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In Grandview Heights Schools, we are
committed to our mission of maximizing
and personalizing every student’s learning.
Established in 1906, Grandview Heights Schools is proud to be one of the
oldest school districts in Central Ohio and the smallest public school system
in Greater Columbus. We’ve created a truly unique learning experience
that combines the quality, heritage, and intimacy of private schools with the
accessibility and openness of a public school. With extremely low teacherto-student ratios and high levels of investment and parental engagement, we
are able to provide truly personalized learning experiences and a rigorous
curriculum that allows our students to compete at the highest levels.
Through athletics, the arts, extracurricular
clubs, and dedicated service to the community,
our students are highly engaged. Students often
participate in multiple activities and, because we
are small, our teachers, coaches, and advisors
work together to ensure that our students really
can do it all. Over the course of a school year,
more than 40% of our students participate in
both performing arts and athletics. In the fall,
more than half of our high school students are on
the field during football games, either as athletes
or members of the marching band. This level
of student engagement makes us truly special.
Diverse interests are recognized, encouraged,
and fostered and it is through these unique blends
of activities that lifelong bonds are created, a
shared sense of responsibility is developed, and an
acceptance and appreciation of others is nurtured.
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Our community of Grandview Heights is a warm
and friendly, socio-economically diverse city
measuring just 1.3 square miles, and is home to a
thriving cultural environment, a generous business
community, a nationally ranked public library,
growing economic development, and active and
engaged residents. These qualities are reflected
in our schools and provide the foundation for
our exceptional performance. In our broader
community, we embrace the dynamic city of
Columbus that surrounds us and utilize the world
outside our buildings as a laboratory for learning.
We offer the best of both worlds in this perfect
combination of small town and big city.
With a strong sense of tradition and a great sense
of pride, we continue to evolve so that we may
always be at the forefront of teaching and learning.
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Maximization
21st Century Skills: Learning Attributes
Grandview Heights Schools Learning Attributes are derived from research
supporting the importance of the integration and intentional instruction
of 21st century skills in our schools. These attributes and behaviors are
associated with college and career readiness in a globally competitive world.
While the specific skills deemed to be “21st century skills” may be defined, categorized, and
determined differently from person to person, place to place, or school to school, the term does reflect
a general—if somewhat loose and shifting—consensus. The following list, courtesy of the Partnership
for 21st Century Skills, provides a brief illustrative overview of the knowledge, skills, work habits, and
character traits commonly associated with 21st century skills.
•
•
•
•
•
•
•
•
•
•
•
•
•

Critical thinking, problem solving, reasoning, analysis, interpretation, synthesizing information
Research skills and practices, interrogative questioning
Creativity, artistry, curiosity, imagination, innovation, personal expression
Perseverance, self-direction, planning, self-discipline, adaptability, initiative
Oral and written communication, public speaking and presenting, listening
Leadership, teamwork, collaboration, cooperation, facility in using virtual workspaces
Information and communication technology (ITC) literacy, media and internet literacy, data
interpretation and analysis, computer programming
Civic, ethical, and social-justice literacy
Economic and financial literacy, entrepreneurialism
Global awareness, multicultural literacy, humanitarianism
Scientific literacy and reasoning, the scientific method
Environmental and conservation literacy, ecosystems understanding
Health and wellness literacy, including nutrition, diet, exercise, and public health and safety
(Partnership for 21st Century Skills)
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Grandview Heights Schools Learning Attributes are derived from research supporting
the importance of the integration and intentional instruction of 21st century skills in
our schools. These attributes and behaviors are associated with college and career
readiness in a globally competitive world. Simply stated, these are the skills that can
warrant advancement in the work place.
We have identified the following learning attributes for our students:

Accountability

Collaboration

Communication

For actions,
organization, learning,
work, materials, and
timeliness.

Works productively
with adults, peers,
partners, small groups,
and whole groups.

Interpersonal or digital,
reciprocal, attentive
listening, formal, and
informal.

Empathy

Honesty

Perseverance

Caring, helpful,
thoughtful, seeking
to understand other
people’s needs.

Self, adults, and peers.

Grit, taking risks,
not giving up.

Resourcefulness

Respectfulness

Safety

Seeks appropriate
adults, peers, supplies,
texts, technology to
be successful.

Self, adults, peers,
and materials.

Physically, digitally.

GRANDVIEW HEIGHTS SCHOOLS
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Project-Based Learning
Grandview Heights Schools teachers are skilled at designing and building opportunities for learning
that tap into the personal interests and passions of our students. As students engage in researchsupported models of project-based learning (PBL) they are immersed in real-world challenges and
problem solving that has real impact, and is immediately relevant to their lives and their world.
Some recent examples of PBL include a community garden designed by high school students to
provide nutritious food for our school cafeterias and a local food pantry; a group of high school
students mentoring 6th grade students in service learning projects that provided food and clothing in
neighboring communities; and middle school students maintaining ownership of a weekly television
broadcast for their school building that they run from a studio that they designed. The depth, quality,
and rigor of learning that results through PBL provides our students with authentic and lasting
knowledge and understanding.

