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Superintendent: William Kerr
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Planning Process
The Comprehensive Planning Committee met monthly in the evenings beginning in October 2016
and ending in April 2018. In between monthly meetings, administrative team members worked on
the plan and developed the next month's agenda based on work that needed to be completed. Each
month's agenda was specific to an area in the plan: completion of District profile, core foundations,
data review and needs assessment, systems review and action planning. At each meeting, committee
members provided input and reviewed different portions of the plan. The plan was shared with the
Norwin Board of Education in May 2017. The public review period began on May 14, 2018, with the
plan being placed on the District website and available in the District's Central Office. The District
will ask the Norwin Board of Education for approval of the plan at the June 2018 Board of Education
meeting. Once approved, the plan will be located on the District website.

Mission Statement
Preparing students to become productive and responsible citizens in an ever-changing global
society.

Vision Statement
To create a learning culture that promotes growth for all through engagement, collaboration, and
empowerment.

Shared Values
The Norwin School Community, including students, parents, the Board of Education, school
personnel, residents, businesses and the greater region, believes...


All students are capable of learning and have a desire to do so.
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All students are entitled to equal access to educational services and opportunities.



All students are entitled to learn in a non-threatening, safe, clean, healthy and stable
educational environment.



All students’ educational experiences will provide them the necessary knowledge and skills
to become flexible lifelong learners.



Students will act as problem solvers, independent and creative thinkers, innovators, and
collaborative workers who use available technologies in our ever-changing global society.



All students must take an active role in their own education by acquiring the knowledge and
skills to determine how they learn best and by self-assessing their own learning.



All students need to receive formative feedback to support their learning and growth



Learning is social and all students should be provided multiple opportunities to work
together on authentic tasks to develop their ability to collaborate and communicate.



All educational pathways, including both traditional and progressive paths chosen by our
students, are deserving of respect and dignity.



All students must be provided opportunities to explore college and career pathways in order
to prepare for transitions through school and post-secondary learning.



All students must learn to understand and appreciate the varying cultures of the world so
that they are prepared to function in a global society.



On-going growth and professional development of all employees is a fundamental
component of a successful school system.



The Norwin School community must be informed, committed and actively involved in
supporting and advocating for public education.



The school community, as a whole, must recognize, respect and value the diversity and
individuality of all persons.



All facets of the whole child, including their physical, cognitive, psychological, language,
social, and ethical strengths and needs, must be considered when educating the child.



Partnerships with business, industry, and community members are important to the growth
and development of the educational environment.



The Norwin School Community shares responsibility for providing, maintaining and
improving educational facilities, which sufficiently support all components of the educational
system.
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Teaching and learning about healthy living for improved health, wellness and nutrition are
important for all students and families.



Character Education, good citizenship, and School Wide Positive Behavior Support programs
are essential to maintain a positive school culture.



Positive relationships with open and ongoing communication among all stakeholders is
necessary to work collectively for the good of all students.



Students benefit from the opportunity to explore a diverse range of curricular and extracurricular choices to develop their talents and strengths in academics, athletics, and the arts.



It is important to continue to improve educational programs and services while maintaining
fiscal responsibility.



The Norwin School Community assumes accountability and responsibility for education and
must individually and collectively help ensure that students’ potential is maximized.

Educational Community
The Community
The Norwin School District is comprised of the municipalities of North Huntingdon Township, Irwin
Borough and North Irwin Borough in the southwest corner of Westmoreland County. Approximately
ten (10) miles from Greensburg, the county seat, and twenty (20) miles from downtown Pittsburgh,
off exit 67 of the Pennsylvania Turnpike, the community covers thirty-six (36) square miles while
serving as home to approximately 36,000 residents. The Norwin School District is the result of the
1958 jointure between the North Huntingdon Township Schools and the Irwin Borough Schools,
reuniting what was in the 1930's one system.
The Norwin School District is located in a growing suburban community that is primarily residential
but is also home to local, national and international business, and industry. The community offers a
thriving Norwin Chamber of Commerce, Norwin Teachers Federal Credit Union, Norwin School
District Community Foundation and a state of the art Norwin Public Library. The business
community is supportive of the District and in turn offers the students in the district opportunities
for internships, job shadowing experiences, career fairs, financial reality fairs and mentorships.
Numerous non-profit service organizations also support students and families in the Norwin School
District.
Organization Structure
The present Norwin school system consists of four (4) elementary schools, an intermediate school, a
middle school and a high school as well as a central administration building. Approximately 2,000

5
students are currently enrolled in the K-4 elementary program, 800 in the 5-6 intermediate
program, 800 attend middle school housing grades 7-8 and 1,625 are enrolled in the high school,
which encompasses grades 9-12. The central office administrative staff consists of a Superintendent
of Schools, Director of Business Affairs, Assistant Superintendent of Elementary Education, Assistant
Superintendent of Secondary Education, Director of Special Education and Student Services, Director
of Human Resources, Director of Food and Nutrition Services/Coordinator of Student
Transportation, Manager of Technology and Network Services and A ssistant Manager of Technology
and Software Services. The building level administration consists of one high school principal and
two assistant principals, one middle school principal and one assistant principal, one intermediate
school principal and one assistant principal, and four elementary principals.
In additional to our administrative staff, we employ many educational specialists throughout the
District. The District employs three (3) full time psychologists, a school social worker, four (4) gifted
coordinators and four (4) gifted case managers, ten (10) school counselors, a home and school
visitor, four (4) school certified nurses and seven RN nurses' aides, five (5) librarians, a Director of
Athletics and Student Activities, a Director of Facilities and Property Services and a Supervisor of
Energy Conservation and Custodial Services. In all, we have a total of 323 professional employees
and a total of sixty (60) paraprofessionals.
Parent and Community Involvement
The Norwin School District believes that student success is attributed to the effort of all
stakeholders. Noting that, parents and the community are welcomed into the District. Throughout
the school year, several of our student groups go out into the community to perform choral and band
shows for senior citizens' groups and local community groups provide services, such as road clean
up and helping in food banks and homeless shelters.
Norwin students and staff support community projects such as the Lions' Kitty Sacks, Rotary
Backpacks, Cubcake Wars, and the Chili and Wing Cook-off. Reciprocal caring partnerships are also
evident in local fundraising efforts to help families in need, such as clothing and food drives.
The District hosts a Parent Advisory Committee (PAC) consisting of PTA members, school
administrators, and parent representatives from gifted, special education, and Title I. The purposes
of the PAC are to maintain open communication, develop recommendations for programs, work
collaboratively to enhance student achievement, and promote health, safety and welfare of all
Norwin students.
The District has long-standing parent teacher associations (PTAs) in all four elementary schools and
at the intermediate school and the Parent Teacher Student Association (PTSA) at the middle school.
These organizations meet regularly and take an active role in shaping the school environment. The
District offers academic and recreational weekend and summer camps. The District also opens its
facilities for student education and camps and to the community to use the fitness center. Norwin’s
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facilities are heavily used by local recreation groups for sports and extracurricular activities, making
the District the hub of the community.
Some Examples of Parent and Community Involvement


At the K-8 level, the Norwin Council of PTAs and building-level PTA groups act as a liaison
between families and schools and also sponsors the National Reflections Arts Contest, PTA
Scholarship, and Outstanding Educator programs.



The District webpage provides information and resources to parents and the community
through automated phone messages and email.



The District provides information for a community newsletter, IN Norwin.



At various schools, classroom and/or team newsletters are sent home.



Annually, the District hosts a number of parent programs on various topics.



The District works with outside agencies to develop community health and wellness
programs.



The District has a Student Information System that allows parent and student access to
grades, attendance, discipline and other student reports.



Annual school orientation events are held. The District also has several parent and student
orientations for scheduling, testing and transitioning between buildings.



The District holds annual parent conferences (K-4) and open house (K-12) events.



The District provides school outreach into the community to our senior citizen population by
way of our student groups (show choir performances, student council activities and events,
etc.)



Student volunteers in the District support a variety of community endeavors such as Relay
for Life, Homecoming Parade and festivities, and help with local Rotary projects, to name a
few.



The District facilities are heavily used by community groups to benefit community
organizations and functions.



Through a partnership with the United Way, the District provides preschool outreach
programs to local preschools and to parents.



There is a District-wide Christmas giving program whereby the District partners with local
businesses to provide gifts to needy families who have children attending the District.
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The District works in partnership with the Norwin Public Library to offer activities and share
information such as a set of textbooks for students to use when school is not in session.



The District partners with the Norwin Chamber of Commerce to provide activities such as
the Excellence in Education Luncheon and Partners in Progress.



The District partners with the Norwin Teacher's Federal Credit Union to provide a student
credit union branch in the High School, Middle School and Intermediate School.



The District partners with local police and emergency services personnel as part of the
District Safety Committee.



The District partners with Saint Vincent Prevention Projects for professional development
services for staff and support for students through the Student Assistance Program.



The District promotes the Reality Tour and Discovery Education Curriculum/DEA Operation
Prevention.



The District partners with local community, business leaders and parents as part of the
STEM/STEAM Innovation Program.



The District partners with local colleges and universities to provide students dual enrollment
and/or college in high school credit opportunities.



The District regularly recognizes and honors veterans through programs and assemblies.



Rotary and other scholarships are incorporated in the Norwin School District
Community Foundation to assist those who plan to attend college.



The special education department offers informational opportunities to parents of students
with IEP's.

Planning Committee
Name
Dr. William Kerr
Tim Kotch
Dr. Natalie McCracken
Barb Viola
Lisa Banasick
Jason Cendroski
Michael Choby
Troy Collier

Role
Administrator : Professional Education
Administrator : Professional Education
Administrator : Professional Education
Board Member : Professional Education
Building Principal : Professional Education
Building Principal : Professional Education
Building Principal : Professional Education
Building Principal : Professional Education
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Timothy McCabe
Dr. Heather Newell
Brian O'Neil
April Preisach
Joseph Shigle
Robert Suman
Lisa Willig
Barb Flynn
Rosanne Novotnak
Lauren Gomez
Michele Halpern
Jan Perkins
Dr. Audrey Quinlan
Jared Schultz
Ian Morrison
Dan Conwell
Michelle Ogg
Nicholas Fallone
Larry Paladin
Laura Swick
Thomas Harskowitch
Kelly Jones
Lynn Washowich
Elaine King
Michelle Brooks
Neal Nanassy

Building Principal : Schoolwide Plan
Building Principal : Professional Education
Building Principal : Schoolwide Plan
Building Principal : Professional Education
Building Principal : Professional Education
Building Principal : Professional Education
Building Principal : Special Education
Business Representative : Professional Education
Business Representative : Professional Education
Community Representative : Professional
Education
Community Representative : Professional
Education
Community Representative : Professional
Education
Community Representative : Special Education
Ed Specialist - Instructional Technology :
Professional Education
Ed Specialist - Other : Professional Education
Ed Specialist - School Counselor : Professional
Education
Ed Specialist - School Psychologist : Special
Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Regular Education :
Professional Education
High School Teacher - Regular Education :
Professional Education
High School Teacher - Regular Education : Special
Education
High School Teacher - Regular Education :
Professional Education
High School Teacher - Special Education : Special
Education
Middle School Teacher - Regular Education :
Professional Education
Middle School Teacher - Regular Education :

9

Julie Painter
Dr. Tracey Czajkowski
Kris Horvath
Dr. Tracey McNelly
Dr. Stacey Snyder

Schoolwide Plan
Middle School Teacher - Regular Education :
Professional Education
Parent : Professional Education
Parent : Special Education
Parent : Professional Education
Special Education Director/Specialist : Special
Education
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler⟶Second
Grade
English Language Proficiency
Interpersonal Skills
School Climate

Accomplished
Accomplished
Accomplished
Developing

Accomplished
Accomplished
Accomplished
Developing

Developing

Developing

Developing
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished

Developing
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished

Developing

Developing

Developing
Accomplished
Developing

Developing
Accomplished
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
The Common Core Standards for Literacy in History/Social Studies, Science, and Technical
Subjects is not applicable to the primary level. These standards begin in grade 6.
Elementary Education-Intermediate Level
Standards
Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts

Mapping

Alignment

Accomplished
Accomplished
Accomplished
Developing

Accomplished
Accomplished
Accomplished
Developing
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PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Developing

Developing

Developing
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Developing

Developing
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.
Middle Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Accomplished
Accomplished
Accomplished
Developing

Accomplished
Accomplished
Accomplished
Developing

Developing

Developing

Developing
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Developing
Accomplished

Developing
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Developing
Accomplished
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Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.
High School Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Accomplished
Accomplished
Accomplished
Developing

Accomplished
Accomplished
Accomplished
Developing

Developing

Developing

Developing
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Developing
Accomplished

Developing
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Accomplished
Developing
Accomplished
Developing
Accomplished

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
This narrative is empty.

Adaptations
Elementary Education-Primary Level
Checked answers
None.
Unchecked answers
None.
Elementary Education-Intermediate Level
Checked answers
None.
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Unchecked answers
None.
Middle Level
Checked answers
None.
Unchecked answers
None.
High School Level
Checked answers
None.
Unchecked answers
None.
Explanation for any standards checked:
This narrative is empty.

Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
We continue working on updating all curriculum maps and implementation of Student
Learning Objectives (SLO) aligned to the PA Core Standards. Teachers work with colleagues
in a professional learning community to write curriculum and develop SLO's during District
2-hour early dismissal days or in the summer and after school. All curriculum maps and
SLO's are kept online in the District student management system. Once completed,
curriculum maps and SLO's are reviewed by administration.
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Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
We continue working on updating all curriculum maps and implementation of Student
Learning Objectives (SLO) aligned to the PA Core Standards. Teachers work with colleagues
in a professional learning community to write curriculum and develop SLO's during District
2-hour early dismissal days or in the summer and after school. All curriculum maps and
SLO's are kept online in the District student management system. Once completed,
curriculum maps and SLO's are reviewed by administration.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
We continue working on updating all curriculum maps and implementation of Student
Learning Objectives (SLO) aligned to the PA Core Standards. Teachers work with colleagues
in a professional learning community to write curriculum and develop SLO's during District
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2-hour early dismissal days or in the summer and after school. All curriculum maps and
SLO's are kept online in the District student management system. Once completed,
curriculum maps and SLO's are reviewed by administration.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Developing
Developing
Developing
Developing

Processes used to ensure Accomplishment:
We continue working on updating all curriculum maps and implementation of Student
Learning Objectives (SLO) aligned to the PA Core Standards. Teachers work with colleagues
in a professional learning community to write curriculum and develop SLO's during District
2-hour early dismissal days or in the summer and after school. All curriculum maps and
SLO's are kept online in the District student management system. Once completed,
curriculum maps and SLO's are reviewed by administration.

Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
This narrative is empty.

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
The following methods are ways the District ensures that planned instruction is
differentiated to meet the abilities all learners.
1. Ongoing training for all teachers in


Differentiated Instruction including how to differentiate content
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Formative Assessment (identification of specific learning targets, performance of
understanding, student look-fors, student self-assessment and differentiated feedback to
students)



How to develop appropriate accommodations and modifications for learners



Leveled literacy and math



Flexible grouping



Questioning and Understanding to Improve Learning and Thinking (QUILT)



Reading Apprenticeship



Multiple Intelligences



Understanding by Design



Reading Mastery and Language!



STEM
2. The use of literacy intervention materials
3. The use of Leveled literacy and math materials
4. The use of Reading Mastery and Language! materials
5. Response to Instruction and Intervention (RTII)

Instruction
Instructional Strategies
Checked Answers
 Formal classroom observations focused on instruction
 Walkthroughs targeted on instruction
 Annual Instructional evaluations
Unchecked Answers
 Peer evaluation/coaching
 Instructional Coaching
Regular Lesson Plan Review
Checked Answers
 Administrators
 Building Supervisors
Unchecked Answers
 Department Supervisors
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Instructional Coaches
Not Reviewed

Provide brief explanation of LEA's process for incorporating selected strategies.
Formal Observations
Formal Observation process includes a pre-observation conference, an observation, and a
post-observation conference. This process is intended to be formative in nature. Prior to
and following classroom teacher observations, observational data is discussed.
Collaborative conversations are an important component of the Formal Observation
Process. These may occur verbally or through written exchanges in notes, email or the PAETEP system. The conversations between teacher and administrator will focus on
developing a plan to improve instructional practices and student achievement. Danielson’s
Framework for Teaching will be used to document the evaluation of the formal observation.
Typically, Classroom Teachers in the Formal Observation Process will have one formal
observation annually. Based on that observation process and other mitigating factors, an
evaluator may elect to complete additional formal observations of a professional employee.
Given the collaborative nature of the Formal Observation Process, all formal observations
will be announced, unless otherwise determined in an Individual Improvement Plan. All
non-tenured teachers, teachers employed in their first three years at Norwin, and long-term
substitute teachers will participate in the Formal Observation mode and will be observed
minimally two times annually. Teachers on a Performance Improvement Plan with
Intensive Supervision, identified as Needs Improvement or Failing as an overall rating will
participate in the Formal Observation Process, until a Proficient rating is achieved.
Additionally, at least one-third (1/3) of the Full-Time Equivalent Professional Employees
(FTE's – tenured employee with three satisfactory years of experience in Norwin) in each
building, as assigned by the building principal, will participate in the Formal Observation
Process once every three years. Two-thirds of tenured faculty who are not in the Formal
Observation process will participate in Differentiated
Supervision. Differentiated Supervision recognizes a teacher's level of experience and
provides teachers with various options to identify a professional goal aligned with a domain
and component from the Danielson framework that will support their professional
development based on a self-evaluation and discussion with an evaluator. In creating an
appropriate Differentiated Supervision plan, priority should be given to domains and
components in which an employee has earned a Needs Improvement or Unsatisfactory. If
no such ratings exist, an employee may focus on an area in which a Satisfactory rating has
been achieved. Employees, in rare instances, may complete a Differentiated Supervision
plan for a domain and/or component in which a Distinguished rating has been earned. All
Differentiated Supervision plans must be approved by the employee's evaluator.
Walk-Throughs
Walk-throughs will serve as one source of informal observation evidence. Walk-throughs
will typically include a brief 15-20-minute observation by a District evaluator(s) with a
follow-up report generated in PA-ETEP. Evaluators are to minimally conduct one walkthrough for each employee annually. All walk-throughs are focused on Domains 2 and 3 of
the evaluation rubric and look for evidence of a teacher's classroom environment and
instructional delivery. A maximum of four walk-throughs will be conducted for a teacher
annually. If more than four walk-throughs are necessary, the evaluator will provide
notification to the teacher of the intent to complete additional walk-throughs. These
additional walk-throughs may be announced or unannounced.
Presentations, meetings, and communication may serve as other sources of informal
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observation evidence.
Summative Evaluations
2/3 of the tenured full-time professional employees are evaluated annually using a
competency based rubric aligned to the Danielson Framework for Teaching and Evaluation
or complete a differentiated supervision project to demonstrate proficiency. The Employee
and Evaluator discuss all domains and components of the Observation and Practice rubric
or Differentiated Supervision Project. The employee shows evidence of performance to
justify the rating in each domain. The evaluator determines the final rating for each domain
and assigns the rating for each domain as either Distinguished, Satisfactory, Needs
Improvement, or Failing. Within one month of the District’s receipt of Student Performance
Data, the evaluator enters the data onto the employee rating form. Any applicable changes
may be made to data in each section. Each employee signs the final rating form, and the
evaluator submits the form to the Human Resources Department. Necessary adjustments
are made to the current year’s student learning objective, Employee Individual
Improvement Plans, and/or Evaluation Procedures, based on the overall final ratings
earned by the professional employee.
Lesson Plan Review
Professional employees are required to have lesson plans completed for the current day
lesson and three days in advance of that lesson. During all formal observations,
administrators and building supervisors review lesson plans. Additionally, during training
sessions, teachers work together to develop and then reflect with their colleagues about
outcomes of those objectives.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
We feel we have a successful model and are not planning to include peer evaluation and/or
instructional coaching in our model. We do have a process for peer-to-peer observation to
occur. Peer observations are non-evaluative.

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
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This narrative is empty.
Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.
High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Status
Implemented in
50% or more of
district
classrooms
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Flexible instructional time or other schedule-related practices are used
to meet student needs.

Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
This narrative is empty.

Recruitment
Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.
The Norwin School District is a high-performing and progressive school system that has the
support of parents and the greater community. As such, we are able to attract highly
qualified teachers to apply when we have open positions. All of our current professional
educators are "highly qualified". Many of our professional educators have dual
certifications
To hire the most highly qualified candidates, we have developed a multi-phase interview
process that includes a panel of administrators and teacher leaders. This is a fair and
impartial screening, interviewing, and section process. for our open positions. Numerous
applications are typically received for our open positions. Through this process, we have
been able to hire excellent professional educators for open positions, and also have
identified professional educators to serve as paraprofessionals and to fill short-term and
long-term substitute positions. Professional educators in these roles are provided
opportunities to strengthen their skills by engaging in District professional development
and through observations and feedback by peers and administrators.

Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies

SY 22/23

SY 23/24

SY 24/25

27.00
5.00
3.00
5.00

27.00
5.00
3.00
5.00

27.00
5.00
3.00
5.00
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Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

3.00
2.00
1.00

3.00
2.00
1.00

3.00
2.00
1.00

2.00

2.00

2.00

5.00

5.00

5.00

60.00

60.00

60.00

Graduation Requirement Specifics
We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a
combination of the following:Checked answers


Completion of secondary level coursework in English Language Arts (Literature),
Algebra I and Biology in which a student demonstrates proficiency on the associated
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to
general policies) applies.



Locally approved and administered assessments, which shall be independently and
objectively validated once every 6 years. Local assessments may be designed to
include a variety of assessment strategies listed in ? 4.52(c) and may include the use
of one or more Keystone Exams. Except for replacement of individual test items that
have a similar level of difficulty, a new validation is required for any material
changes to the assessment. Validated local assessments must meet the following
standards:
I.

Alignment with the following State academic standards: English Language
Arts (Literature and Composition); Mathematics (Algebra I) and
Environment and Ecology (Biology).

II. Performance level expectations and descriptors that describe the level of
performance required to achieve proficiency comparable to that used for the
Keystone Exams.
III. Administration of the local assessment to all students, as a requirement for
graduation, except for those exempted by their individualized education
program under subsection (g), regarding special education students, or
gifted individualized education plan as provided in ? 16.32 (relating to
GIEP).
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IV. Subject to appropriations provided by law, the cost to validate local
assessments shall be evenly divided between the school district, AVTS or
charter school, including a cyber-charter school, and the Department. If the
Department does not provide sufficient funding to meet its share, local
assessments submitted for validation shall be deemed valid until a new
validation is due to the Department.
V. The Department will establish a list of entities approved to perform
independent validations of local assessments in consultation with the Local
Assessment Validation Advisory Committee as provided in ? 4.52(f).
VI. School boards shall only approve assessments that have been determined to
meet the requirements of this subsection by an approved entity performing
the independent validation. If a school district, AVTS or charter school,
including a cyber-charter school, uses a local assessment that has not been
independently validated, the Secretary will direct the school entity to
discontinue its use until the local assessment is approved through
independent validation by an approved entity.


Completion of an Advanced Placement exam or International Baccalaureate exam
that includes academic content comparable to the appropriate Keystone Exam at a
score established by the Secretary to be comparable to the proficient level on the
appropriate Keystone Exam.

Unchecked answers
 Not Applicable. Our LEA does not offer High School courses.

