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Narrative Description of the School and Community
The Community
Hendricks Elementary School is located at 1111 St. Joseph Street, Shelbyville, Indiana. Based on
the census of 2010 there are 27,816 people, 11,001 households, and 7,409 families residing in the
city of Shelbyville. The racial makeup of the city is 93.7% White, 1.5% African American, 0.2%
Native American, 0.08% Asian, 2.4% from other races, and 1.4% from two or more races. 5.2%
of the population are Hispanic or Latino of any race.

There is a wide variety of housing in the district, ranging from small studio apartments to grand
estates. There are 11,001 households out of which 21.6% have children under the age of 18.
Within these households, 49.7% have married couples living together, 11.5% have a female
household with no husband present, and 32.7% are non-families. 37.2% of all households are
made up of individuals and 25.2% have someone living alone who is 65 years of age or older.
The median age in Shelbyville is 37 years.
The median income for a household in the city is $36,824, and the median income for a family
is $46,379. The per capita income for the city is $18,670. 9.1% of the population and 6.1% of
families are below the poverty line. Out of the total population, 10.8% of those under the age of
18 and 11.6% of those 65 and older are living below the poverty line
The School
Hendricks Elementary is one of three schools that service prekindergarten, kindergarten, first,
second, third, fourth, and fifth graders in Shelbyville Central Schools. The enrollment at
Hendricks Elementary is approximately 665 students, the largest of the district’s elementary
schools. Hendricks’ diverse student enrollment validates the need for offering a variety of
programs. The student population is approximately 85.4% Caucasian, 7.4% Hispanic, .3% Asian,
4.6% Multiracial, and 1.9% African American.
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Students
American Indian

1

Black

5

Asian or Pacific Islander

4

Hispanic

78

White

554

Multiracial
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The school district represents an average socio-economic status with a family-oriented value
system. The Hendricks enrollment ranges from above average income to poverty level. The
diversity at Hendricks Elementary is reflected in number of students receiving free or reduced
lunch. Approximately 345 (49%) students are on free lunch while approximately 34 (5%) are on
reduced lunch. In the last 12 years the free and reduced lunch population has increased from 41%
to 53%. Approximately 331 (47%) students are on paid lunch.

Hendricks Elementary School’s staff consists of 29 general education teachers, two special area
teachers, six special education teachers, one social worker, one assistant principal, and one
principal. There are approximately 15 instructional assistants, three office staff members and a
custodian.
Parents play a valuable role in the school community. They are represented in a variety of
avenues, which includes school volunteers, School Improvement Committee, corporation
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committees, classroom volunteers, and a strong Parent/Teacher Organization. Annually, parents
and guardians log in over 2,000 hours of volunteer service. In addition to this team, Shelbyville
Central Schools provides support staff, which includes technology consultants, corporation
nurse, occupational therapists, behavioral consultants, and psycho-educational evaluators.
Hendricks Elementary School consists of one large building originally constructed in 2000. The
building is approximately 103,000 sq. ft., with the average classroom occupying approximately
1,008 sq. ft. The building consists of two wings of classrooms and includes an art room, music
room, kitchenette, small group study room, labs for speech pathology, fully equipped life skills
rooms, cafetorium with a stage, reading a science labs, health clinic, three teacher workrooms,
and office space. Hendricks has a large gymnasium that can accommodate 800 persons.
Technology Initiatives
The use of technology at Thomas A. Hendricks Elementary has seen significant growth in the
last few years, and school staff have set specific and focused goals to improve the instructional
technology capacity of staff to ensure student technology aptitude continues to improve.
Hendricks Elementary has an interactive website that provides information on school events,
accomplishments, links to individual teacher websites, and other school information. The school
continues to grow its reach through social media platforms such as Facebook. Currently 34
rooms are equipped with an integrated audio and visual systems. There are now 12 classrooms
equipped with Mimio Boards and 29 teachers are able to utilize the Mobi interactive systems or
Apple AirPlay systems. During the schoolyear 2009-2010, over 20 staff members at Hendricks
received advanced technology training through a corporation technology grant and IUPUI. In the
fall of 2011, iPad 2’s were purchased to assist teachers in assessing students and approximately
23 teacher kindergarten through fifth grade and special education got these devices. Also, a 30
station iPad 2 cart was purchased and set up with educational apps and these are used by students
in the primary wing. In the 2012-13 school year, a second iPad cart was added in the primary
wing and three 32-unit laptop carts were added to the intermediate wing to further assist with
classroom technology programs. In the 2013-14 schoolyear a third cart of iPads were added,
giving all primary grades their own cart. In the fall of the 2014-15 schoolyear, through a system
wide initiative, we will add 4 more iPad carts to be utilized in the upper grades.In the fall of
2015, 11 additional iPad carts were purchased making the ratio better that 2:1 student to
computer schoolwide. Achieve 3000 is a web based reading program that extends reading time
for all third through fifth grade students. A variety of math and reading software enrich and
support the curriculum for all students, including the web-based Achieve3000, RAPS360,
ALEKS, and other remediation and enrichment applications to provide individualized learning at
each student’s current level.

Mission, Vision, or Beliefs
Shelbyville Central Schools’ Mission Statement
SCS Educates Every Student, Every Day, No Exceptions, No Excuses.
Shelbyville Central Schools’ Vision Statement
Building our Community through Education and Opportunity.
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Shelbyville Central Core Values/Fundamental Objectives
We must establish a partnership involving students, staff, families, and community.
 Vision of corporate-wide cooperation and civility.
 Effective communication.
 Good public relations.
We must have a corporate-wide, on-going strategic planning process.
 Outline of the process.
 Needs assessment and data gathering.
 Measurement of mission.
We must have a positive learning environment.
 Readily available resources: Quality technology, furniture, materials, and supplies.
 Happy buildings.
 Students prepared to learn.
We must promote/support high student achievement in all areas.
 Tracking of individual achievement.
 Vertical and horizontal articulation.
 A philosophy that every child can learn.
We must have quality employees.
 Training and professional development.
 Well compensated.
 Rewards and recognition.
 Recruit, retain, and nurture new employees
We must have an effective communication system for all stakeholders.
 Marketing program.
 Communication training for all staff.
 Regular staff meetings.
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Hendricks Elementary
Hendricks Elementary Mission
Hendricks Elementary school community: Doing what is best for every child every day!
Hendricks Elementary Beliefs
 We believe that we can effectively teach ALL children.
 We believe that effective leadership is essential to support student success.
 We believe in the use of an effective and collaborative decision making process that utilizes
assessment data.
 We believe it is essential to intervene at the first indication of academic, social-emotional, or
behavioral needs.
 We believe in providing an integrated and focused systems of instructional interventions and
resources that is applied to successfully meet all students’ academic, social-emotional, and
behavioral needs.
 We believe the entire community including school staff and parents are responsible for education
our students.

Hendricks Pledge
We are smart.
We are brave.
We are thankful and
We never give up.
We are Hurricanes!

Statutes and rules the school wishes to have suspended from operation
At this time Hendricks Elementary is not applying for waivers.

Description and Location of Curriculum
The Shelbyville Central School’s Elementary written curriculum is the combination of local
learning objectives, the Indiana Academic Standards, and Power Indicators. The Shelbyville
Central School Corporation school board approves the corporation’s K-5 curriculum. Curriculum
Mapper, a writing tool, has been used to currently map English/Language Arts and Math in
kindergarten through fifth grade. It utilizes a large database of national standards and state
standards as well as the option for local learning objectives.
The last three years, Hendricks in cooperation with the other two elementary schools have
worked extensively to develop and align standard based curriculum using the Curriculum Loft.
Each year that the corporation reviews textbooks, a new curriculum map is updated. As we look
to implement the Indiana Academic Standards for College and Career Readiness, we have started
implementation of the maps provided by the Indiana Department of Education.
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Shelbyville Central schools curriculum is available for review at the Education Center, located
at 803 St. Joseph Street in Shelbyville, Indiana. All subject areas K-12 are available to the public
in the office waiting area at the Education Center. A copy of the curriculum maps
(English/Language Arts and Math) for the grade levels is also available at Hendricks in the
office. Each teacher has been issued the standards and should have them present in their
classroom. Indiana’s Academic Standards, Shelbyville Central’s Power Standards, programs for
gifted and high ability students, and wellness policy can all be accessed through the Shelbyville
Central School Corporation website at www.shelbycs.org.
Aligned with state and national standards
As the curriculum is revised, state and national standards will be incorporated and identified
within district curriculum guides. Corporation designees and committees will be responsible for
ensuring that the alignment occurs. Building administrators will serve on and take leadership in
curriculum revision committees so that they will be knowledgeable about the corporation’s
curriculum as well as state and national standards. They will take an active role in
communicating with teachers, parents, and students about the curriculum and explain how
curriculum objectives are being met in their schools and/or departments. They will look for
physical evidence that the curriculum is being taught and learned by reviewing student work
(activities, projects, homework assignments, and assessments), classroom displays, “daily
classroom walkthroughs” and by working with teachers to enhance the relationship between
student work and the curriculum.
Aligned with instruction and assessment
Curriculum will be based on the Indiana State Standards and this, in turn, will drive instruction.
Assessment data will be evaluated to monitor students’ progress as well as curriculum and
instruction. Data obtained from RAPS360 and NWEA will be used to modify instruction and
curriculum changes as needed.
Rigorous and challenging for all students
In all content areas and at all grade levels, the district curriculum will go beyond basic skills and
reflect higher order thinking (interpreting data, problem solving, applications, communication,
analysis and synthesis). District curriculum designees and their committees will ensure that the
written curriculum is rigorous and challenging. Administrators will look for all students to be
engaged in work that is challenging, with appropriate depth rather than “covering content.” All
teachers will incorporate instructional strategies that cover the range of depth of knowledge.
(Level 1 Recall, Level 2 Skills/Concept, Level 3 Strategic Thinking and Level 4 Extended
Thinking)
Relevant and meaningful to students
In content areas and at all levels of instruction, curriculum will be relevant and meaningful to the
lives of students. Building administrators will observe students actively engaged in learning that
is meaningful and relevant. They will observe situations in which students are encouraged to
make connections to other disciplines and to real life. They will expect students to be able to
explain what they are learning and why they are learning it.
Appropriate to the learner
In all content areas and at all levels of instruction, curriculum will be delivered in ways that are
appropriate to diverse needs of all learners. Hendricks educators will provide instruction that
recognizes the different readiness levels, learning styles, and interests of the students. Teachers
will utilize instructional and assessment strategies, a variety of resources, and flexible grouping
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patterns to tailor instruction to the needs of individual learners. The Response to Intervention
Team (RTI) will address any student that is at risk academically, socially or emotionally. In
cooperation with parents, staff will tailor an educational program for the student based on the
three tiered model.