Inquiry and Design Opportunities
During Science, Technology, Engineering, the Arts and Mathematics (STEAM) and Science, Technology,
Engineering, and Math (STEM) stations students are exposed to a variety of opportunities to explore different
materials and hone problem-solving skills. During this time, students learn to observe, visualize, manipulate
materials, and develop the creative confidence to imagine new possibilities. These skills and competencies are
also essential to scientific thinking. Students who create and make things feel satisfied and empowered and
develop creative confidence, which is key to seeking innovative solutions to problems. The “maker movement,”
sparked by Make: magazine's Dale Dougherty, believes that schools and communities need to embrace making
by combining technology and the arts to allow people of all ages to collaborate and explore design issues. When
students can observe, visualize, and manipulate materials, they develop creative confidence and the resilience
to persevere within the creative process. These skills and habits of mind are a bridge that connects the arts
and STEM subjects and can fuel the innovation so desperately needed to address real-world challenges. When
the arts support scientific thinking, they expand and transform traditional STEM curriculum to invite deeper
observation, imagining, and revisions.
In addition to their STEAM hour, Stevenson Elementary third grade teachers provide time for the students to
work on their passion projects. Students are challenged to explore something that they want to learn about.
They spend several weeks researching the topic before they start creating a product that will be shared with
their class, school, greater community, or globally. Throughout the process the teacher facilitates the student
projects to ensure that they are on task, deadlines are established, and creativity is encouraged.
For both STEAM projects/work and Genius Hour research, teachers try to follow the design thinking structure.
Stanford University's approach to design thinking codifies the process of creative thinking, discovery, and
empathy; synthesizing information and defining the problem; brainstorming or ideation; experimenting and
testing; and evolution and redesign. By taking things apart and tinkering or through manipulating art materials,
students learn comfort with open-ended questions and process. Students involved in the arts understand that
there is not just one answer to a question and that searching for an answer, or the process itself, is important.
By grappling with creative problems, students develop habits of mind such as persevering and trial-and-error
problem solving. The end goal is really intrinsically motivated learning, thus creating lifelong learners.
GRANDVIEW HEIGHTS SCHOOLS
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Standards-Based Grading Practices: Focusing on the Whole Child
When many of us were students, we understood the thrill of bringing home an “A” or “B” on our latest
test or report card. It often meant all the preparation, studying, and sometimes cramming, paid off with
a letter grade that we were proud to show our parents.
In recent years, however, research has shown that using traditional letter grades and report cards
may not provide the student, parents, or the teacher with the most accurate picture regarding what
the student knows. Traditional grades can take into account class averages (like Bell curves), student
behavior, and other attributes that may not necessary tie directly into student progress. It’s a “one
size fits all” grade scale that does not measure if students are learning the content they need to know
based on specific standards.
In 2007, our school district implemented standards-based grading and report cards that provide
parents and students information on progress and achievement. We utilize standards-based grade
cards from kindergarten through sixth grade. Standards-based grading offers descriptive feedback by
evaluating how well students meet measurable mile-posts and objectives. In other words, it is directly
aligned to what students are learning, not work completed. That, in turn, improves instruction for
each individual student, and it allows the student more ways to demonstrate that they’ve learned the
material before moving on.
Teachers can use standards-based grading as a way to individualize student instruction. Students who
demonstrate early mastery of skills can be challenged by their teachers with more rigorous activities.
Students who may require support can receive the help and the instruction they need until the
standard is met.
Ohio’s Learning Standards describe what your child should know and be able to do at each grade level
in all subjects. The Standards-based Report Card is designed to provide information about student
progress toward achieving and/or extending beyond the grade level standards. The Standards-based
Report Card also ensures more consistency of expectations from teacher to teacher across the district.
It helps teachers and students focus on the standards, giving students the opportunity to extend or to
receive additional time and support to achieve the grade level standard.

GRANDVIEW HEIGHTS SCHOOLS
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What is the difference between Standards-Based Report
Cards and Traditional Report Cards?
S TA N D A R D S - B A S E D

TRADITIONAL

Consistent across all schools K-6.

Different at each grade level.

Reporting based on evidence-based outcomes
from Ohio’s Learning Standards.

Reporting based on grade level and/or subject
area.

Learning attributes (accountability, collaboration,
communication, empathy, honesty, perseverance,
resourcefulness, respectfulness, and safety) are
reported separately and are not calculated as part
of achieving the standard.

Compliance and behavior (learning attributes)
are often calculated into the letter grade (i.e., late
work, effort, etc.).

A standard-based grade is reported (1, 2, 3, or
4) as students are Extending (4), Achieving (3),
Progressing (2), or Requiring Support (1).

A letter grade is generated from a percentage.
Most often, the average of scores.

Some standards are Not Reported (NR) if
there has not been enough instruction and/or
assessment of the standard or skill. In this case, an
NR is reported rather than a 1-4 (i.e., In Science,
NR may be reported for Life Science if the student
has been studying Physical and Earth Science this
grading period).

Letter grades and incompletes are given in all
subject areas and grade levels.

WHAT DO THE NUMBERS MEAN?
1 = Requiring Support: Student requires consistent
support to enable progress towards the grade level/
developmental expectations.
2 = Progressing: Student demonstrates gradual
progress toward grade level/developmental
expectations through multiple exposures and some
instructional support.
3 = Achieving: Student independently and consistently
demonstrates successful mastery of the grade level/
developmental expectations through instruction and
practice.

HOW DOES THE TEACHER DETERMINE
THE STANDARDS-BASED GRADE?
Teachers use a variety of formative instructional
practices to instruct and assess students. Student
progress towards achieving or extending past the
standard is determined by the many pieces of
evidence of student learning the teachers collect
throughout the quarter. Examples of evidence
include, but are not limited to: observations, group
discussions, reflections, interviews, journals, games,
running records, class work, portfolios, quizzes and
tests, assessments, graphic organizers, performance
tasks, projects, reports, and reading inventories.

4 = Extending: Student independently extends beyond
achieving the grade level/developmental expectations
by consistently applying their learning through
innovative approaches in a variety of situations.
NR = Not Reported: Student has not been exposed to
this standard and is not evaluated at this time.
GRANDVIEW HEIGHTS SCHOOLS

8

What goes into a grade?
• A grade is supposed to provide an accurate,
undiluted indicator of a student’s mastery of
learning standards. That’s it. It is not meant to
be a part of a reward, motivation, or
behavioral contract system. If the grade is
distorted by weaving in a student’s personal
behavior, character, and work habits, it cannot
be used to successfully provide feedback,
document progress, or inform our
instructional decisions regarding that
student—the three primary reasons why we
grade. (Marzano, 2014)
• Three commonly used grading policies are
so ineffective that they can be labeled as
toxic. First is the use of zeroes for missing
work. Second is the practice of using the
average of all scores throughout the semester.
Third is the use of the “semester killer”—
the single project, test, lab, paper, or other
assignment that will make or break a
student’s grade. (Marzano, 2014, pp. 85–86)

GRANDVIEW HEIGHTS SCHOOLS

What are standards-based grades
and why are we using them?
Standards-based grades provide information
on student progress towards achieving Ohio’s
Learning Standards. These standards drive
instruction and specify what students should
be able to know and apply by the end of
their academic year. Important and valuable
attributes include:
• Student performance is evaluated against
standard, not comparatively with other
students.
• Standards-based grades are directly aligned
to what students are learning, not work
completed.
• All students are given the opportunity
to achieve and/or extend beyond Ohio's
Learning Standards. There is no frequency of
distribution (i.e. Bell Curve).
• The student and parent are provided more
precise and detailed information regarding
academic progress.
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Instructional Coaching
We understand that our students are growing up in a fast changing, highly competitive world, where
they will need to have skills for jobs that don’t yet exist. They need to have the ability to practice
empathy, think critically, and solve problems. They also need hands-on experiences with current
technology and global thinking. To build our capacity to develop engaging learning opportunities
that foster these skills, we utilize the expertise of our instructional coaches. Instructional coaches
work with teachers to develop highly effective teaching practices that embed communication,
collaboration, citizenship, creativity, and growth mindset. We value best practices and pedagogy, and
in turn the role of our coaches is forever evolving to meet the needs of our students and staff.

How Is Working with a Coach Initiated?
The working partnership between a coach and teacher can take many forms. It is always in direct
response to supporting the learning needs of our students. A teacher may initiate a collaboration with
a coach based on a desire to integrate technology or a teaching practice into a lesson. Conversely, a
coach might approach a teacher with ideas that will support work that a teacher is doing. No matter
how the work is initiated, it always begins with an idea that the coach and teacher grow and develop
together. The success of this process stems from sustained relationships between coaches and
teachers, and the coach’s ability to understand and meet the needs of each individual teacher.

