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Assurances, Affirmations, and Declarations

Our Community School (alsoeefr r e d t oOCI®e raenidn flaGh air t er School 0)

0 Be nonsectarian in its programs, admission policies, employment practices, and all other
operations. (California Education Code (here

0 Not charge tuition. (Ed. Cod&47605(d)(1).)

0 Not discriminate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristic that is contained in the definition otlatmes set forth in section 422.55 of the
Penal Code. (Ed. Code § 47605(d)(1); Ed. Code § 220.)

0 Except as provided in Education Code section 47605(d)(2), admission to a charter school shall
not be determined according to the place of residence of ik puof his or her parent or

legal guardian, within this state, except that an existing public school converting partially or
entirely to a charter school under this part shall adopt and maintain a policy giving admission
preference to pupils who residathin the former attendance area of that school. (Ed. Code §
47605(d)(1).)

0 Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(d)(2)(A).)

0 Except for existing pupils of Charter School, determine attendance by a public random drawing

ift he number of pupils who wish to attend Cha
Preference shall be extended to pupils currently attending Charter School and pupils who reside

in the Los Angeles Unified School District (also referred to hersin an LAUSDO and
iDi stricto). (Ed. Code A 47605(d)(2)(B).)

0 If a pupil is expelled or leaves Charter School without graduating or completing the school
year for any reason, Charter School shall notify the superintendent of the school district of the
p u p iast knewn kddress within 30 days, and shall, upon request, provide that school district
with a copy of the cumulative record of the pupil, including a transcript of grades or report
card, and health information. (Ed. Code § 47605(d)(3).)

0 Meet all statewid standards and conduct the pupil assessments required pursuant to Education
Code sections 60605 and 60851 and any other statewide standards authorized in statute or pupil
assessments applicable to pupils in-sbarter public schools. (Ed. Code § 47604(c)

0 Consul t, on a regqgul ar basi s, with Charter
regarding the school s educational progr ams.

Charter School hereby declares that Charter School, operated as or by its noniplioflignefit
corporation, i s and shall be the exclusive pu
for the purposes of the Educational Employment Relations Act (EERA), Chapter 10.7
(commencing with Section 3540) of Division 4 of Title | of thev®rnment Code. Charter School

shall comply with all provisions of the EERA and shall act independently from LAUSD for
collective bargaining purposes. In accordance with the EERA, employees may join and be
represented by an organization of their choicec@itlective bargaining purposes.
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NOTE: Thi s Charter contains speci fic ADi stri
Assurances, Affirmations, and Declarati@estion above. The DRL should be highlighted in gray

within each Charter element or sectidine final section of the Charter provides a consolidated
addendum of the DRL. This intentional redundancy facilitates efficient charter petition review
while ensuring ready access to the DRL for any given section of the Charter. To the extent that
any in@nsistency may exist between any provision contained within the body of the Charter and

the DRL contained in the addendum, the provisions of the DRL addendum shall control.
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The Fifteen Charter Elements

Element 117 The Educational Program

nThe emwaupoogram of the charter school, designed, among other things, to identify those whom
thecharters c hool i s attempting to educate, what it mean
and how learning best occurs. The goals identified in thabgram shall include the objective of enabling

pupils to becomeselhot i vat ed, compet e n(Ed. Coaen8476D5b)(BMB)O)Ng | ear n

WThe annual goal s for the charter school for all
pursuart to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section
52060, that apply for the grade levels served, or the nature of the program operated, by the charter school,

and specific annual actions to achieve thogeals. A charter petition may identify additional school
priorities, the goals for the school ©priofdties,
Code § 47605(b)(5)(A)(ii).)

il f the proposed chart er ilssadésoription ofithelmanner im whicethehi gh s
charter school will inform parents about the transferability of courses to other public high schools and

the eligibility of courses to meet college entrance requirements. Courses offered by the charter school

that are accredited by the Western Association of Schools and Colleges may be considered transferable

and courses approved by the University of California or the California State University as creditable
under the AAO0O to AGO addéersesd onse meeéet ecohbh|l enge et K
(Ed. Code 8§ 47605(b)(5)(A)(iii).)

L ocAL CONTROL FUNDING FORMULA (LCFF) AND L ocAL CONTROL AND
ACCOUNTABILITY PLAN (LCAP)

Charter School acknowledges and agrees that it must comply with all applicable laws and
regulations related to AB 97 (2013) (Local Control Funding Formula), as they may be amended
from time to time, which include the requirement that Charter School shall annually submit a Local
Control and Accountability Plan (LCAP)/annual update to the Lagefes County Superintendent

of Schools and the Charter Schools Division (CSD) on or before July 1. In accordance with
Education Code sections 47604.33 and 47606.5, Charter School shall annually update its goals
and annual actions to achieve those goadsititied in the charter pursuant to Education Code
section 47605(b)(5)(A)(ii), using the Local Control and Accountability Plan template adopted by
the State Board of Education, as it may be changed from time to time. Charter School shall comply
with all requirements of Education Code section 47606.5, including but not limited to the

requi rement t hat Charter School Ashall consul
school personnel, parents, and pupils in developing the local control and abddyrglan and
annual update to the | ocal control and accoun

ACADEMIC CALENDAR AND SCHEDULES

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in
Education Code section 4785, and the number of school days required by California Code of
Regulations, title 5, section 11960.
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MATHEMATICS PLACEMENT

Charter School shall comply with all applicable requirements of the California Mathematics
Placement Act of 2015.

TRANSITIONA L KINDERGARTEN

Charter School shall comply with all applicable requirements regarding transitional kindergarten.

For purposes of admission to Charter School, transitional kindergarten shall be considered a part

of kindergarten, and therefore students Beddn transitional kindergarten at Charter School shall

be considered existing students of Charter Sc
enrollment, and lottery.

HIGH ScHoOOL EXIT EXAMINATION

Charter School shall comply with all appli¢@lbequirements of Education Code sections 60850
60859, including but not limited to the requirements of sections 60851.6 and 60852.3.

WASC ACCREDITATION

If Charter School serves students in grad@2 Sefore Charter School graduates its first abdiss
students, Charter School shall obtain, and thereafter maintain, Western Association of Schools and
Colleges (WASC) accreditation.

ENGLISH L EARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with all
applicable legal requirements. Charter School must provide all English Learners with an effective
English language acquisition program that also affords meaningful and equitable access to Charter
School 6s core academic cur rhieamdrsumust be(lhbadedomct i o
sound educational theory; (2) adequately supported with trained teachers and appropriate materials
and resources; and (3) periodically evaluated to make sure the program is successful and modified
when the program is not szessful.

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD
Charter Schools Division (CSD) that certifies that Charter School has adopted and is implementing
either the LAUSD English Learner Master PlanCharterSc hool 6 s own Engl i sh
Master Plan. If Charter School chooses to implement its own EL Master Plan, the plan shall
provide a detailed description of Charter Sch

0 How Charter Sc hanoroviles albotits Bhglisht Learners including but
not limited to Long Term English Learners (LTELS) with an effective English language

acquisition program as wel |l as meaningf ul
academic curriculum
HowEngi sh Learnersdé specific needs wil/|l be i

What services will be offered
How, where, and by whom the services will be provided

O¢ O¢ O«
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0 How Charter School will evaluate its EL program each year, and how the results of this
evaluation will be used to improvestiprogram, including the provision of EL services

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the
effectiveness of its EL program. Upon request, Charter School shall provide a copy of its current
EL Master Plario the CSD.

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state
requirements.

Charter School shall reclassify English Learners in accordance with federal and state requirements.
Charter School shall provide et outreach services and meaningfully inform parents with

limited English proficiency of important information regarding Charter School matters to the same
extent as other parents.

STUDENTS WITH DISABILITIES

Federal Law Compliance

Charter School shalldaere to all provisions of federal law related to students with disabilities
including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title Il of the
Americans with Disabilities Act of 1990, and the Individuals with Disabilities Edwtat
Improvement Act of 2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be
deni ed, directly or indirectly, admi ssi on due
provide necessary services. Charter School acknowledges that policies and procedures are in place

to ensure the recruitment, enrollment, service, and retention of students with disabilities at
LAUSD-authorized charter schools, including Charter School.

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing
Charter School i ntends to operate as a fischo
Charter School shall execute a deéebetweealAdSDm of |
and Charter School regarding the provision and funding of special education services consistent
with applicable state | aw and the LAUSD Speci
Plan for Special Educatioand shall be considered fipubl i ¢ school of the
of Special Education pursuant to Education Code Section 47641(b). However, Charter School
reserves the right to make written verifiable assurances that it may become an independent local
educational agency (L&) and join a SELPA pursuant to Education Code Section 47641 (a) either

on its own or with a grouping of charter school LEAs as a consortium following the requirements

of Education Code section 56195.3(b).

SELPA Reorganization

The Los Angeles Unified ool District is approved to operate as a sivigistrict SELPA under

the provisions of Education Code section 56195.1(a). As a dingtact SELPA, the District has
created two charter school sections (Distoperated Programs and Chaibperated Prgrams)

under the administration of one single Administrative Unit pursuant to a reorganization plan
approved by the Board of Education on January 4, 2011 (149/)6-ull implementation of the
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reorganized LAUSD SELPA commenced in the 2@0D34 school yearequiring all District
authorized charter schools to elect one of the three options available under the LAUSD SELPA.
Prior to an option election, all Distrietuthorized charter schools were required to participate as a
school of the District under the ®rictOperated Programs Unit. Prior to the beginning of the
20132014 school year, all Distri@uthorized charter schools, other than those that had previously
executed an Option 3 Memorandum of Understand
MOU setting forth the LAUSD SELPA option election for the remainder of the charter petition
term. The Charteoperated Program schools do not have LEA status for the purposes of special
education but will function in a similar role in that each charter schitidberesponsible for all

special education requirements, including but not limited to services, placement, due process,
related services, special education classes, and special education supports. Charter schools that
have elected to participate in a Dist-operated programs option may apply for membership in

the Charteioperated Program section of the SELPA. Charter schools accepted for participation in
the Charteloperated Programs section receive support from a Special Education Director for the
Chater-operated Programs.

Modified Consent Decree Requirements

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to

the terms, conditions and requirements of@anda SmittMo di f i ed Consent Decr
and othercourt orders imposed upon the District pertaining to special education. The MCD is a
consent decree entered in a federal court class action lawsuit initially brought on behalf of students
with disabilities in LAUSD. It is an agreement of the parties apmidwy the federal court and
monitored by a cowdppointed independent monitor. The MCD includes nineteen statistically
measurable outcomes and facilities obligations that the District has to achieve to disengage from

the MCD and federal court oversighit A charter schools are requir.
Education Policies and Procedures Manual and Welligent, the Distdetwebbased software
system used for online I ndividuali zed Educat
services povided to students during the course of their education.

As part of fulfilling the Districtds obligat:.
District-operated and Charteperated charter schools are made on a regular basis. The requested

da must be submitted in the Office of the In
accordance with the Ol Ms required timelines

0 End of Year Suspension

District ID, SSIS ID, last name, first name, date of birth, gender, gratkeptia
suspension, number of days suspended, and reason for suspension.

Statewide Assessment Data

O«

The standard file including District ID.

0 Norm day
District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code,
school mame and local district for all students enrolled on norm day.

CBEDS

O«
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0 All Students enrolled as of December 1 of each school year

District ID, SSIS ID, last name, first name, date of birth, gender, grade, location code,
school name and local digitifor all students enrolled on norm day.

O«

Dropout
District ID, SSIS ID, last name, first name, middle name, date of birth, grade, last
location, school name and local district

0 Monthly SESAC and Suspension data
0 Graduation roster from all chartechools with 12th grade students with disabilities

The MCD requires charter schools to i mpl emen
system, which is currently referred to as My Integrated Student Information System (MiSiS).
MiSiS is a suiteof applications which is designed to capture all District student data. All charter
schools are required to utilize MiSiS directly or interface with MiSiS via a web based Application
Programming Interface (API) in compliance with the requirements of th® s applicable

timelines. Upon charter school full utilization of MiSiS either directly or via a web based API, the

list of required data above will automatically be captured within MiSiS.

1. General Information

GENERAL INFORMATION

The contact person for Charter School is: Lynn lzakowitz

The contact address for Charter School is: 10045 Jumilla Ave.
Chatsworth, CA 91311

The contact phone number for Charter School is: 818-350-5000

The proposed address or ZIP Code of the target 91311
community to be served by Charter School is:

This location is in LAUSD Board District: 3

This location is in LAUSD Local District: Northwest
The grade configuration of Charter School is: TK-8

The number of students in the first year will be: 450
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The grade level(s) of the students in the first year TK-8
will be:

Charter School s schedui August13, 2020
in 2020 - 2025

The enrollment capacity is: 450
(Enroliment capacity is defined as the total
number of students who may be enrolled in
Charter School regardless of student residency.)

The type of instructional calendar (e.g., Traditional Single Track
traditional/year-round, single track/multi-track,
extended day/year) will be:

The bell schedule for Charter School will be: TK-5th grade 8:30am -
3:00pm
6th-8th grade 8:20am -
3:15pm

The term of this Charter shall be from: July 1, 2020 - June 30, 2025

2. Community Need for Charter School

OCS was originally founded by a dedicated group of parents and educators in 2005 as a K-6
school in the San Fernando Valley, and renewed by the Los Angeles Unified School District
(LAUSD) Board of Education in 2009 for a second five-year term. At the time of renewal, the
LAUSD Board also approved a Material Revision to add 7th and 8th grades, making Our
Community School a K-8 span school. OCS was then renewed for a third term in 2014 by LAUSD.
Throughout our 14 years of operation, OCS has become a valued asset in the local community,
offering a TK-8 small school educational option for families through a mission of guiding our
students to be empowered, ethical, and informed community members. OCS staff members,
students, and families collaborate in the ongoing process of education. Our diverse and caring
community integrates academics with creativity, thereby fostering independent thinkers, problem
solvers, and leaders. We nurture multiple aspects of a child's development: physical, emotional,
intellectual, artistic and social.

Throughout the years, OCS has achieved impressive growth and stability, building on our
recognition in 2009 i just our fourth year of operations 7 as the California Charter School of the
Year by the California Charter School Assoc
in narrowing the achievement gap by showing student improvement across demographic

subgroups, and through our ability to realize a vision of creating a democratic school community
Page 12 of 264
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in which all stakeholders (students, teachers, parents, and community members) are valued and
contributing members.

Throughout t hi s document, Smarter Balanced Assessment
versionof SBAC,Cal i fornia Assessment of Student Perfor ma
be used interchangeably when discussing and analyzing state assessment data.

Before reviewing data, it is important to note that data reported from CAASPP is slightly different

then data reported on the California Dashboard. CAASPP uses raw data such as the actual test

scores to determine a school 6s spartcipationraeim®the€ A Das h
overall achievement scores. To determine 2018 scores on the Dashboard report, the CDE used

2018 Average Distance from Standard including Participation Rate and subtracted 2017 Average

Distance from Standard including Participation Rate. The Dashboard is weighting scores with

participation rate. This is why the Dashboard data will show lower scores or progress then the

CAASPP website. Both of these scores are important to track progress and growth, and will be

addressed throughout this document.

Achievement in ELA

Whil e reviewing academic achievement in English L
first looked at the caaspp.cde.gov website. According to CAASPP, the chart below shows that in

2015, 68% of our students scored as having met or exceeded standard mastery on the SBAC

ELA assessment. This score increased to 74% in 2016 and in 2017, slightly decreased to 71.53%.

In 2018, our percent of students meeting or exceeding standard mastery increased to 73.91%.

ELA SBAC Results
2015-2018
75
74
73
72
71
Fil
B9
&8
&7
&G
&5
2015 2016 2017 2018
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OCS has four identified significant subgroups. They are Socioeconomically Disadvantaged
(SED), Students with Disabilities (SWD), Hispanic/Latino students, and White students. In 2015,
SED students scored 62% as having met or exceeded standard mastery. This percent increased
to 67% in 2016, then decreased to 55% in 2017, and increase again in 2018 to 67.41%. Students
with Disabilities scored 23% as having met or exceeded standards in 2015 and increased by 17
percentage points to 40% in 2016. In 2017, this number decreased to 33.34%, and then increased
to 39.53% in 2018. Hispanic/Latino students scored 56% in 2015, 68% in 2016 and then
decreased by 5 percentage points to 62.89% in 2017. In 2018, this group scored 61.46% as
having met or exceeded standard mastery. Our final statistically significant group is that of White
students. In 2015, 74% met or exceeded standard mastery. In 2016, this group increased their
score by 3% to 77%, and then dropped by less than 2 percentage points to 75.66%. In 2018,
White students saw a 7.14 percentage point increase to 82.8% as having met or exceeded
standard mastery.
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DISADVANTAGED DISABILITIES

In the area of Academic Achievement, OCS has met or exceeded expectations. According to the
California Dashboard, OCS increased ELA scores in 2018 by 5.4 points, keeping it above
standard by 47 points. These numbers allowed OCS to score in the Blue range of the Dashboard.
The Dashboard shows that Students with Disabilities decreased by 9.8 points in 2018. This group
scored 22.3 points below standard, and thus measured in the Orange range. Both Hispanic/Latino
and Socioeconomically Disadvantaged students rated in the Green range. Hispanic/Latino
students increased their scores by 4.4 points, which put them 26.7 points above standard.
Socioeconomically Disadvantaged students increased their scores by 12.8 points, thus having
them score 21.1 points above standard. White students increased their scores by 6.7 points,
which increases their score to 57.6 points above standard and safely in the Blue area of the
California Dashboard.

Page 14 of 264
Our Community School Charter Renewal Petition 2020-2025

82.8



Students with Disabilities Hispanic

Student Group State
Student Group State

A (A
Orange Green

22.3 points below standard 26.7 points above standard

Declined 9.8 Points @ Increased 4.4 Points

Number of Students: 49 Number of Students: 96
Socioeconomically White
Disadvantaged

Student Group State
Student Group State

A £
Green Blue

21.1 points above standard Sl el

Increased 12.8 Points ® Increased 6.7 Points @
MNumber of Students: 92 Mumber of Students: 156

Below is a chart comparing scores between OCS, LAUSD, LACOE, and California from the SBAC
ELA for the years 2015-2018. This information was obtained from caaspp.cde.gov. OCS
continues to score highly on the SBAC ELA. In 2015, OCS scored 68% met standard or exceeded
standard, while LAUSD had a score of 33%, Los Angeles County Office of Education (LACOE)
scored 42%, and California scored 44% as having met or exceeded standard. In 2016, OCS
scored 74%, LAUSD scored 39%, LACOE scored 46%, and California scored 49%. In 2017, OCS
scored 71.53% while LAUSD had a score of 39.55%, LACOE had a score of 47.2%, and California
had a score of 49.88%. In 2018, OCS had 74% of our students scoring as having met or exceeded
standard mastery, LAUSD had a score of 42.31%, LACOE scored 49%, and California had 50%
of its students as having met or exceeded standard mastery.
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Achievement in Math

According to caaspp.cde.gov, in 2015 OCS students scored 59% as having met or exceeded
math standard proficient. In 2016, that score increased by 3 percentage points with an overall
62% of students scoring as having met or exceeded standards. In 2017, there was a decrease of
just 1 percentage point to 60.68%. In 2018, OCS had 64.88% of our students that tested meet or
exceed math standard proficiency.
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Our significant subgroups have seen both increases and decreases over the past 4 years. In
2015, socioeconomically disadvantaged students scored 47% as having met or exceeded
standard mastery. This number decreased by 3 percentage point in 2016 to 44%, then decreased
again by about 4 percentage points to 39.13% in 2017. In 2018, these scores increased by over
13 percentage point to 52.81%. Students with disabilities had a score of 16% as having met or
exceeded standard mastery in 2015. The scores jumped by 20 percentage points in 2016 to a
score of 36%, and then decreased by 6 percentage points in 2017 to 30.77%. In 2018, Students
with disabilities increased their scores by 9 percentage points, to 39.53%. Hispanic/Latino
students are another significant subgroup at OCS. In 2015, this group scored 48% as having met
or exceeded standard proficiency, decreased by 2 percentage point in 2016 to 46%, and stayed
flat in 2017. In 2018, 53.12% of Hispanic/Latino students scored as having met or exceeded
standard mastery. The final subgroup of White students scored 67% in 2015, increased to 72%
in 2016, decreased by 1 percentage point in 2017, and then increased back to 72% in 2018.
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DISADVANTAGED DISABILITIES

According to the California Dashboard, OCS dropped by 1 point on the 2018 SBAC Math and was
20 points above standard. With this score, OCS rated in the Green range of the Dashboard. With
regard to the 2018 SBAC Math, the Dashboard reported that Students with Disabilities decreased
their scores by 13.8 points, leaving them 46.3 points below standard and in the Orange range.
Hispanic/Latino students scored in the Green range by increasing their scores by 4.6 points,
having their overall score .6 points above standard. Socioeconomically Disadvantaged students
also scored in the Green by increasing their scores by 7.8 points, keeping them below standard
level by 2.1 points. White students maintained their score with a decrease of 2.4 points, and
remaining at over 31 points above standard, earning them a rating in the Green range.
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Students with Disabilities
Student Group State

AN

Orange

46.3 points below standard

Declined 13.8 Points &
MNumber of Students: 49

Socioeconomically
Disadvantaged

Student Group State

LA

Green

2.1 points below standard

Increased 7.8 Points ®
MNumber of Students: 92

Below is a chart comparing scores between OCS, LAUSD, LACOE, and California from the SBAC
Math for the years 2015-2018. This information was obtained from caaspp.cde.gov. In 2015, 59%
of OCS students scored as having met or exceeded standard mastery, LAUSD students scored
25%, LACOE had a score of 31%, and overall, California had 33% of its students meeting or
exceeding standard mastery. In 2016, OCS had a score of 65.31% having met or exceeded
standard mastery, LAUSD had a score of 28%, LACOE had a score of 35%, and California had
a score of 37%. In 2017, OCS slightly decreased to 60.68%, LAUSD increased by 1.5% to 29.86,
and LACOE and California stayed flat with their 2016 scores. In 2018, OCS increased to 64.54%,

Hispanic

Student Group State

LA

Green

0.6 points above standard

Increased 4.6 Points ®
Number of Students: 96

White

Student Group State

LA

Green

31.9 points above standard

Maintained -2.4 Points
MNumber of Students: 156

LAUSD scored 31.62%, LACOE scored 37.46%, and California had a score of 38.65%.
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Similar and Resident Schools
When looking at similar school scores, it is important to notice that some of our comparison
schools are K-5, while OCS is K-8. According to Martin West, assistant professor at Harvard
University, middleschoolers usually see a drop in standardized test scores. Reasons contributing
to this can include a change in social settings and circles, a faster paced curriculum, more
complex concepts and theories, and less individualized instruction®. These reasons may have an
impact on overall OCS scores.

