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“If you want your children to be intelligent, read them fairy tales. If you want
them to be more intelligent, read them more fairy tales.” - Albert Einstein
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“Life itself is the most wonderful fairy tale.”
– Hans Christen Andersen

A Conversation with
5th Grade Teacher

Shana Langer
by Tanya Kaiteris

Each edition of Woven will feature an interview with
a different member of the PVS staff.
Q: Hi Shana. I know you just moved to Portland from a
small town in California called Arcata. How have you adjusted?
A: It’s been hard going from a small town to a big city, but
it’s been fun coming to a new school and meeting new kids
and their families. People have been lovely. I’m appreciating
the changing seasons and the snow was a surprise. I’m slowly
learning what Portland has to offer in terms of the food, beautiful
places to go explore, and good music!
Q: What brought you to Portland?
A: Our grandkids live here and there is a Waldorf high school

here where my son attends. My husband’s older son lives here
and has two girls who are one and three. He really wanted to
be a part of their lives, and it has been really wonderful to spend
time with them.

Q: Can you tell me a little bit about your teaching background?
A: Well I started teaching in the public schools, but I’ve always
been attracted to alternative programs and project based learning.
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At one point I was working at a charter school and the parents
had gotten together and said that they wanted to change to a
Waldorf charter. I attended a teacher’s training and loved it. I
eventually became a fifth grade teacher at a different public
Waldorf charter and I took my first class from fifth to eighth
grade. Now those kids are in their junior year of college. My
second class is currently graduating from high school and I’m
going back down to Arcata in a few weeks to help them celebrate
this accomplishment.

Q: What attracted you to the Waldorf curriculum?
A: I loved that the curriculum is based on child development,

and then as a teacher I just began to see it work. Having a
cohesive philosophy and the way the teachers really seem to
care about the kids makes a major impact. It is reverence based
and teachers are teaching with a goal to develop respect in the
children for the world around them and a love of learning. The
truth is there’s always new things to learn and new challenges. I
feel like I only know the tip of the iceberg. There’s an underlying
depth to the philosophy.

Q: So it seems like you’ve focused on Middle School. What do

you enjoy about that age group?
A: You know it kind of just ended up that way but I do love this
age group. I love that they’re so engaged at this level, and

I love following a class and watching them change and grow.
From fifth to eighth grade is such a huge leap. They grow into
themselves.
Q: Are they kids different in Portland than they were in
Arcata?

A: The kids are the same but the setting is very different. Here
we’re in a big city, and Arcata is much more rural so in a way it
was more laid back. You could say, “Hey everyone bring your
bike tomorrow” and the whole class would go off on a bike ride.
The setting is different but kids are kids. The particular class I
have now is really wonderful in that they all seem to enjoy each
other. They are so comfortable together that there is an easy
comfortable feeling in the class.
Q: You have one son and he is currently attending Portland
Waldorf School for High School. Has he been in a Waldorf
school since the beginning?

eighth grade. Like I said I really wanted him to go to a Waldorf
high school. I had attended a training and they talked so much
about teaching to the whole person. They discussed emphasizing
the individual’s strengths and knowing who you are as a person
before you go off into the world. I just didn’t know if they would
pay as much attention to that at a regular high school. The idea
of giving them that foundation so that they know themselves and
listen to themselves is something we try to do here as well.

Q: What do you like to do in your spare time?
A: I love being outdoors and I love being with friends and
family. I don’t really play tennis, but I would like to!!

“I arise in the morning torn between a desire
to improve the world and a desire
to enjoy the world.”
- E.B. White

A: Yes and in fact one reason we moved here was for the Waldorf
high school- or at least that was a consideration. He went to the
public charter school that I taught at and in fact I was his eighth
grade teacher. We actually took his seventh grade year off and
traveled. We said he was “world” schooled and we went around
the world starting in Europe because it was the year he would have
studied the renaissance. We followed the Waldorf curriculum
and sent information back to Arcata. We also went to Thailand,
Indonesia, Turkey, Israel, Cypress, Australia, and New Zealand.
It was an amazing journey. When we got back he completed
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The science behind SteineR�
Scientific support for Waldorf methods
By Maureen Markey
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Kindergarteners who bake bread, play in a sandbox and climb on logs, first graders who paint water colors left

to right in tranquil silence, second graders who start their day balancing bean bags on their heads as they walk to
their desks, upper grades who jog laps before main lesson and take weekly park walks, a whole school that begins
each class with a verse and celebrates turning points in the year with ritual and tradition…it sounds like a neurodevelopmental specialist’s dream and a school climate expert’s fantasy.