GRANDVIEW HEIGHTS SCHOOLS
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Personalization
Multi-Tiered System of Supports
Grandview Heights Schools is truly a small place to dream big. Our fundamental beliefs are:
• How students learn is as important as what they learn.
• Personalized learning is the key to unlocking potential.
• Our students deserve the opportunity to pursue their dreams.
• All students can and will thrive.
To ensure students reach their potential, we use a Multi-Tiered System of Supports (MTSS), which
allows us to maximize and personalize education for each student. MTSS is an evidence-based
model of instruction and support which utilizes data-based problem solving to integrate instruction,
enrichment, and intervention.
We guide instruction and support student growth by using a data-driven and systematic approach
while tuning into the personal interests and strengths of each child. This team-based approach to
MTSS will engage and empower each student to independently realize his or her potential. Our MTSS
teams are comprised of grade level and building level teachers, administrators, school counselors and
psychologists, and other support service specialists to focus on the unique needs of each child.

GRANDVIEW HEIGHTS SCHOOLS
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Instruction, Intervention, and Enrichment
Instruction or Where do we start?
Teachers in Grandview Heights Schools use quality, effective instruction intended to reach all learners in the classroom.
Teachers use the district authored curriculum (based on Ohio’s Learning Standards) to set appropriate learning targets for
all students. Instruction is both research-based and tailored to meet the needs of the students in the classroom. Students
are continuously assessed to determine if they are reaching the identified learning targets. This classroom instruction is
often referred to as Tier 1 instruction and has been proven to support the needs of at least 85 percent of students.
Intervention or What happens if the first level of instruction is not effective for some students?
If the data shows that a student is not meeting learning targets of the Tier 1 instruction, the MTSS Team will convene
and develop a plan to introduce supplemental intervention so a student will have opportunities for additional time and
support to build skills, while continuing to learn and grow with the other students in the class. This comprehensive
approach is referred to as Tier 2 instruction and is designed to meet individual needs of each student through
increased time and frequency of skill-building interventions while the student continues to be exposed to grade level
curriculum in the classroom. It is important to note that Tier 2 instruction is implemented in addition to, never in place
of Tier 1 instruction. These interventions and the student’s response are monitored for progress for six to eight weeks,
and then the team reconvenes to determine the next step.
If a student is not making adequate progress through Tier 2 instruction, the MTSS Team will design a system of
individual interventions with increased intensity to support student growth. This is referred to as Tier 3 instruction,
which differs from Tier 2, because of the increased intensity, duration of time and individualized instruction. These
interventions are closely monitored for six weeks; then the MTSS Team will reconvene to evaluate the effectiveness and
next steps.
Enrichment or What do we do when they already know it?
Pre-assessments, formative instruction, student interest surveys, and other sources of data will invariably show that
some students can reach the learning targets even before instruction. Nearly 45 percent of our students are identified
as accelerated and/or advanced in achievement or identified as Talented and Gifted. We offer 18 Advanced Placement
Courses, in addition to College Credit Plus opportunities.

TI ER 1
The MTSS framework is a critical component for planning and supporting the growth of this population. For these
students, teachers provide opportunities to grow through enrichment or extension activities within Tier 1 instruction.
Teachers use differentiation of instruction through workshop models, student interest, choices in the product and
process as strategies employed to support enrichment opportunities within Tier 1.
TI ER 2
As students demonstrate the need for more intensive enrichment we transition them to Tier 2. In Tier 2, the classroom
teacher and gifted intervention specialist collaborate to design learning opportunities that meet the needs of each
student.
TI ER 3
When students show a readiness based on cognitive and subject specific universal screeners given at different points
in their educational journey we move them into Tier 3. The support offered is different for each grade level. Examples
of Tier 3 are Extended Learning Class (ELC), Early Entrance, Subject Acceleration, and Grade Level Acceleration.

GRANDVIEW HEIGHTS SCHOOLS
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Wellness for Life
In Grandview Heights Schools, we believe that Wellness for Life is a subject that should transcend
and integrate into every grade level and every content area for all students. The Wellness for Life
initiative celebrates the critical importance of building healthy and capable students! The vision for
Wellness for Life is to ensure that every student has the skills and experiences they need to live life to
its fullest potential.
We began this important work in 2014 as a part of our curriculum alignment and in collaboration with
the planning for the Wellness Center (officially opened in 2015). The collaboration of our Wellness
Team is a K-12 initiative that has been a unique opportunity for our district to redesign and innovate
a holistic model of Wellness for Life. We strive to ensure the authenticity and integration of wellness
experiences for students within our learning community.
Our curriculum and instruction is designed to be dynamic, integrated, and authentic. Our learning
outcomes are evidence-based and targeted on what our students know and can do. Our District
Wellness Committee is comprised of a broad range of representatives from our school, community,
and beyond. Each member plays a very important role in this holistic approach to Wellness for Life.
Our focus areas and partnerships include:
• Teaching & Learning
○
∠ Teachers: K-12
∠ District & Building Administrators
• Food & Nutrition Services
○
∠ Director of Food Services
∠ Seasonal & Local
• Counseling
○
∠ School Counselors
∠ School Psychologists
∠ Mental Health Specialists
• Athletics
○
∠ Athletic Director
∠ Trainers
∠ Coaches

• Wellness Center
○
∠ Nationwide Children’s Hospital
• Parent Teacher Organizations
○
∠ Foodie Fridays
∠ Walk to School Wednesdays
∠ Move-A-Thon
• Community Partnerships
○
∠ Start Talking Grandview
∠ Grandview Parks & Recreation
∠ Farm to School
∠ Ohio State University: Project Green Teacher
∠ Ohio State University Nutrition
∠ Syntero Counseling Services
∠ Mindfulness: Learning Lab Consulting

• ●Extracurriculars
○
∠ Garden Club
∠ Mentor/Mentee
∠ Running Club

GRANDVIEW HEIGHTS SCHOOLS
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Our Students Are Equipped
•
•
•
•
•
•
•

To
To
To
To
To
To
To

actualize strategies to overcome stress, anxiety, and other threatening variables
persevere and problem solve through challenges
develop and maintain their physical health through exercise and movement
evaluate and select foods that will nourish their bodies
build healthy, safe, and strong relationships both personally and professionally
evaluate choices and make decisions to support wellness and minimize health risks
seek out opportunities to help and support the wellness of others

Our Wellness for Life Curriculum enables students to make connections to the importance and
relevance of wellness as a lifelong study. We have developed “Big Ideas” and “Essential Questions”
(EQ) that span all grade levels and content areas to ensure that wellness transcends all classrooms.