20152018 SBAC MATH
COMPARATIVE DATA
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To see how we are impacting the community and servicing our students, we have compiled data
comparing OCS to both Resident Schools as identified by LAUSD and Similar Schools as
identified by the California Department of Education in 2013.

Similar School Demographics

School Name School type Area of LA Enrollment [Grade levels [SED EL Sped
Delevan Drive Elementary LAUSD Eagle Rock 457 K-6 60.8%| 11.6%| 12.7%
Goethe International Charter  |Independent Charter |Del Rey 419 TK-5 26.3%| 20.5%| 6.4%
Larchmont Charter Independent Charter  |Hollywood/LA 1468 TK-12 45.5%| 7.0%| 9.9%
Los Feliz Charter School for
the Arts Independent Charter  [Los Feliz 471 K-5 41.2%| 9.3%| 9.3%
West Hollywood Elementary  |LAUSD West Hollywood 424 K-5 19.1%| 5.7%| 6.8%
Our Community School Independent Charter |Chartsworth (NW SFV) (446 TK-8 29.10%| 2.70%]| 14.80%
Resident School Demographics

School Name School Type Area of LA | Enrollment Grade SED EL SPED

Levels

Alfred B. Nobel Dependent Chatsworth | 2419 6-8 52.8% | 1.5% | 7.9%
Charter MS Charter

Chatsworth Park ES LAUSD Chatsworth | 395 TK-5 67.3% |9.1% | 10.9%
Dearborn ES Dependent Northridge | 548 TK-5 57.1% | 9.5% | 10.8%

Charter

I Mary Tamer. Do Middle Schools Make Sense. (Ed.Harvard Ed. Magazine, Fall 2012)

Our Community School Charter Renewal Petition 2020-2025
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Resident School Demographics

School Name School Type Area of LA | Enrollment Grade SED EL SPED
Levels

Ernest Lawrence MS LAUSD Chatsworth | 1440 6-8 63.3% | 7.4% | 10.9%

Germain Academy for | LAUSD Chatsworth | 551 TK-5 63.7% | 10.5% | 11.8%

Academic

Achievement

John A. Sutter MS LAUSD Winnetka 822 6-8 89.5% 26.3% | 20.1%

Oliver Wendell LAUSD Northridge | 1315 6-8 79.8% | 53% | 13.4%

Holmes MS

Superior Street ES LAUSD Chatsworth | 482 TK-5 54.6% | 13.1% | 12.4%

Winnetka Ave. ES LAUSD Winnetka 492 TK-5 84.3% | 35.8% | 15.4%

Our Community Chatsworth | 446 TK-8 29.10% | 2.70% | 14.80%

School

According to 2018 CAASPP scores, 73.91% of OCS students scored at the standard met or
standard exceeded on the ELA SBAC. Resident schools, or those schools that our students would
otherwise be required to attend had a standard met or standard exceeded median rate of 52.10%.
Similar schools, or schools with similar demographics in 2013, had a standards met or standards
exceeded median rate of 72.08%.

According to 2018 Math SBAC scores, OCS students had a standard met or standard exceeded
median rate of 64.88%. Resident schools had a standard met or standard exceeded median score
of 43.15%, and similar schools had a median rate of 65.93%.

E COMPARISON OF OCS TO RESIDENT & SIMILIAR
= SCHOOL

2 2018

(l:é . B OCS mResident Schools m Similiar Schools
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Reviewing similar school data from 2016-2018, patterns emerge. Overall, both OCS and the
similar school s6 median decreased the overall ELA
from 2016 to 2017. All similar schools showed movement through either increases or decreases

+/- 1-3%. The only exception was Goethe International Charter School which decreased by about

13 percentage points.

Data from 2017 to 2018 show that OCS increased our scores by 2.38 percentage points, while
the median score of similar schools was increased
was almost2%chi gher than the similar school sb6 median sc

The chart below illustrates OCS scores and scores of similar schools. The schools shown have

similar demographics and similar student bodies to that of OCS. With the exception of Larchmont,
these schools also have enrollment numbers close to ours.
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Similar school data relating to Math SBAC scores from 2016-2018 show slight movement, both in

increases and decreases. While OCS decreased math scores slightly from 2016 to 2017, the

2018 scores show that we grew almost 3 points over the span. Out of the 5 similar schools, two
decreased scores during this same time, and one r
about 1% lower at 64.88% while the median similar school score was 65.93%.
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The table below shows scores for the 2018 ELA and Math SBAC scores by percent. OCS slightly

outperformed similar schools in ELA, showing that we do offer our students a rigorous and
enriching educational program t hat imiegsochonolsprar wi t h
math, similar schools outperformed OCS by less than 2%, again, showing that our program is

equal to that high performing district run or district authorized schools.

* K-5 only schools

Similar Schools % Met or Exceeded- [ % Met or Exceeded-
ELA Math

Our Community School 73.91% 64.88%
Delevan Drive ES* 72.08% 72.92%
Goethe International Charter 71.82% 65.93%
Larchmont Charter 73.29% 61.93%
Los Feliz Charter School for the Arts 54.59% 31.40%
West Hollywood ES* 83.53% 79.88%
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Similar Schools Median 72.08% 65.93%

Resident Schools

Ernest Lawrence MS 58.93% 45.81%
Superior St. ES* 73.60% 60.40%
Chatsworth Park ES* 50.53% 32.80%
Alfred B. Nobel Charter School 73.90% 58.06%
Winnetka Avenue ES* 36.51% 29.53%
Oliver Wendell Holmes MS 52.63% 39.78%
John A. Sutter MS 26.09% 13.41%
Germain Academy for Academic 52.10% 43.15%
Achievement

Dearborn ES Charter* Academy 50.37% 44.49%
Total Resident Schools Median 52.10% 43.15%
LAUSD Districtwide 42.31% 31.32%

The comparison to resident schools tells a much different story than that of the similar schools
comparison. Two of the nine schools identified as resident schools demonstrated achievement
similar to OCS6s achievement on the 2018 ELA SBA
standard exceeded, Nobel Charter Middle School scored 73.08%, and Superior St. Elementary
School scored 73.60%. All other resident schools scored significantly lower. In growth, or the
increase in scores from 2017 to 2018, resident schools had greater success. OCS grew by 2.38%
in ELA from 2017 to 2018, while four of the nine resident schools demonstrated a greater
percentage of growth for the same time period. While Dearborn ES, Germain Academy for
Academic Achievement, Sutter MS, Holmes MS, and Winnetka Ave. ES had less than 1% growth
to decreases in scores, Nobel Charter MS, Chatsworth Park ES, Lawrence MS, and Superior
Street ES saw a greater growth percentage than OCS did.
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Math scores are much lower than ELA scores across the board. When comparing 2017 to 2018

Math SBAC scores, OCS demonstrated growth of 4.20%, increasing from 60.68% of our students

scoring at the standard met or standard exceeded level to 64.88%. This increase was double that

of the resident schools median growth, and more than threeti mes t he r ate of LAUS
growth in math. Out of the resident schools, only Superior Elementary School scored in the 60%

range with a score of 60.40%. Nobel Charter Middle School, Sutter Middle School, Holmes Middle

School, and Winnetka Ave. Elementary School all experienced decreases in math scores from
2017 to 2018.
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Comparing overall scores for the entire student body is important, and so is comparing the
demographics of schools. According to 2018 CALPADS demographic information, the chart below

shows OCS6s subgroups and how they compare to the
resident schools. OCS is more racially diverse than similar schools, yet has a lower percentage

of students qualifying for Free and Reduced Lunch or identified as socio-economically
disadvantaged. We have a lower number of students identified as GATE than both similar and

resident schools, and a much higher number of students with disabilities. Resident schools have

higher numbers of both non-white and socio-economically disadvantaged students.

OCS has distinguished itself in our ability to serve students with disabilities in a warm, nurturing
inclusive environment. According to the 2018 CASEMIS report, OCS had a SPED enrollment of
16% students with disabilities. Similar schools had a median SPED enroliment of 10%, with
schools ranging from 7%-11%. Resident schools had a median of 11%. Sutter MS was the only
school on either list that had a higher percentage of students with disabilities than OCS.
Districtwide, LAUSD had a rate of 14%. Not only does OCS have a higher enroliment of students
with disabilities, we are providing them with a sound and rigorous academic program. From 2016-
2017 to 2017-2018, our students with disabilities subgroup gained 6.20% on the ELA SBAC and
8.76% on the Math SBAC.
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DEMOGRAPHICS OF SCHOOLS
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OCS determined its reclassification rate differently than LAUSD. The data sets given show that
the 2018-2019 reclassification rate for English Learner was 16.7%, meaning that 2 out of 12
English Language Learners were reclassified. This data takes the number of student reclassified
during 2018-2019, in this case 2, and divides it by the number of English Learners attending OCS
during the 2017-2018 school year. However, during the 2018-2019 school year, OCS enrolled
only 9 English Language Learners. Using this information (2 of 9 students), the number or
students reclassified duringthe 2018-2 019 year comes out to 22%
rate of 22.8%. Because SBAC scores are part of the criteria used to reclassify students, OCS
could not reclassify any of the 2017-2018 EL students until the 2018-2019 school year, when
state testing data was released. By then, some of these students had already started school
elsewhere.

According to 2016-2017 data, OCS had a reclassification rate of 46.2%, while Resident Schools
had a medi an score of 2 2 %, similar school
reclassification rate was 16.8%. According to 2017-2018 data, OCS had a reclassification rate of
41.70% compared to the resident schools median of 26.4%, similar schools had a median rate of
12.5%, and LAUSD districtwide had a rate of 20.1%.

In 2018-2019, OCS, using the data provided, had a reclassification rate of 16.7%, while the
resident school median remained at 26.4%, the similar school median rate was 25.2%, and
LAUSD districtwide rate was 22.8%. OCS saw tremendous achievement in the reclassification
rates of our ELs during 2016-2017 and 2017-2018.
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As students throughout the years have been reclassified, new students have entered our EL
program, and at much younger ages. Because of this, it is expected that our rate of reclassification
might slow down. Our 2017-2018 EL roster included 8 out of 12 students, or 66%, in grades TK-
1. The remaining 4 students on the roster, one was in 3rd grade, one was in 4th grade, one was
new to OCS in 6th grade, and one was in eighth grade. Also, out of these 12, 40% were also
students with disabilities. On our 2018-2019 roster, 55% of ELs are in grades K-1, three are new
to OCS, and four have IEPs.

RECLASSIFICATION RATES
2016-2019

m 2016-2017 m2017-2018 m2018-2019
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% OF STUDENTS RECLASSIFIED

When reviewing the following data, we looked at both the average score of similar and resident
scores, as well as the median score. We have done so because elementary schools serving
grades K-5 will not have LTELS, while middle schools will. As a K-8 grade span school, we believe
the median score cannot be reflective of all comparison schools. The charts below compare OCS
percentages of LTELs and EL students At-risk of becoming LTELS with both the median and the
average of similar schools and resident schools. OCS believes it is important to look at both
average and median because with such a small number of ELs and only one LTEL, our data can
become easily skewed. Both data sets are important because while the median looks at the
middle point of a data set, with an equal number of data above and below that point, the average,
or mean, of a data set is a compilation of data divided by the number of sets included. An average
compares one set of data against a number representing a group of data. The median is simply
the data that is in the middle of an entire data set.
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Reviewing the breakdown of years students have been classified as an English Learner, it is
clearly evident that the maj or i-3tofourdEnglisbIlaSybage

EL

Devel opment (AELDO) program. The majority of

the board with our resident and similar schools, as well as with LAUSD districtwide. While OCS
did not have any 4 year/At-Risk students in 2018, we are aware that as we move forward into
2019-2020, we will have one LTEL, and two at risk ELs. According to this data, OCS had 1 student
who was an LTEL/6+ years and 1 student identified as EL 4+ years/not at risk or LTEL. Resident
and LAUSD had fewer students identified as EL in years 1-3, and more At-Risk years 4-5 (OCS
had 0 and similar schools had an average of 4.9% and a median rate of 3.3%). Similar schools
(average of 1.84%, median rate of 0%) had fewer LTEL/6+ years than OCS and OCS (3.1%) had
fewer than resident schools median(average rate 4.3%, median rate of 0%) and LAUSD (average
rate of 7.3%). For EL 4/Not at-risk students, OCS had fewer with a rate of 3.1 (which was one
student) than similar schools (average rate of 6.3, median rate of 7.7%), resident schools
(average rate of 6.7% and median rate of 5.5%), and LAUSD (rate of 5.9%).
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Suspension rates are another area to review when comparing OCS to both similar and resident
schools. Overall, the data shows that both similar schools and resident schools are virtually equal
with OCS in the area of suspension rates. Again, using both averages and median data allows us
to see how OCS is making a positive impact on its community. On average, OCS has had
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declining suspension rates over the past three years. Similar schools have increased the average
number of suspensions during this same time period, and resident schools decreased, still at
higher levels then OCS, before going flat. According to the 2015-2016 data, OCS had an average
suspension rate of less than 1%, as did similar schools and LAUSD. Resident schools had an
average suspension rate of 1.4%. When comparing median data, OCS, similar schools, resident
schools, and LAUSD all had a suspension rate of less than 1%. In 2016-2017, the average
suspension rate of OCS, similar schools, resident schools, and LAUSD were again all under 1%.
The median rate for all were also under 1%. Data from 2017-2018 also shows all as having an
average of less than 1% suspension rate. The median rate of suspension for 2017-2018 shows
both OCS and LAUSD with less than 1%, while similar and resident schools have a median rate
of 0%.
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Data comparisons have also been included to address 2017-2018 suspension rates for the
subgroups of Black/African American Students and Students with Disabilities. For Black/African

American Students, OCS had an average rate of 0%, and similar schools had an average
suspension rate of 3. 22%. Resident schools had
districtwide average suspension rate for Black/African American students was 2.8%. The median

rate for this same group was 0% for OCS, similar schools and resident schools, with LAUSD

having a rate of 2.8%.

Average suspension rates for Students with Disabilities for 2017-2018 were 1.5% for OCS (this
equates to 1 student), 0% for similar schools, 2.8% for resident schools, and 1.5% for LAUSD.
Median suspension rates for Students with Disabilities for 2017-2018 were 1.5% for OCS (this
was 1 student), 0% for both similar schools and resident schools, and 1.5% for LAUSD.

2017-2018
AVERAGE SUSPENSION RATES OF
BLACK/AFRICAN AMERICAN & STUDENTS WITH
DISABILITIES
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In addition to meeting the needs of our community academically, we have, and continue to serve

our community through strong relationships, dedicated service, and beneficial partnerships.

Another way to see how Our Community School compares to other schools is to examine the
CCSA Academic Accountability Report, which compares public schools throughout California.
academic cri
publ i appotdor ceneaval.y OGS will need to meet minimum renewal

OCS has
CCSAbGs

me t

CCSAOGs mi

nNi mum

requirements set by LAUSD as set forth by CA Ed. Code sections 47605 and 47607.

Select a School:

- Above

PERCENTILE:
Schools must be above the 5th
percentile on the DFS measure

Above

Percentile

The selected school has a
percentile above 5 in 3 of the last 3
years

MULTIPLE MEASURE REVIEW:

Our Community Charter (Chatsworth) 0109934

CCSA Academic Accountability Report 2017-2018

Open Statu Ac

uv

INITIAL FILTERS:

To meet CCSA's initial filters of accountability, a school must be above the bottom 5 percentile in two out of three years

Our Community Charter (Los Angeles Unified)

o

Charter Renewal Date: June 30

and above on at least one of the three filters below. See the School Info Overview tab above for more details.

@

Similar Students Rank 3 Year Growth

2018 g

2017 9

2016 g
Target: 4 out of 10

This school was at/above the target

3 out of 3 year(s),

meeting the standard for this metric for

2018

2017 |

2016 8
Target: 4 out of 10

This school was at/above the target

3 out of 3 year(s),

meeting the standard for this metric for
2018

Below

2018 IZ

This school's DFS changed by

2 points,

not meeting the 2018 target of 12 points

Charter schools with a DFS percentile of 5 or less in two of three years and charter schools who do not meet at least one of the other initial filters are invited to

present additional measures for review:

filters.

Not Required

The selected school is not in the bottom 5th percentile of performance and is above on at least one of the initial

Similar students rank calculated using the September 29, 2018 release of the CAASPP file, a-g rate calculated from the UC/CSU entrance requirements file released
April 11, 2017, and state rank and DFS growth are calculated using the CDE Dashboard data files released December 6, 2018. Click metric names to view

information on each metric

Success of Key Features of Educational Program

OCS has many program features that add to our educational program. Of these, the key program
with the greatest impact is that of Responsive Classroom. Responsive Classroom is an evidence-
based education approach associated with greater teacher effectiveness, higher student
achievement, and improved school climate. The program greatly impacts academic achievement
because students learn organizational skills, problem solving skills, and conflict resolution skills,
while developing and improving their creativity, independence, cooperation, responsibility, and
self-discipline. Responsive Classroom focuses on four key areas of our educational programming.

They are:

1 Engaging Academics. Teachers create learning tasks that are active, interactive,

appropr.i chall enging,

ately
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Positive Community. Teachers nurture a sense of belonging, significance, and emotional
safety that students feel comfortable taking risks and working with a variety of peers.

Effective Management. Teachers create a calm, orderly environment that promotes
autonomy and allows students to focus on learning.

Developmental Awareness. Teachers use knowledge of child development, along with
observations of students, to create a developmentally appropriate learning environment.

Strong community relationships
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OCS refers children and families to California State University Northridge6 CSUN)
Mitchell Family Center for Counseling which is offered on a sliding scale, the Child and
Family Guidance Center in Northridge, and Phillips Graduate University in Chatsworth. All
of their counselors provide options such as, one-on-one counseling at OCS as needed to
our students experiencing traumatic life events and/or with ongoing emotional issues that
need support.

