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Inner City Education Foundation Public Schools Mission Statement
The mission of ICEF Public Schools is to prepare all students to attend and compete at the
top 100 colleges and universities in the nation.
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Background
ICEF Public Schools is committed to providing rich learning experiences for all students,
guided by the rigor and relevance of the Common Core State Standards. Students at ICEF
Public Schools receive a 21st century education, preparing them to be college and career
ready. As the population of Los Angeles becomes increasingly diverse, ICEF Public Schools
acknowledges that educational experiences need to be differentiated to
meet the needs of all students, and in particular, the needs of English Language Learners
(EL’s). English Language Learners face the challenge of mastering a new language while
simultaneously striving towards content level proficiency on core standards. In order to
meet these needs, English Language Learners must be identified and diagnosed in level of
proficiency, so they may receive designated supports based on their language Proficiency
Level Descriptors (PLD’s).
In 2012, California adopted new English Language Development Standards to align with the
Common Core State Standards. The new standards are designed to be used in tandem with
the Common Core State Standards for English-Language Arts and Literacy to amplify the
critical language and knowledge skills to be successful in school and in life. The new
standards strengthen English Language Development opportunities through integrated core
content instruction and in targeted English Language Development.
According to the Common Core State Standards, students are required to demonstrate the
following language skills in English Language Arts/Literacy:
• Comprehend and evaluate complex text across a range of types and disciplines
• Construct effective arguments
• Convey intricate or multifaceted information
• Discern a speaker’s key points
• Request clarification
• Ask relevant questions
• Build on others’ ideas
• Articulate their own ideas
• Confirm they have been understood
(CCSS For ELA and Literacy in History/Social Science and Technical Subjects, p. 7) In
Mathematics, students are expected to demonstrate the following language skills:
• Understand and use stated assumptions, definitions, and previously established
results in constructing arguments
• Make conjectures and build a logical progression of statements to explore the
truth of their conjectures
• Justify their conclusions and communicate them to others
• Respond to arguments of others
(CCSS for Mathematics, p.6)
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In order to achieve the expectations of the Common Core State Standards and meet the
needs of English Language Learners, ICEF Public Schools adheres to the same the guiding
principles of LAUSD, its authorizing agency, as stated in the 2012 LAUSD EL Master
Plan (adapted from George Washington University’s Guiding Principles for Educating
English Language Learners):
Guiding Principles for Educating English Learners:
Principle 1: English learners are held to the same high expectations as all students. ICEF Public
Schools is committed not only to language support, but to helping students achieve mastery of
content in all subject areas.
Principle 2: English learners develop full receptive and productive proficiencies in English in
the domains of listening, speaking, reading and writing, consistent with expectations of all
students. Instruction at ICEF Public Schools provides ample opportunities for students to
engage in the various domains of language in order to master content.
Principle 3: English learners are taught challenging academic content that enables them to
meet performance standards in all content areas, including reading and language arts,
mathematics, social studies, science, the fine arts, health, and physical education, consistent
with those for all students. ICEF Public Schools is committed to providing a well-rounded
education in arts, athletics and academics.
Principle 4: English learners receive instruction that builds on their previous education and
cognitive abilities that reflects their language proficiency levels. At ICEF Public Schools,
Proficiency Level Diagnosis is key to scaffolding content and driving instruction.
Principle 5: English learners are evaluated with appropriate and valid assessments that are
aligned to state and local standards and that take into account the language development
stages and cultural backgrounds of the students. ICEF is committed to administering the
necessary and appropriate assessments to English Learners and using the data from these
assessments to guide instruction.
Principle 6: The academic success of English learners is a responsibility shared by all
educators, the family and the community. At ICEF Public Schools, students are served best
when the school, families, students and communities join together to ensure students’
success.
ICEF Public Schools Master Plan
The purpose of the ICEF Public Schools Master Plan is to serve as a guiding document to all
schools, students, families and stakeholders in how English Language Learners are identified
and met with instruction that targets their specific needs. While the Master Plan adheres to
the same Guiding Principles of the LAUSD Master Plan, the ICEF Public Schools’ Master
Plan has been updated to reflect the shift towards the Common Core State Standards,
specifically utilizing the English Language Development/English Language Arts Common
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Core Framework, and how to adapt instruction to reflect California’s new Proficiency Level
Descriptors (PLD). The ICEF Public Schools Master Plan also describes how the California
English Development Test (CELDT) factors into determining a student’s ELD Level, even
though the state is in the process of transitioning towards using the new English Proficiency
Assessments for California (ELPAC). Finally, the ICEF Public Schools Master plan discusses
the issue of reclassification or redesignation, in transitioning a student from an “English
Language Learner” to “Fluent English Proficient,” or “Lifelong Language Learning,” as
indicated in the new Proficiency Level Descriptors (PLD’s).
ICEF Public Schools will meet all applicable legal requirements for English Learners (“EL”)
as it pertains to annual notification to parents, student identification, placement, program
options, EL and core content instruction, teacher qualifications and training, reclassification
to fluent English proficient status, monitoring and evaluating program effectiveness, and
standardized testing requirement. ICEF Public Schools will implement policies to assure
proper placement, evaluation, and communication regarding EL’s and the rights of students
and parents. ICEF Public Schools will offer an English Learner program that is based upon
sound educational theory, adequately supported by budgeted resources and periodically
evaluated and revised as necessary to increase opportunities for success.
The Common Core State Standards for English language arts (ELA) articulate rigorous gradelevel expectations in the areas of speaking, listening, reading, and writing to prepare all
students to be college and career ready, including English language learners. Second-language
learners also will benefit from instruction about how to negotiate situations outside of those
settings so they are able to participate on equal footing with native speakers in all aspects of
social, economic, and civic endeavors.

Identification of English Learners
The Enrollment Process:
The enrollment process begins when a parent or guardian enrolls their child in an ICEF
school. Each school office will have an appropriate staff member available to provide
consistent information about the instructional program options offered to ELs. All
information is provided in a language that parents understand. Every effort is made to ensure
the enrollment process is as convenient and efficient as possible for parents.
Home Language Survey
ICEF Public Schools will administer the home language survey upon a student’s initial
enrollment into school, provided in the in the enrollment packet. The purpose of the Home
Language Survey (HLS) is to determine if a language other than English is used in the
student’s home.
The information provided is kept on file as the official information until the initial (first) HLS
survey completed is obtained from LAUSD or another sending school. The initial (first) HLS
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takes precedence over any information provided on subsequent surveys completed. The
information provided on the HLS is maintained after that in the ICEF Student Information
System (Illuminate Education) and the student’s Master Plan Folder, located in the child’s
cumulative record. Should LAUSD make their student information system available to and
required for independent charter schools, ICEF schools will comply with its required use as
appropriate.
The HLS consists of the following four questions:
1. What language did the student learn when he or she first began to talk?
2. What language does this student most frequently use at home?
3. What language do you use most frequently to speak to this student?
4. Which language do the adults at home most often use?
These questions are used to determine a student’s home language status as follows:
•

English Only (EO)
If the answers to the four questions on the HLS are “English”, the child is classified as
English Only.

•

Possible English Learner (EL)
If the answers to any of the first three questions on the HLS indicate a language other
than English, or a combination of English and another language, the child is assessed
to measure his or her level of English proficiency.