Big Idea: Movement leads to change.
• How does regular exercise affect me?
(EQ)
• How can I own my health and
wellness? (EQ)
Big Idea: If it doesn’t challenge you, it
doesn’t change you.
• How can failure define me? (EQ)
• What happens if I don't give up? (EQ)
Big Idea: Choices matter.
• How does what I eat make a
difference in my life? (EQ)
• Does it really matter what I choose
to eat? (EQ)
• Who cares if I say that or post this?
(EQ)
• What did I get from that? (EQ)

GRANDVIEW HEIGHTS SCHOOLS

Big Idea: Active engagement creates
empowerment.
• How does my environment affect me? (EQ)
• How can I own my health and wellness? (EQ)
Big Idea: Intrinsic self worth is invaluable.
• Am I worth it? (EQ)
Big Idea: Values guide positive decisions.
• How far is too far? (EQ)
• Who cares if I say that or post this? (EQ)
Big Idea: Wellness is the subject of a lifetime.
• How does my environment affect me? (EQ)
• Who cares? (EQ)
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Curriculum Highlights: Food and Nutrition
In Grandview Heights Schools, we are committed to empowering our students to evaluate and select
foods that will nourish their body, mind, and spirit. We provide our students with a variety of healthy,
seasonal, and local food choices as a part of our lunch program. We believe that our food and nutrition
services are an integral part of our K-12 Wellness for Life Curriculum. In collaboration with our Food
Services Department, Grandview Heights Schools are dedicated to the preparation of fresh, local, and
seasonal food. We partner with the Farm to School Program, Alliance for a Healthier Generation, Action
for Healthy Kids, and are compliant with the National School Lunch Program Guidelines.
Our Wellness Team views the cafeteria as learning lab for life! This environment is where students
will put “theory into practice.” We want our students to begin evaluating and thinking deeply about
the choices they make around food and nutrition. Additionally, you will find Tower Gardens in our
classrooms throughout the district, where students harvest produce all year long. In partnership
with the Farm to School Program, our high school students worked with our middle school students
to build raised bed gardens on campus. Our students designed and led the building, planting,
sustaining, and harvesting processes!
The learning objective for our students within the context of the cafeteria/learning lab is:
• I can evaluate and select foods that will nourish my body, mind, and spirit.
The essential questions that guide our instruction are:
• How does what I eat make a difference in my life?
• How can I own my health and wellness?

Featured Items: Seasonal and Local
As a part of our Food and Nutrition Curriculum, we will encourage students to explore a broad continuum of
seasonal and local items. These healthy choices will tempt their taste buds and expose them to new, healthy, fresh
produce! As a part of our food partnerships, we secure local and seasonal items within a 50 miles radius to support
local farms and businesses. Additionally, our Parent Teacher Organizations (PTO) coordinate Foodie Fridays once
a month for our students to explore nutritional selections. For more information about Ohio’s local and seasonal
produce go to http://www.ohioproud.org/docs/produceavailability.pdf

GRANDVIEW HEIGHTS SCHOOLS
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Wellness Experiences and Learning Opportunities
Fitness Fridays—Middle School Health and Physical

Stevenson Elementary students are encouraged to

Education (PE) classes combine weekly to integrate

move during indoor recess by choosing activities

content and are given various wellness options such

from a menu. Students are encouraged to walk the

as exercising in the Wellness Center, yoga, or Zumba.

halls during indoor recess time during winter. They

Zero period is offered three days a week for students
who would like to exercise before school. A variety
of workouts are available for students to complete.
Students who have study halls during 1st and 8th
periods also have access to the Wellness Center.
Bobcat TV produces videos that promote the
Wellness Center and demonstrate proper use of
equipment.

also are able to take “fitness breaks” during their
walks. Fitness stations are posted on the hallway
walls for students to stop and do jumping jacks,
push-ups, burpees, and other exercises to help them
finish the day strong both physically and mentally.
Tracking fitness levels is an important way for our
students to see how they grow through exercise
through their years in school. Physical Education
teachers use the Fitnessgram software to track

Yoga is currently offered weekly after school.

fitness levels of all second through eighth graders.

CrossFit classes for girls and boys are now being

Students can see how far they progress in one

offered after school twice a week.

school year as well as how much they progress from
year to year.

Middle school PE students are given workout
options. They choose individual exercises to create

Students at Stevenson Elementary participate in a

a balanced workout and then they track their

Healthy Kids Week. Healthy Kids Week typically

progress using fitness logs.

includes trying new foods in the cafeteria and
having a parent/child play day on the playground,

Health and counseling work collaboratively in

as well as other activities.

eighth grade to discuss effective communication
skills, healthy relationships, and human growth
and development. In seventh grade mental health
is an integrated unit as well. Using the Signs
of Suicide curriculum, students learn how to
recognize the signs of depression and suicide
in themselves and others and gain a better
understanding of mental illness.
Syntero Counseling facilitates healthy bodies,
healthy futures workshops in ninth grade. There
are three workshops presented in the freshman
seminar class focusing on learning more about
STDs, contraception, and how to make healthy, safe
choices.

GRANDVIEW HEIGHTS SCHOOLS
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Grandview Heights High School
College Partnerships, Scores, Rankings, and Participation Rates
In Grandview Heights Schools, we believe that personalization is the key to exploring passions, developing
purpose, and unlocking potential. Our college partnerships give students the flexibility and autonomy to
create personalized access to university and college options for course selection. We currently partner
with The Ohio State University, Columbus State Community College and Central Ohio Technical College.
SITE BASED COLLEGE CREDIT PLUS COURSES
Personal Communication Applications

Calculus I

Sociology

Calculus II

Psychology

In 2017, GHHS graduates graduated with an average of 11.27 college credits between college credit
plus courses and AP exam scores resulting in transcripted college credit. Additionally, we prioritize
experiential learning and choice through our partnerships with Mosaic, Fort Hayes Metropolitan
Education Center, and the Zoo School. In 2018, we added a Senior Explore Experience where students
can design their own learning and capstone experience.
Our Advanced Placement offerings are robust for such a small school district. We currently offer 15 AP
course offerings, and our access continues to soar. In 2017, our district was named to the AP Honor Roll
for increasing access to students while maintaining the highest levels of achievement (3 or higher) on
the AP Exams. Only 421 districts in the United States and Canada received this honor. In 2013, we had
24 students taking a total of 31 AP exams. In 2017, we had 179 students taking a total of 351 AP exams.
A D VA N C E D P L A C E M E N T C O U R S E O F F E R I N G S
AP Literature

AP Language

AP Calculus

AP Statistics

AP Biology

AP Chemistry

AP Physics

AP US History

AP US Government

AP European History

AP Spanish

AP French

AP Music Theory

AP Art History

AP Macro-Economics

AP Environmental Science
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We believe that it is this access for students into the most rigorous courses that
has attributed to our increased ACT average to 25.4 for the Class of 2017. The
cumulative total of scholarships continues to climb for our graduates. In 2014,
graduates were offered 3.7 million scholarship dollars. In the 2017, the graduating
class was offered 11.1 million dollars. In total, our accepted scholarship total has
doubled in the past five years to 4.6 million dollars for the Class of 2017.
As a district, we are committed to ensuring that our students are prepared
to explore their passions and find a deep sense of purpose in their learning
experiences. We will continue to expand our long-term partnerships with Institutes
of Higher Education, the College Board, and our community to ensure that
Grandview Heights Schools is truly a Small Place to Dream Big!