OCS has developed an Induction program to support our teachers in completing
requirements for their clear preliminary credentials through LA County Office of Education
and a partnership with area charter schools.

OCS is an active member of the local Chambers of Commerce organizations, Rotary, and
Kiwanis groups.

An annual holiday cookie drive is held and staff, parents, and students visit our neighbors
throughout a 10-block radius hand delivering gifts of cookies as an appreciation for being
part of our community.

Local Chambers of Commerce organizations have recognized our past Principal Jude
Stabiler, Parent Organization President Tina Deer, and Volunteer Marty Fisher with
awards for outstanding service.

OCS families in need are provided with food filled backpacks every Friday to help get
through the weekends.

Dedicated to Service

~
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7th graders have a responsibility to complete at least 8 hours of community service
annually, while 8th graders complete 12 hours of community service.

Our 5th graders organize two canned food drives a year to benefit various organizations
such as MEND, North Valley Caring Services, and the San Fernando Valley Rescue
Mission.

OCS has a robust recycling program spearheaded by our environmentally aware 4th
graders.

Second grade students operate a Snack Shack for multiple days in the spring and donate
proceeds to our own Panda Partners Panda Pantry, as well as to local pet shelters,
Operation Gratitude, and other agencies as voted on by the students.

Qur parent organizati on hol ds a weekly
neighborhood is welcome to come and shop for produce (about 600 pounds a week) free
of charge.
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Beneficial Partnerships

6 CSUNOGs Kinesiology students pr o3 igrdde stwehtsi t i on al
once each week.

0 CSUNO6s Social Wor k Depart melwork imarnomid wibrksswithOCS  wi t

small groups of students throughout the year.

0 CSUN Drama students perform and present to our 6"-8" grade students, then debrief
about topics such as peer pressure and family dynamics.

0 OCS hosts student teachers who are pursuing their credentials from CSUN, National
University and Antioch University.

0 OCS hosts LAUSD SELPA Charter Operated Programs events throughout the year.

0 OCS partners with The Adult Skills Center (TASC) to execute various movie night and
community events throughout the year. This is done with the assistance of their clients
and our 7th-8th grade students who volunteer their time to work together to put on the
event.

0 Panda Partners, Parent Teacher Organization (PTO) at Our Community School, divides

its efforts into three main committees: Outreach, Community, and Service. These
committees work with parent volunteers to enhance experiences for all stakeholder groups
at OCS.

Areas Of Challenge The School Has Experienced And How They Will Be Improved In The New
Charter Term

Data Driven Instruction: A past area of challenge has been our process of analyzing data and
determining impact on student learning. To continue on our track of improving this, we now track
data with consistency. Data is collected through the use of Developmental Reading Assessment
2 (DRAZ2) reading benchmarks, interim assessments, curriculum driven tests, and teacher created
assessments. Monthly grade level cluster meetings, both with the principal and with teachers, are
usedtoreviewandaggre gat e data while identifying patterns a
challenges. Data is tracked, and notes are collected. OCS understands the importance of
identifying trends in data; is data similar across the grade or in one specific class? It is also
important to ask questions and gather information regarding any potential changes in instruction
or curriculum. As we have begun to build out a more robust system of reading data and using it
to direct instruction, we understand and utilize the voices of our teaching staff, administration, and
support staff.

Additionally, in the past we have used the DRA2 and its reading protocols at the end of trimesters
as a form of assessment. This is not what the publishers intended for this program. DRA2 is
supposed to be used for diagnostic purposes rather than for assessment. Because of this, we
now utilize DRA2 diagnostics three times a year. DRAZ2 is a standardized reading test used to
determine a studentds instructi onatedihdidually toi n r e a:
students by teachers. Students read a selection (or selections) and then retell what they have
read to the examiner. As the levels increase, so does the difficulty level for each selection.
Teachers continue to use DRAZ results to determine whether students are reading on, above, or
below grade level. By knowing student DRAZ2 levels, teachers can plan for small group, guided
reading instruction, including targeted interventions and supplemental support. Teachers select
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them.

We are able to track progress by comparing data. We can see if students have increased their
DRAZ2 levels and monitor the number that are at or above grade level. In addition to changing the
way we use DRA2 diagnostics, we have implemented a Tier 2 program for reading.

Response to Intervention Program (RTI): While OCS has had a long standing Intervention
program, headed by a dedicated credentialed teacher, we have continuously reviewed and
revised the program based on current student needs. Through the use of our Intervention
Specialist and paraprofessionals, students have been identified as needing additional reading
interventions through programs such as Dibels, Systematic Instruction in Phonological
Awareness, Phonics, and Sight Words (SIPPS), Lexia, IXL and other assessments.
Paraprofessionals work with these identified students in small groups, targeting specific skills.
These interventions are not meant to help with classwork or homework that students have not
completed, rather the lessons presented in the small groups are thoughtful and purposeful. The
Intervention Specialist works closely with the paraprofessionals in determining the lesson content,
focusing on skill mastery rather than assignment completion.

Technology: OCS will continue focusing on integrating and utilizing technology in all of the
classrooms. We have four Chromebook carts, with a total of 120 Chromebooks that are available
to all classes on a reservation basis. It is important that we have procedures to receive carts so
that our teachers can properly prepare lessons that integrate technology. Carts can be checked
out in blocks of 1-4 hours at a time. If a class is working on a particularly time consuming project
that requires constant use of the Chromebooks, arrangements can be made to check out a cart
for a longer period of time. While OCS has not encountered conflicts with the computer carts,
creating norms and procedures are an integral part of the school and of Responsive Classroom.
The carts are housed in our Computer Lab and teachers may bring them to class. Additionally,
most classes have an average of 2 computers that stay in the class, and iPads or other tablets.

Students, regardless of grade level, are encouraged to use technology while working or creating
class and individual projects. For example, our 6th graders are frequently seen creating movies
on iPads showcasing various scientific processes. Our 5th graders have filmed vignettes that led
up to the introduction at a school assembly. Upper Grade students often use technology in their
research projects, for both research as well as for presentations through PowerPoint, Prezi,
Slides, or iMovie. Applications such as Kahoot! are used for professional development and
content review. Additionally, our upper grade (grades 6™-8") teachers use Google classrooms for
assignment information, posting, and collection. Classroom discussions are also found on Google
classrooms, as well as group projects. Kindergarten through 2nd grade classes use EPIC, a digital
library that houses thousands of books, that allows students to follow along in an online book as
EPIC reads to them. A majority of our elementary classrooms use Sumdog Math for additional
math support and enrichment. Sumdog is played on both laptops and tablets.

All students in grades TK-6th visit our Technology Lab once a week for 45 minutes. Seventh and
eighth grade students are given opportunities to take technology-centered electives such as app
creation, 3-D usage, and web design. We have teamed with an outside provider to have a
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dedicated Tech teacher from their organization. Our goal is to always partner with teaching
organizations whose mission statements mirror ours at OCS. We want the students to have fun

while engaging in technology instruction that

skills they need to succeed in our modern world.

Our teachers have also become more familiar with technology. Most classrooms are outfitted with
projectors and document cameras to aid in the presentation of video, PowerPoint, Prezi, and note-
taking. Our students also use these projectors to share their presentations, and practice how to
present in front of a class.

Another positive change in our use of technology is that of encouraging our parents to utilize the
tools and resources that technology provide
information through our Parent Portal on llluminate, our student information system. Additionally,
OCS has its own app, which is used for all messaging and calendaring of events. Weekly
messages are sent out via email, and video messaging is used by our administration. Parents
have access to computers in our library if they do not have reliable access to the internet.

Changes in Leadership: Since our last charter petition, OCS has gone through two changes to
our leadership staffing. First, in February 2016, Principal Jude Stabiler stepped down to return to
his true passion in the classroom. Ms. Lynn lzakowitz was then hired as Principal/Executive
Director. As a former board member of OCS,
and she was able to use the mission to guide the direction of the school. In order to have a smooth
transition, the OCS Board of Directors allowed for a one month transition where the outgoing
principal, Mr. Stabiler, and the incoming principal worked together. Since this was also towards
the end of the Prop 1D construction project, Mr. Stabiler stayed on through the end of the 2015-
16 school year to assist in a consulting role for the construction project as needed.

During the next two years, Ms. Izakowitz served as the Principal/Executive Director and school
leader. It was during this time that the Board of Directors did a self-assessment of the
administrative structure of OCS. They concluded that this position of principal/executive director
was too large for one person to successfully do both jobs and to move the school forward. The
decision to split the position was one that would allow this new principal to focus on student
achievement and the academic programming by being more attentive to the needs of the teachers
in terms of coaching, professional development and best practices. This was especially important
since the school éds enr ol | ment-19nCS reached itsenaximum
capacity size of 450 students, as per our charter agreement.

In the spring of 2018, a second Principal hiring process began and thus resulted with the hiring of
Dr. Julie Troletti as the new school principal. Ms. Izakowitz would be staying on as Executive
Director. When Dr. Troletti came on board in July 2018, the administrative team had the summer
to onboard and transition her into this new position. Since then, we have spent the 2018-19 school

year introducing and getting our OCS student s,

leadership.

By splitting the original position into two separate ones, the principal has been able to spend more
time in classrooms, observing both teachers and students. Because of the ability to focus on the
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educational program, the principal has been able to work with teachers and target areas such as
classroom management, reading assessments, and content specific challenges. By working
closely with teachers, the principal has been able to assist in finding additional tools and resources
for specific content areas as determined by each teacher.

3. Student Populations to be Served

Our Community School, located in Chatsworth, CA, will continue to serve students in TK-8th
grade. With two classes per grade level, there is an average of 25 students per class, 50 per
grade. Our students believe in our mission and vision and are dedicated to being empowered,
informed, and ethical.

Demographically, Chatsworth is predominantly White, with Asian and Hispanic/Latino as being
two other races that have large populations in the area. Our Community School has a diverse
population and is working to recruit additional minorities to join our community. Over the past
three years, the make-up of our student body has remained stable, with very little change in our
ethnic demographics. Our population i s most
the past three years, our percentage of White students has been between 47-49%. The
percentage of our Hispanic/Latino students has averaged 34%, while our Black/African American
and Asian population has average at 7.5%. All other ethnicities have been stable at about 1%.
According to 2018 data found on https://statisticalatlas.com/neighborhood/California/Los-
Angeles/Chatsworth/Race-and-Ethnicity#figure/race-and-ethnicity, Chatsworth has a
demographic breakdown of 49.75% White, 23.9% Hispanic/Latino, 4.1% Black/African American,
18.1% Asian, and 1% other.

DEMOGRAPHIC BREAKDOWN
OCS VS. CHATSWORTH
(2018 DATA)
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Our identified subgroups are Socioeconomically Disadvantaged, Students with Disabilities,
Hispanic/Latino, and White. Our subgroups are identified by our enroliment numbers. Generally,

groups with 10% or more students are considered a subgroup. We use the subgroups as identified

on the California Dashboard, as well as by number of students belonging to specific groups. We

also use the subgroups as identified by ESSA, however do not have enough English Learners to

generate scores. In 2018-2019, out of 4 subgroups, we had 32.2% that are socioeconomically
disadvantaged while LAUSD has 80.8%. OCS had a 15.7% rate of students with disabilities
compared to LAUSDOs 13%. Over the past 4 years si
15.75% rate of students with disabilities. OCS has an EL rate of 2% and has been actively trying

to recruit additional English Learners. By comparison, LAUSD has an EL rate of 20.3%. OCS has

a Hispanic/ Latino population of 34.2% while LAUSD
popul ation of White students is 49. 2% eationdhatL AUSDO®G s
OCS does not have Special Day classes, rather, all of our classes are inclusive and our students

with special needs work and learn collaboratively with our general education students.

Subgroup Percentage of Student Population (2018-2019)
OCSs LAUSD

Socioeconomically 32.2% 80.8%

Disadvantaged

Students with Disabilities 15.7% 13%

English Language Learners | 2% 20.3%
Hispanic/Latino 34.2% 74.1%

White 49.2% 10.7%

4. Projected Enrollment

The following are our enroliment projections for the term of this charter, with class sizes of 22-27
students per class:

Grade 2020-21 2021-22 2022-23 2023-24 2024-25
K (including TK) 44 44 44 44 44
First 44 44 44 44 44
Second 48 48 48 48 48
Third 50 50 50 50 50
Fourth 52 52 52 52 52
Fifth 52 52 52 52 52
Sixth 52 52 52 52 52
Seventh 54 54 54 54 54
Eighth 54 54 54 54 54
Total 450 450 450 450 450
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5. Goals and Philosophy

Mission and Vision

Mission

Our Community School guides our students to be empowered, ethical, and informed community

members. OCS staff members, students, and families strive to create a culture of acceptance and

belonging where all students are honored. Our diverse and caring community integrates

academics with creativity, thereby fostering independent thinkers, problem solvers, and leaders.

We nurture multiple aspects of a childés devel op me
social.

Vision
Our Community School stakeholders will positively impact their local and global communities by

being Empowered, Ethical, and Informed.

We are dedicated and committed to the following practices that further our mission:

0 Teaching the whole child: physical, social, emotional, creative, and intellectual.

0 Fostering in our children conflict resolution skills, critical thinking skills, empathy,
creativity, service to others, personal responsibility, and respect for diversity.

0 Guiding our students to become active citizens of a democratic society.

0 Meeting our students where they are and instructing students through a rigorous,

Common Core-aligned curriculum using multiple approaches in a model of
student-c ent er ed, Aisituati onal l earningdo and inte
content areas and disciplines.
0 Assessing students through informal and formal methods including CAASPP,
internal assessments, and ongoing performance-based assessments.
0 Cultivating a small learning community that fosters respect and student safety and
that builds on the continuous process of organic teacher and student reflection and
growth.

Our vision is based on the belief that every child has the ability to succeed in life. Our school motto

is AEvery Child is Honored at OCS, 0 meaning that
and support. We continuously | ook for, pwsicgl,s t o i
emotional, artistic and social achievements, as we help them establish a future of success in

college, career and personal pursuits.

6. An Educated Person in the 215 Century

Our Community School recognizes that we exist in a rapidly changing world. Our students will

have opportunities and face challenges in the future that we cannot even imagine today.
Technological advances, the pace at which digital content is created, altered, and distributed, and

the freedom individuals have to interact on a global scale all mean that our students need to adapt

to Adisruptive innovationso of technology and the
economy.
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In The World Is Flat?, Thomas Friedman describes a relevant education as one that emphasizes

the importance of instilling curiosity, love of learning, discernment, creativity, and interdisciplinary

thinking. Today there is a growing recognition that problem-solving skills, an ability to think

creatively, flexibly and analytically, and an ability to leverage resources and discern sources are

not ideals, but imperatives. Not only will criticeée
students will also need to work well with others, be curious, take risks, and be unafraid to fail and

try again.

At OCS, the following Schoolwide Learning Outcomes (SLOs) were created in order to actualize
our mission statement and ar t i centlryskillsin prdctice. Owi si on
Community School defines an educated person in the 215 century as someone who is:

Empowered
0 Works independently and follows directions
0 Effectively communicates to peers and adults
0 Able to explain thinking process
0 Able to set goals and realistically self-evaluate progress
0 Has experienced making a difference in the community
0 Demonstrates creativity
Ethical
0 Displays skills at being an effective group member and leader
0 Demonstrates empathy
0 Displays an awareness of his/her responsibility to and for others
0 Tolerant and respectful of diversity in all its forms
Informed
0 Academically proficient
0 Knowledgeable about diverse cultures, current events, and the arts
0 Demonstrates critical thinking skills
0 Able to gain knowledge through fieldtrips and experiential learning

College & Career Readiness

While we do not offer a high school program, OCS believes that it is never too early to start
preparing students with the skills and resources necessary to be successful in planning for college
and/or career. We do this by creating opportunities to explore and deepen college and career
knowledge and skills necessary for academic planning and goal setting. All of our students start
the school year by learning about SMART goals and setting them for the upcoming year. Teachers
work with students in identifying both personal and professional goals and to create action plans
to help meet the goals.

2Thomas FriedmarThe World is Flat: A Brief History of the 24Century. (Farrar, Strauss and Giroux: 2005).
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Our 7th and 8th graders take 55 minute electives 4 days a week that provide glimpses into
different careers such as artist, marine biologist, gardener, stock broker, and financier. Our 8th
grade students visit local universities including CSUN, UCLA, and USC, as well as local
community colleges such as Pierce College. We have also established a relationship with SCIARC
(Southern California Institute of Architecture) in which our 8th graders spend the day exploring
and observing students enrolled at the school.

Other important skills needed to be college and career ready include note taking strategies,
effective study skills, critical thinking, and working collaboratively. These concepts and skills are
taught early on at OCS and are continued to be reinforced throughout the different grade levels.
Starting in 3rd grade, students are given student planners and are expected to be used daily to
track assignments, due dates, and other information helpful in achieving academic success.

Technology

Technology plays a large role in college and career readiness. Students in grades TK-6 have
weekly dedicated time in the computer lab. An outside vendor provides quality technology lessons
to our students in areas including keyboarding, responsible internet usage, coding, utilizing
Google suite tools, creating presentations using Powerpoint, Prezi, and other platforms, as well
as using Microsoft products effectively. Seventh and eighth students are given opportunities to
take technology-centered electives that include app creation, 3-D usage, and web design.
Chromebook carts are provided to allow for hands-on integrated learning that incorporates various
elements of technology.

In Kindergarten and 1st grade classes, students use class computers and tablets to access online
programs such as Epic and Lexia. Our youngest kids are able to read or follow stories and play
games on their own and during centers. Our secure network and firewall prevent students from
accessing unwanted material. In grades 2-6, students create documents, presentations and
movies using various software and applications. Additionally, they use supplemental curriculum
such as Mystery Science to add to the core standards and content areas. Students in grades 7
and 8 rely on technology to help with experiments, class and individual projects, yearbook
creation, and class assignments. Additionally, technology electives such as coding, robotics, web
design, and application design are offered to our upper grade students. Whether it is on a desktop,
laptop, tablet, or iPad, our students are given an array of tools since technology is as necessary
in education today as a pencil.

7. How Learning Best Occurs

Consistent with our SLOs, we believe learning best occurs when a school provides an instructional
program that creates Empowered, Ethical and Informed students:

Empowered
We believe students must understand their own learning processes and reflect on their own
progress in order to become empowered in their own learning. In an International Reading
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Association study cladsdaehbrs ibdRedmf low studedtRsellSr&lection
improves reading comprehension. Their premise holds across content areas. Students who are
able to use meta-cognition to realize when they are understanding something well and when they
are not and need to go back and reread, re-learn or re- calculate become more competent
learners. We work with students regularly to help them determine what they know and are able to
do and what they still need to work on. Students are taught to use rubrics to self-evaluate their
written work and other project-based tasks. They participate annually in presenting their own self-
evaluation of their learning for the year in our spring Student-Led Conferences.

We believe stakeholders must be empowered to have a voice in school operations. In A New

Wave of Evidence: The Impact of School, Family and Community Connections on Student
Achievement?, the evidence suggests that parental involvement needs to be more than superficial

to help maintain real change for students. Schools in which parents have a real say in determining

school policy, culture, and goals act more in har
and the school are working together the students flourish. At OCS parents are involved in all levels

of the school. We have parent volunteers in the classroom, our parent organization, Panda

Partners, parents on School Site Council, and parent volunteers involved in all facets of school

life. Parents come to several meetings throughout the school year, and the administration and

Board is accessible and welcoming to parent input and concerns.