However, if the parent’s response to the first three questions on the HLS is English, and the
response to the fourth question is other than English, then reasonable doubt may exist as to the
student’s home language. The school’s administrator/designee must research the student’s
home language background using the following indicators, as well as consultation with the
student’s parent:
•
•
•
•
•
•

Parent/Guardian requires an interpreter to communicate in English
Parent/Guardian speaks to their child in a language other than English
The HLS is completed in a language other than English (including spelling the word
“English” in another language; e.g. ingles)
Student initiates interaction with their parents/guardians in a language other than
English
It is revealed that the child, while their parent/guardian is at work, is under the care of
a person(s) who speaks a language other than English
After having been enrolled in the Mainstream English Program designed for students
with fluent-English proficiency for a reasonable length of time, the student
demonstrates a lack of comprehension regarding instruction and classroom/school
routines conducted in English

If there is evidence of significant non-English exposure, then the pupil must be administered
the state English language proficiency assessment, currently known as the California English
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Language Development Test (CELDT). The parent will be consulted by a certificated school
staff member regarding the need to administer the assessment, the results, and the subsequent
program placement of the child.
NOTE: When reasonable doubt is established, the school must annotate the HLS to
document the reasons for CELDT administration. The school administrator/designee
must sign and date the annotations provided.
The parent has the right to amend the HLS at any time. However, if the student has already
been administered the CELDT, any changes to the HLS will not affect the student’s official
language classification. If the parent amends the HLS prior to CELDT administration, the
school must honor the changes made while continuing to take reasonable doubt into
consideration, given the probable impact of the change relative to the parent’s or student's
observed linguistic behavior.
At the time of publication of this document, California is phasing out the use of the CELDT
assessment for annual progress tracking. However, CELDT will continue as the assessment
used for initial identification (students who have never taken the CELDT in the past). With
the implementation of the Common Core State Standards (CCSS) and the English Language
Development (ELD) standards, the California State Board of Education (SBE) adopted the
English Language Proficiency Assessment (ELPAC) to address these new standards.
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Initial Identification Flow Chart
New enrollee to ICEF

Home
Language
Survey

No primary language
other than English

Mainstream
English Program

Primary language other than English or
reasonable doubt regarding accuracy of
HLS responses

Parent receives EL Program
information and is informed regarding
initial Master Plan placement
Assess English proficiency using
CELDT within 30 calendar days at the
beginning of the school year, or within
2 weeks if student enrolls during
school year
Grades
K-1

2-12

English Only (EO)

Grades
K-1
2-12

Score(s)
Overall
score of 4 - 5
Overall
score of 4 - 5
with all skill
areas at 3+

Initial Fluent in
English Proficient
(IFEP)

Score(s)
Overall score of 1
-3
Overall score of 1
– 3 or overall
score or 4 - 5 with
any skill area of 1
or 2

English Learner (EL)

Parent receives notification letter with
test results, confirmation of program
placement and program components
and exit requirements within 30
calendar days, or within 2 weeks if
student enrolls during school year

ELD instruction provided based on Specific CELDT skill
and ELD overall level, support in the ELA grade, and
monitoring of the State Assessment performance level to
close gap between criteria and student performance

Student is placed in Differentiated
Mainstream English with
appropriate ELD support based on
identified need.
•
Mainstream ELA with
ELD Support Class
•
Newcomer Intensive
ELD with Primary
Language Support
•
Intensive Accelerated
ELD Support for
LTELs
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CELDT Testing
Until full implementation of the English Language Proficiency Assessment for California,
ELPAC, all students who indicate that their home language is anything other than English will
take the California English Language Development Test (CELDT) within thirty days of initial
enrollment and at least annually thereafter between July 1 and October 31st until re-designated
1
as fluent English proficient.1
ICEF Public Schools will notify all parents of its responsibility for CELDT testing and of
CELDT results within thirty days of receiving results from publisher. The CELDT shall be
used to fulfill the requirements under the No Child Left Behind Act for annual English
proficiency testing.
CELDT Proficiency Level Descriptions

The proficiency level descriptions below are written from the beginning level to advanced level,
and each level builds on the preceding level. An individual student’s English language
development may be marked by periods of accelerated or slow growth, reversals of progress,
attainment of language plateaus, and unparalleled development of listening, speaking, reading,
and writing skills. At each level, the English learner continues to expand his or her social and
academic vocabulary and his or her capacity to learn grade-level content delivered in
unmodified English. These proficiency level descriptions should only be used with tests
administered after July 1, 2006.
Beginning — Students performing at this level of English-language proficiency may
demonstrate little or no receptive or productive English skills. They are beginning to
understand a few concrete details during unmodified instruction. They may be able to
respond to some communication and learning demands, but with many errors. Oral and
written production is usually limited to disconnected words and memorized statements and
questions. Frequent errors make communication difficult.
Early Intermediate — Students performing at this level of English-language proficiency
continue to develop receptive and productive English skills. They are able to identify and
understand more concrete details during unmodified instruction. They may be able to respond
with increasing ease to more varied communication and learning demands with a reduced
number of errors. Oral and written production is usually limited to phrases and memorized
statements and questions. Frequent errors still reduce communication.
Intermediate — Students performing at this level of English-language proficiency begin to
tailor their English-language skills to meet communication and learning demands with
increasing accuracy. They are able to identify and understand more concrete details and some
major abstract concepts during unmodified instruction. They are able to respond with
increasing ease to more varied communication and learning demands with a reduced number
1

The thirty-day requirement applies to students who are entering a California public school for the first time or for students who
have not yet been CELDT tested. All other students who have indicated a home language other than English will continue with
annual CELDT testing from their prior school of enrollment.
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of errors. Oral and written production has usually expanded to sentences, paragraphs, and
original statements and questions. Errors still complicate communication.
Early Advanced — Students performing at this level of English-language proficiency begin
to combine the elements of the English language in complex, cognitively demanding
situations and are able to use English as a means for learning in content areas. They are able
to identify and summarize most concrete details and abstract concepts during unmodified
instruction in most content areas. Oral and written production is characterized by more
elaborate discourse and fully-developed paragraphs and compositions. Errors are less
frequent and rarely complicate communication.
Advanced — Students performing at this level of English-language proficiency
communicate effectively with various audiences on a wide range of familiar and new topics
to meet social and learning demands. In order for students at this level to attain the Englishproficiency level of their native English-speaking peers, further linguistic enhancement and
refinement are still necessary. Students at this level are able to identify and summarize
concrete details and abstract concepts during unmodified instruction in all content areas. Oral
and written production reflects discourse appropriate for content areas. Errors are infrequent
and do not reduce communication.
Using CELDT Results for Initial Identification and Reclassification
Education Code Section 60810 requires school districts to use individual CELDT results as
the primary indicator for the initial identification of English learners.
School districts are to use annual CELDT results as one of four criteria for considering the
reclassification of English learners to fluent English proficient. Additional criteria include
performance in basic skills, teacher evaluation, and parent opinion and consultation.
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Criteria for Determining English Proficiency
Fluent English Proficient
(FEP)

Student’s overall score is early advanced or higher, and
Each skill area score
• Listening (kindergarten through grade twelve)
• Speaking (kindergarten through grade twelve)
• Reading (grades two through twelve only)
• Writing (grades two through twelve only) is
intermediate or higher.
Additionally, a student may be FEP if:
Student’s overall score is in the upper end of intermediate,
and
• Other test scores
• Report card grades
• Input from parents/teachers are taken into
consideration.

English Learner (EL)

Student’s overall score is below early advanced,
or
Student’s overall score is early advanced or higher, but one
or more of the skill area scores is below intermediate.

Criteria for Identification of Initial Fluent English Proficient (IFEP)
*STUDENT INITIALLY TESTED ON THE CALIFORNIA ENGLISH LANGUAGE
DEVELOPMENT TEST (CELDT) FOR CURRENT ACADEMIC YEAR:
Grades K-1:
- Overall score at Early Advanced or Advanced performance level and
Listening and Speaking domains at Intermediate level or above. There
is no minimum score required for Reading and Writing.
- Classroom Teacher Recommendation for K/1 student to be designated IFEP
Grades 2-8:
- Overall performance score on CELDT of Early Advanced or Advanced and a
score of Intermediate or higher on each sub-test: Listening, Speaking, Reading,
and Writing
*** English learners with IEPs are assessed for English proficiency using
accommodations, modifications, or alternate assessments for the CELDT if specified in
2

The criteria for determining English proficiency were approved by the SBE in May 2001 and
updated in September 2006. Upon the adoption of new measures based on the CASSP, ICEF Public
Schools will revise the criteria.
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the pupil’s IEP or 504 Plan.
Criteria for Reclassification (RFEP) from Limited English Proficient (LEP) to
Fluent English Proficient (FEP)
Students are eligible for reclassification if they meet the following criteria:
ICEF Reclassification Criteria Chart:
Kindergarten-1st grade
CELDT –
(California
English
Language
Developme
nt Test)
Annual