Local Assessments
PSW

Other

X

X
X

X

X

X

X

X

X

X
X
X
X
X

X

Standards

WA

TD

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education

X

X

NAT

DA

X

X

X
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History
Science and Technology and
Engineering Education
World Language

X
X
X

Methods and Measures
Summative Assessments
Summative Assessments
Keystone Exams
PSSA
Final Course Exams
Unit Assessments
Curriculum Based Assessments
Portfolio Review
Performance Review
Advanced Placement Exams
NOCTI/NIMS

EEP

EEI

ML

HS
X

X
X
X

X
X
X
X
X

X
X
X
X
X
X
X
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X
X
X

X
X
X

X
X
X
X
X
X
X

Benchmark Assessments
Benchmark Assessments
District Developed Quarterly Benchmark Assessments
AIMS Web Reading
AIMS Web Math
Basic Math Facts

X
X
X

X
X
X
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X
X
X
X

X
X
X
X

X

X

X

X
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X

X

X
X
X

X
X
X
X

X

X

Formative Assessments
Formative Assessments
Incorporated in Daily Lessons
Daily Quick Check in Math
Fluency Assessments
Progress Monitoring
Diagnostic Assessments
Diagnostic Assessments
Comprehensive Diagnostic Assessment
Cognitive Abilities Test
Developmental Reading Assessment
Career Assessment/Interest Inventories
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PA Classroom Diagnostic Test (Algebra 1, Biology,
Literature)

X

X

ML

HS

Validation of Implemented Assessments
Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

EEP

EEI

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of your process for reviewing assessments.
In most instances, teachers work collaboratively in grade level or content area Professional
Learning Communities to develop common, standards-aligned assessments. Although not
reviewed systematically, there are building administrators who regularly review the
assessments.
As a District, we feel we need to develop a more systemic process to ensure the
development of quality assessments.

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
Not applicable

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
Data Analysis
In order to fully inform classroom instruction, results of all assessments must be shared
with and analyzed by administrators, educators, students and parents. The Norwin School
District has developed a framework for data driven decision-making that is outlined in the
next section.
Our Data Framework: Part I
Our data framework consists of six continuous phases. When our building leaders
and educators look at data to make decisions, they adhere to this framework (Holcomb,
2004; Nodine & Petrides, 2006).
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Phase I: Data Collection: During this phase, a set of data is collected. For example, fifth-grade
math teachers may use a formative assessment to collect data about student progress in
math. The formative assessment is aligned directly to the Pennsylvania Standards,
assessment anchors and eligible content for math and is aligned to the District curriculum.
Phase II: Data Reflection: During this phase, teachers spend time looking at the data. The
fifth-grade math teachers gather their student data and look at the questions that most
students missed and try to put the data into some usable order.
Phase III: Data Translation: This is the phase where teachers come together with their data
and begin to dialogue about what the data says about student learning of math concepts.
Teachers may discover that students miss similar questions across classrooms and ask
questions: Does this indicate a gap in the curriculum? Does it mean that more time needs to
be spent teaching the concept? Is this a new concept that has not been covered prior to fifthgrade? Is there a fifth grade teacher whose classroom data shows students mastering this
concept? If so, what is that teacher doing differently?
References
Holcomb, E. L. (2004). Getting excited about data, 2nd edition. Thousand Oaks, CA: Corwin
Press.
Nodine, T. R., & Petrides, L. A. (2006 May). Connecting the dots: How to use data to get from
district-wide goal-setting to school-level performance. T.H.E. Journal, 47-51.

Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
District Data Framework: Part II
Phase IV: Goal Setting/Action Planning: This phase requires teachers to look at what the data
tells them is the area of most need for students; in other words, what concept(s) did
students not master? Teachers then collaboratively set goals to help students master those
concepts. This is where “best practices” are discussed and where teachers look to research
to find ways to reteach concepts that were not mastered. Action plans are developed to
guide teachers during lesson and unit planning. Action plans require specific time lines and
assessments to monitor progress.
Phase V: Instructional Changes: As a result of the goals and action plans developed in the
previous step, teachers change instructional methods to help students learn a concept they
did not master. For example, the fifth-grade math teachers may have decided in their action
planning that they would provide warm-up problems targeted toward concepts that were
not mastered. During this warm-up, they would ask students to work in groups to solve the
problems and then explain their methodology to the entire class. Teachers would
implement these instructional changes for as long as the action plan determines it is
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necessary. At the end of that time, teachers would assess student knowledge of the
concepts.
Phase VI: Goal and Action Plan Feedback: The final phase leads us back to the beginning of
the framework. In the Goal and Action Plan Feedback phase, teachers meet to determine if
the strategies they implemented in their classrooms helped improve student mastery of the
math concepts. To do so, they collect data from an assessment, reflect on that data, translate
that data, and engage in professional dialogue with their fifth-grade math colleagues. If they
discovered their instructional strategies are effective, they will continue to monitor student
progress on concepts with quarterly formative assessments. An update of student progress
can be shared with parents. If they find that students have still not mastered the concepts,
they begin the process again and look for alternative means to re-teach to help students
learn them.

Assessment Data Uses
Assessment Data Uses
Assessment results are reported out by PA
assessment anchor or standards-aligned learning
objective.
Instructional practices are identified that are linked to
student success in mastering specific PA assessment
anchors, eligible content or standards-aligned
learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate sufficient
mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.
Instructional practices modified or adapted to
increase student mastery.
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Provide brief explanation of the process for incorporating selected strategies.
The District uses and provides teachers access to a data-warehouse that provides
information, broken down by assessment anchor, from state and some of the District's local
assessments. Teachers use the data framework described in the narratives under Data
Informed Instruction and Assessment Data Uses to identify areas of success and concerns
and to modify instructional practices. Additionally, our K-6 buildings, have developed
daily Enrichment/Remediation time to provide additional instruction and/or enrichment
based on individual student data.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
This narrative is empty.
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Distribution of Summative Assessment Results
Distribution Methods
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EEI

ML

HS

Course Planning Guides
Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School Board
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Press Releases
School Calendar
Student Handbook
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Provide brief explanation of the process for incorporating selected strategies.
State Summative Assessments
Annually, District, Building and grade level results from statewide assessments are
published on the District website. The data is also shared with the Norwin School Board
during a public meeting. Moreover, building administrators share building level statewide
assessment results and annual goals with their students and teachers and with parents in
their local building level newsletters. Parents are mailed their child's individual PSSA and
Keystone Exam student report as well as all other locally administered commercial
assessment reports. These reports are accompanied by informational handouts that explain
how to interpret the reports and ways to access additional resources to help their children
improve their skills. In addition to providing the public and parents with the statewide
assessment and commercial assessment data, the District hosts a variety of parent sessions
to give parents more information about the assessments and to open a dialogue between
the parents and school.
Local Summative Assessments
All Parents/guardians as well as students in grades 5-12, use our student information
system to access results of local summative assessments and curriculum based
assessments.
Individual Meetings
As needed, student data is reviewed at individual conferences and during child study
meetings.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
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This narrative is empty.

Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.

To demonstrate continued growth in student achievement, we focus on early identification
of students with academic needs, progress monitoring of all students and opportunities for
extended and differentiated learning.
Early Identification
Pre-Kindergarten Transition: Our district has taken the team approach with local preschools.
In a partnership with the United Way School Readiness Program, the Norwin School District
works with our local private preschools to provide three interactive Kindergarten
Readiness sessions for parents and children who will be entering kindergarten. During
these evenings, the Knight with the Young Knights programs are held at the building the
child will attend the following fall. Some topics covered include: following directions, fine
motor skills, letter formation, concepts about print, phonemic awareness, the importance of
routines, and building independence. We are able to provide parents a continual bridge
from the pre-kindergarten community to our kindergarten setting.
Additionally, we provide a readiness screening to determine the developmental needs of the
children who will be entering kindergarten. Parents immediately receive a report detailing
their child’s score, specific needs and strengths, and any other comments from the
examiner. The screening is also a determination factor for our full-day kindergarten
program and our kindergarten preview program. The 10-day preview program helps our
children who may be developmentally delayed to be better prepared for kindergarten by
providing them with established routines and procedures, and exposure to academic,
behavioral, and social instruction. Daily during the preview program, the parents of the
children involved are provided with instructional strategies to help their child be successful.
Kindergarten orientation programs are also provided prior to school starting to provide
additional time for all of the children to visit the schools that they will attend. The
underlying goal of our pre-kindergarten transition is to provide a smooth transition for
parents and children.
Early Intervention: Through the local Intermediate Unit, students ages three to five who are
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identified as having developmental delays are provided with services, such as special
preschool programming, speech and language services, occupational therapy, physical
therapy, vision or hearing support, and behavioral support. Prior to kindergarten, the
parents of the students who have been receiving services meet with Early Intervention and
School District staff to determine if an evaluation is necessary and if students are eligible to
continue receiving services when they transition to kindergarten age programming.. The
purpose of the meetings and evaluation process is to ensure a smooth, seamless transition
of services.
Progress Monitoring
The District uses a data warehouse that is accessible to all administrators and teachers.
There is regular monitoring and use of assessment data to change instructional practices.
Our model is facilitated by administrators, counselors, and teachers to:


identify students with academic needs



provide those students with support systems in the home and in the classroom



monitor the progress of those students by collecting data



meet regularly with those students’ parents, administrator, counselor and teachers



make further recommendations, as needed.

Examples of programs available include:


Structured RtII K-6 programs



Student Assistance Program (SAP) K-12
Differentiated Learning
Title I Reading: Title I provides services for students, in targeted assistance buildings and
school-wide buildings, who are most in need of reading support. Title I student selection
uses grade-appropriate indicators that include: checklist of student performance, based on
the PA Core Standards, concepts about print, letter knowledge, beginning sounds, reading
fluency and accuracy, standardized assessment scores, and referrals for learning concerns.
Reading specialists collaborate with classroom teachers to serve students in grades K-4. In
addition, summer reading and writing camps are offered to Title I students.
Voluntary Instruction Program (VIP): The Voluntary Instruction Program (VIP) is designed
to provide an option for students who have difficulty in a typical education setting. With the
assistance of a school counselo, certified facuty offer a daily program of
intensive instruction in major curricular areas. Students can benefit from the flexibility of
arranging a schedule outside of the typical school day that provides more individualized
instruction. The program is designed to prepare students to return to the regular school
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curriculum or to meet the District’s requirements for graduation.
Extended School Year (ESY): Each school year, the Individualized Education Program (IEP)
for every student is reviewed to determine student needs and each school year, the
Individualized Education Program (IEP) for every student is reviewed to determine student
needs and eligibility for ESY. Eligibility is met by reviewing seven factors identified by the
state regulations. Taken into consideration are the factors of regression, recoupment, the
repercussions of educational programming interruption and the severity of the child’s
diagnosis. If the child’s IEP team determines that services are necessary to provide FAPE,
extended school year services are provided. Services are not limited to particular categories
of disabilities. ESY components are designed to meet individualized, child specific needs and
are developed with the participation of parents at an IEP meeting.
Tutoring Programs: The Norwin School District offers a myriad of extended learning
opportunities that include tutoring for students in grades K-12 in core subject areas. In the
K-6 buildings daily scheduled Enrichment and Remediation (ER) includes all students. At
parent request, the district is able to provide a list of certified teachers who are available for
private tutoring if parents wish to pursue it.

Programs, Strategies and Actions
Programs, Strategies and Actions
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Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline

Explanation of strategies not selected and how the LEA plans to address their
incorporation:
School Wide Positive Behavior Support (K-4, 7-8, 9-12)
The District incorporates School Wide Positive Behavior Support (SWPBS) in all schools K8. In addition, the program at the Intermediate School has been recognized by the state for
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full implementation of SWPBS, as well as for its Family Resource Center. Throughout the
District, we have adopted a Character Education policy. As such we have identified
character traits and have integrated character education into our K-12 curriculum. At the
high school, although a formal SWPBS program is not in place, there are components
incorporated, such as the Noble Knight Awards.
Placement of School Resource Officers
Although we do not have a full-time resource officer employed by the District, we currently
have the support of the North Huntingdon Police Department who provide resource officer
services to all buildings. There is regular police presence in our schools and our local police
officers present programs to students and parents on a regular basis. Additionally, through
the support of Westmoreland County Juvenile Probation, the District is provided with an inschool probation officer. The District has a very active Safe Schools Committee which
includes District staff, local police, state police, and emergency agencies. In conjunction with
local police and community agencies, the District has regular safety drills, including active
shooter drills. The Norwin Safe Schools program has been recognized by surrounding
districts as a model program.

Screening, Evaluating and Programming for Gifted Students
Describe your entity’s awareness activities conducted annually to inform the public
of the gifted education services and programs offered (newspaper, student
handbooks, school website, etc.)
1. Describe your entity's process for identifying gifted children.
2. Describe your gifted special education programs offered.

1. Norwin School District locates and identifies all school-age students within the District
who are thought to be gifted and in need of specially designed instruction. The District
conducts awareness activities to inform the public of gifted education services and
programs and the manner by which to request these services and programs. These
awareness activities are designed to reach parents of students enrolled in the public and
private schools. Awareness activities are conducted annually in the fall issue of the
community magazine publication In Norwin, which is mailed to all District households and
businesses. Public notice is also provided on the school district website.
The District uses multiple criteria for identification of students. Pre-screening includes the
analysis of data from any standardized assessments, report card information, and teacher
observations. The next level involves screening results of two assessments administered by
the Guidance Counselor, the Kaufman Brief Intelligence Test (K-BIT) and the Wide Range
Achievement Test (WRAT) and a standardized teacher rating scale. Students who meet the
criteria, advance to a formal evaluation by one of the District School Psychologists. This
level involves the request for Permission to Evaluate from the parent. If permission is
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granted, the district conducts a Gifted Multiple Disciplinary Evaluation (GMDE). Based upon
the review of multiple criteria, including parent input, a Gifted Written Report (GWR) is
developed by the Gifted Multidisciplinary Team (GMDT) to determine eligibility for gifted
services.
The GMDE, which is completed by the Gifted Multidisciplinary Team (GMDT), acquires
sufficient information to make a determination as to whether a student is gifted and in need
of specially designed instruction. The GMDE may include, but is not limited to, ability tests,
nationally normed and validated achievement assessment, individualized achievement
assessments, class work samples, curriculum based assessments, cumulative review tests,
performance based skills as demonstrated in portfolios, products, projects, competitions or
other demonstration of skills, teacher observations, noteworthy achievements and parental
input.
The District identifies gifted students through a screening and evaluation process. The
student is thought to be gifted because the school district’s screening of the student
indicates high potential consistent with the definition of mentally gifted or a performance
level which exceeds that of other students in the regular classroom (22Pa Code § 16.22).
The term mentally gifted includes a person who has an IQ of 130 or higher or other factors
(listed below) that indicate gifted ability. Gifted ability cannot be based on IQ scores alone.
If the IQ score is lower than 130, a child may be admitted to gifted programs when other
conditions "strongly" indicate gifted ability.
The other factors to be considered include:


Achievement test scores that are a year or more above grade level



Observed or measured acquisition/retention rates that reflect gifted ability (i.e. how
quickly the child learns new concepts or information, and how long he or she remembers it)



Achievement, performance, or expertise in one or more academic areas that
demonstrate a high level of accomplishment



Higher level thinking skills



Documented evidence that intervening factors are masking gifted ability
Following its evaluation, the GMDT prepares a Gifted Written Report (GWR), including
recommendations as to whether a student is gifted and in need of specially designed
instruction. The GWR becomes the basis for the Gifted Individual Education Program
(GIEP) team’s determination as to whether the student is gifted and in need of specially
designed instruction. Parents may request one evaluation per year.
2. The District acknowledges that students who have been identified as mentally gifted are
required to receive free, appropriate instructional programs to meet their educational
needs. The programming for identified students includes acceleration through curriculum
compacting and advancing levels and/or enrichment in the regular classroom and/or
through the approved gifted curriculum. All programming decisions are made on an
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individual basis by the GIEP Teams.

Describe your entity’s process for locating students who are thought to be gifted and
may be in need of specially designed instruction (screening).
Norwin School District locates and identifies all school-age students within the District who
are thought to be gifted and in need of specially designed instruction. The District conducts
awareness activities to inform the public of gifted education services and programs and the
manner by which to request these services and programs. These awareness activities are
designed to reach parents of students enrolled in the public and private schools. Awareness
activities are conducted annually in the fall issue of the community magazine publication In
Norwin, which is mailed to all District households and businesses. Public notice is also
provided on the school district website.
Describe your entity’s procedures for determining eligibility (through multiple
criteria) and need (based on academic strength) for potentially mentally gifted
students (evaluation).
The District uses multiple criteria for identification of students. Pre-screening includes the
analysis of data from any standardized assessments, report card information, and teacher
observations. The next level involves screening results of two assessments administered by
the Guidance Counselor, the Kaufman Brief Intelligence Test (K-BIT) and the Wide Range
Achievement Test (WRAT) and a standardized teacher rating scale. Students who meet the
criteria, advance to a formal evaluation by one of the District School Psychologists. This
level involves the request for Permission to Evaluate from the parent. If permission is
granted, the district conducts a Gifted Multiple Disciplinary Evaluation (GMDE). Based upon
the review of multiple criteria, including parent input, a Gifted Written Report (GWR) is
developed by the Gifted Multidisciplinary Team (GMDT) to determine eligibility for gifted
services.
The GMDE, which is completed by the Gifted Multidisciplinary Team (GMDT), acquires
sufficient information to make a determination as to whether a student is gifted and in need
of specially designed instruction. The GMDE may include, but is not limited to, ability tests,
nationally normed and validated achievement assessment, individualized achievement
assessments, class work samples, curriculum based assessments, cumulative review tests,
performance based skills as demonstrated in portfolios, products, projects, competitions or
other demonstration of skills, teacher observations, noteworthy achievements and parental
input.
The District identifies gifted students through a screening and evaluation process. The
student is thought to be gifted because the school district’s screening of the student
indicates high potential consistent with the definition of mentally gifted or a performance
level which exceeds that of other students in the regular classroom (22Pa Code § 16.22).
The term mentally gifted includes a person who has an IQ of 130 or higher or other factors
(listed below) that indicate gifted ability. Gifted ability cannot be based on IQ scores alone.
If the IQ score is lower than 130, a child may be admitted to gifted programs when other
conditions "strongly" indicate gifted ability.
The other factors to be considered include:


Achievement test scores that are a year or more above grade level
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Observed or measured acquisition/retention rates that reflect gifted ability (i.e. how
quickly your child learns new concepts or information, and how long he or she remembers
it)



Achievement, performance, or expertise in one or more academic areas that
demonstrate a high level of accomplishment



Higher level thinking skills



Documented evidence that intervening factors are masking gifted ability
Following its evaluation, the GMDT prepares a Gifted Written Report (GWR), including
recommendations as to whether a student is gifted and in need of specially designed
instruction. The GWR becomes the basis for the Gifted Individual Education Program
(GIEP) team’s determination as to whether the student is gifted and in need of specially
designed instruction. Parents may request one evaluation per year.
Describe the gifted programs* being offered that provide opportunities for
acceleration, enrichment or both. *The word "programs" refers to the continuum of
services, not one particular option.
The District acknowledges that students who have been identified as mentally gifted are
required to receive free, appropriate instructional programs to meet their educational
needs. The programming for identified students includes acceleration through curriculum
compacting and advancing levels and/or enrichment in the regular classroom and/or
through the approved gifted curriculum. All programming decisions are made on an
individual basis by the GIEP Teams.

Developmental Services
Developmental Services
Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
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RTII/MTSS
Wellness/Health Appraisal
Student Assistance Program
School Based Behavioral Health Services
Student Job Shadowing and Internships
Enrichment/Remediation Time Daily
STEM Coordinator for Internships and Job Shadowing
OVR and Student Transition Services
Norwin Chamber of Commerce Partners in Progress
College in High School and Dual Enrollment
District Cyber School Online Courses
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Explanation of developmental services:
Developmental service programs serve the social, emotional and academic needs of the
District’s student population. Developmental services enhance and support a safe and
positive school climate that promotes academic success and social/emotional well-being in
all students.
The District employs ten (10) school counselors: (2) serving the four (4) elementary
schools, two (2) serving the intermediate school, two (2) serving the middle school and four
(4) serving the high school. The District employs four (4) certified school nurses and four
(4) health room aides who are registered nurses. Nurses provide care to students as needed
during the school day by attending to illnesses, injuries and medications. The District
employs two (2) full-time school psychologists and one (1) 200-day school psychologists.
In the 2016-2017 school year, the District hired a school social worker who provides
school-based counseling for students with IEPs, as well as runs small group sessions for
students in need, provides staff trainings, and assists in crisis situations. The school
psychologists and social worker promote the general wellbeing of students. The school
psychologists and social worker are members of the Response to Intervention team and
student assistance (SAP) teams The District contracts with an outside agency for School
Based Behavioral Health Services (outpatient services provided in the schools through
family insurance.)

Diagnostic, Intervention and Referral Services
Diagnostic, Intervention and Referral Services

EEP

EEI

ML

HS

Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for Learning
Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
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Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program
School Based Behavioral Health
Saint Vincent Prevention Programs
Response to Instruction and Intervention
Home and School Visitor

X
X

X
X

X
X

X
X

X

X

X

X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X

X
X
X
X

X

X

Explanation of diagnostic, intervention and referral services:
Explanation of diagnostic, intervention and referral services:
The District provides diagnostic, intervention, and referral services that support the
District’s Comprehensive Plan. These programs are designed to assist students who are
experiencing problems that present barriers to their academic success and general wellbeing. The District’s school counselors participate on various school teams, such as RtII and
SAP that discuss student concerns and develop plans for referral and intervention. In
addition, the school counselors are active members of multidisciplinary teams that develop
IEP’s and GIEP’s for individual students. Counselors provide services to students who are
referred to them from parents, teachers, staff, etc.
Counselors also monitor students' progress and based on this monitoring, proactively
identify students who may need services. All counselors provide individual counseling to
students and their families, as needed, to support them during times of crisis and to address
issues that negatively impact school success.
The school nurses and RN health room aides administer the day-to-day health services
provided to individual students. This includes the safe administration of medication to
students according to applicable regulations. They also attend to the minor injuries and
illnesses that occur during the school day and communicate with parents/guardians about
the care of the students. Based on the results of health screenings, the nurses provide
feedback to parents/guardians to follow-up with family doctors as needed for medical,
hearing, vision, or other health issues.
The school psychologists and social worker provide services for comprehensive evaluation
of students identified as having significant academic and/or behavioral concerns that have
not improved with regular education supports and services. Assessments for targeted
students include: IQ testing, academic achievement testing, social/emotional assessments,
functional behavioral assessments and observations. The school psychologists and social
worker are members of the regular and special education teams that design and revise
plans to implement the evaluation recommendations. Direct counseling services are
provided to individual students and to small groups of students to help them learn positive
coping, social skills, and/or behavioral strategies. The school psychologists and social
worker also respond to crises evaluating individuals to assist in determining the
appropriate course of action.
The Response to Instruction and Intervention program provides a data driven process for
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making educational decisions for students. The program offers opportunities for teachers,
counselors and parents to assist students with academic and behavioral needs.
The District provides students and families many other diagnostic, intervention and referral
services:


Title I/reading intervention services through grade 4



The District has a school-based probation person who intercedes to help students
and families before the juvenile court becomes involved;



The Student Assistance Team provides interventions to students and families to
overcome barriers to learning;



Through our District data analysis process, we identify students at-risk
academically, put interventions into place for those children and monitor progress.

Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
School Based Behavioral Health

EEP

EEI

ML

HS

X
X

X
X

X
X
X

X
X
X

X

X

X

X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X

X

X

X

X
X
X

X
X
X

X
X
X

X
X
X

Explanation of consultation and coordination services:
Explanation of consultation and coordination services
:
The District provides consultative and intervention services to students and their families.
The services support the District’s mission and Comprehensive Plan. Program activities
support students and families so that barriers to learning can be overcome and students can
achieve success in school.
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School counselors and the social worker consult and coordinate community agency services
for students at their levels. By coordinating school-based and community services, the
District increases the likelihood that all students will be able to meet high academic
expectations and develop positive social/emotional skills for a healthy life.
School nurses and RN health room aides manage health plans for students with chronic
health problems. They help students learn developmentally appropriate strategies for the
individual management of their health problems. They participate in the development of
District health polices and guidelines as well as in the implementation of health related
polices. School nurses and RN health room aides provide information to individual students,
to faculty and to families about current health issues and concerns.
The school psychologists and the social worker support individuals in the school
community through consultation with community-based services such as social workers in
community agencies, psychiatrists and medical doctors. The social worker also serves as the
District’s community liaison by interfacing with outside agencies and families to coordinate
services. Through coordination with the school counselors, principals plan for the use of
alternative education programs for students with chronic problems related to school
attendance and serious behavior issues that result in repeated suspensions or expulsion
from school.
The District also works hand-in-hand with our Youth Commission to provide support
services. This community-based organization becomes involved in intervention following a
magistrate hearing in which a student is found guilty of truancy or disorderly conduct.

Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & Test-related Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

EEP

EEI

ML

HS

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

X

X

X

X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

X
X
X
X
X

EEP

EEI

ML

HS

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

Communication of Student Health Needs
Communication of Student Health Needs
Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
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Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

X

X

X

X

Frequency of Communication
Elementary Education - Primary Level
 Yearly
Elementary Education - Intermediate Level
 Yearly
Middle Level
 Yearly
High School Level
 Yearly

Collaboration for Interventions
Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
The District operates as a Professional Learning Community (PLC) through which decisions
and interventions occur based on team planning and collaboration. One such PLC is our
Response to Instruction and Intervention (RtII) models in the K-4 and 5-6 buildings. In the
RtII model, there is regular progress monitoring and reporting of student progress.
Students who are not making progress are provided additional support through daily
enrichment/remediation time and/or are referred for more intensive support in the RtII
model. At the secondary level, student progress is monitored through regular department
and team meetings held with support staff and case managers. Seminar time provides daily
time for progress monitoring and team meetings. In all occasions, parents are a critical part
of all decisions regarding students.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
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1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

Working in conjunction with local preschools, the District provides a transition program for
pre-kindergarten students and parents. The District contracts with a local preschool to
provide before- and after-school program in each of the K-4 elementary schools. An afterschool program is also offered in the 5-6 Intermediate School. District transportation is
provided to the child care facilities within each school's attendance zone.
The District also works closely with the Westmoreland Intermediate Unit to ensure smooth
transitions for students receiving services in early intervention. In a partnership with the
United Way School Readiness Program, the Norwin School District teams with our local
private preschools to provide interactive Kindergarten Readiness sessions for parents and
children who will be entering kindergarten. During these evening events, families attend
the program at the building the child will attend the following fall. Some topics that are
covered include: following directions, fine motor skills, letter formation, concepts about
print, phonemic awareness, the importance of routines, and building independence.
Additionally, the District provides a readiness screening to determine the developmental
needs of the children who will be entering kindergarten. Parents immediately receive
feedback regarding their child’s score, specific needs and strengths, and any
recommendations on what may be helpful to practice to get their child ready for
kindergarten. The screening is also a determination factor for the full-day kindergarten
program and the kindergarten preview program, which is a 10-day preview program that
helps to prepare our developmentally delayed children for kindergarten by providing them
with established routines and procedures. Each day, the preview program also works with
the parents of the children to provide them with instructional strategies to help their child
be successful.
The underlying goal of the District’s pre-kindergarten transition is to provide a smooth
transition for parents and children. The District has taken the team approach with local
preschools, and we are able to provide parents a continual bridge from the prekindergarten community to our kindergarten setting.
At the secondary level, the District's transition coordinator connects to local businesses to
provide work opportunities for students with disabilities. Students are provided with the
opportunity to job shadow and many students participate in job coaching programs. The
District counselors are working to finalize their “339 Plan”, which is a written plan outlining
the Comprehensive K-12 School Counseling Program. A major focus of the 339 Plan was on
the Career domain, specifically the District’s support of Career and Technical Education.
After school tutoring is available in many of the buildings. In addition, for parents seeking
private tutoring, the District maintains a list of certified teachers who provide private
tutoring and will provide the list to parents upon request.

Preschool Agency Coordination
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Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
Norwin School District does not operate its own pre-kindergarten program but does
contract with the Westmoreland Intermediate Unit #7 (WIU#7) for Early Intervention
programs. The District does facilitate the smooth transition of preschool children to the
school district program, while respecting parental choices. Norwin School District works
cooperatively with the Westmoreland Intermediate Unit and the Preschool Early
Intervention program to accommodate the implementation of procedures to ensure a
smooth transition for students. The WIU#7 and Norwin School District schedule a transition
meeting with every parent of a child in the Early Intervention program, usually in February.
Parents have the option of having their child remain in the Early Intervention setting for an
additional year if their child meets age requirements. The parents are fully informed of the
advantages and disadvantages of transitioning to the school age program with same age
peers. At the request of the family, an additional year of Early Intervention can be provided.
To begin the transition process, 22Pa. Code Chapter 14.154 (e) requires the IEPs of children
in Early Intervention who are within one year of transition to a school age program, to
include goals and objectives which address the transition process. During the year prior to
enrollment in the school district, the Director of Special Education and Student Services or
designee, attends the Early Intervention IEP meeting. Children are observed in the
preschool setting by the school psychologist as part of the evaluation process.
By February 1st of each year, Preschool Early Intervention programs provided through the
WIU#7 identify the children in their programs who are approaching the age for a
kindergarten or first grade in their districts of residence and send their parents a letter
explaining the transition process. The Notice of Your Child’s Transition to School Age Meeting
is utilized by Preschool Early Intervention Programs when notifying parents of the
transition to school age process. This letter includes information for parents on the
transition age meeting; explains the parents’ option to register their child in a kindergarten
program for another year; and informs the parents that their children cease to be eligible
for Early Intervention services when they reach the age of first grade, regardless of whether
the parents actually enroll their children in the District program.
The records of children who will be transitioning to the school district are transferred from
the Preschool Early Intervention program to the school district at the time of the transition
meeting. If the parent does not attend the transition meeting, the records are transferred
upon the child being registered with the District or when the child is no longer receiving
Preschool Early Intervention services. The Early Intervention records of children are not
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shared with the school district without parent consent.
The Preschool Early Intervention program and school district convene transition meetings
by the end of February for all children approaching the age for kindergarten or first grade. If
the IEP team has already decided that a child approaching kindergarten age will remain in
an Early Intervention program, then the parents and Preschool Early Intervention program
can agree that a transition meeting is not necessary. For those children whose parents are
uncertain, or who have decided that a child should move on to kindergarten or first grade, a
transition meeting is held in the school district with District staff present (Director of
Special Education, Special Education Teacher, Kindergarten Teacher, Speech and Language
Therapist, School Nurse).
At the transition meeting, the Preschool Early Intervention program provides to parents the
Intent to Register form. This form enables parents to indicate whether they intend to
register their child with the school district of residence. The Preschool Early Intervention
program reviews the available options on the form with parents during the transition
meeting. If the parents decide that a child approaching the age for kindergarten should
move into a school age program, or if the child is approaching the age for first grade, the
parents indicate on the Intent to Register form that they intend to register the child in the
school district for the next school year.
The District’s responsibilities for the transition process for the new school year commence
with receipt of the parent’s Intent to Register form. The school district may conduct a
reevaluation and develop an Individualized Education Program (IEP) in accordance with
the timelines mandated in 22Pa.Code Chapter 14. The school district and the parent may
agree to waive a required reevaluation or may agree to implement the existing evaluation
or IEP, if applicable to school-age programming.
During the transition meeting if the parents intend to register their child with the school
district, the Notice of Options for Your Child’s Transition is reviewed with the parents by the
school district. The following options are considered by the parents and the school district
team:
1.

The parents and the school district can agree to adopt and implement the child’s
Preschool Early Intervention IEP for the new school year and, if so, the school district issues
the Notice of Recommended Educational Placement (NOREP) indicating this
recommendation.

2.

Parents and the school district can decide to adopt the Preschool Early Intervention
IEP with revisions. The school district and parents would discuss the proposed revisions.
The school district then issues the revised IEP and NOREP indicating this recommendation.

3.

Parents and the school district decide if a reevaluation is necessary.
The school district may conduct a reevaluation consisting of a review of existing data and
information prior to the development of an IEP. The District is not required to issue the
Permission to Reevaluate-Consent Form to obtain parental consent prior to a reevaluation
limited to a review of existing data. The school district will notify the parent in writing
within a reasonable amount of time after receipt of the Intent to Register that a reevaluation,
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which will consist of a review of existing data and information, will be conducted. If the
team is meeting to review existing evaluation data, the Invitation to Participate in the IEP
Team Meeting or Other Meeting notice will be used, noting that the meeting is to review data
as part of a reevaluation. This review of existing data commences within a reasonable
amount of time after receipt of the Intent to Register. The Reevaluation Report summarizes
the data reviewed during reevaluation, the decision about whether additional evaluation
data are needed, and a determination about the child’s continued eligibility for special
education services.
If through the review of existing evaluation data and the IEP team as described above
determines that additional data are needed, the District issues the Permission to ReevaluateConsent Form to obtain parental consent to collect the additional data. Within 60 calendar
days of the date (not including summer days) the school district receives parental consent
to collect additional data, the parent will receive a copy of the Reevaluation Report. The
Reevaluation Report will summarize the data reviewed during reevaluation, the decision
about whether additional evaluation data are needed, and make a determination about the
child’s continued eligibility for special education services.
Waiving the reevaluation is not part of the reevaluation process. Waiving the reevaluation is
recommended by the school district, not the IEP team. The parent must be in agreement
with the determination to waive the reevaluation and sign the Agreement to Waive
Reevaluation form.
An IEP reveiw meeting is held within 30 calendar days of the Reevaluation Report, and a
new IEP and NOREP are issued.
Within a reasonable period of time from the receipt of the signed Intent to Register form, but
no later than April 15, the school district notifies the parent in writing and initiates one of
the options as noted above. Regardless of which option is chosen, an IEP is implemented no
later than 10 school days after its completion in order to ensure that the special education
programs of young children with disabilities are not interrupted when they transition from
Preschool Early Intervention programs to school-age programs.
All children currently eligible for special education in Preschool Early Intervention
programs and registered with the school district remain eligible for special education in
their school district unless the school district or Preschool Early Intervention program
completes a reevaluation that determines the child is no longer eligible for special
education. If no longer eligible for special education services, the school district or
Preschool Early Intervention program issues a NOREP. If both parents disagree with the IEP
offered by the school district and initiate a due process hearing or both parties agree to
mediation, the children who transition into school age programs continue to receive the
services described in their preschool IEPs (ensuring “status quo”) pending completion of
dispute resolution options of mediations or due process hearings.
In planning for transitions for students moving from a home setting, or any other any early
childhood care or educational setting the students attend, to the school setting, the IEP
team, plans and provides services based upon the needs of the student. School personnel
frequently conduct site visits that include observations and discussions regarding supports
necessary to ensure a smooth transition. Students are given an opportunity to visit the new
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setting and meet the teachers. Students have also participated in ESY for the purpose of
helping facilitate a smooth transition into the school setting. Teachers often prepare
individualized picture books to help familiarize students with their new environment. All
supports and specially designed instruction designated by the IEP team are in place for the
student’s transition.

Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
ELA curriculum is updated annually.
Core materials for ELA were purchased for implementation during the 2015-2016 school
year.
Core materials for Mathematics were purchased for implementation during the 2016-2017
school year.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs
Provide explanation for processes used to ensure Accomplishment.

Status
Accomplished
Accomplished
Accomplished
Accomplished
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ELA curriculum is updated annually.
Core materials for ELA were purchased for implementation during the 2015-2016 school
year.
Core materials for Mathematics were purchased for implementation during the 2016-2017
school year.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Developing
Developing
Accomplished
Developing

Provide explanation for processes used to ensure Accomplishment.
ELA curriculum is updated annually.
Core materials for ELA were purchased for implementation during the 2015-2016 school
year.
Core materials for Mathematics were purchased for implementation during the 2016-2017
school year.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs
Provide explanation for processes used to ensure Accomplishment.

Status
Developing
Developing
Accomplished
Developing
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This narrative is empty.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
This narrative is empty.

SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences
Geography

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
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Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

Early Childhood Education: Infant-Toddler&rarr;Second Grade

English Language Proficiency

Interpersonal Skills

School Climate

district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Further explanation for columns selected "
The District has its own model of professional development that focuses on research-based
best practices for teaching and learning. Therefore, an emphasis and the use of the SAS site
has not been a focus. All of our new teachers, through the induction process, are required to
have an account and show competence at using the site. Additionally, we have provided
training on the site to all teachers employed in the District.
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Elementary Education-Intermediate Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Status
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
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Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills

School Climate

Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Further explanation for columns selected "
The District has its own model of professional development that focuses on research-based
best practices for teaching and learning. Therefore, an emphasis and the use of the SAS site
has not been a focus. All of our new teachers, through the induction process, are required to
have an account and show competence at using the site. Additionally,
administrators provide ongoing training on the site to all teachers employed in the District.
Middle Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
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PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading
American School Counselor Association for Students

classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
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district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Not Applicable
Implemented in
less than 50% of
district
classrooms

English Language Proficiency

Interpersonal Skills
School Climate
World Language

Further explanation for columns selected "
The District has its own model of professional development that focuses on research-based
best practices for teaching and learning. Therefore, an emphasis and the use of the SAS site
has not been a focus. All of our new teachers, through the induction process, are required to
have an account and show competence at using the site. Additionally,
administrators provide ongoing training on the site to all teachers employed in the District.
High School Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
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Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education

Alternate Academic Content Standards for Math

Alternate Academic Content Standards for Reading

American School Counselor Association for Students

English Language Proficiency

Interpersonal Skills
School Climate
World Language

Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Not Applicable
Implemented in
less than 50% of
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district
classrooms
Further explanation for columns selected "
The District has its own model of professional development that focuses on research-based
best practices for teaching and learning. Therefore, an emphasis and the use of the SAS site
has not been a focus. All of our new teachers, through the induction process, are required to
have an account and show competence at using the site. Additionally,
administrators provide ongoing training on the site to all teachers employed in the District.

Early Warning System

The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA
EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students
who may be on a path to dropping out of school. Please indicate your selection of the
following options.
Not answered

Professional Education
Characteristics
EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

District’s Professional Education Characteristics

EEP

EEI

ML

HS

Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s

X

X

X

X

District’s Professional Education Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.
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academic standards.
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of your process for ensuring these selected characteristics.
Teacher Professional Development
The Norwin School District prides itself in providing all employees a variety of professional
development opportunities and emphasizes the importance of ongoing learning for all who
work in the District. The professional development model created for administrators and
teachers in the Norwin School District provides opportunities for ongoing educator growth
and improvement. The success of the model owes a great deal to the culture that was
created in the school community—one in which all have opportunities to learn and share in
learning experiences with one another. The District's goal is to operate as a “professional
learning community, one in which teachers and administrators work together to
continuously share in learning and take action based on the learning that will benefit
students” (Astuto, Clark, Read, McGree, & Fernandez, 1993).
We strive to replace traditional views of leadership that posit "teachers teach, students
learn, and administrators manage” with views that all people are responsible and should be
engaged in learning that will provide the tools that are required to meet the needs of our
students and community (Kleine-Kracht, 1993). This is a paradigm shift that moves the
focus of professional development from individual to community, which aligns itself nicely
to the “Paradigm for Professional Development in Learner Centered Schools” (LoucksHorsley, 1995). The difference between the Norwin School District professional model and
that of Klein-Kracht (1993) is that we believe there is also a need for individual professional
development; we want to encourage teachers to continually develop themselves as life-long
learners. As per the teacher contract at the Norwin School District, teachers work an 8-hour
day, which allows the typical school day with professional development time built into the
schedule. At the intermediate and secondary level, professional development for teachers
occurs during the last 30 minutes daily. At the elementary level, principals have 90 minutes
per month to use, if desired, for professional development. During what we call “seminar
time,” our teachers engage in various types of professional development that is both District
and teacher initiated.
Our school calendar allows for mandatory professional development days and early
dismissal days throughout the year. During the mandatory professional development days,
the District provides professional development in one or two concentrated areas that are
aligned to the District educational goals and vision. For the past few years and for several
years to follow, the District is engaged in providing training and support in formative
assessment. In addition to formative assessment, the District continues to integrate past
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District professional development initiatives, such as literacy, summative assessment, data
analysis, Understanding by Design, strategic questioning, QUILT, Reading Apprenticeship,
Student Learning Objectives (SLO's) and differentiated instruction.
New Teacher Professional Development
Built into the District’s three-year teacher induction model is a series of research based best
practices that provide our newly hired teachers opportunities to receive training in District
initiatives. During the first two years of the model, teachers learn in a face-to-face
environment. The third year requires teachers explore the four differentiated supervision
choice by creating mini-projects.
Administrator Professional Development
The superintendent holds monthly team meetings with all administrative employees. The
intent of these meetings is to provide all administrators with information regarding the
various areas of the District to keep them well informed. Additionally, professional
development meetings with the building level principals and assistant principals are held
monthly. The intent of these meetings is to broaden the knowledge base of the attendees
and to focus on educational goals and initiatives set each year. Past professional initiatives
have focused on using data to drive instruction, creating professional learning communities,
and instructional leadership/qualities of effective instructional leaders. Central office and
building level administrators continue to focus on observation and evaluation professional
development based on the Danielson Framework for Effective Teaching using both formal
and informal observation tools housed within the Pennsylvania Electronic Teacher
Evaluation Portal (PA-ETEP). Each assistant superintendent also meets monthly with
respective building level administrators. These meetings focus on specific concerns and
initiatives occurring at either the secondary or elementary levels. Additionally, the
Pennsylvania Inspired Leaders Program is a statewide, standards-based continuing
professional education program for school and system leaders. The comprehensive, cohortbased program is focused on developing the capacity of leaders to improve student
achievement.
References
Astuto, T.A., Clark, D.L., Read, A.M., McGree, K., & Fernandez, L. (1993). Challenges to
dominant assumptions controlling educational reform. Andover, MA: Regional Laboratory for
the Improvement of the Northeast and Islands.
Kleine-Kracht, P.A. (1993). The principal in a community of learners. Journal of School
Leadership, 3(4), 391-399.
Loucks-Horsley, S. (1995). Professional development and the learner centered school.
Theory Into Practice, 34(4), 265-271.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
All stategies are addressed thourgh a variety of professional development activities as
describe above,

Educator Discipline Act 126, 71
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Provides educators with mandated reporter training, totaling 3 hours, every 5 years as
outlined in Act 126.
Questions
The LEA has conducted the required training on:
3/8/2013
Provides educators with four (4) hours of professional development in youth suicide
awareness and prevention every five (5) years for professional educators in grades six
through twelve as outlined in Act 71.
Questions
The LEA has conducted the training on:
2/15/2016
The LEA plans to conduct the training on approximately:
2/15/2021
Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.
Questions
The LEA has conducted the training on:
8/16/2018 Professional Development

Strategies Ensuring Fidelity
Checked answers
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
 Every Professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
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 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
The District’s Professional Education Committee is a group of administrators, teachers,
educational specialists, parents and community representatives that meets a minimum of
two times per year. The committee facilitates the implementation and continued refinement
of professional education programs and in-service opportunities, collaborates with
comprehensive planning committee members to develop induction plans and programs,
and assists professional staff to address their individual professional development needs.
The purpose of the committee is to provide opportunities for:


Professional development experiences to meet the needs of the District and school
entities.



Ongoing educational training mandated through state programs.



Professional staff to address District and building level goals.






Professional staff to participate in educational programs, activities or learning
experiences.
Promoting individual, collegial and organizational improvement.
Educators to increase student achievement and attain proficiency state and local
academic standards.
Continued educational experiences for students, parents and community members.
Additionally, the committee reviews the progress of the goals of the Professional Education
Plan, monitors the effectiveness of programming and reviews participant survey data to
ensure all professional development is carried out with fidelity. Based on survey and
achievement data, the committee also reviews the following elements:



The impact of professional development on student achievement and well-being



The impact of skill development by educators




The delivery of actual activities and programs to staff, students, parents and the
community
Recommended changes, additions or deletions to the program
Annually, the committee will distribute a professional development survey to staff with the
purpose of reflecting on professional development initiatives that occurred during each
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school year.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
All strategies are addressed.

Induction Program
Checked answers


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.

Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
The Induction Model for the Norwin School District is a three-year model. In years one and
two, inductees receive professional development throughout the school year. These training
sessions are developed around research-based instructional best practices and
past/present District initiatives. Classroom implementation is observed and/or evaluated
by administrators and mentors. In year three, inductees will explore Differentiated
Supervision options though developmental activities.
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For Year One inductees, two induction days are conducted prior to the start of Year One of
the Induction Plan. One day is dedicated to District level activities, while the other is used
for District technology training. Building-level orientations take place during the
professional development days preceding the first day of school.
Throughout the year, inductees attend full-day training sessions on research, pedagogy and
practices they are expected to consider, use and reflect on in their instruction. These topics
include, but are not limited to, higher-level questioning, literacy, data interpretation and
special education. Additionally, four professional development opportunities in Year One
are designated for in-depth instruction and implementation of recent and current District
initiatives designed specifically for the induction cohort. These include, but are not limited
to Special Education Inclusion and Autism, Formative Assessment/Differentiated
Instruction and QUILT/DOK. In Year Two, teachers attend three additional professional
development training sessions that include: Reading Apprenticeship, STEM: Engineering
Design and 21st Century Skills, Rigor and Cross-Cultural Awareness. Year Three teachers
explore four Differentiated Supervision Options that include:
Action Research: Self-Directed or Team-Directed, Professional Development Courses,
Portfolio Development and Self-Directed Study.
Following each professional development training, the inductees work with their mentors
develop and finalize a lesson based on the training and present the lesson to students in
their classroom. In Year One, inductees arrange for their mentors and principal, assistant
principal or central office administrator to observe the lesson. The inductees collect
student artifacts and reflect on lesson effectiveness and opportunities for improvement
while meeting with the mentor and principal to discuss the lesson. In Year Two, inductees
do not have a formal mentor but are encouraged to invite colleagues and building or central
office administrators into to observe the lessons.
At the beginning of the next new teacher training session, the inductee brings a
representative student artifact and its related lesson plan in order to share the lesson. The
inductee reflects on the observations of his/her peers in a format that extends the District
initiative central to this lesson and to past and future instruction.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
All strategies are addressed.

Needs of Inductees
Checked answers


Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify
needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Classroom assessment data (Formative & Summative).
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Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).



Use of Book Study Groups



Teacher Observation and Evaluation Model



PA-ETEP Overview

Unchecked answers
 Student PSSA data.
 Standardized student assessment data other than the PSSA.
Provide brief explanation of your process for ensuring these selected characteristics.
District administrators and mentors meet and observe (via formal observations and walkthroughs) with inductees frequently to provide feedback and give support. Additionally,
inductees are required to complete a pre and post assessment regarding their instructional
needs and a survey at the end of each year of their three-year induction program to provide
feedback on their growth and needs. This data is reviewed by administrators and changes,
as necessary, are made to the program.

Provide a brief explanation for strategies not selected and your plan to address their
incorporation.
Student PSSA/Keystone Exam data:
This data is shared with all teachers at the onset of the school year during opening day
meetings with central administration and building principals. Each department uses this
data to develop annual goals.
Standardized student assessment data other than the PSSA/Keystone Exams:
Benchmark data is reviewed regularly at department meetings. This data is also used to
develop annual goals.