Titles and Descriptions of Assessment Instruments
Just as students learn in different ways, they demonstrate learning in different ways. For that
reason, students must be given ongoing and varied opportunities to show what they have learned.
These assessment opportunities must be consistent with the ways in which students have been
taught and must reflect high expectations for student learning. These include both formal and
informal assessments, observations, interviews, discussions, performance tasks, open-ended
responses, and standardized tests. Results of these assessments at Hendricks Elementary are used
to adjust instruction, provide students and parents with feedback, and plan remediation and
enrichment, as well as evaluate students. Assessing the progress of the students is a major
priority of Hendricks Elementary. All the teachers are committed to developing the potential of
each child and giving students and parents appropriate feedback on the academic performances.
Every teacher uses a variety of classroom assessments to evaluate the growth and learning of the
students. The following assessments provide teachers with additional indicators of student
progress and overall performance levels:











ILEARN is an annual standardized, criterion-referenced test mandated by the state for all
students in grades 3 through 10. It is used as the basis for determining Adequate Yearly
Progress.
RAPS360 is utilized for all students kindergarten through 2nd grade. The assessment
evaluates the students’ mastery of the “Big Ideas” of reading. These assessments are
benchmarked four times a year with progress monitoring taking place every other week.
The RAPS360 testing is administered on the computer and teachers analyze reports after
the assessment.
Kindergarten and First Grade Progress Reports are nine-week checklists based on the
Indiana State Standards. Each nine weeks, students’ progress in each area is evaluated
and communicated to parents.
NWEA is learning-based assessment for Reading and Math in grades Kindergarten-5th
grade. The three assessments are given to measure students’ performance and potential
growth on ILEARN and provide immediate information on students’ ability levels.
Reports help administrators and teachers monitor students’ progress.
Formal Writing Assessments are conducted at least once each grading period. Writing
samples for all students are scored in kindergarten through fifth grade using a rubric
based on ILEARN and 6+1 traits used for consistency in standard measurement.
I AM is an observation-based alternative assessment designed to measure student
progress relative to Indiana’s Academic Standards in E/Language Arts and Mathematics.
I AM may also be used to measure progress of those students who are focusing on a
functional curriculum
Achieve 3000 is a web passed assessment tool that is currently being used by Title I in
grade 3 to assess and support reading comprehension.
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Plan for Submission/Updating Schoolwide Plan
The objective of the school improvement team is to lead the development of a school
improvement plan that addresses student achievement needs, to monitor the implementation of
the plan, and to revise it when appropriate. The following members will collaborate throughout
the school year to evaluate and amend the school improvement plan as needed.
At Hendricks Elementary, the School Improvement Plan Team committee includes the following
staff members:
Name
Position
Deryck Ramey
Principal
Colleen Fosnight

Assistant Principal

Rachel Todd

Kindergarten Teacher

Alecia Adkins

First Grade Teacher

Jess Larrison

Second Grade Teacher

Lindsay Vanderpohl

Third Grade Teacher

Melissa Gerline-Clagg

Fourth Grade Teacher

Adam Mauer

Fifth Grade Teacher

Heather Miller

Special Education Teacher

Dawn Adams

Art Teacher

Abby Mullen

Parent

Calendar for Submission/Updating of PL221/School Wide Plan
Review data from previous school year with
August/ September
school improvement team and make
appropriate changes for updated plan.
Review first quarter data in Checkpoint #1.
Look at current levels of achievement,
January
instructional practices, and professional
development that is needed.
Checkpoint #2 with school improvement team
March
to review first semester data and monitor goals.
April
Meet to go over Checkpoint #3 data.
Review and revise plan looking to the next
May
school year.
Submit plan to Shelbyville Central Schools
August/September
School Board and conduct Checkpoint #4.
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Attendance Rate
There is a strong relationship between student attendance and student academic achievement;
therefore, it is critical that student attendance rate is high. A primary goal regarding attendance is
to ensure that the average attendance rate is continually improving with a minimum target of
96%. The school will closely monitor both individual and aggregate attendance and strive to be
above 97.8%. For those students to have attendance issues the school’s social worker will
develop and facilitate “Calendar Crew,” which is a school wide initiative that tracks and
encourages daily attendance for at risk students. If attendance issues become an overwhelming
concern, the school has the option of sending the student and his or her guardians in front of the
Absence Review Panel. Along with community organizations such as the probation office,
prosecutor’s office, Department of Children’s Services, and school officials, the panel tries to
problem solve and put in place a plan for improved attendance. If attendance is not improved
after meeting with the Absence Review Panel, then the option to refer to the student to the
prosecutor’s office for Truancy is viable. Collection of student attendance rates, analysis of that
data, and adjustments to the school improvement plan to address that data is an integral part of
the school’s improvement process. At the end of 2016-2017, Hendricks’ attendance rate was
95.4% which continues a negative trend.

Safe and Disciplined Learning Environment
Hendricks Elementary has a crisis response team that consists of administrators and teachers
from the building. The team is a building planning committee responsible in assessing adverse
situations and then determining what course of action needs to be taken. The response team
meets periodically throughout the year and on an as-needed basis. Members of the Crisis
Response Team are as follows:
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Name

Position

Deryck Ramey

Principal

Colleen Fosnight

Assistant Principal

Rachel Todd

Teacher

Christie Nigh

Secretary/Treasurer

Brittany Hornsby

Health Assistant

Daniel McDaniel

Custodian

Brianna Wettrick

Cafeteria Manager

Megan Riedeman (proposed)

School Social Worker

For learning to occur, the environment must be safe, orderly, and conducive to learning.
Expectations at Hendricks Elementary are high for students and staff members alike. Procedures
and routines are in place to ensure that time is used efficiently, instruction is appropriately paced,
a variety of learning activities is occurring, students are taking responsibility for their own
learning and actions, connections are being made to prior knowledge, and the needs of
individuals and the group are being met. The environment is designed to encourage active
respectful involvement, on-task behaviors, risk-taking in teaching and learning, mutual respect,
and reflection about learning. Hendricks Elementary School’s staff takes an active role in
providing a safe and orderly environment that is conducive to learning in the building.
Shelbyville Central Schools reinforces Hendricks’ standards of respect for oneself, others, and
property through a strict policy on bullying as it is defined as overt, repeated acts or gestures,
including verbal or written communications transmitted; physical act committed; or any other
behaviors committed by a student or group of students against another student with the intent to
harass, ridicule, humiliate, intimidate, or harm the other student. Bullying applies when a student
is on school grounds immediately before or during school hours, immediately after school hours,
or at any other time when the school is being used by a school group; off school grounds at a
school activity, function, or event; or using property or equipment provided by the school or
threatening or intimidating any student for the purpose of, or with the intent of, obtaining money
or anything of value from the student.
The administration will assist teachers in maintaining a classroom environment that promotes
learning for all students. If students do not meet the school’s expectations then there are a variety
of avenues to help support the student, as well as maintain a building/classroom conducive for
learning. On the following page are on the results of how the parents of Hendricks students feel
when asked about safety in the 2008 parent survey. With new leadership, a new survey will be
conducted of staff, students, and parents at the conclusion of the 2018-19 school year.
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Hendricks Elem entary Safe and Orderly Environm ent
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Hendricks Elementary School’s social worker and teachers educate students PK-5 throughout the
year about the school’s M.O.P. Rules. M.O.P. stands for Me, Others, and Property. The questions
we ask students to think about are: “Will this hurt me or get me into trouble? Will this hurt others
or get others into trouble? Will this hurt someone’s property?” If the answer to even one of these
questions is “yes,” then students are taught to refrain from the action. This character
development program acts as a teaching tool in the classroom as well as when students are sent
with infractions to the office. Parents are encouraged to use the M.O.P. Rules and the 4 A’s at
home, as well. Consistency is important for all children, and we promote our behavioral program
both at school and at home.
If a student chooses to break a M.O.P Rule, then he/she must go through the 4A’s. The first A
stands for “admit.” The student must admit what he did or his part in the conflict. He/She must
be honest. The second A stands for “apologize.” The student must apologize sincerely to
everyone that has been hurt or offended. The third A stands for “accept.” The student must
accept the consequences and take responsibility for her actions, without anger and resentment.
The last A stands for “amends.” The student must make amends or “fix” what she did. He/She
must consider what she can do to make it better. He/She may need to change her behavior.
This program intended purpose is to encourage Hendricks students to behave appropriately with
each other and with the adults in the building. We will also be using the word “choices” with our
students to encourage them to take responsibility for their actions. Hendricks, in addition,
follows the corporation guidelines for suspension or expulsion. Grounds for suspension or
expulsion in the Shelbyville Central Schools are viable options for severe student misconduct or
substantial disobedience. Examples of these actions are referenced in the school’s student
handbook. Though the student population has increased the suspension rate has dramatically
decreased over the past two years.
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In the 2010 – 2011 school year Hendricks Elementary had 121 referrals the chart below depicts
the number of each infraction. This total is down from 278 in 2009-2010 and 440 in 2008-2009.
The 2018-19 school year has seen Hendricks Elementary utilize a digital tracking tool for
behavior and that new data will be included in the future.
Hendricks 2010-11 Discipline Infractions
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Types of Infractions