Teacher
Evaluation
Basic Skills
Assessment

• CELDT
overall
score of 4

• CELDT
overall
score of 5

• With
scores of
4 or 5 in
Listening,
Speaking,
Reading
and
Writing

• With
scores of 3
or higher
in
Listening,
Speaking,
Reading
and
Writing
• Progress Report Card
marks of 2 or higher in
ELA

• Benchmark Assessment
System (BAS) guided
reading level within grade
level band

2nd – 5th grade

6th – 12th grade

• CELDT overall score of • CELDT overall score of
4 or 5
4 or 5
• With scores of 3 or
higher in Listening,
Speaking, Reading and
Writing

• With scores of 3 or
higher in Listening,
Speaking, Reading and
Writing

• Progress Report Card
marks of 2 or higher in
ELA

• Grade of “C” or better in
a grade-level English or
LTEL course (9th gradeA-G credit only)
• Achieve 3000 Lexile
level within grade level
bands, OR
• Previous year’s SBACELA score of “Standard
Met” or “Standard
Exceeded” OR.
• NWEA-MAP:
Performance level of
Basic on the MAP
Reading Test with a
minimum Fall or
Winter/Spring score of:

• Benchmark Assessment
System (BAS) guided
reading level within
grade level band, OR
• NWEA-MAP:
Performance level of
Basic on the MAP
Reading Test with a
minimum Fall or
Winter/Spring score of:
Grade

Fall

Winter/Spring

2nd
3rd
4th
5th

141
160
174
188

158
177
188
198

*www.nwea.org

Grade

Fall

Winter/Spring

6th
7th
8th
9th
10th
11th

198
205
211
214
219
221

205
211
215
218
221
222

*www.nwea.org

Parent
Approval

Parent Consultation and
Approval

Parent Consultation and
Approval

Parent Consultation and
Approval
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Reclassification of English Learners with Disabilities
Students with disabilities, including severe cognitive disabilities, are to be provided the same
opportunities to be reclassified as students without disabilities. Local IEP teams, therefore, may
determine appropriate measures of ELP and performance in basic skills and minimum levels of
proficiency on these measures that would be equivalent to an English proficient peer with similar
disabilities, in accordance with local reclassification policies based on the state definition of ELP (EC
Section 313[f]).
In accordance with federal and state law, the local IEP team may address the individual needs of each
English learner with a disability using multiple criteria in concert with the four reclassification criteria
in EC Section 313(f). These four criteria are the minimal required components that LEAs must
include in their local reclassification policy. Other criteria may be used to supplement the four
required criteria to ensure the most appropriate decision is made for each student.
•

Criterion 1: Assessment of ELP using an objective assessment instrument
Assessment of ELP using an objective assessment, including but not limited to the CELDT,
is one of four criteria in state law per EC Section 313(f) to be used by LEAs in determining
whether or not an English learner should be reclassified as RFEP. The IEP team can use the
scores from an alternate assessment aligned with the state ELD standards for reclassification
purposes. An alternate assessment may be used to measure the student’s ELP on any or all
four domains in which the student cannot be assessed using the CELDT.
The IEP team may use results from the alternate assessment or CELDT with modifications
in conjunction with the other required criteria (i.e., teacher evaluation, parental opinion and
consultation, and student’s score on an assessment of basic skills) to determine a student’s
eligibility for reclassification.

•

Criterion 2: Teacher evaluation
Use the student’s classroom performance information based on his or her IEP goals for
academic and ELD.

•

Criterion 3: Parental opinion and consultation
The parent or guardian is a participant on the IEP team.

•

Criterion 4: Student’s score on an assessment of basic skills
The IEP team should specify in the student’s IEP an assessment of basic skills to meet the
guidelines for reclassification (e.g., the California Alternate Assessment). The IEP team may
consider using other assessments that are valid and reliable and designed to compare basic
skills of English learners with disabilities to native speakers of English with similar
disabilities to determine if the English learner with disabilities has sufficiently mastered the
basic skills for reclassification consideration.

The IEP team may use this comprehensive approach to make decisions regarding program supports
and reclassification that will allow the student to make maximum progress given the student’s
capacities

11

CELDT ELD Levels Defined2

Beginning

CELD
Stage
T
Level

1

1

2
3

Descrip
tors

Skill Area
Proficiency

Pre-Production

•
•

No verbal production
Minimal Comprehension

Early Production

•
•

One/two word responses
Some Comprehension

•

Enough proficiency to speak in
simple sentences with
approximations
Limited proficiency to communicate
ideas (with approximations)
Good comprehension of
contextualized information
Proficiency to communicate well
(with approximations)
Good comprehension of
contextualized information
Proficiency to communicate well
Good comprehension of information
Adequate vocabulary to
achieve academically in
content classes
Heightened proficiency to
communicate coherently
Expanded vocabulary to
achieve academically
Very good comprehension of
information
Near native speech fluency

Early Emergence

Advanced

Intermediate

•

2

4

Early
Intermediate

•
•

3
4

5

6

Intermediate

Early Advanced

•
•
•
•
•

5

7

•

Advanced

•
•

Note: Until full implementation of the new English

2 Until

full implementation of the new English Language Proficiency
Assessment for California (ELPAC), ICEF Public Schools will
continue to use the CELDT levels to monitor and determine English
Proficiency levels until California develops new guidelines for
determining students’ Proficiency Level Descriptors as per the
ELA/ELD Framework.
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The 2014 California Proficiency Level Descriptors
Although the CELDT is still being administered and utilized, ICEF Public Schools
recognizes the shift towards the newly designed English Language Proficiency
Assessments for California (ELPAC), which is anticipated to replace the CELDT in 20172018 school year. In order to ensure adequate instruction for English Learners, ICEF
Public Schools is focusing instruction on the 2014 adopted Proficiency Level Descriptors
(PLD’s). The PLD’s provide an overview of English Language Development that English
Learners are expected to progress through as they gain increasing proficiency in English
as a new language. The PLD’s are used in conjunction with the California Common Core
Content Standards to allow teachers to provide targeted instruction in English Language
Development as well as differentiated instruction in academic content areas.
The table on the following page describes the Proficiency Levels Descriptors, which are
utilized in determining the specific English Language Development teaching strategies
within the core instructional program. Students develop language skills by focusing on
three parts –Interacting in Meaningful Ways (Part I of ELD Standards), Learning About
How English Works (Part II of ELD Standards), and Using Foundational Literacy Skills
(Part III of ELD Standards).
Teachers provide ELD support using the PLD’s through two ways, by incorporating
strategies for Integrated ELD, or content instruction that supports the development of
languages uses specified by the CCSS for ELA/Literacy and CA ELD Standards and by
providing strategies for Designated ELD, in which students receive specialized
instruction that builds into and from content instruction in ELA and other disciplines
(California Department of Education, 2012).
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Overview of the 2014 California ELD Proficiency Level Descriptors

Student
Capacities
Native
Language
English
learners come
to school
possessing a
wide range of
competencies
in their native
language
appropriate to
their age. They
may have
varying levels
of literacy in
their native
language,
depending on
their prior
experiences in
the home,
community and
school. As
learners of
English as a
new language,
they gain
metacognitive
awareness of
what language
is and how it is
used and apply
this awareness
in their
language
learning
strategies,
including
drawing upon
knowledge of
their native
language.

English Language Development
Proficiency Level Continuum
Emerging
Expanding
Bridging
English learners
enter the
Emerging level
having limited
receptive and
productive
English skills.
As they
progress
through the
Emerging level,
they start to
respond to more
varied
communication
tasks using
learned words
and phrases with
increasing ease.
Upon exit from
the Emerging
level, students
have basic
English
communication
skills in social
and academic
context.

As English
learners
progress
through the
Expanding level,
they move from
being able to
refashion
learned phrases
and sentences in
English to meet
their immediate
communication
and learning
needs toward
being able to
increasingly
engage in using
the English
language in
more complex,
cognitively
demanding
situations.
Upon exit from
the Expanding
level, students
can use English
to learn and
communicate
about a range of
topics and
academic
content areas.

