.
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SELECTION PROCESS
Nominations may originate with teachers, parents, administrators, students, or counselors.
Step 1: Nominations*: Nomination form and Parent Inventory forms are made available to all teachers, parents
and students. VAULT screening is publicized in school newsletters/web pages, and letters sent home from
campuses.
Step 2: Teacher and Parents must complete their respective forms. Forms must be completed and parent
permission granted prior to testing.
Step 3: Testing Scheduled: All eligible nominated students are tested with a cognitive abilities assessment. Their
combined scores of the cognitive abilities test, parent inventory, and teacher inventory must be at least a 17 to
continue on to the creativity assessment by their VAULT specialist.
Step 4: VAULT specialist completes student profiles with the qualitative and quantitative data.
Step 5: Student Profiles go through the selection committee: campus selection committees consist of the
VAULT specialist, principal, counselor, and 2 campus teachers with gifted training.
Step 6: Letters and permission forms are sent to the parents with notification of the committee decisions.
Step 7: If permission is granted, student will be scheduled into VAULT classes at the start of the 9 weeks.
*Note students may not test two years in a row. Students must wait two full calendar years to test again.

CRITERIA FOR SELECTION

The majority of the data collected on the student must fall at or above the 95th percentile or into the
superior range. The data comes from standardized tests designed to measure learning potential and
achievement and subjective measures such as creativity and parent/teacher observations.

CRITERIA FOR TRANSFER

Students transferring into the Van Alstyne Independent School District who are interested in
participation in VAULT will have the opportunity to test for the program according to the following
guidelines:

1. All students will be tested within a 30 day period by the VAULT specialist. Testing is ongoing
through each 9 week and selection is scheduled at the end of each 9 week period. Committee will
convene to determine if screening is necessary on a case by case basis.
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PROBATION
1.
The purpose of a probation period is to allow the student to set goals for improvement when
minimum performance criteria are not being met in the gifted program and/or regular classroom.
2.
A conference is mandatory when a minimum performance criterion for VAULT is not being
met or performance is below 75% in reading, language arts, math, science, and/or social studies.
3.
The length of the probation period is to be determined during the initial conference concerning
probation. As a general rule, three weeks or until the end of the grading period is usually sufficient.
Students will continue to participate in scheduled classes.
4.
A conference must also be held at the end of the probation period to evaluate student progress.
If progress is not shown, the student will be placed on furlough.

FURLOUGH
1.
If at the end of the probationary period the VAULT committee determines that sufficient
progress has not been made, the student may not participate in VAULT activities for a semester in
order to meet the goals set by the committee. Progress will be monitored by the VAULT committee.
OR
2.
By parent or teacher request, a student can furloughed out of the VAULT program for the
duration of their current grade level. Parents and committee must meet at the end of the allotted time
to determine whether the student will continue in VAULT or choose to exit.

EXIT
If at the end of the furlough period progress is still unsatisfactory, the VAULT committee may
conclude that placement in VAULT is no longer beneficial to the student, and he/she will be placed
in an educational environment conducive to his/her needs.
If the student and the student’s parents conclude that placement in VAULT is no longer beneficial to
the student, the student may exit the program. An exit cannot be unilaterally decided by the VAULT
specialist. Gifted and Talented students will adhere to the district policy guidelines and will only be
able to withdraw from honors class at semester break. Schedule changes may be approved at the
discretion of the principal.
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Once the student is out of the program he/she must be retested and qualify to re-enter the VAULT
program.

APPEALS
Parents, students, and/or educators may appeal placement decisions. Written request for an appeal
meeting must be submitted to the VAULT specialist within two weeks after notification of eligibility
letter is received. New substantiating data must be presented to the VAULT committee for review.
The VAULT committee consisting of a principal, counselor, VAULT specialist, and two campus
teachers with gifted training will review the new data and make the final decision.

Van Alstyne Independent School District
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PARENT INFORMATION

VAES- Progress Reports identifying each student’s achievements will be sent with the student each
quarter.
Other campuses will receive a grade each quarter.
The GT web page on the elementary and middle VAISD website will be updated regularly.

Suggested Reading for Parents
Listed below are optional readings for parents. These books and articles will give you a good
introduction to understanding your child and gifted education. Since 2004, TAGT has honored
outstanding books on G/T with the annual Legacy Book Awards.
2014 Legacy Book Awards, Parent Awardee
Make Your Worrier a Warrior by Dan Peters, Ph.D.; Great Potential Press
2013 Legacy Book Awards, Parent Awardee
Raising Creative Kids by Susan Daniels, Ph.D. and Daniel B. Peters, Ph.D.; published by Great
Potential Press, Inc.
2012 Legacy Book Awards, Parent Awardee
Ten Things NOT to Say to Your Gifted Child: One Family’s Perspective by Nancy N. Heilbronner,
Jennifer Heilbronner Muñoz, Sarah Heilbronner, Joshua Heilbronner; Great Potential Press, Inc.
2011 Legacy Book Awards, Parent Awardee
Parenting Gifted Children: The Authoritative Guide from the National Association for Gifted
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Children by Jennifer L. Jolly Ph.D. (Editor), Donald J. Treffinger Ph.D. (Editor), Tracy F. Inman
(Editor), Joan Franklin Smutny (Editor)Ph.D.;Prufrock Press
Legacy Book Awards, Parent Nominees:
If I’m So Smart, Why Aren’t the Answers Easy? by Robert A. Schultz, Ph.D. & James R. Delisle,
Ph.D.; published by Prufrock Press
Moving Past Perfect by Thomas S. Greenspon, Ph.D.; published by Free Spirit Publishing
Problem Based Learning in Your Homeschool by Shelagh A. Gallagher, Ph.D.; published by Royal
Fireworks Publishing
Suggested Reading for Parents - Texas Association for the Gifted & Talented
http://txgifted.org/suggested-reading-parents/ Young, Triumphant, and Black edited by Tarek C.
Grantham, Ph.d., Michelle Frazier Trotman Scott, Ph.D., and Deborah A. Harmon, Ph.D.; published
by Prufrock Press
101 Success Secrets for Gifted Kids: The Ultimate Handbook by Christine Fonseca | Prufrock Press
Bright, Talented and Black: A Guide for Families of African American Gifted Learners by Joy
Lawson Davis, Ed.D. | Great Potential Press
Emotional Intensity in Gifted Students : Helping Kids Cope With Explosive Feelings by Christine
Fonseca | Prufrock Press
Helping Gifted Children Soar: A Practical Guide for Parents and Teachers by Carol Strip Whitney,
Ph.D., Gretchen Hirsch | Great Potential Press, Inc.
Homeschooling Gifted and Advanced Learners by Cindy West | Prufrock Press
Language Smarts™ Level D by Kathy Erickson, Stephanie Stephens | The Critical Thinking Co.
Making the Choice: When Typical Schooling Doesn’t Fit Your Atypical Child by Corin Barsily
Goodwin, Mika Gustavson | Gifted Homeschoolers Forum
The Gifted Teen Survival Guide by Judy Galbraith, Jim Delisle | Free Spirit Press