Increasing the Amount of Learning Time
Hendricks staff utilizes a three-tiered approach for increasing learning time for students. Tier 1
address educational and support opportunities for all students. Tier 2 interventions outline
increased opportunities that are at risk academically, socially, or emotionally. Tier 3
encompasses accommodations for the most at risk. The RTI model is utilized to ensure that all
students from general education to special education are provided with the necessary support to
be successful. (Model on page 28)
Title I Resource Assistants
Highly qualified instructional assistants provide additional direct instruction and opportunities
for practice and remediation in small, flexible groups to students who are most in need
academically in Language Arts and Math.
Wednesday Enrichment
Wednesday afternoons are professional development opportunities for teachers, and an early
release day for students. Fourth and fifth grade students are now given the opportunity to
participate in extracurricular events in the areas of Physical Education, Art, and Music by getting
involved in our school musical. Our first production “Cinderella” was completed in the spring of
2013. The 2018 production is “Wizard of Oz” which includes more than 40 students.

15

1

1

ESL Resource Paraprofessionals
Highly qualified paraprofessionals provide additional academic support in small groups or oneon-one to students who are English Language Learners. Under the direction of the classroom
teacher, the paraprofessional provides additional support in the classroom and in small, flexible
groups throughout the day.
Achieve 3000
Achieve 3000 is a reading intervention software program that is used at school and at home to
increase reading opportunities. Beginning in the fall of 2009, all third graders at Hendricks
Elementary utilized this program. Students access the program daily and work to improve both
reading comprehension as well as written expression.
Dive Into Reading
In cooperation with the public library, the Shelbyville Central Schools offers a summer reading
program. Students may visit the library or check out books from the bookmobile that visits the
Boys’ Club, Girls Inc. and Parks Department. Students participating in the program earn a cook
out and pool party the first week of school.

Highly Qualified Teachers and Paraprofessionals
All Hendricks Elementary Teachers and Paraprofessionals are deemed to be highly qualified, or
are in the process of becoming highly qualified. Shelbyville Central Schools ensures that the
district hires highly qualified teachers and paraprofessionals. See the following charts.
Adams, Dawn
Adkins, Alecia
Baker, Becky
Ballard, Rachel
Barbieri, Ronda
Blair, Whitney
Bockelman, Marci
Brown, Cathy
Cangany, Emily
Cory, Amy
Craft, Kayla
Dourson, Chelsea
Eldridge, Angela
Evans, Ashley
Fansler, Carmen
Gerline-Clagg, Melissa
Hamer, Jennifer
Hamilton, Angela
Hampton, Karen
Hopper, Eryn

Art
1st Grade
Kindergarten
Special Education
Special Education
Kindergarten
1st Grade
Kindergarten
4th Grade
Special Education/PreK
4th Grade
1st Grade
4th Grade
Special Education/PreK
2nd Grade
5th Grade
Special Education
1st Grade
3rd Grade
Special Education

HOUSSE
HOUSSE
License
License
EXAM
License
License
EXAM
EXAM
License
License
EXAM
EXAM
License
EXAM
EXAM
License
HOUSSE
HOUSSE
EXAM

Kappus, Alexa

3rd Grade

License
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Karmire, Michelle
Kiefer, Lisa
Larrison, Jessica
Mauer, Adam
Miller, Heather
Mullen, Abby
Ramsey, Rebekah
Richards, Kristi
Ross, Brittany
Terrell, Nicole
Thomas, Gloria
Titus, Teresa
Todd, Rachel
Vanderpohl, Lindsay
West, Hannah
West, Maressa
Wilkison, Stacy
Wooten, Amanda

2nd Grade
4th Grade
2nd Grade
5th Grade
Special Education
3rd Grade
1st Grade
3rd Grade
1st Grade
2nd Grade
MUSIC
1st Grade
Kindergarten
2nd Grade
3rd Grade
5th Grade
Kindergarten
Speech

HOUSSE
EXAM
HOUSSE
License
License
EXAM
License
HOUSSE
EXAM
EXAM
HOUSSE
EXAM
EXAM
License
EXAM
EXAM
EXAM
License

Adkins, Gracia
Aldridge, Janna
Anderson, Jan
Childres, Robin
Clark, Summeraye
Collins, Savannah
Cowan, Lori
Dusenbury, Savannah
Elliot, Angie
Ernstes, Teresa
Hill, Sandie
Krammes, Michaela
Latimer, Tracie
Manning, Barbara
Novoa, Benelope
Pierce, Stefanie
Robinson, Kristen
Schultz, Darlene
Settles, Judy
Sipes, Becky
Steineker, Jill
Weber, Katie

Title I Inst. Asst.
Title I Inst. Asst.
PK Asst.
Title I Inst. Asst.
Sp. Ed. Inst. Asst.
Sp. Ed. Inst. Asst.
PK Asst.
Title I Inst. Asst.
PK Lead Teacher
Sp. Ed. Inst. Asst.
Special Area Assistant
Title I Inst. Asst.
Sp. Ed. Inst. Asst.
Title I Inst. Asst.
Title I Inst. Asst.
Sp. Ed. Inst. Asst.
Sp. Ed. Inst. Asst.
PK Asst.
Sp. Ed. Inst. Asst.
PK Asst.
PK Asst.
Special Area Assistant

EXAM
College Credit
EXAM
EXAM
EXAM
EXAM
EXAM
EXAM
College Credit
EXAM
EXAM
EXAM
EXAM
EXAM
EXAM
Degree
EXAM
EXAM
EXAM
EXAM
EXAM
Degree
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Strategies to Attract High-Quality, Highly-Qualified Teachers
We are fortunate in Shelbyville Central to attract and hire the very best professionals available to
staff our programs. Experience and stability are characteristics that describe our staff and that
foster an atmosphere of creativity and challenge in our schools. Shelbyville Central Schools
along with Hendricks Elementary have many strategies in place to ensure that highly-qualified
individuals are employed. The corporation has high expectations for their employees when it
comes to valid licensing, positive community involvement, and most of all a commitment to
students and the art of learning. To find the right individual administrators visit state College
Recruitment Days, and have direct interaction with local colleges and universities. Shelbyville
Central Schools have an attractive website where vacancies are publicized and applications can
be completed online. Employment opportunities are also posted on the Indiana Department of
Education website (www.doe.in.gov). At Hendricks Elementary we also carefully observe
student teachers and interns for potential future hire.