ACT Composite Score

ACT College Readiness
(Meeting all four Benchmarks)

36

60

24

50

24.5

24.3

25.4

12

53%

55%
47%

40

2014-15

2015-16

2016-17

2014-15

2015-16

2016-17

SAT Composite Score
2,400

1,800

1,200

800

1677

1681

1237

2014-15

2015-16

2016-17
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U.S. News & World Report
National Rankings
1674
2014-15

941
2015-16

883
2016-17

Total Scholarship Amount
Offered by Graduating Class

2015-16

2016-17

2017-18

$3.7 M

86

38

2014-15

2015-16

31

27

2016-17

2017-18

731
2017-18

2014-15

U.S. News & World Report
State Rankings

Total Scholarship Amount
Accepted by Graduating Class
2014-15

$6.9 M
$11.1 M
$9.8 M
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2015-16

$1.8 M
$2.1 M
$4.6 M

2016-17

2017-18

$3.5 M
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4-Year High School Graduation
Rate

80%

95.2%

201 4-15

Attended 4-Year College Post
Graduation*

201 5 -16

98.8%

201 6 -17

95.8%

201 7-18

95.8%

75%

70%

72.8%

72.0%

2014-15

2015-16

Attended 2-Year College Post
Graduation*

Freshman to Sophomore
College Persistence Rate

30%

90%

20%

80%

10%

19.7%

2014-15

24.0%

2015-16

70%

85%

86%

2 01 4 -1 5

2 01 5-1 6

87%

2 01 6-1 7

*Data is reported two years in arrears.
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9-12 Athletic Participation

9-12 Performing Arts Participation

90%

80%

80%

60%

70%

65%

2 01 6 -1 7

2 01 7-1 8

55%

73%

73%

73%

2 015 -16

2016 -17

2017-18

40%

70%

2014-15

64%

44%

2 01 4 -1 5

2 01 5-1 6

9-12 Athletics and Performing
Arts Participation
60%

50%

40%

41%

2014-15

48%

48%

2016 -17

2017-1 8

38%

2 015 -16

County and State Rankings
The Performance Index Score provides an overall indication of how well students perform on
the Ohio Achievement Tests in grades 3–8 and on the Ohio Graduation Test (OGT) in grade 10.
In 2016–17 Grandview Heights Schools Performance Index Score ranked 26th in the state of Ohio.

Franklin County Ranking
(District Performance Index)
RANK

SCORE

2014-15

1st

103.5

2015-16

1st

101.7

2016-17

1st

103.8

2017-18

TBD

106.3
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State Report Card
Total Indicators Met
2014-15

31 of 32

2015-16

26 of 28

2016-17

20 of 24

(PRELIMINARY
SCORE)
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Edison Intermediate/
Larson Middle School
Learning Attributes
Students receive instruction and opportunities to self-reflect upon the district’s nine learning attributes
(accountability, collaboration, communication, empathy, honesty, perseverance, resourcefulness,
respectfulness, and safety).
Multi-Tiered System of Supports (MTSS) Team
The EI/LMS MTSS Team meets every week with each grade level team to systematically evaluate
student progress through universal screenings and progress monitoring of Tier 2 and Tier 3
interventions to ensure that students are provided appropriate support both in and out of the
classroom. Through the MTSS process, the team defines the concern or problem, analyzes data
to generate hypotheses, develops and implements an evidence-based plan after establishing a
performance goal for the student, implements the intervention(s), and progress monitors the student’s
response to the intervention(s) and the effectiveness of the plan.
Students Taking Advantage of Resources (STAR)
A daily class period designated for enrichment and/or intervention.
This academic period is individualized for all students and provides
personalized learning time and opportunities. In addition to small
group and one-to-one support and intervention based on students’
specific needs, STAR allows for enrichment and extension that is
focused on service and project-based learning as well providing
structured time for coding, Genius Hour, wellness integration, grade
level meetings, and building-wide presentations.
Syntero Counseling Mini-Course Offerings for Academics,
Socialization, and Mental/Emotional Well-being:
• Be Your Best
• Busy Bees
• Jedi Mind Tricks
• Worry Warriors
• Super Flex
• Building Champions (male empowerment)
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Bobcat Groups
Quarterly partnerships and projects
supporting community programs include:
• Ronald McDonald House
• Families for a Cure
• Kindred Hospice
• Mid-Ohio Food Bank
• Heart to Heart Food Pantry
• Other local community outreach groups
Programming highlights include:
• Collected items and donated 70+ toiletry bags for homeless families
• Constructed and donated 70+ birthday bags for local children in need
• Wrote letters to military soldiers and collected 421 pounds of candy for the troops through Operation
Gratitude
• Created and donated 400 cards for residents at First Community Village
• Collected and donated $318 to the Ronald McDonald House of Central Ohio to help with living
expenses for families
• Collected food items and donated 120 snack packs to the Ronald McDonald House of Central Ohio
Quarterly Career Speaker Series
Each quarter, professionals speak to seventh and eighth grade students on the most popular career
clusters based on student interest. Students meet with a variety of professionals who share their
personal experiences, required education and training for each career, and highlights and challenges of
different jobs. This series provides students with real-world knowledge as they reflect upon their future
goals in terms of college, career, and the work world.
Clubs and Organizations
Students are provided with a number of co-curricular and extracurricular opportunities including:
• Anime Club
• Art Club
• Builders Club
• Bobcat TV
• Chess Club
• Continental Mathematics League
• Future City
• Geography Bee
• Lego League
• Math Counts
• Science Olympiad
• Ski Club
• Student Council
• WordMasters
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Stevenson Elementary
Spanish K-3
Global Languages are integral to the quality and richness of life, and to the human experience.
They are, therefore, an essential component of every child’s education. A cohesive Global Languages
Program is interactive, meaningful, and develops a broadened perspective of the modern world. This
discipline is worthy of study as it promotes cognitive development and enhances critical thinking skills,
creativity, flexibility of mind, and communication skills. We teach language skills and structures within a
contextualized framework in order to meaningfully communicate in authentic experiences.
At the K-3 level, instruction is based on principles of natural language learning. Students learn primarily
through the Teaching Proficiency through Reading and Storytelling (TPRS) method. This is a researchbased method that focuses on teaching language through comprehensible input. The input can be
anything that students hear and/or read and making sure it’s comprehensible is crucial. Many of our
lessons are conducted entirely in Spanish, but communicative strategies are used to ensure that
students understand what is being heard and/or read.
At Stevenson Elementary, students in grades K-2 attend a 30-minute Spanish class twice a week for a
total of 60 minutes of language instruction weekly. Students in 3rd grade attend a 30-minute Spanish
class three times a week for a total of 90 minutes of language instruction weekly. This allows us to
follow a true Foreign Language in Elementary School (FLES) model in third grade.