Mentor Characteristics
Checked answers
 Pool of possible mentors is comprised of teachers with outstanding work performance.
 Potential mentors have similar certifications and assignments.
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 Potential mentors must model continuous learning and reflection.
 Potential mentors must have knowledge of LEA policies, procedures and resources.
 Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
Unchecked answers
 Mentors and inductees must have compatible schedules so that they can meet
regularly.
Provide brief explanation of your process for ensuring these selected characteristics.
Qualifications for Mentor Teachers
The following are required in order to hold the position of mentor teacher in the Norwin
School District:
1. Be employed by the Norwin School District in good status for three years, meaning they
have been granted tenure by the District and the Pennsylvania Department of Education.
2. Take the District Mentoring Academy course, which is a seven-hour course that provides
information on how to be a good mentor to a new teacher.
3. Has met any requirements as per the respective college or university of the assigned
student.
The objectives of the Mentor Academy are:


To understand the philosophy that drives the mentoring concept,



To become familiar with mentoring expectations at Norwin,



To evaluate one’s strengths and needs relative to teachers in the induction process,



To consider becoming a mentor to newly hired teachers.
Topics include the following:



What teachers need to have a successful 1st year and/or student teaching
experience



Stages of a teacher’s first year, reviewing the pertinent literature



Supporting new teachers where we read the pertinent literature and review case
studies




The lesson study framework—how to plan with a new teacher, observe a new
teacher and give feedback
Cooperating teachers as Teacher Leaders—what it means to be a leader
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Overview of the District’s three-year induction model
Discussion of the Harry Wong book, The First Days of School, which is used as a
resource between cooperating teachers and student teachers and new teachers



Mentor Job Description/The Role of the Mentor



Mentor Responsibilities



Characteristics of Effective Mentors



Best Practices of Mentors
Selection of Mentor Teachers
Once teachers have met the criteria listed above, they are placed on a District Mentor list,
meaning they are qualified to be chosen to be a cooperating teacher and/or mentor. The
Assistant Superintendent for Elementary Education and the Assistant Superintendent of
Secondary Education are responsible for the selection of cooperating teachers and/or
mentors for new teachers. The District tracks the dates of all student teacher and/or mentor
assignments. We try to avoid over-extending people and rotate student teachers and new
teachers among those on the list so that the same person does not have student teachers
every year. Once a teacher is identified to be a cooperating teacher or mentor, he or she is
notified and have the opportunity to accept or not.
Duties of Mentor Teachers
Mentor teachers have a formalized job description and are responsible for:



New Teacher Orientation: Mentors will attend a portion of the New Teacher
Orientation in August when they will have an opportunity to meet their mentee.



Mentor Share List: Mentors will be responsible for reviewing the items in the
Mentor Sharing Checklist with mentees.



District induction meetings: Mentors will be responsible for attending selected after
school induction meetings.



Mentor observations: Mentors will informally observe and dialogue with mentees
four times per school year. Each observation should follow a professional development
topic discussed during an induction meeting or a formalized training.



Professional development of past district initiatives: Mentors will provide resources
and guidance regarding all past professional development initiatives.



Paperwork: Mentors need to be aware of the induction program expectations and
assist their mentees in completing and processing all of the required paperwork.
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Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
Mentors and Inductees Have Compatible Schedules to Meet Regularly
In grades 5-12, mentors and inductees have 30 minutes of daily seminar planning time to
meet. They can use this time as needed throughout the week. In grades K-4, teachers do not
have regularly scheduled time, but do have common planning time each morning. The time
that is available for mentors and inductees to meet has been sufficient.

Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners
Data informed decision making
Materials and Resources for Instruction

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X
X
X
X
X
X

X

X

X

X

X

X
X

X

X

X
X
X

X
X
X

X
X
X

X
X
X

X

X
X

X

X

X
X

If necessary, provide further explanation.
The Induction Model for the Norwin School District is a three-year model. In years one and
two, inductees receive professional development throughout the school year. These training
sessions are developed around research-based instructional best practices and
past/present District initiatives. Classroom implementation is observed and/or evaluated
by administrators and mentors. In year three, inductees explore and demonstrate their
understanding of the four differentiated supervision options consisting of: Action Research,
Professional Development Courses, Portfolio Development. and Self-Directed Study.
For Year One inductees, two induction days are conducted prior to the start of Year One of
the Induction Plan. One day is dedicated to District level activities, while the other is used
for District technology training. Building-level orientations take place during the
professional development days preceding the first day of school.
Throughout the year, inductees attend full-day training sessions on research, pedagogy and
practices they are expected to consider, use and reflect on in their instruction. These topics
include, but are not limited to, higher-level questioning, literacy, data interpretation and
special education. Additionally, four professional development opportunities in Year One
are designated for in-depth instruction and implementation of recent and current District
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initiatives designed specifically for the induction cohort. These include, but are not limited
to, Special Education Inclusion and Autism Formative Assessment/Differentiated
Instruction and QUILT/DOK. In Year Two, teachers attend four additional professional
development training sessions that include: Reading Apprenticeship, STEM: Engineering
Design and 21st Century Skills and Cross-Cultural Awareness.
Following each professional development training, the inductees work with their mentors
develop and finalize a lesson based on the training and present the lesson to students in
their classroom. In Year 1, inductees arrange for their mentors and principal, assistant
principal or central office administrator to observe the lesson. The inductees collect
student artifacts and reflect on lesson effectiveness and opportunities for improvement
while meeting with the mentor and principal to discuss the lesson. In Year Two, inductees
do not have a formal mentor but are encouraged to invite colleagues and building or central
office administrators into to observe the lessons.
At the beginning of the next new teacher training session, the inductee brings a
representative student artifact and its related lesson plan in order to share the lesson. The
inductee reflects on the observations of his/her peers in a format that extends the District
initiative central to this lesson and to past and future instruction.

Monitoring and Evaluating the Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
Various methods of feedback are utilized to monitor the effectiveness of the Norwin School
District Induction Plan and necessary refinements are made as needed. Sources of feedback
include the following:


Informal input of faculty and administration obtained by the Induction Plan
coordinators throughout the school year



Induction Plan feedback forms completed by individual inductees after each training
session and induction meeting and induction cohort professional development opportunity



Annual Induction Plan feedback reports completed jointly by mentors and inductees



Composite annual input of involved principals and mentors.

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)Checked answers


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.
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School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.



LEA administrator receives, tallies, and archives all LEA mentor records.



Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.

Unchecked answers
None.

Special Education
Special Education Students
Total students identified: 648

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
Norwin School District follows Child Find regulations by providing Annual Public Notice to
identify, locate and evaluate children thought to be eligible for special education and related
services. The notice informs the public of the District's special education services and
programs as well as how to make a request for those services. The notice includes
information regarding potential signs of developmental delays and other risk factors that
could indicate disabilities, as well as procedures to ensure confidentiality of information
pertaining to students with disabilities. The Annual Public Notice is published in the fall in
the community newspaper The Norwin Star, which is mailed to all District households and
businesses. The Annual Public Notice is also listed on the District website.
Norwin School District (NSD) implements the Pennsylvania State criteria for determining
the existence of a specific learning disability. The District:
(1)addresses whether the child is unable to achieve adequately for the child's age relative to
learning experiences, appropriate instruction or state approved standards in one or more of
the following areas: oral expression, listening comprehension, written expression, basic
reading skills, reading fluency skills, reading comprehension, mathematics calculation, and
mathematics problem solving;
(2) examines whether the child exhibits a pattern of strengths and weaknesses relative to
the intellectual ability as defined by a severe discrepancy between intellectual ability and
achievement, or relative to age or grade level standards;
(3) determines that its findings are not primarily the result of: visual, hearing or motor
disability; intellectual disability; emotional disturbance; cultural factors; environmental or
economic disadvantage; or limited English proficiency;
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(4) ensures that underachievement in a child suspected of having a specific learning
disability is not due to lack of appropriate instruction in reading or mathematics by
considering documentation that the child was provided with scientifically-based instruction
in regular education settings, delivered by qualified personnel, as indicated by observations
of routine classroom instruction; and repeated assessments of achievement were conducted
at reasonable intervals, reflecting formal assessment of student progress during instruction,
which was provided to the child's parents.
If the child has not made adequate academic progress after an appropriate period of time
and after the implementation of interventions designed to improve student performance,
the District will send a Permission to Evaluate/Prior Written Notice form to gain parental
consent to evaluate the child in order to determine if the child is eligible for special
education. The District adheres to the State mandated timelines for the evaluation process
and completes the evaluation within 60 days of the receipt of parent consent. The
determination of whether a child has a specific learning disability is made by the child's
parents and a team of qualified professionals, which includes the child's regular teacher,
and at least one person qualified to conduct individual diagnostic examinations of children,
such as a school psychologist. If a determination is made that a child has a disability and
needs specially designed instruction, an Individualized Education Program is developed for
the child within thirty (30) calendar days after the completion of the Evaluation Report.
There are two methods of identifying a specific learning disability (SLD) in the special
education regulations: Discrepancy Model and Response to Intervention. NSD currently
utilizes the discrepancy model to identify whether a student has an SLD. The district will
consider, at a future date, using a process based on the child's response to scientific
research-based intervention, which includes documentation that the student received high
quality instruction in the general education setting, research-based interventions were
provided to the student, and student progress was regularly monitored. The approval to use
this process is a rigorous process and requires that the building/district has full
implementation of the RtII process prior to approval.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent
report. The link is:
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
The Special Education Data Report indicates that Norwin School District was below the
State Percent of Special Education Enrollment by Disability in the following areas:
Intellectual Disability, Other Health Impairment, Specific Learning Disability, and Emotional
Disturbance.
The District was above the State Percent of Special Education Enrollment by Disability in
the following areas: Total Special Education Enrollment, Autism, Hearing Impairment,
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including Deafness, and Speech or Language Impairment. The increased number of students
identified with Autism may be attributed to the District initiative to serve students on the
autism spectrum within the District rather than placing students in an outside private
placement. To further explain, parents may prefer to locate to or remain in a school district
that strives to meet the needs of children on the autism spectrum rather than send students
to outside placements. Autistic Support programs are available at every educational level in
the District. Total special education enrollment increased significantly prior to the
beginning of the 2017-2018 school year, with 47 new students moving in with IEPs. The
increased number of students identified with autism could also be attributed to the national
trend of increasing rates of autism spectrum disorders.
The higher percentage of Speech or Language Impaired students corresponds to the high
percentage of students with autism and hearing impairments. In addition to the Autistic
Support programs, Norwin School District also has multiple levels of Life Skills support,
most of whose students also receive speech and language support. Another reason for the
high number of students receiving speech is the high number of students entering
kindergarten with Speech IEPs from Early Intervention.
Plans to decrease the number of students identified as Speech or Language Impaired
include:
(1) expanding the Response to Intervention and Instruction program at all grade levels;
(2) the District has recently adopted scheduled "Enrichment and Remediation" time at the
K-6 grade levels for the purpose of providing targeted interventions for students;
(3) additional time has been scheduled to provide staff development for teachers in
providing additional classroom interventions and in monitoring student progress;
(4) the Speech and Language Pathologists are scheduled to work with teams of teachers on
a consultative basis to provide instructional strategies within the classroom designed to
promote language development prior to referring a student for a speech/language
evaluation;
(5) exit criteria for speech are being reviewed and may be revised to exit students whose
speech is within acceptable limits and does not interfere with academic progress.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
Norwin School District currently has no facility or institution that would meet criteria for
Section 1306 of the Pennsylvania School Code.
Under Section 1306 of the Pennsylvania School Code, the host school district (where the
facility is located), is responsible for providing the educational program for students,
including students with disabilities, who are placed in that facility, and for ensuring the
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provision of a "free appropriate public education" for eligible children with Individualized
Education Programs in accordance with the Individuals with Disabilities Education Act and
for "qualified handicapped students" with Service Agreements in accordance with the
Rehabilitation Act of 1973 and 22 PA Code Chapter 15.
For a child with a disability with an IEP or Service Agreement, when not prohibited by court
order, the host district must consider the educational placement options to educate the
student in the host district's public schools. If, through the the IEP and Service Agreement
process, the host district and parent determine that an alternative educational setting will
more appropriately address the student's educational needs, the host school district is
responsible for providing the student with a free and appropriate public education and any
needed special services consistent with 22 PA Code Chapter 14 and the IDEA or with 22 PA
Code Chapter 15 and 504 of the Rehabilitation Act. For students eligible for services under
Chapter 14, this means the host school district is responsible for making decisions
regarding IEP goals, specially designed instruction, and educational placement for each
student through the IEP team process. The host district is responsible for monitoring the
educational progress and reviewing educational services for the student on a continuous
basis and at least as often as report cards are issued. The host school district is also
responsible for maintaining contact with the resident school district with respect to the
student's placement and progress. Similarly, the host district is responsible for conferring
or meeting with the family and for developing a Service Agreement for a "qualified
handicapped student" pursuant to Chapter 15.
In addition to ensuring that an appropriate educational program is provided, the
host school district has Child Find responsibility for children thought to be eligible for
special education services and/or accommodations within the host school district's
jurisdiction. This responsibility includes locating and evaluating all Section 1306 students
with suspected disabilities, including but not limited to evaluating students for whom a
request for an evaluation has been made.
The resident school district, where the student's parent(s) resides, has a financial
obligation, a duty to cooperate regarding transfer of records and a role in student
monitoring and educational planning. The host district is responsible for maintaining
contact with the student's district of residence for the purpose of keeping the district of
residence informed of its plans for educating the student and seeking the advice of the
district with respect to the student.
Norwin School District has and will continue to meet its obligations under Section 1306.
There are no problems or barriers that limit the District's ability to meet its responsibilities
under Section 1306 of the Public School Code.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).
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Norwin School District does not currently have any correctional institutions within its
boundaries.
School districts that have a correctional facility within their boundaries, are responsible for
complying fully with the requirements of IDEA and Chapter 14 regarding the evaluation,
placement and provision of special education services to all eligible school-age individuals
housed therein. Eligible students are entitled to receive special education both when they
are charged with a criminal offense and are awaiting trial and after they have been
convicted of a criminal offense. Specifically, school districts providing special education
services to incarcerated school-age individuals are required to:
(1) comply with the "child find" obligations of IDEA;
(2) utilize appropriate evaluation procedures and diagnostic/screening instruments to
determine the eligibility and educational needs of school-age individuals;
(3) implement timely review and/or develop Individualized Education Programs for eligible
students in accordance with state and federal laws and regulations, including compliance
with procedural safeguards;
(4) provide free appropriate public education (FAPE) in conformity with the IEP;
(5) share records in a timely fashion with correctional facilities.
Section 1309 of the School Code permits the district providing special education to charge
the district of residence a special education charge not to exceed the total net cost of the
special education program provided. In addition, the Department of Education performs
monitoring to confirm the appropriate provision of special education to children confined in
local correctional institutions.
Districts which house a correctional facility have a responsibility to adopt and use a system
to locate and identify all students within the district's jurisdiction who are thought to be
eligible and to determine those students' needs through a screening and evaluation process
which meets the requirements of Chapter 14. Part of this responsibility is to provide annual
public notice under Section 14.121. Districts send their annual public notice to the warden
of each county jail or prison within their jurisdiction. Furthermore, districts in which local
correctional institutions are located develop a systematic, on-going means of
communication with the institutions to ensure that all incarcerated students who may be
eligible for special education are located, identified, evaluated, and, when deemed eligible,
offered FAPE. In addition, districts may obtain information from PennData database to
determine whether school-age inmates have been previously identified as eligible for
special education.
Due to the atypical nature of providing services to children with disabilities who are
convicted as adults under State law and who are incarcerated in adult prisons, the following
requirements of IDEA do not apply:
(1) participation of children with disabilities in general assessments;
(2) transition planning and transition services to children whose eligibility ends due to age
before release from prison.
If a child with a disability is convicted as an adult under State law and incarcerated in an
adult prison, the child's IEP team may modify the child's IEP or placement notwithstanding
the requirements of the least restrictive environment if a bona fide security or compelling
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penological interest that cannot otherwise be accommodated is demonstrated. The
continued delivery of services in a student's IEP is superseded by the duty of the local
correctional institution to maintain and control security. The school district must conduct
an IEP meeting and revise the IEP accordingly, following the usual procedural safeguards
provided for under Chapter 14.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.
(1) Norwin School District ensures that, to the maximum extent appropriate, children with
disabilities, including those in private institutions, are educated with non-disabled peers,
and that removal from a regular education environment occurs only when education in that
setting with supplementary aids and services cannot be achieved satisfactorily.
District IEP teams adhere to the following principles when making educational placement
decisions:


A Free and Appropriate Public Education (FAPE) must be provided to every student
with an IEP and must be delivered in the Least Restrictive Environment (LRE).



Students will not be removed from regular education classrooms merely because of
the severity of their disabilities;



When students with disabilities, including students with significant cognitive
disabilities, need specially designed instruction or other supplementary aids and services to
benefit from participating in regular education classrooms, as required in their IEP, the
District will ensure that those services are provided;



IEP teams (including school staff and parents) will determine whether the goals in
the student's IEP can be implemented in regular education classrooms with supplementary
aids and services before considering removal from a regular education classroom.
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IEP teams consider the full range of supplementary aids and services in regular
education classrooms, based on peer-reviewed research to the extent practicable, including
modification of curriculum content, before contemplating placement in a more restrictive
setting.
To determine whether a child with a disability can be educated satisfactorily in a regular
education classroom with supplementary aids and services, the following factors will be
considered and addressed in the IEP:



What efforts have been made to accommodate the child in the regular classroom
and with what outcome(s)?



What additional efforts (i.e. supplementary aids and services) in the regular
classroom are possible?



What are the educational benefits available to the child in the regular classroom
with the use of appropriate supplementary aids and services?



Are there possible significant and negative effects of the child's inclusion on the
other students in the class?
IEP teams begin placement discussions with a consideration of the regular classroom and
the supplementary aids and services that are needed to enable a student with a disability to
benefit from educational services. Benefit from educational services is measured by
progress toward the goals and objectives of the student's IEP, not by mastery of the general
education curriculum and is not limited to academic progress alone; therefore, special
education placement in a more restrictive environment cannot be justified solely on the
basis that the child might make greater academic progress outside the regular education
environment.
For some students, the IEP team may conclude that a more specialized setting is necessary
for the delivery of FAPE. An IEP team may choose a more specialized setting if:



The student will receive greater benefit from education in a specialized setting than
in a regular class;



The student is so disruptive as to significantly impair the education of other
students in the class.
If, after considering these factors, an IEP team determines that the student needs to be
educated in a more specialized setting, the school is required to include the child in school
programs with non-disabled children to the maximum extent appropriate. These may
include but are not limited to extracurricular activities, athletic programs, recess, lunch,
homeroom, etc.
Norwin School District acknowledges research indicating that contact with non-disabled
peers has positive social effects both on children with disabilities and their non-disabled
peers. Additionally, education with typically developing peers can increase learning for
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students with IEPs. The District recognizes the benefit of keeping students in schools within
the home district as they will be members of the Norwin community when not in school.
The result is that children with disabilities learn more in inclusive environments than in
segregated or more specialized settings. Norwin School District supports that the term
"inclusion" implies more than physical proximity to typically developing peers; it
encompasses full participation and equality within a group, leading to a sense of belonging
within the community at large.
(2) Norwin School District replicates successful programs, evidence-based models, and
other PDE sponsored initiatives to enhance and expand the continuum of supports and
services and education placement options available within the District to support
students with disabilities' access to the general education curriculum in the least restrictive
environment.
The District implements measures to ensure that students with disabilities and behavioral
needs are educated in the general education classroom. Practices that support inclusion
include:


Flexible grouping



Flexible scheduling



Differentiated instruction



Assistive technology



Counseling as a related service



School Based Behavioral Health



Related services, such as Speech, Occupational Therapy, and Physical Therapy



Supplementary aids and services including but not limited to the following: adaptive
equipment, environmental aids, social/behavioral supports, instructional modifications,
team collaboration, and research-based supplementary materials.
At the elementary level the following supports are provided:



Full-day developmental kindergarten



Title 1 Reading and Reading Assistance



RtII (Response to Instruction and Intervention)



SAP Teams



Scheduled Enrichment and Remediation time



Child Study Teams



School-Wide Positive Behavior Support
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At the secondary level the following supports are provided:



Resource Rooms staffed by certified special education teachers and teachers with
content areas certifications
SAP Teams
In 2016, the District hired its own school social worker and also entered into an agreement
with Family Behavioral Resources (FBR) to provide school-based outpatient counseling
services. The purpose was to reduce out-of-school placements and to support students with
emotional and behavioral needs in the least restrictive environment. The social worker and
outpatient therapists provide group and individual counseling for students at all seven
campuses.
Hillcrest Intermediate School, through a provision of a grant from PDE, implemented
Schoolwide Positive Behavior Intervention Support (SWPBIS) in 2012. They were also
awarded a second grant from PDE to implement Positive Family Support –Family Check-Up.
The program has received recognition from PDE for its implementation of both models.
Beginning with the 2009/2010 school year, the District assumed responsibility for the Life
Skills Support Program at the K-4 level and opened the first Autistic Support Program at the
K-4 level. To date, there are Autistic Support and Life Skills Support programs at the K-4
level, at Hillcrest Intermediate (5-6), the Middle School (7-8), and at the High School (9-12
and beyond). An Emotional Support Program is available at the high school level; however,
the District utilizes FBR and the Westmoreland Intermediate Unit for consultation at all
other levels when there is a behavioral need. Behavior Specialists from both agencies will
conduct observations and assist in completing Functional Behavioral Assessments and
writing Positive Behavior Support Plans.
The District currently has two Occupational Therapists on staff and has a private contract
for services of a Certified Occupational Therapy Assistant (COTA). In addition, an outside
agency is utilized to provide Physical Therapy to students in need of those services.
Additionally, building level administrators in all buildings participated in PULSE (Principals
Understanding how to Lead Special Education) training over the summer. This intensive
training provided them with an increased understanding about special education
regulations and FAPE in particular.
(3) Educational Environments SPP targets Indicator 5
Indicator 5 Educational Environments
SE Inside Regular Class 80% or more (Norwin 76.9%) ( SPP Target 63.1%)
Norwin School District strives to educate students with IEPs in the least restrictive
environment. The District is above state averages and above the SPP target in SE Inside
Regular Class 80% or more. Students are supported in the regular environment by specially
designed instruction outlined in individualized education programs plans. Case managers
work with general education teachers to ensure that the IEPs are implemented.
Paraprofessionals are typically certified teachers who also push into the regular education
setting to support student with IEPs.
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SE Inside Regular Class less than 40% (Norwin 5.0%) (SPP Target 8.5%)
Norwin School District is well below the SPP Target of 8.5%. The District now has ten
specialized classrooms that can provide full-time (regular classroom <40% of the day)
support. However, even the students participating in those more restrictive programs also
participate in general education to the maximum extent possible. Norwin School District
provides a full continuum of special education supports. The commitment to the least
restrictive environment extends to every student in Norwin School District.
SE in Other Settings (Norwin 4.9%) ( SPP Target 4.6%)
Although the number of students in outside placements is 0.3% above the SPP, Norwin is
equivalent to the State Average in students placed outside of the regular school. The
students include several older students with multiple disabilities or intellectual disabilities
who began their education at a separate setting whose parents wished for them to remain
until graduation. Several of the students have significant medical needs that require many
more supplementary aids and services than can be supported in the District. Additionally,
several students have hearing impairments and are currently attending Western PA School
for the Deaf at parent request based upon the preference for involvement in the deaf
community.
The majority of the students attending outside placements are students with emotional or
behavioral concerns that required a higher level of support and were placed after
exhausting all options within the regular school environment.
Also discuss the number of students placed out of the district and how those
placements were determined to assure that LRE requirements are met.
The District does not take lightly the decision to move any student to a program outside of
the district. Data is continually collected and many interventions are tried before the IEP
Team considers a change of placement. The students in placements outside the District
include:


Western PA School for the Deaf



Western PA School for the Blind



Intermediate Unit School (Multiple Disabilities Support and Autistic Support)



Private school for exceptional children



Speciaiized settings for emotional/behavioral needs
The majority of the students in outside placements were placed due to significant emotional
and behavioral support needs who required specific behavioral interventions. The IEP team
chose these more specialized setting because:
(1) The student will receive greater benefit from education in a specialized setting than in a
regular class (building);
(2) The student is so disruptive as to significantly impair the education of the other students
in the class.
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Behavior Support Services
1. Provide a summary of the District policy on behavioral support services including,
but not limited to, the school wide positive behavior supports (PBS).
2. Describe training provided to staff in the use of positive behavior supports, deescalation techniques and responses to behavior that may require immediate
intervention.
3. If the district also has School-Based Behavioral Health Services, please discuss it.