Parental Involvement
Parents at Hendricks Elementary School are a critical part of the academic structure of our
school. Parents are invited and encouraged through the “Three for Me” Program to be involved.
Their ideas, suggestions and commitment are valued and permeate the decision-making model at
Hendricks. The parent/teacher organization asks parents and guardians to donate three volunteer
hours throughout the school year. The PTO advertises the opportunities for parents to get
involved and recognizes the hours people volunteer. A variety of communication methods are
utilized to promote parental involvement in the school. Annually over 2000 volunteer hours are
logged. Involvement opportunities include classroom helpers, field trip chaperones, building and
district committee representation, and PTO initiatives.
As mentioned prior, Hendricks Elementary is under new leadership and a new climate survey
will be conducted at the conclusion of the 2018-19 school year. The following graphs represent
information collected from the 2008 parent survey:
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In order to help parents become active participants in their child’s education, technology is used
as a tool to provide easy access to student data and as an extended learning tool. Parents utilize
voice mail and/or e-mail to access class or student information, and/or communicate with their
child’s teacher. Parents are also offered computer access to student grades through the school’s
website.
Below is a list of opportunities for parent involvement at Hendricks Elementary:
Classroom volunteers
Parent/Teacher conferences
Field trip volunteer
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Parent Fair
RTI Meetings
Case Conferences
School Wide Team
School Performance Report
Fall Chili Supper and Carnival
ISTEP/ILearn Parent Meetings
Family Academic Events/Nights
Read Across America Week
Parent Home-School Compact
Back-to-School Night
Personal Phone Calls to Parents to Invite Students to Summer School
Grade level Parent Meetings
Muffins with Mom, Donuts with Dad
Grandparents Night
PTO
Strategies to Increase Parent Involvement
Coffee with the Principal
 Parents and members of the community will be invited once quarterly to discuss key
issues including ILearn, School Safety, Curriculum & Instruction, and other topics related
to the business of school. Parents will meet with building and district administration and
have the opportunity to ask questions on these topics or other salient issues.
Social Media
 Parents and guardians are active on social media. This medium will be utilized more
actively to share events happening during the school day and events happening after
school to better increase parent participation and attendance.
Description of how school provides individual academic results to parents
Parents are critical components to the family-like environment we have created over time.
Communication has been key to a successful intertwined relationship. Their child’s teacher
informs parents throughout the year through weekly newsletters, class web pages, phone calls
and an open classroom policy. During meetings parents are afforded a variety of information,
which include testing results, classroom observations, and or student recognitions. During the
formal fall conferences formal assessment results are shared with each parent including NWEA
reports. ILearn results are sent home with report cards upon arrival from the state. Also, WIDA
results are sent home immediately upon arrival with students. Midterm reports are also sent
home with students in the interim. Students and parents receive a weekly report for academics, as
well as conduct and effort. Weekly reports must be signed and returned to the classroom teacher.
Strategies to involve parents in planning, review, and improvement of the school wide plan
Hendricks Elementary is committed to continue to build positive parental relationships. Parents
will have the opportunity to review and make recommendations to the school improvement plan
throughout the year. There are two parent representatives on the school improvement team that
reflect Hendricks’ parent concerns and perceptions. Multiple parents also participated in the
development of the plan by participating in small study groups and creating the plan’s guiding
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principles. Drafts of the plan will be presented during open forums of the PTO meetings.
Parents will have ample amount of opportunities to review the plan and make recommendations
over the next three years. In early April of each year of the plan, the school improvement plan
goes to the PTO for review. The draft of the plan will be made available to parents for review
during special events at the school prior to its due date.

Transition Plans
Pre-Kindergarten-Kindergarten
Students transitioning from pre-Kindergarten to Kindergarten, and their families, are provided
with a number of opportunities and services to facilitate the transition period. Shelbyville Central
Schools holds Parent Fair for incoming pre-Kindergarten and Kindergarten students. Local
preschools, agencies and the public library team with Shelbyville Central elementary schools to
offer information to help parents with this transition. A transition backpack valued at $40 is
given to all parents of incoming kindergarten students. Preschool and kindergarten teachers
conduct a workshop the night of the Parent Fair to talk about activities to promote a successful
transition. Over 50% of our incoming kindergarten parents attend as well as many parents of
three and four year olds. Shelbyville Central Schools collaborates with area preschools such as
Head Start to inform them of the school’s expectations, procedures, and opportunities. The first
day of kindergarten is an opportunity for students and parents to visit the classroom and the
school.
Special Education students in preschool have a transition case conference before entering
kindergarten to ensure a successful transition. At-risk and special education students meet their
prospective kindergarten teachers and visit the classrooms in the spring. Students at high-risk of
academic failure have several opportunities to participate in the kindergarten classroom at the
end of their pre-school year. The special education teacher, the kindergarten teacher, and the
administration meet to discuss accommodations and student profiles. For students who do not
have an IEP, but are at-risk, the administration, the student’s current classroom teacher, and next
year’s teacher meet to discuss and share information to assist the student in a successful
transition to kindergarten. Students also maintain their mentor from preschool to kindergarten.
Kindergarten-5th Grades
Prior to the first day of school or soon after the start of school, we host a Back to School Night
for all students in grades 1-5. Students and parents have an opportunity to attend an overview
meeting with their children’s teachers and tour the school.
Kindergarten parents actually come to school with their child the first day see the classrooms,
meet the staff and learn school procedures.
5th Grade – 6th Grade
For many young adolescents the transition from fifth grade in elementary to middle school can
be a time of mixed emotions. New friends, new teachers, and new a school environment can
bring out excitement and, at times, a little nervous energy for middle school students. Towards
the end of second semester, fifth graders are provided with an informational visit and tour of the
middle school. Also, students in fifth grade take part in placement tests for pre-algebra and
Music Aptitude Tests. Student information from the elementary level is passed on to the middle
school at the conclusion of the school year. This information may contain academic history,
reading levels, Individualized Education Plans, or other pertinent student information that would
help the student experience success at the middle level.
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There is also a transition that occurs for parents during this time. To help parents with the
transition and to help them feel welcome, Shelbyville Central Schools has a parent orientation
night held at Shelbyville Middle School for incoming sixth graders and parents. Special
Education students travel with their teacher of record to take a tour, eat lunch and try lockers.
Fifth grade teachers, counselors, and administration went to the middle school prior to ISTEP to
reinforce students’ academic efforts on the standardized testing. At the elementary level and
prior to ISTEP, students met with the students who were in their class the previous year. This
elementary teacher provided some encouragement, academic instruction, and test taking
strategies.

Opportunities for Teachers to be included in Academic Assessment Decisions
At Hendricks, Elementary Teacher and Staff input is vital to ensure student success. Teachers
provide input on the school’s direction through a variety of means. The administration meets
with union representatives once a month and as needed to increase communication and continue
the schools positive progression.
At Hendricks Elementary, teachers participate in the analysis of student achievement data in
monthly grade level collaborations. Collaboration meetings include Title I resource teachers,
Special Education Teachers, the ELL Teaching Assistant, and other pertinent instructional and
support staff. Data is shared frequently at staff meetings, building and corporation discussion
meetings, and grade level meetings. Below are opportunities that teachers have to participate in
assessment decision making:
RTI Meetings
Grade Level Team Meetings
School Improvement Team
Curriculum Meetings
Data Share
Textbook Adoption
Professional Development throughout the year at staff meetings

Timely additional assistance
As Hendricks strives to reach the goal of being a superior school, the faculty and administration
recognize that data must drive instruction. Hendricks Elementary considers all facets of test
results when planning curriculum, instruction, and remediation. Below are the formal
assessments that Hendricks currently utilizes along with the programs that are in place to support
student needs highlighted by the assessments.
Following the RTI Model, Hendricks Elementary School has numerous and varied interventions
in place to help students succeed. Below you see the Three Tiered Model of Supports.
In Tier1, every student benefits from these services. All students receive a minimum 90-120
minute language art/reading block where instruction is systematic and explicit. Reading
instruction is based in the 5 “big ideas” of Reading. Students get 30 minutes of guided reading
instruction, as well as flexible small group time based on their level. All students at Hendricks
receive a minimum 60-minute math block. Students are instructed in the core, as well as Rocket
Math and Calendar Math. Classroom teachers and instructional assistants provide guidance to
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students in curricular and behavioral areas. Each student in the school receives a weekly report
for their conduct and effort. All students also keep assignment books to maintain home-school
communication and to maintain good work and study habits.
Tier 2 begins a level of secondary support for students who are not successful using the general
support of Tier 1. When a behavioral or academic concern arises, the teacher, parents, and RTI
team meet to talk about the student’s strengths, concerns, and to problem solve some strategies to
help the student be successful. The RTI reconvenes every 3 to 4 weeks to “progress monitor”
students’ progress. Students who are at-risk in reading receive Early Steps or work in
remediation groups based on their individual level. When homework completion, affects a
student’s grades, they attend Homework Pit Crew. Students in need of extra support
behaviorally, use a specialized behavior plan to monitor and improve their behavior.
Tier 3 is the most intensive level of support for students who do not show improvement with the
Tier 2 interventions. Interventions like Special Education, Social Skills Groups and cross gradelevel placement may be needed.