Systematic Phonics Instruction
Our Balanced Literacy Framework offers a true balance of holistic language and explicit instruction K-3.
We integrate the essential components of a research-based program as cited in the National Reading
Panel Report (2000). We intentionally instruct and assess: phonics, phonemic awareness, decoding,
fluency, reading for meaning, and writing. Our explicit instruction is gradually released so that our
students can generalize the skills they build into authentic reading and writing experiences. We help
students build connections along the literacy continuum as they develop and emerge as readers.
In Grandview Heights Schools we believe literacy is the foundation upon which our students’ purpose
and potential is actualized. In our schools, literacy is integrated in authentic, purposeful, and meaningful
ways. All students are empowered to be critical thinkers who can access and engage a variety of
written and digital literacy to make meaningful decisions, analyze, question, create, and defend their
beliefs. Our students are active and reflective participants in their learning. Students read and write for
the purposes of curiosity, collaboration, communication, and creativity and understand their rights and
responsibilities as literate, global citizens.
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Wilson Fundations is a multisensory, structured language program. It provides research-based materials
and strategies essential to teaching reading, spelling, and handwriting. Students in grades K-3 receive a
systematic program in critical foundational skills, emphasizing:
•
•
•
•
•
•
•
•

Phonemic awareness
Phonics/word study
High frequency word study
Reading fluency
Vocabulary
Comprehension strategies
Handwriting
Spelling

The instruction aligns with the Common Core State Standards. Fundations serves as a prevention
program to help reduce reading and spelling failure. It is integral to a Multi-Tiered System of Supports
(MTSS) framework, providing research-based instruction in Tier 1 as well as early intervention (Tier 2)
for students at risk for reading difficulties.

Stevenson Elementary Summer Reading Camp
Stevenson Elementary invites students in grades K-3 who have received reading intervention during
the school year to a two-week summer reading camp. Sponsored by Trinity United Methodist Church,
Stevenson Elementary teachers work with our young readers on increasing phonemic awareness,
phonics, vocabulary, fluency, and comprehension skills. Students meet in a whole group setting at the
beginning of each camp day to learn about the theme of the day, break up into grade level groups to
complete literacy activities with teachers and volunteers, and end the camp day back in a whole group
setting to enjoy a snack and share their learning. The camp has seen great success over the past three
summers with increased attendance. We look forward to offering the camp again in July 2019 and are
considering expanding the camp to include invited incoming kindergarten students.
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Responsive Classroom
Responsive Classroom is an evidence-based approach to education that focuses on the strong
relationship between academic success and social-emotional learning (SEL). The Responsive Classroom
approach empowers educators to create safe, joyful, and engaging learning communities where all
students have a sense of belonging and feel significant. (https://www.responsiveclassroom.org)
At Stevenson Elementary, many teachers utilize the Responsive Classroom approach as they set up
their learning community. Through engaging academics and teaching of procedures and behavioral
expectations, students are aware of how to succeed within our community. United by a common
language, teachers are able to remind, reinforce, and redirect students as needed while keeping the
relationship positive and proactive.
Stevenson Elementary teachers utilize the following Responsive Classroom strategies:
• Positive Teacher Language
• Logical Consequences
• Interactive Modeling
• Academic Choice
• Classroom Morning Meetings
• Whole School Morning Meetings

Service Learning
First, second, and third grade teachers are part of the Growing
Together Service Learning Network. The Growing Together
Network and Stevenson Elementary teachers believe that
Service Learning/Project-Based Learning, used as instructional
strategies, can enrich the standards in a way that empowers
children to become actively engage in problem-solving real
world issues. Service Learning helps students become actionoriented citizens who seek to make the world a better place
for everyone. Our students have partnered with Heart to Heart
Food Pantry, Lifecare Alliance, St. Stephen’s Community House,
NNEMAP Food Pantry, Batten Disease Support and Research
Association (BDSRA), Nationwide Children's Hospital, and
Hands of Gratitude. Our students have helped create solutions
for real world problems such as food insecurity, animal neglect,
disaster relief, and raising awareness and increasing research for
terminally ill children. As part of the Growing Together Network,
our students have developed inspirational solutions to real
world problems and keep looking for new ways to help their
community.
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Community Partnerships
The Stevenson Elementary staff and the PTO have a wonderful partnership in educating students by
incorporating the expertise of the Grandview Heights and Marble Cliff communities in a variety of
special events throughout the school year. The special events include the following:
•

All Science Day is dedicated to exploring a wide variety of science topics. Community members
are invited to share their expertise and develop a learning sessions for the students. The students
have participated in sessions about sound, the heart, flight, robotics, chemistry, phases of the moon,
animal life, and much more.

•

Brain Blast is a night where students showcase their passions during a learning fair. Students have
showcased their knowledge about animals, volcanoes, bridges, robots, cultures, and science. The
students become the teachers as community members visit their displays and listen to their
presentations.

•

All Arts Day encompasses music, poetry, painting, and theatre. Students spend the day creating,
designing, and imagining with community members who share their talents with the students.

•

Wellness Day focuses on movement, nutrition, and summer safety tips. Students learn about
healthy foods and share nutritious snacks. We bring in community members to teach sessions
about water safety, bike safety, and stranger awareness. We have field games and large motor
obstacle courses for the day for students to work on physical fitness.

•

Mentoring & More! is a partnership with the TriVillage Mentor League. This program provides
mentoring-related experiences, education, and opportunities to school-age children, teens, and adult
volunteers that promote well-being, leadership, and volunteerism in a community-supported setting.
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Student Services
Grandview Heights Schools strongly supports the idea that every student has the
right to an education that provides opportunities for the maximum development of
his or her potential. The district recognizes that students identified as gifted have
outstanding abilities and potential for accomplishments. It is the goal of the Gifted
Services program to encourage, foster, and support educational experiences for those
students identified as gifted, based on their unique learning needs and styles.