We believe that teachers at OCS must also be empowered stakeholders in the process of
education. At OCS, the faculty has opportunity to provide input and feedback about curriculum,
instruction, and assessment practices, working with the principal to study and implement best
practices. Teachers can be Community Advisors to the Board. They have the ability to take an
active role in the conversation, give their opinion, ask questions, and bring information back to
other staff members. Most importantly for instructional quality, OCS has regular Critical Friends
Group protocols that are used during some staff meetings. At those meetings, teachers focus on
sharing best practices and exploring student work. This type of dedicated time for teachers to
collaborate on developing their teaching and lesson planning abilities has been shown to be a
strongly effective method of school reform®.®

We believe that learning best occurs when students are engaged in their own community via
service learning opportunities at all grade levels. Since the founding of OCS, service learning has
been an integral part of teaching our students empowerment and ethics. Research has shown
that involvement in civics and community service
makes them more likely to graduate high school’. Student involvement in real-world service
learning -- such as helping to solve problems at recess in the student senate, managing a school
recycling program, conducting food drives for local community organizations, and managing the

5C.Santa. Project Criss: Evidence of Effectiveness. (06N
4 Anne T. Henderson & Karen L. Mapp. A New Wave of Evidence: The Impace of School, Family, and Community
Connections on Student Achievement. (National Center for Family and Gaitgr@onnections and Schools,
2002).
5 Mike SchmokerTipping Point: From Feckless Reform to Substantive Instructional Improvement.(Phi Delta
Kappan, February 2004).
8 Marnie Curry, Maryl Gearhart, Judith Kafka, & Judith Warren Little. Looking at Studemk\Wér Teacher
Learning, Teacher Community, and School Reform. (Phi Delta Kappan, November 2003).
" Christine Cress. Civic Engagement and Student Success: Leveraging Multiple Degrees of Achievement.
(Association of American Colleges & Universities; Fdll2).
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school lost and found -- give students a sense of ownership and meaning within their school
experience. Students feel empowered because they are doing important work the school
community needs accomplished.

Ethical

We believe learning best occurs in a culture of caring and respect. Teaching, modeling, and
practicing ethical behavior is an important part of the OCS curriculum. Using the Responsive
Classroom model, which are based on decades of research in ethical human development, we
spend the first six weeks of school teaching and modeling respectful behavior in the class and
school playgrounds. Students learn through direct instruction how to behave appropriately in
school and how to effectively handle conflicts when they arise. Students build a sense of
community and trust as they learn to work and play together in a constructive and positive
atmosphere. They have developed an intrinsic motivation to do what is right and feel empowered
to be appositive voice on our campus.

We believe equity is a critical part of how learning best occurs: OCS is dedicated to providing
equal access and the opportunity for success to students of all backgrounds and ability levels.
This dedication to educational equity is reflected across OCS practices from recruitment and
enrollment to our data-driven culture of reviewing student achievement and working to close the
achievement gap for all students. The respect and high level of expectation for all students is
maintained by teachers and administration. We have people on staff who can translate verbal
conversations in Spanish, Farsi, and Tagalog. OCS maintains a continuum of educational
services to help students with many different needs from gifted to learning disabled.

We have also found that learning best occurs in an environment where students feel safe, valued,
and heard. Through the use of Responsive Classroom, teachers and students work together in
creating a sense of community. Through morning meetings, brain breaks, peaceful learning
communities, academic choice, and cooperative learning, OCS classrooms incorporate opinions,

thought s, dr eams, and goals of all, staff and

are valued, and students can choose and share their methods. OCS has small class sizes and
takes measures to ensure that all children feel safe, valued, and excited about school. When
students make mistakes, they are used as learning sites for all students, Students need to
understand that making mistakes is part of the learning process, more importantly, they need to
feel safe in making mistakes.

Informed

We believe that we must continually inform our instructional practices with the latest research in
curriculum and instruction. At OCS, every faculty member evaluates and pilots curriculum that
maintains standards-based instruction through a hands-on and concrete experience with content
that moves students into abstract understanding of complex concepts. Through professional
associations such as the Association of Supervision and Curriculum Development (ASCD), the
National Council of Teachers of Mathematics (NCTM), the Coalition of Essential Schools, the
International Reading Association (IRA) and more, our faculty are expected to keep up-to-date on
current research-based practices. Furthermore, professional development experiences through
Growing Educators, the Los Angeles County Office of Education, curriculum providers, and
conferences on brain research and instructional practices inform our vision of how students learn
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best.

We believe that learning best occurs through a data-driven culture and continuous analysis of a
variety of formative and summative assessment data. OCS currently uses llluminate to analyze
student assessments in order to continually refine and refocus instruction based on evidence of
student learning. Teachers work in grade level teams and grade span clusters to develop
appropriate assessments and to accurately score student work. They examine the results of
school assessments and most recent CAASPP results in order to make instructional decisions
about what to re-teach, which students need small group instruction or interventions, and what
areas would benefit from being taught different ways. Data-driven instruction grounds teaching
practices in the reality of student learning.

We believe that learning best occurs when teachers set increasingly high expectations on

students and focus instruction on academic excellence. Students are offered challenging work

that requires critical thinking and the ability toc
OCS teachers do not lower their expectations, instead they find creative new ways to teach, they

work with colleagues to develop intervention plans for specific students. Teachers work with
parents and the student to develop accountability
sizes, teachers are best able to get to know their students varied needs and affinities for learning.

The curriculum at OCS requires complex critical thinking and a high competency of academic

skill s. Our charter school d wessive drilb and prakcticegcorthes t uden't
chance to opt out of academic tasks that seem challenging.

We believe that learning best occurs when there is strong communication between home and

school. Parents are our partners in educating students. At the start of each school year, teachers

facilitate Family Conferences meetings with each classroom family. Parents, teacher and student

me et to document the studentodés strengths, chall e
member of the team. SMART goals are created, giving students concrete milestones in which to

strive to meet. These goals are referred to throughout the year and new goals set as needed.
Keeping parents well informed of their childds pr
as stakeholdersin t heir chil dés education. OCS sends home
as semester Report Cards twice a year. We hold two formal parent-student-teacher conferences

annually, plus additional conferences when needed. Parents are encouraged to attend three to

six parent education events a year. Teachers send home formal classroom newsletters once per

month and maintain in-person, phone, and email communication regularly. The principal sends

home weekly newsletters about school curriculum and activities. A New Wave of Evidence: The

Impact of School, Family and Community Connections on Student Achievement by editors

Henderson and Mapp, collects and explains expansive evidence of how parental involvement

supports student achievement. The first step of involvement is information. Teachers offer support

and ensure there is ongoing collaboration and connection between home and school.2 We

therefore involve parents in all levels of OCS i parents are staff members, committee members,

and volunteer in the classroom. The level of parent involvement in OCS is quite striking, not only

do parents support the school; they are an integral part of its structure.

8 Anne T. Henderson & Karen L. Mapp. A New Wave of Evidence: The Impace of School, Family, and Community
Connections on Student Achievement. (National Center for Family and Community Connections and Schools,
2002).
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8. The Requirements of California Education Code 8§ 47605(B)(5)(A)(II)

OCS will pursue the following school wide and subgroup outcome goals, based on the state
priorities detailed in California Education Code § 52060(d). Student performance and achievement
of school-wide, subgroup and individual student progress is measured by multiple and varied
summative and formative assessments that are aligned to state and federal standards (including
Common Core) and reflect proficiency measures required by CAASPP as well as state priorities
detailed in California Education Code § 52060(d).

The following chart details the chart er school 6s annual goal s, for al
Education Code § 52052, for each of the eight (8) state priorities identified in California Education

Code § 52060(d), including specific annual actions the school will take to achieve each of the

identified annual goals. To the extent that the targets set forth in the charter do not meet state
requirements, the state targets shall supersede the state standardized assessment goals here in

the chart.
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LCFF STATE PRIORITIES

GOAL #1

OCS will provide a high quality, comprehensive, instructional program
that focuses on differentiation, increasing rigor and real world
challenges to prepare students for ongoing education.

x1
X2
3 3

x4
55
5 6

Related State Priorities:
X 7

X8

Local Priorities:

Specific Annual Actions to Achieve Goal

1. Provide additional professional development for teachers that support reaching proficiency levels
in English Language Arts for all subgroups, especially English Learner, Low Income, Foster

Youth, and Students with Disabilities.

2. Increase planning and specific small group teacher supports in the area of differentiation.

3. Provide additional professional development in mathematics to allow teachers to continue to

improve mastery of math curriculum.

4. Purchase new or replacement equipment, software, and supplies as needed so that students

have access for their academic growth.

Expected Annual Measurable Outcomes

Outcome #1: Students will increase ELA proficiency rate by 2 percentage points annually.

Metric/Method for Measuring: Assessments, SBAC scores

APPLICABLE
STUDENT GROUPS Baseline 2020- 2021- 2022- 2023- 2024-
* represent statistically insignificant group 2021 2022 2023 2024 2025
All Students (Schoolwide) 73% 75% 77% 79% 81% 83%
English Learners * * * * * *
Socioecon. Disadv./Low Income Students 67% 69% 71% 73% 75% 77%
Foster Youth * * * * * *
Students with Disabilities 39% 41% 43% 45% 47% 49%
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 61% 63% 65% 67% 69% 71%
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students 82% 84% 86% 88% 90% 92%

Outcome #2: Students will increase Math proficiency rate by 2 percentage points annually.

Metric/Method for Measuring: Assessments, SBAC
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APPLICABLE
STUDENT GROUPS Baseline 2020- 2021- 2022- 2023- 2024-
* represent statistically insignificant group 2021 2022 2023 2024 2025
All Students (Schoolwide) 64% 66% 68% 70% 72% 74%
English Learners * * * * * *
Socioecon. Disadv./Low Income Students 52% 54% 56% 58% 60% 62%
Foster Youth * * * * * *
Students with Disabilities 39% 41% 43% 45% 47% 49%
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 53% 55% 57% 59% 61% 63%
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students 72% 74% 76% 78% 80% 82%

Outcome #3: Increase number of students progressing by at least one level in the RTI program by 3%

annually.
Metric/Method for Measuring: Dibels reports
APPLIEAEIE 2020 2021 2022 2023 2024
STUDENT GROUPS Baseline 2021 2022 2023 2024 2025
* represent statistically insignificant group
39.7% 3% 3% 3% 3% 3%
. increase increase increase increase increase
All Students (SChOOIWIde) over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
English Learners * * * * * *
35% 3% 3% 3% 3% 3%
. . increase increase increase increase increase
Socioecon. Disadv./Low Income Students over over 2020- : over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
Foster Youth * * * * * *
) ) o Services NA NA NA NA NA
Students with Disabilities offered through
SPED- not RTI
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
30% 3% 3% 3% 3% 3%
- increase increase increase increase increase
Latino Students over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
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Native Hawaiian/Pacific Islander Students

*

*

*

*

*

Students of Two or More Races

*

*

*

*

*

White Students

42%

3%
increase
over
baseline

3%
increase

over 2020-

2021

3%
increase

over 2021-

2022

3%
increase

over 2022-

2023

3%
increase
over 2023-
2024

LCFF STATE PRIORITIES

GOAL #2

Related State Priorities:
To increase parent outreach for stakeholder feedback from once peryearto |x1

twice per year while increasing support of home-school collaboration.

0 4 X7
X2 X5 X 8
X3 X6
Local Priorities:
3
3 :

Specific Annual Actions to Achieve Goal

input.

lluminate Parent Portal.

1. Using technology to enhance two-way communication with parents to allow for more information
sharing, tracking of volunteer hours, sharing of volunteer opportunities, and increase stakeholder

2. Ensure continued family support in accessing grade book, report cards, and assessment data via

3. Enhancing Parent Education Night Series to provide high quality parent education and assistance
for families that will help students in academic and social-emotional growth areas.

Expected Annual Measurable Outcomes

Outcome #1: Increase number of families participating in annual survey by 3%.
Metric/Method for Measuring: Survey responses

APPLICAELE 2020 2021 2022 2023 2024
STUDENT GROUPS Baseline
RYMES 2021 2022 2023 2024 2025
* represent statistically insignificant group
57% 3% 3% 3% 3% 3%
. increase increase increase increase increase
All Students (SChOOIWIde) over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
English Learners * * * * * *
57% 3% 3% 3% 3% 3%
- - increase increase increase increase increase
Socioecon. Disadv./Low Income Students over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
Foster Youth * * * * * *
57% 3% 3% 3% 3% 3%
- - e increase increase increase increase increase
Students with Disabilities over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024

African American Students

*

*

*

*

*

American Indian/Alaska Native Students

*

*

*

*

*
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Asian Students

*

*

*

*

*

Filipino Students

*

*

*

*

*

Latino Students

57%

3%
increase

3%
increase

3%
increase

3%
increase

3%
increase

over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
57% 3% 3% 3% 3% 3%
- increase increase increase increase increase
White Students over over 2020- | over 2021- : over 2022- ; over 2023-
baseline 2021 2022 2023 2024

Outcome #2: Increase number of families using school app for communication by 5% annually.

Metric/Method for Measuring: School app (ParentSquare in 2019-2020) usage, number of messages

opened
APPLICABLE
S G Baseline 2020- 2021- 2022- 2023- 2024-
TUDENT GROUPS 2021 | 2022 2023 | 2024 | 2025
* represent statistically insignificant group
85% 5% 5% 5% 5% 5%
. increase increase increase increase increase
All Students (SChOOIWIde) over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
English Learners * * * * * *
85% 5% 5% 5% 5% 5%
. . increase increase increase increase increase
Socioecon. Disadv./Low Income Students over over 2020- : over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
Foster Youth * * * * * *
85% 5% 5% 5% 5% 5%
. . T increase increase increase increase increase
Students with Disabilities over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
85% 5% 5% 5% 5% 5%
. increase increase increase increase increase
Latino Students over over 2020- | over 2021- : over 2022- ; over 2023-
baseline 2021 2022 2023 2024
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
85% 5% 5% 5% 5% 5%
- increase increase increase increase increase
White Students over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024

Outcome #3: Increase average attendance at Parent Education Nights annually by 5%.

Metric/Method for Measuring: Sign-in sheets, rsvps
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APPLICABLE
S G Baseline 2020- 2021- 2022- 2023- 2024-
TUDENT GROUPS 2021 | 2022 | 2023 | 2024 | 2025
* represent statistically insignificant group
25% 5% 5% 5% 5% 5%
- increase increase increase increase increase
All Students (SChOOIWIde) over over 2020- | over 2021- : over 2022- i over 2023-
baseline 2021 2022 2023 2024
English Learners * * * * * *
20% 5% 5% 5% 5% 5%
- . increase increase increase increase increase
Socioecon. Disadv./Low Income Students over over 2020- | over 2021- | over 2022- | over 2023-
baseline 2021 2022 2023 2024
Foster Youth * * * * * *
20% 5% 5% 5% 5% 5%
. . T increase increase increase increase increase
Students with Disabilities over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
15% 5% 5% 5% 5% 5%
. increase increase increase increase increase
Latino Students over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
30% 5% 5% 5% 5% 5%
. increase increase increase increase increase
White Students over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024

LCFF STATE PRIORITIES

GOAL #3

Increase ongoing development in the area of research and mission based

strategies for developing academic and social-emotional learning.

Related State Priorities:
X1 X4 X7
X2 X5 X 8
X3 X6
Local Priorities:
3 :
5 :

Specific Annual Actions to Achieve Goal

1. ELPAC and Intervention Specialist will maintain regular reports and additional professional
development to show growth and intervention strategies and reevaluate needs of students that

are not making marked progress.
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2. Continue Illluminate professional development and training for staff and teachers on effective
implementation of new systems, such as data assessments, report cards, gradebooks, data

analysis, and behavior monitoring for all grades.

3. Purchase Common Core based materials for language arts, math, and NGSS science materials.
Purchase curriculum to aid when working with students with characteristics of dyslexia, as well as
continue to increase resources to be used with intervention. Maintain Unique curriculum to create
alternate curriculum for special education population

4. Responsive Classroom training for new teachers or those not yet trained. Mindful Schools training

for select staff who will be coaches.

5. Training for Paraprofessionals to aid when working with students one-on-one or in small group.

Expected Annual Measurable Outcomes

Outcome #1: Students will practice tenants of Responsive Classroom every day, in every classroom.
Metric/Method for Measuring: Informal observations, students interviews, teacher feedback

APPLICABLE

STUDENT GROUPS
* represent statistically insignificant group

Baseline

2020-
2021

2021-
2022

2022-
2023

2023-
2024

2024-
2025

All Students (Schoolwide)

100%

100%

100%

100%

100%

100%

English Learners

*

*

*

*

Socioecon. Disadv./Low Income Students

100%

100%

100%

100%

100%

100%

Foster Youth

Students with Disabilities

100%

100%

100%

100%

100%

100%

African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

100%

100%

100%

100%

100%

100%

Outcome #2: Students will have Common

Metric/Method for Measuring: Curriculum inventory, ¢

Core and NGSS aligned material
lassroom observations, teache

s for all core classes.

r supply requests

APPLICABLE

STUDENT GROUPS
* represent statistically insignificant group

Baseline

2020-
2021

2021-
2022

2022-
2023

2023-
2024

2024-
2025

All Students (Schoolwide)

100%

100%

100%

100%

100%

100%

English Learners

*

*

*

*

*

Socioecon. Disadv./Low Income Students

100%

100%

100%

100%

100%

100%

Foster Youth

*

*

Students with Disabilities

100%

100%

100%

100%

100%

100%
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African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students 100% 100% 100% 100% 100% 100%
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students 100% 100% 100% 100% 100% 100%

Outcome #3: Increase in number of parents using our SIS, Illuminate to stay informed of student

progress and outcomes by 3% annually.

Metric/Method for Measuring: Parent log on reports, number of parents asking for information from

office
APPLICABLE
S G Baseline 2020- 2021- 2022- 2023- 2024-
TUDENT GROUPS 2021 2022 | 2023 | 2024 | 2025
* represent statistically insignificant group
85% 3% 3% 3% 3% 3%
. increase increase increase increase increase
All Students (SChOOIWIde) over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
English Learners * * * * * *
80% 3% 3% 3% 3% 3%
. . increase increase increase increase increase
Socioecon. Disadv./Low Income Students over over 2020- : over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
Foster Youth * * * * * *
85% 3% 3% 3% 3% 3%
. . T increase increase increase increase increase
Students with Disabilities over over 2020- | over 2021- : over 2022- | over 2023-
baseline 2021 2022 2023 2024
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
75% 3% 3% 3% 3% 3%
. increase increase increase increase increase
Latino Students over over 2020- | over 2021- : over 2022- ; over 2023-
baseline 2021 2022 2023 2024
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
85% 3% 3% 3% 3% 3%
- increase increase increase increase increase
White Students over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
GOAL #4
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Ensuring OCS continues to hire highly qualified staff and provides ongoing Related State Priorities:

professional development X1 X4 X7
X2 X5 X8
X3 X6

Local Priorities:

Specific Annual Actions to Achieve Goal

1. Verify teaching credentials prior to offering of employment.

2. Create PD task force made up of teachers to determine Professional Development topics.

3. Ensure ELPAC coordinator gets additional professional development in the area of EL instruction
and ELPAC.

4. Conduct PD on differentiation strategies to ensure academic accessibility for all students.

5. Maintain records for all credentialed teaching assignments to manage current credential status,
TB and Department of Justice status and all teacher training requirements.

6. Hire new SPED teaching assistant and Behavior Implementation Interventionist to support
growing SPED student population.

Expected Annual Measurable Outcomes

Outcome #1: Teachers with appropriate credentials and state required licensures will teach Students.
Metric/Method for Measuring: Credential checks, new hire reports

APPLICABLE
S G Baseline 2020- 2021- 2022- 2023- 2024-
LIS REIRC TS 2021 2022 2023 2024 2025
* represents statistically insignificant group
All Students (Schoolwide) 100% 100% 100% 100% 100% 100%
English Learners * * * * * *
Socioecon. Disadv./Low Income Students 100% 100% 100% 100% 100% 100%
Foster Youth * * * * * *
Students with Disabilities 100% 100% 100% 100% 100% 100%
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 100% 100% 100% 100% 100% 100%
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students 100% 100% 100% 100% 100% 100%

Outcome #2: Students performing below grade level will participate in Tier 2 interventions.
Metric/Method for Measuring: Tier 2 rosters
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APPLICABLE
S G Baseline 2020- 2021- 2022- 2023- 2024-
TUDENT GROUPS - 2021 | 2022  |2023 | 2024 | 2025
* represent statistically insignificant group
60% 85% or 85% or 85% or 85% or 85% or
. more of more of more of more of more of
All Students (SChOOIWIde) qualifying qualifying qualifying qualifying qualifying
students students students students students
English Learners * * * * * *
70% 85% or 85% or 85% or 85% or 85% or
. . more of more of more of more of more of
Socioecon. Disadv./Low Income Students qualifying | qualifying  qualiying | qualifying | qualifying
students students students students students
Foster Youth * * * * * *
NA NA NA NA NA NA
. . o (interventions
Students with Disabilities provided by
SPED
department)
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
60% 85% or 85% or 85% or 85% or 85% or
. more of more of more of more of more of
Latino Students qualifying qualifying qualifying qualifying qualifying
students students students students students
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
55% 85% or 85% or 85% or 85% or 85% or
. more of more of more of more of more of
White Students qualifying qualifying qualifying qualifying qualifying
students students students students students

Outcome #3: Students will receive a mission driven education that allows all students to become

empowered, informed, and ethical.