During the 2012/2013 school year, Norwin School District began implementing schoolwide positive behavior support through a grant provided by the Pennsylvania Department
of Education. The initial roll-out of the program began at Hillcrest Intermediate School. The
Hillcrest "Knights of the Hill" is based on a tiered system where 85% of the student
population is served through universal supports. The behavioral expectations are clearly
stated and displayed throughout the building. The behavioral expectations are explicitly
taught using lesson plans designed by the PBS team. Students are provided the positive
consequence of receiving a ticket when they are observed following the positive behavioral
expectations outlined in "The Keys to the Castle". The tickets are placed on a "Noble
Knights" shield with 200 spaces, in the same manner as the "Principal's 200 Club". When an
entire line is completely filled with tickets, a group reinforcement is provided to those
students. The former "lunch detention" room has been transformed into the "Knight's
Nook" where students must earn the privilege to eat lunch in the room with their friends.
Norwin School District was also awarded a grant from the Pennsylvania Department of
Education to implement Positive Family Support. Positive Family Support is a program that
promotes parents' use of positive reinforcement to improve student attendance, behavior at
school, and completion of academic tasks. The cornerstone of Positive Family Support is
that the parents' efforts are coordinated with those of the school staff. This approach is
tightly linked with research and has shown demonstrated positive outcomes. Norwin School
District was one of three districts statewide to be selected to pilot this program. Positive
Family Support is designed to complement School-Wide Positive Behavior Interventions
and Support.
Using the School Wide Positive Behavior Support and Family Based Support programs
currently in place at Hillcrest Intermediate School, the District began expanding School
Wide Positive Behavior Support and Family Based Support in 2015/16 using the programs
at Hillcrest Intermediate as a model. All four elementary schools now have adopted their
own versions of SWPBS. The programs address behaviors across all school environments
including classrooms, hallways, cafeteria, recess, and on the bus. In addition, two of the
schools have developed their own family resource centers, similar to the FRC at Hillcrest.
The middle school and high school continue to review and implement various SWPBS
strategies within their buildings.
Although the District is able to provide varying levels of emotional support across grade
levels, the only building in the District with an Emotional Support Program is the High
School. In 2016/2017, the District hired its own school social worker and began contracting
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with Family Behavioral Resources (FBR) to provide school-based outpatient mental health
services in all 7 buildings. The purpose was to reduce out-of-school placements and to
provide support to students with emotional and behavioral needs in the least restrictive
environment. The social worker and mental health therapists provide group and individual
counseling for students at all seven campuses.
Staff at all buildings are trained in Non-Violent Crisis Prevention Intervention (CPI)
techniques, which focus on de-escalation of behaviors and, in drastic cases, how to safely
restrain a student. Buildings have teams of trained individuals that may be called upon to
respond in the event a student is involved in an escalating crisis. Two staff members are
certified CPI trainers. They also provide refresher trainings to ensure staff members remain
up-to-date with training requirements and practice techniques so that they are readily able
to respond in a crisis.
Norwin School District has very active SAP teams in all buildings. There is also a Districtwide psychological services committee comprised of school psychologists, social worker,
and guidance counselors. Their role is to develop procedures and policy to address mental
health and behavioral concerns, as well as protocols for crisis intervention and postvention.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
3. Discuss any expansion of the continuum of services planned during the life of this
plan.
The District follows a process in determining the least restrictive environment and FAPE for
students who are “hard to place”. For a student with a particular disability category, autism
for example, the District would first look to existing programs, services, and educational
programs. There are currently six autistic support classrooms at all levels. The IEP team
must analyze the student’s needs and determine if the continuum of special education
supports, services and educational placement options that are available will provide a free
appropriate public education for that student. A student on the autism spectrum (example)
whose needs include highly specialized behavioral interventions to reduce aggressive and
dangerous behaviors would be referred to the IEP team to begin a process of evaluating or
developing a functional behavior assessment, conducting a re-evaluation, developing a new
behavior plan (based on the functional behavior assessment), revising the behavior
intervention plan, or considering a change in placement.
The established autistic support classrooms are generally successful in meeting the needs
the students in our District who require more intense interventions geared toward students
on the autism spectrum. The teachers and staff who are involved in these programs have
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ongoing staff development and consultation available to them through the WIU or through a
contract with the FBR and through outside professional development opportunities. If a
student needs more intensive behavioral interventions in order to make meaningful
progress, if a student’s behavior impedes his/her learning or that of others, or if the
behavior creates an unsafe learning environment, the IEP team would determine that a
more restrictive placement would be necessary. Parents are engaged in this process as
members of the IEP team. Once a determination is made to consider a change in placement,
parents are often asked to observe placements being considered. Staff from placements
being considered may also observe the student in the current environment. Students who
are “hard to place” often have needs that extend beyond the school day and across several
environments. When appropriate, the team recommends the involvement of outside
agencies. The District may decide to make a Child and Adolescent Service System Program
(CASSP) referral. Additional interagency collaboration is available through involvement
with the school based behavioral health provider and through resources available through
the Student Assistance Program (SAP) liaison.
Norwin School District has always been able to procure an appropriate placement for "Hard
to Place Students". Pursuant to the Individuals with Disabilities Education Act and the
litigation known as Cordero, the District will participate with other child-serving agencies in
developing a plan for providing intensive interagency coordination to students with
disabilities who cannot be appropriately educated in a public educational setting. This
includes those who have waited more than 30 days for the provision of an appropriate
educational placement, or who are at risk of waiting more than 30 days for the provision of
an appropriate educational placement, or who are at risk of waiting more than 30 days for
an appropriate educational placement.
Norwin School District evaluates and reviews current options for students who are hard to
place. Norwin currently offers a cyber option with additional supports through a special
education teacher. An independent living center will provide an additional continuum of
services for transitioning students. Outside programs are evaluated to determine if they
will meet the needs of our students. Additional supplementary aids and services are
reviewed and considered in the inclusive environments.
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Assurances
Safe and Supportive Schools Assurances
No policies or procedures have been identified.

Special Education Assurances
No policies or procedures have been identified.

24 P.S. §1306 and §1306.2 Facilities
There are no facilities.

Least Restrictive Environment Facilities
Facility Name
Clairview School
Clelian Heights
Northwestern Human Services
New Story
PACE
PACE
Western PA School for the Blind
Western PA School for the Deaf
Clairview School
New Story
Pressley Ridge
Western PA School for the Deaf
Adelphoi -Hartford Heights
Adelphoi -Hartford Heights
Sunrise Schoool - AIU
The Children's Institute

Type of Facility
Special Education
Centers
Other
Other
Other
Approved Private
Schools
Approved Private
Schools
Approved Private
Schools
Approved Private
Schools
Special Education
Centers
Other
Other
Approved Private
Schools
Other
Other
Special Education
Centers
Approved Private
Schools

Type of
Service

Number of Students
Placed

AS

2

LSS
AS
LSS
AS

4
1
1
2

ES

2

DB

1

DHOH

2

MDS

1

ES
ES
MDS

1
1
1

ES
LS
LSS

3
1
1

MDS

3
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Instruction in the Home
Instruction in the Home
Bearcat BEST - St Vincent College
Transition program

Instruction in the
Home
Instruction in the
Home
Other

AS

1

LS

1

LSS

3

Special Education Program Profile
Program Position #1 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support

Level of Support

Age Range

Caseload

FTE

Itinerant
Learning Support
6 to 10
19
0.95
Justification: Students are in inclusion classes with same age peers. They do not receive instruction in a special
education classroom.
Locations:
Hahntown
An Elementary School
A building in which General Education
Building
programs are operated
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Hahntown

Age Range

Learning Support

10 to 10

An Elementary
School Building

A building in which General
Education programs are operated

Caseload

FTE

1

0.05

Program Position #2 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Full-Time Special

Level of Support
Autistic Support

Age Range
10 to 10

Caseload

FTE

1

0.2
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Education Class
Locations:
Sheridan Terrace

An Elementary School
Building

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Sheridan Terrace

A building in which General Education
programs are operated

Level of Support

Age Range

Autistic Support

9 to 11

An Elementary
School Building

A building in which General
Education programs are operated

Caseload

FTE

4

0.8

Program Position #3 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Sheridan
Terrace

Level of Support

Age Range

Learning Support

8 to 10

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

19

1

Program Position #4 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Sheridan
Terrace

Level of Support

Age Range

Autistic Support

8 to 8

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Sheridan Terrace

Level of Support

Age Range

Autistic Support

8 to 10

An Elementary
School Building

A building in which General
Education programs are operated

Caseload

FTE

1

0.16

Caseload

FTE

3

0.42
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Type of Support

Level of Support

Full-Time Special
Education Class
Locations:
Sheridan Terrace

Age Range

Autistic Support

9 to 10

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

3

0.42

Program Position #5 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Stewartsville
Elementary

Level of Support
Learning Support

8 to 10

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support
Itinerant
Locations:
Hahntown
Elementary

Age Range

Level of Support

Age Range

Learning Support

7 to 8

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Stewartsville Elementary

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Hahntown Elementary

Level of Support

Age Range

Learning Support

8 to 8

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

7 to 7

An Elementary
School Building

A building in which General
Education programs are operated

Program Position #6 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017

Caseload

FTE

9

0.37

Caseload

FTE

8

0.32

Caseload

FTE

1

0.15

Caseload

FTE

1

0.16
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Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Norwin High
Svhool

Level of Support

Age Range

Deaf and Hearing
Impaired Support

15 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

4

0.07

Program Position #7 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support

Level of Support

Age Range

Caseload

FTE

Itinerant
Learning Support
5 to 11
20
0.87
Justification: Teacher pushes into multiple grade level classes from k-4. The students are with same age and
grade level peers.
Locations:
Sunset Valley
An Elementary School
A building in which General Education
Building
programs are operated
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Sunset Valley

Level of Support

Age Range

Learning Support

9 to 10

An Elementary
School Building

A building in which General
Education programs are operated

Caseload

FTE

3

0.13

Caseload

FTE

6

1

Program Position #8 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 15, 2018
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Sunset Valley

Level of Support

Age Range

Life Skills Support

6 to 9

An Elementary
School Building

A building in which General
Education programs are operated
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Program Position #9 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Sunset Valley

Type of
Support
Itinerant
Locations:
Sheridan
Terrace

Level of Support

Age Range

Learning Support

9 to 9

An Elementary School
Building

A building in which General Education
programs are operated

Level of Support

Age Range

Learning Support

5 to 8

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Sheridan Terrace Elementary

Level of Support

Age Range

Learning Support

8 to 8

An Elementary
School Building

A building in which General
Education programs are operated

Caseload

FTE

5

0.26

Caseload

FTE

13

0.69

Caseload

FTE

1

0.05

Caseload

FTE

15

1

Program Position #10 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 15, 2018
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Hillcrest

Level of Support

Age Range

Learning Support

10 to 12

An Elementary
School Building

A building in which General
Education programs are operated

Program Position #11 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
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Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Hillcrest

Type of Support

Autistic Support

10 to 12

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Full-Time Special
Education Class
Locations:
Hillcrest

Type of Support
Itinerant
Locations:
Hillcrest
Intermediate

Age Range

Age Range

Autistic Support

10 to 12

An Elementary School
Building

A building in which General Education
programs are operated

Level of Support

Age Range

Autistic Support

10 to 12

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

4

0.44

Caseload

FTE

2

0.22

Caseload

FTE

3

0.34

Program Position #12 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Hillcrest

Level of Support

Age Range

Learning Support

11 to 13

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Hillcrest

Level of Support

Age Range

Learning Support

12 to 12

An Elementary
School Building

A building in which General
Education programs are operated

Program Position #13 - Proposed Program
Operator: School District

Caseload

FTE

26

0.96

Caseload

FTE

1

0.04
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PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Hillcrest

Level of Support

Age Range

Learning Support

10 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

27

1

Program Position #14 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Norwin Middle
School

Level of Support

Age Range

Learning Support

11 to 14

A Middle School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Norwin Middle School

Level of
Support

Age Range

Learning
Support

14 to 14

A Middle School
Building

A building in which General
Education programs are operated

Caseload

FTE

28

0.96

Caseload

FTE

1

0.04

Program Position #15 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:

Level of Support
Learning Support

Age Range
12 to 14

Caseload

FTE

27

0.7
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Norwin Middle
School

A Middle School
Building

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Norwin Middle School

Type of Support
Itinerant
Locations:
Norwin Middle
School

A building in which General Education
programs are operated
Level of
Support

Age Range

Learning
Support

14 to 14

A Middle School
Building

A building in which General
Education programs are operated

Level of Support

Age Range

Emotional Support

11 to 14

A Middle School
Building

A building in which General Education
programs are operated

Caseload

FTE

1

0.13

Caseload

FTE

3

0.17

Program Position #16 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Norwin Middle
School
Type of Support
Itinerant
Locations:
Norwin Middle
School

Level of Support

Age Range

Emotional Support

14 to 14

A Middle School
Building

A building in which General Education
programs are operated

Level of Support

Age Range

Learning Support

12 to 14

A Middle School
Building

A building in which General Education
programs are operated

Type of Support

Level of
Support

Age Range

Caseload

FTE

1

0.05

Caseload

FTE

16

0.35

Caseload

FTE

Supplemental (Less Than 80%
Learning
12 to 14
12
but More Than 20%)
Support
Justification: Students are in a pull out reading program (Language!) two separate class periods
Locations:
Norwin Middle School
A Middle School
A building in which General
Building
Education programs are operated

Program Position #17 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION

0.6
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Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Norwin High
School

Level of Support

Age Range

Learning Support

14 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Age Range

Caseload

FTE

20

0.6

Caseload

FTE

Supplemental (Less Than 80%
Learning Support
14 to 16
7
but More Than 20%)
Justification: Students are in a pull out reading program and are in two separate class periods
Locations:
Norwin High School
A Senior High
A building in which General
School Building
Education programs are operated

0.4

Program Position #18 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Norwin High
School

Level of Support

Age Range

Learning Support

14 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Age Range

Caseload

FTE

22

0.7

Caseload

FTE

Supplemental (Less Than 80%
Learning Support
15 to 19
4
0.3
but More Than 20%)
Justification: Students who are 15 and 19 are not together in class. They are in separate courses based upon
grade.
Locations:
Norwin High School
A Senior High
A building in which General
School Building
Education programs are operated

Program Position #19 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
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Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support

Level of Support

Age Range

Caseload

FTE

Itinerant
Learning Support
14 to 19
21
0.8
Justification: This teacher teaches multiple grade levels. Students aged 14 and 15 are together and not with 19
year olds.
Locations:
Norwin High
A Senior High School
A building in which General Education
School
Building
programs are operated
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Norwin High School

Type of
Support
Itinerant
Locations:
Norwin High
School

Level of Support

Age Range

Learning Support

14 to 17

A Senior High
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Emotional Support

15 to 16

A Senior High School
Building

A building in which General Education
programs are operated

Caseload

FTE

1

0.05

Caseload

FTE

3

0.15

Program Position #20 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Norwin High
School

Level of Support

Age Range

Emotional Support

14 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Norwin High School

Level of Support

Age Range

Emotional Support

17 to 17

A Senior High
School Building

A building in which General
Education programs are operated

Caseload

FTE

10

0.53

Caseload

FTE

1

0.05
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Type of
Support
Itinerant
Locations:
Norwin High
School

Level of Support

Age Range

Learning Support

15 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Norwin High School

Age Range

Learning Support

14 to 18

A Senior High
School Building

A building in which General
Education programs are operated

Caseload

FTE

4

0.21

Caseload

FTE

4

0.21

Caseload

FTE

19

1

Program Position #21 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 21, 2017
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Hillcrest
Intermediate

Level of Support

Age Range

Speech and Language
Support

10 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Program Position #22 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support

Level of Support

Age Range

Caseload

FTE

Speech and Language
5 to 12
33
0.92
Support
Justification: This position is a speech pathologist, students are seen individually or in small age-like groups.
Locations:
Sheridan
An Elementary School
A building in which General Education
Terrace
Building
programs are operated
Itinerant

Type of
Support
Itinerant

Level of Support
Speech and Language
Support

Age Range
15 to 15

Caseload

FTE

2

0.04
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Locations:
Norwin High
School

A Senior High School
Building

Type of Support
Itinerant
Locations:
Norwin Middle
School

A building in which General Education
programs are operated

Level of Support

Age Range

Speech and Language
Support

13 to 15

A Middle School
Building

A building in which General Education
programs are operated

Caseload

FTE

2

0.04

Program Position #23 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support

Level of Support

Age Range

Caseload

FTE

Speech and Language
5 to 9
43
0.72
Support
Justification: This is a speech pathologist position, students are seen individually or in small age-like groups.
Locations:
Hahntown
An Elementary School
A building in which General Education
Building
programs are operated
Itinerant

Type of
Support
Itinerant
Locations:
Hillcrest

Level of Support
Speech and Language
Support

11 to 12

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support
Itinerant
Locations:
Norwin Middle
School

Age Range

Level of Support

Age Range

Speech and Language
Support

12 to 14

A Middle School
Building

A building in which General Education
programs are operated

Program Position #24 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017

Caseload

FTE

9

0.15

Caseload

FTE

7

0.13
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Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support

Level of Support

Age Range

Caseload

FTE

Itinerant

Speech and Language
5 to 9
21
0.4
Support
Justification: This is a speech pathologist position, students are seen individually or in small age-like groups.
Locations:
Sunset Valley
An Elementary School
A building in which General Education
Building
programs are operated
Type of
Support

Level of Support

Age Range

Caseload

FTE

Itinerant

Speech and Language
5 to 9
30
0.6
Support
Justification: This is a speech pathologist position, students are seen individually or in small age-like groups.
Locations:
Stewartsville
An Elementary School
A building in which General Education
Building
programs are operated

Program Position #25 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Norwin High
School

Level of Support

Age Range

Learning Support

17 to 18

A Senior High School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Norwin High School

Level of Support

Age Range

Learning Support

16 to 16

A Senior High
School Building

A building in which General
Education programs are operated

Program Position #26 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017

Caseload

FTE

26

0.96

Caseload

FTE

1

0.04
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Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support

Level of Support

Itinerant
Locations:
Norwin High
School

Age Range

Learning Support

17 to 19

A Senior High School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Norwin High School

Age Range

Learning Support

17 to 19

A Senior High
School Building

A building in which General
Education programs are operated

Caseload

FTE

21

0.8

Caseload

FTE

4

0.2

Program Position #27 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Sunset Valley

Level of Support
Blind or Visually Impaired
Support

10 to 10

An Elementary School
Building

A building in which General Education
programs are operated

Type of
Support
Itinerant
Locations:
Hahntown

Level of Support

Locations:
Hillcrest
Intermediate

Age Range

Blind or Visually Impaired
Support

9 to 9

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support
Itinerant

Age Range

Level of Support

Age Range

Blind or Visually
Impaired Support

11 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

1

0.33

Caseload

FTE

1

0.33

Caseload

FTE

1

0.34
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Program Position #28 - Proposed Program
Operator: Intermediate Unit
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of
Support
Itinerant
Locations:
Sheridan
Terrace

Level of Support

Age Range

Deaf and Hearing Impaired
Support

9 to 10

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Age Range

Itinerant

Deaf and Hearing
Impaired Support

14 to 14

Locations:
Norwin Middle
School

A Middle School Building

A building in which General Education
programs are operated

Type of
Support
Itinerant
Locations:
Hillcrest

Level of Support
Deaf and Hearing Impaired
Support

10 to 13

An Elementary School
Building

A building in which General Education
programs are operated

Type of
Support
Itinerant
Locations:
Hahntown

Level of Support

Locations:
Stewartsville
Elementary

Age Range

Deaf and Hearing Impaired
Support

9 to 9

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support
Itinerant

Age Range

Level of Support

Age Range

Deaf and Hearing
Impaired Support

8 to 8

An Elementary School
Building

A building in which General Education
programs are operated

Program Position #29 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION

Caseload

FTE

3

0.15

Caseload

FTE

2

0.1

Caseload

FTE

2

0.1

Caseload

FTE

1

0.05

Caseload

FTE

1

0.05
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Type: Position
Implementation Date: March 24, 2017
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Norwin High School

Level of Support

Age Range

Autistic Support

13 to 15

A Senior High
School Building

A building in which General
Education programs are operated

Caseload

FTE

4

1

Caseload

FTE

9

1

Caseload

FTE

4

0.8

Caseload

FTE

1

0.2

Program Position #30 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Norwin High School

Level of Support

Age Range

Life Skills Support

16 to 20

A Senior High
School Building

A building in which General
Education programs are operated

Program Position #31 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
PROGRAM SEGMENTS
Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Norwin Middle School

Type of Support
Itinerant
Locations:
Norwin Middle
School

Level of
Support

Age Range

Autistic Support

13 to 14

A Middle School
Building

A building in which General
Education programs are operated

Level of Support

Age Range

Autistic Support

13 to 13

A Middle School
Building

A building in which General Education
programs are operated

Program Position #32 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
PROGRAM SEGMENTS
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Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Norwin Middle School

Level of
Support

Age Range

Life Skills
Support

14 to 15

A Middle School
Building

A building in which General
Education programs are operated

Caseload

FTE

5

1

Program Position #33 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 15, 2018
Justification: Compliance for proximity to home, classroom design (for instruction),
classroom external noise, classroom accessibility, classroom location, classroom size
was marked as inappropriate.
PROGRAM SEGMENTS
Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Hillcrest Intermediate

Type of Support
Itinerant
Locations:
Hillcrest
Intermediate

Age Range

Life Skills Support

11 to 13

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Learning Support

9 to 11

An Elementary School
Building

A building in which General Education
programs are operated

Caseload

FTE

3

0.5

Caseload

FTE

12

0.5

Caseload

FTE

8

0.57

Caseload

FTE

6

0.43

Program Position #34 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: March 24, 2017
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Hillcrest
Intermediate

Level of Support

Age Range

Learning Support

11 to 13

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support
Supplemental (Less Than 80%
but More Than 20%)
Locations:
Hillcrest Intermediate

Level of Support

Age Range

Learning Support

11 to 13

An Elementary
School Building

A building in which General
Education programs are operated

96
Program Position #35 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: Position
Implementation Date: August 21, 2017
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Norwin Middle
School

Level of Support

Age Range

Learning Support

12 to 14

A Middle School
Building

A building in which General Education
programs are operated

Caseload

FTE

20

1

Caseload

FTE

1

0.25

Caseload

FTE

1

0.25

Caseload

FTE

2

0.5

Program Position #36 - Proposed Program
Operator: School District
PROPOSED PROGRAM INFORMATION
Type: ClassandPosition
Implementation Date: September 25, 2017
PROGRAM SEGMENTS
Type of Support
Itinerant
Locations:
Sheridan Terrace
Elementary

Level of Support
Autistic Support

7 to 7

An Elementary School
Building

A building in which General Education
programs are operated

Type of Support

Level of Support

Supplemental (Less Than 80%
but More Than 20%)
Locations:
Sheridan Terrace Elementary

Type of Support
Full-Time Special
Education Class
Locations:
Sheridan Terrace
Elementary

Age Range

Age Range

Autistic Support

7 to 7

An Elementary
School Building

A building in which General
Education programs are operated

Level of Support

Age Range

Autistic Support

7 to 7

An Elementary School
Building

A building in which General Education
programs are operated

Special Education Support Services
Support Service
Paraprofessional
Paraprofessional
Paraprofessional
Paraprofessional

Location
Norwin High School
Norwin Middle School
Hillcrest
Hahntown

Teacher
FTE
17
10
9
1
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Paraprofessional
Paraprofessional
Paraprofessional
Occupational Therapist
School Psychologist
School Psychologist
Occupational Therapist
Director of Special Education
Special Education Secretary
(ACCESS/speech)
Special Education Secretary (IEP,
GIEP)
Certified School Nurse
Certified School Nurse
Certified School Nurse
Certified School Nurse
Health Office Assistant (Nurse)
Health Office Assistant (Nurse)
Health Office Assistant (Nurse)
Transition Coordinator
Job Coach/Paraprofessional
School Social Worker
Health Office Assistant (Nurse)
Health Office Assistant (Nurse)

Sheridan Terrace
Sunset Valley
Stewartsville
Sheridan Terrace, Hahntown, Hillcrest
Sheridan Terrace/Hahntown
High School/Hillcrest
Stewartsville, Sunset Valley, Norwin Middle
School
Stewartsville, Sunset Valley, Hahntown, Sheridan
Terrace, Hillcrest, NMS, NHS
Administration Building

13
4
2
1
1
1
1

Administration Building

1

Stewartsville/Sheridan Terrace
Sunset Valley/Hillcrest
Norwin Middle School/Hahntown
Norwin High School
Hahntown/Middle School
Hillcrest/Sunset Valley
High School
Norwin High School
NHS
Hahntown, Sheridan Terrace, Stewartsville,
Sunset Valley, Hillcrest, NMS, NHS
Sheridan Terrace/Stewartsville
High School

0.1
0.1
0.1
0.1
0.1
0.1
0.1
0.5
1.5
1

1
1

0.1
0.1

Special Education Contracted Services
Special Education Contracted Services
Physical Therapist
Transportation
School Psychologist
Certified Occupational Therapy Assistant (COTA)
Sign Language Interpreter
Bus Nurse/Paraprofessional

Operator
Intermediate Unit
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Intermediate Unit

Amt of Time per Week
2 Days
5 Days
5 Days
5 Days
3 Hours
5 Days
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?
What other information do you still need to assess?
Answer:
1. All schools in the Norwin School District have excellent attendance. Attendance at all schools is
greater than 95%.
2. The School Performance Profile for all schools in the Norwin School District is improving and
exceeds the State average.
3. A majority of students in the Norwin School District Score Proficient or Advanced on State
Assessments and are showing evidence of meeting or exceeding the Standards for PA Academic
Proficiency.
4. Not all students in the Norwin School District are meeting the required indicator for closing the
achievement gap in all tested areas.
5. Not all students in the Norwin School District classified as Historically Underperforming Students
are meeting the required indicator for closing the achievement gap in the areas of mathematics,
science, and ELA.
6. Not all students in the Norwin School District are showing growth in all tested areas at all
performance levels.