The description is the embodiment of the contemporary Mindful Schools or the Whole Brain Movement- two
educational practices founded in the brain and central nervous system research that has deepened and abounded
in the last two decades. With the advent of the MRI and powerful images out of Romania in the 1990’s, neuroscience’s understanding of how the brain develops throughout childhood has exploded and is finally beginning to
impact conversations in schools across the country. A robust body of research supports focusing on children’s sensory and emotional development prior to beginning academic concepts. Somehow Rudolf Steiner suggested such
strategies nearly a century earlier, allowing these concepts to already be well integrated in Waldorf Education.
Over the past 20 years, we have learned that only the very base of the brain stem is fully developed at birth. The
mid brain or limbic system, responsible for emotional processing, and the frontal cortex, responsible for reason
and language, develop through experiences during the first years. This discovery puts to rest the question of nature
versus nurture. The brain’s development is literally shaped by experiences in the world. Steiner, in 1922 wrote,
“The whole life of the young child is a continuous imitation of what takes place in (their) environment…All
speech and all learning to speak rest upon what the child observes unconsciously in their surroundings by means
of (their) senses.” Steiner also proposed that by early adolescence “a teacher is justified in appealing to a student’s faculty of judgment…but before this age we do harm if we continually enter into the ‘whys’ and ‘where- to
fores.’”
Most parents in Waldorf schools are familiar with the contemporary research around play-based early education
and outdoor time that supports Steiner’s proposal of sensory rich early experiences; (allowing the sensory and
limbic system to gently strengthen.) Parents may be less aware of how this work applies as children mature. The
benefits continue throughout the years because brain development is not static. Neurologist Dan Segal teaches
that all three regions of the brain are in constant communication with each other as they react to daily experiences. He feels that optimal growth and learning happens when the sensory and limbic systems are acknowledged
and all three regions are in balance. The inclusion of rhythm (active and quiet time in the day), routine (daily
schedule), and music and art are found to have therapeutic and organizing qualities for an overactive or stressed
limbic system. Steiner recommended these practices as not only restorative, but preventive and strengthening.
Integration of art, nature, movement, rhythm and routine feed the sensory system reducing anxiety, decreasing
stress hormones, and allowing the student to be alert, attentive and in balance.
A Waldorf education provides this level of engagement throughout the years: integrating arts, movement, emotion and critical thinking across the subjects. Fifth grade teacher, Ruthanne Kendrick reflects: “So when teachers
create movements to go with verses, multiplication tables, spelling work, and curriculum alignment (yoga with
study of India in fifth grade and renaissance dances in seventh grade) they are incorporating sensory support
movements that we now know is crucial for full human development.”
Steiner’s goal in education, writes Rahima Baldwin Dancy in The Wisdom of Waldorf, “was not to merely instill
knowledge, but to educate the whole human being so that thinking, feeling, and doing are integrated and capable
of functioning in a healthy way.”
Those kindergarteners baking bread, first graders painting mindfully from left to right, and fifth graders running
laps and throwing javelins are not simply having fun. They are a testament to a philosopher ahead of his time,
and well supported by a scientific and educational community hoping we can integrate research to create healthy,
thriving schools, and compassionate, balanced life learners in the next generation.
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Truth

Beauty

Fifth
Grade
Olympiad
By Medessa Cheney

Strength
8

and Skill

Olympiad begins with a
grand spectacle: hundreds
of fifth-graders converge,
all wearing flowing white
tunics, and with expectation and determination,
recite the Olympic oath:

Glory to thee, O Zeus, most powerful
Give me the courage to stand tall
Glory to thee, Athena, of all the gods most wise
Give me the strength to trust myself
Glory to thee, golden Apollo, most radiant
Give me beauty that I may honor your power
Before the gods I pledge,
That the words of my mouth and the deeds of my hands,
will reveal the purity of my heart.
Accept my efforts, I pray.