Metric/Method for Measuring: SLO report cards, student observations

APPLICAELE 2020 2021 2022 2023 2024
STUDENT GROUPS Baseline
WAES 2021 2022 2023 2024 2025
* represent statistically insignificant group
85% 3% 3% 3% 3% 3%
. increase increase increase increase increase
All Students (SChOOIWIde) over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
English Learners * * * * * *
85% 3% 3% 3% 3% 3%
. . increase increase increase increase increase
Socioecon. Disadv./Low Income Students over over 2020- : over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
Foster Youth * * * * * *
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85% 3% 3% 3% 3% 3%
- . T increase increase increase increase increase
Students with Disabilities over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
85% 3% 3% 3% 3% 3%
. increase increase increase increase increase
Latino Students over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
85% 3% 3% 3% 3% 3%
. increase increase increase increase increase
White Students over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
GOAL #5
Maintain an effective technology system for instruction and operation of the Related State Priorities:
school, as well as, a safe, secure and orderly campus. X1 X4 X7
X2 3 5 3 8
X3 X6
Local Priorities:
3 -
3

Specific Annual Actions to Achieve Goal

Maintain all wifi services to enhance accessibility.

Use Category 2 Erate funds to revamp hardware throughout campus to improve wifi connectibility.
Office manager to review all Erate applications and deadlines twice per year.

Determine facilities needs to ensure a safe and conducive learning environment including
maintenance of our campus

5. Use a computerized lottery system.

PR

Expected Annual Measurable Outcomes

Outcome #1: All classrooms will have wifi access available for devices used by students.
Metric/Method for Measuring: repair logs, work orders, classroom checks

APPLICABLE
S G Baseline 2020- 2021- 2022- 2023- 2024-
LIS SNPEIXOEIR R 2021 2022 2023 2024 2025
* represent statistically insignificant group
All Students (Schoolwide) 100% 100% 100% 100% 100% 100%
English Learners * * * * * *
Socioecon. Disadv./Low Income Students 100% 100% 100% 100% 100% 100%
Foster Youth * * * * * *
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Students with Disabilities

100%

100%

100%

100%

100%

100%

African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

100%

100%

100%

100%

Outcome #2: Students in TK-6 will receive

technology i

Metric/Method for Measuring: class schedule

nstruction

at least once a week.

APPLICABLE

STUDENT GROUPS
* represent statistically insignificant group

Baseline

2020-
2021

2021-
2022

2022-
2023

2023-
2024

2024-
2025

All Students (Schoolwide)

100%

100%

100%

100%

100%

100%

English Learners

Socioecon. Disadv./Low Income Students

100%

100%

100%

100%

100%

100%

Foster Youth

Students with Disabilities

100%

100%

100%

100%

100%

100%

African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

100%

100%

100%

100%

100%

Outcome #3: Parents using technology to check student attendance will increase by 3% annually.
Metric/Method for Measuring: Parent usage reports, decrease in # of parents calling office for this

information.
HPPLISAZLE 2020 2021 2022 2023 2024
STUDENT GROUPS Baseline ) ) ) ) )
o o 2021 2022 2023 2024 2025
* represent statistically insignificant group
35% 3% 3% 3% 3% 3%
. increase increase increase increase increase
All Students (SChOOIWIde) over over 2020- | over 2021- : over 2022- i over 2023-
baseline 2021 2022 2023 2024

English Learners

*

*

*

*

*

Socioecon. Disadv./Low Income Students

35%

3%

increase

3%
increase

3%
increase

3%
increase

3%
increase
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over over 2020- | over 2021- | over 2022- : over 2023-
baseline 2021 2022 2023 2024
Foster Youth * * * * * *
35% 3% 3% 3% 3% 3%
Studens wih Disabiles " et v | oo | v
baseline 2021 2022 2023 2024
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
35% 3% 3% 3% 3% 3%
Latino Students P | o o | v, | oo
baseline 2021 2022 2023 2024
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
35% 3% 3% 3% 3% 3%
White Studens ol Pl sl it e
baseline 2021 2022 2023 2024

9. Goals for Enabling Pupils to Become and Remain Self-Motivated,
Competent, and Lifelong Learners

The program at Our Community School has been carefully designed to develop students to be
self- motivated and competent, who view themselves as life-long learners:

Self-motivated learners: Our Community School employs a constructivist, integrated curriculum

to engage students in learning. Through our student-centered, differentiated, hands-on learning,

students come to understand that they can achieve and they can experience the rewards and

confidence t h a't come with achievement. Motivation and
attainment of the content, skills, and strategies necessary for achieving the California Common

Core State Standards (ACA CCSS0) for ELcartentit eracy
areas. Self-motivation allows students to sustain effort and persist in the face of challenging texts

and tasks.

Competent learners: Through backwards design and a focus on examining student work and
understanding student achievement data, OCS teachers ensure that students meet learning
objectives grounded in the CA CCSS and Ne xt Gen
California State Social Studies, as well as other content and performance standards. Students

have multiple opportunities for practice, and are continuously asked to reflect on their own

learning, in writing and in speech, so they gain an understanding of the ways they learn best. A

growing sense of mastery propels our students to reach far beyond their current instructional

levels.
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Life-long Learners: Beyond mastering specific skills and facts, students at Our Community School
learn how to learn and how to think. Student learning at OCS is structured in the context of real-
world scenarios with meaningful context for the individual learner. In this way, students actively
participate in their own learning, seeing the relevance and applications of their education in the
world around them. Building curiosity for the world around them and an enduring interest in the
world of words and ideas serve our students well in secondary school, college and beyond.

These foundations ensure our students attain the levels of literacy, language, and content
knowledge necessary to eventual career and college success and thoughtful participation in civic
life.

10. Instructional Design

Our Community School offers students an engaging and community-centered TK-8 education. In
an environment designed to balance academics with creativity, students become independent
thinkers, problem solvers, and leaders who become ethical, empowered, and informed members
of our society. OCS believes that a strong home-school connection helps children succeed; we
welcome and involve parents at all levels of the charter school: from governance, to school events,
to classroom volunteering. We believe that all children can meet and exceed state standards when
they are given high expectations and a personalized, supportive community in which to excel.

The foll owing det ai | s Qur Community S wdtianal | 6 s ed
methodologies. To be clear, instruction at OCS starts first with the California content and

performance standards, which drive the creation of lesson plans and the assessment of both

student and teacher achievement. The following describes in more detail the methodologies we

will employ to ensure our students will master the content standards:

0 Integrated Hands-On Learning

0 Responsive Classroom

0 Understanding by Design

0 Intentional Use of Data to Drive Instructional Decisions

Integrated Hands-on Learning

The pedagogical foundation for the educational program at OCS starts with constructivism: people
learn best when learning is based on their prior knowledge and takes into account the

environment al factors which mayfkhowlédges &/ygotsky, a st ud
1978).° With constructivism, the learning experience is differentiated, beginning with each
l earnerds | evel of understanding and guiding stu

handsZon way. Students in a constructivist model are given the means to explore, solve
problems, reflect on situations and demonstrate their knowledge individually and in groups,
allowing learners to fAid%onstructo their own meanin

9 Lev Vygotsky. Mind in Society: Tle Development oHigherPsychologicalProcesses. (Harvard University Press.

1978).
WExtensive research documents the success of the consti
including increased test scores, improved self confi de:
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In simplest terms, differentiated instruction involves creating multiple paths to learning for diverse
learners.!'This differentiated, student-centered approach to instruction enables teachers to focus
on the specific needs, skills, challenges and learning styles of each individual student to ensure
that each and every student meets our high expectations for standards mastery. Each experience
is an opportunity to construct new meaning through discussion, collaboration, and reflection to
integrate new concepts. Teachers also scaffold the learning of students and differentiate
instruction by breaking down tasks, using modeling, prompting, and coaching to teach strategies
for thinking and problem solving to help students become proficient at conducting the relevant
inquiry activities!? leading ultimately to mastery of California Common Core Standards and other
performance and content standards.

Through integrated hands-on learning, our students engage in complex and challenging tasks
and problem-solving, both independently and in small groups, engaging in a depth of learning that
creates true understanding beyond rote memorization of facts. Through projects, assignments,
and experiences, content is mastered in an engaging, relevant way for students of all ages,
enabling students to acquire, communicate, and investigate worthwhile knowledge in depth.
Integrated hands-on learning also requires students to make choices, interact, collaborate, and
cooperate, regardless of ability, level of language development, or background.’® Students are
able to demonstrate the kinds of understandings that they have (or have not) achieved in the
course of the regular charter school curriculum. Through group learning, students have the
opportunity to interact with and learn from other students on more complex tasks than they could
engage in alone, provides immediate feedback, encourages them to explore their own and other

studentsd ideas, and helps develop communication

studentds existing beliefs, theories and p&a
on activities, or experiences.

Learners work actively with concrete materials, try out ideas, solve problems, make mistakes and
correct them, and have opportunities to stop and reflect on what they have done. The more
actively engaged children are in the learning process, the more effectively they will understand
and retain concepts and skills that are delineated in the CA CCSS.

At OCS, constructivism and experiential, or hands-on learning, support an integrated approach to
learning that recognizes the inherent connections between language arts, science, math and
social studies. An integrated curriculum helps students apply skills, provides students with multiple
perspectives with which to build an integrated knowledge base, and encourages depth and
breadth in learning. OCS teachers create integrated units of study based on the CA CCSS and
other performance and content standards

rcepti

2002; Mester, 2008; HollinKing, J. and Hayman, 1994; Mathison & Young, 1995; Thornton & McEntee, 1995;

McCombs, 1994; O'Neil & Drillings,1997; Freire, 1995; Marloweand Page, 1998).
11 Carol Ann Tomlinson. Mapping a Route Toward Differentiated Instruction. (Personalized LeaaptgnBer
1999, v57, 1) pp.126.

12 phyllis C. Blumenfeld et al. Motivating Projelsaised Learning: Sustaining the Doing, Supporting the Learning.

(EducationaPsychologistv26, 1991).
B Howard Gardner & Sienna Moran. The Science of Multiple Intelligefibesry: A Response to Lynn
Waterhouse. (EducationBkychologistv41l, 4, 2006) pp.22232.
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These units incorporate non-fiction text and literature, writing and presentation tasks, and
technology in order to include all students and to further deepen their literacy skills.

Studies have shown that students in school with integrated curriculum i e.g., writing in science,
math concepts tied to social science such as currency, etc. -- experience improvement in writing
and content knowledge as well as an increase in motivation and an increase in the amount of time
they stayed in school.** 1° 1¢ Similar studies show that students in interdisciplinary programs make
connections among different subject areas to answer open-ended questions, retain what they
have learned, apply learning to real-life problems, have fewer discipline problems, and have lower
absenteeism. This research and our own experience with our students justify our belief that an
integrated curriculum enables students to understand concepts at a deeper level and to connect
learning across content areas. Students are more engaged and more apt to use critical thinking
skills and retain information when content learning is integrated with technology, classroom
projects, service learning, and the arts.

OCS students are surrounded by reading and writing tasks that are connected to meaningful
experiences in their classroom. Kindergarteners must read charts on the wall to find out whose
turn it is to water the garden or to feed the class pet. First grade students read the agendas they
wrote to announce what is next at all charter school assembly or the notes they took to report
back from the Student Senate. Older students create charts to keep track of how much they have
raised in funds from recycling or what steps they need to take to publish their writing in the OCS
Times. Through our integrated curriculum and our service learning curriculum, OCS students have
ample opportunity to use written language in meaningful communication. Teachers use charts,
student work, rubrics and signs to create a language-rich environment in all grade levels.

Responsive Classroom

In alignment with this hands-on, integrated approach, the Responsive Classroom is an evidence-
based education approach associated with greater teacher effectiveness, higher student
achievement, and improved school climate. Through a variety of activities, students learn
organizational, problem solving, and conflict resolution skills, while developing and improving their
creativity, independence, cooperation, responsibility, and self-discipline. At Our Community
School, Responsive Classroom practices help educators develop competencies in four key
domainsd each of which enables and enriches the others:

1 Engaging Academics. Teachers create learning tasks that are active, interactive,
appropriately challenging, purposeful, and con

1 Positive Community. Teachers nurture a sense of belonging, significance, and
emotional safety that students feel comfortable taking risks and working with a variety
of peers.

14 Pamela R. Aschbacker. Humanitas: A Thematic Curriculum. (Educational Leadership, October 19919.pp.16
15 C. Levitan. The Effects of Enriching Science by Chandiagguage Arts from a Literature Base to a Science
Literature Base on Below Averag¥ Grade Readers. (Journal of High School Science Research, 1991Ppp.20
18|, Willett. The Efficacy of Using the Visual Arts to Teach Math and Reading Concepts. (Avieeting of
American Educational Research Association, April 1992).
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i Effective Management. Teachers create a calm, orderly environment that promotes
autonomy and allows students to focus on learning.

1 Developmental Awareness. Teachers use knowledge of child development, along with
observations of students, to create a developmentally appropriate learning
environment.

Professional devel opment in the Responsive
to:

Design lessons that are active and interactive;

Use effective teacher language to promote academic and social growth;
Encourage engagement by giving students meaningful choices;

Start each day in a way that sets a positive tone for learning;

Set high expectations and teach students how to meet them;

Establish routines that promote autonomy and independence;

Build a sense of community and shared purpose; and

Teach students 21st century skills such as critical thinking, problem-solving,
communication, collaboration, creativity, and innovation.

= =4 =4 =4 -4 -4 - -4

Researchers from a three-year randomized controlled study funded by the U.S. Department of
Education at the University of Virginia's Curry School of Education found that teachers' use of
Responsive Classroom practices was associated with reading and math achievement
outcomes.’

The associations between Responsive Classroom practices and achievement were equally
strong for children eligible for free/reduced price lunch and those not eligible, and the association
between teachers' use of Responsive Classroom practices and math achievement appears to be
stronger for students who are initially low achieving than for others. Furthermore, use of
Responsive Classroom strategies results in higher levels of mathematical discourse, better use
of and translation among mathematical representations, lessons with greater cognitive depth,
coherence and accuracy.

Understanding by Design

OCS faculty are trained in the Understanding by Design (UbD) framework for improving student
achievement through standards-driven curriculum development, instructional design,
assessment, and professional development. Developed by nationally recognized educators Grant
Wiggins and Jay McTighe and produced by the Association for Supervision and Curriculum
Development (ASCD), UbD is based on the following key tenets:
1. A primary goal of education is the development and deepening of student
understanding.
2. Evidence of student understanding is revealed when students apply knowledge
and skills within authentic contexts.

17 https://www.responsiveclassroom.org/research
Page 60 of 264
Our Community School Charter Renewal Petition 2020-2025

Cl

assr



3. Effective curriculum development reflects a three-stage design process called
Abackward design. o0 This process hel ps
coverageo amdiéatedvittyeaching i n whi
purposes are apparent.

4. Regular reviews of curriculum and assessment designs, based on design
standards, are needed for quality control, to avoid the most common design

t o
ch

mi stakes and disappointing results. A key

research for continuous improvement. Student and school performance gains are
achieved through regular reviews of results (achievement data and student work)
followed by targeted adjustments to curriculum and instruction.

5. Teachers provide opportunities for students to explain, interpret, apply, shift
perspective, empathize, and self-as s es s . T hceestes 0f sp rxo vfiad e
lenses through which students reveal their understanding.

a

n

(

k

conc

6. Teacher s, school s, and di st & using technblegyp e f i t

and other approaches to collaboratively design, share, and critique units of study.

The UbD framework is guided by research from cognitive psychology*® summarizing 30 years of
research in learning and cognition. Insights from the research about how skill and understanding
are most effectively acquired clustered into five areas: (1) memory and structure of knowledge,
(2) analysis of problem solving and reasoning, (3) early foundations, (4) metacognitive processes
and self-regulatory capabilities, and (5) cultural experience and community participation.
Teachers learn critical UbD principles including:

0 Learning must be guided by generalized principles in order to be widely applicable.
Knowledge learned at the level of rote memory rarely transfers; transfer most likely occurs
when the learner knows and understands underlying concepts and principles that can be
applied to problems in new contexts. Learning with understanding is more likely to promote
transfer than simply memorizing information from a text or a lecture.

Experts first seek to develop an understanding of problems, and this often involves
thh nking in terms of core concepts or big
be organized around big ideas; novices are more likely to approach problems by searching
for correct formulas and pat answers that fit their everyday intuitions.

Research on expertise suggests that superficial coverage of many topics in the domain
may be a poor way to help students develop the competencies that will prepare them for
future learning and work.

Curricula that emphasize breadth of knowledge may prevent effective organization of
knowledge because there is not enough time to learn anything in depth. Curricula that are
Afa mile wide and an inch deepo6 run the
connected knowledge.

Feedback is fundamental to learning, but feedback opportunities are often scarce in
classrooms. Students may receive grades on tests and essays, but these are summative
assessments that occur at the end of projects. What is needed are formative assessments,
which provide students with opportunities to revise and improve the quality of their thinking
and understanding.

Many assessments measure only propositional (factual) knowledge and never ask

O«

[@]3

[@]3

(@]

(@]

18 John D. Bransford, Ann L. Brown, & Rodney R. Cockikipw People Learn: Brain, Mind, Experience, and
School fom Early Childhood Developmémnd Learning: New Knowledge for Policy. (2001).
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whether students know when, where, and why to use that knowledge. Given the goal of
learning with understanding, assessments and feedback must focus on understanding,
and not only on memory for procedures or facts.

Expert teachers know the structure of their disciplines and this provides them with
cognitive roadmaps that guide the assignments they give students, the assessments they
use to gauge student progress, and the questions they ask in the give and take of
classroom life. The misconception is that teaching consists only of a set of general
methods that a good teacher can teach any subject, and that content knowledge alone is
sufficient.

(@]

Intentional Use of Data to Drive Instructional Decisions

Finall vy, at OoCs, regul ar assessment hel ps
understanding. Teachers and instructional leaders continuously assess their own efficacy and
impact with individual students in the classroom utilizing specific data and analysis of sub-groups,
whole class, grade level and whole school achievement. Types of assessments include the
CAASPP, classroom portfolios, classroom assessment data, benchmark assessment scores,
math and writing benchmarks, and report card data. Data analysis takes place during regular staff
development sessions, where teachers and school leaders continuously look at student work and
data in order to inform, structure and refine teacher assessment, curriculum, pedagogy, and
student services. Our Community School ensures that all members of our faculty receive
appropriate training, support, time and resources to develop their skills and engage fully in this
process.

In addition to summative assessments, our teachers use formative assessment strategies to
gauge student learning and direct intervention, enrichment, and reteach lessons. Checking for
understanding through reflection, open ended questions and other forms of formative
assessments allow for immediate student feedback and teacher response. While summative
assessments are crucial to track data and determine growth and achievement, OCS believes that
it is better to under s tgaandaddréssiatheknowledie gaps befor it
gets to the summative stage. It is this belief that is at the heart of using data to drive instruction.

11.Curriculum and Instruction

OCS implements an academically challenging integrated TK-8 curriculum, incorporating
standards-based materials while focusing on the innovative instructional approaches as detailed
above. Our academic program is centered on mastery of the CA CCSS and NGSS, including the
foundational skills embedded in anchor standards in ELA and Math. Our active, engaging
curriculum integrates meaning making, language development, effective expression, content
knowledge, and foundational skills.

Literacy proficiency is essential for success in high school and in college, and at OCS, every
teacher is a literacy teacher. Thus, the Common Core Literacy Standards in History/Social
Sciences, Science and Technical Subjects infuse the content areas. We believe that students who
meet these standards and are exposed to powerful literature across subjects and genres develop
the skills in reading, writing, speaking, and listening that are the foundation for any creative and
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purposeful expression in language. With a solid foundation in literacy and language, OCS students

are equipped to master content in secondary school, college and beyond. Furthermore, the CA

CCSS in Mathematics call for learning mathematical content in the context of real-world situations,

using mathematics to solve probl ems, and devel op
mathematics content as well as mathematical understanding, outcomes that prepare TK-8

students for higher mathematics.