As English
learners progress
through the
Bridging level,
they move from
being able to
communicate in
ways that are
appropriate to
different tasks,
purposes, and
audiences in a
variety of social
and academic
context toward
being able to
refine and
enhance their
English language
competencies in a
broader range of
contexts.

Lifelong
Language
Learning
Students who
have reached
“proficiency” in
the English
language (as
determined by
state and/or local
criteria continue
to build
increasing
breadth, depth,
and complexity in
comprehending
and
communicating
in English in a
wide variety of
context

Upon exit from
the Bridging
level, students
can communicate
effectively with
various audiences
on a wide range
of familiar and
new topics to
meet academic
demands in a
variety of
disciplines.
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Student
Capacities

High-Level
Thinking with
Linguistic
Support
English
learners
possess
cognitive
abilities
appropriate to
their age and
experience. In
order to
communicate
about their
thinking as
they learn
English, they
may need
varying
linguistic
support,
depending on
the linguistic
and cognitive
demand of the
task.

English Language Development
Proficiency Level Continuum
Emerging
Expanding
Bridging
General Extent of Support
Substantial
Students at the
early stages of
the Emerging
level can engage
in complex,
cognitively
demanding
social and
academic
activities
requiring
language when
provided
substantial
linguistic
support, as they
develop more
familiarity and
ease with
understanding
and using
English, support
may be
moderate or
light for familiar
tasks or topics.

Moderate
Students at the
early stages of
the Expanding
level can engage
in complex,
cognitively
demanding
social and
academic
activities
requiring
language when
provided
moderate
linguistic
support; as they
develop
increasing ease
with
understanding
and using
English in a
variety of
contexts,
support may be
light for familiar
tasks or topics.

Light
Students at the
early stages of
the Bridging
level can engage
in complex
cognitively
demanding social
and academic
activities
requiring
language when
provided light
linguistic
support; as they
develop
increasing ease
with
understanding
and using highly
technical
English, support
may not be
necessary for
familiar tasks or
topics using
everyday
English.

Lifelong
Language
Learning
Occasional
Students who
have exited the
Bridging level
benefit from
occasional
linguistic support
in their ongoing
learning of
English.

Instructional Programs for English Learners
Students at ICEF Public Schools have the option of receiving ELD support through
two programs – Program 1, Structure English Immersion and Program 2,
Differentiated Mainstream English Instructional
These two programs incorporate the shifts towards the CCSS and CA ELD Standards
by emphasizing the importance of providing Integrated ELD, or content instruction
that supports the development of languages uses specified by the CCSS for
ELA/Literacy and CA ELD Standards and by providing Designated ELD, in which
students receive specialized instruction that builds into and from content instruction in
ELA and other disciplines (California Department of Education, 2012).
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Structure English Immersion (SEI) Program
Program goal: Acquire English language proficiency and gain access to grade-level academic core content via
differentiated instruction and appropriate support.
Students Served
Program Components
Parent Information
Staffing & Credentialing
ELs in grades K-5 who
AT least 60 minutes
Parent and child meet at
See Appendix __ for statehave been enrolled in U.S.
daily of Specialized
least twice yearly with a
approved credentials and
schools for 2 years or less
ELD course with
designated faculty member certificates, permits, and
and are ELD 1-3 overall in
emphasis on English
to review academic
supplementary EL
the skill areas.
Language and literacy
progress.
authorizations.
development ,
specialized reading
For Newcomer EL
interventions and
students, particular those
sheltered content area
enrolling in high school,
courses, cultural
who will not be able to
orientation to the U.S.
complete graduation
and the school system
requirements before the
age of 19, a transition plan
will be developed for the
student to matriculate to
Adult School or
Community College to
complete requirements

Program goal: Acquire English language proficiency and gain access to grade-level academic core content via
differentiated instruction and appropriate support.6
Students Served
Program Components
Parent Information
Staffing & Credentialing
ELs in grades 6-12 who
At least one additional
Parent and child meet at
See Appendix __ for statehave been enrolled in U.S.
period of specialized
least twice yearly with a
approved credentials and
schools for 2 years or less
ELD that focus on both
designated faculty member certificates, permits, and
and are ELD 1-2 overall in
the language of school
to review academic
supplementary EL
the skill areas.
and the core content
progress.
authorizations.
Acculturation to life in
the U.S. and Los
For Newcomer EL
Angeles
students, particular those
enrolling in high school,
Access to sheltered
who will not be able to
content classes when the
complete graduation
student reaches high
requirements before the
Early Intermediate or
age of 19, a transition plan
Intermediate level of
will be developed for the
English proficiency.
student to matriculate to
Adult School or
Community College to
Primary language
complete requirements
instruction in the
content areas when
needed.
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English Language Mainstream (ELM) Program
Program goal: Ensure that English learners progress towards meeting ELD proficiency and
grade-level content standards. Ensure that RFEP students’ linguistic and academic skills are
comparable to the performance of their native-English speaking peers.
Staffing &
Students Served
Program Components Parent Information
Credentialing
Mainstream Language Parent of ELs and
ELs in grades k-5
See Appendix __ for
Arts grade level core
with overall CELDT
ELD 1-3 are informed state-approved
content proficiency
levels of 4-5 or ELs
of Mainstream
credentials and
using scaffolded and
levels 4 and 5
English program and
certificates, permits,
differentiated content
ELD differentiated
and supplementary
instruction.
support.
EL authorizations.
ELs in grades 6-12
who are “reasonably
fluent in English
(ELD 4-5)

Mainstream
Language Arts
course with
EO/RFEP/IFEP
students
with support
focused on
academic language
arts

Parent of ELs and
ELD 1-3 are informed
of Mainstream
English program and
ELD differentiated
support.

Access to
instruction in all
curricular areas
aligned to content
standards using
SDAIE
methodology
Differentiated
instruction and
SDAIE strategies
used in content
classes
Standard-based
materials and
supplemental
materials are used
Students also work
1-1 or in small
groups with an
Instructional
Assistant and/or
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Teacher.

Strategies and Resources for Integrated ELD
ICEF Public Schools provides Integrated ELD by incorporating the essential features
of Integrated ELD Instruction in all lessons, as described in the 2014 ELD/ELA
Framework. Lessons that incorporate Interactive ELD must be interactive and
engaging, meaningful and relevant, intellectually-rich and challenging, build on
prior knowledge, include scaffolding, focus on content knowledge and academic
English, and value the primary language.
Additionally, ICEF Public Schools utilizes the following resources and/or strategies:
Sheltered Instruction Observation Protocol (SIOP)– ICEF Public Schools
implements a Teacher Effectiveness Framework to evaluate all teacher-delivered
instruction. The ICEF TEF is based on the work of Charlotte Danielson’s Framework
for Effective Teaching. To ensure that English Learners are receiving adequate support,
ICEF Public Schools focuses on key components of the SIOP as they related to the
ICEF TEF. The correlation between the ICEF Teacher Effectiveness Framework and
the Sheltered Instruction Observation Protocol can be found following this section.
Language Objectives – ICEF Public Schools believes excellence is achieved when
students are engaged in rigorous and relevant learning experiences that promote
discourse, inquiry, and the application of critical thinking skills. The creation of
Language Objectives allows teachers to scaffold instruction when teaching the three
modes of communication – interpretation, collaboration and production.
Thinking Maps – Thinking Maps® are a collection of graphic organizers which assist in
language learning by creating consistent visual patterns to eight specific though processes.
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By using these patterns of thinking, students are able to interpret language and apply
language to higher level and critical thinking.
Total Physical Response (TPR). Developed by James J. Asher, TPR is a language
learning tool based on the relationship between language and its physical representation
or execution. TPR emphasizes the use of physical activity to increase meaningful learning
opportunities and language retention. A TPR lesson involves a detailed series of
consecutive actions accompanied by a series of commands or instructions given by the
teacher. Students respond by listening and performing the appropriate actions (Asher,
2000a). Teachers incorporate TPR when designing lessons, as per the ICEF Teacher
Effectiveness Framework 1.2B, Creating cognitively engaging learning experiences for
students.