PROFESSIONAL DEVELOPMENT
The State of Texas requires that school districts shall ensure that:
1)
Prior to assignment in the program, teachers who provide instruction and services that are part
of the program for gifted students have a minimum of thirty (30) clock hours of staff development
that includes nature and needs of GT students, assessing student needs, and curriculum and
instruction for gifted students. Teachers without required training who provide instruction and
services that are part of the GT program must complete the thirty-hour training within one semester.
2)
Teachers who provide instruction and services that are a part of the program for gifted
students receive a minimum of six hours annually of professional development in gifted education.
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3)
Administrators and counselors who have authority for program decision have a minimum of
six hours of professional development that includes nature and needs of GT students and program
options for GT students.
Professional development is provided to teachers annually through Region 10 Service Center.
Van Alstyne Independent School District
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GIFTED STUDENTS – MYTHS AND TRUTHS

Common Myths About GT Students
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Gifted students are a homogeneous group, all high achievers.
Gifted students do not need help. If they are really gifted, they can manage on their own.
Gifted students have fewer problems than others because their intelligence and abilities somehow
exempt them from the hassles of daily life.
The future of a gifted student is assured: a world of opportunities lies before the student.
Gifted students are self-directed; they know where they are heading.
The social and emotional development of the gifted student is at the same level as his or her intellectual
development.
Gifted students are nerds and social isolates.
The primary value of the gifted student lies in his or her brain power.
The gifted student's family always prizes his or her abilities.
Gifted students need to serve as examples to others and they should always assume extra responsibility.
Gifted students make everyone else smarter.
Gifted students can accomplish anything they put their minds to. All they have to do is apply
themselves.
Gifted students are naturally creative and do not need encouragement.
Gifted children are easy to raise and a welcome addition to any classroom.

Truths About Gifted Students
•
•
•

Gifted students are often perfectionistic and idealistic. They may equate achievement and grades with
self-esteem and self-worth, which sometimes leads to fear of failure and interferes with achievement.
Gifted students may experience heightened sensitivity to their own expectations and those of others,
resulting in guilt over achievements or grades perceived to be low.
Gifted students are asynchronous. Their chronological age, social, physical, emotional, and intellectual
development may all be at different levels. For example, a 5-year-old may be able to read and
comprehend a third-grade book but may not be able to write legibly.
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•

•
•

•

•

Some gifted children are "mappers" (sequential learners), while others are "leapers" (spatial learners).
Leapers may not know how they got a "right answer." Mappers may get lost in the steps leading to the
right answer.
Gifted students may be so far ahead of their chronological age mates that they know more than half the
curriculum before the school year begins! Their boredom can result in low achievement and grades.
Gifted children are problem solvers. They benefit from working on open-ended, interdisciplinary
problems; for example, how to solve a shortage of community resources. Gifted students often refuse to
work for grades alone.
Gifted students often think abstractly and with such complexity that they may need help with concrete
study- and test-taking skills. They may not be able to select one answer in a multiple choice question
because they see how all the answers might be correct.
Gifted students who do well in school may define success as getting an "A" and failure as any grade less
than an "A." By early adolescence they may be unwilling to try anything where they are not certain of
guaranteed success.

Adapted from College Planning for Gifted Students, 2nd edition, by Sandra Berger.
Van Alstyne Independent School District
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RELATED LINKS / RESOURCES

The Texas Education Code on Gifted/Talented Education, TEC Subchapter D. Educational Programs for
Gifted/Talented

Students

http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.29.htm#29.121

§29.121-§29.123
and

§42.156

http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.42.htm#42.156
The Texas Administrative Code on Gifted/Talented Education (TAC) §89.1-§89.5
http://ritter.tea.state.tx.us/rules/tac/chapter089/ch089a.html
Distinguished Achievement Program (DAP) Frequently Asked Questions (PDF, 30KB)
http://tea.texas.gov/WorkArea/linkit.aspx?LinkIdentifier=id&ItemID=2147487536&libID=2147487534
The Texas Performance Standards Project (outside source) http://www.texaspsp.org/
Equity in G/T (outside source) http://www.gtequity.org/
Texas AP/IB Incentive Program - http://tea.texas.gov/index4.aspx?id=3822
Texas Association for Gifted and Talented (outside source) http://www.txgifted.org/
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National Association for Gifted Children (outside source) http://www.nagc.org/
Gifted/Talented Teacher Toolkit I (outside source) http://www.texaspsp.org/toolkit/GT_Teacher_Toolkit.html
Gifted/Talented Teacher Toolkit II (outside source) http://www.texaspsp.org/toolkit2/Toolkit2.html
Distinguished Achievement Program (DAP) Frequently Asked Questions

http://tea.texas.gov/WorkArea/linkit.aspx?LinkIdentifier=id&ItemID=2147487536&libID=2147487534
Distinguished Achievement Program (DAP) Frequently Asked Questions

Van Alstyne Independent School District
Gifted and Talented

TEA FREQUENTLY ASKED QUESTIONS

TEA Gifted and Talented Education Frequently Asked Questions
revised 02/13/12

Topics
Section 1: Identification and Assessment..................................................page 1
Section 2: Service Design ...........................................................................page 2
Section 3: Curriculum and Instruction .......................................................page 3
Section 4: Professional Development ........................................................page 4
Section 5: Family and Community Involvement ........................................page 6