Below is a table of the curriculum according to grade level. Our teachers have autonomy in
deciding on which text and program best meets the needs of our students. We believe learning is
a very personal skill and that students do not all learn the same way. To allow for this
individualization, we have to look to many sources rather than one cookie cutter way of teaching.

TK-2nd Grade Curriculum Guide

TK/K 1st Grade 2nd Grade
Math Go Math Go Math Go Math
IXL IXL IXL
Reading Good Habits, Great Good Habits, Great Good Habits, Great
Readers Readers Readers
Centers Centers Center
The Letter People Lexia Lexia
(phonics) IXL IXL
Lexia
IXL
Writing Writersd W{ Writersodéd V| Writersod W
Social Studies/Science Social Teacher created
Studies/Science Materials
ELD Curriculum provided Curriculum provided Curriculum provided
components components components
Social Studies Teacher created UBD Teacher Created Teacher Created
Units UBD Units
Science The California Education The California The California
&the Environment Education &the Education &the
Initiative (EEI) Curriculum | Environment Initiative | Environment Initiative
Teacher Created (EEI) Curriculum (EEI) Curriculum
Based on NGSS Teacher Created Mystery Science
Based on NGSS
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TK/K 1st Grade 2nd Grade

PE/Health Teacher Teacher Teacher
created/standard aligned created/standard created/standard

aligned aligned
Spelling Words Their Way Words Their Way Words Their Way

Explode The Code Explode The Code IXL
IXL IXL

Grammar Teacher Created Teacher Created Teacher Created

3rd-5th Grade Cur

riculum Guide

components

components

3rd Grade 4th Grade 5th Grade
Math Go Math Go Math Go Math
IXL IXL IXL
Reading GHGR for whole group | Ready Common Core | Ready Common Core
and centers GHGR Book Clubs (Teacher
IXL IXL Created)
IXL
Writing Writerso6 W Writersd W Writersd W
Good Habits, Great Good Habits, Great Good Habits, Great
Writers Writers Writers
ELD Curriculum provided Curriculum provided Curriculum provided

components

Social Studies

The California Education
&the Environment
Initiative (EEI)

The California
Education &the
Environment Initiative

The California
Education &the
Environment Initiative

Curriculum (EEI) Curriculum (EEI) Curriculum
Science EEI EEI HMH Dimensions
Teacher Created Teacher Created
NGSS Aligned NGSS Aligned
Spelling Words Their Way Words Their Way Wordly Wise
IXL IXL IXL
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5th Grade

3rd Grade 4th Grade
Grammar Skills for Super Writers | Skills for Super Writers Wordly Wise
PE/Health Teacher Teacher Teacher
created/standard aligned created/standard created/standard
aligned aligned
Upper Grade Curriculum Guide
7th Grade 8th Grade

6th Grade

Math

California Math

California Math

California Math

Language

IXL IXL IXL
Reading Pearson: Pearson: Pearson:
myPerspectives myPerspectives myPerspectives
Novels based on history | Historical fiction novels Historical fiction
content based on history novels based on
External texts curated content External texts history content
by teacher curated by teacher External texts curated
IXL IXL by teacher
IXL
Writing Pearson: Pearson: Pearson:
myPerspectives myPerspectives myPerspectives
Writersd W Writersd W Writerso6 W
ELD Curriculum provided Curriculum provided Curriculum provided
components components components
Spelling Pearson: Pearson: Pearson:
myPerspectives myPerspectives myPerspectives
Teacher-created Teacher-created Teacher-created
embedded in writing embedded in writing embedded in writing
IXL IXL IXL
Grammar Pearson: Pearson: Pearson:
myPerspectives myPerspectives Ready myPerspectives
Common Core Ready Common Core
Language
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6th Grade 7th Grade 8th Grade

History TCI: History Alive! TCI: History Alive! TCI: History Alive!

Science HMH Dimensions HMH Dimensions HMH Dimensions

Language Arts Program CORE: At OCS, we strongly believe that a standards-based, balanced
literacy approach best serves the needs of the emerging reader and writer. Using books by known
experts in balanced literacy such as Patricia Cunningham?®®, Gail E. Thompkins?® and Diane
Snowball?t, we will seek to educate children in a meaningful language-rich environment. Children
will be assessed frequently throughout the school year using reading assessments such as
Reading Results or DIBELS. Students who struggle are closely monitored and provided with
intervention.

Reading

The reading instruction program at OCS educates students to be highly capable readers with the
ability to apply their comprehension and analytical skills in becoming fully functioning citizens in
our democracy. We believe high levels of comprehension in all genres builds the foundation for
academic success. OCS provides students with English Language Arts instruction that results in
the ability to read, write, and communicate with competence and confidence in English across a
range of personal and academic contexts. We take a balanced approach that some reading
material should be at independent reading levels, some more difficult for particularly interesting
topics, and, finally, some challenging text for instruction which needs to be scaffolded.

In all grade levels, students read closely to determine what the text says explicitly and to make
logical inferences from it, and cite specific textual evidence when writing or speaking to support
conclusions to provide a Common Core standard-based, balanced literacy program, our teachers
selected t o i mpl ement Pearsonoés Good Habi

curriculum. Teachers use Writersd Wor ks hdheir model

Way for vocabulary and spelling development and Zaner Bloser Handwriting.

The GHGR program is a comprehensive reading and writing curriculum for Kindergarten through
5th grades. The program supports a proven approach to literacy learning through small group and
whole group instruction. Shared reading lessons provide an opportunity for teachers to introduce
key reading strategies and skills and build a common way of talking about books. During guided
reading teachers provide follow-up instruction targeted to specific developmental levels. The
GHGR program is premised on the seven research-based habits and strategies of great readers.
It is rooted in the theory that good readers utilize specific actions (good habits) while they read,

and that teachers can hel p students |l earn these habi

Great Readers and Great Teachers. This program draws on the body of reading comprehension
research that views reading as an active process of making sense of the text. The seven habits

19 patriciaCunninghanPhonics They Us€2004).
20 Gayle Thompkins. Literacy for the 2Century: A Balanced Approach. (Prentice Hall, 1996).
21 Diane Snowball. Spelling #8 Planning and Teaching. (StenheuRublishers, 1999).
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are as follows:

0 Great Readers See themselves as Readers

0 Great Readers Makes Sense of Text

0 Great Readers Use What They Know

0 Great Readers Understand How Stories Work

0 Great Readers Read to Learn

0 Great Readers Monitor and Organize ldeas and Information
0 Great Readers Think Critically About Books

Ready Common Core Reading is a rigorous standards-based program that builds strong,
independent readers through instruction and practice with high-interest, complex informational,
and literary texts. The instruction is organized around confidence-building, gradual release of
responsibility model. Close reading habits are taught through authentic, complex texts that reach
across the content areas. Ready Common Core is taught using whole-class instruction and small-
group differentiation.

Students practice and develop skills of good reading including summarizing, predicting,
visualizing, reading with expression, using text features, asking questions, making inferences, and
using prior knowledge through the utilization of Book Clubs. Students work within differentiated
small book clubs reading a variety of novels. Student choice is used to engage students in
selecting developmentally appropriate and high-interest novels. During book club reading,
students take on different jobs such as predictor: making predictions about events or characters
in the book, connector: connecting events in the book to personal experiences or texts, and
discussion director: leading discussions with high-order thinking questions that relate to the
themes of their book

The Letter People curriculum is used in Kindergarten and works on Phonemic Awareness,
Phonics, Vocabulary, Fluency, and Comprehension through the use of thematic lettered puppets.
The program engages students at all levels through the use of songs and stories that help
students with phonics and pre-reading skills.

OCS students understand complex text and ideas as well as reason, analyze, persuade, and
problem solve. Through literature, students learn about the world, civic life, and the human heart,
being well-read, and helping them reach their potential. Thus, OCS students encounter a
significant representation of the best classic and contemporary literature including novels,
biographies, essays and plays. OCS uses a state standards-aligned, text-based reading/language
arts program called Pegasus Il in grades 1 to 6. OCS uses Where the Wild Things Are, Sarah, In
the Year of the Boar, Jackie Robinson, and Sarah, Plain and Tall to help teach students effective
comprehension strategies using stories they love.

Beginning in kindergarten, students listen to stories and create storyboards to demonstrate their
comprehension. As students advance in reading levels, they both listen to and read a variety of
texts, and learn to use reading comprehension strategies (predicting, connecting, questioning,
monitoring, clarifying, summarizing, inferring and visualizing) in concert to analyze, evaluate, and
interpret what they read. Reading strategies are posted on classroom walls for teacher reference
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during reading instruction to help students with metacognition (the ability to understand the
thinking process). Teachers use strategies such as think-alouds, wherein they use reading
strategies, model them aloud, and then have students practice them during read-alouds, shared
reading, guided reading, reciprocal reading and independent reading. Guided reading groups use
books organized by reading levels to facilitate targeted instruction based on the needs of the
individual students. Read alouds are frequently connected to integrated curriculum units as they
are taught in the classroom. Teachers use a diversity of print and digital sources so that students
integrate and evaluate content, visually and quantitatively, as well as in words.

English Language Learners and students who are struggling are provided access to reading
materials through the use of leveled libraries with high-interest books at all levels, reading
conferences with teachers, one-on-one reading tutoring; books on tape and listening centers; and
partner reading. Since students develop more quickly as fluent readers and writers if they have
had numerous opportunities to listen to fluent readers, OCS students listen to fluent readers
frequently through shared reading, read-alouds, books on tape, and listening centers.

Students also determine central ideas or themes of a text and analyze their development and
summarize the key supporting details and ideas. Furthermore, analyze how and why individuals,
events, and ideas develop and interact over the course of a text.

Next, students understand the craft and structure of all types of texts, interpreting words and
phrases as they are used, including determining technical, connotative, and figurative meanings,
and analyze how specific word choices shape meaning or tone. Students in grades K-8 analyze
the structure of texts, including how specific sentences, paragraphs, and larger portions of the
text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. They also
assess how point of view or purpose shapes the content and style of a text.

As students integrate knowledge and ideas they read, they evaluate content presented in diverse
formats and media, including visually and quantitatively, as well as in words. They also delineate
and evaluate the argument and specific claims in a text, including the validity of the reasoning as
well as the relevance and sufficiency of the evidence. And as students progress in their range of
reading and level of text complexity, they analyze how two or more texts address similar themes
or topics in order to build knowledge or to compare the approaches the authors take.

Our grades 6th-8th use Pearson's myPerspectives as our primary language arts curriculum.
myPerspectives is an English language arts curriculum that values the perspective of the learner,
collectively and individually, and provides next-generation learning experiences that promote
higher achievement and develop the competencies needed for college and career readiness.
Interactive learning blends print and technology in a student-centered, teacher-inspired
classroom. This program creates an interactive, engaging, and relevant learning environment
through readings, meaningful activities, and purposeful performance tasks. myPerspectives
encourages social collaboration as well as student ownership of learning through goal setting,
choice, and reflection.
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Writing

OCS06s writing instruction is rooted in a construc

close to their hearts and write for real audiences, not just their classroom teacher. Teachers work
together in grade level teams to develop standards-based units centered on deep, essential
guestions, which culminate in writing projects. These units respond to relevant issues of social

justice or current events that affect studentsbd

apply training they have received in the Understanding by Design approach to curriculum design
as well as in the National Writing Project approach to teaching.

Writing instruction at Our Community School
o u 2 Achildren write, they use their letter-sound knowledge, develop knowledge they have
read about, and practice the art of writing that they have analyzed in models that they have read.
Children who write become more fluent in reading. Grammar and spelling are taught throughout
the writing process and supplemented by direct instruction of standards-based skills at each grade
level as appropriate.

Similar to the New York City public schools,? OCS bases its writers-workshop-style writing

instruction on the teachings of Teacherb6s Col

Using the California Common Core State Standards in ELA/Literacy teachers plan mini-lessons
and create writing projects that align with grade level standards and are also a central part of
many interdisciplinary studies. OCS writing workshops adhere to the following guiding principles:

0 Provides multiple times each week for children to work on their writing. Dur i ng each

writings workshop, children rehearse, plan, draft, revise, and edit writing on topics that are
usually chosen by the child. During the year in a writing workshop, the children work on a
variety of writing, including narratives, opinion/argument pieces, and
informational/explanatory writing. During the writing workshop, children usually do not
write about books, but instead, they write their own books. At the end of a unit of study,

childrtin®dg wsi Apublished. d Publishing can

children meet with younger children to read aloud their finished work. However, it does
incorporate taking a draft through the phases of the writing process until it is in keeping
with standardized English grammar and spelling as appropriate for the grade level.

[@]3

Explicitly teach children habits and strategies of writing, and then coach them so they can
apply those strategies during independent writing. Explicit instruction is usually provided
through the ten-minute-long mini-lesson, which occurs at the start of writing workshops.
Teachers are encouraged to design mini-lessons in which they demonstrate a strategy
and provide children with assisted practice using that strategy. Although a mini-lesson
might contain a few minutes of shared reading, reading aloud, or interactive writing, none
of these activities would in and of themselves qualify as a mini-lesson, because mini-
lessons are meant as a time for explicit and direct instruction.

(@]

Assess and coach writers through individual and, sometimes, small group conferences.

22 Richard Allington and Patricia Cunningham. Schools That Work: Where All Students Read andBusten:
Allyn and Bacon, 2002 p. 59.
23 From the NYC Board of Education website on 3/26/05 www.nycenet.edu
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These conferences generally begin with research and assessment. Teachers move
among children during the writing workshops, holding three- to five-minute-long
conferences or longer small group meetings as students write and reflect on their writing.

The core of writing instruction is built upon the steps of the writing process, i.e. brainstorming,
drafting, revising, editing, & publishing. Students produce clear and coherent writing in which the
development, organization, and style are appropriate to task, purpose, and audience. As they
develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach, OCS students use technology, including the Internet, to produce and publish writing
and to interact and collaborate with others.

Beginning in kindergarten, teachers in every grade guide students through this process so that
students become independent writers who can write on demand for a variety of audiences and
purposes, namely opinion/argument pieces, informative/explanatory texts, and narratives.
Students write routinely over extended time frames (time for research, reflection, and revision)
and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and
audiences. They write arguments to support claims in an analysis of substantive topics or texts,
using valid reasoning and relevant and sufficient evidence; informative/explanatory texts to
examine and convey complex ideas and information clearly and accurately through the effective
selection, organization, and analysis of content; and narratives to develop real or imagined
experiences or events using effective technique, well-chosen details, and well-structured event
sequences.

The writing process approach includes the use of mini-l e s sons. Teac helress spornessoe nt
which follow a set format: introduction of the concept and connection to the writing students are

doing; modeling of the writing concept; shared application of the concept; students try it on their

own; students apply the concept to their own writing. As students grow older they learn how to

write at increasing deeper levels of depth and complexity.

Words Their Way is a vocabulary program based on years of research. The classroom-proven
framework of this successful series is keyed to the five stages of spelling and orthographic
development. This program offers a no nonsense method for studying words. It offers detailed
directions for teachers working with students in each stage of spelling development, from
emergent through derivational relations.

Additionally, we are aware that rarely can one program meet the needs of all students. Because
of this, we encourage our teachers to supplement the prescribed curriculum with additional tools
and resources that might better fit specific needs or activities.

Our 3rd-5th grade classes also use Daily 5 as a way to allow students academic choice while
working in the area of Language Arts. Daily 5 is a literacy framework that instills behaviors of
independence, creates a classroom of highly engaged readers, writers, and learners, and
provides teachers with the time and structure to meet diverse student needs. During Daily 5,
students are able to determine which activities to work on, while understanding that all assigned
tasks will need to be completed by the end of the week. Teachers also use this time to work with
small groups on specific ELA skills, offering additional to support to those in need, and additional
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extensions where appropriate.

Examples of Increasing Levels of Depth and Complexity

Grade| Complexity

TK/K Use a combination of drawing, dictating, and writing to name what they are writing
about and supply some information about the topic.

1st Name a topic, supply some facts about the topic, and provide some sense of
closure.

Introduce a topic, use facts and definitions to develop points, and provide a

2nd concluding statement or section.

Examine a topic and convey ideas and information clearly.

3w a. Introduce a topic and group related information together; include illustrations
when useful to aiding comprehension.

b. Develop the topic with facts, definitions, and details.

c.Use linking words and phrases (e.g., also, another, and, more, but) to
connect ideas within categories of information.

d. Provide a concluding statement or section.

4t Examine a topic and convey ideas and information clearly.

a. Introduce a topic clearly and group related information in paragraphs and
sections; include formatting (e.g., headings), illustrations, and multimedia
when useful to aiding comprehension.

b. Develop the topic with facts, definitions, concrete details, quotations, or other
information and examples related to the topic.

c.Link ideas within categories of information using words and phrases
(e.g., another, for example, also because).

d. Use precise language and domain specific vocabulary to inform about or
explain the topic.

e.Provide a concluding statement or section related to the information or
explanation presented.

- Examine a topic and convey ideas and information clearly.

a. Introduce a topic clearly, provide a general observation and focus, and group
related information logically; include formatting (e.g., headings), illustrations,
and multimedia when useful to aiding comprehension.

b. Develop the topic with facts, definitions, concrete details, quotations, or other
information and examples related to the topic.

c.Link ideas within and across categories of information using words, phrases,
and clauses (e.g., in contrast, especially).

d. Use precise language and domain specific vocabulary to inform about or
explain the topic.

e.Provide a concluding statement or section related to the information or
explanation presented.
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Examine a topic and convey ideas, concepts, and information through the

6 selection, organization, and analysis of relevant content.

a. Introduce a topic or thesis statement; organize ideas, concepts, and
information, using strategies such as definition, classification, comparison/
contrast, and cause/ effect; include formatting (e.g., headings), graphics (e.g.,
charts, tables), and multimedia when useful to aiding comprehension.

b. Develop the topic with relevant facts, definitions, concrete details, quotations, or
other information and examples.

c.Use appropriate transitions to clarify the relationships among ideas and
concepts.

d. Use precise language and domain-specific vocabulary to inform about or
explain the topic.

e.Establish and maintain a formal style.

f. Provide a concluding statement or section that follows from the information or
explanation presented.

Examine a topic and convey ideas, concepts, and information through the

7 selection, organization, and analysis of relevant content.

a. Introduce a topic or thesis statement clearly, previewing what is to follow;
organize ideas, concepts, and information, using strategies such as
definition, classification, comparison/ contrast, and cause/ effect; include
formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia
when useful to aiding comprehension.

b. Develop the topic with relevant facts, definitions, concrete details, quotations, or
other information and examples.

c.Use appropriate transitions to create cohesion and clarify the
relationships among ideas and concepts.

d. Use precise language and domain-specific vocabulary to inform about or
explain the topic.

e. Establish and maintain a formal style.

f. Provide a concluding statement or section that follows from and supports the
information or explanation presented.

8 Include career development documents (e.g., simple business letters and job

applications), to examine a topic and convey complex ideas, concepts, and

information through the selection, organization, and analysis of relevant

content.

a.Introduce a topic or thesis statement clearly, previewing what is to follow;
organize ideas, concepts, and information into broader categories; include
formatting (e.g., headings), graphics (e.g., charts, tables), and multimedia
when useful to aiding comprehension.

b. Develop the topic with relevant, well-chosen facts, definitions, concrete
details, quotations, or other information and examples.

c.Use appropriate and varied transitions to create cohesion and clarify
the relationships among ideas and concepts.

d. Use precise language and domain-specific vocabulary to inform about or
explain the topic.

e. Establish and maintain a formal style.
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f. Provide a concluding statement or section that follows from and supports the
information or explanation presented.

Listening and Speaking

Children enter kindergarten already understanding 3,000 to 5,000 words that they can use in oral,
grammatically correct sentences.?* Through conversations with parents, peers, and other adults,

oral language is the most important resource they use to find new information and discover how

their world works. Unfortunately, for many children entering into grammar school means entering
teacher-dominated classrooms. The teacher talks; the students are expected not to talk, but to sit

still and |isten. The decl i ne asofforinkibitiongf stugert® c h a s
abilities to reason and to forecast Z%aStudenthneay progr
begin to feel frustrated when speech, their major learning tool, is shunned or taken away

altogether, and often develop a negative attitude toward school.