Olympiad ends on a quieter note. The students gather in
smaller groups – their city-states - and the leader recognizes
each child’s accomplishments, citing specific examples of
how each student demonstrated his or her noble qualities.
What lies between these two ceremonies is a memorable and
transformative experience. As sixth grader teacher Deanna
Atkinson comments, “Olympiad is the culminating event of
5th grade as it celebrates the grace and beauty of the curriculum, each student’s effort and precision, and the class
as a whole. The class comes back from Olympiad feeling
rejuvenated and bonded as the year ends, which carries the
class into 6th grade.”
In the Waldorf curriculum, fifth grade involves an extended
focus on Greek mythology and culture, as the ideals espoused by the ancient Greeks correspond with the developmental leaps of ten and eleven-year-olds. Fifth grade is often
referred to as the golden age of childhood and is characterized by a growing sense of consciousness, individualism, and
confidence. Olympiad forms a bridge between the imaginative, cooperative games of childhood and the competitive
sports that teens participate in.
Every year in May, Portland Village School joins six other
schools at Camp Adams in Molalla, Oregon for the two day
and one night event. Students begin training with movement teacher Ms. Kennedy in fall for the games, which
include javelin, long jump, relay, and sprint. At the camp,
they are divided into city states of about 11 children from
different schools, led by a classroom teacher designated as
the king or queen. These multi-school teams build on the

interaction with other schools that begins during the fourth
grade Potlatch trip and supports the fifth grader’s transition
to a broader, more externally experience of the world.
The first day is devoted to settling in, forming the citystates and practicing skills in their new groups. Later in the
day, there is a search for the gods and the students present
the odes they have authored during the school year. The
evening ends with presentations from each class at a gathering near the river. On the second day, the games begin in
earnest; the morning and afternoon are filled with physical
events. Fifth grade PVS parent Krista Wheeler characterized the competition this way: “There are some kids that are
astonishingly good at an event and the whole crowd gasps.
There’s this very physical aspect but that’s ultimately not the
point. It’s about giving what you got and staying proud of
your efforts and appreciating others.”
The games segue into the circle of recognition where those
individual efforts are acknowledged, “The adults running
the show are fantastic at recognizing the strengths of each
kid. It’s so beautiful and really honors each child,” reflected
Krista.
PVS is unique among public schools in offering annual
overnight trips for its students, including Farm Trip, Potlatch, and Olympiad; these trips are not only fun and educational but also intricately tied to the curriculum and the
development stage of the students. They reflect the school’s
commitment to honoring the whole child and nourishing
their growth through rich and varied experiences both in
the classroom and the world beyond.
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Bike Repair: 101
with Ms. Constant’s 1st Grade Class

Could you describe what was offered by your class?
We auctioned off bicycle tune-ups and custom helmet
painting.
What made you choose this item? Were the students involved in
that choice?
We had a class meeting about the auction, and I explained
that we had been asked to donate a good or a service. The
students liked the idea of providing a service because it
could be something that helped people. We talked a little
about what sort of service we could provide, and it became
very clear that some students wanted to do something very
physical and concrete with their hands and other students
wanted to do something more abstract and imaginative. I
wanted to honor this, and also ensure that they would all
learn something as a result of their participation in the
project. I came up with bike repairs and helmet painting, and
the kids had a choice of which they were the most interested
in (some students wanted to both, so they split their time
between the two activities).
Where you surprised by anything you observed as your students
prepared their project?
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I was really proud of each of them for choosing an activity
that they personally had an interest in, as opposed to just
choosing something based on what their friends were doing
or what they thought boys/girls should do. Many of them
choose things that were outside of their comfort zone, and I
could tell what a powerful experience it was for them to be
successful in that.
How were parents involved?
We had a number of parents volunteer to come in and work
with the kids. Parents brought in all of the tools/supplies
they might need. Each volunteer was given a run down of
objectives for that activity and then let loose with a group of
4-5 kids to work through it.
How did the helmet art turn out? Were the helmets up for
bidding?
The kids made some really awesome stencils, but no one bid
on the helmet painting!
Have the students been asked to service any bikes since the
auction?
2 parents are bringing their bikes in later this week for the
kids to fix up.