Section 1: Identification and Assessment
1. Must Kindergarten students be screened for gifted/talented (G/T) services? What is the deadline for
identifying and serving Kindergarten students?
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Students in Kindergarten to grade 12 shall be assessed and, if identified, provided G/T services (Texas
Education Code (TEC) §29.122; 19 Texas Administrative Code (TAC) §89.1(3); Texas State Plan for the Education
of Gifted/Talented Students (State Plan) 1.4C).
In order to code identified G/T students through the Public Education Information Management System
(PEIMS) and to have these students eligible to be included in a district’s G/T weighted funding, students must
be identified and receive services before March 1 (Student Attendance Accounting Handbook (SAAH), Section
8.2).
2.
May a local district refuse a student the opportunity to participate in the full G/T assessment process
based on one criterion (i.e., an aptitude test score)?
No. Data collected from multiple sources for each area of giftedness served by the district must be included in the
assessment process for G/T services (TAC §89.1(2) and State Plan 1.5.1C). In grades 1-12, qualitative and
quantitative data are required to be collected through three or more measures and used to determine whether a
student needs G/T services (State Plan 1.5.4C).
3.
Should special provisions in identification procedures such as testing accommodations and/or
modifications be made available to ensure equitable access to G/T services for students with special needs, i.e.
English language learners or students with learning disabilities or other handicaps?
Yes. If a student has testing accommodations recorded on an Individual Education Plan (IEP) or 504
accommodations in place, then accommodations must be available when assessing for gifted/talented services.
Access to assessment and, if needed, G/T services must be made available to all populations of the district
(TAC §89.1(3); State Plan 1.6C). Students must be assessed in languages they understand or with nonverbal
assessments (State Plan 1.5.2C).
4.
How may a district ensure that students with special needs are genuinely considered for services in
G/T education?
Final determination of students’ need for G/T services is made by a committee of at least three local district or
campus educators who have received training in the nature and needs of G/T students and who have met and
reviewed the individual student data (TAC §89.1(4); State Plan 1.7C)

Section 2: Service Design
5. Is participation in the Texas Performance Standards Project (TPSP) required?
No, school districts are not required to participate in the TPSP. Please note that the TPSP was developed in
alignment with the State Goal for Services for Gifted/Talented Students and provides one option for schools to
meet the requirements of the Texas State Plan for the Education of Gifted/Talented Students. TPSP is available for
any Texas public school district or charter school to improve the rigor and relevance of its advanced academic
instruction in Kindergarten to grade 12. For more information on TPSP, please visit http://www.texaspsp.org/.
6. May a district offer G/T services exclusively at the “zero-hour” period or after school?
No. A school district is required to offer in-school learning opportunities relevant to the student’s area of
strength throughout the entire school year (TAC §89.3(3) and State Plan 2.1C). A district may offer supplemental
services outside of the regular school day.
7. Who is responsible for ensuring that a district is in compliance with state mandates for G/T services?
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The local board of trustees has primary responsibility for ensuring the district is in compliance with all
applicable requirements of state education programs (TEC §7.028(b) and TAC §89.5).
8. Must open-enrollment charter schools and/or private schools identify and serve G/T students?
Open-enrollment charter schools are not required to serve G/T students unless G/T services are included in
their charter (TEC §12.059). Private schools are not under the authority of the Texas Education Agency (TEA)
and do not receive (G/T weighted) state funding so they are not bound by state law and rule.
9. Must every identified G/T student participate in G/T services?
No. Parents must have the opportunity to deny services. However, students identified as G/T through PEIMS
must be served through a district’s defined G/T services (TEC §29.122; TAC §89.1(3) and (5); State Plan 1.4C).
School districts are required to provide an array of learning opportunities for G/T students in Kindergarten to
grade 12 and shall inform parents of the opportunities (TAC §89.3).
10. May a district offer services in G/T through Advanced Placement (AP ®), Pre-AP®, International
Baccalaureate (IB), and/or dual credit classes?
Yes. Local districts have the flexibility to determine through which classes G/T students are served. Districts
are required to provide an array of learning opportunities for G/T students in Kindergarten to grade 12 and
shall inform parents of the opportunities. Please note that G/T students in AP, Pre-AP, IB, and/or dual credit
courses must still receive differentiated instruction from a G/T-trained teacher (TAC §89.3).
11. Must all G/T students enroll in AP, Pre-AP, IB and/or dual credit classes if districts offer G/T services
exclusively through these classes?
While local districts have the flexibility to determine through which classes G/T students are served, districts
are required by statute to serve all identified G/T students. Please note that districts are required to provide an
array of learning opportunities for G/T students in Kindergarten to grade 12 (TAC §89.3).
12. May G/T students be served in the regular classroom, or are districts required to offer special classes? Is
there a minimum time requirement for G/T services?
G/T students may be served in the regular classroom; however if this is the instructional design that is used to
deliver services, the regular classroom teacher must have the 30- hour foundational G/T training as delineated
in TAC §89.2(1) and an annual update of six hours of professional development in G/T education (TAC
§89.2(2)). Campuses and districts must ensure G/T students have opportunities to work together as a group,
work with other students, and work independently during the school day throughout the entire school year as a
direct result of G/T service options (TAC §89.3(1) and (3); State Plan 2.2C). Please note that a group is defined
as a minimum of three students. In addition, if G/T students are provided services in the regular classroom,
students must be assured an array of learning opportunities that are commensurate with their abilities and that
emphasize content in the four foundation curricular areas (TAC §89.3(1) and (3); State Plan 2.1C). There is no
minimum time requirement in either law or rule.
13. When is it appropriate to exit or furlough an identified G/T student?
Policies regarding exiting or furloughing identified G/T students are made at the local level. Provisions
regarding furloughs and exiting of students from program services are required to be included in written
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policies that are approved by the local board of trustees and disseminated to parents (TAC §89.1(5); State Plan
1.2C).