District Accomplishments
Accomplishment #1:
The District has a supportive community and regularly partners with many community
organizations and businesses to help support educational initiatives for all children.
Accomplishment #2:
The District has exemplary attendance, test participation and graduation cohort rates. The District
employs a Home and School Visitor who works with families to ensure students are in school on a
regular basis. Overall, the student attendance and test participation rates are very high ranging from
95% to 97%.
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Accomplishment #3:
Overall, most buildings within the District have achievement above the State average in
mathematics, science, and ELA, as indicated by the School Performance Profiles.
Accomplishment #4:
The District has a research-based professional development system in place in which initiatives are
sustained. Within this system, the District's Three-Year Induction program focuses on teaching and
learning using a Professional Learning Community model.
Accomplishment #5:
The District has a very effective Safe Schools plan that includes annual safety exercises with local,
county and state emergency management agencies. ALICE (Alert Lockdown Inform Counter
Evacuate) training is provided to new faculty and offered in an on-line environment for all faculty
during the school year. The Norwin School District has deployed the MERP (Mobile Emergency
Response Plan) software application for all faculty and administrator use during the event of an
emergency.

Accomplishment #6:
The District focused on the development of the whole child by ensuring appropriate support systems
are in place to assist students who need academic, emotional or social support. Additionally, the
district's character education program emphasizes the importance of developing responsible
citizens.
Accomplishment #7:
The District has an exemplary arts (visual and performing arts, music, and theater) program.
Accomplishment #8:
SAT scores have steadily increased over the last three years. Norwin test scores are within State and
national averages. Norwin School District ranks 3rd in Westmoreland County.
Accomplishment #9:
The District has an emphasis on STEM education and understands the importance of developing
students into 21st century learners who are creative and innovative. Three Project Lead the Way
(PLTW) courses have been implemented at the High School: Introduction to Engineering Design,
Principles of Engineering, and Computer Integrated Manufacturing. At the elementary level,
students experience project-based learning within their core subject areas and itinerant classes.
Accomplishment #10:
The Norwin School District has successfully implemented an Air Force Junior ROTC Program
providing students an opportunity to study military sciences, leadership, and aviation. Students also
participate in many community service activities and events throughout the school year.
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Accomplishment #11:
The District has an exemplary special education and gifted education program that offers a
continuum of services and supports for our students. The District has specific programs in place to
support students with Autism and students with significant cognitive delays. Additionally, the
District provides students a range of transition opportunities to prepare them for post-secondary
life.
Accomplishment #12:

The School District was the national pilot site for the Drug Enforcement Agency (DEA) Operation
Prevention program focusing on opioid addiction. The curriculum was integrated in the
Intermediate School, Middle School, and High School health courses to combat the growing national
wide opioid epidemic.
Accomplishment #13:
The District has a very robust Student Assistance Program (SAP). Students with academic,
behavioral, and mental health needs are identified and supported by a team that includes
administrators, psychologists, counselors, teachers, School Social Worker, Westmoreland Juvenile
School-Based Probation Officer, Westmoreland County Case Management, and professionals from
South Western Pennsylvania Health Services (SPHS).
Accomplishment #14:
The Norwin School District was ranked by Niche.com as the 23rd safest school in Pennsylvania and
the 156th safest school in the nation out of 15,000 school districts.

District Concerns
Concern #1:
In 2016-2017, approximately 70% of students were proficient or advanced. This represents a 6%
increase since 2014-2015. Consistent increases are needed annually in all grades 3-6.
Concern #2:
While our grades 3-8 Text Dependent Analysis (TDA) scores rank among the highest in
Westmoreland County, students are earning only an average of 8-9 points out of a possible 16
points. More training and information on TDAs are needed to continue to update curriculum and
practices.
Concern #3:
Students who score proficient and/or advanced on state assessments do not also consistently
demonstrate growth in those tested subjects.
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Concern #4:
In most schools, the student subgroup Historically Underperforming Students is not meeting the
requirement for Closing the Achievement Gap in all tested areas.
Concern #5:
Mathematics interventions at the elementary level must be more responsive to all students and
particularly to those qualifying as historically underperforming students. A tiered intervention
program is needed to provide more intensive, appropriate support.
Concern #6:
A plan must be developed to fulfill the four areas of the Pennsylvania Career Education and Work
Standards including Career Awareness and Preparation, Career Acquisition (Getting a Job), Career
Retention and Advancement, and Entrepreneurship. Determination of CEW artifacts for grade 5, 8
and 11 must be completed along with collection procedures and record keeping.
Concern #7:
The District provides students and staff with technological resources. More instructional technology
is needed for effective integration and use of technology to enhance teaching and learning.
Concern #8:
Ongoing professional development is needed in order for teachers to learn and maintain the skills
necessary to support students.
Concern #9:
More resources are necessary to address mental health-related concerns which impact behavior,
achievement, and safety.
Concern #10:
Budget restrictions have resulted in reductions and eliminations of personnel and programs,
resulting in greater challenges in meeting the needs of all students.
Concern #11:
Greater understanding of best practices in 21st century teaching and learning are necessary to meet
the needs of all students. Out students are multi-taskers, innovators, problem solvers, and media
driven. The classroom instruction and experiences we offer needs to reflect what is necessary for
students to be successful in school and in college and the workplace. Topics like cultural and global
awareness and digital citizenship will need to be infused in all grade levels and subject areas.
Teachers will need ongoing professional development to be infused in all grade levels and maintain
the skills necessary to support our students. School districts are challenged to continually change
and evolve to develop and support 21st century learning in all grade levels, K-12.
Concern #12:
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A consistent RtII/MtSS framework is essential to meet the needs of all students. Many RtII/MtSS
efforts are being completed in isolation with little documentation from year to year. A system to
coordinate documentation and communication will improve the quality and timeliness of
interventions.
Concern #13:
More and consistent collaboration is needed between classroom teachers and case managers to
ensure Specially Designed Instruction (SDI) requirements are being followed.
Concern #14:
Establish better communication among Individual Education Plan (IEP) team members.
Concern #15:
Develop an implementation plan for the Career Education Work Standards in grades 3, 5, 8, and
selection of required artifacts in accordance with PIMS reporting.

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #3) Establish a district system that fully ensures staff
members in every school use standards aligned assessments to monitor student achievement and
adjust instructional practices.
Aligned Concerns:
In 2016-2017, approximately 70% of students were proficient or advanced. This
represents a 6% increase since 2014-2015. Consistent increases are needed annually in
all grades 3-6.

While our grades 3-8 Text Dependent Analysis (TDA) scores rank among the highest in
Westmoreland County, students are earning only an average of 8-9 points out of a
possible 16 points. More training and information on TDAs are needed to continue to
update curriculum and practices.

In most schools, the student subgroup Historically Underperforming Students is not
meeting the requirement for Closing the Achievement Gap in all tested areas.
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Mathematics interventions at the elementary level must be more responsive to all
students and particularly to those qualifying as historically underperforming students. A
tiered intervention program is needed to provide more intensive, appropriate support.

Budget restrictions have resulted in reductions and eliminations of personnel and
programs, resulting in greater challenges in meeting the needs of all students.

Greater understanding of best practices in 21st century teaching and learning are
necessary to meet the needs of all students. Out students are multi-taskers, innovators,
problem solvers, and media driven. The classroom instruction and experiences we offer
needs to reflect what is necessary for students to be successful in school and in college
and the workplace. Topics like cultural and global awareness and digital citizenship will
need to be infused in all grade levels and subject areas. Teachers will need ongoing
professional development to be infused in all grade levels and maintain the skills
necessary to support our students. School districts are challenged to continually change
and evolve to develop and support 21st century learning in all grade levels, K-12.

Systemic Challenge #2 (Guiding Question #2) Establish a district system that fully ensures the
consistent implementation of effective instructional practices across all classrooms in each school.
Aligned Concerns:
In 2016-2017, approximately 70% of students were proficient or advanced. This
represents a 6% increase since 2014-2015. Consistent increases are needed annually in
all grades 3-6.

While our grades 3-8 Text Dependent Analysis (TDA) scores rank among the highest in
Westmoreland County, students are earning only an average of 8-9 points out of a
possible 16 points. More training and information on TDAs are needed to continue to
update curriculum and practices.

Students who score proficient and/or advanced on state assessments do not also
consistently demonstrate growth in those tested subjects.

Mathematics interventions at the elementary level must be more responsive to all
students and particularly to those qualifying as historically underperforming students. A
tiered intervention program is needed to provide more intensive, appropriate support.
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Budget restrictions have resulted in reductions and eliminations of personnel and
programs, resulting in greater challenges in meeting the needs of all students.

Greater understanding of best practices in 21st century teaching and learning are
necessary to meet the needs of all students. Out students are multi-taskers, innovators,
problem solvers, and media driven. The classroom instruction and experiences we offer
needs to reflect what is necessary for students to be successful in school and in college
and the workplace. Topics like cultural and global awareness and digital citizenship will
need to be infused in all grade levels and subject areas. Teachers will need ongoing
professional development to be infused in all grade levels and maintain the skills
necessary to support our students. School districts are challenged to continually change
and evolve to develop and support 21st century learning in all grade levels, K-12.

Systemic Challenge #3 (Guiding Question #0) Establish a district system that fully ensures
consistent implementation of 21st century digital literacy skills in teaching and learning across all
schools to benefit all students.
Aligned Concerns:
The District provides students and staff with technological resources. More instructional
technology is needed for effective integration and use of technology to enhance teaching
and learning.

Greater understanding of best practices in 21st century teaching and learning are
necessary to meet the needs of all students. Out students are multi-taskers, innovators,
problem solvers, and media driven. The classroom instruction and experiences we offer
needs to reflect what is necessary for students to be successful in school and in college
and the workplace. Topics like cultural and global awareness and digital citizenship will
need to be infused in all grade levels and subject areas. Teachers will need ongoing
professional development to be infused in all grade levels and maintain the skills
necessary to support our students. School districts are challenged to continually change
and evolve to develop and support 21st century learning in all grade levels, K-12.

Systemic Challenge #4 (Guiding Question #1) Establish a district system that fully ensures
consistent implementation of standards aligned curricula across all schools for all students.
Aligned Concerns:
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In 2016-2017, approximately 70% of students were proficient or advanced. This
represents a 6% increase since 2014-2015. Consistent increases are needed annually in
all grades 3-6.

While our grades 3-8 Text Dependent Analysis (TDA) scores rank among the highest in
Westmoreland County, students are earning only an average of 8-9 points out of a
possible 16 points. More training and information on TDAs are needed to continue to
update curriculum and practices.

Students who score proficient and/or advanced on state assessments do not also
consistently demonstrate growth in those tested subjects.

In most schools, the student subgroup Historically Underperforming Students is not
meeting the requirement for Closing the Achievement Gap in all tested areas.

Mathematics interventions at the elementary level must be more responsive to all
students and particularly to those qualifying as historically underperforming students. A
tiered intervention program is needed to provide more intensive, appropriate support.

A plan must be developed to fulfill the four areas of the Pennsylvania Career Education
and Work Standards including Career Awareness and Preparation, Career Acquisition
(Getting a Job), Career Retention and Advancement, and Entrepreneurship.
Determination of CEW artifacts for grade 5, 8 and 11 must be completed along with
collection procedures and record keeping.

The District provides students and staff with technological resources. More instructional
technology is needed for effective integration and use of technology to enhance teaching
and learning.

More resources are necessary to address mental health-related concerns which impact
behavior, achievement, and safety.
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Budget restrictions have resulted in reductions and eliminations of personnel and
programs, resulting in greater challenges in meeting the needs of all students.

Greater understanding of best practices in 21st century teaching and learning are
necessary to meet the needs of all students. Out students are multi-taskers, innovators,
problem solvers, and media driven. The classroom instruction and experiences we offer
needs to reflect what is necessary for students to be successful in school and in college
and the workplace. Topics like cultural and global awareness and digital citizenship will
need to be infused in all grade levels and subject areas. Teachers will need ongoing
professional development to be infused in all grade levels and maintain the skills
necessary to support our students. School districts are challenged to continually change
and evolve to develop and support 21st century learning in all grade levels, K-12.

Develop an implementation plan for the Career Education Work Standards in grades 3, 5,
8, and selection of required artifacts in accordance with PIMS reporting.

Systemic Challenge #5 (Guiding Question #6) Establish a district system that fully ensures specially
designed instruction is provided to meet the unique learning needs of children with disabilities at no
cost to a parent.
Aligned Concerns:
In most schools, the student subgroup Historically Underperforming Students is not
meeting the requirement for Closing the Achievement Gap in all tested areas.

More resources are necessary to address mental health-related concerns which impact
behavior, achievement, and safety.

Budget restrictions have resulted in reductions and eliminations of personnel and
programs, resulting in greater challenges in meeting the needs of all students.

A consistent RtII/MtSS framework is essential to meet the needs of all students. Many
RtII/MtSS efforts are being completed in isolation with little documentation from year to
year. A system to coordinate documentation and communication will improve the quality
and timeliness of interventions.
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More and consistent collaboration is needed between classroom teachers and case
managers to ensure Specially Designed Instruction (SDI) requirements are being
followed.

Establish better communication among Individual Education Plan (IEP) team members.
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District Level Plan
Action Plans
Goal #1: Establish a district system that fully ensures staff members in every school use
standards aligned assessments to monitor student achievement and adjust instructional
practices.
Related Challenges:



Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

Indicators of Effectiveness:
Type: Annual
Data Source: Classroom Diagnostic Test (CDT)
Quarterly Assessments
Student Learning Objectives (SLO)

Specific Targets: Classroom Diagnostic Test (CDT) will be administered to all
student in grades 3 through 12 prior to PSSA and Keystone Exam testing.
Benchmark assessments will be administered to all students to identify
student strengths and weaknesses to adjust instruction.
Building principals will insure teacher created Student Learning Objectives
(SLO) are aligned with student assessment data needs through classroom
observations, walk-through observations, and review of lesson plans.
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Strategies:
Data Analysis Procedures, Data-Informed Instruction, Data Teams
& Data Warehousing
Description: Using Student Achievement Data to Support Instructional
Decision Making provides a WWC reporting of various strategies related to
the acquisition, analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf )
SAS Alignment: Assessment, Instruction

Effective Development and Use of Summative Assessments
Description:
Research suggests that teachers may spend a third of their time on
assessment related tasks (Stiggins, 1999). The research is mixed on a
teacher's ability to accurately develop assessments to summarize learning
(Meisels, Bickel, Nicholson, Xue, & Atkins-Burnett, 2001) and there is
evidence of limited preservice or in-service preparation on how to design
effective assessments (O’Sullivan & Chalnick, 1991). Research suggests
professional developing in conjunction with the use of collaborative
experiences with assessments to help strengthen assessment competence
(Atkin & Coffey, 2001; Wilson & Sloane, 2000).
References
Atkin, J. M., & Coffey, J. (Eds.) (2001). Everyday assessment in the science
classroom. Arlington, VA: National Science Teachers Association Press.
Meisels, S. J., Bickel, D. D., Nicholson, J., Xue, Y., & Atkins-Burnett, S. (2001).
Trusting teachers’ judgments: A validity study of a curriculum- embedded
performance assessment in kindergarten–Grade 3. American Educational
Research Journal, 38(1), 73–95.
O’Sullivan, R. G., & Chalnick, M. K. (1991). Measurement-related course
work requirements for teacher certification and recertification.
Educational Measurement: Issues and Practice, 10(1), 17–19

110
Stiggins, R. J. (1999). Are you assessment literate? The High School Journal,
6(5), 20–23.
Wilson, M., & Sloane, K. (2000). From principles to practice: An embedded
assessment system. Applied Measurement in Education, 13, 181–208.
SAS Alignment: Assessment

Effective Use of Formative Assessment in Classrooms
Description:
Moss and Brookhart (2012, 2009) developed a formative
assessment learning theory of action that states, "The most effective
teaching and most meaning student learning happen when teachers design
the right learning target for today's lesson and use it along with their
students to aim for and assess learning" (Moss & Brookhart, 2012, p. 9). In
his extensive research on instructional practices, John Hattie (2009) found
formative assessment, as described in Moss and Brookhart's Learning
Theory of Action, to have a high effect size for raising student achievement.
References
Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses
relating to achievement. London: Routledge.
Moss, C. M. & Brookhart, S. M. (2012). Learning targets: Helping students
aim for understanding in today's lesson. Alexandria, VA: ASCD.
Moss, C. M. & Brookhart, S. M. (2009). Advancing formative assessment in
every classroom. Alexandria, VA: ASCD.
SAS Alignment: Assessment

Formative Assessment Walk-Throughs
Description:
Classroom walk-throughs provide principals an opportunity to better
connect with teachers on a professional level so they can understand the
challenges the staff face and monitor instructional practices (Pitler &
Goodwin, 2008). Effective classroom walk-through models are built
around look-fors, which are descriptors that describe best classroom
practices (Frase & Hertzel, 1990). In schools where principals conduct
walk-throughs, research finds instruction that is of higher quality and
improved student achievement (Keruskin, 2005; Payne, 2010).

111
References
Frase, L., & Hertzel, R. (1990). School management by wandering around.
Lancaster, PA: Technomic Publishing.
Keruskin, T. (2005). The perceptions of high school principals on student
achievement by conducting walkthroughs (Doctoral dissertation). Available
from ProQuest Dissertations & Theses database. (UMI No. 3192967)
Payne, E. (2010). Implementing walkthroughs: One school’s journey
(Doctoraldissertation). Available from ProQuest Dissertations & Theses
database. (UMINo. DP20038)
Pitler, H., & Goodwin, B. (2008). Classroom walkthroughs: Learning to see
the trees and the forest. Changing Schools, 9-11.

SAS Alignment: Standards, Assessment, Instruction

Implementation Steps:
Summative Assessment Practices Professional Development
Description:
Using trained cadre of lead teachers along with District administrators,
continue focused professional development to teachers in these areas of
summative assessment based on review of classroom walk-through data.
1. Purposes of Summative Assessment
2. Webb's Depth of Knowledge
3. Developing a Test Blueprint
4. Writing Effective Summative Assessment Questions: Selected Response,
Essay, Open-Ended
5. Developing Effective Scoring Rubrics
Indicator of Implementation
Professional Development Agendas, Sign-in Sheets, Completed Work
Samples
Start Date: 7/1/2019

End Date: 6/30/2022
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Program Area(s): Professional Education, Teacher Induction, Special
Education, Gifted Education
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Effective Development and Use of Summative Assessments



Effective Use of Formative Assessment in Classrooms

Continued Development and Refinement of Common
Assessments/SLOs
Description:
Within content areas and grade levels, teachers will develop common
assessments for each unit of study that contains a major classroom
assessment. These assessments will be housed in the online Assessment
Builder the District has purchased through On-Hands Schools.
Indicator of Implementation
Completion of Common Assessments/SLOs
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:


Effective Development and Use of Summative Assessments

Formative Assessment Teacher Training
Description:
Teachers will receive continued support and training in formative
assessment practices through professional development.
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Indicator of Implementation
Sign-in sheets, agendas
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:


Effective Use of Formative Assessment in Classrooms

Data Team Development
Description:
Identify key teachers in each department who organize and analyze data
and who will lead quarterly data meetings with teachers.
Indicator of Implementation
List of Data Team Members, Agendas from Data Meetings
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Student Services
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Effective Use of Formative Assessment in Classrooms

Training in Data Analysis
Description:
Core teachers within each department will be trained to lead data team
meetings within their departments/grade levels.
Indicator of Implementation
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Training Agendas, Sign-in Sheets
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:


Effective Development and Use of Summative Assessments

Reading and Writing Across the Curriculum for Alignment to PA
Core Standards
Description:
Provide ongoing professional development in effective reading and writing
practices to core subject area teachers to improve language and literacy
acquisition for all students.
Indicator of Implementation
Agendas, sign-in sheets, curriculum maps
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education, Teacher Induction, Special
Education, Gifted Education
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Formative Assessment Walk-Throughs

PSAT/SAT Skill Building
Description:
Although the SAT scores are above average nationally, they are only within
the average range locally. To improve the skills of our students in
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preparation for the updated version of the SAT, the District will develop a
plan of action to encourage additional students to sit for the PSAT, which is
a predictor of success on the SAT. Additionally, the District will provide
students opportunities for SAT Prep through camps and will focus on the
necessary skills within the classroom setting.
Indicator of Implementation
Teacher professional development provided by the College Board and
continuation of SAT Boot-Camps held in December and April of each school
year
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education, Student Services
Supported Strategies:


Data Analysis Procedures, Data-Informed Instruction, Data Teams & Data
Warehousing



Effective Development and Use of Summative Assessments



Effective Use of Formative Assessment in Classrooms

Goal #2: Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Related Challenges:




Establish a district system that fully ensures specially designed instruction is
provided to meet the unique learning needs of children with disabilities at no
cost to a parent.
Establish a district system that fully ensures staff members in every school use
standards aligned assessments to monitor student achievement and adjust
instructional practices.
Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

Indicators of Effectiveness:
Type: Annual
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Data Source: English Language Arts and Mathematics Benchmark Assessments
PSSA test data from grades 3,4,5,6,7 and 8
Keystone Exam test data
Common Assessments
Specific Targets: Yearly student performance targets collaboratively developed
by teachers, department chairs, building principals and district administration

Strategies:
Data Analysis Procedures, Data-Informed Instruction, Data Teams
& Data Warehousing
Description: Using Student Achievement Data to Support Instructional
Decision Making provides a WWC reporting of various strategies related to
the acquisition, analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/pdf/practice_guides/dddm_pg_092909.pdf )
SAS Alignment: Assessment, Instruction

Formative Assessment Walk-Throughs
Description:
Classroom walk-throughs provide principals an opportunity to better
connect with teachers on a professional level so they can understand the
challenges the staff face and monitor instructional practices (Pitler &
Goodwin, 2008). Effective classroom walk-through models are built
around look-fors, which are descriptors that describe best classroom
practices (Frase & Hertzel, 1990). In schools where principals conduct
walk-throughs, research finds instruction that is of higher quality and
improved student achievement (Keruskin, 2005; Payne, 2010).
References
Frase, L., & Hertzel, R. (1990). School management by wandering around.
Lancaster, PA: Technomic Publishing.
Keruskin, T. (2005). The perceptions of high school principals on student
achievement by conducting walkthroughs (Doctoral dissertation). Available
from ProQuest Dissertations & Theses database. (UMI No. 3192967)
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Payne, E. (2010). Implementing walkthroughs: One school’s journey
(Doctoraldissertation). Available from ProQuest Dissertations & Theses
database. (UMINo. DP20038)
Pitler, H., & Goodwin, B. (2008). Classroom walkthroughs: Learning to see
the trees and the forest. Changing Schools, 9-11.