The Three Tiered Model of Supports

Tier 3 (5-10%)
Special Education
Cross-grade level placement
Social Skills Groups

Tier 2 (20-30%)
RTI Meeting
Early Steps
Achieve 3000
Title I Remediation Groups
Behavior Plans
Additional 15-30 minutes of math instruction
Sensory Activities

Tier 1-(100%)
90-120 minute reading/language arts block
Systematic, explicit instruction in the 5 “big ideas” of Reading
Flexible Small Groups
Grade level management/weekly contract
Assignment books
Reinforcement with instructional assistants
Progress monitoring
Guided reading groups
60-minute math
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Classroom guidance

Coordination and Integration of Federal, State, and Local Funds
Shelbyville Central Schools has chosen not to combine federal, state, and local funds.
Shelbyville Central Schools is aware that option is available. Although Shelbyville Central
Schools chooses not to combine funds, SCS considers all available monies before making
decisions as to how funds will be spent. Shelbyville Central Schools does this in order to make
the best use of all funds. Funds are diversified so that the following areas are successfully
enriched: school climate (including behavior and perceptions), student achievement, curriculum
and assessment, school organization and management, and parental involvement. In addition,
great care is taken to ensure that all Title 1 funding is used to supplement, not supplant
programs’ funds.
Title 1 Funds are used to support professional development activities that include: 6+1 Writing,
the 5 “Big Ideas” of Reading, Early/Second Steps Training, and Achieve 3000 training. An
Indiana Department of Education grant secured and supported by Purdue University provided
Math and Science Inquiry training.
Title III funds supported English Language Learners with additional paraprofessional support,
and allowed these paraprofessionals to attend a professional conference. Title III purchased
classroom materials and supplies for the English Language Learner program including Rosetta
Stone and Rosetta Stone training.
Title II and Title V expenditures have been focused on district initiatives such as Curriculum
Mapping, the 90% reading goal, Early Steps training, The Reading Academy, DIBELS
Assessments, and Minds In Motion, NWEA and NWEA training. Teachers have been given
stipends to create curriculum maps and to work on the reading goal.
Miscellaneous grants have been used to support students. Grants have also funded our Spring
Parent Fair. The monies have purchased backpacks for students that contain Kindergarten
readiness materials, activities, and ideas. The Hendricks Parent Teacher Organization has
generously donated $30,000 to the school. This money funded classroom incentives, holiday
events, field trips, and Read Across America Week activities. Recently, our PTO coordinated a
community effort to install a new playground at Hendricks that can accommodate 100+ students.
Finally, our fine arts program has received grants the last 2 school years from the Blue River
Foundation to help pay for materials for our musicals.
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School:

Goal:

Hendricks Elementary

Focus Area: Reading Comprehension

By spring 2021, students in grades 3-5 will show mastery of the Indiana Academic Standards for College and Career
Readiness in English/Language Arts as measured by the Indiana State Assessment by reaching 84.0 performance, and
over 100.0 points for growth.
Analysis of Data
Guiding Principles Leading to Strategies

STRENGTHS:
 Hendricks enrollment has increased from 2016-17 to 2017-18
 Kindergarten displayed a 99% Conditional Growth Index from start of
year to end of the year on NWEA
 All-day Kindergarten offered to parents at no additional charge in SCS.
 Hendricks had 100% participation of students in ISTEP+ testing in
2018.
rd
th
 3 grade had a 5% higher pass rate than the state average, 4 grade
had a 10% higher pass rate than the state average
CHALLENGES:
 Reduction of 5.7% of students Pass or Pass+ on ISTEP+ ELA.
 58% of students in grades 3, 4, and 5 received a score of Pass or
Pass+ ISTEP+ 2018 Test.
th
 4 grade only had 9% Conditional Growth Index from start of year to
end of the year on NWEA.
 Percentage of students passing Spring IREAD dropped from 93% in
2017 to 87% in 2018.
 40.7% of ELL met goal or achieved proficiency for the 2017-18 Federal
Accountability Report Card.
 63.9% model attendee rate on the Addressing Chronic Absenteeism
Indicator of Federal Accountability Report Card.
 School remains a C for second straight year after performing higher in
previous five years.

The effective utilization of and response to data from research based
programming (OG, Guided Reading, NWEA, KidBiz and LEXIA) will lead to
improved student mastery and retainment of reading skills.
Effective differentiation through Guided Reading furthers the ability to
successfully monitor student capacity of decoding and comprehension.
Appropriate usage of KidBiz3000, LEXIA, Mindplay, Reading Eggs, and ixl
will allow for individual student growth, monitor growth gain/loss, and
promote success by reaching students at their level.
Fidelity to the Orton-Gillingham Approach of phonics and phonemic
awareness instruction will benefit all-leveled readers by supporting and
growing mastery of reading skills.
Effective design of an RtI process will allow teachers to identify students who
are not growing or may need additional interventions to continue growing
and implement necessary interventions to individual student learning.
Developing a building level understanding of effective differentiation
strategies and positive teacher belief that all students can learn will
encompass a student’s success in school.
Improving student attendance and time engaged in rich learning
opportunities can only benefit an individual student’s capacity to learn.

School:

Goal:

Hendricks Elementary

Focus Area: Reading Comprehension

By spring 2021, students in grades 3-5 will show mastery of the Indiana Academic Standards for College and Career
Readiness in English/Language Arts as measured by the Indiana State Assessment by reaching 84.0 performance, and over
100.0 points for growth.

Benchmarks:
Year 1: By spring 2019, students in grades K-2 will be at 70% Average, Average-High, or High as measured by NWEA EOY.
By spring 2019, students in grades 3-5 will be at 70% Average, Average-High, or High as measured by NWEA EOY.
By spring 2019, 55% of students in grades K-2 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.
By spring 2019, 52% of students in grades K-2 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.
Year 2: By spring 2020, students in grades K-2 will be at 75% Average, Average-High, or High as measured by NWEA EOY.
By spring 2020, students in grades 3-5 will be at 75% Average, Average-High, or High as measured by NWEA EOY.
By spring 2020, 58% of students in grades K-2 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.
By spring 2020, 54% of students in grades K-2 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.
Year 3: By spring 2021, students in grades K-2 will be at 80% Average, Average-High, or High as measured by NWEA EOY.
By spring 2021, students in grades 3-5 will be at 80% Average, Average-High, or High as measured by NWEA EOY.
By spring 2021, 60% of students in grades K-2 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.
By spring 2021, 56% of students in grades K-2 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.
Strategies
Begin
Date

8/2018

8/2018

8/2018

Action Steps
General:
All teachers provide differentiated reading
instruction 4x a week as developmentally
appropriate through:

OG (K-2)

Reading Curriculum

Phonics, phonemic awareness,
fluency, vocabulary &
comprehension
Low Achievers:
Provide one-on-one and/or flexible small
group instruction based on students’
academic needs 4x a week

RtI

NWEA groups
High Achievers:
Provide activities incorporating higher
order thinking skills guided reading
extension activities at least 2x a week

Supporting Professional Development and Assessment
Person
Responsible

Admin and
Teachers

Teachers

Teachers

Begin
Date

Person
Responsible

Evidence of
Implementation

Evidence of
Impact

8/2018

Orton-Gillingham Phonics Training
Smekens Literacy
Reading Curriculum and Reading
Adoption
KidBiz training
LEXIA training

Principal

Principal
Observations

NWEA
Mindplay
KidBiz Lexile

9/2018

Grade level weekly meetings
NWEA Learning Continuum
Planning
Monthly Grade Data Meetings

Principal &
Assistant
Principal

8/2018

Professional Development

Indiana Association of the Gifted
Conference
KidBiz training
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Principal

Principal
Observations

NWEA

RTI Forms

Principal
Observations

NWEA

8/2018

8/2018

Parental Involvement:
Parents support reading comprehension
by reading 20 minutes every night with
students and by participating in schoolparent events such as:

Reading/Literacy Night

Grandparent’s Night

Meet the Teacher Night

Muffins with Mom & Donuts with
Dad

Kindergarten Parent Fair

Parent/Teacher Conferences

Musical/Veteran’s Day Program/
nd
2 Grade Christmas Program/
th
5 Grade Graduation/
Kindergarten Graduation

PTO Spring Fling
th

5 Grade Dance

Title 1 Night & ESL Night
Technology:
Programs:

Achieve 3000 (3-5)

Ixl

Mindplay (K-2)

Rosetta Stone (2-5)

Admin, Staff,
and Parents

Teachers and
Computer Lab
Asst.

8/2018

Back to School Night

8/2018

Program Training

Computer Lab Technology Curriculum
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Principal, Staff

Principal, Staff

Attendance Sign-In
Sheets

Achieve, IXL,
Mindplay & Rosetta
Stone Reports of
Growth and
Achievement

Parent Climate
Survey

NWEA

School: Hendricks Elementary

Goal: By spring 2021, students in grades 3-5 will show mastery of the Indiana Academic Standards for College and Career Readiness in

English/Language Arts as measured by the Indiana State Assessment by reaching 84.0 performance, and over 100.0 points for
growth.
Formative Assessments
In 2018-2019 school year

Interim Checkpoint #1
Deadline: January 2019

Interim Checkpoint #2
Deadline: March 2019

Interim Checkpoint #3
Deadline: April 2019

Interim Checkpoint #4
Deadline: August 2019

Impact Assessment
What are the student results?
ILEARN
NWEA
RAPS360
IREAD

Review Winter NWEA Reading
results for grades K-5

Review and analyze RAPS360
data for grades K-2

Review and analyze RAPS360
data for grades K-2

Review Spring NWEA Reading
results for grades K-5
Review and analyze RAPS360
data for grades K-2
Review and analyze IREAD results
and plan for those who did not
pass

Implementation Assessment
Are we doing it?
Instruction of phonics, phonemic
awareness, fluency, vocabulary
and comprehension

Review and analyze data from
principal observations as well

Targeted one-on-one and/or
flexible small group instruction for
all learners on appropriate items as
identified by the NWEA Learning
Continuum and ILEARN Blueprint
Impact Standards