Section 3: Curriculum and Instruction
14. What is meant by “a continuum of learning”?
A continuum of learning experiences refers to articulated intellectual, artistic, creative, and/or leadership
activities and opportunities that build upon one another each year a student is in school. Instruction must be
seamless and vertically aligned in order to achieve the state goal of developing advanced-level products and/or
performances (State Plan 3.2C and State Plan Glossary).
15. What is meant by “appropriately challenging learning experiences”?
An array of learning experiences is a menu of challenging activities or opportunities that fit the unique interests
and abilities of advanced-level students (State Plan Glossary). The State Plan requires an array of appropriately
challenging learning experiences in each of the four foundation curricular areas be provided for G/T students
in Kindergarten to grade12 and parents be informed of the opportunities (TAC §89.3 and State Plan 3.1C).
16. Must a district provide services in each of the four foundation curricular areas?
Yes. Opportunities that are commensurate with G/T students’ abilities and that emphasize content in the four
foundation curricular areas must be provided for G/T students in Kindergarten to grade 12 (State Plan 3.1C).
Students should be served based on individual strengths and should not be required to participate in all four
foundation curricular areas (State Plan 2.1C).
17. If districts serve high school G/T students through Pre-AP, AP, and/or IB courses and students who are not
identified G/T are in the class, must the teacher differentiate the curriculum for the G/T students?
Yes. The State Plan requires that districts provide G/T students an array of learning opportunities that are
commensurate with their abilities (State Plan 2.1C). Districts meet the needs of G/T students by modifying the
depth, complexity, and pacing of the curriculum and instruction ordinarily provided.

Section 4: Professional Development
18. Who is required to have professional development in G/T education?
Teachers who provide instruction and services that are a part of the district’s defined G/T services are required
to receive a minimum of 30 clock hours of professional development prior to their assignment to provide G/T
services and instruction. This 30-hour training must include nature and needs of G/T students, identification
and assessment of G/T students’ needs, and curriculum and instruction for G/T students. Teachers without
required training must complete the 30-hour training within one semester of assignment to provide G/T
services and instruction. Teachers must also receive a minimum of six hours annually of professional
development in G/T education (TAC §89.2(1), (2) and (3); State Plan 4.1.1.C, 4.1.2.C and 4.2C).
Administrators and counselors who have authority for service decisions for G/T students are required to
receive six hours of professional development that includes nature and needs of G/T students and service
options for G/T students (TAC §89.2(4); State Plan 4.3C). Any campus or district-level administrator
(including the superintendent) or counselor who has authority to make scheduling, hiring, and/or program
decisions should have the six hours of training (TAC §89.2(4); State Plan 4.3C).
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19. If a teacher completed the 30-hour foundational G/T training several years ago and has not continued with
the 6-hour annual G/T professional development updates, must he/she retake the 30-hour training to be
considered a G/T trained teacher in Texas?
There is no such requirement in law or rule; however local district policies may include this requirement.
20. Must all teachers complete the annual six-hour G/T professional development update?
All teachers who provide instruction and services that are a part of the district’s defined gifted/talented services
program for G/T students must receive a minimum of six hours annually of professional development in G/T
education that is related to state teacher education standards(TAC §89.2(3); TAC §233.1; State Plan 4.2C).
21. Must administrators/counselors participate in a six-hour G/T professional development update each year?
There is no such requirement for districts to be in compliance with rule; however, local district policies may
include this requirement. Exemplary programs require an annual six-hour G/T update for
administrators/counselors as indicated in the State Plan 4.3E.
22. What training should be offered to teachers in the required six-hour annual G/T professional development
update?
The decision not to mandate what should be offered as six-hour update training was deliberate. The annual
update should be based on individual teacher needs related to the objectives of the district’s G/T program
services. The intent of the six-hour update is to provide teachers of G/T students with training that will enable
the teacher to differentiate and adjust the depth, complexity, and pacing of lessons to meet the needs of G/T
students. The teacher and his/her supervisor may collaboratively make this decision based on the needs
identified in campus and district improvement plans (TAC §89.2(3); State Plan 3.4C).
23. Is a teacher who has completed the 30-hour foundational G/T training considered G/T certified in Texas?
No. G/T certified refers to a teacher who has obtained the G/T Supplemental Certificate available through the
State Board of Educator Certification after successfully challenging the G/T TExES. This certificate alone,
however, does not qualify a teacher to teach gifted students in Texas. It must be accompanied by the 30-hour
foundational G/T training required by TAC §89.2. A teacher with the appropriate 30-hour training, but without
the supplemental certificate, is considered G/T trained (TAC §89.2 and State Plan 4.1.1C).
24. Are Pre-AP/AP or IB teachers required to complete the 30-hour foundational G/T training? If so, can their
Pre-AP/AP or IB training count toward G/T training requirements?
If Pre-AP/AP or IBclasses serve as the mode of delivery for services to G/T students, teachers must have the
required 30-hour foundational G/T training. Substitutions from the College Board five-day summer institute
or IBO training may be made for the curriculum and instruction component of the 30-hour foundational G/T
training, but the teacher would still require training in the nature and needs of G/T students and identification
and assessment of G/T students’ needs.

Section 5: Family and Community Involvement
25. Must districts/campuses offer a parent awareness session each year?
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For a district to be in compliance with the State Plan, no annual parent meeting is required. Please note that
school districts are required to provide certain information to parents. This includes informing parents of the
array of learning opportunities available for G/T students in Kindergarten to grade 12 (State Plan 5.2C) and
disseminating written policies on student identification to parents (State Plan 5.1C). For a district to be
recommended by this indicator, orientation and periodic updates are provided for parents of students identified
for and provided G/T services (State Plan 5.2.1R).
26. The law says that the State Plan shall serve as the basis for district accountability in providing services to
G/T students. How and when will districts be held accountable for the indicators in the State Plan?
The board of trustees of a school district or the governing body of an open-enrollment charter school has
primary responsibility for ensuring that the district or school complies with all applicable requirements of state
educational programs (TEC §7.028). Provisions to improve services to G/T students must be included in
district and campus improvement plans (State Plan 3.4C). The effectiveness of G/T services must be evaluated
annually, and the data used to modify and update district and campus improvement plans. Parents must be
included in the evaluation process (State Plan 5.3C). The method of evaluation is a local district decision.
27. Must districts evaluate their G/T program each year?
Yes. The effectiveness of G/T services must be evaluated annually and the data used to modify and update
district and campus improvement plans. Parents must be included in the evaluation process (State Plan 5.3C).
Districts shall evaluate services annually through a locally developed process that meets the requirements of
law and rule.
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Van Alstyne Independent School District
Gifted and Talented

TEA GUIDING QUESTIONS FOR GT PROGRAM REVIEW
The Texas State Plan for the Education of Gifted/Talented Students (State Plan) forms the basis of
gifted/talented (G/T) services and accountability. The plan offers an outline for services without
prohibitive regulation. This resource document for G/T program review serves as a resource to the
State Plan and provides guided questions to assist districts in their efforts to meet the compliance
guidelines as they also strive to improve services to identified G/T students.