SAS Alignment: Standards, Assessment, Instruction

Substantial Professional Development
Description: The Southwest Regional Educational Laboratory found that
substantial professional development showed a positive impact upon
student achievement (substantial = greater than 14 hours of focused
professional development delivered via workshops or summer institutes,
supported by follow-up sessions and all delivered by professional
developers rather than train-the-trainer approaches). (Source:
http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/rel_2007033.pdf )
Resource:
http://effectivestrategies.wiki.caiu.org/Professional+Development
SAS Alignment: Instruction

Curriculum Audit
Description:
Research shows a relationship between curriculum mapping and improved student
achievement (Fairris, 2008; Shanks, 2002). The mapping process provides
teachers an opportunity to share information about instructional practices based on
classroom data. Classroom data coupled with assessment data can serve as “the
basis for informed decisions to improve student learning” (Kallick & Colosimo, 2009,
p. 5). Additionally, some studies have shown evidence that teachers’ views of
curriculum mapping benefit improved instructional practices and ensure alignment
between standards and school curriculum (Huffman, 2002; Lucas, 2005).

References
Fairris, J. (2008). The effect degree of curriculum mapping implementation
has on student performance levels on sixth and eighth grade benchmark
examination. (Doctoral dissertation). Retrieved from ProQuest Digital
Dissertations. (UMI No. 3313258).
Huffman, S. (2002). Middle school teacher’ perceptions of the value and
efficacy of curriculum mapping and state standards. (Doctoral
dissertation). Retrieved from ProQuest Digital Dissertations. (UMI No.
3044121).
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Kallick, B., & Colosimo, J. (2009). Using curriculum mapping and
assessment data to improve learning. Thousand Oaks, CA: Corwin Press.
Lucas, R. (2005). Teachers’ perceptions on the efficacy of curriculum
mapping as a tool for planning and curriculum alignment. (Doctoral
dissertation). Retrieved from ProQuest Digital Dissertations. (UMI No.
3190194).
Shanks, D. (2002). A comparative study on academic gains between
students in second through sixth grade before and after curriculum
mapping. (Doctoral dissertation). Retrieved from ProQuest Digital
Dissertations. (UMI No. 3061779).

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources

Teaching Literacy in the Content Areas
Description:
Literacy is the foundation of knowledge acquisition; therefore, all students
must know how to read and write in the content areas to achieve. Effective
content area teachers help students successfully and productively access,
read, and understand text. Students need support with learning the skills
that reinforce how to attack new text, solve problems, and learn new
content. Texts are one of the tools of the trade for students. If students
know how to read them and use them, there is a greater chance of
transferring and retaining important and relevant content. When this
happens, the success rate for students to know, understand, and be able to
successfully perform in the content area will be greatly increased.
Pennsylvania Department of Education, Bureau of Special Education,
Pennsylvania Training and Technical Assistance Network. (Sources:
Teaching Literacy in the Content Areas , Evidence-based decisionmaking:
assessing reading across the curriculum interventions , Reading
Comprehension: More Than Just Strategies)
SAS Alignment: Instruction

Common Assessments - Using Student Achievement Data to
Support Instructional Decision Making
Description:
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As educators face increasing pressure from federal, state, and local
accountability policies to improve student achievement, the use of data has
become more central to how many educators evaluate their practices and
monitor students' academic progress. (Sources: Using Student
Achievement Data to Support Instructional Decision Making )
SAS Alignment: Assessment

Differentiated Instruction
Description:
Differentiation means tailoring instruction to meet individual needs.
Whether teachers differentiate content, process, products, or the learning
environment, the use of ongoing assessment and flexible grouping makes
this a successful approach to instruction (Readingrockets.org) (Sources:
What Is Differentiated Instruction (Tomlinson)? , What Is Differentiated
Instruction (Robb)? , Learning Styles: Concepts and Evidence ,
Investigating the Impact of Differentiated Instruction in Mixed Ability
Classrooms: It's impact on the Quality and Equity Dimensions of Education
Effectiveness) , Assisting Students Struggling with Reading: Response to
Intervention (RtI) and Multi-Tier Intervention in the Primary Grades)
SAS Alignment: Instruction

Family Literacy Activities
Description:
Family literacy is defined as home literacy activities that provide literacy
skill‐building opportunities for young children while enhancing literacy
skill development in all members of the family. (Sources: Promoting
Family Literacy: Raising Ready Readers , The Effect of Family Literacy
Interventions On Children’s Acquisition of Reading From Kindergarten to
Grade 3 , Promoting Family Literacy: Raising Ready Readers , Celebrate
National Family Literacy Day! , Shared Book Reading , Shared Book
Reading)
SAS Alignment: Instruction, Materials & Resources

Implementation Steps:
Webb's Depth of Knowledge
Description:
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Provide ongoing refresher professional development in Webb's Depth of
Knowledge with a focus differentiation across all four levels for
instructional practices.
Indicator of Implementation
Training agendas, sign-in sheets, evidence of DOK levels in lesson plans
and curriculum maps
Start Date: 8/15/2019

End Date: 5/22/2022

Program Area(s): Professional Education, Teacher Induction, Special Education
Supported Strategies:


Substantial Professional Development

Reading and Writing Across the Curriculum for Alignment to PA
Core Standards
Description:
Provide ongoing professional development in effective reading and writing
practices to core subject area teachers to improve language and literacy
acquisition for all students.
Indicator of Implementation
Agendas, sign-in sheets, curriculum maps
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education, Teacher Induction, Special
Education, Gifted Education
Supported Strategies:


Substantial Professional Development

Curriculum Audit Protocol
Description:
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Develop a District cyclical protocol for the review and revision of curricula.
Indicator of Implementation
Completed protocol
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Teacher Induction, Special Education, Gifted Education
Supported Strategies:


Curriculum Audit

Vertical and Horizontal Curriculum Mapping
Description:
Develop a process whereby teachers meeting annually to review
curriculum maps to ensure alignment with PA Core and PA Academic
Standards.
Indicator of Implementation
Agendas, sign-in sheets, revised curriculum maps
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:


Curriculum Audit

Using the Universal Design for Learning Framework for Teaching
Diverse Learners in an Inclusive Setting
Description:
Teachers will receive ongoing support and professional development in
strategies for teaching diverse learners.
Start Date: 7/1/2019

End Date: 6/30/2022
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Program Area(s): Teacher Induction, Special Education, Gifted Education
Supported Strategies:


Substantial Professional Development

PSAT/SAT Skill Building
Description:
Although the SAT scores are above average nationally, they are only within
the average range locally. To improve the skills of our students in
preparation for the updated version of the SAT, the District will develop a
plan of action to encourage additional students to sit for the PSAT, which is
a predictor of success on the SAT. Additionally, the District will provide
students opportunities for SAT Prep through camps and will focus on the
necessary skills within the classroom setting.
Indicator of Implementation
Teacher professional development provided by the College Board and
continuation of SAT Boot-Camps held in December and April of each school
year
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education, Student Services
Supported Strategies:


Curriculum Audit

Improving language Literacy Acquisition
Description:
The District recognizes the importance of helping students to develop
strong literacy skills in the areas of reading, writing, listening, and
speaking. There is a targeted focus on the acquisition of literacy skills in
the primary grades so that students demonstrate proficient literacy
acquisition by grade 3. Curriculum, instruction, and assessment are
designed to support language acquisition for all students K-12, including
those students who receive regular education, special education, gifted
education, and English Learner education in each of our seven buildings.
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Language and content instruction are integrated to focus on providing
content instruction using specialized methods to accommodate learners.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:



Substantial Professional Development
Teaching Literacy in the Content Areas

Teaching Diverse Learners in and Inclusive Setting
Description:
The District ensures that, to the maximum extent appropriate, children
with diverse learning needs are educated in inclusive settings. Diverse
learners include students not only with special education needs or gifted
learners, but all students within the classroom. While teachers know the
importance of differentiation based on academic need, further
understanding is necessary to strengthen the ability to meet the needs of
learners with behavioral and/or emotional needs while continuing to
support learners who require interventions to succeed as well as those
who deserve enrichment opportunities to expand their learning.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education, Special Education
Supported Strategies:





Teaching Literacy in the Content Areas
Common Assessments - Using Student Achievement Data to Support
Instructional Decision Making
Differentiated Instruction
Family Literacy Activities

Goal #3: Establish a district system that fully ensures consistent implementation of 21st
century digital literacy skills in teaching and learning across all schools to benefit all
students.
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Related Challenges:



Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.
Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

Indicators of Effectiveness:
Type: Annual
Data Source: Lesson Plans,
Specific Targets: Professional Development Workshops will be provided
through out the year by our technology instructors focused on a variety of
topics, to include but not limited to: Google Classroom, Curriculum Data Base
Software (On Hands Schools), Osmo, Coding, and other emerging technologies
for students, faculty and staff.

Strategies:
21st Century Skills and Digital Literacy Learning to Create Digital
Citizenship
Description:
Adding technology into the K-12 environment will not alone improve
learning. Using technology to develop skills and deepen knowledge is what
is most important. The success of technology integration must include
changes in how schools train teachers and changes in curricula and
assessment practices (Bebell & O’Dwyer, 2010; Innovative Teaching &
Learning Research 2011; Zucker & Light, 2009). Hobbs (2010) presents a
plan of action for comprehensive digital and media literacy that includes
the creation of district initiatives to support digital and media literacy
across K-12 classrooms. Her plan includes the development of “catalyst
teachers” to provide sustained professional development focused on
digital citizenship. Moreover, a review of the relevant literature finds that
successful technology integration occurs best when students play an active
role in their learning and are provided with ongoing personalized feedback
and when teachers use technology to connect instruction to real life
experiences.
References
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Bebell, D., and O'Dwyer, L.M. (2010). Educational Outcomes and Research
from 1:1 Computing Settings [Abstract](13). The Journal of Technology,
Learning, and Assessment, 9(1).
Hobbs, R. (2010). Digital and Media Literacy: A Plan of Action. Washington,
DC: The Aspen Institute
Retrieved from:
http://www.knightcomm.org/wpcontent/uploads/2010/12/Digital_and_Media_Literacy_A_Plan_of_Action.p
df
Innovative Teaching and Learning Research (2011). Findings and
Implications (PDF)(29).
Zucker, A.A., and Light, D. (2009). Laptop Programs for Students
(PDF)(69). Science, 323, 82-85.
SAS Alignment: Curriculum Framework, Instruction

Virtual, Blended and Face-to Face Technology Embedded Learning
Opportunities
Description:
According to a study commissioned by the Richard W. Riley College of
Education (2010), “teachers who use technology frequently in their
classrooms perceive greater benefits to student learning--particularly
learning 21st century skills”--than those who are less frequent users.
Moreover, teachers and administrators reported benefits of technology use
for all types of students. Research also suggest that blending virtual
learning and technology with face-to-face teacher interaction produced
better results than either does alone. Thus, technology coupled with
teacher support works best (Cheung & Slavin, 2012; Means, Toyama,
Murphy, Bakia, & Jones, 2009; Tamim, Bernard, Borokhovski, Abrami, &
Schmid, 2011).
References
Cheung, A., and Slavin, R.E. (2011). The Effectiveness of Educational
Technology Applications for Enhancing Mathematics Achievement in K-12
Classrooms: A Meta-Analysis(18). Baltimore, MD: Johns Hopkins University,
Center for Research and Reform in Education.
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Grunwald and Associates. (2010). Educators, technology and 21st century
skills: Dispelling five myths. Retrieved from Walden University, Richard W.
Riley College of Education website: from www.WaldenU.edu/fivemyths.
Means, B., Toyama, Y., Murphy, R., Bakia, M., and Jones, K. (2009).
Evaluation of Evidence-Based Practices in Online Learning: A Meta-Analysis
and Review of Online Learning Studies (PDF)(47). Washington, DC: U.S.
Department of Education, Office of Planning, Evaluation and Policy
Development.
Tamim, R.M., Bernard, R.M., Borokhovski, E., Abrami, P.C., Schmid, R. F.
(2011). What Forty Years of Research Says About the Impact of
Technology on Learning: A Second-Order Meta-Analysis and Validation
Study(62). Review of Educational Research, 81(1), 4-28.
SAS Alignment: Instruction

Implementation Steps:
21st Century Digital Literacy Skill Development for Teaching and
Learning
Description:
Provide professional development to all teachers during scheduled
professional development activities, scheduled professional development
days, scheduled 2 hour early dismissal days and as a component of teacher
induction.
Indicator of Implementation
Professional Development Agendas
Professional Development Surveys
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education, Teacher Induction, Educational
Technology
Supported Strategies:



21st Century Skills and Digital Literacy Learning to Create Digital
Citizenship
Virtual, Blended and Face-to Face Technology Embedded Learning
Opportunities
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Digital Literacy Representations in Curriculum Maps
Description:
Following professional development on digital literacy, teachers will work
together to develop lessons that teach and embed digital literacy into the
classroom.
Indicator of Implementation
Curriculum maps show evidence that digital literacy is taught and
embedded into the classroom.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education, Teacher Induction, Special
Education, Gifted Education
Supported Strategies:



21st Century Skills and Digital Literacy Learning to Create Digital
Citizenship
Virtual, Blended and Face-to Face Technology Embedded Learning
Opportunities

21st Century Learning /Digital Literacy
Description:
The District recently added two supplemental positions to help with the
integration of 21st century skills into the classroom so that students are
provided opportunities to become digitally literate citizens. Our vision is to
expand the roles and responsibilities of these positions to increase
professional development opportunities and to develop a vision for
technology in the Norwin School District.
Indicator of Implementation
Completed plan of action that identifies District vision for technology
Start Date: 7/1/2019

End Date: 6/30/2022
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Program Area(s): Professional Education, Teacher Induction, Educational
Technology
Supported Strategies:



21st Century Skills and Digital Literacy Learning to Create Digital
Citizenship
Virtual, Blended and Face-to Face Technology Embedded Learning
Opportunities

Goal #4: Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.
Related Challenges:




Establish a district system that fully ensures specially designed instruction is
provided to meet the unique learning needs of children with disabilities at no
cost to a parent.
Establish a district system that fully ensures staff members in every school use
standards aligned assessments to monitor student achievement and adjust
instructional practices.
Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.

Indicators of Effectiveness:
Type: Annual
Data Source: Dibels
PSSA Results
Keystone Results
PSAT/SAT Results
CDT Results
Benchmark Assessments
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Specific Targets: Building Principals along with Department Chairs will conduct
quarterly data meetings to review student results for strengths and
weaknesses.
Central Office and Building Administrators will conduct walk-through and
formal observations and review teacher lesson plans for appropriate
standards.
Benchmarks assessments will be used to monitor student progress..

Strategies:
Curriculum Audit
Description:
Research shows a relationship between curriculum mapping and improved student
achievement (Fairris, 2008; Shanks, 2002). The mapping process provides
teachers an opportunity to share information about instructional practices based on
classroom data. Classroom data coupled with assessment data can serve as “the
basis for informed decisions to improve student learning” (Kallick & Colosimo, 2009,
p. 5). Additionally, some studies have shown evidence that teachers’ views of
curriculum mapping benefit improved instructional practices and ensure alignment
between standards and school curriculum (Huffman, 2002; Lucas, 2005).

References
Fairris, J. (2008). The effect degree of curriculum mapping implementation
has on student performance levels on sixth and eighth grade benchmark
examination. (Doctoral dissertation). Retrieved from ProQuest Digital
Dissertations. (UMI No. 3313258).
Huffman, S. (2002). Middle school teacher’ perceptions of the value and
efficacy of curriculum mapping and state standards. (Doctoral
dissertation). Retrieved from ProQuest Digital Dissertations. (UMI No.
3044121).
Kallick, B., & Colosimo, J. (2009). Using curriculum mapping and
assessment data to improve learning. Thousand Oaks, CA: Corwin Press.
Lucas, R. (2005). Teachers’ perceptions on the efficacy of curriculum
mapping as a tool for planning and curriculum alignment. (Doctoral
dissertation). Retrieved from ProQuest Digital Dissertations. (UMI No.
3190194).
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Shanks, D. (2002). A comparative study on academic gains between
students in second through sixth grade before and after curriculum
mapping. (Doctoral dissertation). Retrieved from ProQuest Digital
Dissertations. (UMI No. 3061779).

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction,
Materials & Resources

Common Assessments - Using Student Achievement Data to
Support Instructional Decision Making
Description:
As educators face increasing pressure from federal, state, and local
accountability policies to improve student achievement, the use of data has
become more central to how many educators evaluate their practices and
monitor students' academic progress. (Sources: Using Student
Achievement Data to Support Instructional Decision Making )
SAS Alignment: Assessment

Classroom Diagnostic Tools (CDT)
Description:
Classroom Diagnostic Tools (CDT) are based on content assessed by the
Keystone Exams and the Pennsylvania System of School Assessment
(PSSA). Although not a predictor for PSSA and Keystone Exam
performance, CDTs provide a snapshot on why and how students may still
be struggling or exceeding grade and/or course Eligible Content. The CDT
data, along with other data, informs instruction in a timely and efficient
manner. (Sources: Classroom Diagnostic Tools (CDT))
SAS Alignment: Standards, Assessment, Instruction

Implementation Steps:
Training in Data Analysis
Description:
Core teachers within each department will be trained to lead data team
meetings within their departments/grade levels.

131
Indicator of Implementation
Training Agendas, Sign-in Sheets
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:



Curriculum Audit
Classroom Diagnostic Tools (CDT)

Continued Development and Refinement of Common
Assessments/SLOs
Description:
Within content areas and grade levels, teachers will develop common
assessments for each unit of study that contains a major classroom
assessment. These assessments will be housed in the online Assessment
Builder the District has purchased through On-Hands Schools.
Indicator of Implementation
Completion of Common Assessments/SLOs
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:


Classroom Diagnostic Tools (CDT)

Formative Assessment Teacher Training
Description:
Teachers will receive continued support and training in formative
assessment practices through professional development.
Indicator of Implementation

132
Sign-in sheets, agendas
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:



Curriculum Audit
Classroom Diagnostic Tools (CDT)

Curriculum Audit Protocol
Description:
Develop a District cyclical protocol for the review and revision of curricula.
Indicator of Implementation
Completed protocol
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Teacher Induction, Special Education, Gifted Education
Supported Strategies:


Curriculum Audit

Using the Universal Design for Learning Framework for Teaching
Diverse Learners in an Inclusive Setting
Description:
Teachers will receive ongoing support and professional development in
strategies for teaching diverse learners.
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Teacher Induction, Special Education, Gifted Education
Supported Strategies:
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Curriculum Audit
Classroom Diagnostic Tools (CDT)

Data Team Development
Description:
Identify key teachers in each department who organize and analyze data
and who will lead quarterly data meetings with teachers.
Indicator of Implementation
List of Data Team Members, Agendas from Data Meetings
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Student Services
Supported Strategies:


Classroom Diagnostic Tools (CDT)

Goal #5: Establish a district system that fully ensures specially designed instruction is
provided to meet the unique learning needs of children with disabilities at no cost to a
parent.
Related Challenges:


Establish a district system that fully ensures consistent implementation of
standards aligned curricula across all schools for all students.

Indicators of Effectiveness:
Type: Annual
Data Source: Student data will be obtain from multiple sources to include
DRA's Dibels, Fountas and Pinnell and CDT's.
Specific Targets: All students with an IEP will participate in quarterly progress
monitoring to ensure students are meeting their goals.
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Assessment, behavoir and other data will be used to provide MTSS helping
students to achieve thier academic and behavior goals.

Strategies:
Classroom Diagnostic Tools (CDT)
Description: Classroom Diagnostic Tools (CDT) are based on content
assessed by the Keystone Exams and the Pennsylvania System of School
Assessment (PSSA). Although not a predictor for PSSA and Keystone Exam
performance, CDTs provide a snapshot on why and how students may still
be struggling or exceeding grade and/or course Eligible Content. The CDT
data, along with other data, informs instruction in a timely and efficient
manner. (Sources: Classroom Diagnostic Tools (CDT))
SAS Alignment: Assessment

Common Assessments - Teacher Moderation
Description:
Sources cite research that supports the positive relationship of counseling
to student achievement and other student factors. (Sources: Teacher
Moderation: Collaborative Assessment of Student Work)
SAS Alignment: Assessment

Using Student Achievement Data to Support Instructional Decision
Making
Description:
As educators face increasing pressure from federal, state, and local
accountability policies to improve student achievement, the use of data has
become more central to how many educators evaluate their practices and
monitor students' academic progress. Despite this trend, questions about
how educators should use data to make instructional decisions remain
mostly unanswered. In response, this guide provides a framework for
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using student achievement data to support instructional decision making.
(Sources: Using Student Achievement Data to Support Instructional
Decision Making)
SAS Alignment: Assessment, Instruction

Implementation Steps:
Training in Data Analysis
Description:
Core teachers within each department will be trained to lead data team
meetings within their departments/grade levels.
Indicator of Implementation
Training Agendas, Sign-in Sheets
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
Supported Strategies:




Classroom Diagnostic Tools (CDT)
Common Assessments - Teacher Moderation
Using Student Achievement Data to Support Instructional Decision
Making

Data Team Development
Description:
Identify key teachers in each department who organize and analyze data
and who will lead quarterly data meetings with teachers.
Indicator of Implementation
List of Data Team Members, Agendas from Data Meetings
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Student Services
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Supported Strategies:


Using Student Achievement Data to Support Instructional Decision
Making

Goal #6: Develop a plan to implement components of the Pennsylvania Academic Standards
for Career and Work Education and identify student artifacts for student career portfolio
inclusion at the end of grades 5, 8, and 11.
Related Challenges:


Establish a district system that fully ensures the consistent implementation of
effective instructional practices across all classrooms in each school.

Indicators of Effectiveness:
Type: Annual
Data Source: Student artifacts, student surveys, student work and student
inventories.

Specific Targets: Career Education and Work Standards will be integrated into
Communications I and Communications II classes at the Middle school and
High school along with integration at the Intermediate School during ER time.
Students in grade 5, 8 and 11 will collect artifacts for inclusion in their career
portfolio.
Career development software programs, such as Choices 360 and Xello, will be
used by students to explore careers and house artifacts for student portfolios.