Review and analyze data from
Winter NWEA Reading
assessment to identify student
growth in specific categories

Review and analyze data from
principal observations as well
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Review Fall NWEA Reading
results for grades K-5
Review and analyze RAPS360
data for grades K-2
Review and analyze ILEARN
results from previous Spring
Review and analyze IREAD
results from previous Summer

Review and analyze data from
principal observations as well

Review and analyze data from
principal observations as well

Review and analyze data from
Spring NWEA Reading
assessment to identify student
growth in specific categories

Review and analyze data from
Fall NWEA Reading assessment
to identify student growth in
specific categories

School: Hendricks Elementary

Goal:

Focus Area: Problem solving

By spring 2021, students in grades 3-5 will show mastery of the Indiana Academic Standards for College and Career
Readiness in Mathematics as measured by the Indiana State Assessment by reaching 84.0 performance, and over 100.0
points for growth.
Analysis of Data

STRENGTHS:
 Hendricks enrollment has increased from 2016-17 to 2017-18
 Kindergarten had a 99%ile Conditional Growth Index from start of year
to end of the year on NWEA
 Math ISTEP+ Growth Scores increased (Top 75% of student +7.6%,
Bottom 25% +5.1%)
st
 1 grade had a 82%ile Conditional Growth Index from start of the year
to end of the year on NWEA
 Students in grades 3, 4, and 5 had 62% Pass or Pass+ on ISTEP+
Spring 2018 Assessment
rd
th
th
 3 grade had a 7%, 4 grade 6%, 5 grade 1% higher Pass+ rate than
state average on ISTEP+ assessment
CHALLENGES:
th
 NWEA Math 4 grade 8%ile Conditional Growth Index score from Fall
to Spring
 School remains a C for second straight year after performing higher in
previous five years.
 Reduction of 1.1% of students passing ISTEP+ Math
 40.7% of ELL met goal or achieved proficiency for the 2017-18 Federal
Accountability Report Card.
 63.9% model attendee rate on the Addressing Chronic Absenteeism
Indicator of Federal Accountability Report Card.

Guiding Principles Leading to Strategies
Effective utilization of research based core mathematics curriculum Everyday
Mathematics in grades K-5 will provide relevant instruction guided by Indiana
State Standards.
Use of ALEKS, Reflex, Math Eggs, and IXL programs will help close gaps in
student learning by individually targeting areas of need for each child.
Identification of individual student growth areas utilizing NWEA Learning
Continuum and planning by grade level teams for Tier 2 and 3 groups will improve
growth indicators and improve student achievement over time.
Effective design of an RtI process will allow teachers to identify students who are
not growing or may need additional interventions to continue growing and
implement necessary interventions to individual student learning.
Developing a building level understanding of effective differentiation strategies
and positive teacher belief that all students can learn will encompass a student’s
success in school.
Improving student attendance and time engaged in rich learning opportunities can
only benefit an individual student’s capacity to learn.
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School: Hendricks Elementary

Focus Area: Problem Solving

Goal: By spring 2021, students in grades 3-5 will show mastery of the Indiana Academic Standards for College and Career Readiness in

Mathematics as measured by the Indiana State Assessment by reaching 84.0 performance, and over 100.0 points for growth.
Benchmarks:
Year 1: By spring 2019, students in grades K-2 will be at 75% Average, Average-High, or High as measured by NWEA EOY.
By spring 2019, students in grades 3-5 will be at 65% Average, Average-High, or High as measured by NWEA EOY.
By spring 2019, 60% of students in grades K-2 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.
By spring 2019, 45% of students in grades 3-5 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.
Year 2: By spring 2020, students in grades K-2 will be at 80% Average, Average-High, or High as measured by NWEA EOY.
By spring 2020, students in grades 3-5 will be at 70% Average, Average-High, or High as measured by NWEA EOY.
By spring 2020, 62% of students in grades K-2 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.
By spring 2020, 50% of students in grades 3-5 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.
Year 3: By spring 2021, students in grades K-2 will be at 85% Average, Average-High, or High as measured by NWEA EOY.
By spring 2021, students in grades 3-5 will be at 75% Average, Average-High, or High as measured by NWEA EOY.
By spring 2021, 65% of students in grades K-2 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.
By spring 2021, 55% of students in grades 3-5 will meet or exceed their Fall to Spring projected growth target as measured by NWEA EOY.

Strategies
Full
imp.
Date

8/2018

8/2018

8/2018

Action Steps
General:
Adhering to the spiral of Everyday
Mathematics and utilizing the higher
DOK’s of the program

Low Achievers:
Use flexible small group instruction
(based on NWEA Learning
Continuum) to provide remediation at
least 3 days per week.
.
High Achievers:
Provide opportunities for critical
thinking, discussion and application in

Supporting Professional Development and Assessment
Person
Responsible

Admin &
Teachers

Begin
Date

Professional Development

Person
Responsible

Evidence of
Implementation

Evidence of
Impact

Principal

Principal
Observations &
Instructional
Audits

NWEA

Principals,
Instructional
Staff

Principal
Observations ,
Instructional
Audit, & NWEA
Planning Sheet

NWEA

Principals,
Instructional
Staff

Principal
Observations ,
Instructional

NWEA

Writing in the Mathematics
Classroom
12/2018
Developing Higher DOK
Questions and Activities

Instructional
Staff

8/2018

Grade level collaboration on
flexible small groups weekly
and monthly

Instructional
Staff

8/2018

Grade level collaboration on
flexible small groups weekly
and monthly
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8/2018

enrichment groups at least 4 days per
week for students in grades K-2 and
in additional NWEA enrichment
groups at least 3 days per week in
grades 3-5.
Parental Involvement:
Parents participate daily in their student
learning of mathematics by completing the
Everyday Math Home Links with their
child for 10-15 minutes each evening
School is also investigating the
development of an Everyday Math game
night to allow students and parents to
come to school to play engaging math
games.

8/2018

Technology:
Use of technology to support math
instruction daily include ALEKS, IXL,
and Reflex Math

Audit, & NWEA
Planning Sheet

Admin, Staff,
and Parents

8/2018

Parents learn from the Home
Links alongside their child and
will participate with teachers
when the game night is
developed.

Instructional
Staff

8/2018

Teachers provided with
continual training on these
programs
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Admin, Staff,
and Parents

Admin & Staff

Attendance Sign-In
Sheets

NWEA

Program Reports

NWEA

School: Hendricks Elementary
Goal:
By spring 2021, students

in grades 3-5 will show mastery of the Indiana Academic Standards for College and Career Readiness
in Mathematics as measured by the Indiana State Assessment by reaching 84.0 performance, and over 100.0 points for growth.

Formative Assessments
In 2018-2019 school year

Interim Checkpoint #1
Deadline: January 2019

Interim Checkpoint #2
Deadline: March 2019

Interim Checkpoint #3
Deadline: April 2019

Interim Checkpoint #4
Deadline: August 2019

Impact Assessment
What are the student results?
ILEARN
NWEA

Review Winter NWEA Math
results for grades K-5

Review Spring NWEA Math
results for grades K-5
Review and analyze IREAD
results and plan for those who did
not pass

Implementation Assessment
Are we doing it?
Instruction of phonics, phonemic
awareness, fluency, vocabulary
and comprehension
Targeted one-on-one and/or
flexible small group instruction for
all learners on appropriate items
as identified by the NWEA
Learning Continuum and ILEARN
Blueprint Impact Standards

Review and analyze an
instructional audit of small and
flexible groups based on NWEA
Learning Continuum
Review and analyze data from
principal observations as well

Review and analyze an
instructional audit of small and
flexible groups based on NWEA
Learning Continuum

Review and analyze data from
principal observations as well

Review and analyze data from
Winter NWEA Math assessment
to identify student growth in
specific categories

Review and analyze an
instructional audit of small and
flexible groups based on NWEA
Learning Continuum
Review and analyze data from
principal observations as well

Review and analyze data from
Spring NWEA Math assessment
to identify student growth in
specific categories
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Review Fall NWEA Math results for
grades K-5

Review and analyze ILEARN results
from previous Spring

Review and analyze data from
principal observations as well

Review and analyze data from Fall
NWEA Math assessment to identify
student growth in specific categories

COMPREHENSIVE NEEDS ASSESSMENT
















STRENGTHS
Grade 3 96% passing IREAD (2017)
Grade 3 ISTEP Scores 79% ELA 69% Math (2017)
Over 90% of 2nd grade students were “At Grade Level” or “Exceeding” on RAPS360 (2017)
Hendricks received a “B” rating for 2015-16
Hendricks earned 2 of 4 bonus points for high growth in 2015
As of Spring 2013, Hendricks Elementary improved ISTEP performance to earn an “A” rating
Percent of students passing both parts of ISTEP 81%-Highest ever
Overall ISTEP+ Math has improved 24% from 2009-2014
Overall ISTEP+ Language Arts/Reading has improved 17% from 2009-2014
Pass+ in math has increased to 39% in 2014
ISTEP+ Special Education Math & Language have increased 19% & 18% respectively since 2009
There are a tremendous number of programs for at-risk students and parents/families.
Hendricks has a good grasp of the school’s data.
Teacher collaboration is at an all-time high
Parent attendance at school functions is strong.
CHALLENGES

















IREAD Spring Pass Percentage dropped from 93% in 2017 to 87% in 2018.
Hendricks saw drops in both 4th and 5th grade ISTEP Scores (2017 & 2018).
Overall students passing both dropped in 2017 from 2016 and again in 2018 from 2017.
Overall Growth Domain of 97.60 dropped to 89.20 in 2018.
Hendricks performance was 68.60 on the 2015-16 ISTEP+.
Hendricks saw significant drops in both E/LA and Math ISTEP+ scores from 2014 to 2015
5th grade ELA scores were 80%, significantly lower than grades 3 & 4 in 2014.
Grade 2 TRC was only 45% at EOY. A huge drop from 2013.
Hendricks received a “C” grade for the 2011-12 school year.
Problem solving remains a challenge across subgroups.
DIBELS scores drop from EOY kindergarten to first grade
The size of life-skills class has continued to increase.
Free/reduced lunch, sp. ed. & ESL populations have all increased.
Science and Social Studies scores have dropped.
The % of parents volunteering at school functions is relatively small.