Being able to speak and listen effectively provides foundation for reading and writing long before

for mal instruction begins, and a studentodés succes
or her understanding of oral language.? Children use speech to describe their experiences, to

predict what will happen in the future, and to talk about events in the past. Oral language
influences studentsd earliest attempts testandead an«
what they read and write. Throughout life, oral language continues to be an essential tool to learn,

acquire new information, engage in intellectual dialogue, and to communicate ideas well after

reading and writing proficiency have been achieved.?’

At Our Community School, listening and speaking skills are both directly taught and embedded
into all activities and academic subjects. This is largely based on the Responsive Classroom
approach to teaching. Across grades K-8, students prepare for and participate effectively in a
range of conversations and coll aborations with di
expressing their own clearly and persuasively. They integrate and evaluate information presented
in diverse media and formats, including visually, quantitatively, and orally, and evaluate a
speakerds point of view, reasoning, and use of ev

Students, at varying levels of depth and complexity depending on grade level, also present
information, findings, and supporting evidence such that listeners can follow the line of reasoning
and the organization, development, and style are appropriate to task, purpose, and audience.
Students strategically use digital media and visual displays of data to express information and
enhance understanding of presentations. Students also adapt their speech to a variety of contexts
and communicative tasks, demonstrating command of formal English when indicated or
appropriate.

Our use of the Responsive Classroom approach to teaching supports the integration of listening
and speaking. We know that cognitive growth takes place largely through social interaction, and

24E. P.Hiebert, Every Chil a Reader(Center for the Improvement of Early Reading Achievem2d04) p. 27.
25 C. StabbWhat Happened to the Sixth Graders: Are Elementary Students Losing Their Need to Forecast and to
Reason?Reading Psychology1996) pp. 7, 2896.
26E. P. Hidert, Every Child a Reader. (Center for the Improvement of Early Reading Achievement, 2004), p. 2
27]. L.Lemke Making Text Talk(Theoryinto-Practice 2001) pp.136-41.
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academic and social success requires that children both learn and practice social skills,
specifically cooperation, assertion, responsibility, empathy, and self-control. These ideas are
regular components of the school day at OCS, and are especially tangible in Morning Meetings
and the Peaceful Learning Communities.

Language

Students demonstrate command of the conventions of Standard English grammar and usage
when writing or speaking. They also show a command of the conventions of Standard English
capitalization, punctuation, and spelling when writing. Students apply knowledge of language to
understand how language functions in different contexts, to make effective choices for meaning
or style, and to comprehend more fully when reading or listening.

Cognitive science research is making it increasingly clear that reading comprehension requires a
student to possess a lot of vocabulary and a lot of background knowledge, therefore OCS explicitly
teaches students figurative language, word relationships, and nuances in word meanings.
Students acquire a range of general academic and domain-specific words and phrases sufficient
for reading, writing, speaking, and listening and demonstrate independence in gathering
vocabulary knowledge when encountering an unknown term important to comprehension or
expression.

OCS believes that students need to read across content areas and learn deeply within science
and social studies and that reading comprehension cannot and should not be taught in isolation
from other content areas. Thus, we support language development by teaching students how to
clarify the meaning of unknown and multiple-meaning words and phrases by using context clues,
analyzing meaningful word parts, and consulting general and specialized reference materials, as
appropriate.?®

English Language Development: English Language Development (ELD) instruction is
conducted daily during dedicated ELD instructional time. Each grade uses ELD components
created by the curriculum publishers to accompany the various programs used in the classroom.
Additionally, ELD practice is provided through the use of online programs such as IXL and Lexia.
Integrated ELD instruction is provided throughout the day and throughout subjects through
concept scaffolding, vocabulary, discussion, and movement.

Math Program CORE: The mathematics program at OCS, which has long been aligned with the
concepts and skills now detailed in the CA CCSS for Mathematics, educates students to be
powerful mathematicians with the ability to use their deep conceptual understanding of
mathematics and their proficiency with basic facts to solve both routine and novel problems. In
alignment with the CA CCSS, the Framework for Mathematics instruction and the National Council
of the Teachers of Mathematics, we seek to balance skill instruction with conceptual learning and
problem solving. OCS uses research-based methodology, interdisciplinary projects, and a
schoolwide mathematics curriculum aligned with the mathematics state standards.

The CA CCSS-aligned mathematics curriculum at OCS is problem-based, offering all students

28 The Center for Comprehensive School Reform and Improvement. The Hidden Goatsiaflum Narrowing
(August 2008.
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the opportunity to learn mathematical concepts and procedures with understanding. According to

the California Framework for Mathematics (2013),

content in the context of real-world situations, using mathematics to solve problems, and

developing dédhabits of of matherdalics tohtent as Wetl astmathematicals t e r vy

understanding. The standards for kindergarten through grade 8 prepare students for higher
mathematics. The standards for higher mathematics reflect the knowledge and skills that are
necessary to preparestudent s f or coll ege and careers and
Go Math is used for students in K-5th grades. This math program is organized into units of study
based on groups of related skills and standards, with inquiry based lessons that build on critical
thinking, analysis, and stamina. Lessons focused on depth of content knowledge, math talk
guestions, prompting students to use varied strategies and to explain their reasoning. Teachers
encourage the use of manipulatives and drawings with the goal of transitioning from concrete
pictorial understanding to a more abstract mathematical reasoning.

Mathematical Tools as Learning Supports (Manipulatives and Pictorials):
1. Each user must construct his/her own meaning about mathematical tools
2. Tools are used with purpose to solve problems and not as props
3. Tools are used to help students record, communicate and think about mathematical
problems

Equity and Accessibility
1. Tasks are made accessible to all learners
2. Every student has a voice in class discussions
3. Every student contributes

California Math is used for Math 6, Math 7, and Math 8. Common Core aligned materials allow
our students to utilize higher thinking skills while gaining experience with real-world situations, as
well as the writing component of math. California Math incorporates three components of rigor:
conceptual understanding, application, and procedural fluency. They are embedded in resources,
lessons, and practice state assessments.

OCS math teachers employ at least two types of lessonsd concept and skills lessons. We ask
students to concentrate on the conceptual,

develop, practice, and apply new skills to solve problems. Both accuracy and efficiency can be
improved with practice, which can also help students maintain fluency. But students also have to
understand when to use a specific calculation, and why, in order to apply it to real-world problems.

The gradual-release model of instruction is use to gradually withdraw support as students gain
mastery of the math standard. In order to measure whether or not students have gained a deep
understanding of a mathematical concept, assessment items include multiple representations.

produ

whil e

EngageNY. org specifies thretatiodbucketso of multipl

1. Procedural Skills: These apply to standards that reference verbs such as compute, solve,
identify, interpret, use, make, and find solutions. Procedural representations are most
often multiple- choice questions that require students to apply and identify mathematical
processes in various ways.

2. Conceptual Understanding: These representations use verbs such as understand,
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explain, represent, and describe when applied to standards, which results in students
having to combine mathematical practices.
3. Application: Unique to the Common Core, application standards are represented by tasks.
In general, in order to complete these tasks, students must use both procedural knowledge
and conceptual understanding

Research

shows

it eachi n @ partibipation daroiropuoseeproblemrsolvingpt er ac t

and conceptual mastery, with no? Mdthematchlfliscautss on co
is embedded in the Standards for Mat hemati cal Pr
critigue the reasoningofot her s. 6 It has often been described a
mat hemati ci ans. 0

At OCS, Webbdos Depth of Knowl edge | evels are use.

reflection. Students are guided through these varied levels using guided practice and specific
guestioning strategies and work products. Students use several of these levels in any given day
or class. Ultimately our goal is to have students working toward greater mastery of levels 3 and 4

with regularity.

Level of Complexity

Key Verbs That May Clue

Evidence of Depth of

involving little more than
bringing to mind the
appropriate

Comprehend/Understan
din Abi l ity
knowledge on a low
level

such that the knowledge

to

(measures a Level Knowledge

Depth of Knowledge)
Level 1 Arrange Measure I Explain simple
Recall/Reproduction Calculate Name concepts or routine
Recall a fact, Cite Define Perform procedures
information, or Describe Quote Recall 1 Recall elements and
procedure. Process Draw Explain Recite details
information on a low Give Record 1 Recall afact, term or
level. examples Repeat property

Identify Report I Conduct basic

Bloom Illustrate Select State calculations
Know/Remember Label Locate | Summarize Y Order rational
AThe recall List Tabulate numbers
and universals, Match 1 Identify a standard

—_—C -

scientific representation
for simple phenomenon
Label locations
Describe the features
of a place or people
Identify figurative
language in a reading
passage

29 C. D.Bruce Student interaction in the math classroom: Stealing ideas or building understanding. Retrieved from
http://www.edu.gv.on.ca/eng/literacynumeracy/inspire/research/Bruce.pdf
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Level 2 Skill/Concept Apply Generalize I Solve routine multiple-
Use information or Calculate Graph Identify step problems
conceptual knowledge, Categorize patterns Infer 1 Describe non-trivial
two or more steps Classify Interpolate patterns
Compare Interpret 1 Interpret information
Bloom Compute Modify from a simple graph
Apply Construct Observe 1 Formulate a routine
AUses inforn Convert Organize problem given data
. Describe Predict Relate and conditions
an.other famlll.ar . Determine Represent T Sort objects
ol ruat lon-O | Disinguish | ShowSimpify | { Show relationships
_ . Estimate Solve Sort T Apply a concept
procedures in a familiar Explain Use y _
task) Extend I Orgaplze, represent
(Implements - Uses a Extranol and interpret data
. polate .
procedure in an Find i Qse gontext clues to
unfamiliar task) Formulate identify |
the meaning of
unfamiliar words
1 Describe cause/effect
Level 3 Appraise Examine I Solve non-routine
Strategic Thinking Assess Cite Explain how problems
evidence Formulate I Interpret information
Requires reasoning, Check Hypothesize from a complex
developing a plan or a Compare Identify Infer graph
sequence of steps, Compile Interpret T Explain phenomena in
some complexity Conclude Investigate terms of concepts
Contrast Judge Justify | ¥  support ideas with
Bloom Crltlgue Reorganize details and examples
Decide Solve Support | §  pevelop a scientific
Defengl model for a complex
Describe situation
ngelop . i Formulate
Analyze B:gﬁ;;ﬁt.g:e conclusions from
iBreaking in experimental data
into parts to explore I Compile information
understanding and from
relationshinp multiple sources to
address a specific topic
Evaluate 1 Develop a logical

AChecks/ Cr i
makes

t

argument
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Level 4 Appraise I Design and conduct

Extended Thinking Connect an experiment that
Requires an Create requires specifying a
investigation, time to Critique problem; report
think and process Design results/solutions
multiple conditions of Judge Justify I Synthesize ideas into
the problem. Most on- Prove Report new
demand assessments Synthesize concepts
will not include Level 4 1 Critique experimental
activities. designs

1 Design a mathematical
Bloom model to inform and

solve a practical or
abstract situation.

I Connect common
themes across
texts from different
cultures

I Synthesize information
from multiple sources

Synthesize
APutting tog
elements and parts to
form a whole

Evaluate
Making value judgments

Social Studies CORE: In many ways, Social Studies are at the heart of the curriculum at Our
Community School. To understand how human beings function within groups and with one
another to govern their world and to create cultures that sustain us is fundamental learning for all
peopl e. Paul o Freire once wrote that W allofithee ad
academic skill people learn in reading, writing and problem solving must be applied to real human
problems in the world around us or there is no purpose in developing the skill. At OCS our social
studies curriculum is integrated with other content areas as much as possible to give meaningful
context for the study.

Through the Teaching American History grant project completed in collaboration with other area
charter schools and the Constitutional Rights Foundation, several OCS faculty developed several
UbD interdisciplinary social studies/history units for grade levels K-6. We also use core literature
that relates to the social studies standards. In upper grades, students use History Alive! Teachers
also use resources from Rethinking Schools, Facing History and Ourselves, Teaching Tolerance
and the Diversity Council to develop units that represent the multi-story complex web of

intertwining traditions and cultures that is an

must include experiments, Social Studies must include role play, whether this means
Kindergarteners negotiating the rules to govern the block city they have created, second graders
figuring out the role of producers and consumers for the snack shack, or a living history museum
by fourth graders based on their enacting the stories of immigrants to California. Through these
role-play experiences, students will have the opportunity to debate, collaborate, articulate,
research and develop an ethical, civic, and cultural context for the lives and history of human
beings.

30 Paulo Freire. Pedagogy of the Oppressed. (1970).
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In orderto ma k e

our

soci al

studi es

curricul

um r el

also incorporate the following five elements: fieldtrips, geography, civics, social justice and service

evant

learning:
Grade CCSS SS Project ELA Connection Assessment
Question
TK/ What is our Children Students write Students must
Kinde neighborhood construct sentences describing create a labeled
rgarte like? buildings and their building, students drawing of the city
n homes from write sentences they
cardboard describing their have built
boxes and fieldtrips, teacher reads
create a books such as: Tar
cityscape Beach by F. Ringgold
and Window by J. Baker
1st Who is Students Students write about Each student
responsible for develop the list which right and orally explains the
enforcing the of rights and responsibility is rights and
rules? What are responsibilities important to them; responsibilities list
the for their illustrate it. Books such to their parent in
consequences if classroom. as: For Every Child, an Student-Led
people choose to adaptation of the UN Conference.
break these Convention of the
rules? What is Rights of Children and
our community The Conversation Club
like? How is our by D. Stanley
life different from
those who lived
in the past, and
how is it the
same? How do
many different
people make one
nation?
2nd How do families Students Students write friendly Each student
remember their letter to family member writes a booklet
past? Why do with interview questions, comparing and
people move? students write up contrasting their
personal timeline using lives to the lives of
interview answers, their grandfather.
books: The Bracelet by
Y. Uchida and A Chair
for My Mother by V.
Williams
3rd Why did people Students create Students write research Students write

settle in
California? Who
were the first
people in my
community? Why

a Native
American
museum in their
class and share
it with other

reports about the tribe,
students write interviews
to ask of a modern
American Indian person,
students write fictional

articles for OCS
Times about what
is the same and
what is different
for the Chumash
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environment
influence human
migration, ancient
ways of life, and
the development
of societies?
What were the
early human ways
of life (hunting
and gathering,
agriculture,
civilizations, urban
societies, states,
and empires), and
how did they
change over
time?

How did the

major religious

and perform
plays based on
myths from
ancient
civilizations

from ancient
civilizations, choose a
myth to turn into a play
and develop
characterization,
dialogue and an
engaging plot based on
the original myth.
Students read and
discuss The Lightning
Thief.

Grade CCSS SS Project ELA Connection Assessment
Question

did people move students. diaries of the life of a tribe today or
to my Native American person. compare and
community? How Books include: The contrast what
has my Rainbow Bridge by A. myths and truths
community Wood and R. Florzack about Chumash
changed over life.
time?

4th Why did different Students Students write journals Each student
groups of develop a mock from different creates a
immigrants trial about rights perspectives of people newspaper with
decide to move of farm workers living in California 1800 headlines and
to California? based on a real to 1850. articles that
What were their trial of farm Students read and explain the major
experiences like workers vs Taco discuss Esperanza changes and
when they Bell Rising. trends in California
settled in during the time
California? How period.
did the region
become a state,
and how did the
state grow?

5th Why did different Students Students keep journals Students write a
groups of people participate in a about the life of their research paper
decide to settle Boston Colony character. They read explaining the
in the territory simulation in and discuss Johnny political, religious,
that would which each Tremain. social, and
become the student takes on economics of one
United States? arole in the of the colonies.

village and must
6th How did the Students create Students read myths Students create

oral reports and
PowerPoint
presentations
about the culture
including facts
about the regional
geographic,
political, religious,
and social
structure.
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Grade

CCSS SS
Question

Project

ELA Connection

Assessment

and philosophical
systems
(Judaism, Greek
thought,
Hinduism,
Buddhism, and
Confucianism)
support
individuals,
rulers, and
societies?

7th

How did the
distant regions of
the world become
more
interconnected
through medieval
and early modern
times? What were
the multiple ways
people of different
cultures interacted
at sites of
encounter? What
were the effects of
their interactions?
How did the
environment and
technological
innovations affect
the expansion of
agriculture, cities,
and human
population? What
impact did human
expansion have
on the
environment?

Students create
illuminated
manuscripts
using printing
press methods;
Students
develop a
timeline of
Renaissance
scientific
discoveries.

Students read
biographies of people
from the Renaissance
times and must write
their own oral
presentations about one

personébés bi o]

Students write an
analytical essay
about what impact
the Renaissance
time period has on
our culture today.

8th

What did freedom
mean to the
nationés
and how did it
change over
time?

How and why did
the United States
expand? Who is
considered an
American?

Students
develop debates
on important but
divisive issues
of today and
compare them
to the debates
of the time
preceding the
Civil War

Students read Chains

by L.H. Anderson and
compare and contrast

the revolutionary war to
the civil war.

Students read and

di scuss fAThe
Gettysburg
Address. 0

Students write a
persuasive essay
as a letter to the
editor of a
newspaper of the
time period
incorporating key
facts about why
the civil war
started.
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Science CORE: A high-quality science education means that students will develop an in-depth
understanding of content and develop key skillsd communication, collaboration, inquiry, problem
solving, and flexibilityd that will serve them throughout their educational and professional lives.

Consistent with the OCS school-wide philosophy of experiential, child-c e nt er ed | ear ni

science program focuses on students using the scientific process to engage in solving real life
scientific problems. Teachers create units of study based on the NGSS. The CA NGSS are
organized by these categories in addition to Engineering Design: Life Sciences, Earth and Space
Sciences, and Physical Sciences.

Structure and Arrangement of the CA NGSS

NGSS are standards, not curriculum. Standards are goals that reflect what a student should know
and be able to do. The CA NGSS does not dictate the manner or methods by which the standards
are taught. The standards contain Performance Expectations (PEs) written in a way that express
the concepts and skills to be performed but still leave curricular and instructional decisions to local
educational agencies, districts, schools and teachers.

Every CA NGSS standard has three dimensions: Disciplinary Core Ideas (DCI) scientific and
engineering practices (SEP), and cross-cutting concepts (CCC). SEPs and CCCs are designed
to be taught in context, integrated with multiple core concepts throughout each year. Engineering
is integrated with the science standards through the Engineering Technology Standards (ETS),
also called the Engineering Design Standards. These standards are arranged in grade bands:
kindergarten through second, three through five, six through eight, and nine through twelve. The
ETS standards emphasize core ideas of engineering design and technology applications.

The Topic arrangement of the standards organi zes

include, but are not limited to: Chemical Reactions, Structure and Function, or Space Systems.
Both arrangements support connections across the grade and between grade levels, and contain
California Common Core State Standards (CA CCSS) connections: English Language Arts
Standards (ELA) and Mathematics Standards.

TK-5 grade levels utilize hands-on, inquiry-based experiments and experiences through the use
of comprehensive learning kits combined with teacher created materials that builds upon previous
knowledge. Each standard-aligned kit is thematically-based for the unit of study. Supplemental

materials include videos (i .e. iMagic Scho-ol Bu

based ecology units, and trade books specifically pertaining to the current science topic being
taught (i.e. a natural disaster unit would include books and technology resources on earthquakes,
volcanoes, hurricanes, tornadoes, and other natural disasters).

Unit themes are based on inquiries sucthingasiay i Why

the same?0 or AHow and why do human beings
reinforce the connections between science, math, engineering, and technology as they promote
skills in questioning; developing and using models; planning and carrying out investigations;
collecting, analyzing, and interpreting data; constructing explanations; designing solutions;
engaging in argument from evidence; and synthesizing and communicating information. Students
learn to be logical in making assumptions, accurate when collecting data, insightful when drawing
conclusions, and unbiased when supporting statements with reliable scientific evidence.
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Studentsingrades5-8 use Houghton Mifflin Harcourtés
grade-level. This curriculum believes that children are natural scientistsd born with a curiosity that
fuels learning. This program puts students in charge of their learning and enables teachers to
seamlessly guide students on this new instructional path. Aligned to NGSS, Dimensions allows
for better engagement, deeper understanding, and greater student achievement. Paired with the
comprehensive hands-on kits, students are able to build meaning through experience, as well as
through trial and error. By the end of grade eight, students will become independent scientific
researchers with strong expository reading and writing skills who are able to implement student-
created scientific experiments.