Strategies:
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Pennsylvania Career Education and Work Standards Toolkit
Description:
This electronic toolkit provides resources, references, crosswalks and
other tools to assist elementary, middle and high schools teachers and
administrators in implementing the Pennsylvania (PA) Career Education
and Work Standards. The Career Education and Work Standards, Chapter 4
of Title 22, are part of the State Board of Education's regulations of
required education for all students in Pennsylvania. (Sources: PA Career
Standards)
SAS Alignment: Materials & Resources

Implementation Steps:
Transition
Description:
Norwin School District has been focusing on transition practices in the past
several school years. Training has been provided through the WIU TaC on
Indicator 13 and regular updates to secondary staff are provided by the
District Transition Coordinator. As part of the new plan, the Secondary
Teachers and Special Education Director will develop a "Fidelity Checklist"
to ensure that IEPs are aligned with the transition section.
Norwin currently participates in Project AACHIEVE and works with
students with high functioning autism and their families to ensure a
smooth transition to college. As part of the Project, the District will open
an AACHIEVE Center, where students may go to get help with areas of
need with support.
In addition, Norwin purchased a van at the beginning of the 2017-2018
school year to transport students in the newly established Norwin Works!
program. This program allows students to go to specific job sites with a
job coach and learn skill sets needed for the jobs. For the 2017-2018
school year, Norwin was awarded a Special Education Performance Grant:
Transition from School to Community Based Competitive Employment. An
additional job coach was hired and will focus on those students in the
Norwin Works! program who have autism and specific work-related and
social skills relative to their disability.
An additional goal focuses on parent involvement in the transition
process. We hope to build more frequent parent training into our
transition program. Parent engagement has been proven to lead to higher
student success.

138
Start Date: 7/1/2018

End Date: 6/30/2021

Program Area(s): Special Education
Supported Strategies:


Pennsylvania Career Education and Work Standards Toolkit

Curriculum Audit Protocol
Description:
Develop a District cyclical protocol for the review and revision of curricula.
Indicator of Implementation
Completed protocol
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Teacher Induction, Special Education, Gifted Education
Supported Strategies:


Pennsylvania Career Education and Work Standards Toolkit

Vertical and Horizontal Curriculum Mapping
Description:
Develop a process whereby teachers meeting annually to review
curriculum maps to ensure alignment with PA Core and PA Academic
Standards.
Indicator of Implementation
Agendas, sign-in sheets, revised curriculum maps
Start Date: 7/1/2019

End Date: 6/30/2022

Program Area(s): Professional Education
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Supported Strategies:


Pennsylvania Career Education and Work Standards Toolkit
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Appendix: Professional Development Implementation
Step Details

LEA Goals Addressed:

Start

End

Establish a district system that fully ensures
staff members in every school use standards
aligned assessments to monitor student
achievement and adjust instructional
practices.

Title

Strategy #1: Data Analysis Procedures,
Data-Informed Instruction, Data Teams &
Data Warehousing
Strategy #2: Effective Development and Use
of Summative Assessments
Strategy #3: Effective Use of Formative
Assessment in Classrooms

Description
Using trained cadre of lead teachers along with District administrators, continue
focused professional development to teachers in these areas of summative
assessment based on review of classroom walk-through data.
1. Purposes of Summative Assessment
2. Webb's Depth of Knowledge

7/1/2019

6/30/2022

Summative Assessment
Practices Professional
Development

3. Developing a Test Blueprint
4. Writing Effective Summative Assessment Questions: Selected Response, Essay,
Open-Ended
5. Developing Effective Scoring Rubrics
Indicator of Implementation
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Professional Development Agendas, Sign-in Sheets, Completed Work Samples

Person Responsible
Assistant
Superintendent of
Elementary
Education and
Assistant
Superintendent of
Secondary Education

SH
1.5

S
3

EP
300

Provider
Norwin School District

Type
School
Entity

App.
Yes

1. Purposes of Summative Assessment
2. Webb's Depth of Knowledge
Knowledge

3. Developing a Test Blueprint
4. Writing Effective Summative Assessment Questions: Selected Response, Essay, Open-Ended
5. Developing Effective Scoring Rubrics

Supportive
Research

Research suggests that teachers may spend a third of their time on assessment related tasks (Stiggins, 1999).
The research is mixed on a teacher's ability to accurately develop assessments to summarize learning (Meisels,
Bickel, Nicholson, Xue, & Atkins-Burnett, 2001) and there is evidence of limited pre-service or in-service
preparation on how to design effective assessments (O’Sullivan & Chalnick, 1991). Research suggests
professional developing in conjunction with the use of collaborative experiences with assessments to help
strengthen assessment competence (Atkin & Coffey, 2001; Wilson & Sloane, 2000).
References
Atkin, J. M., & Coffey, J. (Eds.) (2001). Everyday assessment in the science classroom. Arlington, VA: National
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Science Teachers Association Press.
Meisels, S. J., Bickel, D. D., Nicholson, J., Xue, Y., & Atkins-Burnett, S. (2001). Trusting teachers’ judgments: A
validity study of a curriculum- embedded performance assessment in kindergarten–Grade 3. American
Educational Research Journal, 38(1), 73–95.
O’Sullivan, R. G., & Chalnick, M. K. (1991). Measurement-related course work requirements for teacher
certification and recertification. Educational Measurement: Issues and Practice, 10(1), 17–19
Stiggins, R. J. (1999). Are you assessment literate? The High School Journal, 6(5), 20–23.
Wilson, M., & Sloane, K. (2000). From principles to practice: An embedded assessment system. Applied
Measurement in Education, 13, 181–208.
Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.



Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.

For school and district
administrators, and other
educators seeking leadership 
roles:

Training Format




LEA Whole Group Presentation
School Whole Group Presentation
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Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex
Dir


Participant Roles





Follow-up Activities

LEA Goals Addressed:

Start

End

Paraprofessional
New Staff
Other educational
specialists

Analysis of student work,
with administrator and/or peers
Joint planning period
activities
Development of
Assessments and
Rubrics/Development of SLOs




Grade Levels





Evaluation Methods


Establish a district system that fully ensures
staff members in every school use standards
aligned assessments to monitor student
achievement and adjust instructional
practices.
Establish a district system that fully ensures
consistent implementation of standards
aligned curricula across all schools for all
students.
Title

Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)

Description

Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Participant survey
Review of
Assessments/Rubrics/SLOs/CDT data

Strategy #1: Effective Use of Formative
Assessment in Classrooms
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Teachers will receive continued support and training in formative assessment
practices through professional development.
7/1/2019

6/30/2022

Formative Assessment
Teacher Training

Person Responsible
Assistant
Superintendent of
Elementary
Education and
Assistant
Superintendent of
Secondary Education
Knowledge

Supportive
Research

SH
2.0

S
4

EP
12

Indicator of Implementation
Sign-in sheets, agendas
Provider
Norwin School District

Type
School
Entity

App.
Yes

Participants will gain a solid understanding of the formative assessment learning cycle and the formative
assessment model as developed by Moss and Brookhart (2009, 2012).
Moss and Brookhart (2012, 2009) developed a formative assessment learning theory of action that states, "The
most effective teaching and most meaning student learning happen when teachers design the right learning
target for today's lesson and use it along with their students to aim for and assess learning" (Moss & Brookhart,
2012, p. 9). In his extensive research on instructional practices, John Hattie (2009) found formative assessment,
as described in Moss and Brookhart's Learning Theory of Action, to have a high effect size for raising student
achievement.
References
Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. London:
Routledge.
Moss, C. M. & Brookhart, S. M. (2012). Learning targets: Helping students aim for understanding in today's
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lesson. Alexandria, VA: ASCD.
Moss, C. M. & Brookhart, S. M. (2009). Advancing formative assessment in every classroom. Alexandria, VA:
ASCD.
Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.


Empowers leaders to create a culture of teaching and learning, with an emphasis on
For school and district
learning.
administrators, and other
educators seeking leadership
roles:

Series of Workshops
Training Format

Participant Roles






Follow-up Activities


Classroom teachers
New Staff

Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)



Evaluation Methods


Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Review of participant lesson plans

146

LEA Goals Addressed:

Start

7/1/2019

Establish a district system that fully ensures
staff members in every school use standards
aligned assessments to monitor student
achievement and adjust instructional
practices.
Establish a district system that fully ensures
consistent implementation of standards
aligned curricula across all schools for all
students.
Establish a district system that fully ensures
specially designed instruction is provided to
meet the unique learning needs of children
with disabilities at no cost to a parent.

End

Title

6/30/2022

Training in Data Analysis

Person Responsible
Assistant
Superintendent of
Elementary
Education and
Assistant
Superintendent of
Secondary Education
Knowledge

SH
1.5

Strategy #1: Effective Development and Use
of Summative Assessments

Description
Core teachers within each department will be trained to lead data team meetings
within their departments/grade levels.

S
4

EP
30

Indicator of Implementation
Training Agendas, Sign-in Sheets
Provider
Norwin School District

Participants will learn how to pull data and reports from the District's student management

Type
School
Entity

App.
Yes
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system storing Classroom Diagnostic Test (CDT) information. Additionally, faculty will learn how to lead a data
team meetings after each testing cycle to find root causes within the data, develop an action plan for
improvement, and implement the plan.
Using Student Achievement Data to Support Instructional Decision Making provides a WWC reporting of various
strategies related to the acquisition, analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/Docs/PracticeGides/dddm_pg_092909.pdf )

Supportive
Research

Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.


Provides leaders with the ability to access and use appropriate data to inform
For school and district
decision-making.
administrators, and other
educators seeking leadership
roles:

LEA Whole Group Presentation

Department Focused Presentation
Training Format



Participant Roles 


Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex
Dir
New Staff
Other educational
specialists



Grade Levels

Middle (grades 6-8)
High (grades 9-12)
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Follow-up Activities

LEA Goals Addressed:

Start
7/1/2019

End




Development of an action
plan

Evaluation Methods


Establish a district system that fully ensures
the consistent implementation of effective
instructional practices across all classrooms
in each school.
Establish a district system that fully ensures
consistent implementation of standards
aligned curricula across all schools for all
students.

Title
Using the Universal Design for
Learning Framework for
6/30/2022
Teaching Diverse Learners in
an Inclusive Setting
Person Responsible SH
S
EP
Director of Special
1.5
4
300
Education and
Student Services

Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
CDT, SAT, AP Exams

Strategy #1: Substantial Professional
Development

Description
Teachers will receive ongoing support and professional development in strategies
for teaching diverse learners.
Provider
Norwin School District

Type
School
Entity

App.
Yes

Knowledge

Using Universal Design for Learning (UDL) as a framework, participants will gain an understanding of the
developmental and educational needs of all types of learners. Additionally, participants will learn how to
develop appropriate lessons using research-based practices to meet the needs of all learners in the classroom.

Supportive
Research

"The UDL Guidelines are based on research from several very different fields, and from many different
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researchers at many different universities and research organizations. That research has been reviewed,
compiled and organized by educators and researchers at theCenter for Applied Special Technology (CAST). The
process spanned a 10 year period and involved several different stages...The research basis for that framework
came primarily from modern research in the learning sciences: cognitive science, cognitive neuroscience,
neuropsychology, and neuroscience."
http://www.udlcenter.org/research/researchevidence

Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.


Empowers leaders to create a culture of teaching and learning, with an emphasis on
For school and district
learning.
administrators, and other
educators seeking leadership
roles:

Series of Workshops
Training Format




Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex
Dir

Participant Roles 




Paraprofessional
New Staff
Other educational
specialists
Related Service Personnel




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)
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Follow-up Activities

LEA Goals Addressed:

Start

7/1/2019

Creating lessons to meet
varied student learning styles

Evaluation Methods



Establish a district system that fully ensures
consistent implementation of 21st century
digital literacy skills in teaching and learning
across all schools to benefit all students.

End

Title

6/30/2022

21st Century Learning /Digital
Literacy

Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Participant survey
Review of participant lesson plans

Strategy #1: 21st Century Skills and Digital
Literacy Learning to Create Digital
Citizenship
Strategy #2: Virtual, Blended and Face-to
Face Technology Embedded Learning
Opportunities

Description
The District recently added two supplemental positions to help with the integration
of 21st century skills into the classroom so that students are provided opportunities
to become digitally literate citizens. Our vision is to expand the roles and
responsibilities of these positions to increase professional development
opportunities and to develop a vision for technology in the Norwin School District.
Indicator of Implementation

Person Responsible

SH

S

EP

Completed plan of action that identifies District vision for technology
Provider
Type

App.
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Assistant
Superintendent of
Elementary
Education and
Assistant
Superintendent of
Secondary Education

Knowledge

1.5

3

30

21st Century Learning Facilitators

School
Entity

No

Infusing technology into the K-12 environment will not alone improve learning. Using technology to develop
skills and deepen knowledge in what is most important. The success of technology integration must include
changes in how schools train teachers and changes in curricula and assessment practices.
Bebell, D., and O'Dwyer, L.M. (2010) Educational Outcomes and Research from 1:1 Computing Settings
[Abstract](13). The Journal of Technology, Learning and Assessment, 9(1).
Hobbs, R. (2010). Digital and Media Literacy: A Plan of Action. Washington, DC: The Aspen Institute Retrieved
from:

Supportive
Research

http://www.knightcomm.org/wp-content/uploads/2010/12/Digital_and_Media_literacy_A_Plan_of_Action.pdf
Innovative Teaching and Learning Research (2011). Findings and Implication (PDF)(29).
Zucker, A>A>, and LIght, D. (2009). Laptop Programs for Students (PDF)(69). Science, 332,82.

Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:
For school and district





Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.

Empowers leaders to create a culture of teaching and learning, with an emphasis on
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administrators, and other
educators seeking leadership
roles:

Training Format

Participant Roles




LEA Whole Group Presentation
School Whole Group Presentation





Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex






Follow-up Activities


LEA Goals Addressed:

learning.

Dir
Paraprofessional
New Staff

Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Creating lessons to meet
varied student learning styles




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)



Evaluation Methods

Establish a district system that fully ensures
staff members in every school use standards
aligned assessments to monitor student
achievement and adjust instructional
practices.
Establish a district system that fully ensures



Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Participant survey

Strategy #1: Curriculum Audit
Strategy #2: Classroom Diagnostic Tools
(CDT)
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consistent implementation of standards
aligned curricula across all schools for all
students.
Establish a district system that fully ensures
specially designed instruction is provided to
meet the unique learning needs of children
with disabilities at no cost to a parent.
Start

7/1/2019

End

Title

6/30/2022

Training in Data Analysis

Person Responsible
Assistant
Superintendent of
Elementary
Education and
Assistant
Superintendent of
Secondary Education

SH
1.5

Description
Core teachers within each department will be trained to lead data team meetings
within their departments/grade levels.

S
4

EP
30

Indicator of Implementation
Training Agendas, Sign-in Sheets
Provider
Norwin School District

Type
School
Entity

App.
Yes

Knowledge

Participants will learn how to pull data and reports from the District's student management
system storing Classroom Diagnostic Test (CDT) information. Additionally, faculty will learn how to lead a data
team meetings after each testing cycle to find root causes within the data, develop an action plan for
improvement, and implement the plan.

Supportive
Research

Using Student Achievement Data to Support Instructional Decision Making provides a WWC reporting of various
strategies related to the acquisition, analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/Docs/PracticeGides/dddm_pg_092909.pdf )
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Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.


Provides leaders with the ability to access and use appropriate data to inform
For school and district
decision-making.
administrators, and other
educators seeking leadership
roles:

LEA Whole Group Presentation

Department Focused Presentation
Training Format




Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex
Dir

Participant Roles 


New Staff
Other educational
specialists


Follow-up Activities

Development of an action
plan



Grade Levels

Middle (grades 6-8)
High (grades 9-12)



Evaluation Methods


Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
CDT, SAT, AP Exams
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LEA Goals Addressed:

Start

7/1/2019

Establish a district system that fully ensures
staff members in every school use standards
aligned assessments to monitor student
achievement and adjust instructional
practices.
Establish a district system that fully ensures
consistent implementation of standards
aligned curricula across all schools for all
students.

End

Title

6/30/2022

Formative Assessment
Teacher Training

Person Responsible
Assistant
Superintendent of
Elementary
Education and
Assistant
Superintendent of
Secondary Education

SH
2.0

Strategy #1: Curriculum Audit
Strategy #2: Classroom Diagnostic Tools
(CDT)

Description
Teachers will receive continued support and training in formative assessment
practices through professional development.

S
4

EP
12

Indicator of Implementation
Sign-in sheets, agendas
Provider
Norwin School District

Type
School
Entity

App.
Yes

Knowledge

Participants will gain a solid understanding of the formative assessment learning cycle and the formative
assessment model as developed by Moss and Brookhart (2009, 2012).

Supportive
Research

Moss and Brookhart (2012, 2009) developed a formative assessment learning theory of action that states, "The
most effective teaching and most meaning student learning happen when teachers design the right learning
target for today's lesson and use it along with their students to aim for and assess learning" (Moss & Brookhart,
2012, p. 9). In his extensive research on instructional practices, John Hattie (2009) found formative assessment,
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as described in Moss and Brookhart's Learning Theory of Action, to have a high effect size for raising student
achievement.
References
Hattie, J. (2009). Visible learning: A synthesis of over 800 meta-analyses relating to achievement. London:
Routledge.
Moss, C. M. & Brookhart, S. M. (2012). Learning targets: Helping students aim for understanding in today's
lesson. Alexandria, VA: ASCD.
Moss, C. M. & Brookhart, S. M. (2009). Advancing formative assessment in every classroom. Alexandria, VA:
ASCD.
Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.


Empowers leaders to create a culture of teaching and learning, with an emphasis on
For school and district
learning.
administrators, and other
educators seeking leadership
roles:

Series of Workshops
Training Format

Participant Roles




Classroom teachers
New Staff



Grade Levels



Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)
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Follow-up Activities


LEA Goals Addressed:

Start
7/1/2019

End

Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring

Evaluation Methods

Establish a district system that fully ensures
the consistent implementation of effective
instructional practices across all classrooms
in each school.
Establish a district system that fully ensures
consistent implementation of standards
aligned curricula across all schools for all
students.

Title
Using the Universal Design for
Learning Framework for
6/30/2022
Teaching Diverse Learners in
an Inclusive Setting
Person Responsible SH
S
EP
Director of Special
1.5
4
300
Education and
Student Services

Knowledge





Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Review of participant lesson plans

Strategy #1: Curriculum Audit
Strategy #2: Classroom Diagnostic Tools
(CDT)

Description
Teachers will receive ongoing support and professional development in strategies
for teaching diverse learners.
Provider
Norwin School District

Type
School
Entity

Using Universal Design for Learning (UDL) as a framework, participants will gain an understanding of the
developmental and educational needs of all types of learners. Additionally, participants will learn how to

App.
Yes
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develop appropriate lessons using research-based practices to meet the needs of all learners in the classroom.
"The UDL Guidelines are based on research from several very different fields, and from many different
researchers at many different universities and research organizations. That research has been reviewed,
compiled and organized by educators and researchers at theCenter for Applied Special Technology (CAST). The
process spanned a 10 year period and involved several different stages...The research basis for that framework
came primarily from modern research in the learning sciences: cognitive science, cognitive neuroscience,
neuropsychology, and neuroscience."

Supportive
Research

http://www.udlcenter.org/research/researchevidence

Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.


Empowers leaders to create a culture of teaching and learning, with an emphasis on
For school and district
learning.
administrators, and other
educators seeking leadership
roles:

Series of Workshops
Training Format

Participant Roles





Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex
Dir




Paraprofessional
New Staff




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)
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Other educational
specialists
Related Service Personnel



Follow-up Activities

LEA Goals Addressed:

Start

End

Creating lessons to meet
varied student learning styles

Evaluation Methods



Establish a district system that fully ensures
staff members in every school use standards
aligned assessments to monitor student
achievement and adjust instructional
practices.
Establish a district system that fully ensures
consistent implementation of standards
aligned curricula across all schools for all
students.
Establish a district system that fully ensures
specially designed instruction is provided to
meet the unique learning needs of children
with disabilities at no cost to a parent.
Title

Description

Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Participant survey
Review of participant lesson plans

Strategy #1: Classroom Diagnostic Tools
(CDT)
Strategy #2: Common Assessments Teacher Moderation
Strategy #3: Using Student Achievement
Data to Support Instructional Decision
Making
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Core teachers within each department will be trained to lead data team meetings
within their departments/grade levels.
7/1/2019

6/30/2022

Training in Data Analysis

Person Responsible
Assistant
Superintendent of
Elementary
Education and
Assistant
Superintendent of
Secondary Education

SH
1.5

S
4

EP
30

Indicator of Implementation
Training Agendas, Sign-in Sheets
Provider
Norwin School District

Type
School
Entity

App.
Yes

Knowledge

Participants will learn how to pull data and reports from the District's student management
system storing Classroom Diagnostic Test (CDT) information. Additionally, faculty will learn how to lead a data
team meetings after each testing cycle to find root causes within the data, develop an action plan for
improvement, and implement the plan.

Supportive
Research

Using Student Achievement Data to Support Instructional Decision Making provides a WWC reporting of various
strategies related to the acquisition, analysis, and application of student data. (Source:
http://ies.ed.gov/ncee/wwc/Docs/PracticeGides/dddm_pg_092909.pdf )

Designed to Accomplish
For classroom teachers, school
counselors and education
specialists:



For school and district

administrators, and other
educators seeking leadership

Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.

Provides leaders with the ability to access and use appropriate data to inform
decision-making.
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roles:

Training Format




LEA Whole Group Presentation
Department Focused Presentation





Classroom teachers
Principals / Asst. Principals
Supt / Ast Supts / CEO / Ex
Dir

Participant Roles 


New Staff
Other educational
specialists


Follow-up Activities

LEA Goals Addressed:

Start

End



Grade Levels




Development of an action
plan

Middle (grades 6-8)
High (grades 9-12)

Evaluation Methods


Develop a plan to implement components of
the Pennsylvania Academic Standards for
Career and Work Education and identify
student artifacts for student career portfolio
inclusion at the end of grades 5, 8, and 11.
Title

Description

Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
CDT, SAT, AP Exams

Strategy #1: Pennsylvania Career Education
and Work Standards Toolkit
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Norwin School District has been focusing on transition practices in the past several
school years. Training has been provided through the WIU TaC on Indicator 13 and
regular updates to secondary staff are provided by the District Transition
Coordinator. As part of the new plan, the Secondary Teachers and Special
Education Director will develop a "Fidelity Checklist" to ensure that IEPs are aligned
with the transition section.
Norwin currently participates in Project AACHIEVE and works with students with
high functioning autism and their families to ensure a smooth transition to college.
As part of the Project, the District will open an AACHIEVE Center, where students
may go to get help with areas of need with support.
7/1/2018

6/30/2021

Transition

Person Responsible
Building Principal,
Director of Special
Education, Special
Education Teachers
Knowledge

SH
3.0

S
9

In addition, Norwin purchased a van at the beginning of the 2017-2018 school year
to transport students in the newly established Norwin Works! program. This
program allows students to go to specific job sites with a job coach and learn skill
sets needed for the jobs. For the 2017-2018 school year, Norwin was awarded
a Special Education Performance Grant: Transition from School to Community
Based Competitive Employment. An additional job coach was hired and will focus
on those students in the Norwin Works! program who have autism and specific
work-related and social skills relative to their disability.

EP
15

An additional goal focuses on parent involvement in the transition process. We
hope to build more frequent parent training into our transition program. Parent
engagement has been proven to lead to higher student success.
Provider
Type
App.
Norwin School District, WIU7, PaTTAN, IncludeMe
School
No
Entity

This is an optional narrative for Special Education.
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Supportive
Research

This is an optional narrative for Special Education.

Designed to Accomplish

For classroom teachers, school 
counselors and education
specialists:




For school and district

administrators, and other
educators seeking leadership
roles:


Training Format








Participant Roles 

Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Empowers educators to work effectively with parents and community partners.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.

LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
Professional Learning Communities

Classroom teachers
Related Service Personnel
Parents



Grade Levels

Middle (grades 6-8)
High (grades 9-12)
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Follow-up Activities


Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Joint planning period
activities



Evaluation Methods


Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Participant survey
Review of written reports
summarizing instructional activity
Review of transition-aged student
IEPs. For each year of the special education
plan, post-school employment data will
show a 2% increase in competitive
employment for identified students.
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all
staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
No signature has been provided
Board President
No signature has been provided
Superintendent/Chief Executive Officer
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
We affirm that the school district has completed a 28 day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).
No signature has been provided
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Board President
No signature has been provided
Superintendent/Chief Executive Officer