Minimum Progress Expectations for English Learners
Starting EL level
ELD 1-2

Minimum Progress Expectations for EL
End of 1st Year
End of 2nd Year
End of 3rd Year
Enrolled
Enrolled
Enrolled
• Improve minimum • Improve minimum • Improve minimum
of 1 ELD level
of 1 ELD level
of 1 ELD level
• Improve ELD
• Improve ELD
• Improve ELD
skills 1 level
skills 1 level
skills 1 level
• SBAC ELA likely
• SBAC ELA likely • SBAC ELA likely
“Standard not
“Standard not
“Standard nearly
Met”
Met”
Met”
• Improve ELA
• Improve ELA
• Improve ELA
grade
grade
grade

ELD 3

• Improve minimum
of 1 ELD level
• Improve ELD
skills 1 level
• SBAC ELA likely
“Standard not
Met”
Improve ELA grade

ELD 4

Check for
Reclassification
Eligibility
Requirements:
• SBAC ELA likely
“Standard Met or

Check for
Reclassification
Eligibility
Requirements:
• SBAC ELA likely
“Standard Met or
Standard
Exceeded”
• ELA grade of “C”
• ELPAC skills
level of 3 or
higher?
Check for
Reclassification
Eligibility
Requirements:
• SBAC ELA likely
“Standard Met or

Check for
Reclassification
Eligibility
Requirements:
• SBAC ELA likely
“Standard Met or
Standard
Exceeded”
• ELA grade of “C”
• ELPAC skills
level of 3 or
higher?
Monitor Progress in
ELA

End of 4th Year
Enrolled
Check for
reclassification
eligibility
requirements:
• SBAC ELA likely
“Standard Met or
Standard
Exceeded”
• ELA grade of “C”
• ELPAC skills
level of 3 or
higher?
Check for
Reclassification
Eligibility
Requirements:
• SBAC ELA likely
“Standard Met or
Standard
Exceeded”
• ELA grade of “C”
• ELPAC skills
level of 3 or
higher?
Monitor Progress in
ELA
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Standard
Exceeded”
• ELA grade of “C”
• ELPAC skills
level of 3 or
higher?

Standard
Exceeded”
• ELA grade of “C”
• ELPAC skills
level of 3 or
higher?

Accelerated Learning Program for Long Term English Learners
The goals of this instructional program model are to accelerate the academic ELD and to
attain academic proficiency in core content subjects for ELs who have attended school in the
US for more than four full years (i.e., beginning their fifth year and beyond), but still have
not met the criteria to be reclassified. This program option ultimately aims to reduce the risk
of dropping out of school, ensure that these students are able to perform at a level comparable
to their native-English speaking peers, have access to and meet A-G graduation requirements
to be college-prepared and career-ready.
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Program goal: Accelerate the academic ELD and academic achievement of Long-Term EL
(LTELS) students so they reclassify and are able to meet college-and career-ready standards
comparable to native English speaking peers in Mainstream English classrooms
Students Served
Program Components
Parent Information
Staffing &
Credentialing
ELs in grades 6-12
1. Advanced, content- Parent and child meet
See Appendix __ for
who have completed
based ELD
at least twice a year
state-approved
five full years or
emphasizing oral
with a designated
credentials and
more in U.S.
and written
faculty member to
certificates, permits,
schools but have not
academic language
review LTEL progress, and supplementary
yet met
development with
program placement,
EL authorizations.
reclassification
an emphasis on
test results, and goals
criteria
expository text.
for meeting
Includes instruction reclassification criteria
in organization
and accelerated
strategies and
academic progress
support for other
targets
content classes
2. Access to
instruction aligned
to content standards.
Students clustered
in heterogeneous
Mainstream English
content classes
3. Explicit language
and literacy
development across
curriculum using
SDAIE strategies
4. Focus on study
skills and critical
thinking in all
content areas.
5. Counselor or EL
designee to monitor
LTEL language
proficiency level,
test results, goals for
meeting grade level
standards, and
progress toward
reclassification.
6. ICEF data system
are configured to
identify and monitor
progress of LTELs
for teachers and
administrators.
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FOR STUDENTS NOT MEETING MINIMUM PROGRESS
EXPECTATIONS
The minimum progress expectations benchmarks have been defined to assist parents, educational
personnel and students to understand what constitutes appropriate progress for the students’
instructional program and when students require additional support. All ELs are monitored regularly
to ensure adequate progress toward acquiring English proficiency and mastery of grade level
academic content. When students fail to meet the expected progress benchmarks, interventions are
provided to accelerate learning and parents are notified in writing of the student’s specific areas of
need as well as the intervention(s) that are being provided.
The progress benchmarks described in this Master Plan are annual benchmarks, but students must be
monitored much more frequently to ensure that academic deficits do not develop. It is important to
examine the achievement of the student’s “true peers” (similar language proficiencies, culture and
experiential background) to determine if they are progressing or not. If several “true peers” are
struggling, this is an indication that the core instruction is less than optimal for that entire group of
students. When the progress of a particular student is substantially slower than the students’ true
peers, the student requires additional support in the form of an intervention.

PURPOSES OF EL PROGRAM MONITORING, EVALUATION AND
ACCOUNTABILITY
ICEF is committed to monitoring the progress of EL student academic achievement,
implementation of its EL policies, programs and services, as well as their effectiveness in order to
continuously improve them and to hold schools accountable. EL program monitoring, evaluation,
and accountability practices will address the following purposes:
a. Monitor progress of EL students towards reclassification
b. Monitor implementation of instructional program services, educator/stakeholder roles and
duties, and administrative processes
c. Determine effectiveness of programs, services processes in promoting EL linguistic and
academic success, and college and career readiness;
d. Provide useful, timely feedback and identify needed modifications and actionable
information to all educators and stakeholders in the system;
e. Support continuous improvement of EL student achievement and the implementation of
instructional and support services, and identify needed modifications; and
f. Include EL Reclassification as a measurable accountability target all educators and
stakeholders for implementation, outcomes, and continuous improvement of both.

PROGRESS MONITORING FOR ELD
During each reporting period throughout the year, site administrators and/or EL Designee at ICEF
public schools must ensure that monitoring is done to identify students who may be incurring
academic deficits in language and core content areas while learning English. If by the third year of
instruction an EL student is not meeting the minimum benchmarks of progress for his/her particular
instructional program, an in-depth diagnostic assessment will be administered to identify specific
student needs and provide appropriate interventions to accelerate the student’s progress.
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Monitoring progress of the acquisition of English is essential. Regular assessments that measure
English language proficiency – over and above curriculum-embedded assessments, and those
assessments are administered regularly to all ELs. ICEF schools monitor EL student development
of English using:

•
•
•
•
•

CELDT Scores
ELD Progress Profile
Lexile or Guided Reader Level
State Benchmark Assessments
Curriculum Embedded Assessments

Students not making adequate progress will be provided intervention services. These interventions
can include additional ELD instruction, extended day with ELD tutoring, summer session, and other
instructional supports to help the student quickly accelerate to the expected level of English
proficiency.
Middle and high school teachers will be provided current EL Progress Monitoring reports and AtRisk reports at the midpoint of each reporting period for all of their students. These reports will be
prepared by the Data Team and include at minimum:

•
•
•
•
•
•
•
•

Progress toward Minimum Progress Expectations by instructional program
Overall CELDT results for current and previous years
Number of years in the EL program
SBAC scores in ELA for current and previous years
Current Benchmark Scores
Overall GPA for secondary students
Current progress reports the student may have received
Additional risk factors such as attendance, suspensions, below grade level reporting
marks

These regular reports serve to remind middle and high school teachers of their ELs’ status and
progress toward the expected benchmarks of achievement. While some of these data do not change
over the school year, it is imperative that school leaders and teachers review and monitor these
progress reports closely in order to intervene in a timely manner if adequate progress is not being
made.
At least once a year, the Student Support and Progress Team meets to review performance of each
current middle and high school EL who is not making expected progress towards meeting
reclassification criteria.
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ICEF Teacher Effectiveness Crosswalk with Sheltered Instruction Observation
Protocol (SIOP)
Tool to Support English Language Development Instruction
ICEF TEF
Sheltered Instruction Observation Protocol
Domain 1: Data-Driven Planning and Assessment
Standard
Standards
1.1 Establish standardsbased learning objectives
for instructional plans