How Did People Live?
Shelter Projects from the Third Grade

The last quarter of the third grade, the students are given their first research project, to build and give a detailed report on a
shelters created and inhabited by people long ago. This shelter can be anywhere from an cliff dwelling, a teepee, an adobe
pueblo to a mud hut. The students set out on the path to answer questions of why such dwellings were built in certain areas and what materials were used to build them. The research was then compiled to form a report to be presented in front
of their class. A detailed model of their chosen dwelling was also presented to give others an idea of how the dwelling was
built. After many weeks of research and hard work the students produced amazing projects and accomplished their first
introduction to working independantly.
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Theater in the Curriculum
By Ruthanne Kendrick • Fifth Grade Teacher

It all starts with a story. The puppet show.

The story in the round. Skits and short enactments to enliven learning. Then a full play.
When I first heard that my daughter’s first
grade class at The Eugene Waldorf School
would be putting on a play for the parents
I was thrilled and knew I could right away
get involved. Theater had been my heart and
soul in high school and college. So I eagerly
volunteered to help out in any way possible.
Imagine my surprise when there were no
“lines” to run with the first graders. They all
already knew what to say and when. They
also knew where to stand and how to say
their lines. Weirder still: they said them in
unison. “This is not a play!!” everything in
me shouted.
Theater in Waldorf schools works like this:
Kindergarten children either in one group
or in small groups work together to move puppets along a silk laden path as the teacher recites an already familiar fairy
tale. This satisfies the soul of the child for they participate in movements both artistic and studied. Their will is engaged
to support the unfolding of the story. Inwardly they are experiencing the actions of all the characters which helps them
resolve good/evil in the world. In first grade, students work together to produce a choral play spoken in unison which
can be a fairy tale but more often is a trickster tale or math play, looking forward to second grade. It happens at year’s end
when the class has had a chance to gel. And so it goes through third grade: a chorally spoken play, tied to the curriculum,
the class works for six weeks to learn the entire play and all can recite it by the presentation date. By fourth or fifth grade,
individual parts come forth away from the choral group. This represents the ego forces emerging in the child and they are
ready to “stand apart” for a soliloquy or dialogue with another player before returning to the safety of the choral group.
Again satisfying the soul of the child as they begin to recognize their own and others’ unique qualities within the group.
At the middle school turn, most students have a part to play and choral recitations are used for strong effect. By the
eighth grade, each student has the maturity to recognize their talents and puts them to use in an appropriate manner by
letting the teacher know what role they are interested in playing either on stage or backstage.
Play selection is up to the teacher and teachers are encouraged to choose carefully to match the play to the class group.
Teachers are also encouraged to write their own play for the class and to cast students in roles that will support their soul
work. So the choleric child who quite often makes himself the center of attention might be assigned the role of a weak,
meager beggar. Similarly, the child who rarely speaks up might take on the role of a Queen or wise Athena. Plays allow
children to reflect on and about the nature of human beings and through these stories make their own choices regarding
how to live in the world. It also allows them to experience different ways of “acting” giving insight to motivation, choices,
and empathy.
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One of my favorite quotes on theater is this:
The reason why I like theater is because it’s a long journey,
and no matter what role you play, we are all in it together. ~Condola Rashad
This quote perfectly sums up the role of theater in the Waldorf methods schools. It is to bring the class together, which
happens magically after the effort that goes into creating and presenting a dramatic story.
Many teachers will say, “After the class play things just seemed to ‘click’ for the group.”
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Portland Village School
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...Another Amazing Year!
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Celebrate Our School
by Participating in Our
DIRECT GIVING CAMPAIGN
Requested Donation
$395.00 per student ($33/month)
will help share the costs of classroom
supplies, field trips and other regularly
occurring costs, equitably across all grades.

Your donation will help pay
for the following expenses:
• Supplies and Materials
• Field Trips and On-Site Enrichment
• Professional Development

How to Give

Tax-deductible donations can be one-time
gifts or set up as monthly donations. Visit the
front office for a donation form or the PVS
Direct Giving web page to set up a one-time
or recurring withdrawal.
Every dollar counts to make PVS thrive and give all of our
students the best experience possible. All Direct Giving donations
are fully tax deductible.

Questions? Contact:
Dre Davey, fundraising chair, Dre.Davey.board@portlandvillageschool.org

“Yesterday is history.
Tomorrow is a mystery.
Today is a gift.
That’s why we call it
‘The Present’.”
– Eleanor Roosevelt

Portland Village School strongly believes in protecting the privacy of its community members and the
confidentiality of information concerning them. Donor records, both hard copy and electronic, and
other donor information are highly confidetial and protected by administrated policy.
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