Program Goals
•

Provide experiences that will foster academic talents and abilities

•

Provide opportunities for higher level, complex, independent thinking

•

Provide educational alternatives that teach, challenge, and expand students’ knowledge

•

Stress the development of independent and self-directed learners

Gifted Program Model
Grandview Heights Schools understands that there are gifted students whose intellectual capacity, rate
of learning, and potential for creative contributions demand experiences apart from, but connected to,
the regular classroom. The gifted program model used in our district is one of resource consultation
and collaboration. This model pulls together the district’s resources and expertise to serve students.
Gifted Education is not a “program”, but rather incorporates an array of services that identify
in-school and out-of-school activities. General education staff and gifted education specialists share
responsibility for designing educational opportunities for gifted learners. At Grandview Heights
Schools, all teachers have met the Gifted High Quality Professional Development (HQPD) requirements
set by the State of Ohio by completing our district’s blended learning opportunities HQPD coursework
because all staff, in some capacity, work with students who are identified as gifted.
The district recognizes that a differentiated curriculum is the best way to meet the day-to-day needs
of our students and to serve the wide variety of gifted children in our schools. Flexible grouping and
differentiated instruction provide a developmentally appropriate curriculum for gifted children that
gives them opportunities to learn and grow at a challenging pace. In addition to the identification
criteria set forth by the state, subjective criteria such as teacher observations and classroom
performance may be used to determine appropriate service options for individual students.
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Gifted Identification
The district follows the identification eligibility criteria as specified by State law. The district identifies
those students, in grades K–12, who perform at remarkably high levels of accomplishment when
compared to other students of the same age, experience, and environment. Accordingly, a student can
be identified as gifted in the following areas: superior cognitive ability; specific academic ability in one
or more of the content areas (Mathematics, Science, English Language Arts, Social Studies); creative
thinking ability; visual arts ability (such as drawing, painting, sculpting); or performing arts ability
(music, dance, or theater). The district uses only those instruments approved by the Ohio Department
of Education (ODE) for screening, assessment, and identification of students who are gifted. All
students who are identified as gifted have a Written Education Plan (WEP) that shows the gifted
services they receive. A student identified as gifted in accordance with State law remains identified as
gifted regardless of subsequent testing or classroom performance.

Superior Cognitive Identification
• InView Test—Given at the end of 2ND grade
Specific Academic Identification in Math and Reading
• MPG/MAP—Given fall and spring of 1ST grade, 2ND grade, and 3RD grade
• 95TH percentile or higher

Superior Cognitive Identification
• InView Test—Given at the end of 4TH grade
• CSI score of 128
Specific Academic Identification in Math and Reading
• MAP—Given fall and spring of 4TH grade, 5TH grade, 6TH grade, 7TH grade,
and 8TH grade
• 95TH percentile or higher
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Gifted Intervention Specialist
The Gifted Intervention Specialist plays a critical role in providing quality education programming
for gifted students. The roles of the Gifted Intervention Specialist are many and varied and include
working with identified gifted students and some non-identified high achieving students, as well as
collaborating with classroom teachers to plan differentiated strategies and curriculum modifications.
The primary role of the Gifted Intervention Specialist is to work “behind the scenes” to assist and
support the classroom teacher in creating learning opportunities that enhance and enrich lessons
and challenge the high achieving students. In addition, the Gifted Intervention Specialist advocates
for the needs of gifted students by serving as a liaison between parents, teachers, and administrators.

Differentiated Instruction
Differentiated instruction is how teachers in Grandview Heights Schools address the day-to-day
academic needs of our gifted learners within the classroom. Our teachers understand that not
every child must be doing the same activity at the same time as every other student in his/her
class. Different learners have different needs, readiness, and interests. Differentiated instruction
allows teachers to provide those opportunities without labeling or obviously singling out individual
learners in a class setting.
Gifted children benefit from cluster grouping and a differentiated curriculum. The Gifted Intervention
Specialist works with teachers to assist in the planning of modified activities and lessons to help meet
the day-to-day academic needs of our gifted learners. In addition, our classroom teachers also work to
differentiate their instruction to meet the needs of a wide range of students.
Differentiating instruction involves three steps: assessing the needs of the students, designing activities
to address those needs, and assessing the results. Differentiated instruction is a practical and highly
successful strategy for responding to the learning needs of children. By differentiating the curriculum,
a teacher can make curricular modifications, extend learning opportunities, and adjust assignments
to match the learning needs of a diverse population of students. There are no predetermined ways to
differentiate the curriculum for gifted students—the possibilities are endless!
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Early Enrollment into Kindergarten and First Grade
All children learn best when they are challenged to a level for which they are ready. The challenge for
schools is to find the optimal match between the child and the appropriate learning environment.
For intellectually advanced students, options to create this match may include early enrollment
into kindergarten or first grade. Candidates for early enrollment should be students who perform at
remarkably high levels of accomplishment when compared to others of their age or experience and those
whose unique needs cannot be met in the classroom with applied academic differentiation strategies.
According to State of Ohio guidelines, the standard minimum age for admittance to kindergarten is fiveyears-old by September 30th. A child may be considered a candidate for early enrollment if the child will
be five-years-old by December 31st. To help ensure that students are carefully selected and screened, a
variety of instruments are implemented to assess the child. A team approach is used to evaluate the data
collected and to make final decisions regarding the child’s readiness for early enrollment.

Whole Grade or Single Subject Acceleration
Another option for meeting the academic needs of the exceptional student is acceleration. Candidates
for acceleration should be students who perform at remarkably high levels of accomplishment when
compared to others of their age and experience, and those whose unique needs cannot be met in
the classroom with applied academic differentiation strategies. Multiple factors are considered when
evaluating a student for acceleration and a team approach is used to make the final decision.

WHO?

GIFTED SERVICES

3RD, 4TH, 5TH, and 6TH Grade

Pullout Class

Superior Cognitive Ability

ELC*

High Cognitive Ability and Reading/Math Gifted ID

Gifted Identification in Reading and/or Math
Formative Assessment shows readiness
Flexible group based on skill or unit

All students

HOW?