In Compliance

Proposed Guiding Questions
Section 1: Student Assessment

1.1C
Written policies on student identification for
gifted/talented services are approved by the
district board of trustees and disseminated to
all parents (19 TAC §89.1).

•

1.2C
Provisions regarding transfer students,
furloughs, reassessment, exiting of students
from program services, and appeals of district
decisions regarding program placement are
included in board-approved policy (19 TAC
§89.1(5)).

What written procedures are in policy
regarding o transfer students (in-district,
instate, and out-state),
o furloughs, o reassessment, o exiting
of students from services, and o appeals?

•
•

•
•

1.3.1C
Provisions for ongoing identification of
students who perform or show potential for
performing at remarkably high levels of
accomplishment in each area of giftedness
served by the district are included in
boardapproved policy (19 TAC § 89.1 (1)).

•
•
•

What written policies are in place regarding
identification and assessment?
When were these policies last updated and
approved by the board?
What methods of disseminating information
ensure that parents are adequately informed
of these policies?

When were these policies last updated and
approved by the board?
Do the board-approved policies reflect current
practices in your district?
What written procedures are in policy for
ongoing identification of students?
When were these policies last updated and
approved by the board?
Do the board-approved policies reflect current
practices in your district?
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1.3.2C
Assessment opportunities for gifted/talented
identification are made available to students
at least once per school year.

What is the timeline for the G/T identification
process? (e.g. referrals, screening,
assessment, and placement decisions)

1.4C
Students in grades K-12 shall be assessed and,
if identified, provided gifted/talented services
(TEC §29.122 and 19 TAC §89.1 (3)).

What is the process used to assess and identify
students at each grade level?

In Compliance

Proposed Guiding Questions

1.5.1C
What are the multiple measures used to
Data collected from multiple sources for each
determine student placement for G/T students?
area of giftedness served by the district are
included in the assessment process for
gifted/talented services (19 TAC §89.1(2)).
1.5.2C
What assessments in other languages or
Students are assessed in languages they
nonverbal assessments are used to identify ELL
students?
understand or with nonverbal assessments.
1.5.3C
• What criteria are used to assess kindergarten
students?
At the kindergarten level, as many criteria as
possible, and at least three (3), are used to
• How many measures are used?
assess students who perform at remarkably
high levels of accomplishment relative to age
peers.
• What qualitative measures are used to assess
1.5.4C
students in grades 1 -12?
In grades 1-12, qualitative and quantitative
• What quantitative measures are used to assess
data are collected through three (3) or more
students in grades 1-12?
measures and used to determine whether or
• How many measures are used?
not a student needs gifted/talented services.
• What services are available in leadership, artistic
1.5.5C
areas, and creativity?
If services are available in leadership, artistic
• What criteria (minimum of 3) are used for
areas, and creativity, a minimum of three (3)
assessment in areas your district serves?
criteria are used for assessment.
1.6C
How is access to assessment provided to all
populations?
Access to assessment and, if needed,
Examples
of potential populations to consider o
gifted/talented services is available to all
bilingual/ESL/ELL or migrant
populations of the district (19 TAC §89.1 (3)).
o
o

twice-exceptional students, e.g., autistic, dyslexic,
ADHD
economically disadvantaged
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1.7C
Final determination of students’ need for
gifted/talented services is made by a
committee of at least three (3) local district or
campus educators who have received training
in the nature and needs of gifted/talented
students and who have met and reviewed the
individual student data (19 TAC §89.1(4)).

•
•
•

Who serves on the selection committee in your district?
How many local district or campus educators serve on
this committee?
Has each member received at least the minimum
requirement of training in nature and needs of G/T
students?

Section 2: Service Design
2.1C
Identified gifted/talented students are
assured an array of learning opportunities
that are commensurate with their abilities
and that emphasize content in the four (4)
foundation curricular areas. Services are
available during the school day as well as the
entire school year. Parents are informed of
these options (19 TAC §89.3(3)).

•

•
•
•

What G/T services and learning
opportunities are available in each of the four
foundation curricular areas?
When, during the normal school day, are
services made available to students?
When, during the entire school year, are
services made available to students?
What methods of disseminating information
ensure that parents are adequately informed
of these options?
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In Compliance
2.2C
Gifted/talented students are ensured
opportunities to work together as a group,
work with other students, and work
independently during the school day as well
as the entire school year as a direct result of
gifted/talented service options (19 TAC
§89.3(1)).
2.3C
Out-of-school options relevant to the
students’ areas of strength are provided by
school districts whenever possible (19 TAC
§89.3(3)).

Proposed Guiding Questions
How does the instructional
arrangement offer opportunities for
identified G/T students to work with
each other? How does the instructional
arrangement offer opportunities for
identified G/T students to work with
non-identified students?
How does the instructional arrangement
offer opportunities for the identified G/T
student to work independently?
What before-or after-school activities are
offered relevant to students’ areas of
strength?

2.4C
Local board policies are developed that are
consistent with State Board of Education
rules on credit by examination (19 TAC
§74.24) and early high school graduation
opportunities (TEC §56.302).

What policies allow opportunities for credit by
examination?
What policies allow opportunities for early
high school graduation?
Do the board-approved policies reflect
current practices in the district?

2.5C
No more than 45% of state funds allocated for
gifted/talented education are spent on
indirect costs as defined in the Financial
Accounting and Reporting Module (Financial
Accountability Resource guide). At least 55%
of the funds allocated to gifted/talented
education is spent on assessment and services
for gifted students (19 TAC §105.11).

How does the district ensure that at least 55%
of G/T allotment funds are spent on
assessment and services for gifted students?