FAMILY AND COMMUNITY INVOLVEMENT







Based on the 2010 and 2011, Parent/teacher conference attendance, 99+% of the parents conference with
their child’s teacher.
Based on the 2011 Title I data, 99 students took part in SES services at Hendricks.
Based on the 2011 RAH sheets, 81% of Parents make sure their child is reading each night, vs. 60% in 2009
Based on the April, 2011 Parent Fair Incoming Kindergarten Packets 90% (79/89) incoming kindergarten
parents attended the Parent Fair meeting.
Based on the May
Based on the 2007 After School Rocks Roster, 21% (29 of 137) of all 5th grade students are attending this
voluntary after school tutoring program.

SCHOOL CLIMATE








Based on the 2011 discipline summary, Hendricks had 121 student infractions
Comparing Discipline summaries from 2009-2011, Hendricks office referrals have decreased 73%
Based on the 2009-2011 suspension/expulsion reports, Out-of-school suspensions have decreased from
21 in 2009 to 3 in 2011.
Based on the 2007 parent survey, 86% of parents agree to strongly agree that Hendricks provides high
quality programs for students.
Based on the 2007 parent survey 88% of parents agree to strongly agree that Hendricks has a good
climate and provides a safe environment.
Based on the 2007 parent survey, 79% of the parents agree to strongly agree that Hendricks
communicates well to parents and guardians.
Based on the 2007 parent survey, 77% (441/570) households responded to the survey.
CURRICULUM AND INSTRUCTION












Based on the Fall 2010 S.T.I. report, 62% (393/652) of the general population are on Free/Reduced
lunch.
Based on the Fall 2010 S.T.I. report, 14% (92/652) of the general population are in special education.
Based on the Fall 2010 S.T.I. Report, 16% (103/652) of the student population participated in an AE
program.
Based on the Fall 2010 ESL Personnel, 7.4% (48/652) of the population are ESL.
Based on the 2010-11 IA List, 35% (7/20) of IA’s worked with Special Education.
Based on the 2010-11 IA list, 60% (12/20) of the IA’s work in K-3 classrooms.
Based on the 2010-11 IA list, 20% (4/20) of the IA’s work in 4-5.
Based on the 2006-2007 Title I Report, 35% (40/114) of 1st graders participated in Early Steps.
Based on the 2006 IDOE Migration Report, 6% (37/657) of the student population migrated into
Hendricks.
Based on the 2006 IDOE Migration Report, 19 (128/657) student population migrated out of Hendricks.
SCHOOL ORGANIZATION AND MANAGEMENT










Based on the 2010-11 TAH In House Professional Development Report, 23% (7/30) of the Professional
Development Activities were focused on Language Arts & writing.
Based on the 2010-11 TAH In House Professional Development, 10% (3/30) of the Professional
Development Activities were focused on curriculum maps/standards/common core.
Based on the 2010-11 TAH In House Development Report, 10% (3/30) of the Professional Development
Activities were focused on Web page maintenance/Learning Connection
Based on the 2010-11 TAH In House Development Report, 33% (10/30) of the Professional
Development Activities were focused on team/grade level collaboration.
Based on the 2010-11 TAH In House Development Report, 13% (4/30) of the Professional Development
Activities were focused on science curriculum/inquiry.
Based on the 2010-11 TAH In House Development Report, 10% (3/30) of the Professional Development
Activities were focused on implementing technology.
Based on the 2009-10 TAH PD sign in, 100% (39/39) of staff attended the 9 Essential strategies PD
Based on the 2009-10 TAH PD sign in, 95% (37/39) of staff attended the 9 Essential strategies P
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Hendricks Spring ISTEP+ Data
ELA

Spring 2013

Spring 2014

Spring 2015

Spring 2016

Spring 2017

Spring 2018

Grade 3

90% (10% Pass+)

90% (17% Pass+)

64%

60%

69%

68% (14% Pass+)

Grade 4
Grade 5

82% (19% Pass+)
85% (24% Pass+)

94% (27% Pass+)
81% (27% Pass+)

83%
63%

61%
69%

59%
53%

67% (12% Pass+)
41% (11% Pass+)

OVR

88% (23% Pass+)

88% (23% Pass+)

72%

68%

61%

60%

MATH

Spring 2013

Spring 2014

Spring 2015

Spring 2016

Spring 2017

Spring 2018

Grade 3
Grade 4

87% (25% Pass+)
90% (41% Pass+)

93% (33% Pass+)
92% (27% Pass+)

59%
79%

58%
62%

79%
57%

62% (30% Pass+)
60% (29% Pass+)

Grade 5
OVR

89% (38% Pass+)
89% (35% Pass+)

96% (55% Pass+)
94% (39% (Pass+)

68%
69%

76%
69%

65%
67%

65% (25% Pass+)
64%

SS

Spring 2013

Spring 2014

Spring 2015

Spring 2016

Spring 2017

Spring 2018

Grade 5

57% (18% Pass+)

60% (10% Pass+)

N/A

63%

42%

40%

SCIENCE

Spring 2013

Spring 2014

Spring 2015

Spring 2016

Spring 2017

Spring 2018

Grade 3

81% (17% Pass+)

86% (16% Pass+)

80%

63%

47%

58%

38
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Students Passing BOTH LA & Math(old ISTEP)

2009
2010
2011
2012
2013
2014

mClass Reading & Dibels Data at a Glance
Kindergarten- Grade 2
mClass Spring 2011-2016
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Grade 2
BOY