Geography: Geography is incorporated into humanities themes beginning in TK/Kindergarten.
Wooden, calibrated sets of unit blocks are regularly used as a concrete material which requires
that the builder(s) reproduce environments/services which are the focus of their studies. Students
demonstrate in concrete terms their grasp of information and understanding of how the real world
works, and demonstrate the strength of their spatial perception skills. Studies of mapping lend
themselves to this medium, on the journey from concrete structure to map legends replete with
symboils. Older students have numerous opportunities to focus on the geography of the areas
populated by the peoples they study, including using and making of maps. Understanding where
they are in space and how to locate themselves on maps and understanding the point of view and
purpose of different types of maps will be an important element of geography.

Civics: Civics is about how people organize and function in governments. Each individual has
rights and responsibilities within our own society in understanding and voicing our opinions about
important issues that the government is developing law about. OCS believes that all students
should be engaged in voicing their opinion and understanding their rights and responsibilities as
citizens. All students are involved in developing their rights and responsibilities within their class
community and discussing the consequences through our Responsive Classroom curriculum. The
eighth grade develops a student government at OCS every year. This student government gives
all of the students at OCS an experience in civics as it applies to their lives. Students in grades
7" and 8" will be engaged in exploring issues that are important to them and developing
community service projects around them. These projects will involve local government such as
the neighborhood and city council. OCS students of all grade levels write letters to state and
federal politicians about issues that interest them and to find out more about the workings of the
government. The students at OCS practice civics within the school community and communicate
with local government about the civics of our current society.

Social Justice: As a charter school that is concerned with teaching all children and giving all
students an equal chance, we must also address issues of social justice. We incorporate
curriculum about social justice at all levels, from Kindergarteners learning about transportation
methods that will also incorporate learning about Rosa Parks and the Bus Boycott that she helped
to spark, to fourth graders learning about the rights and controversies about day laborers of today
compared with those of the age of the Dust Bowl, to eighth graders learning about current slavery
practices. Social justice curriculum is about taking the big concepts of history and applying them
to current day issues and asking, What is fair? What is just? How shall we decide? How will we
respond? What can we do? A social justice curriculum in the middle school environment gives
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students access to powerful ideas in history and expects them to form powerful connections
between the past and the present. By critically examining historical mistakes and historical
achievements, students will learn to evaluate current events and form judgments about them.
From these judgments, students are called upon to act with historical awareness. This critical
approach to history will prepare our students for college-prep high school courses.

Service Learning: Research demonstrates that high-quality service learning has positive effects

onK-12studentsé academic performance and-lesnndg ool

students have significantly higher science and social studies scores than comparison students.
Service-learning students in grades 7-12 reported more cognitive engagement in
English/language arts than others. For students in grades 2-5, service-learning was linked to
greater behavioral, affective, and cognitive engagement in school.®! Service experiences
integrated with the curriculum are linked to greater gains in subject matter knowledge,
understanding the relevance of school learning, and overall academic performance.3? 3

At OCS, children learn about being of service to others through community service projects they
develop and implement with classroom teachers. At OCS, we believe that students learn best by
doing and that service learning provides students the opportunity to do something active to make
a difference. Service learning incorporates problem solving, analysis, and planning. Students
must identify a problem, discuss solutions, identify one they are able to achieve and then develop
a plan of action. The teacher guides them through this process but students must work together
to find solutions. Service learning enables students to have real experiences in making a
difer ence in their world. Studentsd service |
a local homeless shelter to participating in a local beautification project to writing letters to the
editor about an issue of great concern to the class, to raising money to buy a village a farm animal
through Heifer International. Service learning projects often stem from the integrated curriculum
projects developed by the teacher, but may also address issues that come up during the school
year through student experiences.

Music (Non-core)

Orff Shulwerk music lessons are offered to all OCS TK-3rd students. This method of teaching
music through students using rhythmic instruments, chants, rhythm and body movement is an
internationally recognized practice in music in collaboration with others from a young age.
Students are also taught how to innovate and create new additions to the music based on the
patterns of the piece. By playing along with others, who may or may not be playing the same
parts, OCS students learn to listen, collaborate, and create with others.

OCS offers music classes for grades 4-6 on other instruments including guitars and drums. With
their base in Orff Shulwerk, OCS students quickly learn how to play other instruments. OCS
students also learn songs to sing that bring the community together at all charter school
assemblies and celebrations. Weekly music class offers OCS students who are strong musically

earni

31 Shelley Billig, Linda Hofschire, Stephen Meyer, & Lois Yamauchi. Student Outcomes Associated with-Service

Learning in a Culturally Relevant HigSchool Program. (Journal of Prevention & Intervention Community,
February 2006) v32,-2, pp. 14964.

32 K. DewsburyWhite. The Relationship of Servideearning Project Models to the Subject Matter Achievement of

Middle School Students. (Michigan Stateitbrsity, 1993.
33 Shelley Billig and Andrew Furco. Service Learning: The Essence of the Pedagogy
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a chance to shine in school. Studies of music and brain development reveal that learning to play
a musical instrument with two hands encourages growth of dendrites between the two
hemispheres of the brain.

Physical Education and Health (Non-Core)

TK/Kindergarten to 6™ grade have no less than 200 minutes of P.E. instruction every 10 days,
while 7"& 8" grade students have no less than 400 minutes every ten days. OCS believes that
Physical Education should be fun, non-competitive, and accessible to all OCS students. With
childhood obesity on the rise Physical Education is even more important than ever. OCS teachers
use the California P.E. and Health Education standards to develop P.E./Health classes that
support students in developing gross motor skills, spatial awareness, sportsmanship, and a
positive attitude about physical fithess in keepingone 6s body healt hy.

Students learn about their bodies and their physical fithess as they do activities that promote
aerobic health, flexibility, muscle strength and healthy body composition. In elementary grades
we emphasize the way in which students move through space and time in their environment, the
way in which the student and a partner move in space together, continuity and change in
movement, the manipulation of objects in time and through space, and the manipulation of objects
with accuracy and speed. In upper grades we emphasize working cooperatively to achieve a
common goal, meeting challenges, making decisions, and working as a team to solve problems.
OCS partners with the California State University Northridge Kinesiology department to provide
teacher professional development and model lessons from student teachers in P.E.

Health education is also an important aspect of the OCS program for the whole child. In TK-2
students learn about healthy habits such as washing their hands and covering their noses and
mouths while sneezing. They also learn about good nutrition and hygiene such as regular teeth
brushing. In the 3" and 4™ grades, students learn more about the systems of the body and how
they interrelate for good health. In 5" grade students have their first lessons within same gender
groups about the changes puberty will bring for them. OCS uses the state Physical Fitness
standards and the Health education framework to develop grade appropriate lessons in these
content areas.

OCS is also in compliance with The California Healthy Youth Act, which took effect in January
2016. This law requires us to provide students with comprehensive sexual health education, along
with information about HIV prevention, at least once in middle school. While parents are allowed
to opt out, we do partner with an outside educator for this curriculum, that also covers gender
identity, the importance of consent, and other topics related to sexuality and personal growth for
students in grades 6-8.

Foreign Language (Non-Core)
OCS does not offer Foreign Language for any grade at this time.

Technology (Non-Core)

OCS has a technology-rich environment for students in all grades. Our full-time Technology
teacher collaborates closely with classroom teachers, and provides instruction at least once per
week to all classes, covering basic keyboarding, Office Suite (Word, Powerpoint, etc.), coding,

photoshop and more. Our 7th and 8th grade students are able to take electives in technology,
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ranging from web design, application design, and graphic arts. OCS has a dedicated computer
lab, as well as four mobile Chromebook carts and individual tablets and laptops in all classrooms.

Innovative Curricular Components of the Educational Program

OCS6s educational progveamthe @dlwlsdolgemedhitlodds et hr ou
studentsd role in a democratic society and active
teacher. Students are asked to explain their math thinking in front of the class, work together to

conduct science experiments, discuss themes and textual evidence with their peers in book clubs,

work together to produce and perform plays based on ancient mythology, share the inspiration for

their cardboard vehicle with the student body during an assembly, and collaborate with small and

large groups across all content areas, requiring communication and organization through

discussion and planning. Even on Field Day, an annual school-wide celebration involving team-

building physical activities, one can witness a sixth-grade student quieting down his rowdy and
eagermultrgr ade Afamilyo so that the kindergartener i
express her opinion. The daily experience of being someone else's supportive listener, giving

constructive feedback and support, as well as having to speak in front of small and large groups

is a primary focus throughout the year.

Innovative elements of our program also include:

Responsive Classroom: Class management and community building programs, based on

researchin mor al and et hical devel op me ifidachingsChidrentas Rut h
Care, have led to a school-wide culture of respect and kindness. OCS believes that a strong

student is also someone who makes ethical choices in life. At OCS, each school day begins with

a Morning Meeting/ Advisory, a regular opportunit\
mer ge soci al , emot i onal ,* Caeopetation, asseetibn, eesponsiklity, | ear ni
empathy, and self-control are modeled and practiced through oral sharing, active listening, and

dialogue. Children learn how to listen respectfully, look at the person who is speaking, speak

clearly, and to offer thoughtful questions and comments related to the topic. The four components

of the Morning Meeting for grades TK-5 are greeting, sharing, group activity, and morning

message. Listening and speaking skills are specifically demonstrated in the greeting and sharing

portions. For upper grade students, Advisory provides an important check-in with an attentive

teacher on both academic issues (study skills and habits, college awareness/readiness) as well

as psycho-social concerns (managing peer challenges, etc.).

Community Service Learning: Students of all grade levels participate in school-level and/or off-
campus service learning opportunities. Our 7" graders volunteer eight hours of community
service, while our 8th graders volunteer 12 hours of community service at local charities such as
Heal the Bay, LA Public Libraries, pet adoption organizations, nursing homes, Operation Gratitude
and more.

34 Responsive Classroom: Level One Resource B@akners Falls: Northeast Foundation for Children,,Inc.
2007).
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Student Empowerment: At OCS, staff members and students work together to develop an
environment of empowerment, including learning conflict resolution strategies. Students are
supported to become independent and adept at solving conflict among themselves and to speak
to each other directly and respectfully. Students are supported by teachers to manage Morning
Meetings and Student- Led Assemblies, where students learn and practice public speaking
through presentations in the form of speeches, skits, songs, PowerPoint presentations, and more.
Students of all ages learn to speak articulately and with confidence to the entire charter school
population. Every year at the last-day-of-school celebration students from each class TK/Kinder
to 8" speak about the highlights of their school year, and the attending adults express amazement
at the poise and confidence of even the youngest OCS students at this event.

Through regular Peaceful Learning Communities (PLCs), students show appreciation for and
resolve conflicts with one another. PLCs are scheduled at least once per week in all classrooms,
although PLCs generally happen more often. In a PLC, all students sit in a circle, where they can
clearly see and be seen by their peers. Behavioral expectations regarding both listening and
speaking in these circles are taught early in the year. The activity begins with appreciations:
students vocally acknowledge one another for acts of kindness, friendly behavior, or words of
encouragement. After a few minutes of appreciations, students are allowed to vocalize problems
they have with one another. This starts with an appreciation, and is followed by both the concern
and what that student needs to make things better. Although monitored by teachers, PLCs allow
students to orally brainstorm solutions for one another, and students in conflict with each other
must explain their perspective to one another and the group.

Student Senate is made up of 2 students from every class, regardless of grade, and is led by our
8th graders. During the monthly meetings, students engage in discussions and problem solving
about issues such as developing consistent handball rules, choosing school spirit days and
planning a school field-day event. Students develop the ability to articulate their ideas to others,
to participate in a representational democracy and to learn about being responsible to bring
information and reports back and forth between the Senate meetings and their classrooms.

Each school year begins with Family Conferences at which students, parent, and teacher meet
to discuss student strengths, challenges, then develop goals and specific next steps for each
member of the conference to implement. Students also explain and share their academic progress
with their parents every year at the spring Student-Led Conferences in which they reflect on their
learning, identifying successes, challenges and future academic goals. Students have a
meaningful say in their educational environment, and through this experience they become more
engaged and invested in their own education.

At OCS, students and staff members alike are on a first name basis. We promote this approach
because we believe it fosters a more personal relationship, removes languages barriers, and puts
students in a better position to take charge of their own learning and feel more confident to
guestion adults, all part of becoming an empowered student. According to Catherine
Heuzenroeder, titles do not ensure respect. "Respect isn't one way; respect is earned, not
assumed, in all walks of life," said Sue Charleston, head of school primary years at Woodville
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Gardens School in South Australia.®®

OCS students also play active roles in our events outside of the school day. OCS has an Annual
Talent Show every winter. While parents work with the talent and rehearsals, it is the students
that are in charge of stage set up, prop usage, sound and light operations, and ushering of the
audience. Our students work with parents in creating and setting up back-drops and are able to
manage one another throughout the rehearsals, and eventually the performance. Not only does
this empower our students, it gives our 7th and 8th graders opportunities for leadership roles and
includes those that might not be comfortable performing, but want to help with the production.

Additionally, students play an integral role in our Spring Faire. Students are responsible for setting
up and running the game booths. They spend time working with the Spring Faire adult volunteer
leaders and assisting them as needed. Both set-up and take down of the event would not be
possible without the support and assistance of the students. Excitement builds for the kids as they
move from visiting the Faire in younger grades to being able to work the Faire in upper grades.

Students in the Musical Theater elective class work with the teacher to choose, arrange, and
perform their individual and group piece. The students work with the teacher, rather than for the
teacher in creating their performance. Also, during the 8th grade graduation, a selection of
graduates emcee the event. It is with their
are poised and ready to guide everyone through their graduation.

The OCS Student Ambassador Program is open to 6th-8th graders who are in good standing
academically, behaviorally, and attendance wise. With teacher recommendation, students are
invited to become an Ambassador. Ambassadors are responsible for giving school tours to
prospective parents and local businesses, offering directions and information at Back to School
Night, Open House, and other school events, and representing OCS in the community. They are
wonderful leaders who are empowered and informed.

Stakeholder Voice: Through various means, all stakeholders at OCS have a voice. Parent
participation on School Site Council, active volunteerism on campus and in support of our charter
school, and frequent home-school communications, allow parents to play an integral role in all
aspects of school operations. Parents are also active on our hiring committees. All potential
teaching candidates conduct a sample lesson that is observed by students, parents and staff
members. Regardless of the time of the year, parents and students are brought in to participate
in this lesson, and then to interview the candidate alongside staff, and give their feedback.

Students have a voice through the creation of their classroom and school-wide norms,
participation through Student Senate and the openness of adults on campus to listen to their
concerns. Staff have a voice through Critical Friends Group protocols, Cluster meetings, an open
door policy of administration and more. External community has a voice through public speaker
time at Board Meetings and various events and meetings that are to the public. It is due to the
uniqueness of all stakeholders having a voice that has strengthened the education system here
at OCS.

35 Catherine Heuzenroedestudents on FirstameBasis withTeachers agitles BecomeOld School.(February
2018).

Page 88 of 264
Our Community School Charter Renewal Petition 2020-2025

eade



Intervention and Enrichment Programs

Intervention Programs

OCS supports students through a variety of interventions. We subscribe to IXL, an online program
that provides intervention, enrichment, and foundational practice in both Math and English
Language Arts for students in grades TK-12. We have a whole-school license which allows
students to access this program, both at school and at home.

Additionally, we use the online program Lexia for those students in grades K-5 that may be having
difficulties with phonemic awareness and other phonemic based skills. Lexia also plays an
important role in our Rtl program, that will be described in section 24- Students Achieving Below
Grade Level. Teachers are available for additional support after school as needed, in any subject.

The Intervention Specialist is responsible for reviewing data and creating intervention groups.
With the help of paraprofessionals, small groups are created focusing on specific gaps in skills,
rather than in missing assignments. Notes are kept regarding student work and progress, and
groups are pulled out of class to meet in small groups. Intervention groups never take place during
the times when new information is given, rather during times for either individual practice or group
work.

For Upper Grade students that are performing two or more grade levels below current grade, time
during electives may be dedicated to learning study skills, organization skills, or one on one work
with a member of our resource department. Teachers are also available after school to work with
students, as well as during recess and lunch.

Enrichment

While we do not offer enrichment programs, we do partner with an after-school provider who
offers a variety of enrichment classes including costume design, cooking, and art. Our music
provider offers additional instrumental instruction in the areas of piano and guitar.

12. Comprehensive Course List

Grade | ELA | ELD Math | Social | Science | PE/ Music Technology | Elective
Science Health

TK/IK Daily | 30 Daily | Daily Daily 2x/week | 1x/week | 1x/week
minutes/
daily

1 Daily | 30 Daily | Daily Daily 2x/week | 1x/week | 1x/week
minutes/
daily

2 Daily | 30 Daily | Daily Daily 2x/week | 1x/week | 1x/week
minutes/
daily
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Grade | ELA | ELD Math | Social | Science | PE/ Music Technology | Elective
Science Health
3 Daily | 30 Daily | Daily Daily 2x/week | 1x/week | 1x/week
minutes/
daily
4 Daily | 30 Daily | Daily Daily 2x/week | 1x/week | 1x/week
minutes/
daily
5 Daily | 30 Daily | Daily Daily 2x/week | 1x/week | 1x/week
minutes/
daily
6 Daily | 30 Daily | Daily Daily 5x/2 1x/week | 1x/week
minutes/ weeks
daily
7 Daily Daily | Daily Daily Daily 4x/week
8 Daily Daily | Daily Daily Daily 4x/week

13. Instructional Methods and Strategies

As detailed in the preceding sections, OCS teachers deliver differentiated instruction and use a
variety of teaching methodologies to reach all learners, using instructional techniques flexibly to
promote the construction of student sdé ueptad
understanding is absolutely essential in order to help students become truly proficient in core
learning. Based on acclaimed research in recognized strategies including Cognitively Guided
Instruction, Conceptually Based Instruction, Problem Centered Learning, and Supporting Ten-
Structured Thinking,®*® OCS uses the following five categories and their core features as the
foundation for instructional techniques:

Nature of Classroom Tasks:

~

0 To use problem-solving-focused instruction so students are engaged in real problem

solving
0 Connect with where students are: regular assessment helps teachers to build on
studentsd current | evels of wunderstandi

0 Leave behind something of value: classroom tasks are designed and selected in order
to challenge students and to offer them the chance to increase their understanding

Role of the Teacher
0 To select tasks with goals in mind to further student learning

0 To share essential information: teachers must strive to balance allowing students to

3¢ Hiebert, et. Al Making Sense: Teaching and Learning Mathematics with UnderstarfHieigemann, 1997)
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grapple with their own developing understanding and offering insight that may increase
their learning
0 To establish a supportive classroom culture

Social Culture of the Classroom

0 Studentdéds ideas and methods are valued
0 Students can choose and share their methods

0 Mistakes are not ignored, but used as learning sites for all students

0 A climate in which correctness lies in the argument, so that all answers are explored for

accuracy

Tools as Learning Supports

Each user must construct his/her own meaning

Tools are used with purpose to solve problems and not as props

Tools are used to help students record, communicate and think about problems

O« O¢ O«

Equity and Accessibility

0 Tasks are made accessible to all learners
0 Every student has a voice in class discussions
0 Every student contributes.

In addition to the hands-on, integrated methods based in constructivism, teachers use dynamic

and varied grouping strategies. Research supports practices in which instructional groupings are

varied from homogeneous to heterogeneousandi as t he st ud e develodi chaagechci t i es
often. The practice of pigeon-holing students in stagnant groups for an entire school year or

semester is often a detriment for the student. Parents of young children recognize that their

children can make great leaps in development seemingly overnight; our groupings of students will

be fluid in recognition of this reality. Our small charter school and small class sizes ensure that
teachers get to know studentsd strengths afdd need:
centered learning with teacher support.

Forreading and writing instruction, teachers wuse t
Writersd Which éestdrsogm ,independent student work in combination with teacher
modeling and one-on-one and small-group guidance. This strategy centers on students keeping
journals for writing and jotting down thoughts and ideas, regardless of when they occur.
Additionally, writing should occur daily in the form of reflection after activities or information
learned. It provides students with instruction that surpasses grammar and spelling, and focuses
on topics and expansion of thought. Good writing is not just for those students that have an innate
writing capability, but rather should be available to all students through instruction, methodology,
and practice. This method also sees writing as an ongoing process. Students should be
comfortable, and see the benefit in revising, editing, and changing their writing as they develop
this skill.

Teachers also help foster metacognition by sharing their own thoughts on how they approach and
complete a task or arrive at a conclusion, help students become aware of their own thinking.
Through ongoing reflection on their own work, students learn the most effective strategies they
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