2.6C
Student assessment and services are in
compliance with the Texas State Plan for the
Education of Gifted/Talented Students (19
TAC §89.5).

How does the district ensure compliance
with Section 1: Student Assessment?
How does the district ensure compliance
with Section 2: Service Design?
Are there areas in which the district is not in
compliance? If so, how does the district plan
to address this?
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3.1C
An array of appropriately challenging
learning experiences in each of the four (4)
foundation curricular areas is provided for
gifted/talented students in grades K-12, and
parents are informed of the opportunities (19
TAC §89.3).

How do the curricula for identified G/T
students provide challenging experiences in
all four foundation curricular areas?
What methods of disseminating information
ensure that parents are adequately informed
of these opportunities?
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In Compliance
3.2C
A continuum of learning experiences is
provided that leads to the development of
advanced-level products and/or performances
such as those provided through the Texas
Performance Standards Project (TPSP) (19
TAC §89.3(2)).
3.3C
Opportunities are provided to accelerate in
areas of student strengths (19 TAC §89.3(4)).
3.4C
Provisions to improve services to
gifted/talented students are included in
district and campus improvement plans
(TEC §§11.251-11.253).

Proposed Guiding Questions
How does the district offer a continuum of
learning experiences that allows for the
development of advanced-level products
and/or performances?

What district policies allow opportunities for
student acceleration in areas of strength?
•

•

What provisions are included in the district
improvement plan (DIP) to address services
for G/T students on an annual basis?
What provisions are included in each campus
improvement plan (CIP) to address services
for G/T students on an annual basis?

Section 4: Professional Development
4.1.1C
A minimum of thirty (30) clock hours of
professional development that includes
nature and needs of gifted/talented students,
identification and assessment of
gifted/talented students’ needs, and
curriculum and instruction for
gifted/talented students is required for
teachers who provide instruction and services
that are a part of the district’s defined
gifted/talented services. Teachers are
required to have completed the thirty (30)
hours of professional development prior to
their assignment to the district’s
gifted/talented services (19 TAC §89.2(2)).

How does the district/campus ensure that each
teacher providing instruction for G/T
students within the district’s defined
program has completed the required 30-hour
foundational G/T training?

4.1.2C
Teachers without required training who are
assigned to provide instruction and services
that are part of the district’s defined
gifted/talented services are required to
complete the thirty (30) hour training within
one semester (10 TAC §89.2(2)).

How does the district/campus ensure that each
teacher providing instruction for G/T
students within the district’s defined
program has completed the required 30-hour
foundational G/T training within one
semester of their assignment?
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4.2C
Teachers who provide instruction and
services that are a part of the district’s
defined gifted/talented services receive a
minimum of six (6) hours annually of
professional development in gifted/talented
education that is related to state teacher
education standards (19 TAC §89.2(3) and
TAC §2.33.1).

•

•

How does the district/campus ensure that
each teacher providing instruction for G/T
students within the district’s defined program
has completed 6 hours of G/T training
annually?
What guidelines are followed in awarding
hours for the 6-hour update training?
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In Compliance
4.3C
Administrators and counselors who have
authority for service decisions are required to
complete a minimum of six (6) hours of
professional development that includes
nature and needs of gifted/talented students
and service options for gifted/talented
students (19 TAC §89.2(4)).
4.4C
Evaluation of professional development
activities for gifted/talented education is
ongoing and related to state teacher education
standards, and the results of the evaluation
are used in making decisions regarding future
staff development plans (19 TAC §89.5 and
TAC §2.33.1).

Proposed Guiding Questions
•

•

•
•
•

How does the district/campus ensure that
each administrator/counselor who has
authority for service decisions completes the
minimally required 6-hour training?
How does the district/campus ensure that
administrator/counselor training includes
nature and needs of G/T students and service
options for G/T students?
How does the district/campus evaluate G/T
professional development activities?
What information is gathered in the
evaluation of professional development?
How is the information used to inform
decision-making regarding future staff
development plans?

Section 5: Family/Community Involvement
5.1C
Written policies are developed on
gifted/talented student identification,
approved by the local board of trustees and
disseminated to parents (19 TAC §89.1).

•
•
•
•

5.2C
An array of learning opportunities are
provided for gifted/talented students in
grades K – 12, and parents are informed of all
gifted/talented services and opportunities (19
TAC §89.3).

•

•

What written policies are in place regarding
G/T student identification?
When were these policies last updated and
approved by the board?
Do the board-approved policies reflect current
practices in your district?
What methods of disseminating information
ensure that parents are adequately informed
about these policies?
What opportunities which fit the unique
interests and abilities of advanced-level
students are available?
What methods of disseminating information
ensure that parents are adequately informed
of these opportunities?
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5.3C
The effectiveness of gifted/talented services
is evaluated annually, and the data is used to
modify and update district and campus
improvement plans. Parents are included in
the evaluation process (TEC §§11.251-11.253).

•
•
•

•

•

How is the effectiveness of G/T services
evaluated annually?
In what ways are parents included in the
evaluation process?
How are the results of the evaluation
communicated to the district and to
individual campuses to ensure inclusion in
DIP and CIP(s)?
How are the results of the evaluation used to
determine goals for G/T students in the DIP
and CIP(s)?
What modifications have been made to the
DIP and CIP(s) based on the evaluation?

TEA Guiding Questions for Program Review of Recommended Level
The Texas State Plan for the Education of gifted/Talented Students (State Plan) forms the basis of Gifted/Talented
(G/T) services and accountability. The plan offers an outline for services without prohibitive regulation. This resource
document for G/T program review serves as a resource to the State Plan and provides guided questions to assist districts
in their efforts to meet compliance and move to the Recommended level as they strive to improve services to identified
G/T students.(See Guiding Questions for Program Review.)

In Compliance

Proposed Guiding Questions
Section 1: Student Assessment

1.1.1R Nomination/referral procedures for
assessment of gifted/talented students are
communicated to families in a language and form that
the families understand or a translator or interpreter
is provided.

•
•

•
1.1.2R Nomination/referral forms for assessment of
gifted/talented students are provided to families in a
language and form that the families understand, or a
translator or interpreter is provided.

•
•

•
1.1.3R Families and staff are informed of student
assessment results and placement decisions as well
as given opportunities to schedule conferences to
discuss assessment data.