1.2 Organize instructional
plans to promote standardsbased, cognitively engaging
learning for students

1.3 Use student data to
guide planning
1.4 Use knowledge of subject
matter content/skills and
learning processes to plan for
student learning

1.5 Design assessments to
ensure student mastery.

Indicators

A) Selection of learning objectives

1. Clearly defined content objectives for students
2. Clearly defined language objectives for students

3. Content concepts appropriate for age and
educational background level of students
A) Designing and sequencing of learning
4. Supplementary materials used to a high degree,
experiences
making the lesson clear and meaningful (e.g.,
computer programs, graphs, models, visuals)
5. Adaptation of content to all levels of student
proficiency
B) Creating cognitively engaging
learning experiences for students
6. Meaningful activities that integrate lesson
concepts
5. Adaptation of content to all levels of student
A) Lesson design guided by data
proficiency
5. Adaptation of content to all levels of student
A) Knowledge of subject matter to
identify pre-requisite knowledge & skills proficiency

B) Addresses common content
misconceptions

5. Adaptation of content to all levels of student
proficiency

A) Selection and progression of
formative assessments
B) Planned response to formative
assessment data

Domain 2: Classroom Learning Environment
2.1 Create a classroom/community
culture of learning

A) Value of effort and
challenge

2.2 Manage student behavior through
clear expectations and a balance of
positive reinforcement,

A) Behavioral expectations

25. Student engaged approximately 90-100% of
the period
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feedback, and redirection
B) Response to behavior

2.3 Establish a culture of respect and
rapport which supports students’
emotional safety

2.4 Use smooth and efficient
transitions, routines, and
procedures to maintain
instructional momentum

A) Interactions between
teacher and students
B) Student interactions with
each other

A) Routines, procedures, and
transitions

Domain 3:
Instruction
A) Communication of the
learning objectives of the
lesson
3.1 Communicate learning objectives
B) Connections to prior and
to students
future learning experiences
C) Criteria for success

A) Executes lesson cycle
3.2 Facilitates Instructional Cycle

B) Cognitive level of student
learning experience

A) Questioning
3.3 Implementation of instructional
strategies
B) Academic discourse

23. Content objectives clearly supported by lesson
delivery
8. Links explicitly made between past learning and
new concepts
11. Explanation of academic tasks clear
12. Uses a variety of techniques to make content
concepts clear (e.g., modeling, visuals, hands-on
activities, demonstrations, gestures, body language)
13. Provides ample opportunities for students to
use strategies
14. Consistent use of scaffolding techniques
throughout lesson, assisting and supporting student
understanding, such as think-alouds
26. Pacing of the lesson appropriate to the students’
ability levels
10. Speech appropriate for students’ proficiency level
(e.g., slower rate and enunciation, and simple sentence
structure for beginners)
22. Uses activities that integrate all language skills
(i.e. reading, writing, thinking and speaking)
15. Teacher uses a variety of question types, including
those that promote higher-order thinking skills
throughout the lesson (e.g., literal, analytical, and
interpretive questions)
18. Consistently provides sufficient wait time for
student response.
10. Speech appropriate for students’ proficiency level
(e.g., slower rate and enunciation, and simple sentence
structure for beginners)
16. Frequent opportunities for interaction and
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C) Group structures

D) Resources and instructional
materials
A) Checking for students’
understanding and adjusting
instruction
3.4 During lesson, teacher makes
effective instructional decisions
based on formative assessments

B) Feedback to students

discussion between teacher/student and among
students, which encourage elaborated responses
about lesson concepts.
19. Ample opportunities for student to clarify key
concepts in L1.
17. Grouping configurations support language and
content objectives of the lesson
20. Provides hands-on materials and/or
maniupulatives for students to practice using
content knowledge
22. Uses activities that integrate all language skills
(i.e. reading, writing, thinking and speaking)
30. Conducts assessment of student comprehension
and learning of all lesson objectives (e.g., spot
checking, group response) throughout the lesson
29. Regularly provides feedback to students on
their output (e.g., language, content, work)

C) Self-monitoring
Domain 4: Professional Responsibilities
A) Accuracy
4.1 Engage in critical reflection,
constantly revising practice to increase
effectiveness

4.2 Engage in collaborative
relationships with peers to learn and
share best practices and ensure
continuity in student learning

B) Use in future planning
C) Acceptance of feedback
A) Participation in a
professional community
B) Professional development
C) Shared commitment
A) Ethics and professionalism

4.3 Uphold and exhibit the CMO
norms and expectations

B) Norms described by
school/CMO handbooks

Domain 5: Partnerships, Family and Community
5.1 Develop two-way communication
with families about

A) Initiation of meaningful
communication
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student learning and achievement

5.2 Equip families with a variety of
strategies to support their child's
success and college readiness
5.3 Help students leverage resources in
their community that support their
success in college and beyond

B) Responsiveness to parent
inquiries and communication
C) Inclusion of the family as a
partner in learning decisions
A) Provision of parent
education efforts to support
students
A) Goal setting and advocacy
B) Knowledge of community
resources
C) Support for students in
accessing these resources
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Resources for Designated ELD
ICEF Public Schools provides Designated ELD Instruction utilizing the Essential Features
described in the ELA/ELD Framework (2014) developed by the CDE. These include
ensuring lessons are of intellectual quality, have an academic focus, provide
opportunities for extended language interaction, focus on meaning, focus on forms,
contain planned and sequence events, provide scaffolding, have clear lesson objective,
and that teachers provide corrective feedback and opportunities for formative
assessment.
Additionally, ICEF Public Schools implements the following resources and/or strategies:
Targeted Group Structures Model – ICEF Public Schools implements a Targeted Group
Structures Model, in which students engage in three types of instructional groups – the
Collaborative group, the Independent Group and the Direct Instruction Group to achieve
specific learning targets.
• In the Collaborative group, students are assigned content area instruction that
incorporates the three modes of communication – interpretation, collaboration and
production.
• In the Direct Instruction Group, the teacher leads a small group in targeted content
area instruction, which includes scaffolds for English Language Development.
Student composition of the small group is determined by various forms of data,
including achievement on assessments, exit tickets, Lexile level and English
Language Proficiency Level.
• In the Independent Group, students work independently, utilizing technologybased instruction.
iReady – iReady is a standards-based computerized program that targets
instruction to students’ learning needs in reading and math. Students in
grades K-8 receive supplementary and enhanced computerized instruction
to progress in grade-level standards. Because iReady is computer adaptive,
English Learners receive the necessary instructional supports.
Achieve 3000 – Students in Grades 9-12 engage in Achieve 3000, a
standards-based literacy program focused on increasing students’
comprehension of informational text. While the focus of Achieve 3000 is
on raising students’ Lexile levels, English Learners also participate in an
additional component to enchance their level of English proficiency.
Primary Language Support – During this independent work time, a
student who falls into the Native Language or Early Emerging Proficiency
Level Descriptor may receive Primary Language Support from an
Instructional Assistant or software based program.
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EL Achieve – In schools that have a larger number of English Learners
(>50), teachers implement EL Achieve, an instructional program designed
to focus on specific English Language Development skills.
Monitoring and Implementation
ICEF is committed to monitoring the implementation and effectiveness of its EL policies,
programs and services. EL program monitoring, evaluation, and accountability practices
will address the following purposes:
a. Monitor implementation of instructional program services, educator/stakeholder
roles and duties, and administrative processes as defined in the English Learner
Master Plan;
b. Determine effectiveness of programs, services processes in promoting EL
linguistic and academic success, and college and career readiness;
c. Provide useful, timely feedback and identify needed modifications and actionable
information to all educators and stakeholders in the system;
d. Support continuous improvement in the implementation of instructional and
support services, program designs and approaches, and administrative policies
and processes, and identify needed modifications; and
e. Foster internal accountability of all educators and stakeholders for
implementation, outcomes, and continuous improvement of both.
The Instructional Leadership Team at each school site (consisting of the Director,
Instructional Specialist, Teacher Leaders and other Team Members) will be responsible for
Program Monitoring while working closely with the Home Office Academic Team.
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English Learner Advisory Committee (ELAC)
According to the California Education Code, each school with twenty-one (21) or more
ELs must establish a functioning ELAC. The ELAC is an advisory committee whose
purpose is to provide input and advice to the site administration. ELACs are not decision
making councils nor do they approve expenditures from any funding source. However,
they do provide input and advice on school decisions and the use of funding sources
dedicated to ELs. Parents who serve on the ELAC are elected by parents/guardians of EL
and must make up at least the same percentage of the committee membership as their
children represent of the student body. The minimum percentage of EL parents on the
ELAC is fifty-one (51) percent.
However, if the percentage of EL students at a school is greater than 51 percent, the
percentage of EL parents on the ELAC must match or exceed the percentage of the
school’s total EL population. The table below provides simple illustrations of how to
calculate the proportion of EL parents that must be on the ELAC.
Sample Calculation of EL Parents for Membership on ELAC
Required Parent
Total EL School
Total Number of
School
Composition (minimum of
Population
ELAC Members
51% parents are required)
School A