Grade 2
EOY

Intensive

Guiding Principles
Reading Comprehension
The use of direct and explicit reading instruction leads to an increase in reading scores.
Resource 1: International Reading Association (Adopted by Board of Directors). (2000) “Excellent Reading Teachers:
A position statement of the International Reading Association, 219-224.
Resource 2: Holloway, John H. (2004). “Family Literacy.” Research Link
Resource 3: Wherry, John. (2005). “10 Things Any School Can Do to Build Parent Involvement.” National Educator’s
Conference
Resource 4: Friend, Marilyn. (2005) “Creating Schools in Which All Students Can Succeed.” Kappa Delta Pi
Record 1-7.
Differentiated reading furthers the ability to successfully read and understand the text.
Resource 1: Ivey, Gay. (2000) “Redesigning Reading Instruction.” Educational Leadership, 42-45.
Resource 2: Friend, Marilyn. (2005) “Creating Schools in Which All Students Can Succeed.” Kappa Delta Pi
Record 1-7.
Resource 3: International Reading Association (Adopted by Board of Directors). (2000). “Excellent Reading Teachers:
A position statement of the International Reading Association, 219-224.
Resource 4: Moorefield, L. (2004)“Reluctant Readers: How to Help Students Who Can’t, Don’t or Won’t Read.”
ASCD Publication in Classroom Leadership: What Research Says About Reading, 7, 7.
Increasing instructional time along with a wider range of materials cultivates students’ interests, fluency, and
comprehension skills.
Resource 1: International Reading Association (Adopted by Board of Directors). (2000) “Excellent Reading Teachers:
A position statement of the International Reading Association, 219-224.
Resource 2: Ivey, Gay. (2000)“Redesigning Reading Instruction.” Educational Leadership 42-45.
Resource 3: Friend, Marilyn. (2005) “Creating Schools in Which All Students Can Succeed.” Kappa Delta Pi
Record 1-7.
Resource 4: Musti-Rao, Shobana. and Cartledge, Gwendolyn. (2007) “Delivering What Urban Readers Need.”
Educational Leadership 56-61.
Early intervention and supplemental instruction fosters the opportunity for readers to flourish and make
genuine gains in reading skills.
Resource 1: Musti-Rao, Shobana and Cartledge, Gwendolyn. (2007). “Delivering What Urban Readers Need.”
Educational Leadership 56-61.
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Resource 2: Neuman, Susan B. (2007). “Changing the Odds.” Educational Leadership, 65, 2, 16-21.
Resource 3: Moats, Louisa. “When Older Students Can’t Read.” LD Online 2002 http://ldonline.org/article/8025
Resource 4: Perkins-Gough, Deborah. (2007). “Giving Interventions A Head Start.” Educational Leadership, 65, 2,
8-14.
Resource 5: International Reading Association (Adopted by Board of Directors). (2000) “Excellent Reading Teachers:
A position statement of the International Reading Association, 219-224.
Resource 6: Friend, Marilyn. (2005) “Creating Schools in Which All Students Can Succeed.” Kappa Delta Pi
Record 1-7.
Resource 7: Chappuls, Stephen and Jan. (2007-2008) “The Best Value in Formative Assessment.” Educational
Leadership, 65, 4, 14-19
Increasing the amount of direct instruction and intervention proportionate to students’ assessed needs
accelerates reading growth for at-risk students.
Resource 1: Fielding, Lynn, Kerr, Nancy, Rosier, Paul. (2004) Delivering the Promise, 2004 Washington: The New
Foundation Press.
Resource 2: Chappuls, Stephen and Jan. (2007-2008) “The Best Value in Formative Assessment.” Educational
Leadership, 65, 4, 14-19
Resource 3: Friend, Marilyn. (2005) “Creating Schools in Which All Students Can Succeed.” Kappa Delta Pi
Record 1-7.
Resource 4: Perkins-Gough, Deborah. (2007). “Giving Interventions A Head Start.” Educational Leadership 65, 2, 814.
Resource 5: Holloway, John H. (2004). “Family Literacy.” Research Link
Home-based practice materials convey to students that the school community is working together to foster
learning.
Resource 1: Musti-Rao, Shobana. and Cartledge, Gwendolyn. (2007) “Delivering What Urban Readers Need.”
Educational Leadership 56-61.
Resource 2: Michigan Department of Education. (2002). “What Research Says About Parent Involvement in
Children’s Literature.”
Resource 3: Angle, Mark A., Porter, Mary, Rhodes, Jean Ann (2007). “Parents as Partners.” http://www.teachingK8.com
Resource 4: Wherry, John. (2005). “10 Things Any School Can Do to Build Parent Involvement.” National Educator’s
Conference
Resource 5: Holloway, John H. (2004). “Family Literacy.” Research Link
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Modeling strategies improves early literacy skills and oral skills.
Resource 1: International Reading Association (Adopted by Board of Directors). (2000) “Excellent Reading Teachers:
A position statement of the International Reading Association, 219-224.
Resource 2: Moats, Louisa. “When Older Students Can’t Read.” LD Online 2002 http://ldonline.org/article/8025
Resource 3: Musti-Rao, Shobana and Cartledge, Gwendolyn. (2007) “Delivering What Urban Readers Need.”
Educational Leadership 56-61.
Resource 4: Neuman, Susan B. (2007). “Changing the Odds.” Educational Leadership, 65, 2, 16-21.
Resource 5: Sornson, Bob. (2007) “The Early Learning Success Initiative.” Bob Sornson. Educational Leadership 4243.
Differentiated learning and teachers’ beliefs encompass a student’s success in school.
Resource 1: Friend, Marilyn. (2005) “Creating Schools in Which All Students Can Succeed.” Kappa Delta Pi
Record 1-7.
Resource 2: Wherry, John. (2005). “10 Things Any School Can Do to Build Parent Involvement.” National Educator’s
Conference
Resource 3: Hall, Phillip and Nancy. (2003). “Building Relationships with Challenging Children.” Educational
Leadership 60-63.

Problem Solving
Explaining problem solving processes and discussing how math is used in real world deepens understanding of
concepts and clarifies their thinking.
Resource 1: Burns, Marilyn. (2007). “Nine Ways to Catch Kids Up.” Educational Leadership 65, 3, 16-21.
Resource 2: Checkley, Kathy. Trends in Mathematics, Chapter 1: The Essentials of Mathematics, K-6 Effective
Curriculum, Instruction, and Assessment.
Resource 3: Turner, Joseph M. (2003). “Math Anxiety: Overcoming a Major Obstacle to Improve Student Math
Performances.” http://www.BNET.com
Emphasizing algebraic thinking, problem solving, and communication in math increases student achievement in
math.
Resource 1: Burns, Marilyn. (2007). “Nine Ways to Catch Kids Up.” Educational Leadership 65, 3, 16-21.
Resource 2: Checkley, Kathy. Trends in Mathematics, Chapter 1: The Essentials of Mathematics, K-6 Effective
Curriculum, Instruction, and Assessment.
Resource 3: Marzano, Robert. ( ). “Explorations for Writing in Mathematics.” The Write Math. Marzano.
Resource 4: Turner, Joseph M. (2003). “Math Anxiety: Overcoming a Major Obstacle to Improve Student
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Math Performances.” http://www.BNET.com
The use of process and problem solving activities increases students’ engagement in math.
Resource 1: Burns, Marilyn. (2007). “Nine Ways to Catch Kids Up.” Educational Leadership 65, 3, 16-21.
Resource 2: Checkley, Kathy. Trends in Mathematics, Chapter 1: The Essentials of Mathematics, K-6 Effective
Curriculum, Instruction, and Assessment.
Resource 3: Turner, Joseph M. (2003). “Math Anxiety: Overcoming a Major Obstacle to Improve Student
Math Performances.” http://www.BNET.com
Resource 4: Stigler, James W. and Hiebert, James. (2004). “Improving Mathematics Teaching.” Educational
Leadership 61, 5, 12-17.

Early intervention improves the at-risk students’ chance for success.
Resource 1: Neuman, Susan B. (2007). “Changing the Odds.” Educational Leadership 65, 2, 16-21.
Resource 2: Musti-Rao, Shobana and Cartledge, Gwendolyn. (2007) “Delivering What Urban Readers Need.”
Educational Leadership 56-61.
Resource 3: International Reading Association (Adopted by Board of Directors). (2000) “Excellent Reading Teachers:
A position statement of the International Reading Association, 219-224.
Resource 4: Moats, Louisa. “When Older Students Can’t Read.” LD Online 2002 http://ldonline.org/article/8025
Resource 5: Perkins-Gough, Deborah. (2007). “Giving Interventions A Head Start.” Educational Leadership 65, 2,
8-14.
Resource 6: Walser, Nancy. ( 2007). “Response to Intervention: A new approach to reading instruction aims to catch
struggling readers early.” Harvard Education Letter.
Parent involvement in their child’s education leads to the likelihood of greater student achievement
academically and socially.
Resource 1: Wherry, John. (2005). “10 Things Any School Can Do to Build Parent Involvement.” National Educator’s
Conference
Resource 2: Michigan Department of Education. (2002). “What Research Says About Parent Involvement in
Children’s Literature.”
Resource 3: Indiana Center for Family, School, and Community Partnerships. (1998) Partners for Learning 2:2.
Resource 4: Holloway, John H. (2004). “Family Literacy.” Research Link
Resource 5: Angle, Mark A., Porter, Mary, Rhodes, Jean Ann (2007). “Parents as Partners.” http://www.teachingK8.com
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Professional Development Data Statements
According to the professional development rubric, 60% of the teachers noted clear knowledge
and application levels for phonics and phonemic awareness instruction with 40% at a complete
level applying it frequently.
When using direct instruction, 62% of the teachers indicated they had a complete knowledge
level and used it frequently.
95% of the teachers indicated adequate knowledge and application levels when instructing in
vocabulary development while 30% understood it completely and incorporated it frequently.
When assessing fluency, 64% of teachers indicated they were clear on these instructional
practices and 17% taught fluency instruction frequently.
When incorporating higher order thinking skills into guided reading, 40% of the teachers
indicated an adequate knowledge and application level in this area and 7% used this frequently.
When teaching strategies for math problem solving (Four-Stage Routine of Support), 31% of the
teachers indicated a clear understanding in both the knowledge and application levels with 4%
implementing it frequently.
52% of the teachers indicated that they completely understood how to utilize hands-on materials
and used them frequently during mathematics instruction.
For the process of teaching critical thinking in math applications, 54% of the teachers indicated
adequate levels of knowledge and application and 6% felt completely knowledgeable and applied
it often.
32% of the teachers understood how to use math software and used it occasionally with 7% using
it frequently.

Timeline 2018-19 School Year
August 2018

Back to school activities, outline expectations for
Parents and explain their role in the child’s year
RAPS 360 grades K-2
NWEA grades K-5

September 2018

NWEA Parent Nights
Checkpoint #4, Review and Revise 17-18 plan

October 2018

Parent Teacher Conferences
Coffee with the Principal

November 2018

Muffins with Mom

December 2018

NWEA Grades K-5 (E/LA, Math)
RAPS 360 K-2

January 2018

Checkpoint #1

February 2018

March 2018

Checkpoint #2
iREAD Grade 3
NWEA Kindergarten-5th Grade

April 2018

ILEARN
Donuts with Dad

May 2018

RAPS360 Grades K-2
Checkpoint # 3

August 2019

Checkpoint #4

Blue print = Schoolwide Action
Green print = Professional Development
Red print = Student Assessments
Orange print = Schoolwide