•
•

In what languages are the nomination/referral
procedures written?
What provisions are made to communicate the
nomination/referral procedures to families in a form
that they can understand?
How are translators/interpreters provided to help
with this communication?
In what languages are the nomination/referral forms
written?
What provisions are made to provide the
nomination/referral forms to families in a way that
they can understand?
How are translators/interpreters provided to help
with communication of information on the forms?
How are families and staff informed of student
assessment results and placement decisions?
When are families and staff given opportunities to
schedule conferences to discuss assessment data?
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1.2.1R Policy ensuring that transfer students are
properly assessed and appropriately placed within six
weeks of enrollment in the district is included in
board-approved policy. Transfers from campus to
campus within the district are also addressed in
board-approved policy.

•

•

•

1.2.2R When a gifted/talented student transfers to
another district either in or out of Texas, that district
is provided with the student’s assessment data by the
sending district.

What written procedures are in policy for ensuring
that transfer students are properly assessed and
appropriately placed within six weeks of enrollment?
What written procedures are in policy for transfers of
gifted students from campus to campus within the
district?
When were these policies approved by the school
board?
How and when is assessment data provided to
districts both in and out of the state when a
gifted/talented student transfers?

1.2.3R Policy is adopted allowing student furlough
(the opportunity for students to have a leave of
absence from gifted/talented program services) for
specified reasons and for a certain period of time
without being exited.

•

1.2.4R Policy related to reassessment of
gifted/talented students is based on performance in
response to gifted/talented services and if
reassessment occurs at all, it is no more than once in
elementary grades, once in middle school grades, and
once in high school.

•

1.2.5R Policy related to exiting of students from
gifted/talented services is based on multiple criteria
including student performance in response to
services. Exiting of a student is finalized by committee
decision after consultation with parents and student
regarding the student’s educational needs.

•

•
•

•
•

•

•
•

What policy has been written allowing student
furlough (leave of absence) without exit?
What reasons and time periods are addressed in this
policy?
How is PEIMS staff notified that students on furlough
must be temporarily removed from PEIMS?
What policy has been written related to reassessment
of gifted and talented students?
How are time periods for reassessment included in
this policy?
How is student response to gifted/talented services
used in making decisions about reassessment?
What policy has been written related to the exiting of
students from gifted/talented services?
In what way is multiple criteria, including student
performance in response to gifted/talented services,
included in this policy?
When/how does parents and student consultation
occur regarding the student’s education needs?
Who is included on the exit committee?

TEA Guiding Questions for Program Review of Exemplary Level
The Texas State Plan for the Education of gifted/Talented Students (State Plan) forms the basis of gifted/talented
(G/T) services and accountability. The plan offers an outline for services without prohibitive regulation. This
resource document for G/T program review serves as a resource to the State Plan and provides guided
questions to assist districts in their efforts to meet compliance and the Recommended level and move to the
Exemplary level as they strive to improve services to identified G/T students. (See Guiding Questions for
Program Review and Guiding Questions for Program Review of Recommended Level.)

Exemplary

Proposed Guiding Questions

Section 1: Student Assessment
1.1.1E Board-approved policies are reviewed
•
When were the board-approved policies
at least once every three years and modified as regarding identification and assessment for
gifted/talented services last reviewed and modified as
needed.
needed?
•
Did this occur at least once in the past 3 years?
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1.1.2E An awareness session providing an
overview of the assessment procedures and
services for gifted/talented students is offered
for families by the district and/or campus prior
to the nomination/referral period.

• When was the awareness session providing an
overview of the assessment procedures and services
for gifted/talented students offered for families by the
district and/or campus prior to the nomination/referral
period?

1.1.3E All family meetings are offered in a
language families can understand or a
translator or interpreter is provided.

• What provisions were made to offer family meetings
in languages families can understand? (e.g. use of
translators or interpreters, written information in native
language, etc.)

1.2E Equitable access to gifted/talented
services for transfer students is provided
through board-approved policy that is
developed in consideration of current bestpractice recommendations.

• Is the board-approved policy for gifted/talented
services for transfer students equitable, accessible,
and based on current best-practice recommendations?
(e.g. comparable data from sending school is
considered for decision making, selection committee
considers student need in making
decisions, process is ongoing - not limited by
assessment calendar, etc.)

1.3E The identification process for
gifted/talented services is ongoing, and
assessment of students occurs at any time the
need arises.
1.4E Students in grades K-12 are assessed
and served in all areas of giftedness included
in TEC §29.121.

• How often is assessment for gifted/talented services
conducted outside of the annual identification timeline?

1.6E The population of the total district is
reflected in the population of the gifted/talented
services program or has been for two (2) of the
past three (3) years.
1.7.1E The selection committee is formed of a
majority of members who have completed thirty
(30) hours of training and are current with the
six-hour training update as required by 19 TAC
§89.2(2).

Exemplary
1.7.2E Additional data beyond that collected
through the district's standard gifted/talented
assessment process are considered, as
needed, by the selection committee in making
identification decisions in order to make the
most appropriate placement.
SECTION 2: SERVICE DESIGN

• Are students in grades K-12 assessed in all areas of
giftedness (intellectual, creative and/or artistic areas,
leadership, and specific academic fields), and if
identified, served in all the areas in which they
qualify?
•
In what way does the population of the total
district compare to the population of gifted/talented
students according to PEIMS or other data?
•
Has the gifted/talented population mirrored the
overall population for at least 2 of the past 3 years?
• Have the majority of members on the selection
committee(s) completed the thirty hours of training
and are current with the six-hour training updates?

Proposed Guiding Questions
• What additional data beyond that collected through
the district's standard gifted/talented assessment
process are considered, as needed, by the selection
committee in making identification decisions?
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2.1E Services for gifted/talented students are
comprehensive, structured, sequenced, and
appropriately challenging, including options in
the four (4) foundation curricular areas, arts,
leadership, and creativity.

•
What are the services provided for
gifted/talented students in the four foundation curricular
areas, arts, leadership, and creativity?
•
Are services comprehensive, structured and
sequenced across grade levels?
•
Are services appropriately challenging for
gifted/talented students?