25%

10

6

School B

79%

10

8

School C

52%

10

6

Pursuant to ICEF, the school’s ELAC may delegate its authority to an established School
Site Council (SSC), provided that the ELAC has first been duly constituted, trained on the
mandated requirements, duly informed of the right to delegate these requirements, and
have voted to delegate its authority to the SSC.
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Sample Parent/Guardian Notification Letter for Initial Identification of English Learners - Students
Identified as English Learners

Dear Parents or Guardians:
State and federal laws require all school districts in California to give a state test of English
proficiency to students whose primary language is not English. A student’s primary
language is identified on a home language survey, which is completed by the parents or
guardians upon registering their child in a California public school for the first time. In
California, the name of the state test is the California English Language Development
Test (CELDT). The results of the CELDT help to measure how each student is progressing
toward proficiency in English in the areas of listening, speaking, reading, and writing.
When your child enrolled in our school, [he or she] was given the CELDT, and the results
are attached. These test results have identified [him or her] as an English learner. Your
child will be assigned to an appropriate English language instructional support program
based on the results. The goal of this program is to help your child become proficient in
English and succeed in the school’s academic curriculum. Your child will receive the
appropriate instructional support based on the results.
You are invited to request a conference at school where your child’s CELDT results and
details of the English language instructional support program will be explained. To
schedule your conference, call [put contact information here].
You are welcome to volunteer at the school and to participate on the school’s English
Learner Advisory Committee (ELAC). If you have any questions regarding your child’s
instructional placement or wish to observe the classroom, please contact the school office
at [put school office number here] during school hours.
Sincerely,

Superintendent/Principal

Date
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Sample Parent/Guardian Notification Letter for Initial
Identification of English Learners - Students Identified as
English Learners
Estimados padres de familia o tutores:
Las leyes estatales y federales requieren que todos los distritos escolares de California
apliquen una prueba estatal de dominio del inglés a los estudiantes cuya lengua materna no
es el inglés. El idioma principal del estudiante se identifica en una encuesta de lengua
materna contestada por los padres de familia o tutores al matricular a su hijo/a por primera
vez en una escuela pública de California. En California esta prueba se llama la Prueba para
Medir el Desarrollo del Inglés en California (conocida, por sus siglas en inglés, como la
prueba CELDT). Los resultados de la prueba CELDT ayudan a medir el progreso de cada
estudiante hacia el dominio del inglés en las áreas de comprensión auditiva, expresión oral,
lectura y expresión escrita.
Cuando su hijo/a se matriculó en nuestra escuela se le aplico la prueba CELDT, y los
resultados están adjuntos. Estos resultados lo han identificado como estudiante de inglés
como segunda lengua (conocido en inglés como English learner). Su hijo/a será asignado
a un programa instructivo apropiado de apoyo en lengua inglesa basado en los resultados.
La meta de este programa es ayudar a su hijo/a a dominar el inglés y a obtener un resultado
satisfactorio en el currículo académico de la escuela. El/la estudiante van a recibir
instrucción depende en la nivel de los resultados.
Le invitamos a que solicite una conferencia en la escuela, donde se le explicarán los
resultados de la prueba CELDT y el programa instructivo de apoyo en lengua inglesa de
su hijo/a. Para fijar la fecha de su conferencia, comuníquese con [put contact information
for Spanish-speaking staff person here].
También le invitamos a que se ofrezca como voluntario en la escuela y a participar en el
Comité Asesor para los Estudiantes de Inglés como Segunda Lengua (conocido, por sus
siglas en inglés, como ELAC). Si tiene alguna pregunta acerca de la colocación
educacional de su hijo/a o si desea observar las actividades del salón de clase, llame a la
oficina de la escuela al [put school office number here] durante el horario escolar.
Atentamente,
Superintendente/Director

Fecha
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Sample Parent/Guardian Notification Letter for Initial
Identification of English Learners - Students Initially Identified as
Fluent English Proficient (IFEP)
Dear Parents or Guardians:
State and federal laws require all school districts in California to give a state test of English
proficiency to students whose primary language is not English. A student’s primary
language is identified on a home language survey, which is completed by parents or
guardians upon registering their child in a California public school for the first time. In
California, the name of the state test is the California English Language Development Test
(CELDT). The results of the CELDT help to measure how each student is progressing
toward proficiency in English in the areas of listening, speaking, reading, and writing.
When your child enrolled in our school, [he or she] was given the CELDT, and the
results are attached. These test results have identified [him or her] as initially fluent
English proficient (IFEP). This means that your child will be assigned to a regular
academic program and will not need to participate in an English language instructional
support program.
You are encouraged to be involved in your child’s education. If you have any questions
regarding your child’s instructional placement or CELDT results, please contact the school
office at [school phone number] during school hours.
Sincerely,

Superintendent/Principal

Date
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Sample Parent/Guardian Notification Letter for Initial
Identification of English Learners - Students Initially Identified as
Fluent English Proficient (IFEP)
Estimados padres de familia o tutores:
Las leyes estatales y federales requieren que todos los distritos escolares de California
apliquen una prueba estatal de dominio del inglés a los estudiantes cuya lengua materna no
es el inglés. El idioma principal del estudiante se identifica en una encuesta de lengua
materna contestada por los padres de familia o tutores al matricular a su hijo/a por primera
vez en una escuela pública de California. En California esta prueba se llama la Prueba para
Medir el Desarrollo del Inglés en California (conocida, por sus siglas en inglés, como la
prueba CELDT). Los resultados de la prueba CELDT ayudan a medir el progreso de cada
estudiante hacia el dominio del inglés en las áreas de comprensión auditiva, expresión oral,
lectura y expresión escrita.
Cuando su hijo/a se matriculó en nuestra escuela se le aplico la prueba CELDT, y los
resultados están adjuntos. Estos resultados lo han identificado como estudiante que
inicialmente domina el inglés competentemente (conocido en inglés como fluent English
proficient o, por sus siglas en inglés, como IFEP).
Esto significa que su hijo/a será asignado a un programa académico normal y que no
tendrá que participar en un programa instructivo de apoyo en lengua inglesa.
Le alentamos a que tome parte en la educación de su hijo/a. Si tiene alguna pregunta acerca
de la colocación educacional de su hijo/a o de los resultados de la prueba CELDT, llame a
la oficina de la escuela al [put school phone number here] durante el horario escolar.
Atentamente,
Superintendente/Director

Fecha
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Sample Parent/Guardian Notification Letter for Annual Assessment Results
English learners Who Have Not Yet Reached Proficiency in English
NOTE:
Before this letter is distributed, be sure to insert the information required in the
brackets and in bold.