Differentiated
Instruction
provided by GIS
Differentiation by
the Classroom
Teacher w/support
from GIS

2–3 times a week

Flexible groups based on teacher collaboration
1–4 times a week

Tiered Assignments
Flexible Grouping
Leveled Resources
Projects
Lunch/Recess

Opportunity for any
interested students

Enrichment

STAR
After School
Extended Core

*Extended Learning Center (ELC)
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Kindergarten–Fifth Grade
Gifted students receive basic services through flexible grouping and differentiated instruction in the
classroom. The Gifted Intervention Specialist provides support services to teachers and assists in
modifying the curriculum through content enrichment or content acceleration. The primary areas of
concentration are math and reading. Gifted programs may include:
•
•
•
•
•
•
•
•
•
•
•
•
•

Tiered Assignments
Flexible Ability Grouping (within the classroom)
Flexible Ability Grouping with the Gifted Intervention Specialist
Advanced Content
Higher-Level Thinking Skills
Curriculum Compacting
Acceleration
Creative Thinking
Project-Based Learning
Interest/Learning Centers
Independent Study Projects
Multi-media Technology
Academic Competitions (Continental Math League, WordMasters Challenge)

Sixth–Twelfth Grade
The goal of gifted services at the middle school and high school levels is to provide an appropriate
and challenging learning environment in which all students can develop their talents. At the middle
school level, the goal is to provide intervention strategies at the classroom level and in extracurricular enrichment opportunities. At the high school level, with the assistance of the academic
counselor, students are guided to self-select courses with appropriate levels of academic rigor as
they prepare for college. Service options and enrichment opportunities include:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Academic Competitions (Continental Math League, WordMasters Challenge)
Student Summer Enrichment Opportunities (OWjL Camp, MartinEssex)
Compacted Math (5th/6th MS)
Accelerated Math (6th/MS)
Compacted Math (6th/7th MS)
Algebra (MS)
Math Counts (MS)
Science Olympiad (MS)
Spelling Bee (MS)
Women in Science (MS)
Geography Bee (MS)
Lego League (MS)
Geometry (MS/HS)
Advanced Placement Courses (HS)
FIRST Robotics (HS)
Performing Arts (HS)

GRANDVIEW HEIGHTS SCHOOLS

32

School Counseling Program
Grandview Heights Schools Counseling Program is based on developmental concepts and theories and
recognizes the strengths of each individual student. The primary goal of the school counseling program
is to promote the academic, personal, and social emotional development of all students. All of these
practices correlate with the American School Counselor Association (ASCA) National Standards for
Students and the Grandview Heights Schools Counseling Framework.
Our School Counseling Curriculum consists of the following:
•

Classroom Instruction: Instruct, cooperatively teach, and provide assistance in teaching the
ASCA mindsets and behaviors (i.e., self-regulation, resiliency, anger management, anxiety, stress
management, social skills, empathy, leadership skills, and personal safety).

•

Small Group or Individual Instruction: Work with students by analyzing and evaluating their
abilities, interests, skills, and achievement.

•

Parent/Teacher Consultation and Collaboration: Consult with parents, colleagues, and community
agencies regarding strategies to help the needs of students and families.

•

Referrals: Use referral sources to address concerns such as violence, abuse, depression, anxiety,
and family difficulties.

Special Education Services
Grandview Heights Schools Special Education Program is designed to identify students with
disabilities and implement services to support their educational needs. Special Education services
are designed for those students who have a documented disability that has a significant and
adverse effect on their ability to learn. Our district works to meet the individual needs of children
with disabilities by offering the full continuum of placement options allowed by the Individuals with
Disabilities Education Act (IDEA) and the Ohio Department of Education. These services include
individual or small group instruction, resource room classes, inclusion support in general education
classrooms, home instruction, or out-of-district placements.
Our district special education staff is committed to working collaboratively with students, families
and staff to design individualized education plans that are personalized to meet each child’s specific
needs. Our staff includes intervention specialists, related service providers (such as a speech
language pathologist, occupational therapist, physical therapist, or school psychologist) as well as
a transition coordinator, special education coordinator, and paraprofessional staff. Our staff serves
approximately 10 percent of our student population. Beginning in the 2017-2018 school year, the
district added the services of a mental health specialist to support students and staff. Our mental
health specialist works with staff and students at all grade levels across the district and supports
special education students who require additional mental health support.
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Child Find
Grandview Heights Schools is committed to locating, identifying, and evaluating children with disabilities,
ages 3 through 21, who may be in need of special education and related services. Parents, relatives, public
and private agency employees, and concerned citizens can help our schools identify children who may
need these services. The following information is helpful in determining if a child has a disability:
•

For birth to age 3—An established condition known to result in a documented developmental delay.
This means that the child’s disability impacts one or more areas of development and has an adverse
effect upon the child’s normal development and functioning.

•

For ages 3 to 5—A documented deficit in one or more of the following developmental areas:
communication, vision, hearing, motor skills, social, emotional, or behavioral functioning, self-help
skills, and/or cognitive skills.

•

For ages 5 to 21—Identification of one or more of the following conditions: autism, deaf-blindness,
hearing impairment (including deafness), cognitive or intellectual disability, multiple disabilities,
orthopedic impairment, other health impairment, emotional disturbance, specific learning disability,
speech or language impairment, traumatic brain injury, and visual impairment (including blindness).
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Technology Operations
Improved Infrastructure
In 2010, the Grandview Heights and Marble Cliff communities supported a permanent improvement
levy which increased the funding for facility and technology improvements. This immediately kicked
off a two-year project that completely upgraded the network and server infrastructure throughout the
school district. These updates significantly improved the experience for students and staff. Since 2010,
we continue to incrementally improve this infrastructure and maintain a multi-year plan to make sure
we continue our momentum for supporting future growth.

Student Laptop Initiative
As part of our commitment to our mission of personalizing and maximizing every students education,
providing access to on-demand technology is a must in the contemporary classroom. That is why
we ensure every student in grades 6–12 have the opportunity to use an assigned laptop. We want
every student to have access to the most responsive companion for learning. A laptop is useful for
collaborating, communicating, creating content, and gathering information.

Priority of System Management for Staff Computers
We utilize the world’s most powerful system management software to help make the user experience
for our teachers as simple as possible. The Technology Department manages software and data in a
manner that is not disruptive to the teacher.

Online Services
We want to provide the same level of convenience and support to our families and community as we
provide to our staff and students. Our goal is to make the lives of our others easier by offering greater
efficiency with annual online registration forms, online payments, and accessible meal information.
We also have increased communication and modernized our delivery via an updated website, email
newsletters and text notifications, and online employment and volunteer applications.
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ITIL Framework
Grandview Heights Schools Technology Operations Team is embarking on using the Information
Technology Information Library (ITIL) framework as a guide for how support, documentation, and
projects will be initiated, planned, and maintained. ITIL is a global standard of best-practices that is
recognized as a structured methodology for service providers. We are excited to adopt and adapt
our current work using what we learn from ITIL.

A Changing Learning Environment
How students learn and how teachers teach has surely changed over the years. Grandview Heights
Schools has made a commitment to support researched-based improved learning environments
through flexible furniture, embedded technology, and engaging environments. Modern furniture
allows improved collaboration and gives students choice in which learning space works best for
them. Technology increases interaction, awareness, and engagement. Examples include large
projection screens, which are clearly visible from the entire room; wireless projection allowing the
presenter to move throughout the learning space; and audio systems to amplify the discussion
allowing everyone to clearly hear the conversation. Additionally the students are able to explore and
engage with content like never before via numerous technology resources including coding, robotics
and sensors, touch screen devices, and virtual reality hardware. As part of our mission to maximize
and personalize every student's learning, Grandview Heights Schools remains committed to assessing
new innovations for improved learning opportunities for our students and staff.
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