2.4E Acceleration options are actively facilitated • What acceleration options are actively facilitated by
district administrators, counselors, and teachers? (e.g.,
by district administrators, counselors, and
skip a grade, credit by exam, early HS graduation, AP,
teachers.
dual credit, etc.)
2.5E Additional funding from business
partnerships, scholarships, parent group
fundraisers, etc. is used to supplement the state
and local funding.
2.6E Ongoing formative and summative
evaluation strategies, based on quantitative
and qualitative data, are reviewed by the school
board and used for substantive program
improvement and development.

• What additional funding is used to supplement the
state and local funding of the gifted/talented program?

2.7E A person or persons with a gifted/talented
endorsement, supplementary certification, or
advanced degree in gifted/talented education
are assigned to coordinate the district’s K-12
gifted/talented education services.

• Does the coordinator of the district's K-12
gifted/talented education services hold a gifted/talented
endorsement, supplementary certification or advanced
degree in gifted/talented education?

SECTION 3: Curriculum and Instruction
3.1E Curriculum options in intellectual, creative
and/or artistic areas; leadership; and specific
academic fields are provided for gifted/talented
students.
3.2E The opportunity for students who have
been served in a gifted program for one or more
years to develop sophisticated products and/or
performances assessed by external evaluators
who are knowledgeable in the field that is the
focus of the product is available through
gifted/talented curricula.

•
What ongoing formative and summative
strategies
are utilized to evaluate the programs for gifted/talented
students?
•
When is the evaluation reviewed by the school
board?
•
How is the evaluation used for substantive
program improvement?

• What are the curriculum options provided for
gifted/talented students in intellectual, creative and/or
artistic areas, leadership, and specific academic fields?
•
What type of curricula in the gifted program
provides opportunities for students to develop
advanced products?
•
What type of sophisticated products and/or
performances are produced by the gifted/talented
students?
•
Who are the external evaluators who are
knowledgeable in the field that is the focus of the
products?
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Exemplary

Proposed Guiding Questions

3.3E Scheduling modifications are implemented • What scheduling modifications are implemented in
order to meet the needs of individual students? (e.g.,
in order to meet the needs of individual
classes above grade level or at another campus,
students.
release time for mentorships, etc.)
3.4.1E Gifted/talented curriculum is designed
and evaluated through collaboration by
specialists in content areas, instructional
techniques, and gifted/talented education.
3.4.2E The development and delivery of
curriculum for gifted/talented students is
monitored regularly by trained administrators.

3.6E Student progress/performance in
response to gifted/talented services is
periodically assessed using standards
developed by experts in the areas served.
Results are communicated to parents or
guardians.
Section 4: Professional Development
4.1E District support in the form of release time
or tuition assistance is available for graduate
studies in gifted/talented education for teachers
who provide services to gifted/talented
students.
4.2E Mentors and others who offer specialized
instruction for gifted/talented students are
provided training to increase their
understanding of the nature and needs of these
students and the district goals for the students,
including the state goal for gifted/talented
students.
4.3E Administrators and counselors who have
authority for gifted/talented service decisions
receive a minimum of six (6) hours annually of
professional development in gifted/talented
education.
4.4.1E A long-range plan for professional
development that culminates in graduate
studies in gifted/talented education,
supplemental gifted/talented certification, and/or
advanced degrees in gifted/talented education
and/or their teaching discipline is pursued by a
majority of the teachers who provide advancedlevel and/or gifted/talented services.

• How do specialists in content areas, instructional
techniques, and gifted/talented education collaborate
with designers of the gifted/talented curriculum?
• When and how do administrators monitor the
development and delivery of curriculum for
gifted/talented students? • What training do
administrators receive to assist with curriculum
monitoring?
• What standards developed by experts in the areas
of giftedness served are used to periodically assess
student progress/ performance? • How are the results
of the assessment communicated to parents or
guardians?

• How have staff members who provide services to
gifted/talented students been provided release time or
tuition assistance for graduate studies in
gifted/talented education?
• What program is in place for mentors and others
who offer specialized instruction for gifted/talented
students to receive training to increase their
understanding of the nature and needs of these
students and the district goals for the students,
including the state goal for gifted/talented students?
• Have all administrators and counselors who have
authority for gifted/talented service decisions received
a minimum of six (6) hours annually of professional
development in gifted/talented education?
•
What is the long-range plan for professional
development that culminates in graduate studies in
gifted/talented education, supplemental gifted/talented
certification, and/or advanced degrees in
gifted/talented education or teaching discipline?
•
Which teachers providing advanced-level and
or gifted/talented services are pursuing these studies?
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4.4.2E Gifted/talented services staff are
involved in planning and conducting the
district’s gifted/talented training
Section 5: Family/Community Involvement
5.1.1E Information is shared and meetings are
held annually requesting parent and community
recommendations regarding students who may
need gifted/talented services.

• How is gifted/talented staff involved with planning
and conducting the district's gifted/talented training?

• When are meetings held and what type of
information is shared to request parent and community
nominations/referrals regarding students who may
need gifted/talented services?
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Exemplary

Proposed Guiding Questions

5.1.2E The opportunity to participate in a
parent association for the gifted/talented is
provided to parents.

•
How are community volunteers organized to
work with gifted/talented students?
•
What information is shared with volunteers in
an orientation for working with these students?

5.2.1E Community volunteers are organized
and provided an orientation about working with
gifted/talented students.

•
How are community volunteers organized to
work with gifted/talented students?
•
What information is shared with volunteers in
an orientation for working with these students?

5.2.2E Liaisons with business and community
organizations are established, and the use of
community resources (retired community
members, foundations, universities, etc.) is
evident in the service options available for
gifted/talented students.
5.2.3E Professional development opportunities
are offered by the gifted/talented coordinator in
collaboration with the parent advisory
committee to staff, parents, and community
members.
5.2.4E Support for mentorship and
independent study programs in the district is
solicited by the parent/community advisory
committee.

• How are businesses, community organizations, and
community resources utilized in service options for
gifted/talented students?

• What type of professional development opportunities
are offered by the gifted/talented coordinator in
collaboration with the parent advisory committee to
staff, parents, and community members?
• How does the parent/community advisory committee
support and solicit mentorships and independent study
programs in the district?
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