Dear Parents or Guardians:
State and federal laws require all school districts in California to give a state test of English
proficiency each year to every student who has previously been identified as an English
learner. In California, the name of this test is the California English Language
Development Test (CELDT). The results of the CELDT help to measure how each student
is progressing toward proficiency in English in the areas of listening, speaking, reading,
and writing.
Your child has been given the CELDT for the current school year, and the results are
attached. Based on your child’s performance on this test, [he or she] will continue to
receive English language instructional support to become more proficient in English for
continued success in the school’s academic program.
As you look at your child’s CELDT results for this year, it is important to remember
that these results are only one measure of your child’s progress toward English language
fluency.
You are invited to request a conference at school where your child’s CELDT results and
instructional program will be explained. To schedule your conference, call [put contact
information here].
You are encouraged to be involved in your child’s education. You are welcome to
volunteer at the school and to participate on the school’s English Learner Advisory
Committee (ELAC). If you have any questions regarding the CELDT or your child’s
instructional placement, or if you wish to observe the classroom, please contact the school
office at [put school office number here] during school hours.
Sincerely,
Superintendent/Principal

Date
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Sample Parent/Guardian Notification Letter for Annual Assessment Results English Learners Who Have Not Yet Reached Proficiency in English
NOTE: Before this letter is distributed, be sure to insert the information required in the brackets and in bold.

Estimados padres de familia o tutores:
Las leyes estatales y federales requieren que todos los distritos escolares de California
apliquen cada año una prueba estatal de dominio del inglés a los estudiantes previamente
identificados como estudiantes de inglés como segunda lengua (conocidos en inglés como
English learners). En California esta prueba se llama la Prueba para Medir el Desarrollo
del Inglés en California (conocida, por sus siglas en inglés, como la prueba CELDT). Los
resultados de la prueba CELDT ayudan a medir el progreso de cada estudiante hacia el
dominio del inglés en las áreas de comprensión auditiva, expresión oral, lectura y expresión
escrita.
Su hijo/a ha participado en la prueba CELDT correspondiente al presente año escolar,
y los resultados están adjuntos. De acuerdo con el rendimiento que demostró en esta
prueba, continuará recibiendo apoyo instructivo en el idioma inglés para continuar con
éxito en el programa académico de la escuela.
Al revisar los resultados de la prueba CELDT de su hijo/a correspondientes a este año,
es importante recordar que estos resultados son sólo una medida del progreso de su hijo/a
hacia el dominio del idioma inglés.
Le invitamos a que solicite una conferencia en la escuela, donde se le explicarán los
resultados de la prueba CELDT y el programa instructivo de su hijo/a. Para fijar la fecha
de su conferencia, llame al [put contact information for Spanish- speaking staff person
here].
Le alentamos a que tome parte en la educación de su hijo/a. Le invitamos a que se ofrezca
como voluntario en la escuela y a participar en el Comité Asesor para los Estudiantes de
Inglés como Segunda Lengua (conocido, por sus siglas en inglés, como ELAC). Si tiene
alguna pregunta acerca de la colocación educacional de su hijo/a o si desea observar las
actividades del salón de clase, llame a la oficina de la escuela al [put school office number
here] durante el horario escolar.
Atentamente,
Superintendente/Director

Fecha
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Sample Parent/Guardian Notification Letter for Annual Assessment Results
English Learners Being Considered for Reclassification
Dear Parents or Guardians:
State and federal laws require all school districts in California to give a state test of English
proficiency each year to every student who is identified as an English learner. In
California, the name of this test is the California English Language Development Test
(CELDT). The results of the CELDT help to measure how each student is progressing
toward proficiency in English in the areas of listening, speaking, reading, and writing.
Your child has been given the CELDT for the current school year, and the results are
attached. Based on your child’s performance on this test, [he or she] may be reclassified
as fluent English proficient (RFEP). In addition to the CELDT results, criteria used to make
this decision include an evaluation of your child’s academic performance by the teacher,
your opinion as the parents or guardians about his/her proficiency in English, and your
child’s performance on the iReady or Achieve 3000 English-Language Arts Program.
You are invited to attend a special meeting at the school to discuss the reclassification
process and the recommended program for your child on [date] at [time] in [location].
Please contact the school office at [phone number] to tell us whether or not you are able
to attend. Questions about the CELDT or your child’s results also should be directed to the
same number.
We urge you to attend this important meeting and continue to be actively involved
in your child’s learning.
Sincerely,
Superintendent/Principal

Date
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Sample Parent/Guardian Notification Letter for Annual Assessment
Results - English Learners Who Took an Alternate Assessment
Estimados padres de familia o tutores:
Las leyes estatales y federales requieren que todos los distritos escolares de California
apliquen cada año una prueba estatal de dominio del inglés a todos los estudiantes
identificados como estudiantes de inglés como segunda lengua (conocidos en inglés como
English learners), incluidos los estudiantes con discapacidades. En California esta prueba
se llama la Prueba para Medir el Desarrollo del Inglés en California (conocida, por sus
siglas en inglés, como la prueba CELDT). Los resultados de la prueba CELDT ayudan a
medir el progreso de cada estudiante hacia el dominio del inglés en las áreas de
comprensión auditiva, expresión oral, lectura y expresión escrita.
El equipo del programa de educación individualizado (IEP) de su hijo/a determinó que
éste/a no pudo tomar una o más partes de la prueba debido a discapacidades identificadas.
Sin embargo, para garantizar la participación plena en la prueba CELDT, el IEP ha
identificado una evaluación alternativa para ayudar a su hijo/a a completar la prueba. Su
hijo realizó la prueba CELDT y/o evaluación alternativa correspondiente al presente año
escolar y el equipo del IEP ha recopilado los resultados para que usted los examine.
Al revisar los resultados de su hijo/a en la prueba CELDT de este año es importante
acordarse de que estos resultados son sólo una medida del progreso de su hijo/a hacia el
dominio del idioma inglés.
Le invitamos a que solicite una reunión con el IEP en [put place, date, and time in
Spanish here], donde se le explicarán los resultados de la prueba CELDT y/o evaluación
alternativa, así como el programa instructivo de apoyo en lengua inglesa de su hijo/a. Para
confirmar su asistencia a la reunión, llame al [put contact information in Spanish here].
Le alentamos a que tome parte en la educación de su hijo/a. Le invitamos a que se ofrezca
como voluntario en la escuela y a participar en el Comité Asesor para los Estudiantes de
Inglés como Segunda Lengua (conocido, por sus siglas en inglés, como ELAC). Si tiene
alguna pregunta más acerca de la prueba CELDT o del programa de instrucción de su hijo/a
durante el transcurso del año escolar, no dude en comunicarse con el maestro de su hijo/a,
o de mencionar la pregunta en una reunión con el IEP para su discusión.
Atentamente,
Superintendente/Director

Fecha
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Participation Criteria for Alternate Assessments
Alternate assessments provide another means to measure the English-language proficiency
of students with disabilities whose individualized education program (IEP) teams have
determined that they are unable to participate in one or more parts of the CELDT even with
accommodations and/or modifications. In order to aid an IEP team in its determination of
whether a student should use alternate assessments, the criteria below may be considered.
If the answer to one or more of the criteria is “Disagree,” the team should consider
including the student in the CELDT with the use of any necessary accommodations or
modifications.
Circle “Agree” or “Disagree” for each item:

Agree

Disagree

The student requires extensive instruction in multiple
settings to acquire, maintain, and generalize skills necessary
for application in school, work, home, and community
environments.

Agree

Disagree

The student demonstrates academic/cognitive ability and
adaptive behavior that require substantial adjustments to the
general curriculum. The student may participate in many of
the same activities as his/her nondisabled peers; however, the
student’s learning objectives and expected outcomes focus
on the functional applications of the general curriculum.

Agree

Disagree

The student cannot achieve the performance level assessed
in the CELDT even with accommodations or modifications.

Agree

Disagree

The decision to participate in an alternate assessment is not
based on the amount of time the student is receiving special
education services.

Agree

Disagree

The decision to participate in an alternate assessment is not
based on excessive or extended absences.

Agree

Disagree

The decision to participate in an alternate assessment is not

40

based on language, cultural, or economic differences.
Agree

Disagree

The decision to participate in an alternate assessment is not
based on visual, auditory, and/or motor disabilities.

Agree

Disagree

The decision to participate in an alternate assessment is not
based primarily on a specific categorical program.

Agree

Disagree

The decision for using an alternate assessment is an IEP
team decision rather than an administrative decision.
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